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On behalf of all the LET members, it is my great honor and pleasure to announce that the 64th Annual Conference
will be held at Kansai University in Osaka. | would also like to express my deepest gratitude to the members of the
Annual Conference Steering Committee for their dedicated and tremendous efforts—without which this event
would not have been possible.

I warmly invite teachers, students, researchers, technicians, staff, and all who are interested in foreign language
education and the latest technological advancements in educational devices and systems to join us at this
international conference. It will be a valuable opportunity to exchange insights and perspectives. | especially look
forward to dynamic discussions on emerging designs for language education, particularly the application of Al and
its relevant technologies, as well as the broader digital transformation in language education.

Additionally, let us celebrate the return of this gathering in Osaka after three years. | hope you will enjoy the
conference and meet both old and new friends here!
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Dear LET members,

On behalf of the Organizing Committee of the LET 2025 Annual Conference hosted by the Kansai Chapter, it is my
pleasure to welcome you to LET64.

Am | alone in feeling that time is racing by unusually fast? The world is already grappling with rapid developments,
especially since the launch of the second Trump administration this past January, whose relentless and sometimes
paradigm-shifting executive orders have left many bewildered. Meanwhile, in our own backyard, Expo 2025 Osaka,
Kansai opened on April 13, attracting large crowds to both the venue and surrounding areas, filling the region with
excitement. Matching this intensity, the climate has hurriedly shifted from spring to record-breaking heat since June,
with forecasts predicting significantly hotter-than-average summer temperatures nationwide through September.

We feel a similar “heat” building in our research fields. In just three years, generative Al has become a central topic,
rapidly reshaping discussions and research in language education. Our association, historically emphasizing the role
and effectiveness of media and technology in education, is now experiencing unprecedented changes driven by rapid
advancements in ICT and media.

Against this backdrop of social and academic trends, LET64 has adopted the conference theme: “Surfing the New Big
Wave in Language Education and Technology.” We have planned a diverse and timely program that highlights
ongoing transformations, including projects related to educational digital transformation (DX), and symposia on topics
such as “Speech Instruction and Learning” and “Engagement,” suitable for reflecting on the first quarter-century of
the 21st century.

The conference will be held on November 22 and 23 at Kansai University’s Centennial Memorial Hall. By then, Expo
2025 Osaka, Kansai will have concluded, ushering in a calmer, reflective season compared to the current heat. We
sincerely look forward to engaging in meaningful, profound, and fruitful discussions on the future of language
education with all of you.

We warmly invite your active participation.
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Q Skills for Success: Listening and Speaking Student Book Level 2 (CEFR A2)

UNIT OBJECTIVE = Gather information and ideas to give a presentation
about a home of the future.

Q Unit Question

How can we build
better homes?

A Discuss these questions with your classmates.

B Listen to The Q Classroom online. Then check (V) which category each
person gives their main ideas about.

The Environment Technology
Sophy

Unit 2 Topic Vocabula
Check your understanding of some useful words for discussin

Q Unit Question
SEDUNIt
QuestionlZ £ ®d
Global Skills Unit Question Examples: 1=v MeBIT 3
e Creativity and Critical thinking BARRTIE « Can money buy happiness? #HNEBE DRHEA

Digital literacies Global Skills Can you believe what you read online? LBDET.
Communication and Collaboration £ ofEE

.
5
¢ Emotional self-regulation and Wellbeing How can you learn faste.r and better? )
« Intercultural competence and Citizenship EED How should we behave in other countries?

www.oupjapan.co.jp
Email: elt.japan@oup.com
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DI, T —T A NI EhE (L2) B0 F 2B OaEk & 72> CuET (Hiveretal., 2024;
FERR « T, 2024) . UT4E, BEBGCIET 7 /) a o= v T A VR Y — VOB A ER, Bt [
I )a = ENERT N (T4 T =V A Nl EDDb0] Vo T ER L
TWET, =7 =T A 2 MIATEIY « FRHIAY - IR « #7020 otOBEETH Y (Philp & Duchesne,
2016), ®fmiE A TA VEETIIZEOBN AN S Z L bR S vCuET (Hiromori, 2024)

K VIRDT LT, 77/ aP—NR2FEEDT A=A MIE I EBRL 9 50, F8E L
BROFREROE, 22 FOREE & D3R EI2oWT, 3 DORFEEE 2 & & IS & EEEO M)
IR LET, BALRDOIAEETIL, =7 —T A MIEOEIMEBBIL, 77 /v o—%22hEH
WIEHT 21203, ZOBRICHESW-EENEE THDL Z L a2im U ET,

2. BRIV —V AV MO RAEEFEET 7 /v P—ER (RE)

AFFRTIL, B SimBFEICBT 77/ a o EHERZ D012, 2R T —U A RO
SAEEATHEFELTH LD (Reinders & Benson, 2017) , UT4E, AT A VEFEEDIENY LB, 7
7 BESORIEIRETE] & o 7oA TEh e 7 % W2 S8 T g A 72 0, RO TR Ke v 77 7 hod
R & —EDORBE LT TS, LvL, ZOX ) RiBEET T, FEADNERICED L S
EBZ, EOXOEEEE, HEEDYRPLFATNDLDMNE VST NR 7T a2 2+ 2
HZEITTEARY, FE, 29 LI o v a— 2 R E ORFAM) O IR LB Sh TE -
IZH0 bbb T, RBAEII TR, AFKTIE, ZORBEICKIL, 2Rz —U A Nl
AN & LTEBDIT A 2 & T, B OBINC X B —aein Tld e <, FFEvE L B4 b o
FREEOMZE~ L RIE ST LM EMEA TR 5, & Db, SR, FEEROME & T
t, FUECHSAEIR DRI G- 2 2 BB FIRTEIC R Z D L4 IR USSR S C X 728 Th 5 (e,
Maclntyreetal., 1998), M7=, {TEIZFICIEE T DT, #BH - Bl - 2 Vo7t Zhor—
V=DV A Y N @D THEET D 2 DR, AR TIE, BHFEOITEITOL ORI ED L S 7
R & IR AR L CE o2 8P L2 B C, FEEOZRRE G A AR T DR 0B A HET
T 5,
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3. 77 aV—kfWEEEER LSV R b EBE LB (L)

TP AL O EE L CIGEFEE O XY JWVFEEAOTY MR HONWTEZ D BT, FBE
DOFEBRENCRB N TED LY ITFEEMNEENIR LT 7=V L, TNEHAEINED X H 12 LTy
(TR, FHETHME W IHIEENEE TH S, Aoyamaetal. (2024) 1%, SHEFHIHTHT 4 —
DAY MIFBEICB W CEHERFEE DT =V A MR ZDT-0I0E, &0 EEEOFEERERC A
LT ZID AND Z E 2R L CWD, F£7o, fTEIN= 7 —U Ay FR3@E < CTHEBER= 7
— A FAMEVY “fakeengagement” OIRFEDMFIET D Z & b L T2, FEEDVERAI T VX
W= )VEFT D 2 L, A HEET DS D, DK D 7 “fakeengagement” OIRREZ/E
HTAREME L &5, ARETIE, FEEHTOH RN & ZAhic X 2BRomm s, FEENER
Al 0T VX Y — )V W TEERIREN R L CED L DI A=Y L TN DN OWTHRRT L, i
ILED XL I L TEEEOTEERA~OI Y A ZIEZ, FESIEO PN TITORTHZ LR TEH00
LWV BTN Do

4, REFGEFRFBERBI DTS —V A PELDEER : CLE L7727 /vnv— (EA)

AHETIE, RFEPGEFEHE BT D= A=V A v N EUDEEIRND, CLILEEEICR ST 7 /Yy
—HRIC LS TED LS fflA % v, BERMDOBURMED B 5 D% FEEFFE SN T HNCTT D
ZLEAEHME LTWET, CLIL #%ZTlE [Globalization) (2R84 2NASE %47\, Learning Management
System & L T Collaborative Learning Environment (CLE,~Black Board) {5/ L TV k47, A 65511,
RFJGEFEE 124 THY, ST @EDSTOMS « JGEFEA~ORRE), 77 /) ny—~DRBE
(FrTA 5 PR AT L), A=A N (T8 - gl - GRS I A4 VT
A VERWREER L TITOE L, fRE LT, fildfiite 7 7 A X =i aS5E Uiz & 25, 2MH
& LCHMTEIN T =T A N ERAN= P —T A "R b BV Z R L, SR E ORHME
LTE 4 SOFNRRR DM ZRLE L, o= A b B8O - 77/ m P —~DREE D
N DOBRE B 1o DI B E T AT T2 L 2 A, T7 ) v V—~DREEN LT 7= A |k
ORI AR U E Uiz, AFETIE, CLIL E7 7/ aP—DERFEIC OV L,
T OfERERLUET,
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Reconsidering Feedback in Japanese EFL Classrooms: Cognitive,

Affective, and Professional Dimensions

SATO, Rintaro (Nara University of Education)
KASAHARA, Kiwamu, (Hokkaido University of Education)
James M HALL (Iwate University)

KONNO, Katsuyuki (Ryukoku University)

Keywords : WTC, corrective feedback, dialogic talk,

1. Introduction

In Japanese EFL contexts, where exposure to English is largely limited to classroom instruction, feedback plays a
vital role not only in promoting linguistic accuracy but also in shaping learners’ communicative behavior, affective
states, and professional development. Despite its centrality, feedback is often under-theorized, treated as a corrective
tool rather than a multifaceted pedagogical practice. This symposium explores how feedback—when designed with
learners’ needs, goals, and contexts in mind—can serve as a powerful means of supporting language development
and learner autonomy.

2. Presentations
2.1 First presentation

The first presentation is based on Sato (2025) that examined how different types of oral corrective feedback
(OCF)—explicit correction, recasts, and elicitation—affect learners’ Willingness to Communicate (WTC).
Grounded in Maclntyre et al.’s (1998) pyramid model and presenter’s (Sato, 2023) work on Japanese learners’
affective filters, this study reveals how feedback can enhance or undermine learners’ communicative confidence
depending on delivery and timing.

2.2 Second presentation

The second presentation focuses on vocabulary learning, analyzing how feedback mechanisms such as immediate
confirmation and contextual elaboration facilitate retention. Drawing on Nation’s (2007) principles of vocabulary
instructions, the presenter argues that effective feedback supports repeated, meaningful encounters with new words,
fostering deeper processing and greater learner independence.

2.3 Third presentation

The third presentation addresses preservice teacher development, exploring the effect of mentor feedback on
developing teachers. Current trends in teacher mentorship advocate a dialogic approach (Wyatt & Dikilitag, 2022) in
which the mentor and mentee collaborate in resolving pedagogical issues. Through the introduction of case studies,
the presenter shows the strengths and weaknesses of such an approach and provides recommendations for mentoring
pre-service and novice teachers
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2.4 Fourth presentation

The final presentation focuses on how feedback contributes to learner motivation. Drawing on the classic
framework of basic psychological needs, such as autonomy, competence, and relatedness (e.g., Reeve & Jan, 2006),
the presenter demonstrates that personalized, positive feedback can enhance intrinsic motivation and help counteract
demotivating effects of Japan’s exam-oriented culture.

3. Discussion

By integrating cognitive, affective, and professional perspectives, this symposium calls for a more in-depth
understanding of feedback in EFL settings. Rather than viewing it as a unidirectional act of correction, the
presentations highlight feedback’s potential to shape engagement, identity, and long-term learning. The symposium
aims to promote reflective discussion on how feedback can be strategically employed to meet the diverse needs of
Japanese EFL learners and teachers. As this is a Lunch-on seminar, we hope to exchange ideas with all participants
in a relaxed atmosphere while enjoying lunch—and, if possible (or Oyakata allows), a glass of beer or wine.
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BB CRERRR (BEPERTER B MNEREZ A AR LR IEE Rt
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1. iz

S (L) FHICRI 5 HCHESE  (Self-Regulated Learning : SRL) 1%, 2000 AEALAREER %
HEOTEY | YNTFETTHERIZE 2 NI TS, BIETIE L2 AFZEEf~ L B LS A > T
%, SRLIZEAEEMAIOFEERCTHY . M (2010) (kiu, TA X585 MEE) 28178 03
WEOHAERANEE TH L, £/o, LD 3MEIE, FH a7 XA MBI DO3ARE V-T2
PSR OB LZIT 5 L ShTnd,

Roseetal. (2018) %, 2010 -7/ 5 2016 FETHEFR 472 L2 HFZIH51T 5 SRLAFFEA XA, FRZ L2
FEIMEOSRMZIER LT, ZOMEEIME /I L Ea— L7, UL, ZRLBEOHRICERE
YT, SRLAFZEDS L2 38 CED L D ITHEME ST E I A afEiIC L B o — L7CiEI L2, £ 2T,
Foxid, 2017 5 2023 AERPHACHE R ST SRL ICBET D L2 fFgE & I8, ZOMm & Bz 5
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2. WiRF
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2.2 M FIE

WGl 7p oz 93 ROXOMERIL, 1) HRICBIT 1M (G, v —T)v4), 2) Rtxis
TR D1 (i, RIE, 55550, EES, B, BRER ) 3) BTV v (RBdkaE.
SRL ? A X 58401 « 15 & « FEATBOMIE CHEF SN2 Z850) . 4) 7 —XIEERB L O FE, 5) B
FEROSIHHEARMEL L Ca—T 4 L7 & {ToT,
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INOORERAERE 2. AR TR, FHEESSURE ROPELBIE L DD, ZRFEa T
XA NCOMFRDOEEN, 74 T 4 > T LUSNDOZERIRFRBIZ R A Y TR DENE Ft— 47z SRL
RO X DWFEREROEREOA ANk, R 2 Ve SRLIBFRORISIHIIEDER. I HITH:
AR 2 B0 AT S RRREEOAETHIL, Al 72 E ORI & SRL ORMRIEDFRAE DM EEMEC
DN T LT,
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AR Al L EEEA— b I —OBBEMC BT 5 RRIIRE :
TERRZEDEEHEREND
U AUH (BHRSIKRT)
XF—U—NR: FEFOBAEME, ERLAL ChatGPT, Hfiy At

1L iIZU®IZ

AAROYGEFEE L, UL « BEWE R0 BN FETHNE HIZ< e ST (Dias,
2000), FHZTHFRFAETIE, SGEFE 22 T B2 BB RO D, —J7, ChatGPT IZf&ESh b
AR AL, R Y — L E LCORMREMENER SN TR Y . AR T8 2+ TR & L TR
INTUWD  (Slamet, 2024) .

AMFZETIE, Murase (2015)23Bf%8 L7z MILLA OFAHY B 7 20— 2 vy, LFERRTFA 232
L RBUZ BAE L ChatGPT i F ORIR A RIRANT 0T Lie, ZERK Al 23 RGESE3 O HA 72N
ED XD e BE RIFTONERLNCT D120, FEFEA— b 7 I—DRIEREFR & ChatGPT OffiH
Fhe (FHEONE) & ORFEMEIZ SN Tt &7 572,

2. FE
21 BE

ABWFEDOXGUT, BIIRSIRFO TR LR T AR 5 1 HFRRORFAE 22 41 Th %, S5k
FHET L BRI Al Y —VORBARBRICIIEAED LN 503, kL U THGEFEICHE
ZRE LTS FEDRZN,

2.2 Fig

F9, BIEREITH LT, Murase (2015) |2 k> TR &7z TMILLA (B3 B ARMERIE R E) |
DOEAFIE Y7 24— (4228 ) ([ZHEASW - HRTFE 2 3250 L7, SRR SR W=7
DO FERFEGT R TEOWRIER L LD, S 0fEa, 4 D FALREE (Long-term, Planning, Reflection, Self-
evaluation) BV TORMEEMIHER SNz, T D=8, ABFZETIZZNG 4 T REICRE L TAME
PR3 L 72,

ZD%, BIEELLTF O 2BUTIT, BEX AT sl U2 4@ U e 21772,

AERR Al ERRE (139 4) : #23E6C ChatGPT  (JBEHR) O ZFFA L, RBERIEFREOIERGRFRIZIs\0
TEADHEBSCNEORERIEE, 7 LA VA b—3 U 7SITEA Lz,

HEREE (934) : Al Y — VORI T, (6@ Y OFE TRENEE I T 72,

F7o, ARk ALERBHZOWTIE, ChatGPT OfEfim 7 (a7 MM&. FREORIHE DREE72 &) HUL
LU, e & BASEE OBMRIZOWT ORI bIT 72, 62, 2BIE D TOEIC L&R AT %
B L. MILLA O& AR & OFBEBIR 20T L 7=,

3 R

MILLA OHAMHIAANE A RED 5 B, @atEd g Sz 4 > (Long-term goal setting, Planning,
Reflection, Self-evaluation) & . TOEICL&R 2 =17 & OFEEAZ 4347 L7~ Pearson OFERAHBURIIC L 545
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Hrofss:, TOEIC 2= 7 & 4 PR L ORICAERFRIERED bivied o7, NARFHRY (Spearman's
rho) THIREREDMEAA MRS (E 1),

#1
MBI (€7 Y OB & AT~ OIBNFRE)
Variable TOEIC LT PL REF SELFRev
1. TOEIC Pearson's r —
p-value —
Spearman's rho —
p-value —
2.LT Pearson's r 0.074 —
p-value 0.295 —
Spearman's rho 0.104 —
p-value 0.140 —
3.PL Pearson's r 0.094 0.500 *** —
p-value 0.182 <.001 —
Spearman's rho 0.046 0.479 *** —
p-value 0.511 <.001 —
4. REF Pearson's r 0.024 0.384 *** 0.511 *** —
p-value 0.734 <.001 <.001 —
Spearman's rho 0.020 0.378 *** 0.502 *** —
p-value 0.780 <.001 <.001 —
5. SELFRev Pearson's r -0.039 0421 *** 0.573 *** 0481 *** —
p-value 0.576 <.001 <.001 <.001 —
Spearman's rho 0.002 0.419 *** 0.562 *** 0481 *** —
p-value 0.973 <.001 <.001 <.001 —

*p< 05, %% p < 01, **p<.001

—77. MILLA D 4 FAER RO ILE < . ##:Z Planning & Self-evaluation (r = 573, p < .001).
Planning & Reflection (r=.511,p<.001). Reflection & Self-evaluation (r=.481,p<.001) DM THERIE
DOFFEHER SV, THHORERIT, FHERIZRFEITEND B Lo E L EHABRE L T o 2 &
R LTINS,

S BT, R AVERIFRC 1T D ChatGPT DM v 77 (Ta 7 M R DU — N R L) &
MILLA TALREE & OBFEMEI OV T ST A ERE L, FEIEY B ORRTHRET D FETH D,

BEIER

Dias, J. (2000). Learner Autonomy in Japan: Transforming *“Help Yourself” from Threat to Invitation. Computer
Assisted Language Learning, 13(1), 49-64. https://doi.org/10.1076/0958-8221(200002)13:1;1-K;FT049

Murase, F. (2015). Measuring language learner autonomy: Problems and possibilities. In C. J. Everhard & L. Murphy
(Eds.), Assessment and autonomy in language learning (pp. 35-63). Palgrave Macmillan.
https://doi.org/10.1057/9781137414380_3

Slamet, J. (2024). Potential of ChatGPT as a digital language learning assistant: EFL teachers’ and students’
perceptions. Discover Al, 4(46).

43



University Students’ Perceptions of English Pronunciation Corrective
Feedback Provided by Al:

A Comparison of Feedback from Two Different Als

MOLNAR, John Andras (Kinjo Gakuin University)
Keywords : English pronunciation, Al feedback, Self-regulation, Perceptions, Action research

1. Introduction

Since its inception, artificial intelligence (Al) has changed the landscape of second language (L2) teaching (Li,
2025). Al offers several advantages to L2 teaching such as: (1) delivering automatic feedback, (2) tailoring activities
for student needs, (3) offering feedback in the first language when requested, and (4) modifying linguistic difficulty
for individual needs. However, there are also limitations, including: (A) inaccurate information, (B) concerns about
originality, (C) students lacking proper skills to use Al effectively (Kohnke et al., 2023; Mompean, 2024; Pérez-NUfiez,
2023). This presentation investigates the perceptions of Japanese EFL university students using Al for English
pronunciation feedback. The objective was to utilize self-regulated learning (SRL) principles to structure two classes
where students could receive personalized feedback from two different Als. This design allowed for a comparison of
feedback types, student preferences, and instructor assessment of the effectiveness of each system.

2. Method
2.1 Participants
The current study included ten, female, third-year Japanese EFL students (CEFR-AZ2). The participants were
non-English majors, studying to obtain elementary or junior high school (English) teaching licenses. While not majors,
they would be expected to teach English to children in the future so had interest in the subject and motivation to learn.
For this study, participants practiced clear English pronunciation in a speech-making class. The purpose was for
students to confidently speak with natural intonation and pausing, rather than emulate a specific accent. They practiced
using junior high school textbook speeches, which they may need to teach in their future careers.

2.2 Procedure

This study utilized action research to develop material for implementing Al in an EFL classroom. During the
first weeks of the course, the researcher observed that students were reluctant to provide peer feedback beyond general
comments such as speaking speed and emphasis on key words, suggesting peer feedback would likely be ineffective
during speech practice. To address this, the researcher developed two activities using two different Al apps (ChatGPT-
5 and Pronounce) to determine which Al provided better feedback and was preferred by students. The activity used
worksheets based on SRL theory which scaffolded participants to set goals, record Al feedback, and reflect on what
they learned in relation to their goals and expectations. After participants set learning, they recorded themselves reading
the speeches and uploaded the recordings to the apps. All students used ChatGPT during session one (week four of
the semester) and Pronounce during session two (week eight of the semester). The research goals were explained in
class, and all participants consented to allow their worksheet data to be used for research.
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2.3 Als Used in the Research

Two different Als were used in the study. ChatGPT-5 is a generative Al, which was trained using massive real-
world data sets to create original output. It requires prompts and questions to receive the desired targeted feedback.
Alternatively, Pronounce is an Al designed specifically to help people improve their spoken English by providing
feedback on pronunciation and fluency. It is not a generative Al, and evaluates speech based on prior, in-app criteria.

3. Results

In terms of student preferences, eight of the ten participants preferred Pronounce to ChatGPT. While satisfaction
with both apps was high with ChatGPT having a 4.9 average satisfaction rating (maximum 6.0) and Pronounce having
a4.8 average rating, it was likely due to the way feedback was presented in both apps that made Pronounce preferable.
Pronounce provided numerical ratings automatically in the app based on correctness, filler words, pauses, and
speaking pace which were easy for the participants to understand, and 1PA feedback for individual words which was
also clear. ChatGPT provided useful feedback, but it required more effort to extract and process. Participants remarked
that some aspects of ChaptGPT were preferable, such as asking for explanations in Japanese.

From the instructor’s perspective, Pronounce was valuable as a short-term assessment tool, while ChatGPT
offered more robust feedback. With proper training and guidance (e.g., prompt use with rubrics), students would likely
receive more useful, detailed feedback (Table 1) via ChatGPT’s interactive features, though this was difficult to
achieve in a single use. Paywall concerns and vague rubrics on Pronounce also limited its long-term usability.

In summary, both apps provide valuable personalized pronunciation feedback that is difficult to deliver in large
English classes. While specialized Al apps like Pronounce offer user-friendly feedback, generative Al holds greater
long-term potential when instructors structure classes effectively and provide adequate student training.

Table 1
Types of Al Feedback for One Participant
ChatGPT
Original text Your reading comment
The boy went to a house to sell candy. the house Pronounce "a" with a short /e/ sound
She was not well-off herself. well of Pronounce /wel of/ like two words
Pronounce
Your pronunciation Suggestion from Al What can you improve?
snowing snoum y/
present piezont Irl
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2023 FEERDFRIAD STEAC 1%, 2/10~3/30 D 7 FE]F2hii S A1, Z DEATE% DI IZ Versant Speaking
Test (VST) ZAELHITZIRI T2, VST I1I4 T4 TSHNITE, Listening (L) , Manner of Speaking
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LI, HOTEBEFEAT LT TRENTEHL I TREL TV, L, v 7 O—%EH
LTLESZY, REMRBFELHEOLIZY LT, AaDAE ANSELT DL R H o1z, FTe,
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WERF DA A —T % ChatGPT IZ AT LEIENER A 71 7 MIATIT HIEEEM D K L, 5l S H e,
SERR SET- B TEE OV A MMZT 7 e— R L, Google Classroom %3 U CIEEIZ Y > 7 4 Lz,
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(summer), T&X5Z & (eat) 1T NA T A2 —bERIEL 2 &L L, ERRITRELZ L TATZE D
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D& A~ =ikA v h=—0 U REICL Y R L=fER, Bba I o= —2 a3 U ~OLE R
FRmE (U =24,563p<.001, r,=-213) 3 X OVEERIIREHA~DREL (U =23,044, p=.018, r,=-.138) (2[4
T D RFAZBNTFEOEITIZHENE BIR T3 D8 23S S A7z (Gatri2iX JASPver. 0.951 ZFIH) .

Z OO AT OV THE M Tigim Lo, FAEOWmEER, HafE~0OLORE, £L
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fil, EEO L RIEVERR, WA EITIER ST, (1L, 2025; Yamauchi, 2025) LaL, ARk Al O
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F5HE CIIO 7 L— A0, @& HiE (B7 /1256, OShdE (m—L 7' LA) O=BEEREL,
it DS FE TG U Caail FEE0RESE, MEHE 2 L5,
B OMERIILL T OB TH Y, 3 _XTT a7 N TEHLT,
1. BHERE : LmZ SR BEE B TAEBE CHEEZIR % ]) ZREE,
2. Al LOSEFET— VT LA G T LI - REFRICERE LT, AT I Al 255
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F477 7 u—F (TEAp), FEATENE (TEAV) O 4z HE L7, £ LT, fHx OFEITEIO Ak
7 T AL — T TR LT DB 1 7 7 A L & ORISR R AT L=,

62


https://service.edulinx.co.jp/service/courses/practical-english-8-for-education

3. MR
BONTODERET — 2 12OWC, BEBIER L  Haib) D5 2T FRAZ ) I aiiaiToT,
ST FIEE ULTE k-means {EZ VY, 7 T ZAZEOGEMZ >V MEEIZ X0 RRaT U7oRESR, Mfa]
REME & REVEDBANDS 3 7 7 AX—%EHA L (K1),
7 FRZ 1: B (SE) BLOWIMIE (V) 23FE<, TA ML (TA) MEN—5T, %
SEIXLATEY (PAp, PAV) 2SFEHICHE Y, BRI FE ~OREAIRE 5-758 H VD HE,
I IRE 2: L OREICBWV O LY bIREZ R L, FRCHCORIE (SE), WEUE V),
B O (SR) AMEYY, R EL Y #87 (TEAp, TEAY) $35<, # U TIREES: « (REMTRORE,
JFGARHE 3 T AL (TA) BEWHLOO, FBHAGHK (CS) BLUHCDHE (SR) 23E<, B
EFANSTRVEE T 5, 7277 LIEEIE LITE) (PAR, PAVY) &<, BHEMED RALIATOREN DT,
WIZ, WRa 7 F =2 b A B2 a—FT —F R TE 68 42X GUl - I TE 2 o LT, O
R BRDOED 7 T2 Z =BT HOEER, @5EE L U, @BV EF7RL, @FIEEH (Early-Bird)
D ADDITENE A T INMFAET D Z &3 %73) ool (K2), ZDOZ EiF, ZNHOITEYSZ — )30
H7a 77 A NENTLL—E L TR, FEHEOREIE U8R AR OS2 R/ LT D,
To & 0, IREERE 1T B ECEE DU SR, MR ZIE IS+ — RNy 7 R
AN T A X FRHAHE Y K Y OEARE 72D THA D,

X1 X 2
BT TFGAR—D T T 7 A I BT TAE—TL DB v A B OFER T
J A
i B . 'ﬁ ' -ﬂ. .I
S aBRA AR ue
! t o

BEIER

Goda, Y., Yamada, M., Kato, H., Matsuda, T., Saito, Y., & Miyagawa, H. (2015). Procrastination and other learning
behavioral types in e-learning and their relationship with learning outcomes. Learning and individual differences,
37, 72-80. https://doi.10.1016/}.lindif.2014.11.001

Pintrich, P. R., & De Groot, E. V. (1990). Motivational and self-regulated learning components of classroom academic
performance. Journal of educational psychology, 82(1), 33—40. https://doi.10.1016/S083-0355(99)00015-4

Strunk, K. K., Cho, Y., Steele, M. R., & Bridges, S. L. (2013). Development and validation of a 2 x 2 model of time-
related academic behavior: Procrastination and timely engagement. Learning and Individual Differences, 25, 35—
44, https://doi:10.1016/j.lindif.2013.02.007
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4DODANTV REBE LT =X DHHE

el FF (HBEEERT)
UK SN, 7oA, SRS LTy N, SRR, 400 hF UK

1 IXC®IC

2T, BUEREG A T SEEE SRR L T D, L LR L, £D
WFZEOHEBIRIZE IR K DB E SR AL L 72D THY, FAMTHOITTD Y 2=
R RREE LT FRIIEINT b7, S BT, FOELRVIIEL, FERT A L OBLENOREX
RRERZA TS, 1OHI1E, 1 2OBM 2 HIERICNAEET A b (FIENE O 2T 5
T A R) BEid 572 OEFEOER (single session experiment) REVETH D, ZD X 9 e FERRITE
WS D DNEGTEDH DN, VA= 7 jon Ex BN E 3 570 b RN FERIMALEThH 5, 2 D
Hix, 77 hhAaL/pd U A= T HdNER#ET A & (viewing comprehension) % AV CHIE ST
TR TCh D, AWETIE, TOEIC U A=2277A F3i LT listening proficiency Z#aE9 5 Z &1L
7o 3OHIL, HEETHE (captions) DFAFEZNRDMRGESAL TV VR TH D, FHE T B 2o
7o U CHERR C X DT ONEBMROIT & 72575, EHIRRERIXY A= 7 m E&15T % Algetk:
N5 (Kanayama, 2024), % Z CAMFFETIE, LREORBESEMEET 572012, MRS 2 £
fid %2 & T, FROMEHNY A= 7 NOm EEIETF 5 0O0E#HEET 5 Z L2 L,

2. FEB

SIMEITHEEREN KT ) K LFEA T2 4 Th o7, M OIIMERR Th 5 —isE GMNE
FE) Ak L TR0, EBTESIIR (90 4y x15 a~) Tirbiiz, AEBE, 12 BREICED FE Y >
T3 (Weeks 2-7, Weeks 9-14) & 3] (Weeks1,8,15) D7 A bt v a » TR STV D,

fRADFEFETIL, 7= * (Regular Show) D 1 ->Dx Y — K% 2 FEAFIE L 7-, Caption and Caption Group
(CCG,n=34) 1L, 2[nlL HHGETHLTE CHIEL, —J5C, Captionand No Caption Group (CNCG, n = 38)
132 FEH OHIEIT T2 LTT o7, 1 [ HOHIERIZ 5 /3 TR NT A b (10 AR 23 FEhi
i, 28I H OFIFERHZ IR L7223 B/ A R OEEEDFFR STz,

IS —HDOTERT 30~35 FEAEL LT, %Y ORFIEIIEIEANAICERET 5 4 DOR FF 2 RIg
&) (Newton & Nation, 2021) % FEffi L7, EREMDA 7> MNEE) (meaning-focused input) & LT, =
EY— ROGHECAZ V7 N —F 4 o770, EREMOT v 7'y MES) (meaning-focused output)
LT, fENEDOY T o~ —J4 7 4 7Y, SiEEAOER) (language-focused
leamning) & LC, HENKEDT 4 7T —var, v R—A 27, Faile EM bz, FlEERD
15E) (fluency development) %47 9 7212, FRCOTEBEFCHIEZ VIR LTz, 1, 8, 15HHICY A=
I NZERET D012, LRSS TOEIC U A= 7F A b (31 A50iiR) 250 L=,

3 KER

% VIS4 12 [RIONFESFE N7 A N OFERAE R LT D, —BAERIEIRAET /L (GLMM) % H
WCHEEHERLZ T o 72, 1005, FEROAFPE (Weeks2-7) TIXEE 2, 3, 6, 7THBICHEAENEESH
7o — T CHEBRO% N (Weeks 9-14) TIXH 9 WM HICOAFEAENMILZ SN, H1HEBDY A= 7F
A N CIEMRERICA B2 EIE S e - 72 (CCG = 40.5%, CNCG = 42.0%, OR = 1.04, p = .67), [FIEkIC
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FB8HMHDY A= 7T A NTHOABAENPBIEINR) 572 (CCG =49.1%, CNCG = 49.6%, OR = 1.01, p
=.92), LLAns, F15HADY) A=22F A FTlE, CNCG 23 CCG LV blFENA ZICm< 7o
7= (CCG = 46.0%, CNCG = 52.8%, OR =128, p=.018), ZDZ Lnb, /N A MIBILTIE, %06
CNCG D3 Fhe LUHEIZIEN T, CCG LRI DWWHBENEZ B CEX D L 2T oTo b EX D, Tt
EIEHT 5 & DO TCONFEYREILE < 72570, EHIMFRIHEHY KT 5 & U A= 7 H1OUnME
WD, — 5T, FTHAEIE L TR AR AR DR IBMENTY A= 7 hRm BT 5 2 e
A ST 7857,

CNCG 1 CCG LV H, 2 FE LK (desirable difficulty) 25357z E 2 b5, BTEFETER
WERTCHFET 5 L8 v v a VIRHTIIEMEL 72503, BEEIMICALS L EdED @< 72D (Suzuki,
2023), T EARHE & T UBEOM A S DO REINICIZ Y A= 7 m EICE#R LTz,

F7z, TLEMEOERI (redundancy principle) 2>5, CCGIZE - TFEEIT Y A= 750 2 fHET 5 EK
ThoT-ATREMED VY (Mayer & Fiorella, 2022), —EI22 < OffH (W8, B, TH) MDRIKHIIRERS
o LERENE GRS 5725 9, I, SERICNEER T A N GEZRAGE
D 20%73HR) MNFEHE SAVD Z L AEE L CUNEimd, EfRR AR A T O TR ET T 013
RTHD, FHRIVPER SNAULTHRATORRNZ < D HEHICER T2 ENTE Rl RD, VA=
YN ERESEDZENRANTHIUE, L0 EFIEFTEDTHRZ MO DVHRNTH DL, R
gtz L C, WA INT X b2 ET 256, REIRZRF5 LY 2= 7 L& HES
HEN) REMLNI LTz, Zair'm 7T A CIHFRINARET 2 MIFEH L7202, S%IvNT A
NEBEIET D E VA= T INZED L D 7B % 52 DODERGE LT,

*1
MRER D42 12 R 36 K SHABHIR NT 2 R OfE R
Week  Group Mean (SD) OR p Week  Group Mean (SD) OR p
2 CCG 6.94 (1.76) 1.65 .007 9 CCG 745 (141) 148  .047
CNCG  5.89(1.35) CNCG 6.74 (1.46)
3 CCG 6.79 (1.45) 1.48 032 10 CCG 5.69 (1.34) 0.85 .39
CNCG  5.97(1.46) CNCG 6.19 (1.33)
4 CCG 842 (1.18) 1.26 305 1 CCG 6.82 (1.83) 114 52
CNCG  8.17(1.40) CNCG 6.53 (1.58)
5 CCG 7.34 (1.49) 0.97 .90 12 CCG 7.27 (1.90) 0.95 81
CNCG  7.43(1498) CNCG 7.34 (1.84)
6 CCG 7.85(142) 196 <.001 13 CCG 6.58 (1.35) 1.17 .38
CNCG  6.60(1.69) CNCG 6.22 (1.74)
7 CCG 8.12 (1.61) 216 <001 14 CCG 7.74 (1.35) 1.15 52
CNCG  6.73(1.72) CNCG 742 (1.70)
BEIER

Kanayama, K. (2024). Effects of extensive viewing of cartoons on L2 listening improvement: How much audiovisual
input is needed? Annual Review of English Language Education in Japan, 35, 1-16.

Mayer, R. E., & Fiorella, L. (2022). The Cambridge handbook of multimedia learning. Cambridge University Press.

Newton, J. M., & Nation, I. S. (2021). Teaching ESL/EFL listening and speaking. Routledge.

Suzuki, Y. (2023). Practice and automatization in second language research. Routledge.
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WFFERESR « e T4

MEEHIEHEN: & IRFERERIEIZ DV T

Uik &5 (RRRE RS
KONDO, Yusuke (Waseda University)

F—TU—K: :[“_‘/\Ox, /Luuéﬁ%ﬁ% i, ML En ’J*EUT

1 XTI

TIVETOFEMCEEDSL &, STHOBMEIET, (1) BB 28MErE Cldho OREEE, Hib7b
DHFEE), (2) FAEICRIT 2 MM (BEEOREEE, SanofEER), ) MEICBId o4HEHM:, @)
BERE, VR 72 SRS 24 GEROEBIHE R L) D405 snD, () 13, ﬁ%i:%ﬁ%@i&,
SRR, i, T-unit O EBFIHEN D, B DO TWOREETH D, (2), @) |
\_hif BREORHEEL LTSN TERL O T, #HHEOREELITIBEZ OGN TIRD 272D T
b5, (3) OHEIZRET DAHEE (FRERIEHEND) 1%, MRS, R ITEAE (Mean Dependency Distance:
MDD), ‘FHBEEEEEE (Mean Hierarchy Distance: MHD) 72 E{RAFSCHEIZ RS = MBS 2 B3 5 R
EQFIHSID, (3) TR DBFRIZATHT L <, FHlANE £ - Tel, AFERTIE, HEBAHEHE
PEDORHEETH S MDD 38 LU MHD OMWE #5227 5722, CEFR-based Sentence Profile (CEFR-
SP) corpus (Arase, Uchida, & Kajiwara, 2022) D& SCZI\NT, HEaEHIRBHEMEIZBE 92 RisE: & Hiasnvta
IO BIRZ MRGE LT A s 35,

2. FRREHIERENE L e R
21 ﬁ%@%ﬁﬁé#é%&%

AFEFE T D FrEIIEHEMEICBET 2 55980, MDD B X UYMHD I3, K17 SGAIZ X 2 LRGSR S
DL FHEETH D,

1
IRAFIEEfEZ £ © ”He gives a camera to John” DIRIFEA

MDD /3= 2 L |DD;| EEFRSNLD (n1TEAFRIFRD%L, DD (Dependency Distance) 3&f7 (#=) LT

WD HEERIEOHBIRTICRIT S HES] ThD), X113 He gives a camera to John”? DD 7R L7 %
DTHD, “He”Lgive”® DD (11, "gives” 70" DD 113 TH D, ZIH T TOMDFREA MDD
T %, MDD (FLANHT 25 ECTORAARZRT L& Z B TWA  (Hudson, 1995), MHD 1
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=Y HD; LEFZND (niLroot S OHFEDSL, HD (Hierarchical Distance) 1 root 7> & 4 0O HiFE

FTOHRETH D), 1 T"John”7)>57gives” & Tld 2 KORHIZIUSDTHD X2 Th s, MHD 1T
NHTXTOMEDFEETIH D, MHD [IXOMEEHIEIZIS T D EHEMEI BT DR E & B R D 2 L8
T& % (Liu&]Jing, 2015),

MDD 3 L 0N MHD ORI S, s R 722 % 2 >0 ST ot L CIR Uiz 5-2. 5 Z & T D, "Thishuge
store has only three cashiers” & ”I’ve never been outside of Japan”| &I B2 DL THDHH, ZhHD 2D
DD MDD (%15, MHD %15 CThad,

2
K372 5723 MDD & MHD 257 UAED 2 2D

o | '-..
r""' # L% -
,x’"' <. i
e u
. o
/ \\ P B IV
| - .,

ol i A N VS, vt
- . L R - Y - S S
i sorg F ) lr.lrnlv" I k .‘I'J'Ili__'a-h__i |~H||;-::| ::. ,-|-:: '-\"‘"'“1 i | {.Hnﬂ;4.{|

el - _-‘ _ —_ — — i " - - e - _—
-—l." i — ! — —e - T -

P "'._i ‘] ]
—_—t o o o
This I I hge I_,.,-"; |.\-Ll'lr|.'\-l"" } al % __

||
——
Japan l'l_____.'

2.3 WHEEHPELIEAZ SR L Uiz MDD & MHD ORRFE
FREEIGE N2 D 2 DO SCORFEIEMEEIT 72 5 &\ ) BiETH 272354, MDD, MHD | 34taE1IE
MEVEZEZ T D EIFE W0, LL7ed s, BT L= X 9 7 iaEruiisi X 272 5,3 MDD, MHD
P3[R UM% & 5 SCREBRICE R S5 X THve 0 DBThiug, MDD, MHD % s stk Z R
T AHRHSE L UCHIH L THRIEZ R, ANFFETIE, CEFRSP corpus O—#B% VT, Hrbaokhd L5
72 %73 MDD, MHD 23[A] UfEiZ & 5 3003 E OREAET D0 E it LTz, SaatsEnm U Chor0nE
DNTEAFA DI 20 HFERE T 5 Tree EditDistance (TED) Z VM=, Z USRI A4 ARS8
HL7=b DT 5, CEFRSPcorpus @ 1176 STH5 2 S4B SHAE 30113 690900 i ¥ T, £ DH T MDD
& MHD 723[F UAEOREA T 4024 #8310 , =D 5 5 TED 75 0 OfliE 196 #1 T~ 7=, SV ez uE, MDD
& MHD 73[R U Cd > T b itabtliE a3 e U Ty Wiid 3828 ¥l 5 &) Z &1Z72 v, MDD & MHD
DA U Th > THE 95%I THERINC I HHEL WD Z &1 D,

BEIR

Arase, Y., Uchida, S., & Kajiwara, T. (2022). CEFR-based sentence difficulty annotation and assessment. Proceedings
of the 2022 Conference on Empirical Methods in Natural Language Processing, 6206—6219.

Hudson, R. (1995). Measuring syntactic difficulty. [Unpublished manuscript]. https://dickhudson.com/iwp-
content/uploads/2013/07/Difficulty.pdf

Jing, Y. & Liu, H. Mean hierarchical distance augmenting mean dependency distance. Proceedings of the Third
International Conference on Dependency Linguistics, 161-170.

67



KEFREIZBIT D TOEICPLE&R XEa—ADTFT A R R a7 ~D
B . BT — 212 X ARESHT

HE BV GRERP)
BB RN GRIEA)

F—TU— K : TOEICPL&R kK= —R, T A A7, BT —%, KRR, FEHRLERDE

1L iIZU®IZ

KIFIZIEUNT TOEICPL&R 7 A b A 27 ZAfE 3 BB ME 4 J £ > T\ 5, TOEICPL&R 7 A kA
aTIIEAERE (IR EEAN B2 a3 2= —a LS, 2021) 3 L OWEERH 0B EE
7T AT ENHBEHE L, R¥EAEICE 5T TOEICPL&R T A b A3 7 ZAfiEd 2 LIXEE R
HIED 1 o& LTIZ DD, STHEEEE (2024, p. 69) OMAE T, [ENL « AL - RANT A& &Te 781 K%
M1 440 K (56%) 12C, ZEICBUW T TOEICPL&R % G TrEk&akBrl LB/ R RE I DA AL Lz
BHH OBIREAMTHONTE Y, YU EOKRZFATBN T, $22E1281F 5 TOEICPL&R T A kA 7 ~Dfif
ERIE SN TV D, BEFIFGEIC S, REFEREEICEHIT D TOEICOL&R % 1 —ADT A h A a7 ~Dfifi
Fl3E ST % (Harada, 2016) 73, H > 7 /LA Xhvhianie 8 a— 2281 2R OBFEZ DU
TIE+5Chvn, 22T, AT, HEEIC o7t o 7t o X afete L7287 — 2 2 L,
TOEICPL&R xR a1 —RIZEKIT HT A hAaT ~OWREHEE L=, S b, BT —F2 2R L, <
ODDRRNFAHEET DR LY, PHPLENROHEE 1T 72,

2. FIE
21 F—X

T =1L, FHHICH DRI R F OSBRI ROFEINCRET 5 1 F4EZG L Lz 2014 005
2018 HFETD 3480 4 DT —X Th b, Lk CILERFLH & LT TOEICPL&R #Ra—AnH 1,
B ERTFIND 157 Z LIRS T D, ZEROIIEICIT 2 FER (LAFRR4 A, 14k 12 A~1 H)
DT —H ZAHH Uiz, SNTRIBUT R 2280 C TOEICCL&R %R DL = — A (TOEICPL&R 425 £
LUF O ZE RGBT BIE ZHESE) 2 EIE L O LI SE L, BRI RFEIZ RO T
% TOEIC®PL&R %K 2 — A % L BIER L OS2 L7e ) > 725740 TOEICSL&R 7 A N 2 a7 Th b, JE
EL TN ZES L2 2 L 2459, %% & 13 TOEICOL&R ZRMFEHNAT Th - I H N bt (L BE
ek LT-Z L aFET, F7n, AW EDBNE - AR - A O - BT L OMEEE o
T—H bEA L,

2.2 FIE

REARFEIZ I T TOEICOL&R RO = — 2 2 J@fEd LU L= A L, BRI O %
TR T2 D TOEICCLER %3 2 — A % b IBIER LU L7e o 727420 2 IRl (LA 4 A,
1R 12 H~1 H) o7 —2 %A L, #YEEGE GUMEYROHRER, EREIRT), EHaAx =7 -~ v F
> 7% (Propensity score matching: PSM, Inverted propensity score weighting: IPW), 2 B\ S 72 75D 72D 434t
1% (Doubly robust difference in differences: DR DiD) (Z & W #hEOHEE 21T 7=,
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3. MR

1 FRAEEH - BOEHIC TOEICCL&R RO 0 — A 2 J@EI LU Lo EA M AREE L, J&
B L O Lo T E AR L LT ofE R (K 1), FFH D0 — 2 235 LT3
26 5T A AT MR L, BRFHOLZ5H LTI 19 SOBEN RS-, B « R 7
WBIER XL O Lo FA TR 38 ST A b Aa T 2R LT,

IS OFEFIZ LY TOEICPLE&R R DI o — A DBIERB L O HOEMI L AT A AT D%
DEERLY L7320, TOEICPL&R 425 LA T & KU BIE A HELE S V- Bl o — R TR AT E 1T
BWTIEFHOLDBIETIZ/2 <, FFH - BFHIS OBIER KOS R T A M2 a7 2 10 &<
X 7=OIZITEE TH D Z EAVRE STz, AEIOFRRIE, AFRIOT A M A2 T ZHHATE R
B, HHTORMHE E 2R DWAT b L ROBREDHERE TEX W &, RHm2mid o0, Bl —4 %
FWTZ3A OB OHEE J71EA IO TOM 21TV, EBROES OISOV T b IEMERREE2T5 2 &
NTEREEZLND,

1
SEERLE SR D L
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1. B AR 2. i [a]jE 3. PSM™ 4. TPW 5. DR DiD

-10.00
TOEICCL&RX KD FERE 2 — = (F A - FFHA)  m TOEICCL&RI IR D ILHE = — = (FAHH)

TOEIC®L&R 8 D K = — =2 (Fk2#HH)

RO BIRE TR, PRYERREE 2 f5 LIcRibR 2784,

BEIR

Harada, S. (2016). Effects of the TOEIC Course on Students’ TOEIC Scores. The Bulletin of St. Margaret’s, 48, 1-17.
https://doi.org/10.20707/stmlib.48.0_1

—HENEN ERRE 2 a3 2 =5 —1 3 e (2021). [TOEIC Program (2 & 2 BAEREIZEET 5
FHEE) TNBC A3 k] hitps:/Aww.iibc-global.org/toeic/official_data/credit_research.html

LEF A (2024). TRZPICBITL2HERNFTFEOLERILICHONWT (5 4 F) ]
https:/Amww.mext.go.jp/a_menu/koutou/daigaku/04052801/1417336_00011.htm
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V=7 4 ¥ 7 HLOREREERRREICRIT 5
e - A — b I—ZBITH
il (R
XD R YA Y, A b IR, MR, SRR, ok

L iIZU®IZ

YEEREICBIT DO =V A b (engagement) DEZEMENGED S TWVETA, A — b

I —3#% (autonomy support) 23 FEE OLERRIBICRZHT- L, =7 —T A NEFEHDHDIZHZNT
H D L3 HH%5E (Dincer, et al.,, 2019, Dincer, et al., 2019b, Thaliar & Hashim, 2008, Wang, et al., 2024,
Zarrinabadi, etal., 2021 %) 73, FGEHHEIZBWVTHIEH SIURD TWET,

FEINTIE, Someya and Fujishige (2023)73, A — K/ I —HBILLBIORICR AL, => 7 —T A
N EED, JEEREA A ESED 2 A L C0ET, 2K LT, Oga-Baldwin and Nakata (2015)
%, HedA— b/ I—HELY b, ZENEE (supportive structure) A3/INFEAEDERTIBR O Fe i
ETUF DA NMTASTH D E L, Miyasako (2025)%, HAAABZESE A I IEEHE (structure
support) DFRA— /I =TIV L HFEHTHLELTNOET,

HEYE SRR (control) 178N LRI SN\ VDO TIN, HESWTIIA— b/ I — B eHE X
ENHZTH2 (Cheon, etal., 2012; Jan, et al., 2010; Reeve & Sue, 2014 %45) & XN CWE9, A—F ./ I—
KAR LAEE AR A FRHCRFTT 2 HERH 0 Z 5 TTR, ENOFFEREICB T 2HEIOA—F 7 2
—  WEESR TN A BIES - T LIRS E H 0 8 A, (L, B GEETE) 1%, VA=27h
DAY =KX T « TAT 4 U IEIRT 2 PPRGERE B - T L, WESBATEIO 34— |k

IHATEN L D BN, AE—X T - TA T 0 UUIEENCERBW T, A — b S TERR
Z b, i - A— b I—SHEATEIONT VAR HRRE LTS i L TOET,

V=T 4 v 7P T HHRPREGEHZETILE DO TL X 90, AWFSEIHESE - A— b I—3dk0
Bl5 (321 ; Cheon,etal., 2012; Jan, etal., 2010) (ZHEDNWT, U—F ¢ o 7IREICBIT A4S « A— b/
I SBEATEIOBIL - ek LT,

#1

A=k I — - SR TEN OB

A — b 7 =3 TE) WSS T

Al B AR5 S1 BEECHIRF 2B sz D

A2 BRI EET D S2 BRI RS T7 4 — R 7 2 B2 5
A3 B D_R—ATHTES S3 ML RE FHRAT v T ERT

Ad FETEENZEEOT, HEEMAEZD S4 WEHAEF v L, WERYFR—FE2T5
2. ik

SRR (2020) 12X D THFARROIGEREEITZ XD HO) WO ET AL, A=/ I—
REESCEITEIOBLE. (R D IZEOWT, K2 AVRIRENAZ LIS, FEfEHICH->T, 22— el
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SMTUE Lz, M, BF A1E50 53 0OREEA K 13 S3THRE SN2 b D TYS

3 MER-EBE
T2 IIBIEREORENR Z L DA — b/ 2 —  WETE TR OBE Z L OBEA R L TOET,
Fix, @ A— b I —ETE L0 bIEESHRITEIO NSO, HHRRENT AR TN S,
(b) FEtedDIEENTIL, RV B3V 7eA— b 7 I =TI D720, (0 589 - EJEEIORTO
RECIE, ROV OFRTAH— R I—TETEHNZ, ) FET - ELOFRBHOZIIETATIIAE
SN TR, [MOXEL DR, (6) &AM (S2) B RCT 4 — R 7 2525, (A2)
BRSBEZEET S, (A FEISEZ BRSO, EEMAEZD, 13%0oT, Tl
HRIFL, A— b I— - ESPATEIONEZ R LN OELEL, HENNRERLET,

72
BIEEDRE Z AR 54— b/ X — « fEESHE TENOBLNL Z & OFEE
FRENA R S1 S2 S3 S4 Al A2 A3 A4
@® FRENE ORI 0~ 12 0 0 0 0 0 O
@ o 0:33~ 4 5 0 1 0 0 0 1
@ FideZ &) DOIEH) 1:30~ 312 0 0 1 3 1 1
@ TEEFZL) (D) oRiofEY 3:56~ 2 4 0 1 0 3 0 4
® GETZL) OFEEEE () 6:38~ 0 1.1 0 0 0 0 O
® [EETZL) (2 oRiDfEY 7:00~ 0 2 1 1 1 7 0 1
@ FEFZ L) OSEEEE () 9:31~ 0 1.1 0 0 0O 0 O
[(FLZ L) DORiOfRE 10: 05~ 1 4 1 0 0 1 0 9
© (B Z L OFEEH) 12: 36~ 0 0 00 0 1 1 0
FEOR 12: 50~ 0 0 01 0 0 0 O
Baeost 10 299 4 4 2 15 2 16
S-ADE 47 35
F725 | TR

Cheon, S. H., Reeve, J,, Yu, T. H.,, & Jang, H. R. (2012). The teacher motivational support intervention: Content,
implementation, and effect on students’ motivation. Teaching and Teacher Education, 28(3), 451-465.
https://doi.org/10.1016/j.tate.2011.12.004

Jang, H., Reeve, J., & Deci, E. L. (2010). Engaging students in learning activities: It is not autonomy support or
structure but autonomy support and structure. Journal of Educational Psychology, 102(3), 588-600.
https://doi.org/10.1037/a0019682

Miyasako, N. (2025). How do teacher structure and autonomy-support affect learners’ perceived psychological
needs, engagement and English proficiency? Bulletin of University of Teacher Education Fukuoka, 74 (1),
87-104. https://doi.org/10.34603/0000002516

Oga-Baldwin, W. L. Q., & Nakata, Y. (2015). Structure, autonomy, and connectedness in young Japanese students’
foreign language learning. System, 53, 165-175. https://doi.org/10.1016/j.system.2015.06.006

71


https://doi.org/10.1016/j.tate.2011.12.004
https://doi.org/10.1037/a0019682
https://doi.org/10.34603/0000002516
https://doi.org/10.1016/j.system.2015.06.006

A ZN—RETER U EERRETE - 52k L U

7 mET (AR TERT)
ELWOOD, James (Meiji University)

XU R A4S, ERHIEE, SRR C—X L UL, B DO

1 IXU®HIT

ITEF, COIL BUEHE (A2 T A ARSNRFEEE @ E) 21300, 2RO T A AENR
T SIVTWND, ZHIUTHRY, FEERITEOA V2T 7 v a U ERTEESE D TR E L TA X /R—ZD
BEIEANER S Tnd, A X=X VR ST a5 Lo A2 o—FiEThd v, FEFORL -
EAK - BEEED AT ERERR 2 R o =0 —3 g VIRRARET D 2 ESRE S TW D (REF, 2022),
AHNN—=ABRIZIE, ~y R~ v T 4 A7 LA (HMD) % HW 5 (Kaplan-Rakowski & Gruber,
2019) L, PC72ED2D T 4 A7 LA Zil U THET 2TE03 0 5, HMD [dsiv W AN & B (R PE A ffik
THN, EAANREOEMSNHEE 70D, —F, V=777 U9, L0 FRIESROH 5%
BRI CE D (887, 2023) . SLA (GBS E1S) 0N T, FEE OLBIREIR A BRI KT
THAENLWESNTEY, FRITFEEROK IR/ T 4 —<  AOMENZ 27253 5 FE /2T &
% (Horwitz, Horwitz, & Cope, 1986) , & 72163k « /N - KAl (2022) 13, VR 23 & 72 & 358U RSO
BNEIC Lo THFEEFOEESCEONEED, FHEREZN LSRN 5 Z a2 L5,
ABFFETIE, HEsh & OBHEIZ L 5 PBL SGEAE BN T, 2D T 4 AL LA RGO T T 7R B ox—
AEAER LTREAEA LT, JAUT KD, FEEOBRNE, BMREE, JGEAC—F 0 VA%, BT
OEROBIRMEIE B L GREAZITo 72,

2. FE
2.1 BhE

SN, FHEGEHIZL T, CEFR IZBWTRBRBIZE A2 LYULOILETHNOKRFA 34 4 L, B2 0D
Cl L-YUTHIYS T 57 4 ) BV ENLRFPZORFZAEDR T T 4 T I N—T"Th o1z,

2.2 FIH
AR, AR (PBL: Project-Based Learning) 7 11t RIZHESWTHESNIZ, F
HE, MERRNS T LB T = a VETORNTIR > THZ A7 IZO AT, £T7EFITT
T YRR HSR—ANT, FifginJREZRBHR BAE (SDGs) (ZBEE L= T —~ 1o\ ¢, —EHIMER&1T
STz, EDH, BT N—TPRESNT—~IIEHT LT LB T —2a VB AZAS—ANTHER LT,
A T4 T r— M Google Classroom T30 L, IGEZIZFEE OB ER A2 HIE LT, EAK
(213 Jennett 512 &2 % Immersive Experience Questionnaire Z-f# ] L, JE3EA ©*—F 0 7 RZ221% Horwitz &
(1986) ™ Foreign Language Classroom Anxiety Scale OUETIRE FAV -, H5ES-E OB 13, Noels 5
(2000) @ Language Learning Orientations Scale % FV CillE L 7=,

221 AEN—REFEST-HEEE

Frame VR %A L, R~/ —T7HN— L %38 L C, B#i7ed L 74 58 R A i S
L7z BN—AFH U Ro—L RTRUILN, M7 N—TDOEEE T INDL LT 4 A v

72



a AFIMTA. (12,

X 1
ABN—AEIEALTET 4 A vy a vy T VBT — a AREORE T

3. R

OIMT ORGSR, AREREE 216 L7258 T, 1S B~ ORI RS 5o N A RS )3 2B 8 DGR A B —
X2 IR D ATRENED R SV, FEMRAIBE G-d6 K UBMIREE & JEEA B —F o VAR L ORI
XA ERAOHBENGRD b= Z LD, EAZREBRDBARLOFFNZE L Qe B2 bive, —
J5C, FEMRAIBE G ITEE ST ICBD 2 ER TELH V, FEORIZEELE 52 T2 LB E 7R
ST, EBIZ, BEESITIIERARE, AR, EE~DB 5 L EOMEAZ R L T2 L, FEEDS
BRI ST X ERAREE-OTR RS, RIS Eh SN & B HACREE L QD Z LR ST, Rl v
r— ROFERND Y, FEEIIA X N—RLE/TOT 4 AT w3 2 AR LT TR IG5
EWVSTEERNE L, TN —%0l U CTAEZEM Cigam 1 5 2 & CLEIRYEFDNE S vz &9 [RIZ
MRBNTZ, 7o, AXN=ZRZIEH L SFEFEITHT DR E b OEIEE R LT,

PLEOFEFIE, BESCY 7 U 7 ¢ O EXFEFORGOmE IS 'R T S & 9 EIE (2023) @
WEELRT D, 41, L0 ZRFEE xR & LI R A 218 U C & SITHREEED T,

HEE
TN T AFRESCER AR AR e (BURITJE C, RUERES 25K04253) DBIpkA T CTIThivi,

BEWR

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom anxiety. The Modern Language
Journal, 70 (2), 125-132.

Jennett, C., Cox, A. L., Cairns, P, Dhoparee, S., Epps, A., Tijs, T., & Walton, A. (2008). Measuring and Defining the
Experience of Immersion in Games. International Journal of Human-Computer Studies 66, 641-661.

Kaplan-Rakowski, R., & Gruber, A. (2019). Low-immersion versus high-immersion virtual reality: Definitions,
classification, and examples with a foreign language focus. In Proceedings of the Innovation in Language Learning
International Conference 2019. Pixel.

Noels, K. A., Pelletier, L. G., Clement, R., & Vallerand, R. J. (2000). Why are you learning a second language?
Motivational orientations and self-determination theory. Language Learning, 50, 57-85.

TRIRFHECL (2023). A5 2 U 2R e AR ORERE 3. [ AR L 2E] 2, 83-87.

D& 2, /NERE, KETREE  (2022). A X /N—RZEMINCISIT DGR « RN E & b 72 ) REFFE—
Mozilla Hubs Z1EH L7 RFEOWRHEREREICBIT 2538 — [ B a— 4 &=Tar—a ]
53, 31-36.

REFE B (2022). VR » A X N—ADHEREEE 31T 2 ATRet—HE, BUK, A%~ 0RE— [ar
Vo —HX&TT a2/r— 3] 63,3742,

73



WFFERESR - R E5

AERRTIEY 4 — RNy 27 BT ORBUEERERT T
—HAFEERRR L T 5 A 457 B RG L LT R BT —

W AR (LK)
prrs EHEEF (LR

F—U—NF: HEGRINEY 4 — Ny, PEASGEFRE, WRELE, )%y A b, [@ElREZRFO

L iZU®IZ

F¥EETIE Y 4 — K73 7 (Oral correction feedback: OCF) (%, 2 SR W CTHFEEDSHE
HEEACET DA RELEE LT, 5% < OFFFECHRES L CE 72 (Lyster&Saito, 2010; Li,2010), L
L7236, OCFICRAL T, HAFRZ R &7 5 Py A il 7 O EBEOEREIC L > TED &
INEALT 20N, FTHLMNI ST, AL, BAEZRRE L 3 54 457 4 %%t
RIZ, OCF BAFOFAEFE « FREZE « LHEROEZHOMNITHZ 2 AL LT,

2. FE
2.1 B

FRASRGE, LR LT O SRAE 457 4 (LA 167 44, 244167 4, 344 1434) Tho, W
JEDOBMEFBAL, #FIEE1TH L CUERFER 2 ECoNERE L, BRI, SR CREUS~
HE1HR) (K VIR LT, SCEREA (2023) oD 2022 4R [EREBAGE MR 12 XiuE, CEFR
ALl L~UL (FE 3k) ML EDO R A3 49.2% CTh D, eI D L, MBI OAEREDFFE R
FEIZZEN LD EmNZ LoD (G 1R,

#*1
WFSERAEAE D SRR EAFIR L
3T % 2k 2 % Y14k G
14 85 18 5 0 108
2 A 77 22 13 0 112
34 43 53 21 2 119
2.2 FIE

AWFZECIE, F B OB A21T o7, Lyster & Ranta (1997) AR L7z 6 FEEHO MEERTIE Y ¢
— RNy 7%, KRB (2015) OFHACEEDE, TR (explicit vs. implicit) | & T7m 27" s O HE)
LWV ZODHIENGFHIEIL, 4 447 WIREYEIE - V¥ v A B -3HE - 0IRL) ITHB LS, £
DHZT, FEHENBELOY (B : 1gotothe park yesterday.) %Fihd DA TRE L, ZAUTK L
TELATDT 4 — Ry 7 Zfrnd 5 30~40 RREOBIE 2 Erlk L, BEEIC TR Lz, &IZ, S0
FIIBBEZGIE L7212, [EDOGHETIEEDT 4 — Ry 7 B baFE LBy v S st
LT, 4 ODOBPIDTINDEIE LTz, AT, FAEPERIUGHR, S OI3GEzai i o AER S
B2 sk A HE 2 7= O OB RIS 2 330 L 7=, 15 DT — 22OV, A “F-REEI T,

74



X DI & O CTHEZED BARN 7o 2 Wt L=,
< 1
S ENE D]

3. R

SIMTORER, FAEL OCF BAFOMIIIPRRE DA BB R 67z (@3(6)=51.92, p< .01), #4577
WrofERAE B2 &, 542 L ARSI el STz, e LAEARS, BURIVETIEAZ TR G855
23 H Y (= +348), YRR Ofefiiz FE OB & L TZITIED TWD Z v S, H
FR2HAETIE, HET 4 — RNy 2SR AIPUE A EICE S GEE—227), BEA T4
WES DA D DA T2, —H T, FHEIFEL, UEy A MEBEEIGRI L (RE15.64), BPRAYR
T 4 — RN T D% BMERIGE L TS 2 ERIH LN E Mo T, HRESHTCIE, CEFRA2 - Bl
LAOLDOFEBRFITBNTY Fx A MNEIDSAEEICE L, HrEREEER RN T 0 — N3y 7 247
MAVRENTZ, —HC, SGEaatd BIEEOEMRERIL, OCFBIHIARREL RIRh o], T
DORERIE, FHEOEATIZHE, BURIIRETIEDNDRFRIIR Y v A ML BIFDBAITT A Z 2R L
TV, AT, 5 LFEAIEI RO iRE 2 g, W5 2 4RI DA SR 4 B L 72 fid
BAEMNZ, FE3FEEITTY) v A MEBMISER T2 2 LA TH D FREEI R SN, 20
X 2AE, ANCT ZR2381) 5 HERETIEMSEEORRGHES & L CHIEARRETH D, FHE DOREE
BHIIR U7 7 4 — Ry 7 OMERUE O FEBUC T 595 Z L B3R S LD,

< 2
SPE T L D OCF % A %41

kL b !
- -
- -

-1

= = a4 L-L ] o 1E

S i

BEIER
Lyster, R., & Saito, K. (2010). Oral feedback in classroom SLA. Studies in Second Language Acquisition, 32(2), 265—
302.

KEEEE (2015). [7 14— RS w Zi5e~DRIFE] < A LBHIR.

SCHEREA (2023). 12022 472 5e3E40E R4

Lyster, R., & Ranta, L. (1997). Corrective feedback and learner uptake. Studies in Second Language Acquisition, 19(1),
37-66.

75



BRI BRI T T2 AFRIEE DR
—IREIIMAEA~D Al FEET 7Y (LI v—] OFHEH—

=
G

N

; GLANERRF)
T (CLANERRF)
AR BA RS Y 7' v )

i
[SEe
=

»

F—U—F . AFHEE, JERRES, AIGRTE, FET T Tvve—), R

1 IXC®IT

SATRERFIS Gl (a7 WERTEET o 7o 0 ZEAL, EBRHESCHIERTE AT
I L HMAIUE - RN OBHAT>TOB (LTI, 2020), FIMCAEDMRE LI/ L
T, FEEFE~OERE®ED, FENOEMEZHITOT D Z &2 BRI AFATEE 2 Ehii L T\ D,
2024 4EEIZIL, AD=—RIZG U a7 U it S D L0 ) SAER L, Al J5GEEE—
P2 (Lo E—] BRESHRY Zuyy) 2EA LR, L ARETL, BIEOTF 2 2370l - 2
BRI - 72— MERICIESE, 2024 EEAFRIEE ORBRAEAAT ).

2. FIE

2.1 BhE
SIMENIRNLRFIRTHRD 2025 FHEENFTEOMALED 9 6, 504 (FEIRNL), 364 (i - Fk
TARNBIOT 7 — k) Tholz,

2.2 EHNE

AL 2024 4112 A 75 2025 42 3 AICHT CHEM Sz, BIEE, ANFRIZEE OSRERNIC A~ —
N7+ 770 Lo e—) OFHFIECET 23 E22 7206, 1~35 AR EICE AT, ?
FREFEAOEAN L, R RIEOBERE BHIOIZ, FEa T YO AL~ A e, O
BoEMHER (A~v— 7 A A R) DOIERK - BUE SN AFE, OL~L T EIC AN FEH Y+
2T LEERTH~A LY, @QFEGLEDOY —T 470 3O 7 Y EHELE, OO0
MO SRS, AT - ERICBET 2 8 SGER AR A L, oM@y —r b ar—F 7
(NEOER L B RGwmIR) OREE Y —2? 2D, 7168 iy %S Lz, @D~A LI B, wlEa
TAVRHIESND LYV TF = v 7 7 A NOFEFRICHASE, FEFIERE LS a7
YIS N DERE TH D, @DITSGEFED Y —F 4 UL T, RIS 5 H O & HuLIF
FHEICFERIND L HTEL, SIEPHEEZR LTV REEZBENTE 5 K91 L,

23 T—HIE - T

NFRIE & LU CORIMGREEAT O 728, 3 FOT —2 5085772, B2, FGEIIOEERIE
T 5720, ZIENRT 7V ECZBRUFERT - FE T A (E (Fwd) ) T80 TERGE oBlR
ORHI) DA 2T OELE ST LT, B0, FEERNRE R EOn 77 =215 %, FER
WEGHT LT, BB=I12, NEOHCFHICT 7V Ik 2B AZHONNIT 5720, ZfkicdT-o72
T — MER AR LT

76



3. MR
31 H=qf - FHT A b

R FHRT A FOFER, 20 0NEOARCIE 7o 7272, Wilcoxon DS IBNEEZ1T 7=,
ZORER, e v 28] TERGRIE] WIoBLEIZEW THFBRA a7 PNEEICED 2T,
(% (590 ) 132=2.82,p=.005, (B 1%£2=393,p<.001, [ERamd 1%z=2.83,p=.005 THY,
PIREITOT S PRETH-7- (EF (590 ) r=.33, T25(] r=.46, &Ll r=.33), *

32 FEER

FEERINOFEIR ) 145 K, ST TRIX87T.0% Th o7z, —JF, v LU EDFETHIL
W 191% T o7z, I DOUWTIE, S 50 441 43 44 (86.3%) HMEHH=R 90% A 2 TV Mo DITkE
L, ¥~A LUETRTRINEBZT-DIL54 (10.0%) OHT, 354 (70.0%) OBNIEILE T 20%
K Cholz, £, FGEFEOY —FT 0 71T LTH, 504H 484 (96.0%) 73wt T4k 0-3 DA
NPy e

33 77U —F

T U= FMREIZL Y, BIEDOEZNAE =7, VA=Y, & E O -T2 HRED R A FERK
L7=Z EBRHLNN o7z, £, PEEERALTINT, EORGENENDONGINDDTE L 2 UE
THIET, BENEF ol bS] X [5%OFENCEREST 2 HMARES HT< 5 & 5 23dEn
HTWT, SH%ORIID LK) Lo lza Ay bRFEE LN, AE—% 0 ZHE~D AL D
74— RNy 72N, 97.2%D[EEE D IS ~72) (W LBIZSI -T2 HDHWVE TETHERIC
NoTz]) LA Uiz, — 5 C, BVEERC SRS FEEICB L TR K E S 24T 2 ERN B o7,

4. BE

Lo e—] ZEA LT 2024 FEO NFRIZE TlX, 2IEORE (FH) « B - BRMmERO A 2
THELE LT, ANFRIOEBR OB A TH-TH, B2 2 X RN HERE L T
Wz D, ZHICED, ANFEHROBite - BIIDINZ, FET  BETD &0 o T TR AR GE ) O S5
HOBRUZAL—RIBATCTEDEA D, £z, BEAFRESCAI 74— RNy 7 2@ LU T, BEPAE
—X T ~DOBREEER, NFEREOT T T A~OMERBITICEGT 5 LB 2605, 5%IHE~A D
ERAEZS U EEOFIER, FVELISNDOFE ~DE MRS 2 TRIRD Hivd,

-
1 TLvbe—]) #REHRY 7 Y https:/Avww.polyglots.net/

2 BE 2024 - 12 AlATONIE T Ly T VAT —=TOHA X AT, SHIL TN
S OWTE, AT A ra =AY =L EOEEEZMR LIz, 0 AR S5 D1, 20
FEDEFEEOR Y AR 2 BBRISRD DN L HREL TN HTH D,

3 ZhRE r ORME I - KK (FsE) (2023, p. 403) 1ZHS<,

BEIR

PINER « KRS (FR8) (2023). [HMNEREZE N> K7 > 7 [HEi] —FEFIED L0 BWERO =912
—I fatatt.

L] « ARHETF: « 1R - ESfE (2021). ['m ¥ =7 MRERDGET v 7T o Boiha k2 %
Mz #El AEREER.

7



English Education in Japan with Generative Al: Insights from Students’
Perspective

LEE, Saeun (Prefectural University of Kumamoto)
ERONEN, Juuso (Prefectural University of Kumamoto)

Keywords: Al-integrated learning, English education, Japanese context, Student perception

1. Introduction

The rapid development of generative artificial intelligence (Al) has brought profound
implications for education around the world. In the field of English language education, particularly
in Japan, traditional exam-oriented and grammar-focused instruction has long emphasized accuracy
over creativity or communicative competence. Generative Al technologies such as ChatGPT, Gemini,
and Copilot provide an opportunity to shift this paradigm by offering personalized feedback,
generating authentic learning materials, and enabling interactive, learner-centered experiences. A
growing body of research highlights the potential of generative Al to improve language learning
outcomes, motivation, and learner autonomy (Baidoo-anu & Owusu Ansah, 2023; Hayashi & Sato,
2024; Schmidt-Fajlik, 2023). These tools can support various pedagogical functions, from grammar
correction and writing enhancement to reducing anxiety in speaking practice. However, their
implementation in education also raises ethical and practical challenges. Concerns about
misinformation, data privacy, and academic honesty persist (Mhlanga, 2023; Dakakni & Safa, 2023),
and students often struggle with how to craft effective prompts or evaluate Al-generated information.
In Japan, where rigid educational structures have historically limited learner autonomy, students’
perspectives are crucial for determining how Al can be meaningfully integrated into classroom practice.
Understanding their experiences and attitudes toward generative Al provides insights into both the
opportunities and the limitations of this technology. This study therefore investigates Japanese
university students’ perceptions of generative Al in English learning, focusing on their patterns of use,
perceived benefits and challenges, and expectations for the future of Al-assisted education.

2. Method

An anonymous online questionnaire was distributed to 83 second-year university students
in Japan. The survey, conducted in Japanese but designed to connect directly with English learning
contexts, examined students’ experiences, frequency of use, and attitudes toward generative Al tools
such as ChatGPT, Gemini, and Copilot. Participants reported how frequently they used Al in three
contexts: (1) academic courses outside the studied class, (2) independent or self-directed learning, and
(3) non-academic or entertainment purposes. They also evaluated Al’s perceived usefulness for
English learning, identifying functions such as idea generation, writing support, and proofreading.
Additional items asked students to describe difficulties they encountered (e.g., irrelevant responses,
overly long text, or prompt-writing challenges) and to indicate areas where they wanted explicit
instruction in Al use.

3. Results and Discussion

Students reported using Al most frequently for self-study, while its use in formal coursework
remained limited. About one-third of respondents indicated they had never used Al in their classes,
yet many engaged with it independently to clarify grammar, generate ideas, or receive writing
feedback. This pattern suggests that students view Al as an accessible and flexible support tool,
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particularly suited to self-directed learning. Many noted that Al provided a stress-free environment to
practice English, allowing them to make mistakes without fear of judgment and to receive immediate
feedback on their language output. Regarding perceived benefits, students most frequently mentioned
idea generation, critical thinking, and information gathering as the most useful functions of Al. They
also valued its ability to help them reformulate sentences, expand vocabulary, and overcome writing
blocks. About 70% believed that ChatGPT could improve their English proficiency, which aligns with
findings that Al can increase confidence and engagement in language learning (Hayashi & Sato, 2024).
Several students described Al as a kind of “virtual tutor” that encouraged deeper revision and reflection
on their writing, suggesting that generative Al can serve as both a linguistic and metacognitive aid.

Despite this enthusiasm, participants expressed clear concerns. Perceived issues included
receiving irrelevant or inaccurate information, excessively long answers, and difficulty in creating
effective prompts. Many emphasized the need for structured instruction in Al literacy, especially in
writing efficient prompts, evaluating Al responses, and understanding ethical use. About 40% of
respondents indicated that they wanted explicit teaching on how to use Al effectively in academic
contexts. Ethical and psychological concerns were also mentioned: some students worried that
overreliance on Al might reduce their motivation or creativity, while others questioned the reliability
of Al-generated content. Such concerns mirror broader international debates on Al’s responsible and
equitable use in education (Mhlanga, 2023). After experiencing Al in class, many students reported
more positive impressions of Al and a greater motivation to continue using it, though some remained
skeptical about its long-term impact. These mixed attitudes show the importance of balancing
innovation with critical awareness. Effective integration of generative Al into education requires not
only access to technology but also the development of pedagogical frameworks that promote reflection,
ethical reasoning, and human interaction. Teachers play a key role in helping students navigate Al use
responsibly, encouraging them to question, verify, and adapt outputs rather than passively accepting
them.

Overall, the findings indicate that students see generative Al as a promising complement to
traditional language instruction. When properly guided, Al can enhance creativity, learner autonomy,
and engagement while supporting more individualized learning paths. For Al to be integrated
effectively, educators and learners must understand how to use it critically while maintaining the
human qualities of teaching, cooperation, and reflective thinking that are vital to language education.
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1. Introduction

Metacognitive awareness (MA) in second language (L2) reading refers to learners’ ability to actively monitor
and regulate their reading processes to enhance text comprehension and task performance (Mokhtari et al., 2018).
Such ability is typically assessed through strategy use, including setting reading goals and evaluating understanding.
While MA strategies are commonly promoted in L2 classrooms for their teachability, a critical but under-explored
question is whether possessing strategy knowledge alone is sufficient to improve reading performance. On this point,
Alamer and Alsagoafi (2023), sampling Saudi English learners, found that motivated effort was essential for MA
strategies to lead to greater reading comprehension (i.e., the MA—performance link was fully mediated by effort). To
assess the replicability of the MA—effort—performance model and its relevance to language learning in Japan, this study
conducted a conceptual replication of Alamer and Alsagoafi (2023).

2. Method

A total of 148 English majors at a Japanese university participated by completing a standardized reading
proficiency test (TOEIC®) and a 5-point Likert-scale questionnaire. The sample size was determined using G*Power
3 based on effect sizes reported in Alamer and Alsagoafi (2023). The questionnaire included the revised Metacognitive
Awareness of Reading Strategies Inventory (k = 15; Mokhtari et al., 2018) and perseverance-of-effort (PE) items from
the L2 Grit Scale (k = 5; Teimouri et al., 2022). In this replication, reading proficiency (Proficiency) was measured
using a standardized proficiency test rather than the intermediate-level exam employed in the initial study, with the
aim of extending the model to learners across a wider range of proficiency levels. Also, to test whether effort mediates
the MA—performance link under an alternative operationalization, it was indexed using PE.

For data analysis, this study employed partial least squares structural equation modeling. The model comprised
three relationships: MA — Proficiency, PE — Proficiency, and MA — PE — Proficiency. The adequacy of the model
was assessed using seven standard indices: collinearity, indicator reliability, internal consistency reliability, convergent
validity, discriminant validity, and out-of-sample predictive validity (Hair & Alamer, 2022). BCa bootstrapping (B =
5,000, 2-tailed, random seed) was employed to estimate p-values and 95% Cls for the path coefficients. Out-of-sample
predictive validity indices were calculated using 5-fold cross-validation with 10 repetitions.

3. Results

Table 1 summarizes descriptive statistics and correlations for the three target variables. For Proficiency, the
majority of participants (74%) were at the A2 (pre-intermediate) level in the Common European Framework of
Reference, with scores ranging from A1 (elementary; 10%) to B1 (intermediate; 16%) (Tannenbaum & Wylie, 2013).
Turning to the correlation results, both MA and PE had significant correlations with Proficiency.
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Table 1
Descriptive Statistics and Zero-Order Correlations

Index M SD 1 2 3
1. Metacognitive awareness 2.74 0.89 - [.08, .38] [.14, 43]
2. Perseverance of effort 2.94 0.88 23 7 - [.15, .44]
3. Reading proficiency 197.06 72.62 29 7 30 7 -

Note. N = 148. p < .01. Pearson’s r values are displayed in the lower left, and the corresponding 95% confidence
intervals are shown in the upper right.

While detailed data cannot be presented here owing to space limitations, the model showed consistently strong
results across the quality indices (including VIF for collinearity, factor loadings for internal consistency, Cronbach’s o
for reliability, AVE for convergent validity, HTMT for discriminant validity, and RMSE for out-of-sample predictive
validity).

In the model under examination, MA and PE together explained 23% of the variance in Proficiency (adjusted
R?=.23[95% ClI: .12, .38], p < .001). MA strategy use significantly predicted Proficiency (8 = .41 [95% ClI: .25, .55],
p <.001), while the PE-mediated pathway proved non-significant (8 = .03 [95% CI: —01, .09], p = .142). Although
the replication attempt was unsuccessful, the findings underscore the pedagogical value of MA strategy instruction in
language classrooms. For language teachers in Japan, explicitly incorporating MA strategies into lessons may enhance
reading outcomes. The absence of replication also points to the need for continued research on the contextual
generalizability of the MA—effort—performance model.
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1. Introduction: An Overview of the Puean Program

The “Puean Program™ is a two-week teaching internship in Thailand for Japanese university students. It was started in
2003, where student-teachers (STs) taught English at a secondary school (Grades 7 — 12) in Ayutthaya, Thailand. In 2010, the
program moved to two secondary schools in Bangkok and eventually started to teach the Japanese subject in addition to English.
In 2018, the program added a third school and started to teach math. The program has had a total of 176 participants. This paper
focuses on the English and Japanese program. In this program, STs develop a two-period unit of study for the English
or Japanese subjects using Content and Language Integrated Leaming (CLIL) as a methodology. Topics are about an aspect of
Japanese culture or a global issue. Past topics include Miyazawa Kenji, rice culture, origami, and natural disasters. STs
record their learning before, during, and after the program in their ePortfolios (Hall & Townsend, 2017, 2019). This
paper describes how STs are prepared for the program, how the program is carried out in Thailand, and the changes
that STs undergo.

For preparation, STs take two university courses: one for CLIL as well as another for learning about Thailand
(culture, education and history) and preparing for the trip. In the CLIL course, the STs develop topics and activities to
engage learners in Thailand. Before going to Thailand, STs put their lesson content and descriptions of their teaching
philosophies, teaching style, and worldview on their ePortfolios.

In Thailand, following the class schedules created by the practicum schools, each ST teaches around 10 lesson hours (two
lessons per homeroom). STs record what happened in their lessons in their ePortfolios. They also receive feedback
from both the Thailand or Japan-based supervisors verbally or through their ePortfolios. Post-practicum, STs write how their
teaching philosophy, teaching style, and worldview were affected. The ePortfolios enable program participants and
supervisors both in Japan and Thailand to understand the STS’ lessons and how they changed through the program. Based on
STs’ ePortfolio writing, the remainder of this paper discusses how the program has impacted STs’ professional
development and the implications.

2. Procedure

Because changes were made to the ePortfolio format post-pandemic, this paper focuses on data collected
between 2023 and 2025. In these three years 22 STs participated in the program, 16 of whom became teachers or took
the teacher’s test in 2025 and are currently awaiting the results.

As discussed above, participants wrote pre-practicum and post-practicum ePortfolio posts about their teaching
style, teaching philosophy, and worldview. Using thematic analysis (Braun & Clarke, 2006), these posts were coded
to ascertain the impact this program had on STs’ development.

3. Results: Changes in Teaching Philosophy, Teaching Style, and Worldview
In Teaching Philosophy, STs described how their beliefs about teaching and learning in the classroom changed.
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For Teaching Style, STs discussed how the way they conducted classes changed. Lastly, in Worldview, STs wrote
about how the way they looked at the world changed. Table 1 shows the coded themes for each of the three areas and
the number of participants who reported changes under each theme. Because STs wrote more than one change, the
summed number of participants in each of the areas surpass the number of respondents, 22.

In Teaching Philosophy, the most changes were related with how STs came to think the best way to communicate
with language learners is (Communication by teacher) and the role of student speaking in learning (Student output).
This tendency can be seen in Teaching Style. The most frequent changes were in how STs gave explanations
(Explaining) as well as how they used materials such as pictures, slides, and worksheets to encourage understanding
and learning (Materials). Lastly, for Worldview, STs tended to write about their new perspective on Thailand (Thai
life, society, culture) as well as what they learned about communicating in a foreign language through their experience
speaking with Thai people in their daily lives (Communicating).

The results for Teaching Philosophy and Teaching Style reflect the kind of lessons the STs were carrying out.
Their first lesson was an input-based lesson in which they had to present about an aspect of Japanese culture or a global
issue. STs had to conceive of how to present about their topic in a way that the Thai school students, who were
beginning to lower-intermediate learners of English, could understand. The second lesson was an output-based lesson
in which students gave presentations or had discussions based on the topic. For this reason, STs wrote about the role
of speaking in language learning (Student output). Worldview also reflects the daily lives of the student teachers; every
day they were learning something new about Thailand (Thai life, society, culture) and were trying to communicate
with students and teachers (Communicating).

Based on the results, it can be assumed that the strength of the program lies in helping STs develop skills and
principles for carrying out a foreign language class in that target language. This arguably will be useful for the STs in
their teaching careers at Japanese schools which encourage learning through language activities.

Table 1
Themes for Changes in the Three Areas and Number of STs for Each Theme
Teaching Philosophy Teaching Style Worldview
Communication by teacher 9 Explaining 12 Thai life, society, culture 15
Student output 9 Materials 8 Communicating 8
Experience in learning 5 Unresolved 7 Cultural enlightenment 4
Influence of culture 4 Maxims 6 View of Japan 5
Include language instruction 1 Interacting with students 4
Carrying out activities 3
Confidence 3
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A Tale of Two Curiosities:

Diversive and Specific Epistemic Curiosity in EFL Learners

KANAZAWA, Yu (The University of Osaka)
Keywords : Curiosity, Epistemic emotions, Engagement, Personality traits, Free Energy Principle

1. Introduction

While curiosity is increasingly recognized as a pivotal epistemic emotion in cognitive psychology and
neuroscience, its role in second language acquisition (SLA) and applied linguistics remains underinvestigated.
Although Perceptual Curiosity (PercCu)—triggered by sensory novelty, complexity, and ambiguities—could serve as
a powerful gateway to engagement, especially in early stages of learning (Henry et al., 2025), what matters more for
sustainable academic achievements in higher education that require cognitive elaboration and mental representation
building is Epistemic Curiosity (EpiCu), characterized by a desire for conceptual knowledge and understanding,
reflecting the asymmetrical influence of different emotional valences in shallow/perceptual processing and
deep/conceptual processing (Kanazawa, 2020).

2. Two types of epistemic curiosity

Educational and personality psychology literature indicates that epistemic curiosity is not a unitary construct
(Berlyne, 1960). Namely, epistemic curiosity can be divided into two types: diversive epistemic curiosity (DivEpiCu)
and specific epistemic curiosity (SpeEpiCu). Diversive epistemic curiosity (DivEpiCu) refers to a broad, undirected
desire for novel information and stimulation. It is typically aroused in low-arousal states such as boredom or monotony
and functions to increase arousal by prompting individuals to seek out unfamiliar or stimulating content. This type of
curiosity manifests as a general openness to new experiences and ideas without a predefined goal or target. In contrast,
specific epistemic curiosity (SpeEpiCu) is a focused, goal-directed drive to resolve uncertainty or inconsistency in
one’s knowledge structure. It is usually elicited by a recognition of information gaps, contradictions, or cognitive
dissonance, and leads to sustained engagement with a specific problem or question until resolution is achieved.

These two types of curiosity may reflect different types of personality traits. For example, individuals high in
DivEpiCu may thrive in epistemic emotion-rich environments that offer diverse and novel learning opportunities,
while those high in SpeEpiCu may be more responsive to structured problem-solving tasks that involve cognitive
conflict or conceptual change.

3. Aim of the study

The research aimed to examine how these two forms of curiosity differentially relate to other relevant individual
difference variables such as self-esteem, openness to experience, and engagement among Japanese-speaking
undergraduate EFL learners. The central research question was: How are DivEpiCu and SpeEpiCu associated with
personality traits and engagement in the context of EFL learning? It was hypothesized that DivEpiCu would be more
strongly related to emotional and dispositional variables, while SpeEpiCu would be linked more closely to cognitive
and behavioral aspects of engagement.
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4. Procedure

Participants were first- or second-year undergraduate students with upper-intermediate level English proficiency
(n = 74). A quantitative survey study was conducted with Japanese university students enrolled in EFL courses. The
instruments included validated measures for DivEpiCu, SpeEpiCu (Nishikawa & Amemiya, 2015), self-esteem
(Robins et al., 2001), openness (Gosling et al., 2003), and the three dimensions of engagement—emotional, cognitive,
and behavioral (Eerdemutu et al., 2024). Data analysis was conducted using IBM SPSS Statistics version 29.

5. Results and discussion

Results showed that DivEpiCu was positively correlated with self-esteem (r = .344, p = .003), openness to
experience (r = .366, p = .001), and emotional engagement (r = .338, p = .003). In contrast, SpeEpiCu showed
nonsignificant correlations with these variables. On the other hand, both types of curiosity exhibited significant
positive correlations with cognitive engagement (DivEpiCu: r = .374, p = .001; SpeEpiCu: r = .333, p =.001) and
behavioral engagement (DivEpiCu: r = .357, p = .005; SpeEpiCu: r =.461, p <.001).

These findings suggest that DivEpiCu—characterized by affectively driven exploratory behavior—is more
aligned with learners' motivational readiness and openness to experience. SpeEpiCu—associated with goal-directed
knowledge seeking—appears more relevant to focused learning behaviors.

Drawing on theories from curiosity research, epistemic emotions, and the biophysical free energy principle (Parr
etal., 2022; Kanazawa, 2024), the present findings can be interpreted as evidence that DivEpiCu plays a motivational
and affective role in initiating engagement, whereas SpeEpiCu supports sustained, cognitively demanding learning
efforts. This distinction has significant pedagogical implications: fostering diversive curiosity may enhance emotional
involvement and motivational readiness, while scaffolding specific curiosity may support deeper learning processes.
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Exploring Individual Differences in Al-Assisted and Corpus-Based
Data-Driven Learning: Insights into Learners’ Perceptions and
Language Learning Outcomes
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1. Introduction

Corpus-based data-driven learning (DDL) promotes learner engagement with authentic
language data but is often limited by technical complexity and cognitive demands, particularly for
low-proficiency learners. Generative Al, such as ChatGPT, offers a more accessible, adaptive
alternative, yet its effectiveness compared to corpus-based methods remains underexplored. This
study investigates how Al-assisted and traditional DDL approaches affect learning outcomes,
learner perceptions, and the role of individual differences.

2. Research Questions

1. How effective is Al-assisted DDL (ChatGPT) compared to traditional corpus-based DDL
(Linguee)?

2. How does learner proficiency (intermediate vs. low) moderate the effects of DDL on
language learning outcomes?

3. How do learners’ perceptions of the two DDL types differ within the Technology
Acceptance Model (TAM)?

4. How do inductive vs. deductive learning preferences interact with DDL types in shaping
learning outcomes?

3. Treatment

The participants were 69 Japanese university students enrolled in a compulsory English course
in the fall semester of 2024. All were second-year law majors, aged 19-21. TOEIC scores were
used to categorize learners into intermediate (CEFR B1, scores 550-785, n = 29) and low
proficiency (CEFR A2, scores 225-550, n = 40). Two classes were assigned to corpus-based DDL
using Linguee, while two classes employed Al-assisted DDL using ChatGPT.

Instruction spanned four 90-minute sessions over four weeks. Each session began with a 20-
item TOEIC grammar quiz, followed by 40 minutes of tool-based exploration, and concluded with
peer and teacher-guided discussions. Both groups followed a guided-induction method known as
the “four I’s” (illustration, interaction, intervention, induction). In the Linguee group, learners
searched for bilingual concordance lines to analyze patterns, while in the ChatGPT group, students
used prompts to elicit example sentences, collocations, and explanations. Pre- and posttests
assessed grammar learning, while questionnaires measured inductive/deductive preferences and
TAM perceptions.
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4. Analysis and Result of the Study

Learning Outcomes: Both groups improved significantly from pre- to posttest. ANCOVA results
showed no significant difference between ChatGPT and Linguee, indicating equivalent
effectiveness.

Proficiency Effect: Intermediate learners outperformed low-proficiency learners (d = 0.63),
highlighting proficiency as a key moderator.

Learner Perceptions: TAM results revealed that the ChatGPT group scored higher in Perceived
Ease of Use, Behavioral Intention, and Actual Usage, suggesting stronger acceptance of Al-
assisted DDL.

Individual Differences: Cluster analysis indicated that inductive learners with higher task value
and greater technology acceptance achieved better outcomes, while deductive preference showed
no significant impact.

We conducted an ANCOVA to examine the effectiveness of the two types of DDL while
controlling for pretest performance. The analysis revealed that both corpus-based and Al-assisted
groups achieved significant gains, but no overall difference was found between the two approaches.
Proficiency, however, emerged as a strong predictor of success: intermediate learners
outperformed low-proficiency learners, with a medium effect size (d = 0.63). In addition, learner
perceptions measured through the Technology Acceptance Model indicated that ChatGPT was
rated higher for ease of use, behavioral intention, and actual usage. Cluster analysis further showed
that inductive learners with higher task value and stronger technology acceptance achieved the
greatest improvement, while deductive orientation was not a significant factor.

In summary, these results suggest that while both approaches are pedagogically effective,
learner proficiency and cognitive orientation play a crucial role in shaping outcomes. Moreover,
the findings highlight that Al-assisted tools can enhance motivation and accessibility, making them
particularly beneficial for learners who struggle with traditional corpus-based methods.
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PIF, MS) & Xidhs (Domyei, 2001), oA THFZE D, MS OFFFICIZFEESHE, SO ER
BEICRET A EN NS S 2 LOVRENTWD (Lee & Pun, 2021), F£7-. MS ORI 578 &l
FABEEE & ORI T L b BRI <, HENNO S EIERER B 22 MRS
DFFIE) A U CTREHOGBED R E 2 ATREME BB ST % (Kawamitsu & Takeuchi, 2025), & &
2, L2 I B ERIT 2 T F A N T EIZR 2 5720, MS IR 5.2 5 3K A 5T
T DI, FFED L2 FRERRICE N2 Y TflES Y ETH S (Yo & Hu, 2024), Iz T, fAEEN
L THFEEOBWE ST EE MIFT MS 3% 5 Z £<° (Sugita & Takeuchi, 2010), MS DEhFANE
FEFRFZ X > T8 % Z & (Sugita-McEown & Takeuchi, 2014) H#i5 S TR Y . MSHHIZRBWTE
FROIHE IR MBS U TEGL T D0, TRbLERDE ThHhI EEZLND, UL
Mo, AFIETIE, AARDD 2 THESFHMFR (B8 I\ T, IEERE O MS OB I E%
G2 5BEREAONNITHZ EE2HRE LIciEZ o7,

2. BN LB

FFH D Z N E TOMYE (Kawamitsu & Takeuchi, 2025) (2B LIZEHORGEHE 6 4D I B 54 L
ARG T2 O T IIDMG DAV AR 2 B DFGEBE, FH7 41 LGl E I Lz, £9. &
1 REH DS IGERE O YT D UGEREA G LT, RS T, 5 1 R L TRl L7z
FEEOBE AR L, Sugita (2009) O MS D9 6, HREHBIMZECHEA L Wb Lz,
Dk, (LA V2 B2 —T, SGEERENE AN E B TR E Ad Z L 3it7ei»o
72 MS <, SOV ITHD AND Z ENTETZ MS IZOWT, Bt ANE A ZZERISCHL D AL AlHE
WL N Z s, £o, A U2 Ea—RICSNEEIZ L, Sugita (2009) D MS (22T LAELZ
JECTHED AND ZENTETNDD] R EMEHELFZmL, 1 % Ea—TCTORFEHE~D
BRosEL Uiz, B, A v Ea—0ONFITT_NITHES L, IFCERZ L,

3. ot LR

A VEE 2= RONET—ZIH L, 7V v 7 (2011) 2BBITHNINEST 2T o7, BARRIC
E T4 0b IMS OFRICE#Z 52X HEIN] IOV TORGFEEH L, 22— Faf 5L, Z0
%, BRECERABIENH ST a— NG L, AT TV =24l LT, a—F 4 v 7 BL0NT
=Y —fLOmFE T, 5 1 FEFRAE L5 2 JRE Tk FRGE LTc, T ORRER LITRT
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#*1
ARFEORR L UTomBH IR THGEAR O MS IS 2 52 5 5N

HTAY— HENDI—NR
EorlEa el gAY S FEEOZR (WELSN FEFEOZE (NF)
FEEDOLT 4 XA EEHAOYR— b OLENE:
BRI BT B R HED=A K HEDAY v b
BEOHH BEOHEAZ AV
BRTREIC BT D EA BN DI A

H7 Y —& LTIE Lee and Pun (2021) LRI U HONVERSNIZHDOD, £HT ) —IZEGEND =
— FIZIE, Lee and Pun (2021) (& N TWRWER (FEBFBA~OYR— FORENE, ZEDAY vk,
BEOFEAZ ANV, FHEH) bR I, £o, RIEENEFTERL>oH, I X RBRKE W
DEALRWMS 2385 —5 T, a A MPES TORIREZEHR L THEHLTWD MS b dH 57 L, K
DOERDMEAINEH L7236 MSHEHNRE > TNDH Z EHALNE RS,

4, EB

MS Offi Iz 2% 5.2 ZBRIZOUVNT, ST TAFE (Lee & Pun, 2021) E[REROD I T 2V — DM X4
7o Z LlE MS B 2 SRR & HFEEE R Th D Z & 2 L Cuvd, —5 T, Lee and
Pun (2021) (272, DE D AGHAE TG E LIo@mSERa L& OGN ORI, FEBREEORHEN MS &
ADFENTRE R MIFT Z L 2RI LTS, SHIT, MS O A —DBER T3 <
B OBEROMAMERIC L > TIREESND Z L3, MS D%, %< OBERIMEHIEDY &9 L
IERNDIZ D Z EOEFHAZRLTNDL LD EE X LD,

BEIER
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CLILB 7 Fu—FizBit 5
SRR RE L OFEFE OB OE _SERE
— HRAEITFTADOFY )V TREZEH L LT —

T HE OBRREFERR)
PRy SR GOk

F—U—F: CLIL, v U7THH. Z5HEHT. H _SH0 AL kNSHEE

1 1ICWIZ

FEEDVEET HRFAIL, BRANFALD b, EHEZEZ TORA LIAMNEARBFAD T 32 EFEL
TEY, £558 - 23U E R A R OFAEDN TR SRENES Loob b, 4%b. 29 LI2ZkE
IREREH « UVRIE e b O EIMERE T 2P EEEL. SOITIERL TV EESND CRA - {2
¥, 2022), ZDO XD REBEHRIZBWCL, B oSt r BB ain s THREICBN T, HRNEL ED
XUz, FEENENEZVINSERSIT D0 EERE & 72 D,

AWFEE, % VT HEHEBE LB U T, CLIL RSN ANL S8 1l ED L D REEH R & Bk
HARZAET D LW IRINENLT, F v U THENTFEE OSEIIWRST AT 07T 4 7 4 OFERIC
B2 2528 THZ &2 HE T 5,

2.CLIL 97 7 u—F TR B3k

EEVPHYTD (v VT ) OREL SESUEY - SR RE b ORTFAELIRE LTED,
PN TVEE RO @ES (=%v V7)) ITOWTEAMITELE L, B OORSREZ EHRIC
i< hEBRTHZLZHE LTV,

AT AATETITON DA, FEHEFHORFHIRBT D HASTEITHIREZ R T, SR SED
HAFEBE L T D, D9 3 C, ERFHIIT CLIL (WESER AR ORHAZEANL TV 5,
BRMIZIE, Content (NZX) & LT, W - AN U TICBET 282400, FEE O EORER
SOfMfiE 2 g & L7-iEEh 2 B L Cu %, Communication (S7ETEEN) (2B TIE, #filis ooy &
DIZAAGETITU, LAR— MORRR EFHERHERY S AARGE TR SE TV D2, FEEROB B
S AT 2 2 & T, FREIRY AT AR LD DAL DA A FIREIZ L TV %, Cognition (G2
) AZBILTIE, ARk Al OTERIRORER Y X FORRRZR L SFBIECOSEREZI ALD 2 & T, FEHA
ROHRE & FHOVLEK > T D, S5HIZ, Culture CUb) 1ZBL TiE, BSUEHEfREZTRD 57200
A UAE 2 —JEBZE LT, FEHENEOOE R EES < AMEBLOE o405 5 Rk CHE 2 A
R LT\ D,

ZOXIIZ, CLILKT 7 —F 20 A= U THREEL, FEEBOMRGEOSEE S . SRE9E
ROMEZ B W THN BB NEE TH L LA D,

3. BrgEE
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3.1 M S1EOER
KWW TE. KIIZFTET D RN KD EREFHBIAE

BELRFUMERE v U7 2BEL TS 14E (694) RN L

BIO2F4E B54) OBFETHS, 77 AFHE, ~ K - B
A Ixrv— NPT a oL R S uh | . = r————r———
72 & ZEEE - ZEEEOTEE CHRSITERY . HAGERET)
IZN5 725 N2 £ TEIEND D,

32 T—HINE
ARFFECIE, AAGECHES N5 v ) 7RE TEES v Y
TR TEEE v U 77 A 2B 27O (7 120
25y) ERGET D, MEL DT, REOE 6 BIHIC
FhE SNV A= THh D, LR— MIEERN (60 2)
ICFEE TER SN, FOREHCIE, BN TER L7235 ) 2
r (R1BW) OFLIALZE L9 2T, La— MK (1 2 LA—h B
2B 1> itk A T 7=,

33 T—HmHr

INTHEE UL, RPN 7 7 e —F L K EElAeD
., RAEEREAL S S I — L, RS R
HNZFEA RN,

4. fER

ZOREFR, OFSHERBOFEIE (CLIL @ Language <°
Cognition (2@ U %), @FFHRIZIST 5 =G OERS A,
QFBOBELE U7 HCOFER, &\ ) 3@ 2803
Haniz,

5. E8

ZOZEMNG, CLILIZRITD TNELSFEORS] & FIEOBEGIT Tl FEENECEH
EFT D ECHEEREEE R LAVRERS L, AL, ZEEREICBIT XY U THEE
KB, 558 v V7 THC) EWOBREORT- e8di 2 ISR DA TH Y | B SiEEE
281D CLIL IGH DO AIEME AR T 5 L D TH D,

BEITR

i) 1 (2015).  [CLIL WAESMBdZE] 4 EFPER e 566 - SUURE 1, 51-57.

JIEH AR (1997). TKIVEAM a2 —2 7% A |~ 4.0] KITEARGS « )= BEF5ET.

PEE LR, ML, FOSRf— (2011). CLIL (7 U V) WA SFEM SIS R RFINERESRE OBiT-725
Phik 55 1 & FELE A AU EERFEHRE.

KA FO5L, 18 Fk (2023). TEBESHEIZBWTHEEDN S R & 2 OEERA~O) )b 0 JFORWE
L 2 REFHOBEEE COBE OBt Zm LTl 5740 - FHEA%E 25, 49-61.

102



WFFERESR « R L8

F—vV—XLLM ZFH L=
7 — 7 VEL Al AESTHREIRE Y — VDB

ik —% (FBrER)
X—TU— R ERRAL AT — R LM, FEEE R, v — LB, Oy

1L iIZU®IZ

T, ChatGPT 25D Al > — i, ANEREFEIDATIER SN TWD, KT, 747 4 > 7 ~OREIX
KEL, MERITEICHREI 2 A FORMBETHFERFHIC2 0B HETHo7203%, Al ZHH7 5 Z & TIFH,
5, Sy T REOUSHIASRIRE L 72 0, BTy L AFEEEIIE LT W AT L Lo TN D,

—hT, {EEEICL D FEEORERROMRSS, HREIDL UTEHMERCE 4 525 2 &1L, ik
I EDBERIBNIN DUSREZTE LB X DiLD, ZOTOREFIC L DMAISETEEND A, b
L7288y, SSORANZIZZRIRa R SH30vnD5, B, FREHAS Al Y —/WZ K> TREIOZERIEX
DD, BEOZFBE D HIRH S-S ERN PR 2 g BRI  Shvd, £, ALFIRZ
DHLODORERTHLH DD, BEELTEOFEEZEDT T A RX— FNBEREENTODIEE, Thbs
T TA v bV UTEHT D Z LT L TEE L 2R,

T2 CAMIZE T, FRERSRA AR E L, —FERSTRANY — VAR Lo, Fr, A—7 Y —
A LLM (Large Language Models) ZFIfH Liza—h WA — VAR LT, 4A—7 ) —AET/)VE2MEH
T5HZ & T, ChatGPT % TlEa X RO DB 7 A N O—FERBENEERCHEBITE, 2618, fHR
TR T A R —DORIEIMEH S5 Z 21%, Al OHEBEFRIRIZRO T TEERERIMEET D,

2. a—J VA Al BAESTRHISCER Y — WV DB%
2.1 Gemma3 ZFIH L= — W VERBECOT A MERKLEE

F—=T V=2 LTABEILTN D LLM TN OOMFAET B8, A — /L CIIFFZ Google 734
B LT % Gemma3 Z{#H L7-, Gemma3 OE5 /L1 1B, 4B, 12B, 27B O 4 fHAIZARISH, 1B 1%
#1101, 27B 13K 270D/ 8T A — 2 ¥z R LT\ b, 21B D7 7 A V4 EIT 100GB AR 2 % 7=
NOFHEBERE CE O FAHT L 2 LIFHRFETIH A, (7 A= b Sh =& HbeT L
T UL 27TB 7 /L THAI 20GB £ TIEffisivd, ZDYa, GeForce RTX 3060 (VRAM12GB)
FREOFHREMRET Y, BT CFT % A MERSFRETH D, F 1134B, 12B, 27B O&E T
BT NEBRL, SSURHIZAT ST BROET VEHHARE] & 7 X% X MERGHEZ R L2 DO TH 5,

% 1.4B, 12B, 2IB DT 7 A IIVEE, ETIIGARKRE, EUTHFR MERBEEDLE

ETNL BE |ETLER | XF/#®
4B (8bit EF1k) | #4GB 9208 15~19
12B (4bit EF71b) | #97GB #9407 7~9
27B (4bit 2F1t) | #916GB | #9708 3~5

22 77 A N—FEEE
—f¥IZ, Gemma3 ZEDA—7 2V — & LLM & u—h VIR TIITT A4, Element Labs 23ARH L
TW5 LM Studio NG /1 TH D, 72721, HAMZT v~ MERETIZ/R L, BT 7 A VL O—FEiRHI1E
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DEMERBERATHIZIE, — DT r 7T I THAD RO bivd, AT 28% Y —E, =
9 LT:@E%%?“/‘/7/W£ GUI (Graphical User Interface) #FCTHH 452 L2 AL LTS,

B LAY — L OBSEEE 2R L2 b O Th D, AR, XIRT7 7 A VEBRL, Trr T
FRELTIITT DO THD, ANTFHFRAIDT +—~ v MITXT & WORD (Zxfiiz L T2,

s i |l (SRS RN I S S_—

blodpt o T SUMRIT  CARE] flam

o Ik Y T e T ] H

X1 AY—ILDGUI THA Y (EELR)

77 A MR TR S I, /2O RS20V 77 A e LTRISD, ZOBITH
12BETFNVEFER L, HEEIC 1T oE0NT-T7 7 ANVEFER LZ, B, B34 HERRFOR
JHIEFIECASABH LTV A NICERL.3.2 DfFISC (JPNSO7.txt) ZFIFL, 7mr 7 NIy o7 mc NROHE
SCERHIL T ZE, F72, WREEE 2570 0T <HBIL T RSN, ) &L,

xR2 KY—IIZE > THERAIS - HHBI

File OriginalText AlReview

7sH#: Today, not only Japan but also many countries elaborate on a high-quality education system.
REIEE:

. * **'elaborate the high educational system" M{EIE:** "elaborate” |3 [FEMICEHEAT 2. fFY AL WS E
a.txt T.oday, not o.nIyJapan, many countries elaborate the BRTE A, BBEFEICH LTESHBE, "elaborate on" DEAEY)TY, "elaborate on" & [~(ZDWTEEL <
high educational system. BMAT D] EWHEKRAEWICAYET,

* *#*'high educational system" OEIE** "high" (22 Z TIE A LARBRTY, (B%)

AH# D 3Z: For nine years, we have studied many subjects that we don't know will be useful in the future.

SRHIE:
) ) _ 1. **B5# > — B (Tense Consistency):**
baxt |7 O Mine years, we study many subjects whichwe | 5, s wy gy (33maefo3 At BRIORIBE KT "For nine years” & Ha At BA. BERTH
don't know useful in the feature. "have studied” %> D ASELI T, BEOBH DEEA STEE CHE LTV RIEERTHTT,

2. **BE{RA %A D EEIR (Relative Pronoun Choice):** (B&)

Okay, let's refine that sentence. Here's a revised version, followed by a detailed explanation of the changes:
**Revised Sentence:**

"Such people may feel discouraged when studying subjects that seem unhelpful or difficult to understand."
ot Such people will feel pain to studying subjects which **Explanation of Changes & Why They Were Made:**
maybe not useful or not able to understand. Let's break down the original sentence ("Such people will feel pain to studying subjects which maybe not
useful or not able to understand") and see how we can improve it. I'll go through each (B§)

3. SROBE
ASOFREELE LT, Gemma LISMI Y gpt-oss 72 EH 1A —T 0 ) — AT IOLONRBINENTE Y,
INBITHIET D Z E TR AEREOEmW Y —L 72D T E RIS NS,
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Al ZiEH L7ZIRE D B H5EADT-H O Decodable Books YERR, : 2
BEXBOBEEND

T BEH (FRLRE)
BEF Ern RPN R TR R

F—TU— R : Decodable Books, Al <%, Hifatak, ZENpey—, HITEH

k=TS

L iZU®IZ

INFREFRRSE AL (PR 29 4EE7R) TIE, TPEHEICONERERSI A EA L TR 2 L) [FE
& ETUNENBL L F87 EC, @ ENOITHEFR E L TOANERERHZR W T [Fite 2 &) 18 2 &)
ZINZ, OO TR S Z E2VRSNTN D CLERFYAE, 2017)

AR, BAMO [FedteZ &) ITEAEY T, WED B JIHisk% 3 2 % Decodable Books 2 H #iAEAK
T3 ALERIZE R AT LD 7 1 % A7 [DecoTale Builder] D%t & AIEHEA B &5,

2. FEROME

IINFRRBRECIY, R CIEAUEL L ATZREOSCTERGLUTAN =V, & & SLTFOXNITR N0 T 575
ENEAIND T, BRI T + =y 7 ZFREIH PR T 5 2 & VPR FRE AR R S 4L
TW5, EENEDSTZBIRETIE, BEREEFO—ERE LT [EENLITFA~D 5 AT v T HEH
1 (R, 2015) Z MW =3286aM ok, [A—fH (i : -at, -an) ~OEFEHZE L TER~OK/OE &1
LT&T,

LML, 29 LERDEMEESNTD, HRECHOIERBUTELEY BEERD) & LTHEETS
WHIN L, HIFENER LR ORI H EDNWTHIITT 22— R LU Tl e~ L 27223 0 12 v,
PA MU= ROEANIARTHDL DD, filx DFFEOLRRICE EED L, RAEGEE HH—ATHEII L
IR DR eI~ ORI T < IR DA B D,

T ZTAMIFETIE, BEE OB Y — EHAGERICIEDE, RIAD 1 E V) ORFRLICEFAET
7 a— R THisH 5 Decodable Books % iHuHIZfERCX % X 5, GPTs [DecoTale Builder] Z&%Et L 7=,
DecoTale Builder 1%, ChatGPT ZHFERRICH A X~ A XL CHIHTE D04 (GPTs) #ItH L%k
B3Ry —nNTh Y, HSUER—EIGER] &\ D BT 0 RAFAGA A TV D, R - FEsfE
\ZHCE L 7= Decodable Books AL &+ 7 2 NHZ m 7 b & BEVERL, X512 TTS FiA L) 12
KT D, TR M 2B E2AT 5 B 372 <, DecoTale Builder % i L CHESIZHM 2 H T
x5,

3. WrFRE
AHFFETIE, UTAUT (Venkateshetal., 2003) OBLSIZHADE, 2 EoAg A2 BENE - 1EREhE - %
G MR KOS B OETT 5, BRI ONIIR O =1 Th %,
« RQ1 HEME « /INFRSHBIT & > Th ) 0d < ENT D,
- RQ2 1ERZh= : Decodable Books ORI/ ERKIRH « MREEEIEZTR D5 7,
- RQ3 FEEMATE : BMAMD [FiteZ & THEWCTWEZITIRD B, MRS 50,
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4. Hik

BN - Bl NERHE 6 4

Floex  AE - FEHRNY —VEEEE LT LIMER — BMRE - =R (M 2uT7—F

7)) — BRI, EiCHY, BFERE T —F B EBA L, FREZEZ BT, EA

DREE SN2 L 9 EALE T T,

RIS HE UI=F-o72<Z 2 Bba\n, 2=bF V2 5 b7, 3=EE5L 020, 4=

R, 5= IED) THELL,

- RQ1 M : OO T THRDOTHIETE 2/ QBT TR ) 230,

- RQ2 1Rk : @WIREO/ERRI LB 1T 2 7=/ @B ED TRV 72 o 72,

- RQ3 W EAME - FIAEX : @AM [FiteZ &) FEHCE L TS/ OHZ 7 ADFEFEICH
PETHELS TV OROBETTTHEA Lzuy,

HHFED : S HIEH Lo Wi,/ SaE LTI LV (BEREE 72IER) 24 1 4%

OMT + S REIIAS RO - hIMEA LR L, B BRI —~BICERT D,

5. fEFR

IR I, FEMEOENMEC S RIS S AL, FIREERR O EEHE & e TR oo )
MR STz, BRI OTERIZOW T, EAWIOIEINENT W E DRENRL L, —H CHFEEE~D
KPR & i (CLIL) (2B BB R STz,

6. SRDHE

DecoTale Builder I%, HEFESEEFI TlIew VINFIR DB T B JJFeA % 3L 2 5B OWFEI ORI 225
T DA AR Uiz, 51T, PR a7 7 A M-S BES RS, Fd - KBt v MEICL D%
BHEMIRE O34, TTS O R ECHEIGH R KOS ERE~DBE DR 41w, 123K o
RS & A E DL Z R RS 5,

SEIHR
AR BHET- (2015). HA06 XFA~DDSK0725 X7 7°X (pp. 1-65). T2/ | THHERERES HEdE i
2015 BN ER AT E R
SCERRVFE. (2007). NFREFEEFSEZRA (k29 4FEER) fifdh SMERETE) « M EE, HO : SCEREEY:
.
\enkatesh, V., Morris, M. G., Davis, G. B., & Davis, F. D. (2003). User acceptance of information technology: Toward
a unified view. MIS Quarterly, 27(3), 425-478. https://doi.org/10.2307/30036540
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EREEEEE LRI 1 FHM o= F—U AU ],
L T—=URA b, NRERBIE-SITIZEEY 5 EIEN
HilEE 20 ORBORT: Rybest)
F—U—R: ZUHF—VRAR, RS- U AN, NRIEWE ST, SIRTSESEE, M

L iIZU®IT
SNEREBB BN T, FEE ORI EH ~DOG 2% T 5 [/ —T A (engagement) |
X, FERRA AT HEERERN L L CGHFEFEE SN T0D, TOHOERE SND [ 7=y
A b (disaffection)) 1%, HLZe DIEIEIC & & F HF IRESCIE K & W o To S ERENE 2 Sl e o
Rz RS, FERROBRAIORN D Y A7 BNEED Z LB STV 2 (Skinner et al., 2009), i
15, FEHERRZ =V A MNIET 2RISR SNOoH 5 b DD, T = A N
SONFEIIENE S & OBHE AN IRGT LIZAFR3R b TG, 29 LI e liE 2. A9ET
IFLLTFD 3 5DV —F 7 T AF 3 VEHE LT,
YGRS E DT =D A b FER =D A b NREIIERE ST IC OV T,
RQ1) 1“2 38 U 7= A 76l & 5288 ORHEI AT D,
RQ2) FEAL, 1 ¥ CED L I T H DD,
RQ3) #HAICIL, ED X 5 72BIHRIENRH 2 D),

2. W5

2.1 BN L A SR

AWFGEDXIG T, KIS LEARI AR5 1A 113 4 CTh o7, FHAIF 202541 H (3 FIIBHAAHE ;
Timel) BXONFEFE2 H (3 FHHE TR ; Time2) (250 L, WL b s ERict v 74 S EiAE A
WCT—HEIE LT,

2.2 BRWIRESEE

EROHEBIL, TE= 7 — A P L ONEIEH 7 — A I (Skinner et al., 2009), %1
fm = A 1 (Reeve & Tseng, 2011), {TEHAIE= L 7 — % o M L ONEIEIIIET = A o
I~ (Skinner et al., 2009), FREIFET 47— A | (Jang et al,, 2016), 7 5 ONIPNEHIEWE ST (AR,
2006) THERK S A7z, AHEEIL 6 HEY v 1 — MUE (1=2< S TTELRN~6=FFIC L < KT
£2) Tk ViFRIN, BINEIHMEETEE L

2.3 ML

ERROIHTITIE SPSS (Ver.26) & V-, P itibiatEa Bt L, REOEEEEZHEL Lz, fin
T. RQL OB ORI A SN T D207 T AX =i a4To7=, F£7-. RQ2IZOWT, JHIER
HZPERENEIR], 7 T A2 —ZYERE ISR &35 2 BRIBAHE I BUT 2 5 L7, 5612, RQ3
DAZE OBREM: A RET 2 T2 ORI AT 2 5 L 7=,

3 R

RQ1 DB DOUNT, FRRFER ORI L 0 ATEIRIT 7 —2 A & MEEMED R S 4072 (Timel:
M=4.37,Time2:M=4.32), —F5 T, BHEHT 47— Ak (Timel: M=3.56, Time2: M =355) 5L O
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= — A b (Timel: M =357, Time2: M=352) [ZHFEETH -7z, FEZ L7 —T A T
FAIIFET L 7= A v S OfEANE L (Timel: M=4.13, Time2: M=4.11), {EVFEE~OBIEARE LTV
DD RE SV, 7 T A2 =i FEli LISRER, FEE T 7= A 0 b - 8O0 BAZEE (n
=58) & MfE (n=55) D 2 FEI ST, FARHT = 7 — A > MBS KUWHRIENE ST 3 <
=R v MIRWMEMICH > 7, Tk L, MRS ORHEA R L7z (1), RQ2 (2O
TiE, B ZLCAEBEZIR DN o120, 7 T AS—RINCB O CGRAIMBET L 77— A v R &R
D ERNCH FENTEO iz, FHIEOMICAERZMITR 5N NS DD, FEERORHERD
HEVR Sz, EBIZRQ3 A LNIT D72 OB 24T o TR, =27 — A ORI
BT L BROVIEOMBIZ R L, FRIEET 7 — U A v N ENFEAEIE ST & ORIZHRVE
OFIRERIR RO D= (Timel:r=.81,p<.01; Time2:r=.85,p<.01), —J5, T L7 =T AL MO
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Suggestions for the Dynamic Mentor-Mentee Learning Approach in

English Lessons
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NAKANISHI, Yosuke (Kindai University High School)

Keywords : English Lessons, Co-Learners, Inquiry-Driven Learning, Mon-Gaku, Avrtificial Intelligence

1. Introduction

One of the crucial focuses in English lessons is to foster students’ communication abilities in English. In addition
to such knowledge and skills, students also need to acquire wisdom to survive and thrive in the VUCA era. To this
end, Dynamic Mentor—-Mentee Learning (DMML) is expected to support them in becoming competent enough to
navigate such a world. This presentation suggests English lessons incorporating the DMML approach, reports the
results, and examines possibilities for future research.

2. What is DMML?

DMML is a newly proposed learning model (Nakanishi & Izumitani, 2025). It represents an evolution of the
flipped classroom model and incorporates three distinctive features that synthesize existing approaches to teaching
and learning. First, the model embraces the dynamic nature of learning, structured around three pillars: Mon-Gaku
(inquiry and learning), proactive use of generative Al, and mentor—-mentee relationships. Second, at the heart of
DMML lies the philosophy of Mon-Gaku, which is defined as a mindset and set of life skills for seeking and gaining
knowledge, skills, and wisdom to survive and thrive. Third, the model aims to cultivate life competencies in learners,
including critical thinking, emotional intelligence, and effective communication. DMML is structured around four
interwoven phases (Table 1). As the phases suggest, learners ideally pursue what they themselves want to inquire into,
including the choice of topics. However, since secondary school students are still in their developmental stage, teachers
need to guide them so that they can acquire wisdom in addition to knowledge and skills to survive and thrive.

Table 1
The Four Phases of DMML
Phase Description

. . Learners independently explore resources (e.g., books, Al) to build foundational
1. Self-Directed Inquiry

knowledge.
2. Mentor-Seeking and Learners actively seek mentors and engage in guided learning to deepen their
Learning Process understanding.

The learning environment transitions from individual mentorship to a collaborative,
3. Co-Learner Network ]

adaptive network.

Learning extends beyond formal education, fostering continuous inquiry and evolving
4. Lifelong Adaptability  mentor—mentee roles (e.g., reskilling and upskilling in adult learning and corporate
training).
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3. Method
3.1 Participants

The participants were 26 third-year senior high school students at a private school in Osaka, Japan. They were
enrolled in a course aimed at passing the entrance exams of Japanese national or public universities, and most had
already passed the EIKEN Grade 2.

3.2 Lesson detail

The lessons, based on Heartening English Communication 111 (Kirihara Shoten), Lesson 5 Protein Crisis (pp.
73-82), aimed to enhance students’ listening, reading, and writing skills. The unit consisted of four periods. In the first
period, the teacher introduced the topic and asked students to make a question about protein. The students then listened
to a conversation and answered comprehension questions, followed by reading a passage with related tasks. In the
second period, they worked in pairs or groups to check their answers and created another question related to protein
or the reading material. In the third period, students posed their questions to generative Al tools such as ChatGPT or
Gemini, and then searched for additional information to verify the accuracy of the Al’s responses. Afterward, they
shared with classmates the questions they asked, the follow-up questions they posed, and how they checked the
answers. In the final period, students wrote about what they had learned, used generative Al to check their writing, and
asked questions about the corrections. Finally, they submitted a revised version of their writing and shared their
reflections on learning through All.

3.3 Data collection & analysis

A guestionnaire was administered through Google Form to investigate students’ development of inquiry and
their impressions of generative Al before and after the lessons. The open-ended responses were categorized and
qualitatively analyzed to identify common themes.

3.4 Results
The following student opinions in the questionnaire represent insights of the class:
Through this class, | realized that lies can be mixed in without my noticing and the power balance can
collapse before I realize it. 1 want to use generative Al with my own initiative.
I was scared when I noticed that | was being controlled without realizing it.
I understood that what generative Al says is not always correct, so it is necessary to check the evidence by
myself.

4. Conclusion and Future Research

This presentation suggested the DMML approach in English education at Japanese secondary schools and
showed students’ developments of inquiry that led to new insights into the value of critical thinking in Al literacy.
However, the practice reported here has not yet fully realized all phases of DMML. Secondary school students still
require scaffolding and guidance from teachers. In addition, the effects of the DMML approach have not yet been
thoroughly examined. Future research will further explore the potential contributions of DMML to education.
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1. Introduction

Pronunciation remains a persistent challenge in SLA because reliable judgments typically require trained
raters, with attendant costs and variability. Advances in automatic pronunciation assessment (APA) reduce rater
burden but often rely on proxy metrics (e.g., GOP) that may not directly reflect intelligibility (EI Kheir et al., 2023).
Emerging work argues that models anchored to intelligibility show stronger alignment with human ratings than
accent-mimicry objectives (Cai et al., 2025). At the same time, cross-linguistic patterns (such as Japanese learners’
difficulties with /I/~/r/) underscore the need for consistent, multilingual instrumentation to compare error profiles and
learning trajectories (Aoyama et al., 2004). To address these needs, we present Ditto, a modular, web-based platform
that unifies data capture, Al-enhanced scoring, acoustic visualization, and human rating for classroom use and cross-
linguistic research, while adhering to contemporary privacy guidelines (Selvam & Gonzalez Vallejo, 2025).

2. Platform Architecture and Features

2.1 Platform Overview

Ditto’s architecture uses a secure architecture for language-agnostic, GDPR-compliant deployment. Its
audio module performs real-time, intelligibility-focused scoring (Cai et al., 2025) and stores data for validation and
bias audits against human ratings (El Kheir et al., 2023). Visual feedback makes segmental and prosodic differences
salient, a known benefit for assessment (Bliss et al., 2018). An integrated workflow also allows teachers to rate
audio, linking Al and human data for analysis.

2.2 Privacy, Security, and Interoperability

Ditto implements consent flows, anonymization, encryption in transit and at rest, and role-based access
control, aligning with GDPR/FERPA principles of transparency and user control (Selvam & Gonzalez Vallejo,
2025). Exports in CSV/JSON allow direct use in SPSS, R, Python, or Praat pipelines, promoting reproducibility and
external validation. The modular design supports additional target languages by swapping ASR/acoustic models and
lexicons while preserving a common data schema for cross-study comparability.

2.3 Applications

In assessment contexts, blended Al-human scoring with blinded review can temper rater inconsistency and
improve fairness in higher-stakes evaluations. For research, Ditto standardizes cross-linguistic data collection, so
error distributions and learning curves can be compared under shared instrumentation, addressing long-standing
comparability issues in multilingual pronunciation research (Aoyama et al., 2004; El Kheir et al., 2023).

3. Results
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We benchmarked a local 8B multilingual model for sentiment classification through synthetic data analysis
(Carlo & Takeuchi, 2025). Under these consumer conditions, single-pass sorting latency averaged 0.056 s (SD =
0.077), with Mdn = 0.050 s; the 90th, 95th, and 99th percentiles were 0.053 s, 0.055 s, and 0.644 s, respectively, and
the slowest prediction was 0.708 s. Accuracy on synthetic data was highest in English (M = 0.963, 95% CI [0.963,
0.964], SD = 0.008), then Italian (M = 0.922, 95% CI [0.921, 0.922], SD = 0.011) and Japanese (M = 0.906, 95% ClI
[0.905, 0.907], SD = 0.012). Macro-F1 mirrored this rank order (English 0.963; Italian 0.922; Japanese 0.907), as did
Cohen’s k (English 0.945; Italian 0.882; Japanese 0.860).

Confusions between positive and negative were minimal (< 0.6%). Most errors reflected drift toward
Neutral (e.g., English: 1.7% positive—neutral; Italian: 13.7% neutral—positive; Japanese: 13.6%
negative—neutral). Distributions departed from normality by Shapiro-Wilk (all p < .05) but were approximately
symmetric and mesokurtic by skewness/kurtosis (English —0.174/2.690; Italian 0.025/3.054; Japanese
—0.040/2.834). Welch’s ANOVA indicated a large language effect on accuracy, F(2, 1354.23) = 6609.88, p < .001,
®?=.907. Games—-Howell contrasts showed English > ltalian (AM =—0.042, p <.001), English > Japanese (AM =
—0.057, p <.001), and ltalian > Japanese (AM =—0.015, p < .001). Nonparametric tests converged (Kruskal-Wallis
H(2) = 1596.04, p <.001; Dunn’s and pairwise Mann-Whitney U, all p <.001).

Reliability was high: intra-rater agreement averaged 96.5% (English), 93.4% (Italian), and 91.5%
(Japanese). Within-language stability was tight (CV = 0.84%, 1.19%, 1.35% for English, Italian, and Japanese,
respectively), with larger between-language variance (o2 = 0.000873). Ensemble analysis (majority vote to 95%
confidence) suggested lower vote requirements for English (5 votes at the 5% accuracy quantile =~ 84.0%) than
Italian (21 at =~ 67.5%) and Japanese (31 at ~ 64.4%), with vote counts dropping rapidly at higher quantiles (e.g., >
15%-20%, =~ 5-9 votes).
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1. Introduction

Cross-cultural exchange has long been a focus of interest in language education. With the rise of emerging
technologies, it is now easier than ever to organize virtual exchange (VE) programs that connect students from different
countries and cultures. In Japan, where relatively few students study abroad and gain first-hand intercultural experience,
VEs play a critical role in fostering global citizenship and developing both linguistic and intercultural competence. A
growing body of literature on VE, telecollaboration, and collaborative online international learning (COIL) has
explored various technologies used to support intercultural communication and collaborative learning (O’Dowd,
2021). However, few studies have examined the potential of immersive technologies, particularly when combined
with Al, to enhance cross-cultural learning experiences. As a preliminary step toward launching a technology-
enhanced VE program that facilitates remote exchanges between Japanese students and their peers overseas, this study
reviews the literature on technology’s role in supporting cross-cultural communication.

2. Procedure

Atotal of 48 studies on intercultural exchange in language education programs at institutions of higher education
were identified on Scopus, published in Q1 journals between 2020 and 2025 (Table 1). These studies were reviewed
by two researchers for bibliometric trends and thematic content, focusing on areas such as the learners’ L1 and target
language(s), linguistic and cultural features, research design and method, the technology used, and the reported results.

Table 1
Details of the Search Query

Keywords

Main Concepts and Terminology | telecollaboration; virtual exchange; ve; online
intercultural exchange; collaborative online international
learning; coil; tandem; teletandem; tandem learning;
intercultural telecollaboration

Language Focus second language; foreign language; language learning

Year of Publication 2020 < year of publication <2025

Type & Language of Publication | articles published in English

3. Results
The reviewed intercultural exchange studies were carried out across the world with diverse L1 and target
language pairings, though the majority involved American and Spanish institutions as exchange partners. The studies
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revealed a wide range of linguistic and cultural focuses, with speaking being the most frequently emphasized skill.
Writing and listening appeared less frequently, while reading was not at all focused on. Some studies concentrated on
cross-skill areas such as vocabulary, grammar, and feedback, as well as aspects like motivation, pragmatic competence,
and communication anxiety. Intercultural learning emerged as a central theme, usually viewed in light of Byram’s
(1997) intercultural communicative competence model. Topics in exchanges ranged from surface-level themes, such
as food, festivals, family, to deeper issues such as identity, gender equity, and human rights. Pre-service teachers were
the most studied population, and many tasks involved the co-creation of digital artefacts.

In terms of technologies, most studies relied on common synchronous platforms like Zoom, Skype, and
WhatsApp, and asynchronous or collaborative tools like Padlet and Google Drive. However, descriptions of
technology use were often vague, with hardware details rarely reported. Only one study incorporated VR, and another
used Al-based tools such as Grammarly, indicating limited adoption of emerging technologies. Some projects
encouraged students to choose their own tools, which supported digital literacy development. Methodologically,
mixed methods studies combining quantitative and qualitative designs dominated, followed by qualitative studies as
the two most common patterns. Data sources included reflections, surveys, interviews, and transcriptions,
supplemented by essays, portfolios, blogs, and social media content.

The findings reported in the reviewed studies consistently pointed to positive outcomes. Intercultural
competence was the most widely reported gain, manifested in reduced stereotyping, stronger cultural awareness, and
shifts in attitudes and empathy. Language development, especially in speaking, also featured prominently, alongside
improvements in confidence, motivation, and willingness to communicate. Translanguaging was found to be
particularly effective in bridging communication gaps. Few, if any, studies suggested negative outcomes, and most
highlighted students’ enjoyment of the exchanges. Recommendations for strengthening VE included pairing students
with similar proficiency levels, integrating synchronous elements, promoting both partner languages, and designing
collaborative tasks.

4. Future study

While previous studies have successfully enhanced linguistic and intercultural skills, most have relied on
conventional tools, leaving VR and Al largely underexplored especially in the Japanese higher education context. To
address these gaps and to extend VE program duration beyond the relatively short time frames observed in the
literature, a future study is being designed in order to investigate how immersive technologies combined with Al can
foster deeper engagement and enhance learning outcomes when connecting Japanese students with their peers in
Australia and New Zealand. The prospective study will offer pedagogical insights for integrating virtual tours and
immersive content powered by ThingLink (https:/Amww.thinglink.com/) and Al into language learning to support both
linguistic and intercultural development.
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B L TOOARETEEZYOREEITIAZANTHD, ZOAZXANVORMERIT, BEOT v A
NI TTHDHI=DIC L$<w#ﬁ#okﬁ%&%b TR TV a v B YERSE oS
WZZ LW EThD, ZDOT AV v Mt ET 572012, — AR U3E% 10 BRI L, HEED
BT LB T— g AL 0 EEL, ﬁ&f@70%7/% ENom xRS,

2. sMELFIE

BT RN, B E A o — A 24F4E 04 THh 5, £ AEEE Tl a o=
&~ya/%%H®Vyxy®W§%£%L\2&®ﬁ}&~’kﬁ(§ﬂ®)Té IHlZ, LA
DT —=IT %@¢5J%~%%ﬁw BIND 2 BAAERLT 5, Bt 4 DR A S — 0T 5 S5EIR
FaZlE L, Bt L7=9 2T, 1E45S5DTF LT —oa %2479, £L T, 1ﬁﬁ®&¥@ﬁ_\
~74:/x&ﬁ6$ﬁ%kﬂ§zf\#A_o%m@ﬁbﬂbf%ﬁﬁéo%%%i\77?F#~
ER g m/— N 2o TH =7 4 TV AOEEPREEICT 4 — v 7 2585725 (BEKQ).,
HEIT TR CORELRY L CEIMmE A 0/ — M CEMEICHE L, A SN OBm 2 B85 H
CaHlis— N (BEKO) ZFEA -3 5, ZiUZL Y, KEERVIEY 28 U CFEOOEbEX -~ 7,

oo g . (e ] = o [ =
* #3In - -ﬂ.li‘.rﬂ"m il : :
> =T = = e
!“' I:'t?‘:ll:TlllTlllllllI1
-:r:!:l'"ll'“-"‘—" - T
m I.I.:'!i 3 ? e e &
g e i -

3. HRLER

AT U — R TlE, AV —F U IO LK U720y [V = A F % —R oI A RIS
@ofgt‘me@A@%%<)#~%)%%< ETHT- 0% SO0 [ASO8EZ 75
Z LTRGBS OMPEIZR DT 20 e EOEMIZIE, 9BIOAEEN T TxEsd) LEE L, KB
IR DREFREA~OERA, i & ORIV 23 U7 i/ =0 F72, BooREEm A L5 Z LIk
HENTZVTZ LI a U pPHELT- 8B 2 b G, AEGERTH 1EEOREKIY b, ©BIPEORKRITH
LT MEh) ZREUCTEAENELL . KIEOEEMZ IR L T\ oL ) Th D,
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Poster Presentations
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RN A K —3F Dayl

HERERE VE (BT 5 BEm0HBFR&E
—5ie - b - BEEOXEZPLIT—

2 (EBREEERT)

b‘

%
if
S
=
i
I
=
=
B
e
Tjf

¥—U— K : VE (Virtual Exchange), ZtfliogeE], HEEs,
LIXL®IT

IFEOANEREAE X, HARDIEBMMOBHFICE EE6T, Z30biErR s r—r
RO EZ BfE LT\ 5, D% T Virtual Exchange (ULF VE) 1%, WFIIBEIAZ LD
TICA U T A VERE CHFEER AR - B c& o HikE LTHERINTE
(De Wit, 2016; Lewis & O’Dowd, 2016; %%, 2024 72 &) , FpZ v LA, VE IZHERDOHE
SMIHER SR P2 e T DHEFEEE L TIERL TV 5,

VEIXSiEAm o, BSUbEfE, WE0rERLR, o207 70— 0FRICE
THRTHEBEERDKE Y, LML, VEZEAT LT TEONEE Db TlEil,
BTN X DR IR ERHRHBIA 2 ) IR B 2T 2 5 ECARAIRTH D
(Helm, 2015; Ware, 2013) , AMFZEIE, HESEFRICRT 530 25212, VEIZRIT S
HEMOREI L, R ERIMLE L SNHEMFIZOWTEET LI 2HMNET 5,

2. FFE DR E
2.1 3HTRR

H# D = VE (2361 2 BN DR EI 20 62T 5720, @ERO BAFERE 44, H
RO 24, 7642 XRIT, 1—-2KRMOYHEE A X Ca—2Efi LIz, £/, &
fliZ» St 252 1 72 VE OBUZE R b & Lo, VEIZFM 3~6 mIfEEIThI, %<
DY, ERIRENDRES Y 7 7IEBO—B L L CHEM S v,

2.2 5k Fik

AU H 2 —"TlTVE DB A « EEWFE, HRERE, B, BRERREICESZD
T, HHEIN VEIZBWTHLDOEE Z DX I IR L TV EETHE Lz, MBS
1%, FEFBEO VEIZBWTHAIN ED X HIZSHEN - DEIROSCEE, Slixtit, 8 EHKED
RIEEEIT> TN DN E e Lz,

3. HTRE R
3.1 BEMDORBIFER L BB ER

AU B E2—TlE, ZLOHAMPATGOKEEZ THEFAE] [Zoom ZAN | 72 SICREL
AT D) ERIZE LT, L LB CIX, /N —T 5B s, Hifr b7 7 1~
O HNEExf S, FEERIEHE, MR - A7 PR AR S, B Rk & EEoFTEIO
Tl SR o,
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3.2 VE [T} 5 #Ef D #E &S

Belz & Milller-Hartmann(2003) #2842 &, H#ED VE THAITLL T OB SR E 2 -
TWa,

1. SEERSHRE  FEEAOREEZMR L, BMERET S

2. BRI - SULEERBIEL L, BEELERD D

3. HINMSHES « A T A VERBEORMEE RS 5

4. DHRY - HEEOEE  ZUOEEE X2, FHERERDD

4, BE

AW D, ZEXE O OBEEZREICHE XN B0, EBRITIXZ 8N 72 HE 1R EE
HoTWDZ LRI, FRCHIRRTFEFT XSO VE TiX, BREIOI A2 T IULRFES
FSAVFRIIIRE 0 IT W, LR TEEO I (RER) Tidz < ERISHIEE £k
ELTHERINOIRETHD,

5. Fe am

VE DFEFeHI 72 BENRITIL, BT OBE 2@ /B2 b BOEHIERME ~ & (LE ST E
TLENUETH D, MAT, AR THHERIE - PR - S 3Z/ A0 THHE
WRatE L, ZEMOTIEFN S FIERZEE ~DIREN L Z LRI RTH D,

BE IR

Belz, J. A., & Miiller-Hartmann, A. (2003). Teachers as intercultural learners. Language
Learning & Technology, 7(2), 68-99.

De Wit, H. (2016). Internationalisation and the role of online intercultural exchange. Journal of
Studies in International Education, 20(2), 123-139.

Helm, F. (2015). The practices and challenges of telecollaboration. Language Learning &
Technology, 19(2), 197-217.

Lewis, T., & O’Dowd, R. (2016). Online intercultural exchange. Routledge.

\\\\\ R (2024). BSUALI A > T A L ERE LA TS E (VE) & 13 i 732 — FFE & Blaa A0 5, ik
& NS —. ZEHFAE, 66, 109-120.

Ware, P. (2013). Intercultural learning in online environments. Language Learning &
Technology, 17(2), 1-15.
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Timed Reading (2331} %
NG UADBNZY —F 4 T DR
VIl #E (AARERERY)
F—U— R : timedreading, reading fluency, LMS, reflection, vocabulary level

1L iIZU®IZ

TimedReading (TR) 1%, SCEOIREE AR BN TE 5721 < Fite Z & THiAOFEEME (reading
fluency) Z{EITEEND 1-OC, MGIHIZFHIZ E2D 2 & THifidE (words per minute: wpm) 73 -9
%2 EDVREN TS (Chung & Nation, 2006), % 7= TR %1 U CREFATHEH] S v 7= hlr s %
2L FLZ & T, FaD Ny I OGRSV —F 1 2 T ~OEHESCBIEOHR & o 7385503
HEEECHTEHEND T E LS TS (Chang 2010), TR % U7= 3t A0 iiiaEm Lo -l &
#7p& LT Nation (2005) 1E, FEEITE o TRAGEA B £V ELR3CFE WT, (T 287
MERBHFIRE CIEA 3R 7T0~80%LL LERDOZ LD TE L R—ATHlilE 2T 52 L THDH Lk~ T3,
LAL7Ze3 s TRAZEIT 2/ TIIETIE, TR VIRWIEZERD & OB S, IR Bl 3 E O
LEWdHDEFZD, £ TAIERTIE, KFAEZXGUT 2024125 FFEZ 0 17 7 Bz -
T TRIGENZAT o T ARZEFR A IS, TRIEENZAINTHED D ECOFADME L BYRED/NT AR L
NDERREDIEY FFH ety 5,

2. Fig
2.1 BhE

SIS, FEIGEHHORT: 2454 (2024 - 4144, 2025 4F 44 4,) Th o7z, HOITRGEPk L1
R OFAC, fluency building D 7= 1 AFERAZIIRZFEINA L T A L L HEEIORER A A L Tz, 2 4Rk
TIXEAUMZ TIERENTTRIGENZ 1571 7 HICb- 017572,

2.2 (ER%dF

TR H#bf & L i Reading for Speed and Fluency < U — X (Nationetal.,2018) 7> Book 3, 334 U¥Book
4 % L7z, Book 3 |FREFY A X 1000 #5 LUV 300 fEDT 7 A I, Book 4 IZREHEY A X 1400 7E L
NV 3BB0FEDT 7 A FMBRLY, BAEOHFE L~ (TOEFL ITP PFEHR LIV T A ) BRUOREERED
TR ZMAE AR E & 122D 2 A FAA DR CHV ., BYRAGEMI-EE Book 3 & Book4 #5(2 5 i
HY, AL TAT ¢ 7RIE1FE True/False R 4 B CHEL S D,

2.3 FEFIE

91 RS TR IREOFNLE L, Feirciif 2 5iekd 5 2 &, feld CEfiffe R T 7 A
NGRS TEZHZ L, HEl2ty MTH 2 EFEHM Uic, BRMERREICIZLMS 2V, S8R
[Bl£5 % 1 [E], HIRRIE 2 43 %8 LTS L7, A&, mHORGEZ kGGl cE 2 X oGt Lz
A7 Ly Ri— k% Google Classroom %3 U CHUAG L, #cffdE (wpm) & IEZEOHEREN Y T 7k
NHEINEE LT, ZOAT Ly Ri— ML, RS KO TRICH 5 ORI DV TR N
THRVIRY 2 XAy NEEFLATLHZ L L LT,
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7 7 2 FOBRIZIBWTIE, Chang (2010) A5 2, SIIFAEIZE > THRRENH D L7225 L9
MRV E Y 7 255 X ) EM LT, £, O 3WITFEFEL~VLHG Ly Book3 DT 7 A Fhb
bR, AN B 6 HIZHNT Tid Books 3-4 725 LFEF OV (#%[F] Book 3 72 A h—Book4 7 7 &

N ONEICFENE), A&l Book 4 OAMNE 2 FEAW: (1), BRELZRLOOLE 2 CrthOHEx
RITE DD EFEHO T—/L & L, BRIORZEDFHETK 12 713 2N T @O TRIFEIZTV, £0
BITET RO AT T,

#1
T 7 A N OWNR
Sy isE| TIAR s LL ey 7 f
Weeks 1-3 Book 3 725 2 Fill Happy Birthday Song, Shakespeare
Weeks 4 - 6 Book 3.4 22545 1 f# Weightlifting, Medical Trials
Week 7 Book 4 725 2 il Global Warming
3 fERLEBE

PR LDV N TIE 2025 4R D 578 2024 FE L 0 So0m W Cdh o 7278 (2025 4R M =149.1,SD
=34.4; 2024 -/ M = 138.7, SD = 31.3), BEfiFffEaR RO EARIXMFE & bk LT 8EIZH 2 Hhk
RTdh-o7- (2025 4 M=4.33,SD=0.81; 2024 4% M=4.36,SD=0.81), 4 #)>5 6 27T T Book
4 OFT 7 A NeBAN LR, foddEME T2 2 Lide<teLAMELZZ &%, ZAMFEBIZAT

I2FEHD TR ThooZ LITERT D EEB X BN, LI > THEMH L7221, timed reading {23k
HAVHEAREE (Nation, 2005) Zifi7= T HDTH Y, ZHED LU L TEY ThoTo B2 HiLD,
FloZAUuL, TRIGBIOBRYE LTIz B AR D 72D i AOME R A4 M5 Z LIk LT,
SIE N EINENDFFOEGE DR TAE— REBREONT A L A9 L LIERERES 2 L9,

BRI OO, WA IR CEFEHM R ORI EELL LTS A SN 8Ch D, mifdEE X5
5 A E—2 TEDO®KE 6 WIZFREL, 7 HICOCH EF2R UL, e D7 7 A Mk Hafind
FEIZHOWT Y, EA73FE (“Global Warming” 25 7 1, “Medical Trial” 35 X OCatching a Cold” 3Li255 5
) BXOFAL3FE (“Disputed Territories” 55 7 3, “Penicillin” %5 6 1, “Happy Birthday Song” %5 1 1)
DIE LT, e OF 7 A MTxid 4 BURE H FEE TPl LY (r=096), “Global
Warming” (57 7 ) 5 X O¥Weightlifting” (55 4 i) |23\ T3l L CEMREE DMK B - 72 (68~T76%) .
FEIZ“Global Warming” Tl b i\ O wefidE 2 5osk L7223 O S MR 1 3 IRV ER & e o 7o, 2hh
OEES TR {EEN A BRI CER LT <, #URREREL VDT 7 A2 MEEIINAT, T
7 A b ORI OIS —ED L-YLDFE L S DFiAZ2RDDEEDTH L1 bEEEL, TR ITKD

SNDHV—F 4 T HEHEI bO L L GHEIER S DA T % 2 & OBEEMD R Sz,

BEIER

Chang, A. C-S. (2010). The effect of a timed reading activity on EFL learners: Speed, comprehension, and perceptions.
Reading in a Foreign Language, 22(2), 43-62.

Chung, M., & Nation, I. S. P. (2006). The effect of a speed reading course. English Teaching, 61, 181-204.

Nation, I. S. P. (2005). Reading faster. PASAA, 36, 21-37.

Nation P, Benivides M, Broadbridge J, Siegel J, Edwards J. (2018). Reading for speed and fluency (2nd ed), Books 3—
4. Compass Publishing.
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KPADIFEGRENFE L 7 —V A MIRIETHE
The Impact of University Students’ English Proficiency on Learning

Engagement

R (ERCGRRE)
TR (PEHSCER)

F—U—F: FERTF=UR b, BHRE, AUEOE BOHE, FN—var

1L iIIL®HIZ

FET LU A N, FEREA TS O 2 TEERMETH Y, FEEORENIBE G- A
b 2P & L CTHER &S Cnvd (Hiveretal,, 2024), JEATHFE CIIBREN T 77— 2 2 M
A7 2 LATRENTWDA (Pintrich & De Groot, 1990; Fukuda et al., 2023), i 7etia 14
TIER, AWEIE, RFEOFGEENE L FE T 7= A 2 FOBREZRHHAE L ZZ O TH LD
WTHZEEENET D,

2. FIE
2.1 BhE
ZIETE 2024 FEEEZ P RSCRR FH— B AR IS AT LT 54 169 4 Thh o 72,
#1
BINE DR
AARNRFA ERRE 7 g
Hk 42 15 57
itk 39 16 55
ik 51 6 57
2.2 Fig

ATFGEN RIS (longitudinal study) OFSHAZEA L. 1 FERFEAOWIEFRER DAY =
T—=2alr TV =TT FTAT 4 REEGATEF ) DI NTL—A A N T A ML, H
RER 7 7 AR DBE L Ulc, 1V FERES OIS G5 18E) - 2 FREovESE G8 118)
TYV A= T T A ML AEINIHGE 3 BeDWE L FEfi Lz, ZAUILD, =7 —U A FOKH
WHERE A2 D & & bio, BRAEAICLDER Y = Eofralies L,

221 ERERE L HthFiE

FET =V A N OBERIFANZIFATEIRY - SRR < JEIERY - 4200 4 i 5 SRR ATIE L,
AT H O AERRC L 33 L, Likert NE (1=F 72 < HTEELRN~6=FHITHTIX
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F5) ZHWE, HEFEEINX I AERGIE 1A E 1 408, 24REHEIE 1 S 1 48 TE 4 130
L7,

#2. EFHEE
U=V Ak AfIE & Rk BANE

1% T8 7/ —T A b 1-1 ket 1-2 &SN
1-2 NS 1-4 FRRESE%

2% BEMZLHF—VRAU b 2-1 FEEDRL & 2-2 i LUVFEOA~DOE L X
2-3 PHEEM 2-4 K47

3% AT —T AL b 31 H R 3-2 fEIE TR
3-3 Hmifn Ol 3-4 FAK[PRF

4% TSR b 4-1 ftFEDOHH 4-2 fthF~DLRiR
4-3 BTG 4-4 BhiF A

5% TEREZE 51 SMEIN L OxfEE 52 WA CORGEH
5-3 ik COIGERH

3. IFTRER LB

TVL—RARA L NT ARV A= T T A ROFERNG, FAITFEIERE IS oA &R Lz, 1T
BRI TR B KIEZ RS 7223, BHREAMROEE CIEFHIOEITIC - TR 2 IR Lz, 1
ERYRIER AR TR T30, FRANRIEN X ZEE LUz, AR e SRS ik UE
R LTe—0, FERBEITERECTRNRT L, RO ARLEThoTo, ST, PINCITEE -
AR (22, 2-3, 4-2) PRSBEL, 2MHOY A= 7Ci3TE (1-4), @B (34), 2 ¢
2) WRRCEVMEZ R LTz, ZHHOFRERND, (REHREEHCIIREELR K LD D TROMEISE, PAHEEC
TRV ST 2 B CEEE oS, SEREEIT v U TRORERME L RO B S T AR T
bDEEZLND, Tibbh, BEEZ LR DRI E# T D 2 & N FERORRAITAR A X
ThHY, SBROBEEKRICEDOO TEELNEE 525, S5IZ, AWFZEIIHEEINC 2 24 2 72U
BERNDY, S%OERE BN SNS,

SEIHR

FEE2013) [ 2 SFEEMAHIBIT 2 DR ZOM5E) . OS> UEHE

BN (2024) TP —U A0 b EIFADN? | RSN - FiHEy (RE) [ r—Y A0 b
PRI IGEREE - DR EATEZ D72 SHT LWEESIHES: (pp. 2-13) [ KEfEEIS.

Hiver, P., Al-Hoorie, A. H., Vitta, J. P., & Wu, J. (2024). Engagement in language learning: A
systematic review of 20 years of research methods and definitions. Language Teaching Research,
28(1), 201-230. https://doi.org/10.1177/13621688211001289

Pintrich, P. R., & De Groot, E. V. (1990). Motivational and self-regulated learning components of
classroom academic performance. Journal of Educational Psychology, 82(1), 33—40.
https://doi.org/10.1037/0022-0663.82.1.33

Zhou, H. (2024). Impact of learning a second foreign language on teenagers. Creative Education,
2024, 15, 2297-2305 https://www.scirp.org/journal/ce
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ERRANIZED T 4— KAy 7 2B Ahi-
CALL RFEFFEDEER

ik EE (THER)
TRRE HIT (THERS)

X—U—R: Fo2xBvar, Al 71— K v 27 CALL

1L iIZU®IZ

AERE AL BB R & DIZ 72 D10k, AMNEREEE 21T 240 Al OTERICEIT 25t Mo~
ENED EVIRIEEDSHEMENL, [EDOLHIMES D TED X ITTRET 20 Ziind DB
P ZHESR DD B D, ALTE HRFOEE G EORREA R U 2 B 2 TV 5 (Cromptonetal., 2024 72 &)

AEREHE BT 2 AHERZEF OO L D& LT, FEEDHKE~DOER 7 «— Ry 7 3d 5, 1k
DFZECIIZETME 2 OFEHF A RIET D Z L <, FEENHE LOUGERZE LIz
EWVIHRIENRH -T2 B Th D, ARk Al OTERIZE YD | FEFH— NOE VITkH 2 XD AIHEIC D =
Lz, A—INaa=r—a OB bEAUETE DAL H 5,

2. BHY

AWFFEO B, CALL BMHZ X 258 &7 A0 v 3 3 AR A AG DO T R IGER A TR
ANZED 74— RNy 728N, ZOFMMELRELHONITLHZ L TH D, FrZ, Al 7 — A
v 7 BT HEHCME L 722 T OBRFIZR L, FEEO=—XIZA L7 7V B%IC T 7=
FaE AR 5,

3. Hik

FHAERG L UTORIREGER B ICBW T, =7 U0 R 27 A ) (1725,1997) (ZEEDW IR ) -
PRI DT CALL B &7 4 AT v a v MBEDRTHREEIT o T, FEFROIGEIL,
) 90%7% CEFR BL Lk, £ 10%72% B2 L-LTh o7z, KEIDBFETIE, CALL 2 L 2578
2, BHNR LB 27 —~<IZDOWC3~4 LD I N—TTT 4 AN v a L &w{To7,

APBEADOTFIET FENTR LT, FEIIHKA / —FPCEBHLTT A AT vy a v &ikE L, 580
BERSRE 2 FF o AU - LY — L TRl T X A ME LTz, £0%, FEDOHMICH 727 4 — KX
v 7 R T LT LI TOFEDOH A% L GPTHISREET XA MEED . 74— KXy 7 52T T2,

@O  Gram\Voc : FEEEHOSCHER Y (2% LT Corrective Feedback % 4:a%9 5 4 A 4 2 GPT

@ DiscFlow : 7« 271 > ¥ 3 ORIV ETEM L S 5 BRINEF 2 #9512 2 25 GPT

o dch
B ) ) e
e e
- =
CALL %3 FARBYYa> XFEFRILFHAL 74— R\
Input Interaction Reflection

[« FEOFh
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FEREIT B CEM LT, B BPEO THIEA Tl PC Wi~ A 2 2 L7122y, s —7 D
RASENC L O HEE DL o T ToOn, SRE OREEN A CTleinoTle, TORER, ST Z LOJIR,
ST FHE LIS 74— Ry NS E U, T TAFETIE, VA YL AE LY ~A 7 %
FEF L CEREAUGE L, S HIZ GPT OHITIRREL I LARIEDIRNT ¢t — Ry 7 25 LTz,

4. FERLEBE
KFELDT 2 r— NONEGHTN G, LLEABH LT 572,
GramVoc (TN T2 IR 25654 « 22 11, ITSEIc 2o 7o sl B3 5564 - 740
® i SUERA Y OIEIEDHIRE T, FRC ZHBSORAIRAG & W o B TIERSEIT WD
RO TH D LM Sz, ARSI REORE IR o7,
® il T — RNy 7 EAOANRK, ASR (HENE AT ORA D 125D < wFh e fasi,
DR BUZ T DI 2B & L CRff ST,
DiscFlow (237~ 7- U BRI D H : 20 1, BISNI7=7ei > 7= U BE9 2 F64 « 13 1)
® i REEBYINT- & & OERIFIERR 2 AT DB RIS ZFEThO k> M7
%) EFHMlENT, FEEORGET T [Bholof) 262580 F—2 3 U ki
DIRMN ST EFEE N,
® 557 : ASR AREEICER T DR MULTERTC. SUIRICEDRVIREN H 5 LIRSz,
DI, FEEO=— R T/ T < JEEE R LU Z Ko TR DA DAL, BT,
WIRE VI SOERR Y DIEIEARBEH L, T BT 1T B R BB O 2 3B 21884 B A M
NH-o77,
UEDOZEND, TAAD v a ATKT DAL 74— RNy 7 OFMEL FEATLHZ L] Z0H0
X0y TEDXITHHET D0 ITEASND Z EAVRESNT, £o, FEHEICI>TRDD 7 41—
RS 7 OFEN R D Z LD, — e 7 4 — KNw 7 28 2013/, #EORW, #4
BN RO FHMR 727 4 — RNy J ZBIRTE L ENEE LW ERbhoT,

5. fiim & SHROEE

AT TIFONIARERN S LT O & 7= 97 77V BRFEOMENEDR I BN 2o 72,

1 RO 4 — Py 72 lE L, FEE RSP ERGERTE DIRELFF O,

2. HEN, BEOHMIZEDETT 4 — My 7 ONEZREE T %,

3. ASREGE~OIGE LT, FEEHF DT LBIET D202, BIEMEED, &

BHEICL > THEREOBOIZAF DR T DR[O OFEER L RV 155,

ST ERREAFAZAATE Al 7 4 — RN 7 @i d 27 7V s At 5 2 LT, BENT 4

AN v a DR EmmD, FEETROSTHEEGE SHET DR A2 DT,

&
1 OpenAl #1:2342{9 2% ChatGPT THIH T& 5 A% LHHE (MyGPT)

BEIR

Crompton, H., Edmett, A., Ichaporia, N., & Burke, D. (2024). Al and English language teaching: Affordances and
challenges. British Journal of Educational Technology, 55(6), 2503-2529.
https://doi.org/10.1111/bjet.13460

Praaseds (1997). [SEEAE O] MAEHT L7,
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RA K —5EFK Day2

[ 7 F 7 X1T8hiE#E: (STAR)] —
ERAl Lu—L LA 2B LA —FEE

g BsE GRERSEmF R

X—U—R: AE—FF BT 4R_R— gy, n—LT LA, HOREG, REREE

1. XU®IC

AFFENT, FERGEHIORT: 2 FAEZGUC LT GBI T, (7 T (FARRIZ 12 A
722 L)) SATEmED 7 L—2U—7 (STAR: Situation, Task, Action, Result) ZfHA&HE7= A B —%
TIEBOEERECH D, 7 FHiT, BEEICBWTHERICMbNS T —~ & LTHETF LN TEHEY
(7 - #,2022) . FAEIZE ST, HiEDOEMREHE Lo WEM Th 5, £/, Osbome (2016) D
WA LAUT, R ERICE WL, BB ea X o =F—2 3 VREIOmBIEE IR E T E T
B/ 5 L SNTEY, AFEZEORYMHATEOERIZHET D, SRIOFEEFEETIL, AL —F
ez STAR HiHEA Y > K (Eddy, nd.) (ZESEER L, ARCAl (ChatGPT) 2032 2 & ¢, #fEt
PECHUGEL, S OICHEE T LZ v — L T LA B TIT o7, ZAUC KD FARITHZR HRFELITRAT
P BHORBRAEIL, QA TH Y 205, FRERIC B ORI A 2RI 27 9 At e 2
LxHfRL,

2. Fg
2-1. &

ZIVELL, FERGEHRONT: 2 4, MERA & L COIFEHAR [V A= 7 &AE—F 7] 12
TEREREARB o7,

2-2. FE
JFRRIERIZ DT, LT O 3 BefErgRk & L7z,
1. KFIZ7bM1:ZERALORERE G LT, FEEOREHH L CHGEA Y —TFR %
TERk,
2. RFZ77 1 2:ChatGPT % HV T - kAU L, #0RE & O A P,
3. K77 b3:ChatGPT (2 HAFETAN LAEMR SN E#A B —F & H A% Ll
L. WAESCERDLE FRH,

D%, 7T ANTEHERE EREEITV, T U —7 CHREH B2 3306 Uiz, RTINS %
LHHEER A AZAICHY L, STARIZIh > TCEERNE 2B U T, A —F 10470 6§ 5E S 10RNEE
bR D ZE BT, BRAERNTIR, BENEEE ., FAE LA T OIS & oI T, A7
FHAE—F ORFEITHT1=,
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#1 : STAR 7 L—AU—7 (Eddy,nd.)

HH N
S: Situation CHK{) I ED X S 72 TF— L ThH T2,
T: Task (&) B L 7= 3R T T o 720,
ArAction ({7 AR D T2 OB - T4 TE 233D,
R: Result (%) 13D AVIRERITAT ),

3. MR
FEOIRD RO 1 HIX, LD X 9 R b,
® HIERRA 1 ISTAR (TG - TEI 5 LEE Lod 0o 7 BB CHEERAY 72 03 ED Ml
Z 721 TAl OFELL g U CaE R /e o7z 7L,
® H L LT : Al IUKFT 5 & BOORBTINETWIRE, B EEORINFE
BRooimips & B B8 L & BB OARE R L,
FEEZBU T, FEEFTA 227 NOFON, FIRY FRV 28 [AE—F7 U —] OFEEM
IZRDE, AOERBA~OBRREEZRDDIENA LN, —F T, AR & FEBHDRANEM: & DT A
R0, X0 U T Vit A AAE LT E OB L WS TERVE B IRE LY Lol

BEIER

R oSS - EF (2022). o fERiEICRT S [ MY —o— b OB —EEE O

Hr % HCZ—.  Journal of Inclusive Education, 11, 83-93.  https://doi.org/10.20744/incleedu.11.0 83

Frey, C. B., & Oshorne, M. A. (2016). The future of employment: How susceptible are jobs to computerisation?
Technological Forecasting and Social Change, 114, 254-280.
https://doi.org/10.1016/j.techfore.2016.08.019

Eddy. (n.d.). STAR interview method: Definition & 63 sample questions. Eddy HR Encyclopedia.
https://eddy.com/hr-encyclopedia/star-method/
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T=AToRS T2 &iX) & T3k :
jC'ﬂﬁ%ﬁ‘ig?%@fC&b@‘?ﬂ/?:E‘—ﬁﬂ/ . 77°U‘—‘9“0)§3J%1ﬁ§[|§

A HEske G oAl
F—U—1F: JFL, gdk, T=R, bEERELMS, < LTFE—HL

1 XTI
AFETIEL, T=A W=~V TFBT—F) « 770 —F |2 K HEEFEESOFE & FORFAET 5
HAWET 5, 202543 HIZH A O HAGEFEE 2 RBUCHER Sz SULEIBES A - 5E558 ) &
ekt SUUARBRFE | 2SR T—r v a v T Db, H 1M THLEREHTEN A YT 5,
SULEESZ 0 5 3% (LN [DUkaEge)) 1%, BEENRE wy

BRORFLOA TIT N ER T E . 20HERIH D | BRATTEARTREMELE
GEAD Ko BERICRAIRTHS (Brooks, 1968; SANORETEIOLA

Kramsch, 1995) , ARG TIL, FEEEAER TS Z 2 X - fm'lﬁdi'_-:m-.':fmlrh—J ¥
SEBHTEEAML L, IR5%) 2RTEME LT, BAE | g o ROORE/FRRGIAL
FREICL S THLHCT VI THET=ARRBL, & | wdg |SET O RAERREIIAZ
BRI R - RO E L Clriiae | W e
AU (R1BH), AETH, 7=A Ik olamnattme | B | e B s en
<78, JFL (Japanese as a Foreign Language) 757 O SUAKAES 4 e ———

DPFRIL & FEROFEER AN TH 2D EGET D, H:f' | LD B AR
gm | SENERCESRORNLBELLL
2 7= A L SRR DR | RN RS R

REFF = s, NI

2.1 XBFEEFEORI

FRRIZIT, & A HHEOAHA KFANEFET 2 BAGEHIL 75 41320 LTz, BINEOFEEIL 5 4
R 9 EIT, 2EENDO LYV H CFHICIL AL 28 31 44, A2 7334 44 TRIKDKI 87% L 72 1) . Wk
EEDRN A HOI L, 7ok, Al - FEOENAE (N=74 - N=68) [TT X THAFECTEMI NI,

SN DIFFESNTO HAGE & ORI, BhimigiiE s SNSIEH 2T, B/ - g - 7% X F 2 U
7oA U7y MIEE Th D7, ECORFEOERITD e (R 1), B AT 7IZBI3 2 Bk
X 7= DRBHEIT, IT7LE RT =0l (K 24%) A KIRIZ EElo7e, 7= A7 EF OB
WA L, FEEE A mD D E & LTARITTH D Z LB STV DA (g 2003) . AHAETY
FEEORLERE R —H L TBY | HEWERE L COFMMIRE S,

®

{ v a7 = LB S | R I MERERT - <R} N=T4

[ a#du— | == T FMAE Cam |
MRELA T BN (RL) AW - %o FES AR | 5%
I e (<) F=A ol -® | 265 |

-_'-'r.’.-'?'!""" bk L ".'||'"|-| R "-_4'.:.-';' 21

i ERHEHT O 72 b I AT (EE %) I |- 9 I 9

I BME A 229 o I NS IEES (BTe) I FERL - DM - 3 & W | [ ix .
SNSTOh7Fo b | SNGiEE (BC) | BM-DM-SAxb | 42 |
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22 FEENE

SULFEREDER & UL R OO 7= DI, [RD4IEL ] (2016), [HRIEOF] (2019-2024) , [HiffiE
B (2020-), [H# v H&] (2024-) ##kF e L OEH LTz, ZHDOT = A ELER NS Tl
72 AU E I L7532 < | SUEBMEDIREIZA IR Th 5, (B EAHIIE-HT 5 Z & T,
FRE OB L, SYEREFEOTFIRAVEE) O EEBEA~OREN LA 5, FEETIX, [DEHSC
(LR % 5 Tt —QBEREFE DY A SO FREL & SUIRIC X 5 KD & (EtE—-@O3 & DB %2
—OH COMERL & ORFER T &) B A<, Uiy sEii a2 f o iEmEM 2 Hig LT,

3. MR

THAEORE, B - BT D AN SN2 T-, BIOHIT T, [H%H 68 488N [7
=4 B LT SRS 0580 (kAR L, (& TOBRAH 5 | ASlsis i, A58
ET LRI DN T S, 985% AN EINCIHI L, 6 FILA LA [&THEEM) LEME LT, i
T, O55%VFERIEE THIBRAE ) LA L, FBEOHIE ST 2 SR O 8 S 23R Sz,
BHREEIC B LTI, 941% D BT LA FERE L FERERIC OV T B 9 BN EICRHE L 7=,
HRHT TR, TR - 57 - SUIROBEIS L DB 0 9+ T 7 2 — D50 LUz
FLEEA] LWV T VT E—=FNIA Ty PORDL S S SN, IROT, [REEOMRD K LR
RCEDBERIREE], [T=A%B LT 52 LI L 2@ESTOm L] LWV 7oflRic o T bk
DRERFEBNT, $72, EER~OKSE] B LOBROBEG) /28, FHNEOPHIE
BEMELADER LR TE, EBIC, FEEEFICE LT, BEHO 3HILLER T - B - 3¢
WRE 2% 52 2 —DREAHHIRE DT LHaf LT, DEORRMN S, AEBENEI ST IAT
BHINT TR FEREYROUIL L FEEEOIH IR TH D Z EWRENT,

4. HEim

AWTET, 7= A DEERYRIEMA, SULABES 2 9 FRROBEFRHIIBN T, JFL FEHOIULY &=
B2 XX DA TIETH D AR AR LT, fRARRD DI, ~ AT B— SV iRIC X DB
TSR SRR S, A1 SO BRI A~OBE IOV THRREEL THET72UY,

-
L BN ITL ILPT ORSZERE D CTh -7, H OFHMMORUETEH - Ki§ (2014) 22 L T\ 5,

BEIR

TR T % (FF) |, FMEE - HFTRAK () (2020-). [WiiidE] [7 L BT =2 U —X] MAPPA.

Brooks, N. (1968). Teaching culture in the foreign language classroom. Foreign language annals, 1(3), 204-217.

BRI (F0E) | SMRERRE (7R (2019-2021). TRIkDOH] [T LT =AU —X] ufotable.

INEERS )7 (2003). ZEEIRE LTOT L E « T=A— g Ul & AAGEHE [HAGES] 22(12),56-64.

Kramsch, C. (1995). The cultural component of language teaching. Language, culture and curriculum, 8(2), 83-92.

T L « AR TE (2025). R > T HNTF v — SAGIE ACDAZFER —T = A G LT SU R & 5
AR, AARLESU SRR 47 R EE R ERRA RS, &R

gk (ED (2016). [Bo4iL ] [T=A—Ta Bl a3 v/ A - vx—7 « 7 4 )LA,

FEsEf O5UE) |, IURER (B (2024-). (X250 [7LeT =23 U —X] $A = X SARU.

S RIGHEEAMAR - ¥R (2014). [PMNEREAEL BMihi SMNEREOFE | #d%, FHEOZo0a—r y
MBS NE] w1 H R
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Al - BEREIERF DI - BERIEA BT - HBHELE

IR AR (B REPERT)
F—U—F: Al BREIRR, 5300k, Deepl, ChatGPT, S#Afilsry v~

1L F

Al - BERBEIRR O LOERRIC 1V, Deepl <° ChatGPT {2V S5 Al - BEIRR &2, KFEOFSEVAA
B HRHGEETHICIY ANDSWIE LA T D, £z, EOMURTEROMA - BIER e E4tah LT
WD HHIN L TS (B, 2024 72L), LinL, FEIELEO LD X S A%, K0 Al - B
AR & B R ST 5 KU E W o TR T A 7R LTEAFRIE, FERF DI D IR Y TIIAFE LRV,
AREETIE, AHBFHRFOMERSERBIZBTD [VH—F T BT Iy 7 LB Tr—ia vk
75 (Research-Based Academic English Presentation)] C Al « BERR O 27 7] SR B RIE L
T HGEE N L, FGECRETARICFAEIC L VIEBEEZ AT SEOREISGEOHEE 2 BT 5, £D
BT, Al BEBEIRR TIPS TERNWE D RFFERIOFX v v 72k S 572018, ChatGPT ICE D X
DT T NERARET UL RV ON, BREET D,

2. ik
21 BIE

AT REBEREED 2024 AFFE [FAESGE 1 2] (REFFE - VeV 7 —va 35 OEIES 55 4
Thd, BRAKRIZEL, KRIEZEZI D B ARG TE R o7c 24 235, BIIEIE, Deepl DR}
FR(LAR, DeepL &HERD) & GPT-do (LIKE, GPT EWERD) Z2MHT 2 Z EAFF Sz, 72721,
FRRIE, TOIFE A LD Deepl ZEIRNL Tz,

22. GyHTRER

ERLOZNIRE 55 473, A S DBk - BNV THIZE - 2047 LT, SEET 5 /iR L7ZBRICH W
7= Microsoft PowerPoint, FEE Tl SN-353E (B M L A Tick), EEEELEZ) —F%
150200 FEICE & O T, FHIRLAR— & LTRSS B D) D3 DOFEERTH D,

3. Rk

(A ZFEBEIACT & & ZAZBEEIFIC L Q5 (158 Bhl))1, [B: BEAAFIORIII A, ML
R Q7 Bl)), [C FFELH LTS TWAH(19 B, D AAGEICIIAAET 2208, FEREITITRS
T HRBDMEE LI K D 72 AAGEREA OWEHERBL - I AT LT D12 Bil)) BBl STz, £z,
FHEDOFE SN DI RBD HALD K 0 BB BlIEE Sz, A O BB, attraction, solution,
suggestion T 5, ZiLHIE, solution 72 HHEEELD solutions AR RRFHER LT H 728, TN THEEZ
TEILTRETH D, BT, BEOFA MK, K4y, ERARFEEEADMAET DI H )
LT, HHIZHEERL TWDEHITH D, ClE, BELL ~ABUANDOTZBLZIRETICAS LIz
(2, BIOFEFE (,we 728) BADNSNIZEFITHEEL TOZFFITH D, D OEMEFIE, [ IRF
705N L TCWEDT, FEBIINDNTZZ ENHD ] ZHFRLE Y & L THISNZHGETH D,

4, BB
A ICBI LTI, 30EOFREICBW T, HAGE CIILFOBEEIY & BEIEOBIRIMEE TH 57, Ik
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FECIIRBN THH A%, TE T RN TBMERH D, HE - B HA R - A r R4
OHHZARBEEOFEEL, T SN IGEOLFAN A RBAGINA A RBATNE, £ EBKBITET
WiaWE b D, FEIEIESEEOHER T, MRS FREFTE LT, K10 BRI 5 LB
HEZ HILD,

BIZBIL T, SEATHIZETIE, THEMENRRIZEA AR ORI A5G & LRy (B, 2024) <0, TS
(2025) 72 ECTHIEMINTEHY, KFAETYH, FEROEHmBEESNT-, L, 2bZ2 b EA4
FORLI AN Z 2D TH A 970y UL, @FAALE COFEREEHEIZIRBWT, 554 &I
EW DHTRIITORNWESD, FEEDZNOEZMLRWNWEERFATEREL D L Bbhd, £
b, WEEADDHDHIRD, B TEREE 2 HMENTRL, To LARGEN 2B SERWVEWITRuY,
Z )WV TZHEERI A7 E E, Al - BEIRR Al 2 2 & 1@ TlEeu,

CH, WTFGEAEL) (h 2024) 2SS EH72E LT, HIEICHREL T L,

DIZBAL TS L&, HAGFETIE, METTEbIThm) 38R x5, LrL, JEGETIE *
was cried by the child. (Miyakoshi 2022) 135 272\, ZHUL, SiEFEOMTIIE<MbN-FEETLH
D, FREZT THELZZ T LI REFBICRD Z L 2RTIGEITIRVWZITE L TH D, BiREET
I%, DeepL Tdil, ChatGPT Tdi1, The child cried at me./ When the child saw me, he/she started crying. &
WO T KFEROFGRIHISNDD, ZOX I IeEELZ I le=27 U A2 E FETIGRT D FENR
WV, ZOXIREFEHOF Y v L, HEELY b AAGEOSL D, ZITH IR LV EEL TNDLZ LD
FiEA & 4% (Miyakoshi 2022),

WDZLHEZXD, AFETIE, LAFOL D REAYFZEHE U T, HAGETIE 2008
HHAL TS DX ITH 2B B HHEUE, ZHE TIC I HBIZE STV,

(1) The analysis finds significant differences in opinion by gender, age, and other demographic characteristics.

(Health and energy preferences: Rethinking the social acceptance of energy systems in the United States)
%E%EE MU, AAGEL D BIGEOTDEEL TWDT2®), (1) DO XD RESUIRh 72t s
o BOWEEIL [EOSITI~HBI LTS & AT HuU iF‘ﬂ BIRWEA S, ERGRT Db LIV
oLm%q%®i%aﬁﬁfkﬁﬁéﬁ%ﬁfffét i3, [EREETIE () O & D el EiEtE
SIRRRETH D] LD HEDS, T TIT ?é%@ﬂiﬂf%%%% %%émfb\ézgz)%é
FEEN D O XD REFHEMOF v TEEET HTDDOFEE LT, GPTITX LT, [dAR7hiRH
LI OREEE - AEELHOETRLARIN] EWI BOT R MeMxTHIHE, SRICEE
DRETE GPT HEICHR S ®5 2 & bAlRETH D, —F, BiRER T DeepL 1%, FRHNC B3 70\ V&
FT% DeepL F S/ IZHRHH S W2 X 9 7obEREDS, BIREAL(2025 429 H 15 H) TITAHEL 720,
A%b, FEESHLTL, TAL- BRI, B LIDENI 225 ) TAL - BHRIEROTE T
IRZ DR ORICEHETH D) (REIGE LRE LRZ 27201F, BRTHRWFEEMESTY, 2 J}JE
DEISNADTETTHD) ZiRREL B TS LERHA 9,

BEIER

H EZREF (2024). TAIFERZEIR S ©2 AAGECET 7 = v 7 | [HTHER] 70-71.

UTRREEAE « AFHET: « (LUHpa] - J\AIGHE - /=27 (2025). TAL BAR - ZERRIZE O SEITR 015502
—HWANEFMWEER LTc s —ARZ T 1—) [2025PC 71> 7 7 Lo R sCHEl 84-87.

Miyakoshi, K. (2022). Discourse patient paradoxes. English Linguistics, 38(2), 203-241.

SR HVEE. (2024). TRHRR 00 50 WL 2 BEABARHARI AR 20~ — B EIRR I T 36 1 D4 A ORR ] (L s] ()AL
FEPRRIAR & 2GRS HEFEE) O A CEASk] 195-218. HUt 7 A ikt
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SHEE TS HASH LA

Z A TOEEREL SNS ZFA LRERT Y 7y FORE
AR T (AR

F—U—NF: AASYCEHE, FOULEE, RBEMT U R b, DUSTY, &k

1L IXCHIT

IEOINERESE Tld, SRBRe 10BN T2 BoUEEMRS 7 v — LB OB & Vo T
SRR N ER SN TV D, FTh TRSUEAEE) IZEEREO—2TH Y, 7T A Y D4k
SNEREHET S (2015) MERET A EFEAE O 5C I [Culures CGUb) | EFN WD, 29 L=
mASEZ, AERETIE, BAREEE ISRV GEERHHINZ THASUL~DOBREZTRD 5 Z & % Bis
L7z,

FEEOEDO 2N, BADGH UL ENRETIMETH D THORES WY OBfETH D, OOV 13,
MR TSR S TRSER S DK 72 &L AR NFFA OAifE#L 2 N3 280 Th v (- (L, 2017) |
FHREE D < AMNEREFEFIITEERH L E SNTnD, AEKTIE, 20 ThUay #HlEey
Rzl U CTHRBRIICFES T LT ThOE YY) OERICE DD DFERDOES & SYLBMEDN Z[X] - 7=,
EEI S A ORFTHAGEE BT HHEE MBI S, 2 LRI LY [7 =22 L0
FEEA) & X T —7 v a v AL DEBRFE ] OZBRE Ol S v, ARFRCIIREE
MU RBIEE) (kX)) ITEAZ YT, ZOHBENIRE FEEOBHMTIEMRRE b L ICERT D,
SHICAFRRTIE, PRLS) & TRWERE] L) THhAREE X 7-ARFEEORBARE L LT, FH
FINH HEE UT-1EN %2 BAGETHIF L. Instagram 72 EIC&FaT 570 7'y MEBIOEAZ LT
5, ZOX DB EE U T, SFEEMENOM EDOLI BT, ELAARNS ) BASYKIC 95 HiE
EBALE L VIRD L FEBE S L 70D Z LIRS LD,

2. EROBE

ARFEIT, XA ORATBT D HAGEHIZD 2 542 75 4 /BRI F i Sz, FRiT7 77— Mok b
ESNE DL ITAFLL EAAGEZFE L TRV, ACiMliic X 52551L A2 (B A ESEE0 T
%) BT, AL 25 BL FTIRIAWV LU EEI T, F72, JILPT Tik N3~N4 OfRFEE1N%
<, —ERIIRZIR Ch T,

FEET 2 BRSO SN2, BB 1B CIE. T= A2V T ThOE Y SCELEGEROERAEA %
1T, 52 BSECIIEIRE U — 7 v 3 » 7% U TRV O $RMAE U7, REE T RBRTS S 212
L., FEED BN OIlEZ AT S0 ) Sk BAE2@ E T, AARZMMERLC it s =
EEREML LT, ABRIT, BRENIFE LS 2 BREOERB JOWMRICERE Y TIbDThH D, H
2 BREORERIILL T O Th 5,

(2) BAIMFFOEE. - BAETH D [OOEW IO\ GEEETT O,

() OOV OEMKHIE LT IESHkE) 2EBICEBRLTHE 9,

(©) FHHNE LSRN LY THhOE] ~DERBRIFENRE 72 & AT, [bOEW 2
B L 7= RE e PRI 5 U — 7 2179 L,

3. PHADRER L BE
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52 BRI 25T v — MIBIT D TRRN7ZRREE) L) BRcxd 2 B st 208 Lz
fEE, b B HBLLZ3ET Taun GELVY ) T2, T Tla o)) Nesuy (G2 ] 7L [
O (ZBIF 25808 12 MR STz, FRHT R LW 1T, THDTReo THL ) WD ToRER) L3,
TEENZ 0 U CERNZRZFZOMMEE SN2 2 EAVR STz, £, R CHMERSH L) L&) [
FHIFE SV ol NER S 2 < b, RFEERPHZR L UMFERICE EE 6T, BAE~D
TROVEIE & B0 A D DA B S Th o T Z E b E e o7z,

4. BFET U Ty FORRE

BB RZTRD DIRD AT » 7 & LT, FEHENBH ORI CRIET HIGE 2R+
%, BRI, V=7 v a v TR LTS EERAIEH L, SNS BT TOUEDY 122V THA
FREREECHRIET A X AT Z5GHT D, #A TIL SNS O KR mEm< . & DI EHSED Instagram F
RZIT 8T%IZDIED Z &b, BIETEENC L 5 FH ORI TE 5,

ZOXIRFEMT Y =7 b T, B2 SUMEBROFHRZ E EE 6T, ERISAD TR
. HMNERETH D AAGEZ AW TEITS Z Lk oNns, ZIUTEBNRAAGET A T 1 7 TEH)
EUTHERE L, FEEEEM ORI O] ES A E LD, S HIZ, SNS E W) ABIMOREWAT T %
BT 52 LT, FEBEIATEER L SEEHZ BT L H1ceh . Lot e
FHLE BIRTEE S L2703 %, £, (EROBEEEC Ny a2 TOTRENSTZAT 4T Y
TIU—ERLEEND T, SREEE TN TERARIERRIE OB E WV O BN D HEFD
RIAEND, ZOX D 7RIEENE, SUbONERIRE & SNERE COXMNIRELBIE LT 78T L&
LT, AROBEERICBT DA R SR D,

5 BT

ARIERRT, GRET—7 g v T LW RN 70 —F 2@ T, SMEREFEEIC L > Thigr T
BERSEE L TS ob&E, fRCH A B U UERMICIEX ST 2 L2 BNE LIZHOT
B, Trr— MERLHBFERIZIE LW PN oz) D TORRIE72) LW o7k
ML R E DSBS R OV I T 575 Z L AV Sz,

IBIT, SHBOELE LT, ELHITEZRD SNS BIEEID AND Z & T, FUO% HAGECRIfE L,
WETHT v AARE SAEGE LR 2RO RN H 5, INERECTORBI MG 2 ERLT-S
REMEHMME S ND 2T TR HHREISCAREEOBRIZ L D3 b B2 bd, UbEERE AT
A TIERZ A SETARERL, BRONEREAE BT 2872727 7o —F0—2L LT, 4%3H
\REREIF S D,

"
1 SE Y — 7 (35S EIC L D b O TH D (I - 7R, 2025 ),

BEIER

National Standards Collaborative Board. (2015). World-Readiness Standards for Learning Languages (4th
ed.). Alexandria, VA: National Standards Collaborative Board.

ARG - ILEA T (2017) MED - ROOEREE & O m—MOEHAEE RO EZ RO T . [TH
AeEE] vol4l (3). pp.d0-43. ARG FE:.

ARG - ARl T (2025,5 7 17 R) [F25R] (R Y T INTF v — LGHiSULDRFER =7 = A %
TEHI L7 SR & SREES—) . AARHESU 20 47 [R4ERE 2025 A ERR TR,
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HAFRIZRVWEFEOERERS ML —=V T2 DB -
REDAFI o I RERT 2 a— 7 —Fdf OFRAE

K #F Gl ERT KRB
Zi 1ER] (G EKRT)

F—U—F: HFFEEE HMBAF, CALL, HSP, iy, H#

1 XTI

WO HEFFHHREUC KAUX, SFE0 B IREG ORI O BRI £ C T, FrloEiRm
ik CEE) OERITIZOHRIZIEE 5 L NEHI D Vbl TV D, HAGERFED NE T HER IR C
HIUTFFEORE DO ARERIIFRETH L LEZZ bD, Ll /INFRIZEIT DIMNEREEEIO 21T
TIIREOBEFHIES TIER, KIE (2020) 1%, INFRERGEESE ICBW THATLOFRER KO B
55T, BEDIGEOREFHEICHOBR ZHE LT\ 5, Fil (2015) TiX, HENREORKED
B TR T HER D OIS IREOIGHAF [ SR ZJTREE . TUXNERIC LY REA S5
FEAEE AR E T O & R D TR R STV D, ABFFETIL, ERSUHIRTO B 23 BRI
RS S F 2 BRI T SEM ZREL, Z02R%E 3 A DREIC L THREE LT,

2. BRGE N L—= THER
2.1 BAORHK

AIELT-#db1E 7 0 77 5S35 HSP (Hot Soup Processor) AV \BEZE L7-, SF8IEE & LT AAGEICA
WIGED S F A B LR E ORI T ET D CHEM L LT, REh 2 RATEDIE, £ < OWREN B
o7 —~D—2ThoHNHLTH5H, fltr (2006) 1%, FEBIZE>THIER HAL) 7292725 ]
HF A RSB A - THRBRT 5 2 L BNRHIHEEHE ICBWTEETH S Lk TW5, FELHA, H
s (& F) THIA TWHREDARTZ REECRHIE, IGEOEN AAGEOE LI1TES Z &Ik
&, ENEEND 2L THRBEOBROEEMEES D Z &2 WIFF LTz, BEA IO N, [Resofi
¥ONRT X7 TOP50] OHND, HAGEIZIZRWEGEOFTFR (I, 1d3l, M, Il D A B D15 L lel, I/,
lal D 3EDERE) ZETebDEBRE LT, BG4 ORTIL, Fhakh Y 7 b RS 20E
e (7 A EE) AERR LT, iR BEOfRE Ve (K1),

X 1
H O
TF e e i
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22 FEEH)

B ORI 10 FEST N CTOREERBARE L, KREEL 7 U v 7 T5 L ZOIGEEFNTAL, XEE
LT L D IHFEOEF BT 5 L 01 Uie, FEIRERA ML, B GRS HE & 575 47 HPEH
D —EHERR & Uiz, SROFTERIIL 5 pRRETH D, 1T 2 FEORE DR (8EAMTX)
MFTRSNIDRRE T, N CE - IGEOREA Z M X, TIU T2 L EHIREDRE U v/ LT
ESMETH D, EROBHEOL & bICREIHL, RIEMOEEITX OFROLCHREILHT
TR, BEOERIER /G END, (ST i) R4 2T ET, FRHLERID
ETHIERTE 5, 3 2 Hudmim bIcRsEmn ool TFRLTEB Y| ORZ 2 L
B DIGEE AL, FEEFITTNEZBOTERT 2, STt R¥ 2 My F TMETHHE
B CXx D, FEHEOFEFITT 0T ML BRI WAV IO EFR 7 7 A /L& LT PCITRFES D,
W2 R TR ORI TlE, [EL<BAEV E LN DA vb—Y LREORAFR LT, ZAAENKE
EHAC DA A= BT A L LT,

3. BHROWIE
INRMIRED T —AA BT 4 — & LT O5%, 6k, 4D EICFEIHEH L TH bolo, MEHIFHRTT
AN, FEER), BT A RONETT ot FHIT A N EEET A MIRA U LORER L, TrsS
DHICIERIERR L F U Th AR, BEh o EEA ORES I, HINTEENS 108 (GBED L.
BN N 10 (FRIED 0320 B2 L, 18Tk, oRSh5 2 BEORERE
2B L GHBEOMAADE L Lz, Wi e [OFLES1E5 % LEFEFE LTl OA vi—
AR LIV 1 N IE Ui, ISR 210 S & A, 5 1 TR 1o Rk om LT ()
80 ST L), 52 W COREA MBI T, RRE L HOHIRE T2 EN5 20 TR TOBEITONT
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