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On behalf of all the LET members, it is my great honor and pleasure to
announce that we are going to hold the 62nd Annual Conference in person for
the first time in four years. Additionally, I would like to extend my deepest
thanks to the Annual Conference Steering Committee members for their
conscientious and relentless efforts in the continued difficult circumstances
caused by the COVID-19 pandemic. Without their efforts, it would not have
been possible for the conference to be held. I would also like to invite to this
international conference as many teachers, students, researchers, engineers,
and staff as possible, as well as all who are interested in foreign language
education and the current technological developments of educational devices
and systems, especially in fields related to the application of AI. In any case,
let us enjoy the conference and share information and views regarding various

aspects of language education and technology!
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TANRAL K
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Introduction to Education DX and Al for English Teachers

Ishii, Yutaka
Chiba University / Institute of Physical and Chemical Research

Abstract
ZDU—7 T a vl T, — A —BmAROREE TéKﬁ%ﬁ
DOWTHET L7012, #E DX LHE Mkbb*o@# U— RICHESEY

TET. BHEDXIZBWTIE, BEIZBTH7T 7/ ad—#Hse @ﬁﬁ%4o
DELET7L—ATU—27 ThbSAMR ETIIZESE NG, YOXoICHE
FEEAEEA L THLNITONT, ﬁ%’iéKﬁﬁﬁ F-RE - iﬁ’
HICTIERAE WY BLELOGRETLET. HE ALICBWTIE, AL LEE
kowf,ﬁ@%@éz%mbt@ﬁ%ﬁ%#é*@@&m%ﬁnﬁ%fhé
A RIEE e Al OFE-E E AT BT e b, HEEIRRC ChatGPT % & T B Ak

OHEFIHOFIHEM: & BRI OWTRET Lo & E 3. IR 23FF 3 #i P
T, AZT 4 m 7R T VA NVEREOFNERHIZONTHEE L LN EZ X TW
F7.

Keywords: {5 DX, SAMR &7 /L, & Al, it Al fE72 Al
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HHIBFFEIC R 1T D FHIFFED 5 Him

Case study methodology in qualitative research
EARHLAT 7 (F U2 R )
F—U— N HBWE. FHINEIE. BFETT LR

|

ARKU—27 gy 7T, ZEEHEY OCHEET) BT 2EMMEOT e —F L L
T, IR AW BRTW D HFIRFZED T iEmICHOW TG L £9°, FHIFFZED B0 4 %
WE x7- BT, B, 7Y s T2 IE - T EOFERN B 2 707k
WTHBZED £, THHORICELTTWEEL 2, BRI E 505 % 3
kb TR LET,

2. BHIRFE LI

FHIFIE (case study) EiE, — D FEITEBOFH LRSS H72DDT
Eiwm 9, FHMEOBRIE, BRZRIRICK T H—ADAN, —D2D 7 L—
7. 7m 7T A wE, B Lo e afERICiE TS 2 LT, BRe T e
T RAEREA I ORS BRET 52 & T, HEROFERENRET LGS
X, BEEHIFIE (multiple case study) & FEEIVE T,

FHHWFIEIL, EEEHET OCHFFET) Tk, KRBTV HHE L
D—DOTHY, &, B, REMEICBWTHWLRTEE L, LarL,
FEAVERM] (social turn) DG &V | THFEITERMNZEEOT T o —FD—2 L
L THEST b TWET, #BilIX, EFRFINEE TESOL Quarterly Tldk, EHY
WF7EDH A KZ A > (Chapelle & Duff, 2003) DOIEH & L CHEHIMFFEI FOH S
AVTWE T L. The Routledge handbook of research methods in applied linguistics (Z
BT HFFIWFFEOE (Duff, 2020) (IZBWTH, BRI THRRNZRT n—FL L
THLEDIT HILTWE T, [FIERIZ. Research methods in applied linguistics: A
practical resource DFEBIMFFEDOE  (Casanave, 2015) ([ZBWTH, EHHWFIEIZHE
R BWERA RS THNET,

3. K= vaylTHRIT L
KU =72 ay 7 TR ELRARIIUTO LB TT,
BHIBFEIZ 31T D FEFIFFEDONLIE ST
FHIRFZED H I & R
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WFFERARE D51
TV T DI

T — 2R & T HIE D EAR
HHIFFEOFAT DE 2 5

KU—7 2 ayTOBMIHTY . FATERIIAETT, FHEZ Zn
DI THLNTZWHFEBELTEY 30, FHRICZELOS 51T E
R THEGW T LET, AN RE X F OB Z T, EHFED H 1L
(2R 2 SCHRCSCHEREF LB &2 TR 35 2 & ¢, BIMEOE A OFREO—8)
272 UEFEN T,

BE B
Casanave, C. P. (2015). Case studies. In B. Paltridge & A. Phakiti (Eds.), Research

methods in applied linguistics: A practical resource. (pp. 192-216). Bloomsbury
Publishing.

Chapelle, C. A., & Duff, A. (2003). Some guidelines for conducting quantitative and
qualitative research in TESOL. TESOL Quarterly, 37, 157-178.
https://www.jstor.org/stable/3588471

Duff, P. A. (2020). Case study research: Making language learning complexities visible.
In J. McKinley & H. Rose (Eds.) The Routledge handbook of research methods in
applied linguistics (pp.144-153). Taylor and Francis.
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Introduction to Many-Facet Rasch Measurement: Analyzing
Performance Test Scores

IINIR R
NN

e, T A NoHT, ZAZ « Bt - B

A
[
\Jd
[
—
W
m
NI
\
N
H
&

1. IXU®IC

A =X ITRTAT 4 T DINT —~ AT A ML, BEOFTEMMIZITH Z &
NHEIES N TWET, TR MERKIS, ) TAMREODENE I Z o720, (b) Z AR
B, BRmEER EN ) EXHREL Ty, FR (4B ED LT A LHETED
2, AZOWTHARTHIENET LS NTLE Y, KU—2 v a v TE, M7 vy a0t
#3T % HFACETS (Linacre, 2023) D5 % T, (a)~(c) DT & B A KB L £,
FRLOT —40hb, T7AX MGERHRBIZELOZL DIFRPEONL Z a2 Brx Lz
WEBWET,

72 B OBR T, FACETSOEEOBIEIZOWTIL, U—7 v a v 7BINEILlH %
BB EEDETN, BROHLFNT—7 va vy 7RICRTZENTEHERNIEB
ELLET,

2. 2T v oW

ST v angiréid, BFEHEOH L7 A NAaT7 (R OF—% Z5E
T 57D DEGwmO—>T, UTFOOHNETY, KU—7 33 vy 7T
%, LT (7)) ~ (=) 1220 T, OB OREBRIEE 21TV E
(B - 7NR, 2017; Koizumi & Watanabe, 2021), =& ki, V—7 T 3 v
TYHITRLET,

(1) T—% : Eff - REfEORA a7, FRFNEFEOH L A7 (F : SEAEHED A~C
ZI3I~VWCEBLI-AaT, SHET V7 — R TO 1~5 DEE), AE—F 77
AT 4 TORKT —FE, T—HI—5HKTHRH->TH, ZOFEENHTAlHE

(2) M ZBE, 227, A, BAEERE, 250 FoRiR

(3) T OBLEDOH
(7) s, Z A7, BREICBT2EEE (F  ZEREHeZ 2 7

T, FORE—BLTRUENZH>TWDH)
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(1) BZBREDRES), &7 A7 OHMEGE, BHRAFTOML S, FHRAE
KD EEZ)

() =B, A7, B, BREEOBRI Y — ), Ty vasE
FUANTRTEREZ = LA LTWD) (X A7, BRaE, BRAakk
Ye7p P OMEE - RS

(=) ZBFE, XAV EOMT, PRTEXRWREZ—VOFE (KN4 T
A 53HT)
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Examining Learner Data: Approaches to Data Input, Analysis, and
Interpretation for Language Teachers

URANO, Ken
Hokkai-Gakuen University

1. 8=

FLTz BAMEREZEN X, R0 TR B EEOZIZB W T, FEE DO
W RN EBENN LT — 2 2o TWET, AU—2 g v AT, B
777 HWTT =2 2 HRACT HERST — X ORI T 5 AR IR B
[ZOWTHED, MR - ZHBEOmME CHFEET — 22 L VIR T 22 %H
FELET,

2. TOWSZBEULTERDIL - KRB LS ThkbB L

® HKiHHE YT MNEFM LT A M EORNT — X ORI NI 5k
® iEtY 7 b jamovi D FEARRY I H L

® Kkx7l T 7 ERVEENT —% Ol

® T — X DIARICEET D BRI

® HERIEE & SRR BT D BN A E i

3. WS TOZUDEME
1+« 2TRLIEEBY TT,

4. BMEBBRERICONT

RKU—U 2 ay 7l TlE, =72V —AD#E Y 7 b jamovi > TF —#
BHEORT D TETT, £D7 jamovi & A A h—/L L7= PCEEFFE L TV
Tl ZETHMPNLVIREDL Z ERMIFFINET, 2L, V7 FOo#EER
FOTIEHRVWOT, PCRLTOSMbMEDH Y £ A, jamovi i% Windows,
MacOS8, Linux, ChromeOS DO & DR TFOH A b LY XD m— FagETT,
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U7 V758 BHbiET 2 & ~BHRT
Retelling Activities as a Bridge from Oral Reading to Speaking
PRET S (FRZR)IRER)

&% — U — R ! retelling, reproduction, oral reading, Read-and-Look-up

1. Reproduction & retelling 2 K59 5374 (Hill 1980)

- reproduction (Ff/£, F8) ¥ [T D
72z
«—reproduce: to make something happen again in the same way (OALD)
- retelling (F3%) %0 T DI=DIT

«—retell: to tell a story again, often in a different way (OALD)

2. Read-and-Look-up (West 1960)
Of all methods of learning a language, Read-and-Look-up is, in our opinion, the
most valuable. It is possible to master a language by this method alone, carrying a
book in the pocket. You read a little and then look up and say it as to someone.
Gradually you are able to take in larger and larger units, at first only a line, later two

or three lines, and you speak them as from yourself, not as from the book. If your

actual expressions vary from those of the book, that is all to the good. In fact, as you
become proficient, you deliberately paraphrase more and more, until eventually you

are gathering the ideas from the book and expressing them in your own language.

(F# - RFFGIHEIZL D)

3. EHEEOBERS (LF 2000)

HIAEEAFICE I BN EEZSEDLZLETHD, WOLETLERIC
25D TiER< T, FITRYI-TC, FigmBeks, FARNEES
TN E, EEBFICESEL2DTHD, B TELLFm CEH L1
OO, ZOXIRIBELFFR2HEAELHTZV 160 LT OMAER
TV ZERMETHD,
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BE B
T REET(2000). EREEOHEMEZ S 54— T L O]
[STEP B ] 2000 4F 11-12 A% A AREEREWS
West, Michael (1960). Teaching English in Difficult Circumstances, Longmans.
Hill, L.A. (1980). Elementary Stories for Reproduction, Oxford University Press.
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Visualizing Segmental and Prosodic Features in Lines Taken From
TED Talks and English Songs

SHIZUKA, Tetsuhito
Daito Bunka University

1. #=

PRI T CRIERE T L WEREOX ¥ v 7R REL, ZARREERV A= 70 k
EOHTFIZ> TV ARIENSH Y £9, % Z TMS-word<°PowerPoint_F T R RE 72 ffj B 72~
—7 7 w7 () EXFICHLTEDOX Y v T2/ S<THRBEMILES, MS-
wordX°PowerPointZ IV 2 DId, B D E TFRRICAERICEE L THELLY | a7V
YMIEAT L2 L2MEL TWDHTY, Z2MENRTEDXHO —#az~—27T v 7L
e, EBRICEE L THD Mo THD LN I TEIUTEENET, |

2. ZTOWSEZBEUTHERSEZ L - HRBH L HICh5BZ e

() EO XD BT FERECHEE N Z 2 R 0TV ERS BT 5,

Q) EOX I REFRETY VXU 7 RREERLTONEES TR T 5,

@) EO X REFRE THEIEVNEELT VDA TS HRT 5,

A XOFDOED LS RBEFRNHESN. (AL D) 20T Va5 /T 5,

(5) B~ — 2 T v T HM LT, HFA A=V EAfUET 5 2 LR D K1
%,

3. WSTOZEUCD A&

() &N~ —2 7 v 7 HiEEHIT 5,

(2) TED Talk & HFEDOKOFTF 2 H EIZEDAT VT N FioeBMEN~—2 T v 7
LTCTHD,

@) =27 v T INTELEBIMNEN GG/ B L., HEMREREOT 4 — Ry 7 %
T2,
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4. BIMMEBFRTEF T OVT

BHIZTHD THEMT 2PCHEL ZFRS 7230, /19 5TED & #U3IH B 23 F D728
ICBHOET L FETTN, P RWGEITFIERIAETHL LW I BRIZLEE
ZLSTEEN,

5. B X UBE R

ZMEOFICEHLTHEHW, K- THHW, ZOFEFZ AU T 4 12%F L THIRLY
27 4= Ry 7 LET, (1) ABITHEKI ZEhHE V|20, (2) BEAX
MZHLRRED LA ObDHEBEL TWET,

TN (2019). [AAFERA T 4 7 OEFREGFFEOET & U XLOED THRNWBIEA L b
LREDHRE] 7 A = A

BTN (2023). [EHA A=V RUbD T2 DR~ —2 7 v T ORS ] [FEFHEN
el ORHOSUERFREFEEWIIERT) |, 40, 71-85.

Shizuka, T. (2023). Marking up English sentences for visualizing their auditory images: The results
of a classroom survey. JAAL in JACET Proceedings, 5, 1-5. https://www jacet.org/JAAL in JA-
CET Proceedings/JAAL in JACET Proceedings Volume5.pdf
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1.

Google” — /L 4+ ChatGPT CHEA1ERR - BH 2 $I=R/b
—EER A EH L LT—

Py B
THERRR

Google Tools + ChatGPT for Efficient Creation and Management of

Learning Materials, with Video-based Materials as Examples

YAMAUCHI, Mari
Chiba University of Commerce

B
YEROA 7 v N DI 52 5 701, BIE ORI R T

T, BENRSTA - AEOEAEICEDETLEM TCHOIVULFEDIRIT B
EFVET, ZOUV—7 Va7 TE, BB HOIANVTEEEFIBHAT A N

HE M2 A X%HIZ, Google * —/L & ChatGPT % fii » T, B VERCEAS - ilihE
DEHZNRE AT I HEE N AT THOET,

2.

TDUV—rvayPEBLTERDIL - HEH L IITRDZ L
o Google 27 A RTEhmZFH LI-BEEL (&) XV R=V7EEH
BRI AT %
o AT7A NICENEZFHAL, BEEREZRET D
o ATA REFHEIIRAMT D
o AT7A NEERTZ (o2 - JloEIORFEO TEE L LT)
o Google 7 +— A TEHELA Y FEEIE - NEERE A AIRVIRY 74—
WL (5 B
o A —AICENEAZTFRAT D
o JARXDF ﬁ%ﬂé(@§iﬁ%% (EAIa=xay
o ChatGPT % g% RiERIZFIM T 5
o VAR TH—ADEEEZAT Ly Rr— MIKMIED
o VAR T F—LEFHEICEMT D
o VAR T F—LEEHTDH
e Google A 7Ly Ko — N CEERWEZEHT S
o vLookup ZF|H9 %
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o Y—RrEFIHTS
e Google N7 A 7 CEMEEHT S
o THANEEHIMENT D
o ZrANEBENITD
o TrAN s THNEOBERAETENT %

3. U—2 v a vy P TOXEED

o EHAEHIORI ELIEATA RRIA X, AT Ly RU— R ED
LD IRESCTFEHEME, AEROBMBIZRHTE 200, A A=Y LT
WIS, FEHEBIOFEEFIZE>TO AT v b A B ZHMES
51O, IEHFEF 2 FE T LET,

o U—TavFEBR: AU—r gy X TCOMBONEETIE, RIS R
e ExFE L OTERE Google A7 A NIZTRMLET, HHFEHIE LT
EBRNZZTIEEBNET, V—2 v a v 7% BB TT O T,
VBN LTI &0,

o ENENDY—NWERHATEINCRFY EHRFOU o 2L,
OB AZ LR E LT, TEE RN SN XA HIMAER D EE %17
WET,

o HIEMIOI®E : V—2 v a vy THOEAEAN—REZHAELET, 265
T, MBI b ST 5T ETT,

4. BINE BRI

KO =7 gy TN AFFEEPPLIZRY T, Google 7 I |
(Gmail) & ChatGPT (https://chat.openai.com/) D7 WU haH LN LH T HE
<IE&EW, F7z, EFED Google Y — X, AT 7Y TIXEMENREAIIZ 72
NET, 7Ly METER, AU Ea—F—% THETE3N,

F o, N WENEHEMSCE AL LIV INT A R EH D LS, DT 7
AN THELS TSN,
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Bayesian Statistics: A Primer (Revisited)

TAKEUCHI, Osamu

Kansai University

YUASA, Mariko

Graduate Student, Kansai University

Abstract

This is a reprise of a well-received workshop (WS) at last year's LET annual national
conference. It is a very introductory course for the people who say things like “I've seen
the term Bayesian statistics around a lot lately, but it sounds kind of difficult” or “I've
read some introductory books, but I don't really understand the Bayesian way, so I'm
stuck.” We will explain, in a casual manner, 1) what the basic concept of Bayesian
statistics is, 2) why this technique has come to be focused on, and 3) what the actual
analysis procedure is like. Through this WS, we hope to alleviate the allergic reaction of

those who have been thinking, “Bayesian statistics is incompatible with me.”

Keywords: Bayesian statistics, Bayesian factor, frequentist, JASP, p-value
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1. iZt®ic
AT —7 v av7 (WS) 1L, HEEORFERESTIHFAWZ S OO FH

(+2LoFfER) LRV ET, THRI, XA XFHEHEWIFTEL LSBT
HEOITmoTl, TH, RAEDNHLZITE L, AfIEZFHATHL LS 00D
L, Wotely, | ARG ~OBAMGEEN Z O WS TT, XA XHEH
DIERIIIREZ X EAR LD, REZOFEREREIND L HITR-T-0
N EBEOSHFIEITIED XL > b 00, ZOH7Y 2% T7 v E%AT, T L
N = GEEMT 52 2AE LET,

2, BRREARA XFE DD

T, “Time to say good bye to p-value” D L 9 72l E Oin e EE~ BHICT 5
TENEL o TEE L, 2016412, LEE - HEHMETEEDND p fE~
DA% . American Statistical Association (ASA) 23 HESE L T, post-p-value era ™~
DEATER-> TLOR, ZOBEITHERL D> TWDH LI T, Lirl, Zh
e THEEH 2l > CEAICHZET HRMUIEK D> T, /M TH OK 72 &7

VEIBFZEIC AT R L) EERL TV D DT TIEDH Y £/ A, RafO—#HO
AavE, pEE . 2K SN D BERROREEOMNIT PR O L7 12
R HL LML TVWDEIICEXET, 2FVD, p<05 EWVIHEHEL -
TIRTUICHBEDT, RIS TEER Do) TEWMRRN-oT2) & RS
D KO IREATO. MR TR p IEORR S TN, R ZBOTVDH I EE2EE L
TWn5 LI biFTT,

FATIEHRTZBIE, ZOEFEHORME LR E, EOXSIZRVE)-T
WTHEE WO TL X 92, BEFET-BIX, NEFEEZAMHZEE LT, p EE MR
T, ENLSNOZERRFEIE A RO Z 3R I21T 5 Z &R L
MEET, DFEV, WICRENTFAET HEVWI Z 527D, HEESITH 25
EERRET T, 7 — & EWFSEE OIS compatible CF & L 720, FEASPEN
bH5) EEETHLICEZTCOPRIERLRNENIDIFTY, LT, 4
%, T2 PEA LT, HOWVITRTELE L, MOMIRO "REM:
bLHVELEVIRERERELFFONENRH L EFRELTWET, TiX, 20
FOMREBEZA T ZRECB L TWIZIE, E5LELEWOTLE I Dy £D 1
DOHEMEN, TP BFHI L TW S TS XHEH 2D T,

3. 2O WS THEZ L
ZDO WS TliE, UTFTONREFEATHE T,
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1. A XHEEFOFEARR 72 B
a) SEFEFmAERT O M RE R
b) kR D FEAE
) NART 7 J H—

2. ZU—Y 7~ =T JASP Off )5

3. XA XFRITR > TH LD
a) 28 OHGd Y - dhiZe L) o (FiE)

b) FHIBIS 47
ZIEHUC, TASP & =T 245 2 i\, BEEERRHEAT &~ ARt
PeleA A7 5

4. BbY I

HECTH L ETF=X51c, AWSIE M) AMZEiE->TWET, /- T,
BN R TOOWHIEEZFHHAT L2050 TIEIH Y FHA, LLIDO WS &2 iE
LT, XA RO DOANY DZRL, TN BEIANHD THEATITE
aRodZ kv (2L T, ZMBEOEFEIAICHZ L TWEL
ZERHEIT), FxELTIEONLWRED TT,

5. %BICEELT

AWSIZBYODD 72, THH DA Ea—4 H2DHITable PCE ZHFH L 720, £
7=. R JASP (https://jasp-stats.org/) DY A MIITHANT, Y7 by =2T 2 X a—
RLTEDPNDZEEBEOLET,

BE B

Amrhein, V., Greenland, S., & McShane, B. (2019). Retire statistical significance.
Nature, 567, 305-307.

Goss-Sampson, M. A. (2020). Bayesian inference in JASP: A guide for students. JASP

~ 7 LA, SB.(2018). [HiGOHFEHF XA X EARRE S

TN BE(2019). TREAE : p-value & IRBIT 28H | [TRA~0E] (BIEKF
REFPE AERREEFERLE) 17 75, i-il.

e B KA 88 (2023). [AMEREZEWIGE AN K7 v 7 GO J s fbts
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Wasserstein, R. L., & Lazar, N. A. (2016). The ASA statement on p-values: Context,
process, and purpose. The American Statistician, 70(2), 129-133.
https://doi.org/10.1080/00031305.2016.1154108
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Data Collection Methods in Examining Digital Reading Processes

77
N N

Keywords: 7 %) « U —TF 4 7 GfREA N T T U— B 7 ak A

1. iXT®»IC

AV —Fy NCHEREZRFZLZY, ETWMATINIERATLV TS E (BT 7Y
N V=T 471 ) 1% ARAFNREHNTHL, KUV—27 v a vy TlE, 7I4
Ve V=T 4 T DT R RAERRET D700 FEEERG Lz BT, £ L) ITHA
BB LN TE D0 EFET D,

2. HET 0kt ROREESE

MHAFOA T T V— M ZMREE L 72 e TR D% < ¢, B RE 7 1 a
(think-aloud protocol) 2MEH ENTE /e, TNHLDOFEZXT VF N - V—F 4 VT DT
bHWHNTEY, T4 - U—F ¢ JICRHME LT E R (e.g., Li, 2020) HBHZ ST
Wb, LorL, VN UT TV —FRGET A ETHZICHEEZED DL L) I F
bbb, TO—2R, ara—X—DA7 ) —r ETirbNbiE# 2L+ 25 [HE
$XIH] (screen recording) ] T&H 5 (Yi et al., 2022), HEmgkmH D Y 7 b U = 7ITHEEBIFE I
TEY, EFETw b2 L BmekmzfloaabE THAFOA T T U— M2 EE LTz
FEFERFSE (e.g., Bilki & Plakans, 2022) & #UA S5,

3. RU—vay/THIZ L

B, TATHROLE2—h, TV U—F 1 v 7 ORMEET 5, 12,
TUAN s V=T 4 T DA NTT VIR LB BRETT 2, =00, B o
Mgk Y 7 N L CRefi 7 m e A 2Rk d 5 kA KT 5, RRIC, SHitiEE~0
RRE T D,

BE B

Bilki, Z., & Plakans, L. (2022). Levels of textual cohesion and the meaning-
construction process of advanced second language readers. TESOL Journal, 13,
€656. https://doi.org/10.1002/tes].656
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Li, J. (2020). Development and validation of second language online reading strategies
inventory. Computers & Education, 145, 103733.
https://doi.org/10.1016/j.compedu.2019.103733

Yi, Y., Cho, S., & Jang, J. (2022). Methodological innovations in examining digital
literacies in applied linguistics research. TESOL Quarterly, 56(3), 1052—1062.
https://doi.org/10.1002/tesq.3140
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B BB R R E B S5 A )

LT 7 /uo—nE95L, ABIZENS (57 ao—MncE b L
WEBOBEICHRD, 877 /7 ny—3 FEEELD) Thh, ARHESCELEL LR
bL2%, KEESHET LOANLHMEE (LT, AD) ORIEICEEL TS &l
TARIX AL i 2 &8, 2 SH5X TRV 20 ) AMFEEORWTH D,
AFERTIE, AT Al Z AR OELZ B ST L H A>T b3 At
DT DB OEFR DO DI ) &, L) KFEAIZ TR T 5, £0 LT, I
FREHANIL, Al 2 2B BT 29558 E CLT., HEEEE) OI bR 25MbDT=dIl
AWTHEMNBELZTEREAE L U3 b2 EFETS (FEh) 20T~ A
WCEILCRLAT %) o B ICHEEHANIL. AHE—TRbbBamE (Bl HERICKIT 5)
$ SO E A ORETEET O Al ZEAT & L EET 5,

—OERIE, KEBFEET 2 b &V D s & EEAE I 2L, RICH AT T2
LD RETIHRWVE WD SIERIZ DR D, KEWIEET 2 M3 T3EE ] & v ) gy
HAEZEMLT 22, TEFZTORMEEMOT A FOSR LA (55H) iR L
(S35 OFbEBRET HICH D, TORE, < OFFEABTBRA 1L, ER
B &0 ) B SCHICX L TR LN 2 MM MEDO SR CRBEHEEEET D, FIFFIC
[YEFET1 ) OMWMBIMEE X, ZULEEEZ BN, FERENFHOEITERICIAS L LS
ZIET 2 F OO 2T SRRy, REHEFORMEIT. ATFICRRES (BEA)
%k%m&ﬂ#é%ﬁ@%a%k%5T&w%ﬁ®%8%®W®%#%#kéﬁéﬁé50

B_oOTRIE, FEHEEZEHELCUET 2HE . FEEOAEER O SR & RIS
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A ADWHZ R OEREETH S, LnL, ETT RS DU TBIONET AL VU 7Ene
NOIREIZIR - T HEND A TArZEIIEB]  (Ishikawa, 2012; Yamashita, 2015) L2NRWORBRRTH 5,
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JGET AT 4 THRESOSNE L, RFWITFEROMEIGERH  (Integrated Academic Reading and
Writing) % —[EISZ#3 2 AARNFA 200 4 T o7z, BNI#IL, TOEFLITP®T A h&4E"[E] (5 H &
12 H) ZBT 52 ERMEAEE RS TS,

2.2 FEDFIEE S5

SHELATED A T A =2 —AF0% (CNN, BBC, National Geographic, Scientific American)
ZAgERIN Uit A, € ORFICRT 2B R A 5GE 100 ELL ETHEE, BT 28EIClR AT, FE
DENHLT XA MeyE 2T, HEIHFENT TR REEMEN) THSEEMES ) (2B 2 ned
DT 4 — Ry 7 &ATol, AT, BRIFEEZET 20, FEAFNRTAT 4 o T~DT 4 — A
v I EHID T =7 A~ (Word Counter, Plagiarism Checker, Pathways HP, Ch 11: Online Free Writing
Practice %) ZAZENTHIN L, BETT A 7 4 & 7RI M BRICHE T2 2 & 2801 S8,
THRIZIEY R -3 - 74— "Ny 7] OV A 7NV & IR LT, FIE] & &Rl OfER % |
TRED G IHAICE LT, HASEELEY —/L SpaCy & LT L7,

1. & O HRHLEERL @ 13Xz OHEFEECT
2. FBEE: @ HEGEROOHGEMEH (COCA BEE FAT 2000 F5LL )
RN T—T g v
3. Hnk: ® 13Xdhi= v OREEHIECT) ©® 13db7z Y OB RSOV

F7-, TOEFLITP®T A h A= 7 Zf#if L, CEFR J:iEHRE 6 EXPEREMAEI S & . B % SRS
Sy, BT RS 6 THH ORERICHEZENH DD, F72 Pre/Post TH BZEDTRD HLAILAME G LT,
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#1.
S OESS T (TOEFLITP® T 2 h 227 D#5<)  (N=200)

Zh#E# CEFR L~L TOEFL Means SD
Group 1 59 B2 543-626 569.46 20.62
Group 2 95 Upper Bl 500-542 520.82 12.79
Group 3 46 Lower Bl 460-499 481.65 11.67

3. RERLEBE

M XOPEREHECEY)) & TS EROOHGEEH ] UAAORHEBIZBNT, &&EIDOT AT 47
THENR LN (p<0.01), BERHEICEI L L, ¥ 6 THH % STHECHlad L7m L 2 A, &
HH C3HOARAETIR LN T20 T, SFRHOT—2EHE L, £2I2E L DT,

2.
Pre/Post 7 A 7 4 77 F A RO 6 IHEIZET Sl (W=200)
M Pre SD M  Post SD p

EX NI g 121.89 29.03 132.78 33.00  0.00%*
1 SCHEEHOTYY 17.13 4.55 18.55 471 0.00%*
FEEL HiEE (>COCA2000) 0.26 0.09 0.25 0.09 0.07
SHAR N T g 4.85 0.48 5.04 0.54  0.00%*
e 1 STRE B EECT-) 1.10 0.56 1.17 0.56 0.15
1 SCEME7 RSSO 4.86 1.74 541 182 0.00%*

Note: Pre/Post **p < .01.

PLEDOSGHHER L 0 . &Y, E~ORV#HAZELTELYVEVWT, L0073 A MeE XL
INZTgoTz, Flo, NV m—v g VBN RREEOHEME SO RHIZB W T, TOHEENEE T,
(D FE D OHZEM | ORAERE0, B F — OO L TL, 5% OMEE Lz,
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Suggestions for Using ePortfolios in English Teacher Education

HALL, James (Iwate University)
Keywords : ePortfolios, English Teacher Education, Reflective Practice

1. Introduction

ePortfolios (EPs) are digital collections of artifacts that are designed to show a teacher’s development. The EPs
described in this paper can be classified as a reflection ePortfolios. According to Baumgartner (2009) reflection
portfolios support the acquisition of knowledge and competencies as well as learning to learn. This paper shows how
EPs can be used to encourage student-teachers to (1) articulate their pedagogical concepts and share them with others,
and (2) link practical knowledge with concepts they have studied in their university classes.

The EPs are used in four university English teaching methodology classes (RERIZE 1% I~1V, hereafter, ETM).
Each class consists of university coursework and a chance for student teachers (STs) to experiment with the
pedagogical concepts they have learned about at schools. Figure 1 shows the learning process for the ETM classes.

The STs reflect on and share their learning through writing specific EPs entries shown in the figure.

Year 2 Semester 1 Year 2 Semester 2 Year 3 Semester 1 Summer | Year 3 Semester 2

ETM 1 Class

ETM 2 Class ETM 3 Class .
Teaching

Practicum

Junior high school
teaching experience

Elementary school
teaching experience

Elementary school
teaching experience

!

Development
Philosophy
Critical Incident
Microteaching

ePortfolio Entries |

} }

| ePortfolio Entries
Development
Philosophy
Critical Incident
Microteaching

ePortfolio Entries
Development
Philosophy
Critical Incident
Microteaching

ePortfolio Entries
Development
Philosophy
Ciritical Incident
Microteaching

(0099999999909999090990

Process of Development

Figure 1. Process of Development Using ePortfolios

2. EPs to encourage student-teachers to articulate their pedagogical concepts and share them with others

A pedagogical concept is as Freeman (2016) calls a “a social fact of the teacher education environment” (p.230).
They are the terms that STs used to describe the principles behind their practice or their actual practice. STs’
understanding of these terms evolve through university learning, interaction with classmates, and practical experience.

STs articulate their evolving understanding of these concepts in their EPs. There are five types of EP entries:
Development, Philosophy, Critical Incidents, Lesson Studies, and Microteaching. In their Development, student-
teachers write about knowledge and skills they want to acquire in the university English teaching methodology classes.
In their Philosophy they write about English teaching concepts that inform their teaching principles. In their Critical

Incidents, they write about a classroom teaching experience that contradicted their principles of English teaching and
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learning. In their Lesson Study and Microteaching posts, student-teachers write about their experiences of putting
English teaching principles into practice.

The ePortfolios of STs in the ETM program from 2016 are on a website (Iwate University Faculty of Education,
2023). The site is a multiauthor WordPress blog. An EP entry is equivalent to a blog post. The EP entry that STs write
will appear on their author pages which act as their ePortfolios. In addition to writing EP entries, STs can read any EP

entry written by an ETM member as well as comment on it.

3. EPsto encourage student-teachers to link practical knowledge with concepts they have studied in the class

Johnson and Golombek (2011) distinguish between scientific concepts and everyday concepts. Scientific concepts
are generalizable knowledge about language teaching and learning that is shared among members of a professional
community. An everyday concept is the kind of knowledge and know-how gained through experience. The EPs have
a tagging system in which STs attached keywords to their EP entries that are related to the content areas of the ETM
classes. For example, an ST can write the keyword “Focus on Form” for a post and then link it to the ETM learning
area ‘“‘Methodologies”. This is designed to encourage STs to link the everyday concepts they have with professional
knowledge or to articulate their understanding of scientific concepts. The keywords that STs have written for her EP
entries are displayed at the top of their ePortfolios. This is designed to give a view of the types of pedagogical concepts
that inform STs’ practice. The tagging system is described in Hall (2022).

4. Suggestions for using EPs

Teacher development is gradual, therefore, EPs should be used over not just a semester but over the span of a year
or more. I have shown that as STs gain more experience, the types of concepts they describe can evolve from every-
day concepts to scientific concepts (Hall, 2022).

Another suggestion is to scaffold ST ePortfolio writing. The first way to scaffold is through the different types of EP
entries. STs are given instruction on the kind of reflective writing they are expected to do. Also, they can access the
EPs of current and former students in their program to understand the kind of writing they are expected to do. The
second way to scaffold is to provide feedback which is done through a rubric of each entry type.
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EERFE & L TDRFEL Best-Fit Strategy:

A Crossroad Between Self-Regulation and Learner Strategies

FAR B (RSt K
A T (ASHZTRE)
R #15E ORBEFBERT)

UK SEEESN, FEAY AL, HEEE, MBTI, BestFit Stategy

L IXUBIT

B FHMHIZED A E 577 1970 44T L 0 Z D 50 4ERE], FDOERET 5 3t o+ 2D Ranse,
WFZE7E, FROERIR (BIZIE SILL) OSSN CTE 7o, FEEFEOFELZSEME L, 20
BE& % BHYSE (Self-Regulation) [JE &% 25 2 & HI-EIN TS (Domyei & Ryan, 2015), L7>L,
FEF MG & ARSI AU b 0TI, EB L L FEREFEOIGESE ~OT Ta—F L L
THHTH D, AFRETIL, FHHEHNE & BEFE 2 HRER A9 55 3 O (Wakamoto & Rose, 2021)
AR BRI T AR N T T o— h—= 7 a7 MIOWTOERRSE LT 5,

2. FE
2.1 BIE

TuY g MSIEITEARNRTFAE 11 4 GSGEES, &, 20 7~22%F) ThD, SFHEHE T
A2-B2 LU TEAZETRORRE N, BN DN 4 4 D3 JEREBIRGIAE & [RIRA 5258 LT,

22 FE
A7vyxy MRIZ 2022 4 A~12 AORIZAERE 16 8 G& - ke n2h 8 i) . 3 Fe
REBFEI T —NOREO—BRE L TEMLIZLOTH D, FEFEHO 8§ B CIEGERFE 7 ay s
h& LT, H@REgEA 78 L) DR M OTER 23T (B, A A—FIH, Anki 7287 7Y @
FIH=° Kahoot! %1 o 7 5B OMERR) . AT WD 8 DT 1= 7 M TII B Strategying E7 /L (5
A, 2010 26 ST E M 1) ZIEA L, iR FEEN - BEFEO N L—=0 7R B e
(X2), £BIZE > TOREDSME (Best-Fit Strategy, LA T BFS) ZSNEVNRATLHZEEBEE L
7o SRITEE, IOV TEHIET 5 K 9 KIHL (Google Forms #IH) . 7my=2 METH, &
IFEZI3A45 H O BFS (2T O AERFEER R b NI = v A ' 2K 72, 72, MBTI (Myers-Briggs Type
Indicator Form M, HAGERR, JPP) ZFIH L CBMEDFE A X A VA LTz,

2.2.1 B EAR Strategying &7 /L

. Metacognitive Stage TIZT F A h & & L0 SEEEEFHRA 70, & HOUEEFEIZOWTED
KOS EFFo T,

Il. Class-based Learning ClX7'm ¥ =7 NBIIENLIETT 7 L— MIp> THIEIZOW T LB
T a rERIRV, ZEOBREETEORMFREIECOWTT 4 AT vy arEk LT,

II. Individual-based Learning T3 H 30 2314 B 23 F OO G 2R CIERHTH 2 & L Lz (A
D 0), AlEFIH SIS procrastination Z38ET 571k, v R—A L7 WUl 77U | K - i,
YouTube, CALL ZH#IFIHDET 7T THD (X2),
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Metacognitive
Stage

(Learn about strategies)

Class-based

Learning < >

(Feedback & Stimulus)

Individual-based
Learning
(Concentration)

Finding
Best-fit
Strategy

1. CKEIR Strategying €7 /L

3. FER

-
) liil
) ]iiil

@
@ TEDTalk ®
Self- YouTube
regulation

Books ®
Newspaper

Vocabulary

2. FEESW - AEFE M L—=7

AK7av =7 hOFER, BFS & LTEL OSNMEDN DD M AEE CTfi-TRY ., £F
NR— g VHERF A FOSELE LTCWD Z EEE W2 D (36 1), FGMEZER L Q0D Z &R
V=T F A U H—Fy hEHIEE L CHRIH LTSS BLRR Y,

BFS-&f

KLBFSOE &

Shi%& BFS-1&%8

A apps

B YouTube

C English newspaper

D dictation-Ted talk

E CALL—English newspaper

F shadowing- apps- YouTube

G goal setting— movies— shadowing
H shadowing, movies, YouTube

making to do list— YouTube- movies

BLARDPLFE

WIS D, TEE G EIE
BRIE, EFR—Yar, L

B, R~— k74> CRib. BoEsE
ELWL, REZAILEDE
BIEF R £ T O

EFAR— 3 VR
HLARNOFE, TFR— 3 DM

J vocabulary learning- books- shadowing BEMEF > TERBL L
K input (Netflix)—output (talk to self+apps) IR b
BEIHR
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B 5 AR S < ZEFTTER & U RERIRA FIRE D bt
N RYTRIT X B B ORE
AN L (FURORS: KRR
F—U— P (EREE Y, BAGAMGER, IVL formulas, Z2EFTi7E, ZBOERERE

1. [IT®IZ

Laufer and Hulstijn (2001) |3HREANREFE =TS B ONAI L, 78 T 255037 A 7 ZATIZHED (need),
ERICT 7B ATE D) (search), ERZMGHT 57> (evaluation) (2 X 2B (involvement load; IL)
DIRENZ L > TRED EE L, BIGAM{GEL (involvement load hypothesis; ILH) Z4218 L7,

FREWIZETIE ILH 23R 2 b0 L LN OMGRH 508, Th bz A X GTc k> Tia Lz
Yanagisawa and Webb (2021) 13 ILH 234 FF &b Z L 2R Lz, 61, ST TRETS TV A
FERZ GO AZERET ML >T ILH 27 v 77— bk L72 incidental vocabulary learning (IVL)
formulas 73EWE X7z, IVL formulas Tld IL OERELZROEAFIFITMN A, sentence-level varied use,
composition-level varied use, frequency, mode 23H7=ZH1 % BTz, ILHIZEWCIE, BAEZREOHISCAY 1 X
RSN DZ A7 L BIEEN—B LI2T X FOPTIIREIND X A7 IIRRPF LW EIRES D —
J3. WLformula 330 & LR L~V 2 XBI 5728, WiH A7 ORISR D LRESND, 2D, X
LrUL &SR LAV D ZEFHFEOZIARDYE LU ILH A35cRF &, FERZR 7220354 TVL formula
DIFFIND, Fio, 22T & ZEEIERTEIZ IL N LW 2 & D, (REEEE~OZ G T ILH 15
FOVIVL formula TiFE LW ERE S LD,

AMFFETIISL L~ILds LUSCE LV OZEH S & SR L)L O SRS OZh R % b L
7oo RS ~DFIN EORREES L) E ) D EREHIIRETS D252 0 . AW TIEAA RHE
Ex e, BARPIIZIL, region of practical equivalence (ROPE) & F1%434fi ™ highest density interval (HDI)
IZ& 2T 3 OONHEREERFETEEIORDS & OREEE LV A ET LT,

2. ik
21 HHE

HAGEZRIRE & 3 D KA 59 4 05 1B THR HE CRRASIC SN L7 CLL~VZEHTiTE « n =20 ; S0
LAYVZERTETE © n=20 ; ZBGING : n=19), HEE SN DIGEORELI IR L~V Th -7z,

22 NRERRERTETEE)

BN 5 FROIRBEA G 2 22 3 DOIFEI CHBERICFE L, SEasis LoscE L~
ZEFHITETIE, 116 5EDT F X bW biTz, HEEELSN ORISR CTH Y . RO BFREORIE
13 2%L 720 KOITRRESN TV D, SEaEFAREIL, 5 550 AAERHIR LT RAGTERD 3 SRS
Ao, SUIRD> B L CIiigl 72 Bk 28 ) 5 1 SR AOTEE Th 2, ST L~V O ZEFHliFE O
INIZ PG ER O BAFREDS 22T & 720 . BAERE L HAGED T DB E L TIRRS LD, XL
DZEFHFEIIHEOFILE BB, BHEPEREZHENTE 29 RFVNINEENTND, Sk
PERTEIIRHGED ERZHENT 2 L) evaluation 2382 —77, W IBEDNRATE AAGERDIE LU
DT 4= RNy I PRFOENRNENDI T AUy M3d D, ZEFTiFEiEENE RAEREOIEA & B3
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DATREFVTWD D, ZEFTONLEIZ K o Tl evaluation ZfED72WAIREMN S H 5, TILENLDIEEID

involvement load index 33 JX U effectiveness index (338 1 DY THh D, & 112HS< &, ILH TE3 2D
TEENDZNRITE L < | IVLformula CTIXZBGEIRFT-E & SCF L~V OZEF RO TE L <, XL~
DZEFHHFEDONFRITRN & TR S5,

#1
ZIGEIR TS L O AR EN O involvement load index 5 1 TN effectiveness index
Task Need Search  Evaluation Frequency = Mode S-use  C-use ILH  IVL formula

MC 1 1 1 1 0 0 1 3 38.8
GF-S 1 1 1 1 0 1 0 3 33.1
GF-C 1 1 1 1 0 0 1 3 38.8

Note. MC =Multiple Choice, GF = Gap Filling, S = Sentence, C = Composition

3. ik

HEEDND AARGESEFEREZ T 54T A b (recall) 38 L ORI DO H17 5 70 fREE 2 RS FHERT A
I (recognition) DFEFIIX 1 DiEY TH D, ZFHTITILR (ver. 4.3.0) D rstan (ver. 2.21.8) 35 5 U brms (ver.
2.19.0) Ny =T F MW, SRS 0, 7B 100 OEEGHIER M2 vz, BARRE & )
Fa T oA LGR, 3 DOEBZBEEMR, BIERET A MIBUT D1EM - NEfED 2 H4 HRVAEE L
TP ~A ZOFER, PR LUHERBOWT ORI TS 95%EHXMHIC 0 235 A TR, 35
T )[R S EESE DI v v/t Y e

41
N
HAEB LOFRT A ORER
Proportion of Recall Proportion of Recognition
1.00 1.00
0.7 0.75
s 5
€ <
g 0 g_ 0.50
o )
o o
a a
025 0.2
0.0 0.00
Gap_filing_Composition ~ Gap_filling_Sentence  Multiple_Choice_Gloss Gap_filling_Composition ~ Gap_filing_Sentence  Multiple_Choice_Gloss
Condition Condition
Correctness - Incorrect - Correct Correctness . Incorrect . Correct

ROPE & HID (&5 &, SCEL-VOZEFHTE & LIV OZEFHHFEO NI THAET A R T 3.32%
[-3.53,0.15], FE7 A KT 12.64%[~1.48,3.51] 2V L7z, S L-YLOZEFTHiFE & ZHGERED
IHFITXFAT A BT 16.52%[2.01,1.76], F3787 A h T 15.30% [2.21,0.95] 235 L7,
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BHEERRETERA L L2 547 4 7 O LW AleetE

st A CKEZY & R k)
F—U— R BERER, L2 747 127, BETHE. Deepl, AMNEREAE DN Y 27 A

1. IIT®IZ

SNEREZE OB ClE, EOREDARSPAMNEREFEICEBR L7220 & W D B 20 DI EIRR O 28K
U720 AEIE L 0 32 HENBIE T H 72 < 720 (Urlaub, 2022), L2sL, WEAFEMRENRR ORI 3R
B B LTl Y | AMNEREFE ~DOARL OIS B AT EH 2 D720 5 LT 2 T b H D (Lee,
2023), F72% < OINEREFEFIIBEIHIHEIER ZFIH L Tl v | #iM & 738728 OMEIRRI k3 5 Eik
DOTEHERFRRTS TN D (Urlaub, 2022), & Z TAWZETIZT A U I DORFTO HAZGEH R L-~Lod =
—AIZBIT D A E—F OREFFNERDT=DOD L2 TA T 4 > 7 OiEFE CHEEIRR 2 B A=k %
T LTz,

2. FIE
2.1 Bk

BB, KERWSZRFO AAGEITR = —A QEH 4 FHH) OFA 254 Tho7z, a—AH
BEIRFOD L)L ACTFL (American Council on the Teaching of Foreign Languages) Proficiency Guidelines 7
Novice-High 7> 5 Intermediate-Low C CEFR (Common European Framework of Reference for Languages) Tl
A2 735 BIRRED L~V Tho7c, HRZERRIT—150 70, BICHEIT, @i ORZET 12 8FIChz -
Trbhiz,

2.2 FiE

YL —ATIIERE L2 74T 1 » ZIZBWTREEOHITERD T2 b DD, HEEIRR ORI
LTV, L LEEEIMRZE DT 81Z Google Translate 732 & OFEEIRR 2 # 5 FEOEIE D &< 7o T
WD Z ERHRSRE COSCEAMSRIRRHED Al IR0 25E L, HERRS A7 L0 DeepL
12 AT 4 7 OBIEDOERE TR AN D Z &L,

L2 747 4 7O e LTE, FHIRIAT O 5§ 9BRED A —FHROERER A RATE, 08
HITHEIREWER (X7 NVANR—RA T2 RX—URE) ThH I L b, RIEEZT DR ERH 5 Z
L. FLUTHRNY T AA— N THLTORE OFERESIINEE D ZENEENDL LN ZENHTH
%o FRAIE BN T—FHHTO LT OB LB L T FRE LV | —FEIOFRRORESIZZ T
WAR—ATHR—VREIT LT,

FADERANIN OREBEIRR 2L 5 2 & 205 <Tesd, BRMROTRHIZB W TORE b & OO 42—
U FICFN =T 3 QFEEDHZ T N—V g £ 1L T@DeepL &fifi> TKIEZ L7
—Ta D3N3 UEE TR SET, Deepl Z i~ 7R IE TIEH 3 OE V- HAFEZ DeepL T
JEEIRIRR L. BT 2NE TR > T2 D A ZE L CER L2 3CEICE DT T < HETKRIE
W7, BIZHAFEA~OEN & LT, KBS CIIOGEE L HAGEZ ANV X, DeepL DFE5ET 5 HA
a2 L7273 BEEE OO L 0 I KB ARS Z & THRZ7TER S E TV o7z,

FHITETOTEZ %L Google Docs FTHEHE, ZNAZAENEIH L, BENTIETON—T 9 &S
L7z, 3 DA ®D/3—T 3 12 Google Docs DIKIE, = A v MERELZFIHLTT 4 — Ky 7 2 b5 27,
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FABICTEEON—=a U ER I UTRER, BAGED LNV @RISR AT TEE
(== Q) TIRIOMIE VD722, DeepL A L7cthD/3— 2 V@ TILIEME THARZR

SEEZI2 D 2 EMED TR, BAGED LUV DMERWEAITGERE A T2 O FEE ISR OREE )

2 o772, DeepL ZfHH L7tk bFAENER L TV CEIZR BN ENE b, £z

ANULEWVFETHSNE NN D & 25838 LSO 2B L CRET D 2 LRk Cnaw,

DeepL ZfEHT DB CTL Y BWEBUIZEZ 5 Z ERHR TV AEAINR S - 7203, LoLAMER VAT

TEEZ D PITEL B (N—Y 3 Q) TR IREEA LA LT LRV, FEEAT L-BRICEX
L7 BTl AR B 28 A T L E o 72728, DeepL A4 ] L C b RIEHME R SCERIZ 722 DIE N R S 72,
Flo, FAEOLVUIED LTk E L TREOSTAHEH L Ta—2AD LYYL& DRV BRI 5
ST SCENRGITZY . DeepL % & STHRFEFEDWHE V3 o720 LTz, FAOFTIEN I T
bbbz EBEoT
= 2R TR TH IS4 DT /77— b Tl DeepL & HAGEDSEE THET % Z & 2 5 ERINTIE
RIFA L BEANIR R T FAICE R DM, HERNRZ T2 FAEN BT RRIICE 2 L3 H

Feteo ), LS EIZR BT 5 Z 03k, ), [E 2 EICAREER O LNk, | 72 EDOFHRE)
Sl Fo, BEERRICED TE VR EH L2 0 320 Tide BAGEFEIC YO L oozl
KR Z LR D b BT, TIUTKH L TR ERNTHE X 72542051 DeepL (3 300R% Fisd
TRNT= DI AAGEDN DIGEIZ T DIRHCEKT B LI/ H/R- 720 | JGEND AAGEICT BT

DHAFENORE LK B> T LE STV T BRI T2 o T80 ) = S B,

ZDOX I ITHEIRE L2 TA T 4 TTIEAT A Z iiE, FEL D HREE L it b
WIRERS S & 5, BHEIRR 2 2 B0 F R & UCfli 9 OB CT=dIzid, BERREIC FE& 2 S,
WIEOBFECHASED Z EDNHEITHD EBZ DD, RIEDERETED X 5 \THEIRR 215
HINIFERDBENBETH D, £i2. BONSWNWZ L ZEFRO ST ZERME L CHRETE 52 LN
FEBRIRR 2 A IEOMEFE T3 DI IERIC KON /2 572D, 2O X ) 7l 2 R4 Anb Z &
LMETHDL EEZLND,

FEBETRRICIR 537, Al 72 & OHAN DS REBIRE L CWODRES OBUR A E 2 T, FEENa—R
JBIETFT2 Cliize < . BHEFEEIZRBO T ORI 32 PIHMNEREYE ISIEA L < 720120,
SEH OREIRR O 2251 U720 T 2720 75 0TIl B CREBIICAMNERESHE I
BSLOTERIFEEREN U, FBREH L TRD5 2 ENIEFITRYIZR Z L TlEReWni=s 55y,

BEIR
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DeepL. (2017). DeepL Translate. https://www.deepl.com/translator

Lee, S. (2023). The effectiveness of machine translation in foreign language education: a systematic review and meta-
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Urlaub, P. (2022). From disrupted classrooms to human-machine collaboration? The pocket calculator, Google.
translate, and the future of language education. L2 Journal, 14, 45-49.
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Ao IGA VB aI =T o B RIET

EERRTAT 4V TEE~OBR
WEs EVET GEREA)

F—U—R: BEFE, WiRE, oA v alasT g, FHEC LU AL,

TA T T

L IXUBIT

I, BE RO CREL CE [FEET LS —U A0 N OWFERSIEAFHETHLIEAT
X T 5 (Svalberg, 2009, 2018; Mercer and Dérnyei, 2020), =27 — A2 N, DERAVRIE 721 Crdzs
<, HOEENTREBNCS, 2B T 52 Tha, FEIIT V=V RA Y MDITE, F8E
OEAEME, R, BT, EEREOMAEMEM L TRY, RIITHE, FEET S —U A b
I IATENRY, JEUERY - HENRY, FREIHY - DERRYZRfEI COMESR L L TELEND Z L3 (Fredericks et
al.,2004; Yazzie-Mints, 2007; 111[H,2018), &IEHY « fFERYRBEIIC 2 X 2 =7  ~DIFBER bR L S
b, BROFID 7 AR 2 =7 4 ~DIfEE, & FEHEOTETH), Rtk ORI ONTO
WL HE VEE SNTORVD, ZOERIFIFEET =V A MUGZBZRITT LB 2D,
ZZT, AWIETIE, FEET L0 HEFEAIRET DHBTHBE LI T A4 T 1 V7T AT LN TS
SNDFEAI 2=T A DERIRTA T 4 7 FHCED KD 2582 T L T D ODERGEELT,

2. FE
2.1 BhE

SN, 2022 AFEERI (10 H~1 A) OFNELT 7 ADOSZ5 8 CThHRF 1 F4 25 4 Th o7z,
SEREBI TR AIC S AT LAND 2 5D a3 2 =T 4 1T B,

2.2 FE

FEEITOCATAT AT DFETRT T T T4 4 7O AFECH O A, SiREOF 1
e HOARRET LARVAFI T AT LRI LT, AT 2FIA%IC, FEaa=7 1 23H
AEEEAL D X ) BB KU L CWD0E LA T-010, J5E) GHECoR) , InEEik, BEs,
Wb E B A EMIAA ATV, FEBERORFE L E 0T, KEROMEBRREHE LT,

221 FFETA T 4 VTV AT b (Coconuts) DERFE
AFEDFERGIZHT=0, FFEDONRT T T T T4
TALTEATD) TAT ATV AT DEMAICH | 000 W8 —
F LT KB - UK, 2022), AL AT LD, - .
R DMENTE O & A O AR L, B
CALBITORN L ERIICFED, HEOFELD | 2
M EEXDZ & ThD IATHZETIIFE STz A — | Lommise o ~
NIDTAT 4 TN LT T T > B 74— A _ ryE - e
RS« 5« BT « SR - JH, 2016) 2= | o, | s
NI TFGTITAT 4 o TIHRHIRTE D L) FaREHL % 1. Coconuts DFEEH
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The Opinion Paragraph

7o FEE (K1) 1, HEY—AERIFA L CECEEEA | Cooen &
Tk

LA L, B SEROIELOMGEERR L AR A %AT
DA DY, FES IR AR T D, 23a
=T AD—RELTT B AREFLLERFS S Bot | © =
DREBTED, IHEXOHITE (M2) TiE, FEOTE | = o W 0 =
SCOfE RS BT CEFR- Wordlist (RUUOMEIRE RSy | 3 o s o 500
BFFRACIRRIFIESR, 2020)0 LLBINZ @A SNHIED, 55
B, B0, R 0E R WAREERL AR
SRR, SO, 1 ST O EEES, KRDEES DN
DEAEL 7 7 AL T HBFRREND, TNEEITYE
BHIELE COBMSUDNTEE LALR T 5,

4 2. FAECDHTE

3. R - BE
ERERAE~OARNEEENL 19 4T, FERERNG, BREOTAESLORE & OFBILR b
bOD, THROT A 2 OEJFE] & VAT MERBOBRAOE], [V AT ZEMRZOUGEDR
ik, (VAT MERAGROIFEEROEEY |, KO VA7 NERGEORBEROBEY | & VAT A
% OUGEOREH ORI BN R BT, [V AT LERKOMAOEH & [V AT LiE
MEOSEEORT, 1TEATHE IR 2 A CEHEEEOR-R THY, AT MMERE~DEERLT AT L
NDA X 2 =7 4 ~OIFBREFNS ERIRFOEE L TS Z LR REENT-EEZBND, S1%ITH
I T AEELL, SOHIHGREEZTT> TV FETH D,

HeE
AL IR T E HAERFZE(C) (WSS 5 20K00782) DBk == T Thivi=b D ThH D,
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KEERAT & BT RFEDOIEREICET 5E%
i GRS K
XoU— kSR, R REEREE

1L XU®HIZ

HREHEHOFRREL, BRI IS AR L Y BIEE (elief) (ZFESWT T D 2 &3 2 & (Richards,
1994) DWRENTWET, HEFEEF AKX AFEOPAORBEHREFIECa AV M EEEERT L 1E
L TCNDZ L BB U ENESNT T, RFAEDIGEREICEAT HEEEME L £ Lic, A%K
T, JEHEEICBET O RFAEDE L, T - mFE TR OGN K OV O SGFEZEN O SUEFFEIZBT 5
Bl i L, SUEREDFERICBEI L TERLET,

2. SCHEREEEL

BRI 1L, [HEinm-TnbZ e, [FLT0nDZE, EXTWAHZ L] (Borg, 2006, p. 81) T
DS, FREOSREIN  (contextual factors) (ZEE AT, HEBNHABOAEHEE FHEFELET) &
IIFEICEEZ MIE LA S bOTY, FEEEE ISR HHATRCET a0 < 13, #HESYEEL
WG L L bDTT (Borg,2011) 23, HEEEHHEHOFEE L L CORERD G ORENRS, ZHEhe
FDOEACITES TIElenied, 1412 L THEEEFEOHAMERICELR A b2 & (Borg, 2005,
Peacock, 2001, Urmston, 2003,) 23RE S CWEd, —J, HGEHEELE OFRMDZ(. (Mattheoudakis,
2007, Murray, 2003; Richards et al., 1996) <°, ZEMESROIFERICEAT S (Cabaroglu & Roberts, 2000,
MacDonaldetal,2001) H &0 £9°, ENTIL, HAREEOBIEE « orail L CRGEHE sz BT
wFge (B, 2012, KIE, 2012, 5%, 2006, FHH%E, 2013, Nishino, 2012, Nishimuro & Borg, 2013)
DTN TNET,

3. Br3e
WFZERET, (1) RPAEOSUEEHICET AERITENT 5y, Q) KRR L T « SR DB
Bifi K QMBS D SGEBET O SGEFREIC T AERISEVNDH 5, & LE LT

4. 7k
41 BhE

SIS, 2022 FEEER NI FRAE MY LT GBI B i PME 2 BHH Oz g e L, fmERrIRdRE
DOTZAE LT NIZ 2423 £ & 4445 12 B ORFE 354 T L, HERICIE, 2FE0% L 130k
FERIEERE 2 L H 278 Lk 2, 4RI AR T LT,

42 FE

IARIORZES, SUEFREIZ BT 2 ERIHE (5 BME Y 71— ME ; k=15 ; Borg & Burns, 2008) (ZH:-O %,
T—=INT +—LufH LT, GEEEICETOEREMELE L, o1 TlE, 244 =23) &
4% (n=12) DIEFRE HHREICK VT LE Lz, 79872 TIE, RPAEDIESR L R UERIE T
L7z« @A OPSEHEN (ns=56,57 ; Miyasako, 2014) Sk OV DO FGEH T (n=176 ; Borg & Burns,
2008) Zrtabktat (5 BV H— MEOHEBEEOEIE (%) ([ZX VL E Lz,
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42 HER
421 511

X, FHEL ISHEOWRT, K244 L A FEOFRIRDO VNG EZENH HHE KO O%)
RENPFTLLETHIHEBZ, £21FFOMGEEZRLTOET,

1.
K2 AL 4 FAOEIRICB W THBEZ I REN T L EOEE
k4. 5 @jc&%ﬁ%’] B2 DD, EEHUBEOFEEDT RSSO LV, 24 > 44
k8. SUEFETIE, FEB T R LS T U, SUEEEPIIGICEX 2 L 010725, 24 < 44F
K9. i{ﬁ?ﬁ%f ¥, BT BB ORI Z BT 5 2 & fz;béo 24 > 44
k14, BEITB 2 30EEEY, FEEIN S 2 IET TR 5, 24 > 44
2.
KEF 2 L AFAEOTRIZB O THBEAEX IR ENTLL EOHEE OftH &
2 A 4 FE

M (SD) M (SD) t-value ~ MD? SETT d-value [CI]
k4. 3.87 (1.03) 336 (.87) -1.50  -51 34 - 55 [-1.28,.19]
k8. 3.35 (.79) 4.00 (.00) 3774 65 17 96 [.22,1.69]
K9. 3.70 (.70) 2.73 (79) 3.62%  -97 27 2133 [-2.11,-53]
k14. 2.87 (97) 2.33 (.78) -1.66 .54 32 - .59 [-1.30,.13]

Hoep< 01, PEOMEOZE, FHEEOEOEREE

422 55872
MREDERE T, T 1 DX D 725z e FHAN, (@) F - &EFE x@ﬁan%tﬁﬂimuﬂ B89
HIERITHIALL T D, (b) F -« B DOIGEHEN & RFAED STHEEEIZ BT 2 ERIZIZIA LR H 5,
(c) 1« AR DICRESET & EAN O FGEHER O SUEFREIZ BT AESRIINR V&S, SavREnE L
77

5 EZ%
FRIHTIE, FBROFEHEZRL, KA, | SISO GGEHRN N OO SGEBEN DO JGEEE
BT 25442 L %7, 8¢, SOEEEICET A e R LE T,

E725 | AR
Borg, S. (2006). The distinctive characteristics of foreign language teachers. Language Teaching Research, 10(1), 3-
31
Borg, S. (2011). The impact of in-service teacher education on language teachers’ beliefs. System, 39(3), 370-380.
Borg, S., & Burns, A. (2008). Integrating grammar in adult TESOL classrooms. Applied Linguistics, 29(3), 456-482.
Miyasako, N. (2014). An alternative view of “Task-based Language Teaching versus Cognitive PPP Approach”
at secondary school education in Japan from a Complex Adaptive Systems perspective. Paper presented at LET
National Conference 2014 in Fukuoka.
Richards, J.C. (1994). Reflective teaching in second language classroom. Cambridge University Press
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FEERRTHDZ A7 OBYIRL LR VIR Y OF FAMREE

PR ] (BEPRT: K7

#—1— R : Task-based language teaching (TBLT), task Df§V K L. task OV iKY | learner’s perspective,
B RHGAA

1L XUBIZ

H A7 D) IR LR YD IR Y ORIFAZHDOW T, IEFEIEM T TS (eg., Hsu, 2019), SEATHISE
2L DL, FEEFIIENLORVMAEEHTH D LIRATND Z LDV Td (eg., Stillwell etal,
2010), LML S, EOXH IR THEHTH D LR TND DD, FEHEORIRCE 2 2 EHIC A
LTEWFRIZZEE A ERV, Z 2T, AFE T, Z A7 O IR LR Y IR OF A%, BHGLRE
GO BRI AE AWV CREE T 72,

2.
21 BhE

WIESIE L, BIREORFTE D . AANSGEFEE Thole, BRI, iy LTy,
ADDFGEY T ADNDWTII T DIMEREL Tz, 70k, iR & e~ TeDid, A7 m Y =
7 ROFRTUSIMUIZTFAE 64 ZICIRE Sz, BB OHYL « 2—AL7 T A E > TOTE,
7 7 ARTO LIV DFIIEL A Lo T2, BMEDIGEE LU, FHE— TR~V C Bl
T AT TZERIGHEIC L 5 & JGhE T LU TV PAEN KT & STV,

22 = THF A b

ABFFEIL, 18H OFZENTI T, real classroom ~— A DAL T 5, E&IX, ARk 4>D 7 F
ADFELEA VAT 7 A= LTIHFRY Le, 27 7 AL bIT, SUEHEZ S LICLTREDH
BENH TN, HEITELE T aia=r—ra28HLELOTHoT-, £2, T U—7 %
i <B0 AND72 L BEIR—HINTHEEZ T 5O TldZe | FEEDERE 7p o THL fT el %2
LRI Tz, FEEL. WD HRVIRY LVIRLEED A—F 7227 | O AHLIS
IZh, AB—=F L IRTAT 4 T DEATIEIE IO AATEY , # A Z{EINITIEIVH LA T
W,

22 BET A v

SIFAEE, 2FMORET, T TO HEVIRY L0 IR LA BEREROA B —F v 74
R & 3FEIT T, AT ONFITHERD DT RFEICE > THITZRbDOIZ L, BEERD T L
WD LTS EN END LI LT, 1 OADX A7 131 FHHOREZIZ, 7RV D2 oD X A7 1%,
2FMBENAT oIz, X AT X 2T/ THEIE S, BARRZR Uik 0@y Th s,

TP, 1HEHBOIIUDIZ, FEBENIT T AT 22—, JGETITo7z, RIS, TO/RT H—< A
FE STV, FEFITADS BrFEcESREIL) 2L JBViRY AT v 7 1), 0%, T
EZLL7zboli THEMEE] 2Nz BV IKY AT v 7'2), BEIRMNEZ Uiz, #HEIL, FEENME
EEMAT=LOEMERL, WOBEDRFHEETIZ, 74— KR\w 77 B %Nzl EER] 21Ek L7,

2l B OFETIE, FEHEL. FTRET, HEDNLDT 41— RNy 7RaXy ML EBW, %
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D%, BENOOERID MEIEZR] 25T Balcbns THREE] Lcbo Lt/ &4 LR

e L7c (RVIRY 27 v 7'3), &RIZ, FEEIL BNATo 2 A7 L& FLA A7z, &
JERR VIR AT ST, 7ok, LFHRILRT 4 — Ry 7 EO ATIEHEIL, $3TC googledocs =TI 7o
iz,

23 T—FIE - T

ERT 2 B S o, IO (BERIK 1) 13X, ¥ A7 1OV A 7V THRIZER S 4,
HA7 DI IRY L# IR LOSEKRER S NETH-o72, 2 DAOERME (ER#2) 13227 204
A I TRIZE G S, BRI 11E, IRV IRY L0 R L ORI OWTHEE OB R AR 5 NE
THoTTD IRV IRV ICBD D 3 DOAT v 7Tk 5 BRI 2% 2 21 9 7o DB R 2 2 520t L 7=,
W BEEERZIE, [EDL DUV TeD) ZT-F3al 6 BEER r—n b TED X5 7 m8 T
NEoToDNN F TRl B FERE A FV e, BRROBIE X&) & BN E T o 7o, BRI
TlE, Merriam (2009)72 £ A& SEIZ L7236 A HFLRORIEZ a—F 7 L, OirEiTo72,

3. R - BE

BRWROGHORER, AT —N DT =205, FEFITHRY XL LRV IR O b, #RYK
DDOBRAT v 7 OFTIUBEIL T, MEio7z) A TNWD I EBmdoTe, TOREFIL,  Stillwellet
al.2010) & —#d %, HHFRONEEZ LD & B0 LIZ, HRVIED LizZ Ez2vwods ) G 15
FEDFONRM] BT o35 ) MTHENLoTo b 2L OBIEDNEEE Uiz, IRV IR ORI LTI,
[T 4=V ADYUGEZ O N D | JX0 [SREDM EICO7e3 % | . 612 T2[RH O task TO
KO RWRT 43— RO D | JT, AHATH-T-, EORENREL HoTe, FIREVIRY AT
TICELTE, A7 v 710 PRI UL, RT3 =< ZADRVIR Y T2/ D | T, AT v
720 THEMEE] (X, [SREORE - EEICORMND| HT, AT v 7 30 [HEDBIERE R Cin
T 51 1% TBRTELTIER SR> T XTSI o T2 RS AR N AL Z E N TE D T,
FNENAHERTH o= L DRIENEL otz

AEIDZ ATIEROFCTHEELTZL DT, AE—F L T ONT p—< ARG LD % 1307
ZL) 5L, ZUC THEMEIE] 2Nz b Z &2k > T, LynchQOODIERTW\D L 91z, F8
FIXARRIECTEBIC 7 A— N ATHE IR, BHONRT 4 —<  ADIRD KD 235 Z LAHPk
LI oI D oTe, LLZRIRG, ZNIEIT TIEIAT2THY . mAERIZITEENHLOY
A= b2V L L TNDZELHLMNTR>T72, ZiUL, Storch 2002) DOFFREE—ET 5,

BEIR
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Merriam, S. B. (2009). Qualitative research: A guide to design and implementation (3rd ed). John Wiley & Sons.
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URAET REFmE) NS DR R o ) oD BEsEE

AR R (RETHNIREE)

B b Rt (RBHETERT)
W Z2E (REHRT)
mitl AN (KBRS

I

F—U—F: JPREE, IREREE

EREE, SRS, TAT V7

p=it!

1. [IT®IZ

IRAETERERRIOERIL, (@) SURIZHE L2 IRAEFEZ SO Y0V EHIEZY, RS20 758X EH
WTETREMRES & L THIE £41% Morphological Awareness (MA : JEEEGRHIR O X) & (b) IREHEREORE
MRl 7e 8BRS PRV b AL, A X SREAERE L CTHIE 415 Morphological Knowledge
(MK : JERERRAIATRR) D 2 FEFEHDOT A FCHIESND Z MLV, BB EICE —SiaESOMA T, %
FIIEICEHE 538 - AMNEREEBOMETHWOND, MA & MK 38R 5 A HEL TWDH EBZ L
AN, B SR - AMNERFESE CIEmE DS KB SN TICEH SN TEBY, MA & MK THIESILD
HERS ED L9 72BHRICH D ONE, #Hm STV, AIFFETIE, MA & MK THWHNDT A K
A U, IRAEBES RO 222 2 Mm OB 2 RS Z L 2 HRY & T 5,

2. FHIE
2.1 BhE

SIENL, HPERE OKRE: 144 516 4 CThh -7, TOEIC O BEHERZE) 1% 596.23(122.81) TdH
V. CEFR TIIBEBLZ A2 15 Bl LV THDH EEBEZBND,

2.2 FE

MA OHEIZIZ, Test of Morphological Structure (TMS; Carlisle, 2000) & Derivational Suffix Test (DST; Singson
etal.,2000)D —DODT A k&, TMS (21X 2 DD/% —U BN B3, AWFFETIE, Derivation & FAE
NHTARERWE, ZOT7 A NTIE, BN EZ 0, OB SOk i U 7= JRAESERE A 1T T
IREFEATASEDLHLOTHS (B : Farm. Myuncleisa ), ABFETIE, T A ME2A4 L T4 2 THE
i UT=72D, SMEIRIRAEGEE 2 A 7 LTS Lic, ZORAOT A ME, BEOFENF URe#R 24k
HALTWDZ ERZNDENERAELTEYD, 22 TRD DD HERIIBTEFEE (Relational knowledge) &
FHID,

—J5, DST X, SOURICHE U7 IRAERRED T G- S 5E, E70id, MURIREER O GEE a3 %
BRI HMETHS (i : She hoped tomakeagood . A. impressive, B. impressionable, C. impression,
D. impressively), =7 A N TlE, HaEkEk (Syntactic knowledge) ZHE L TW\5, AMFIETIL, FEHE
P GEEIER) . B— R (FFfer e FER) OAEDLETA4FEOT A NEHWe, ZOT AR
FrTA U THEMLT,

MK ORIEIZIE = o 2 — #5551 WPLT (CAT-WPLT; Mizumoto, etal, 2019) % v 7z, CAT-WPLT
IRIRAESEREOE, BIE, SRR OWTEBGEINATH-E I NS, 2L, S HEEREA 3 S
0, B ONEFFOERAIESIE (B, 52 oW EF oz 2508 HEE Th
o
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3. REREELD

1.
KT A N OFEHE (W=>516)
MA 7 A b k M (SD) MK 7 A k M (SD)
T™S 28 15.45 (5.57) iz 20 -0.35(0.73)
i PR 10 8.01(1.79) | CAT-WPLT EELS 15  -0.74(0.72)
DST IEE - HRAER 10 6.88 (2.07) TR 10 -0.23(0.80)

BB E AR 10 5.99 (1.89)
IEE - EA TR 10 437 (1.94)

. TMS & DST IZEB £ &l & LTV 523, CAT-WPLT OfFFUIREE 4 TH D 1 035-1 ZHD

FRRERIIR 70T 2 O TR T A R SHIE L QW D IRETERERRIIENRR D Z 2 AL Ml D B 2 F
LT EEOETNEZHE LIFER, X1 OFT 0N b AR ERENBAF T -7- (SRMR=.029,
CFI=.98, RMSEA = .044, AIC = 16991) ,

2 1.
IRAE T BB R O =7 L

0.59

DSTEEARR DSTHERR DSTEEEHR DSTFEEEEER ™S

BOEET VD, MK & MA IRIRETERERIVARRO R 72 2 TH Y . MA O FAFETH S TMS
EDSTIZBWT Y, WE IR MEZHE L TN D, S5, DSTIEE— KLY B2 D0l 2 1E
LTCWDZ ERgDoTz, ZHORERIT, AHFIECTERY EiF 78257 2 M &2 HWT, IREEERT
HIFR D72 DA Z2E L, 240 5 ORI OBHROFZEOBPE 2 iam 5 Z & Ot S 27R/8 LT\ 5,

BEIR
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Singson, M., Mahony, D., & Mann, V. (2000). The relation between reading ability and morphological skills: Evidence
from derivational suffixes. Reading and Writing, 12,219-252. https://doi.org/10.1023/A:1008196330239
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Can Al-based chatbots respond appropriately to EFL leaners?

KOVALYOVA, Angelina (University of Tsukuba)
Keywords : chatbots, EFL learners, conversation practice, writing

1. Introduction

The growing acceptance of chatbots among businesses and the general public is driving conversations regarding
the possible use Al technology in English language classrooms. Educational institutions approach the development
with caution considering its potential to undermine the principles of academic integrity. At the same time, the
advancement of chatbots’ linguistic capabilities offers a valuable opportunity for educators, particularly in the domain
of conversation practice. Although previous research has demonstrated that in the past Al chatbots often fell short in
delivering natural conversations similar to human interactions (Adamopoulou & Moussiades, 2020; Fryer et al., 2020),
given the recent progress in this field, it is important to closely examine the performance of English-speaking Al-based
chatbots and their ability to maintain quality conversation to English as a Foreign Language (EFL) learers.

The following study analyzed text-based conversations between EFL learers and three Al-based chatbots
(Replika, Cleverbot, and Koddy) and addressed the following questions:
RQI. To what extent are the three chatbots able to provide meaning-appropriate responses and error-free responses to
non-native speakers of English?

RQ2. What are the most common issues EFL learners experience with chatbots?

2. Procedure
2.1 Participants

The study involved 64 Japanese undergraduate students, consisting of 33 female and 31 male, who attended an
English language class during a semester. The majority of the participants had elementary level of English proficiency,
with 59 participants reporting A2 level and 5 participants reporting B1 level, according to the Common European
Framework of Reference for Languages (CEFR). The levels were determined in the TOEIC test the students had taken

earlier.

2.2 Treatment

The study was based on conducting written conversation practice in English between three Al-based chatbots
and the 64 participants, and focused on analyzing the linguistic appropriacy of chatbots’ responses. Prior to the
experiment, the participants were randomly divided into three groups, where 23 participants conversed with the
chatbot named Replika, 20 participants interacted with the chatbot named Cleverbot, and 21 participants talked to the
chatbot named Koddy. The participants had six 15-minute sessions, each session once a week, where they practiced
conversation with a chatbot. These conversations were recorded, transcribed, and then coded by two researchers.

Coding of the conversations with the chatbots was done with the purpose to understand how Al-based chatbots
respond to the non-native elementary-level English speech, often characteristic of various types of lexical and
grammatical errors. Thus, researchers coded the chatbots’ responses from the three perspectives: whether the chatbot’s
response was appropriate in terms of meaning, whether the chatbot’s response was without any errors, and whether

the chatbot was able to continue the conversation in the situations when the users’ responses contained errors which
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would complicate the chatbots’ understanding. In addition, the participants’ responses were evaluated for the types of

errors that occurred most often. Interrater reliability was confirmed by calculating Gwet’s AC1 coefficient.

3. Results
The findings revealed a significant difference in the accuracy rates observed among the three Al-based chatbots
(Table 1). In general, these chatbots exhibited meaning-appropriate responses in approximately 80% of the interactions,

and they were able to deliver error-free responses in approximately 90% of the interactions.

Table 1.
Coded Chatbots’ Responses: Rate of Meaning-Appropriate and Error-Free Messages
Replika Cleverbot Koddy
M (SD) M (SD) M (SD)
Meaning-appropriate 89% (5%) 66% (9%) 84% (4%)
Error-free 91% (4%) 88% (6%) 94% (3%)

Note. Replika n =23, Cleverbot n =20, Koddy n =21, all 3 chatbots N = 64.

However, chatbots Cleverbot and Koddy showed a significant difference between the amount of chatbot’s meaning-
appropriate and error-free responses. This was evident through the results of the two-way ANOVA test that showed a
significant interaction between the chatbot type and their response appropriacy, (F (2, 127) = 35.09, p < .000, np2
=.535). This was followed by the simple effects test for the interaction, which demonstrated a significant disparity
between the amount of meaning-appropriate and error-appropriate messages for both Cleverbot (p <.000) and Koddy
(p <.000), while no statistically significant difference was found in Replika (p = .105). The reason for such disparity
hides in the distinctive algorithms employed by each chatbot. Koddy, for example, still requires a lot of training in
order to improve its algorithm, while Cleverbot uses an algorithm that responds with already existing phrases stored
in its database. Instances where the chatbots failed to respond appropriately were often attributed to chatbots suddenly
writing inappropriate comments, their limited ability to engage in extended conversation, their lack of in-depth
knowledge on particular subjects, and even their inclination to replicate errors made by EFL learners, among other
factors.

In short, this study demonstrates the influence of different algorithms employed by Al-based chatbots on

the communicative experience EFL learners have with chatbots.
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https://www.dropbox.com/s/zpe5bz4d34wsab9/01a.docx?dl=1
https://www.dropbox.com/s/rawcsm50c3vs8pc/01b.docx?dl=1
https://www.dropbox.com/s/7uief4fc8v6dd5g/01c.docx?dl=1
https://www.dropbox.com/s/pdxv3n3q1oinyda/01d.xlsx?dl=1
https://www.dropbox.com/s/htipm8dgjdze9ew/01e.xlsx?dl=1
https://www.dropbox.com/s/l5dsa18t38w526l/01.mp3?dl=1

A B C D H | J
v|1%] xe¥ BABR v| w~ REANA v| ERH
1 jossdd 1 |HPEREDL 1__|scientists o
2 lomel 1 |HEEHD 2 |create music
3 lows 1 |BBTD 1 __|express

o 1 [20F9ANADE V) BikE 5 |protein structure of the coronavirus o
s longl 2 |AIHIAE 2

2 [Words & Chunks] V> 7/

2 1% Excel DU—27 2 — N THY, 1FNAEZ NS U THEE (Enter 247 F) §5 &, IEFRRITR
S TWD EFI~GHIDWT NN ER—TH DN E I T L > T IFNCEIRFER ST D & ) Ak A
Thb, 1EHT [X] PMPNTHAER, ZHUIH 1 O 1 FIEENRVEETHS, Z0LHITE5%
%hh%ﬁ#%ﬁﬁ_méfé%@%@$ &i%ﬂ%@ Ea )] - RBUDOPERIZ D723 % AIREME &

o TERING Z D X 5 72 A IS 5 72 9DI21E Google Forms 7¢ EXFIIH SV CTE 7208, BREY 4 — R
/\y7 ZIIRMETHD, PEHD e-Learning /\//7— VETITHRE Y 4 — Ry 7 OmTHIEHTE 5
D, BRERR - BN EOF—H Y TN TERY, HOHWIIREETH DHEENE,

4. LEVOA E#f D5ERT
INETOREFRICBANT, UTO LX) RENRSH D Z LAV L T\ 5,

O H=— I ITAT 2 MBI TIIRL, HLSETT 7 A NVHEKREFATHAZ L KT a4
DT D728, FADHEWIRNA ST D Z L IZLMS 72 E AT L7 Y ST X 7e,
FEFIRINL Excel TlIm v 7952 LR TEX D0, MOEREE (Google Spreadsheet, Numbers 732 &)
TER y I BERTECLE D20, EANIMRICES 2 b =&V HITTETLE ),

fAl 5730 Spreadsheet 77 77 AZIBWNVT, GBIV MR TNTLE D 2 GERBEARMER.)
FELORE FFoRl BHHA > TASN LT LI, WOFE TR THIEAIZR B0 E VS R
BOENZHEFE LI,

Excel D/3— =1 ROREIC Lo TUFA E/UEREDEEL TLE W, 1 1TH DHE AT R T
TOITICIENE RS, RFIERRIZR > TLE D 2 CREEARMEL)

@ ®e ©

OISO UBIC L > THDHRREMI TE 2L EZ T D, BRI BIC O W CIIBRICRE LT
WHRATA REYFTNT 7 ANENB LTS, £ FO QR =— REICTHES SNV, (BY > 7)
L L7 & Z OB EMAANTZD — 2 2 — b 2023 EEORETHH LI L 25, EfgE
-\ OORENFEN S WE SN TEY, bITRAN RN L IRIBICGE AT 8
TVWDEINTEL D, MZT, @LEOITHOWTIIREE BENHREZMER TE TR, ®

5. SHBOFEERIZIANT T

SEIERFFN DL —F, WIEER EERETICHE OB T CHHT 5 LW oo Chiudag)
IS HZ LIIMEWRNEE XD, FLTd 77 ANVTEE LENFET A TR D L5 2wk
TEBAZ RGN T> T, Fiz, NEIICH K 7o 728 O iz <0, FlBMoVELHA 5,

FEBEITR
T — < AR - ZH S350 - BUEERE - 2 T3EF1 (2022). VOA Learning English % FHV 7= %) e-Learning
BBFE & 2 DOFFFEZEEH. e-Learning ZEWFIL, Vol.16, pp.17-26, DOL: 10.20623/well.16.0 17
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Padlet & Zoom %75 L7z eTandem DZjE

/IR ORBREE )
W& I~ (University of Technology Sydney)

F—TU— R : eTandem, Anxiety, Distance Learning, WTC, Language Exchange

1L XUBIZ

Z T NEEIE, BRWVNCESDHFEO BIESTEOR AT 4 7 Th b 2 NOFEEM O AE YR —
AU ARNT 7 a3 (ORourke, 2007) THY |, FEFOAEM: & AREMEOFRNZEE S AMNERES
B AT L THD, eTandem &1, [REEOR2D 2 NITIZR0D, AV F—Fy FaN L THVWOSE
RERSULE OGRS LW O EEERE] THhD (I, 2013, pl), X T AFEE, ala=b—Tar
BE7), BOSUEEEER, BN LIZRATH Y (Lewis, 2003), REZOVRVERETaI 2=/ — 3
VRES A DD (Ushioda, 2000) 2%, %< ORFZETE ORI OWTIRRBNTNA, LvL, BATIE
Konishi (2021) DOHFZEILEH 5 H DD, eTandem 78 OFRAEILE KL, ZOHEMES, JREIE TE#%
RS TWAFEE G b U ERITE P HOITBiEn s 2 b TR, 2T, AWETI,
PRI FEM A F - QOB FEEICIRE L, eTandem OFRIMEZRGE L7, ABIFRICHWTCIIET A
Dk I T AD—DThDH Zoom AT A AT 7Y (Padlet) ZEH L THWOSER UL
FREEAROD Z & % eTandem & EFed D, Padlet L1k, A2 T4 L HRIEER LT, HHODB R E
v 7 DIFREEFEZ AR, FRTDHIL0, BRNEZ Y TNLZ A LTHERTHZ LN TE, AZaR
VRTAHIELTEAT S —2a Dl EThHD,

2. FE

2.1 Bk

AR OBNEE, BAROENKFONEHRERNAEETOIARNTEISE, =a—PTURAT
— VAN DRNIRFAZIE D FAHERALTHY, BRASIE 9 40T —Z Zh0fritge L Lic, iy o7
— FOREREY, BIEDOAARNTES, REIGHIEFEREZF>TWDL I enbhrolz, £z, H
ARANSHETY, T E CHEPICHRGE TRV I LRI E A L, ET AmaG THANDON R
Fh L7 2 &X0, eTandem AVEH L7oiRBRSC, BRI 0oz, RERITKT D7) & SFREE &R
SFLTET— A L C, BECRIEZST-, eTandem OAHTIZOWTIL, HARLEDHEERHF O 72
WA—A 8T U THEED BAGEZ KFTRIE L QWD RIFROIGERGE S OFAITKIE LTz,

2.2 eTandem OFFETH A

eTandem |3 2023 400 2 A5 3 A TOHMNT, SHIEOEAITI LT 6~8 [BIfTV>, Padlet Oifh]
A LD Zoom DT L—27 T 7 FL—AOHT, i 10 5L AAFET, %20 10 4
FETROVELY 21TV, &[E120 /0 CFEME LTz, BARDFA 2~3 ATk L TEINDFA 2~3 AOAE
PETC, AWVNZENRZDIRIEICH AT b~ A 7 A ORRETHE LTz, T FEy 71220 T,
FANIATEE DD, SIEInxTlz, NE Yy ZiL, BEMF, BEVoOEOILES - flEs, 8337
OOSREFEIE, AEORWE ZALTENL A, BEOKRIBGEE SR, T4 K7 > 7123~ T
WRW BT 7o N HERS T A BDEHE, NN G DRGEE R T DTS 7 2, 12D T Thote, ZIH D
Iy ZIZHFRNIANISEE DS Padlet DD +—VZHIR L, £ 70— T7R— ROMHAEERR L, 2
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\ZURL #{nx 72, ZHIFITIL, Zoom CTHEEET HATE CIZHAEIV ¥ THNTZ T /L—T7T L @ Padlet O
U4 —UWIBEERXF—U— R, BER 2T v 7 — K5 LR L CWe, Z0OEHAE, &
MEPFERNZT —IZOWTHYR L, FETNEEE %, W15 2 LT, Zoom Y HIZfZ5HtHE L)
DNBIRNEWVRIMERET D Z LINTE D EEXTZNETH D, Zoom & Padlet D URL (T34
AT LD Moodle THAT UTo, MERFCEFNAIREZ2 7T L & L C, Padlet D7 4 —/L &R LAV
TA v RIZAR— REER L, £OR— REZBEIE LR23 5 Zoom THARZRAIT 7o, 7—#INEIZ
%, AAEANE OB BBUEICT 5 RZICEET 5 10 THE OZERH (G, 2000) & Willingness to
communicate (WTC) (295 8 THH (Yashima, 2009) OERIHK, FhakiZi) DEGEIZ OV CH HFLR
ROEMHE Az, SERHGHAIE, eTandem OBHAARRT & BARTE D 2 [FIFEHE L 7=, &R, 6 A
K ORE S, FEROEEL, BMEE D72 T —2 OIERMEORHENNGT- SN2 L, Uy
Ny A OFFSINENFIREIC K> Tt aiTo72, EBIZ, SMFIIARERORY A ED L H
WK C, (RSO0 ERREET 5 72012 B Hitl o E M a 506 L 7=,

3. R
U4y ) ORI E &R T 72 & 2 A, SMEANE OBRBEEICHT DR LT, 2=

2,67, WAAEMEEE p<.01, r=.89, WTCIZEIL Tz=237, WIAEMER p=.02, r=.79 L ZThZTh
HETHY, RELRTHoT-, TNOHORERELY, eTandem DOFEEALITISCHGEIIKRT 2 Bk
ERDA O Z &0 D, REERMFEOR Y fiA 218 LT, AMEA & OB BHEIZx 25 RO,
WTC DJf) ENHIFFCX D rfReMEIV g Sz, & 512, 2O X ) it o Eiz, Padlet X° Zoom (2}
b DEEREN AN DN FREN B D Z L bbinotz, 7o r— FOEHER 2R LR, 558
S THATEIEND, DB RVEEECRIL T HIRD Y 0T 0 o7, |, REROERS &> THfiFE
LTV ) EWVIFEERR A BN, Padlet DFERSCFOMRIERN I 2 =7 — a3 VEIIBICED 5
BRI ST EE U TWB Z EnbhoTe, £io, [ZOYTHGOFGENHTI R B0 - T2 R
Y, Zoom DF ¥ v MIBFELZ AILTHZOMHTFRIELWRE TE > T N0 TEMNZ 72, ok
FAT A ZITINVEE TIEED LI LIV, | EWIHFERAN D, Zoom DXV BV OBETlE, Fv v

MEREZED Z LIk Y, FEEORESPHTIUEDLRVEHCS, BR7-b T EMfEEL, aIa=
r—3a B TN DR DGR BT,

BEIR

Konishi, M. (2021). The gap between enjoyment as EFL learners and anxiety as pre-service teachers with eTandem
online international video chat exchanges. JACET Journal, 65, 89-106.

Lewis, T., & Walker, L. (2003). Autonomous language learning in tandem. Academy Electronic Publications.

TR (2000). T HAGERZ REEDIERL & & Offmt—HAR S i HEREE B 1 555 S aE N L OME )
[#E DFR2ENFZE] 48, 422-432. hitps://doi.org/10.5926/jep1953.48.4 422

O’Rourke, B. (2007). Models of Telecollaboration (1): eTandem. In R. O’Dowd (Ed.), Online intercultural exchange:
An introduction for foreign language teachers (pp. 41-61). Multilingual Matters.

Ushioda, E. (2000). Tandem language learning via e-mail: From motivation to autonomy. ReCALL, 12, 121-128.

BB (2013). TE & 27 AITBWT RA Y N AAGESEE OB A2 b S 72K [HROK A ASE
7e] 25,105-135.

Yashima, T. (2009). International posture and the ideal L2 self in the Japanese EFL context. In Z. Démyei, & E. Ushioda
(Eds.), Motivation, language identity and the L2 self (pp. 144—163). Multilingual Matters.
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FIOH) e O—— NERW-
TATIvY « FAT 4T « ok RigE

VI #E (AARERRT)
F—T— R : academic writing, process approach, digital worksheets, Google classroom, materials development

L IXUBIT

TATIVY « TAT 4 U TIRETED 1 OTHLH 7t R - 77 —Fid, EXFOEEELL LI
EREZRRY . SCEAL LHERE L TS E W) ZNENOEMEAZ B L2 b DT, JGEFZEHEH T 74T «
VIBREOZL TRELE ST TNA D THD, YrER - TR —FTiL, BT my
7 b, BIZIET T b TA RO T EE R EEMERITFEIRIL TR L, BEOT — KNy 7 2T
DERHIHET LW Y T TITOIV TRz, LI LIESOFESAR Y AT AOEK T, FA4 T 47 « 71
Z FORE, M, 74— KR 21 3A T A v BT c OB HITATH T EMNFRE L o TR
720, TAT 4 U TIEROGHIRBN TS, BN A T A L RIABATT 5 Z & T e mTRettns i
Eha,

AHFEFRTIL, TOEKF L LT, GoogleDocs ZAE/ L THEEDTA T 4 7« T v ZOHHNG
BAKBepEE CO—EHOEENZ 1| SO E LTRVIADD L O U —7 v— haT A v L TRERRS
1T TEBROBENFNZ OV TIE T D,

2. FE
2.1 Bk

BHEL, HIGEFELDORF1FES0 L ThoTe, V=T 47 BIOTAT 4 7 a4l Ex
FERERBIE L, BT AT I v s A DIEATH S, introduction, body, conclusion 7> 5 7 5 3L
EAEROE A %, FOERDT-DICRFERICSIN LT,

2.2 FlE

BV, FRIO Y —F ¢ 73 E LT Miller Q007 DPHEH &2, T4 T 47« 7k A M
DOITNTOTuF Y M, PrEDIRICHE S THREDT VAL -« U—r — b R LT, 747
g > s Tae AL, EVORTHEBZZNENOEMEE L TEDT-, WHEE¥E% 2 [%E L Google
Classroom D2 A MEZBUTT 4 — KX\ 7 &2fTo77,

1.
Ei=E XN v )
B - FENE
HEAITE Pre-reading, Note-taking
=¥ 1 Pre-writing: Brainstorming, Ranking, Outlining
H O Pre-writing to drafting: Paraphrasing, Thesis statement, Body paragraphs
¥ 2 Drafting to polishing: Introduction, Conclusion
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FUHN e U= = T HPA T H-->TiE, 7R - 77a—FRnERETS, T ntk
ADZNENDEFE I T 557383 D A% /uh) | (Nation & Macalister, 2021) (22727235 X 9 & Lz,
Z? [T, Google Docs &) LET 7 A /L ETRIFRANICREATE D L HRIEAELBEA L (M 1),

@Brainstorming

Topic: English learning techniques from How / learned English

Brainstorming Evidence: Quotes of specific Source
points: Types of techniques « * Give the author,
techniques described | * Put “..." for the phrases you copy | chapter title, page
in How | learned from the text.<’ numbers:
English ‘

1<'| Technique to improve
reading

2< | Technique to improve
pronunciation

3’| Your own'

()

1. TOH) « U—20 — NGO T-FEENES

3. fER

WLT T I oA DEAE, Tt A7 7e—F 2B L TFELTHLLIIZH2Y , Google
Docs DRFEE AN LI TT A« U—0 — e THA v L, BEDREBRR Lz, TORME, =
DT TEN U= — e WG NR, 747 1 7 « Tt R DD P EICBOTHINIHEE
L. Iz T, ZoE#EZ BT 2HBMCE > THOARRIETH D Z EIVRENT, FENGIE [
Ve IAT 4 TOEBEIZIIR L) LW FEREEN, FHLET VXL - U—7 o — MR
STHEHL TN Z & T, Pre-writing 23 SCEMRKICERE T 2B HRIGEN CTH D & OFGRIZ SRR o7 &
EBEZoND, Flo, TAT AT « TavAOFKEEET VX0 - U—7 — MG LT, #E - %
ARTHAESN TS EZ EiE, —HEOT AT 4 VIRENC BB ikt D Z 2o ) . K&
AR ELTZO LIS L9 FBEIIUCLD  EIoFETEORRBH D E Vo722 LTkt LT,
WEOFLBFNRICH>TT 4 — R0 7352 LRl L 72o72, T 52 A2 MERE (Google
Classroom D7) W THEENER L T 2566, Zoffstothctala=r—Ta v &2koZ
EWHREL 2 oT-, MU T, FAT A v I REIBITLT VXN - D=7 — NI, ZOTHA RE
T, WERRORET ) | FENEOMEEZ R LTV BT 7 b, BLOSEENEES T HEREE
BT — 7 — NOBEEEFFLRN G, MAT, FENREZEHA LR E LTCoIA4T 7« TR
27 NECTEMEEOICE I LN TED LWV SRR Z U E T2 0D ThHD Z LRI,

BEIR

Miller, T. (2007). How I learned English: 55 accomplished Latinos recall lessons in language and life. National
Geographic.

Nation, L. S. P. & Macalister, J. (2021). Teaching ESL/EFL Reading and Writing. (second edition) Routledge, New
York.
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Developing the Japanese Version of the Sun and Rueda (2012) Online

Learning Engagement Scale

ALIZADEH, Mehrasa (International Professional University of Technology)
Keywords : Online learning, Engagement, Cross-cultural scale, Engagement scale, Japanese translation

1. Introduction

Engagement plays a crucial role in education and has a significant impact on learning outcomes. Therefore, it is
essential for educators to assess and enhance student engagement. One commonly used approach is the utilization of
a Likert scale, where learners self-report their level of engagement. In cross-cultural contexts, it is imperative to
translate scales into the students' target language to avoid any misunderstandings resulting from language barriers.
This study focuses on the translation and adaptation of an engagement scale originally developed by Fredricks et al.
(2004) and subsequently modified for online learning by Sun and Rueda (2012). The scale was employed in a quasi-
experimental study that explored the effects of virtual reality on student engagement and learning outcomes. To
validate the survey findings, the questionnaire responses are compared with evidence obtained from focus group

interviews conducted with the same participants.

2. Procedure
2.1 Participants

This study involved 31 Japanese undergraduate students selected through purposive sampling. The participants,
12 males and 19 females, were from various departments at national and private universities across the Kansai region,
with a mean age of 20.36. Participation was voluntary, and the participants were compensated for their contribution
while adhering to the research ethics principles of the author's institution. In general, they had an intermediate level of

proficiency, equivalent to CEFR B1.

2.2 Instrument & Data Collection

Data was collected using the Japanese version of the Sun and Rueda (2012) engagement scale (Table 1). The
scale was adapted and translated into Japanese by the researcher and reviewed by two Japanese speakers with expertise
in second language education and EdTech. As part of a larger research project, the survey was administered to 31
Japanese students volunteering to participate in an online English course on the topic of small talk conducted over
Zoom. The participants were also interviewed in focus groups about their engagement and learning outcomes. The

items marked with an asterisk are reverse items and have been recoded.

Table 1.

Translated Scale and Participant Responses
Item Mean | SD
1 AV FABREDN— N2 Fo TRl LTz, B2 %2~ RIFEFTICSINT 5, 7L—2T 7 v | 465 | 049
—LTE~A 7L ARATIZONIC LT 2, TEBMRYAFETIHET L H10F2%)
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2 IEMAIHA RV DIT, d v T4 AREEZTICREL T, * 4.61 0.80

34V IA NEERFHELIEE, M TREPBEEL CBAR ) 2 LT, * 403 | 1.05
4TDFVTANEERZHL TR, $o b ERTEL, 426 | 0.89
5 HRTEH OB i) £ T L 72, 432 | 1.05
6 DAY IA AEERTHT B LHHE ST, 439 1095
TIDX YT ANEERZHT B LI, V2T IRBEREL T, 416 | 093
8 ZDF VT A AL FE TR BFEWA 57, 452 | 072
9 ZDF v T4 VEEEDY BRI D 5 7z, 445 | 057
10 2DF v T4 ¥ERZEL TV LR EEARTICRo T2, 394 | 1.15
11 ZOF v T4 vEEIGREE 572, * 432 | 094
124V 74 VIRFEFRIZ, Zoom D7 A RICE AT, 500 | 0.00
13 BEERFRIMC S HE LTz, 313 | 141

14 ZDF v 74 VIZEICBHE T 215 E B % YouTube 04 v F 72 & Cil~7z, | 229 | 1.55
15 Bl E L 7215, NEZEIEL 7200503 572010, BEFR—LX—=VD7 4 X381 | 135
W& Z T2,
16 F v 74 VEETH- ZNBICOCTHEFEZFED 5 72010, frEaggZm 2% 0. | 174 | 1.29
IER L 77,
17 v 74 BEERIC, b bRnl L A3H - 7-5E1CiE, kT 2 7-01cfife | 423 | 0.88
LIS E L7z,
18 BNl CHATLNEDERETE o 5 EI1Id, BlAIELEL <, BEFE L | 261 | 1.63
770
19 v 74 VEENETHHEAD»572DT, TEIIRKARLRE—L =2 %% | 423 | 088
W B oTWh B NICEND -\,

3. Results

Similar to the original survey, the translated survey demonstrates acceptable internal consistency, as indicated
by Cronbach's alpha coefficient (o. = .81). Table 1 shows that the participants reported high engagement levels during
in-class activities. Lower mean scores were observed for items related to studying outside of class or utilizing
supplementary materials (see items 13, 14, 16, 18). To further validate the questionnaire results, focus group interviews
were conducted with the same participants and compared to the questionnaire responses. These interviews also
confirmed the students' high level of engagement and satisfaction. Given the increasing number of blended and online

education in Japan, this survey serves as a valuable tool for educators to assess student engagement.
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V¥ R—A UL B AARERETEBICET I —ELE
— bR EERRE LT—

KPR e (R
F—U—F: AAEHT, BHEE RO, BTLEH, KVIRY

L IXUBIT

I, HAREHBEIZBW T Yy R—A VU T HEA UTREMTOND L 9127 TE e, HEEEG
BT 23 R—A U ZTWIRITE D20, HEORN EDOTOIZE7 v Y T 4 ICERZ T Ty v R—
A VT EATORITITR B0, 7a Y F A ITEP TERWTEES, RERREEOEET ¥ F—
AT LTNDFEELND, £z, BT NAGEHZIEMICBT 22 LR TEXE LTH, FEHEOR
SENRFIUTETEHIMESNAR, ZIT, V% F—A U Lo THFEEENED L HIIK D& %
BT, BEEEEL, BEL QW onEfitds Lt L,

2. SEATHIZE

G - FMEF007)1E, > % R—A » ZRHIIE L PEH SN DITEFRHZ TR > TRESND Z E0dD
LHE L, #HhDFB OEEMARTH L CVD, £, Vv R—A 75 F A0S Ll aii &t S,
ERRDEWVICR D) D 2 & TREDUGEL TOEENKIND Z L 2m LT\ 5, FH » KAL2011)
1%, FEERETEA L AAGEOERATRN Y ¥ R—A U 7 IZB T 2ROX 2T 2 L 26N L,
T2y % B—A U 7 ZATH 12T Tl <, BEHRARROEAN L HE) Lo v R—A » ZHEDIVIRATH
HELTND, 5T - #Q2014)TIL, 77ty MIBET 2R AIEE L, 772 hoEEA L
ICERZ AT ST Y R—A U T ZATo7E O BT 72y FEBIIRITH L L LTS, Zhb
DFATIIED D, D FB LFHEFE DR DE, HHEFNEE ChHD Z Ebhb,

3. A
3.1 AEWHE

AW IV IHNORFCHRESEFTAETH D, BAGEY A [THTIv s - BT —va )
% 2022 AR (BRI 2710 [ZBIELT-84 Do b, T —XIZKIBNIRIN-T2 5 2% oTxt
G L L, 5 AOWRRIE, HEHE 34, FHEEST 14, VT4 HH 14T, RENIAHKETHL,

32 FHEAE

FROERFETT 0 YT 4 V% R—A T OIFEERIN L, TN OV v R—A v T8 &R LT,
WIZ, &5 HORFET, LLTOIEZT-o7-,

1) =a—R%&vy R—A 7 L TEE

2) V¥ R—A U TEEER LS a— AEFE A E AT, IRV IRY >— Ma)lZitA

3) [AL=a—ADA7 V7 N LTy

4) FIHREEF LS a— AEFAHE AT, IRYIKY — MOIZFEA

2B, ARFEE NN EAT O 7w, 57 7 A NVBIOIRYIRY >— ha)b) &2 EH R S8,
BT, ANEBZITo 2 BEERORE B7E) T FEELCFAL=2—ADRA7 V7 NHE, &
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FE L CiE - et S ET,

3.3 GHE

T E DR LT B LRV IR Y v — RO &AT 12, S oBlsIL, 850 1O
HOORE EORMEAIZKADT 208 90, [(QECORE EORMESEZELETE 50, [OFRFEL
DHEEFSNLD N E 978 ThD,

F9, Vv R—A LU BEEFEONT L, BELORESZ YV AN v Lz, WRIIRDIKY v— b
@IZRRASNTNE E DBEEIT ST, Aoinnd, ALORBERICR OV EFHEA B LR SN T
WS FRIEE D G272 5,

WIZ, otk a2 L, B IKY > — ba), IRV IRY >— Mb)& DA EIT T2, ROHTND,
HONROWZRBERAEIETE 720 E D DR LN/ 5,

BRI, 57 RORETIRE SN BTk E TR 2o L, BE, RVIEY > — Ma)b) & DIREE1T
ofc, AOHinG, HOEBIESNEEFEE MR SNIZNE 2 DI BN 7 5,

4. HFTRERBLUOEBE

IHTORER, v R—A U ZIZBO TRV IEVISEH 21TV, HOORE LOMERICET K3 M
B, TORERMEESH, BEMESNZZ ENRHLNIRoTz, [OXONFILT 72 |,
YRL, TRIRVA, R—=ATholz, FEHENHDLE, T2y MIEMET TWDFEET
U X LBIZEFRBFENTNZRNE N I —ADGRD B, [OXICBIT A EFEBIIFEEIC L - TER
STNDIZEPHLMN2oTe, ZORREND, vy R—A U 7IC X AR EEGETIL, FEHENREDE
FHBICERRZ T 20 Lo TER SN HFEHE bR -> T 5 2 EAVRIRI NI,

77, OO EETT VRS ZHE R THRBESICRDOTR2WES, TORBESIMEE SN
ZEURENTL, MR ¥ B A U I Lo TREBEEZMRT 202, v F—A U 7HRHIE <
DRBEEB/DLZEDMETHY, HODREETTNEREDEWVIKSTH LI 2k
NEETH D,

5 &9

INTRERNS, 1[EIOT Y R—A V7IEETH-TH, FEEICL > TRRDIROZEHGT, BEE
BEIEL, BEEEMEIND Z ENbhoTz, Koy R—A U 7IREITIE, v ¥ R—A VIRV K
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brown fat cells and whether the of of (CP) having have more brown fat cells and whether ation of th 9 of
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adipocytes Increased due to GP intake in those with low brown adipose tissue content brown adipose tissue volume and low heat production before the intervention
and low thermal production. increased brown adipocytes after GP intake.
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Inoculation of appropriate nutritional functional foods Increase brown fat tissue and heat
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These results suggest that continuous exercise habits and Inoculation of appropriate
nutritional functional foods increase brown adipose tissue and heat production.
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The Impact of Interaction with Young Native Speakers on

Students' Cross-Cultural IQ and Worldview

OBARI, Hiroyuki (Aoyama Gakuin University, Emeritus)
Keywords : Interaction, Cross-cultural 1Q, Worldview, 21%-century skills, Collaboration

1. Introduction

Interaction is of vital importance in teaching English as a Foreign Language (EFL) as it provides valuable
opportunities for practice, cultural awareness, and feedback. Through interaction, learners develop their
communication skills, engage in the negotiation of meaning, and adapt to diverse accents and dialects. Ellis (2006)
explores how various interactional processes, including conversational interaction and negotiation of meaning,
contribute to language acquisition. He emphasizes the role of interaction in promoting language development by
providing comprehensible input, opportunities for language output, and feedback on learners' language production.
Furthermore, interaction creates a supportive and engaging environment that enhances language proficiency and
fosters intercultural competence and sensitivity, thereby preparing learners for effective global communication. In line
with the goals of Society 5.0, this study aims to examine the impact of regular interactions with eight young native
English speakers on English learners' attitudes towards using English. The study investigates students' attitudes
towards speaking English, their cross-cultural 1Q, and the implications of these regular interactions with native

speakers.

2. Procedure
2.1 Participants

Participants of this study comprised 41 university students in Tokyo, Japan. Their English proficiency level was
around B1, which is considered intermediate. All students were first-year students majoring in Law. The 41 students
were divided into two classes: Thursday 4th period with 20 students and Thursday 5th period with 21 students. The
pedagogy and teaching materials used were identical for both classes.
2.2 Treatment

The first 15-week program, conducted on the Zoom platform, focused on presentations related to SDGs, World
Heritage sites, global leadership, and cross-cultural communication. Global leadership and cross-cultural 1Q were
taught by Dr. Weakley (2021), a foreign professor, with monthly interactions with eight native young speakers. In the
second 15-week program, instruction focused on COIL with NUS, face-to-face lectures on world religions, and
research presentations on global issues. Additionally, students were assigned to create digital storytelling (DS) and
MP4 movies. This approach allowed students to practice their speech repeatedly and access their presentations online,
thereby increasing motivation to improve their presentation skills. During the program, students worked in groups of
three to write research papers using applications like Grammarly, Trinka, Quillbot, and Deep L. They also had the
opportunity to interact with native English speakers once a month (Figure 1). The use of PeerEval software (Figure 2)
on mobile phones enabled native speakers to provide valuable feedback to students, leading to further discussion on
various topics. To facilitate the learning process, a group Line was utilized for sharing learning materials and uploading

assignments. Students used smartphones to film their presentations, which were then uploaded on group Line.
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Making peer evaluations accurate and fun!
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Figure 1: Interaction with Cru Figure 2: PeerEval Assessment

3. Results
3.1 Improvements of TOEIC

The educational instruction was designed to help students overcome humanity's numerous critical issues in the
twenty-first century to develop critical thinking skills. Participants (n=41) took the TOEIC pre- and post-test to assess
their English proficiency. As a result, the mean score increased by 71 points, from 568 (SD, 115) to 639. (SD, 119).
The study found that the 41 participants improved their English proficiency and presentation skills while studying
topics related to 21st-century skills and global issues.

3.2 Questionnaire

The assessment of participants' improvement in cross-cultural sensitivity and twenty-first-century abilities was
conducted through a questionnaire. After two semesters of observation, the activities brought about a transformation
in students' perspectives on cross-cultural communication abilities, presentation skills, and alternative worldviews,
resulting in increased confidence in using English. From the questionnaire survey comprising 53 items, the following

five significant findings impacted students' learning:

(1) Do you think you have developed the skills of critical thinking and problem-solving (1) as part of the 21st-century
skills?  93% agreed.

(2) Do you think that Dr. Weakley's lectures have contributed to the improvement of your English proficiency, cross-
cultural adaptability, and the expansion of your worldview? 87% agreed.

(3) Did the interactions with Campus Crusade members have a significant impact on your worldview, perspectives,
and way of thinking? 88.4% agreed.

(4) Looking back on the lessons, have you found that using English and speaking have become enjoyable for you?
91.5 % agreed.

(5) Do you think that overall, taking the year-long course has improved your overall English proficiency?
88.4% agreed.

In conclusion, throughout 30 weeks, eight native speakers participated in the lessons once a month to observe
the progress of students in speaking and presentation skills. The study suggests that regular interaction with young
native English speakers significantly influences English learners' attitudes towards language usage and worldviews.
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Life is Long, Challenging, and Unpredictable Like a Journey:

Processing Metaphorical Meaning in a Second Language

IKUTA, Miki (Nagoya University, JSPS Research Fellow)
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MIWA, Koji (Nagoya University)

Keywords : Second Language, Metaphor, Interpretation, Semantic properties, Figurative language

1. Introduction

Metaphors are difficult to understand in a second language, and they cause misunderstanding of contexts of
academic lectures (Littlemore et al., 2011). The difficulty does not come from lexical meaning itself, but the
metaphorical usage of the words. Recent work examining the time-course of metaphor processing has demonstrated
that metaphors are initially not processed as deeply as in L1 (Ikuta & Miwa, 2021). However, little is known about
metaphor interpretations in a second language, which is a measure of downstream processing, as this has not been

systematically studied. This research studies metaphor interpretation in a second language.

2. Method
2.1 Participants

Twenty-six Japanese advanced language learners of English produced interpretations of metaphors in English,
their second language (L2).

2.2 Procedure

We asked participants to interpret a normed-set of English metaphors (Roncero & de Almeida, 2015). 84
metaphors were shown in English (e.g., Life is a journey) and participants were asked to provide three
interpretations based on their impression on how the vehicle word (e.g., journey) was expressing about the topic
word (e.g., life) in English. For instance, participants could have listed three properties such as beautifiil,
entertaining, and eventful for Life is a journey. We compared the interpretations of English second-language (L2)
speakers with those of English first-language speakers (L1) to determine if L2 speakers interpret L2 metaphors
differently from L1 metaphors.

3. Results

From a qualitative perspective, we observed some overlap between the interpretations of L2 and L1 speakers.
For example, participants in both studies produced long, fin and exciting for Life is a journey. Moreover, as a
quantitative measure, we calculated interpretive diversity of the metaphors, which is an entropy score introduced by

Utsumi (2005) that reflects richness of metaphor interpretations with the formula below.

HOX) = = ) plalogap(x)
i=1

H(X) is the entropy value for metaphor X. The entropy can be calculated with the token and type of

interpretations. A range of possibilities of interpretations p(x;) can be obtained for each interpretation (xz, x2, Xxs...).
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Table 1 shows the example of the calculation formula with a metaphor Life is a journey, which evoked 4.86 for
interpretive diversity score in this study. To obtain the scores of interpretive diversity for all items, we used RK
processor (Reid & Katz, 2021), which automatically calculates feature-related values including interpretive diversity.
The average interpretations ranged from 2.97 to 5.57 across items (M=4.81, SD=0.49). In comparison with English
first-language speakers (ranged from 3.10 to 5.52, M=4.49, SD=0.48), our results revealed that metaphor
interpretations produced by L2 speakers are significantly more diverse than those produced by L1 speakers (Wilcoxon
rank sum test: Z=-4.60, p <.001). Table 1 shows the most produced three interpretations for Life is a journey is listed

in order with the average scores of the interpretive diversity, number of token and type with standard deviation.

Table 1.
The interpretive diversity score and the interpretations produced by more than one participants for Life is a journey.
This study Roncero and de Almeida (2015)
Interpretive Diversity 4.86 436
. Long (11), Fun (5), Unpredictable (5), | Long (10), Adventurous (8), Fun (6),
Interpretations . ) .
(Number of Exciting (4), Challenging (3), Adventure (2), | Exciting (5), Hard (3), Path (2), Road (2)
umber o
. Enjoyable (2), Interesting (2), Maze (2),
participants)
Story (2), Unexpectable (2)

Although there was overlap between the interpretations of L2 and L1 speakers, L2 speakers produced more
wider interpretations to metaphors. We interpret our findings to suggest that bilinguals draw from semantic and cultural
knowledge from two languages, resulting in more diverse interpretations than monolinguals. Given that metaphors
are ubiquitous in discourse, our results have implications for its use in multilingual environments such as education

settings, as metaphor is commonly used in teaching,
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Impact of a Login System and Motivational Tools
on the Usage of Online EFL Practice Tools
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1. Introduction

As of last year, Tohoku University moved many of its online EFL educational materials to a designated
website (https://pathwaystoacademicenglish.com). This allowed us to create many different tools in HTML
and JavaScript that would allow students to practice vocabulary words through multimodal flashcards, get
automated feedback on their writing, practice speaking via automatic speech recognition, and more (Takeda,
2023). While the website seemed successful, and we were able to take some data about the impact of the
tools, we mostly had to gauge student usage through observations in the classroom or surveying students
about how often they used the tools as precise student data was not logged. Furthermore, though there was
some external motivation to use the online tools (i.e., they had tests and quizzes which the tools could help
them prepare for), we had no way to check actual student usage, nor could we provide them a personalized
experience. Therefore, beginning in the 2023 Academic school year, through the PHP coding script, we added
a log-in system to the website that provides students a personalized experience, allows teachers to track
students’ actual usage of online tools for potential external motivation opportunities, and offers two
intrinsically motivating tools to students: a leaderboard and a rewards page. This presentation reports on our
efforts, updated tools, and some of the initial implications of its success.

2. Procedure
2.1 New Website Features for First Semester Classes

The new version of our curriculum-centric website provides previously created worksheets for each
chapter in the university’s designated textbook, Pathways to Academic English 4" Edition (Spring & Scura,
2023). The website also provides various “online tools” for self-practice, which teachers could assign as extra
practice or monitor student use during class. A list of the online tools is provided in Table 1. In addition to
the tools, a “leaderboard” page was created, which shows the top 30 students who did the most practice with
each type of tool. An individualized “my page” was also created wherein students could monitor the amount
they had practiced with each online tool, and could receive feedback in the form of bronze, silver, or gold
medals depending on how much they had practiced with each of the tools. We hoped that these incentives
would encourage positive competition and intrinsic motivation. Figure 1 shows some of the various tools that
are available on the website.

Table 1.
Online Self-practice Tools on the Pathways to Academic English Website and Logged Data
Multiple Choice Writing TTS ASR
Meaning & Context N Listening Speaking
Attempts & Accuracy % Attempts & Accuracy % Attempts Attempts
Word Parts O O O O
Synonyms O O O O
Phrasal Verbs O O O O
Idiomatic
o O O O O
Xpressions
Paraphrasing Overall Attempts
Summarizing Overall Attempts Average Length | Average % Repeated Text
Oral Overall Attempts
Summary
Discussion
Practice Overall Attempts
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e Content Fill in the blank by writing a word containing the word part in its appropriate form:

Match the word part (o its meaning A picture made from light is calleda __.
lum(in), phot Write your answer below
=030 2=

I Check Answer " See Correct Answer l

Moanng () Context
Illuminate a building Choose the word that best matches the meaning

Creation of chemical compounds using the energy from light

= [ourcion] emors g 1
an Enghsh
The compuacr heard
Adyvice: Oral Summary Speaking Practice
GM M' There are three lectures below Listen Then, cralty notes.

Leng®h of Original Text Versus Your Summary ]

- b o Vo
120
100 O # Wox 101

Conversation 1: Discussion about Manditory PE Classes

Your Text Lengh Minrrum Approprate Length

[ TS B Start Speaking

Y
marry 3 weed chunk  Academs: English

Repeated S-word Chunks

Figure 1. Various tools on the new website

3. Checking the Impact of the New Website

We asked students to take a simple survey (similar to the previous one given before the log-in system
and new features were created) to gauge whether or not students this year felt more engaged by the website.
Overall, we found that students reported higher engagement this year than in the past. This result seems
supported by the fact that students utilized the flashcards and other tools several thousand times and used a

wider variety of the modes. Furthermore, we checked correlation between Likert-scale questions regarding
self-reported student usage and actual number of clicks in online tools to see how accurate the survey likely
is, and how much results from the previous year can be trusted. This led us to discover that students’ self-
reporting was only moderately accurate. Finally, there seemed to be a small amount of correlation between
end of semester test scores in order to get a general, but we currently only have simplistic data and can only
report an extremely preliminary look at how useful the tools were to skills acquisition. We hope to finish
collecting data and report these results with proper statistical analysis in the near future.
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77

4. fER

GPT |2 LV AR S NZR Iz A > MIZeC e LTSN TR Y, REl= A2 FONE MR
LONEZ, —HTOCREITHE D H LW E B 2R b H Y | FEEOEANERZRD S
F O 7RO E LTI LIRE 5 L B2 5 Fhb 5D, M TEDFHHRETHY , FEHEDE
LIZRD LU BN Db H D, Z 9V olciMlisXOEEE 7 v 7 Tl 5 ka5 %meT L
72U, RHMEEN 252 1 B> CORBMEE S IR D T8 OFERIIIEF I CHERN ThH - 72,

5. SHROBAFE

ARITIIIROBFEFZAT > TONRNIZT TR REROHIELEDTRE bERT TH D, HHD
PiRET —~ & LT Tur T N OV—T Y v Ra 52 GHIERELZTHMEL °. BEORHEERE 2
FRERED 5 747 4 7 OERT —~Ilh b Uplifb Sizifffiz 5| & HI Uo7 v o7 ik
ERERT D VAT TN CO ) TS A DIEEEARECT 720D TR E,

&

1. A7’ Ri— hD GPTAPI 25 B IERMEFE & LC, 418l Talarian |2 & 5"GPT for ~ Sheets™ and Docs™"
(https://gptforwork.com/ )& L 7=,

2. Autocrat {2V T ILERE(2020) % 2,

3. N—TV w7 &7 a7 T2 CIHIEAEE 3 E T 5 FEIE Mizumoto & Eguchi (2023) CHERAH STV 5,

BEHR

Mizumoto, A., & Eguchi, M. (2023). Exploring the potential of using an Al language model for automated essay
scoring. Research Methods in Applied Linguistics, Volume 2, Issue 2.
https://doi.org/10.1016/j.rmal.2023.100050

FEEHETS. (2020).  TautoCrat T7—HZLiAA&] . (AT A4 R) https://bitly/410YWLV
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WEET 4 N— MNEEIDSERAE OHRHR EE BRI RT3

IR B CROUERRT R
F—U—F HHRES, JGET 4 N— b, RBE, HNEE), R

1. iXLHIT

2022 FEFE Y OFEEFRETO RERIZRRGEROIFRH]] OBEMNZALND K 91T, FEAED ICT Hifrd
TEA L, HERIZEEICE FHEeRET) « BBE OB RIS HITRD LT D, ZOHT, HEDTE
FEHE BV, JEENOAR RO THHMEZOFEREBE L, 1| DOV MEAE LTIGET 4 —
NAEEIDSENE & LT, EBERNICTERA I AhLbiioodh b,

JEGET 4 N MEEN LD mBAEORHIREZ ZIX3 NI oW TR, BIEE TICEIC R EE
711 LD 2D A I A~OFIE M T — 5T (& LTHIE, 2010, Af£%,2022), #EHIAG7E
B XA DERK - B LW S EEIIIAIC & 9 8% 5. 2 DI D7y BubZeuslé LT,
Vet 2022), F/-EEBNE U CHUD MATeSGET ¢ N— b & RENTOIGET 1 ~— MEBIOFFEH R
B UT-FgRiE A ey, UL EDRBLITFD 2 mE Y Hh—F 7 2 2AF 3 (RQ) & LT,

RQI: HGhT 4~ — MEENZHR D MA SR, #EHESEEIZR N TED L S R D 50,
RQ2: HUWAHATET ¢ ~— MEBIOFEADIE L, @RAEOHHIMEEREEIC D X 5 2B 5.2

DN,

2. RE
2.1 PREHIE

ARFFECIIIGET 4 ~— M, 1) SEENE LTI MA 7S EiA (ANER RS IR T - 142 4
FESERE] EIERR). 2) oL U CHEMZE L TRV MA TSR 1HEA 256 4, TF22ERE LI
PR Zxtgel Uiz, B O VAR, #bF L LTUIMK (2021) OIGET ¢ ~— MEEZHGT 2 V., #
(21 R OIGET ¢ ~— MEBNZFENIC T To 7,

22 FE

AL - R BL(2004) CREFS SAL7e THERIFEBRERE R | 2 Hv, BRI L 0 5557 ¢ ~— MEHE)
OHCAIFEE O BRI ~DOF LYo T, TIERE) (0 U CIRSBERAC, T3 I2xf LT
VFRERL TR 3 HICERINGHE 2 3206 L7z, 733 THH ORI ST 5 BEFERE CRE L= b ol K+
AR TN LT, 426 NORFAZSHE & LI2EL - 1 RQ2004)OFE ClE, HarEE~0 A%
Mgekols) TREIE) [RHLOEM] &) 4 ]S STl Y, ZORREEE X TRRETH Y
MrE1T-7,

2.3 STk

BERROBEEEICR LT, FRTE, e~y 7 ABRRIC L DR 7o &1T o7, KA &340 (i
T2 S THE ZHIBR L, HhH L7z 4 228580 LT MR ESE 2R, tEIC L > T2 BEa i L
77o HRFNETLEHITEL - FiR (2004)D 4 [K+ S 13RS DHER L 7o T2 0D, KA IFERFZED
HOEPEEE L THW =, 4 SO FALREEL, 2240 af25008 0.700 LU &V ) @WEAED S BT,

1

119



3. KR

ISHTORERITE 1| OBV ICE L O LND, EETHIET ~— 4T 9 BRI, B CIT - T2k
XY ThEERL TREMEO AR THHLOER] SEEICE VR 22572, LT TREME 1o
CTEEAEIB LN h T,

1. BEORBHRF & ¢ ER R (KT 5% K ETHEICEWEIEZ R L7270/

Factors Group N M SD )4
OR 5570 1R 245 3.85 754 000
ERiERY 142 436 639 '
@ WEMEOBEE e 244 3.07 683 000
ERiEEY 140 337 708 '
@ BEM 1Rt 245 371 621
ERERE 142 3.74 618 7
@ FHMOER e 248 3.64 880
ERERE 142 3.83 859 039

4. BR LW
FRETIGET 4 — MEATo @A L Y b HIEBN CHGET ¢ ~— MW A TZEARAED I3,
] DS DOE TN TS E R L 22 o7, TG & L COIEIINZ O REE 2B L7-0
. FILE LA FNLDOEEZR L CW e mRAENIGET 4 N— NaeiiEEl s L TRATZOD, 20
SENTE 2 DT OITHGET 4 ~— MIIOE & RRE 2 T 21BN EN 5, Fo, #BELL
THEYMATBREIZBON T, ORISR COREOE(LZRET D Z L NS HOMFIEREE LT
Fohb,

5 TRk
BUEZE—. (2010). [EARAEDTGET 4 ~— MEENIFGEA B —% 0 7 LR EE D 2 X 00
[STEP Bulletin] 22, 115-127.

PHERITE/A. (2022). TV —F 4 o7& T4 T ¢ 7 DFEHARFEZ X HPCHIEE OB/ SETSEEE Y
SNGRE. 47 RIEERGEEE Y (EEERS) .

DARHIT. (2022). T HARNGGE SR E ORCEEE 2 ET 28977 A MER— RN T0TIc L 5 %4
PERRRE— | [HMNEREEE AT « 7 FRBRESFFeiiEL] 7, 37-54.

JIVREAR. (2021).  [95ET « ~— MEBIZERT A b : ZHEA] #%E : S.AD. Works.

Wil B A - kRS (2004).  THEHIMESREE ARG H 7" 1 & A AT T 8 — SRR & fham b i 2
WCORRE— ] TEE DHEEETE] 52, 186-198.
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REFEBHB BT REBEET Y
[ELSA Speak] DEA L ZADERHE

Tk Hin GLAEERT)
B b H GZanfERE)
AF B (SLAREERE)

F¥—U— R : ELSASpeak, FEMEIE, FEEIE, K¥EIGERTE, #HE DX

L IXUBIT

SRR 0 Y 2 7 MRIBREEE T 1 /T A VT, FENERE LIS U7 Y = 7 b & FE
L, ZOMREZHEFETCHRETHZ LICLY, FEHEHRENZM LSE5 2 L2 HIEL T D, (JTEHE
DIFHETT VBT —vay, T4 Ay a BB U TIGEERET L0, ERE YR AaIa=s
—a U HE (2020) OFFEICE D EHGETHET 2 EAMFE A AT 852% Chho7=—5C, HREDRE
ICEERRNERE LT NIT 55.6%, HEDOHEEOIEICEENRNV-OFEELGE L=< RN BoT7z
RERD B D NIT 644% ThoTz, FAENEFIZEEEFF TRV &R ORI L KT T wTREM:
WHDHH, KH (2013) THFEEF~D [ROE) WEHHEOIGEORE~D AERHGEFH B D
RIZFET L LERLCEBY, FEHENEBD TR OZEMD Z ENAREE RO REFHIM A EAT D
Z&iE, FAEORENOR ECHENT D EE 2 BD, Al FAENA S TREOUGEIZIRY el
DY = LT, 1 EAEDD KT Z RS HGEI EREIET 7Y TELSASpeak ] 2238 AL, EHADH]
#% (Pre/Post) CEFKIHNEZIT-T,

2. ELSA Speak

ELSA Speak [T Al 55 aFIH LR EUE—E AT, Av— I+ D77V r—2a s
v a— RLUCHHT 2, BEENOFENY TILE A A TEA S, FEHETA D OE T T 238 L,
MR LFETHZENARETH D, £, LEST L—X2Rnn B8E ) WG T [85
(WA= T ) BBURE LIeA T ¢ T AT BEHENS, FEEITZWT A N2ZBT 52 LT,
FHOEREIEU/2 1 H 10 HBREOT AV —Ly AR, AAOHBIZS U hEy ZHlo L R
CERSET D,

3. FE
31 BhE

BN, | FEPOREEETOT e Y =7 MEAEGET 1 /T LOZETH Y, Pre FHAED
[BAFE 1T 61 44, Post HEDRIEH 1L 32 4 TH o712,

32 FE

T, SIEFITKFHOE 6~7 il B D3N T ELSA Speak O EIZBIT 20 A X A& 2720,
EEOBEER & U CTFIH ELSA Speak % 1 H 10 /0FEEEEHT 2 X 5 ITHERE L=, S8 AR
|2 ELSA Speak D27 A M & 32BR L, SEEOFEECHE 78 TR D Bkl = L,
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4. FEFR

Pre HECH—FMII LW hESRICEZA [AE—F 7] 23324 (5246%), [aa=b—v
ay ] W14 (18.03%), [VA=27) 3104 (1639%) TV—F 17 374 (1148%) (T4 7
47 314 (1.64%) Thole, ZOREND, FAPBEICEET 2 A UTEWVELZRF > T\ D
ZEnbhots, £, EOXIITHGEERET TIX L2100 kSl R, 34747 A
— =D X ITEFELTIZ 254 (40.98%), TELWREFTEELZVY 231440 (22.95%), [FafiE)s7
Mebb X HIEHE LI 124 (19.67%) Th-ol-, BAIZ THEDO L HIZEE LIV &) Hil
FURDRIWZIE [RA T 4 7 A= —] LI EENER B 844), RWT P4 (644) Th-o
7o BEDEENFENR -T2 AANT [Taka (ONEOKROCK) ] (44) Thotz, DO EMnBFEICE
S TOFFEDRG OHIIHRA T 4 7T THDHD, FRITEENaa—ET VR NPT &
N Gibzdyal

Post #i#5C ELSA Speak & E DL HUNEHTE Ienemhi- b 24, RETHET-ROIr 1821 4

(65.63%), 1 » JIZHEA 7 4 (21.88%), 1 FMNEKEIN 2 4 (625%), < TERMSZN 2 4

(625%) THY, W TE I FEIIMRD TORed o1z, HHTE R o7-FRFH & UL THE 2
Dol - MOREICIEDIZ] 25 74 (33.33%), [HkkeasmEE - BB Lsh o7z 236 4 (28.57%)
Thoilz, TOZ LD, FADOH RO A, ELSASpeak ZkeinIE AT 5 = & 13K#
ThbHZ Enbhrol,

Pre/Post FAT CHGEDIFIZAENB A0 E=312, WG ~DEEE 28 £ OFEROHZ L LT- & =
A THERS D - CRPHERH D LAE L7-FEX Pre 23 14 44 (50.00%), Post 2324 (7.41%) TH
213D U Qo BSEECEET 2 EMFE NN, & - EHEL0EEXITFE ] X Pre 28 14 4

(50.00%), Post 23 1544 (53.57%) TIEREIZEALA 2 ~7-, —J57C, ELSASpeak N T nlHE/ 22T
2 ]\0)43"315 TR TIL Pre50.78 /5, Post53.21 /&, FE51E Pre48.04 &5, Post51.14 /5, HH5IL Pre 54.54

, Post57.89 J5, FiHMEIL Pre 58.88 £, Post57.61 sk, WHELISMIOo0 EA-OMMmIAN A S/, Post
ﬁﬁ’(ﬁ&@%ﬁ T D EMOEbESNRIE A, [ hRr—va /T 7y hoOEEM] THy
OFE (DEZ) ] HoTWeXDiFoZ V/RITSITRET DT &) e ERRA i3 bivrens, 1%
HEDOFFANTFEE D E LVINER CE 2] DERT DR EEZRUCT DL 9127k o7z) 7L, RELH
BT T2 ER O L2 28T QTR Z IRl 5, ChEBE 2, A%OER ClizE
D¥Fe L ELSA Speak DIFEf &R HEAT ), FEOT ZVRIHREED, SLRDEBOEILRREDOE
fLERELIZWEEZ D,

b2
U SEERY: 7'a v =7 MEERSGEET 1 77 I hitp://pep-rg.jp/
2 ELSA Speak https://elsaspeak.com/

BEIHR

ERe YR A3 2=/ — g U8 (IIBC). (2020). [FED A v —F% 7 Zf4 5 EHE & &kl
https://www.iibc-global.org/iibc/press/2020/p141.html

KHED. (2013). HADKGERFCRIT D5 R BHAE OBUR & . AMEEEA AR i
£ 8(1/2), 37-69.
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V¥ F—A VT O/RB L UHERAIEEORS : VA=V T8N
M BB X OSEERBFIRICERZ Y TT

fREIRE BEORRR (i)
X¥—U—NR: ¥ F—Ar7, VA=27, EER, EEERDS, HEHE

1. IZL®HIZ

X R—A U7V, W E R R BSEESIETHY B S5E CAT L) DY A=7
BEA DI LB L ONEEERBFMEO RN H S (Kadota, 2019, p. 11), AFEEIZEAL T, ¥ ¥ F—A 72 &
DA NLT v THBRRE N N S, U A= TRENIDNE BT & S BEREURA S 5 (Kadota, 2019,
p. 1), F72, 56 BIOKE T ¥ R—A V7 OFAR (IEHEIZT ¥ R—A 7 TEXHEOEIS) 1ITK
HRDHOLND T, ZhnT v B—A 7 Ol mE - S Tuvd (Shiki et al., 2010), LA»
L. van Paridon etal. 2019) DET /I LD &, BERAZWEETEROLZHNTY Y F—A 7%
HZ EIERETH D, Lo T, HAERNKINTELTH, BHFEEROE T 24T LHAETE 5 L)
2725 TND EITIR BT, 5-6 [N v R—A v 7 D72 KKAERE CH B 0N TiEEm O H 5 G
), BEICELTUL, v R—A 72 »T L2 OEESEEN A E L, #EERENTREINCT <
72D EVHFBAN STV D (Kadota, 2019, p. 11), L7A>L. Hashizaki (2021) Ti&, > R—A > 7Hi%
TEBHE DR LA LNRVEEERBLTH > ThRtEINTWD, Lo T, EEEER L)NEEERDL
DFEEANEN D ON>, Zh & bEGERBLOGIRE B ARMEEERE M) EIZBR3 2 OB BT GRE 2),
RO A RIS D720, AR TIES ¥ R—A V7 BV, LTFOT—X ZIUEL
Too MEICEAL T, VA=V T T AR, BENINTOT Y F—A 7GR O, KR (2011)
DY B—A v 7 JiMERIN A F0E U7, B 2 IR LT WO T & b & s X A7 &3 iE LTz,

2. ik

BIL, BTSN 1 44 72 4Ch 21

o7, B D@y, AR TIIRAT 14 EIOR  ABFEOFhx
SEIH LI, T XEDBIH LT, (g ]
Y R=2 7T A M, HIE & R S LT
WORAT A M, v F—A 78 D4 1 [ 1. W L RBOKR ]
a2z Mb 3 PO TAE 33 HORHRSE {ﬁﬁﬂ”ﬁJ“ﬁﬁ 1 e

168

DUBRFZ b

BHS2 (BH) 2E8

3.2v BE—A 0% (BSEELL, BREIRTELN)
BATOE, HHSAZIE B 2=y bRb | SEasas anomonom <:>
12T OTEE 1 HOLELEE ATV, iz 7 B (OB U £ AT E)
T, BHHCEENTORVAB O b E TN [;@ﬁﬁ“
wcl/ \f:o H‘EU“%%?‘X ]\ k%%’i’i&x 7 6i\ /J@JIEI& BMORO (1BM)
BAENTINZ, AREOW THICZO B> o=y MCEENAEE  GEEZREL3 [ & 305 1 {E)
MT A NSz, 3EIE~1 [AIH ORZE T, MAlisNE LG Al Lot FERLTY %0 s
RV a i EOREFICHT HRASE 2IE Lin, ZTORIT~y FRVRA YRy 2T, 2
AT v R—A v 7 %D, v F—A V7 THIT, TOHO2=y NTEENHHEE OW U
AT AR EFGRA AT BIO, KK Q011) O ¥ R—A > 7 HMEERE Sl L7,

13E8

1418
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3. fER

SHTCIE, —BAGRIGIRAGSIRET U 7 (GLMM) BE O FRIREDIEET Y 7 (LME) %]
Lo WORT T —ZlE T 57200, BEERIR L 72 5T — 2 132 TR b L7z, #YE 1 (5-6 [ElT v
R—A > T OB 72 ERETH 500 1L T, A 7 L KERBOLZEERANAEER TH Y
(Estimate =—0.184, SE=0.528,z=-3.476,p=.001), EFRFENLZ\VFEFIZE, F44T A NOEERENE
TeZEAICHD Z ARSI (X 2), £z, FEREEE BB O EEMAAE T (Estimate = —
0.664, SE = 0253, 1=—2.624, p= 019), AGEHENZVVFEEIZE, HIFEEEDMEZ 512570 T L0 Ek
AN TTOGR (BRICEBRZ BT TWDESV) BEL 25HMICH -7 (K 3), 75 2 (EEHE
Ol EASEEERBUEBITHEE 5.2 57, FIXT0OH7) IR LT, SRt OuEE SO 2 7
A N OUGER A BB BT- 2 127 (Estimate = 0.098, SE = 0.429, t=2,289 p=.023), WWOEEZT A k
DUGERE TS FedE OUEE |\ A BB % 5.2 7 - 7= (BEstimate =2.233, SE=3.093,1=0.722, p = 473),

X 2 X3
ZA X0 L RAERBR DA HA P & S e D A2 BAEH]
1.0 L .l L .. L . . - 40 1 1 1 1 1
0.8 sz | | e e
i 30 L T T T T e F
Ei% o | 4 OO

BWRANTI-BR
S
1
T

L REEZ
] —
el |2 e I
] —————
0.0 I — 1] .rlllll.lllllllﬂlll‘ L1 ll% I - 0 ' F EEEEN .‘ aEm
-3 -2 -1 0 1 2 3 2 -1 0 1 2
REE% HEE%

4. F LD LEKOFRE

U EDFERMN S, vy R—oA 7 ORAEERIT 5-6 ML ETHEERATH 5 afREMEIVRIBE S N-, F
7o V¥ R—A U 7 X B EGERBIRLBIEEEE O IS K> GER S LD vy | Kadota (2019) D
FiRE IR LT, Atkid. BARNZRRIEREEL, SINE OBRGERE, HRHES SO LG LI\,

ABFFEL, IST RIMARFZEEPRERAIAIZE 7 7 7' 2 JPMISP2125 DM AR 2% 1- b D TH 5,

BEIR

Hashizaki, R. (2021). The effect of shadowing on memorization of English chunks and its theoretical basis: Influence
of repetition and material difficulty. LET Journal of Central Japan, 31, 39-52.

Kadota, S. (2019). Shadowing as a practice in second language acquisition: Connecting inputs and outputs. Routledge.

RABEIE. (2011). ¥ B—A » TBIGHICIT DFBHOEBA b 77 P —050 8. BIRP{EEGEE
BIFREE, 25,33-43.

Shiki, O., Mori, Y., Kadota, S., & Yoshida, S. (2010). Exploring differences between shadoing and reproduction
practices: An analysis of reproduction rate and types of reproduced words. ARELE: Annual Review of
English Language Education in Japan, 21, 81-90.

van Paridon, J., Roelofs, A., & Meyer, A. S. (2019). A lexical bottleneck in shadowing and translating of narratives.
Language, Cognition and Neuroscience, 34(6), 803—812.
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HOAR—AFARREIZIBW TR D MU COFMRIZ RIT T RE
— AAFERIFICET 220 2 AV BEt—

BOR R (@R

F—U—F: RO, RRDFHE, O AFANE, EEAIORY, IESCHE:

1. [IT®IZ

B SREEAMI I, FEEORHMEEAH LT 5 HINC, BE LOEEE A RET S
F& LT, BDICET DR RFATOIL T\ D, 20 DM 2086 2 <AThiv Tl v, [HiE
A[EEME  (comprehensibility) | « [RZIEE (seriousness) | » [HSAEE (naturalness) | &V o 72022V, #Kadt
D OIS, REkahia & IEREEG S OFHOEFE L 2SN TWD, 2D XIS, FEHEORY o0t
T5Z L THRIEHRERREZHONCL L S LT 2 A2 T, BaVICHT 07 A TH 2 & TFH
RBBENLTE D LR BT HIL TN D,

LU, #ROFHICEIT 258 T, 77— MEIZ X D EBIRI 2 B L T D Hoh %<,
FADE PR TEAE W2 BB RIS £ 0 R STy, £z, ek T — & & Wit
1%, VIR DEDERFTLTWDHEONITEALETHY, R BFEEEIRIRCE 9 FET L0
D ERE L O DI a0,

PR - e (2013) TUX, HGEEOEGEERBLOR ) DHHEI BMIET 2006V JITER L, ®
FERERERLE AR, BIRZEEERHL (B ideal partner) & &TesCE & b ITHETeSeft & A B AR/ HIGESR I
(f51]. best partner) Z & Te L & & BITHELe G2 HE LT, [Al—OIE L Z Rt o] 2 A 5 Chuig L7z,
FEEL LT, RERMEGERRAZ SN Y A MIEENLLETHIEAD SN, [ UIEX T HfE
SRR < 72D T & DVR S, A0 B DR A £ - THIERINM T D Z L AVRIE ST,
DFEY, HEERBIOMRD I X DR EN B~ DN ERET — 2 RSN EER D, 12721, YOR -

HHE (2013) (TEEERILE WO FEEARRIC BT DI TH Y, SGERRRIZ OV Tl Tuvany,

Z ZCARIZE I, R Z R & U CUEEE ORRD IR DA /37 MTOWTHRAES 550
BiEL LT, BAGEOSUOEHRH O CRENCEH Lc, RlFADORTYH, T£5T) ok &
STEMORREAD X 91z, T 2REASCARE BHERT 2 0% L, BXLHE (saliency) 23H<,
D IZHRDOERT WV ETFRIEND b DERIRE LT,

ABFFEZIT % B O— At Al 2 IO B BRI, RIRIICBIT 2730 25 B AGERREG & Dt
FRTEENZ & 5 8T D E BT B2, LITO X 9D 7230 Erl Lk Lz,

a O Ry~ /4To725 / LIESL /1 IESRW 1 28 0 TF,
b. B2 R~/ To726 | £H572< /T I/RERW /1 58 ) TT,
c. HHEbED | BfifiE /6 / BELT / b7,

TERD A C— AFEHRE A FHWZAFETIE, IESCERASCOEHELER (avs.b) 232U VD3, ABFZETIE
R DMMDSLDOFHRIZ L D 5B D EREST D720, ¢ DX D 72F =7y FIOFHIREHHIZOWNT, a
DX IRELLIRE TR RN (ESURARI) & b DX D iRt LR THile A GRSURESMT)
& ORITH#EZ LT (cwithavs. cwithb), 780 DBMUDSIOTIRIFZES 2D THIUL, fA3CE & bIZHiied
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ECIEE =7y PIXOFFNRIEL E & bITHe R & NTEIES 5 L EA bID,

F7o, BFEORY T DAREITHEARRCEAF TENH D LEZLNDD, AT SREHTF
PRS2 D K OBE Lz, NAT, FfsERRICERICEIDT v r— haERL, SUPMIRARRE
NG ENDEDESBIEIZEE LTS bW, RFEOFRBEDENIOWTHEST 5 2 & & LT,

2. B
2.1 BE

IS E Cl, BAGERREEL T RFE 2 AN ZOFERICSIM L T D, ERTlE, ESURASRM:
10 4 ERSURASME 11 A28 U CHEM Lz,

2.2 FE

SHENL, FRTT > — FOFRAB I WREE~OBEL D%, #E & LT 6 XOwifif & WABRD'E
RNCH D HATE, Z D%, R3HRE LT, Session1 Tl 16 XDIESL A HiA, Session2 TIIGAFRNZE 32
LA i, WERBEOERIZID AT, XOERIEFITT v ¥~ A XSk, SnlRC X 552803 7
WE 9 IZELE STz,

# 1.
FRTHA
Session 1 Session 2
IESTRAESRM (e with a) 1EXC (16 30) 1EXC (16 30) 1E3C (16 30)
ORGSR (cwith b) 1EXC (16 30) 1EXC (16 30) AR (16 30)
ZUIPSES RIS
3. R

BFERETICEG L7=T7 — 2 T, £20DX 2107 ->T0 5,

MZRE T, Session 2 123517 5 IESCHHfRRF O SR DAFRRF R D e & L= & 25, SR TRt
B B S (389 msvs. 480 ms; £(19)=-1.49,p=.076), FIFHE LT, AL HZ L LF L arNT
DOIRBEDKET D Z 20, K VIEERFEIMTOND Z ENHERSND, BEOMBEHICET 5780 28
fDSLOFHRRFZ BB L TS Z L AR HRER E S 25,

%2
[ VAR

Session 1 Session 2
IESGRESRME (cwitha) 487 [209] 389 [133]
ORGSR (cwith b) 533[158] 480 [146]

T BRIOBEAIII VD, [ IPIAEERE.

BEICHR

PR « BIHERNER (2013). HERER OGN I IE SCOFRHLIRC £ TREZ KT+ 00« HOAA— A5t
B A W - SGERERE & A AR NGBS B O[5 39 [n 2 ESGESE A tmEirsE R
DRFTREE] 490-491.

126
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BNEELE Y — R 2FIH L7z EFL 28H H 2 B #BAEE &
Z DFEERR
fadt HHSHD R emB AR
F—U—F: CEAMEYYE, EFL, BEAE—ER, BEUE, VA= 70mk

1. [IT®IZ
Big = T Y O HEEFEIC OV TE S DIRENSHTI Y, BUE, Netflix X° Prime Video 72 &
OBFEFLE T — B2 25 L7 ICARIE bR S T0D  (Dizon, 2018), LaL, (BRI
7y R 74— AIBHRIZT 7B ATE 220000 5T, BIEEUE Y — B A& 3B FE LU 5%
HEIID72, 2L OFEEDPRZEDSCEIES BRI OS2 N EEZ TWD, ARTIE, 20
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HHCZIT S 72%. BRI TON, VT 77 VOISR A EE LT DUV, FIENNE
FEEE, A~ RO B BRI > T TOEICRDOFESE, SUEMBIIHE Ulc, MEERHZIZZ AL E Clkk,
REEOHIRRITE. T 72072, LT, 20 1 HERICFHRET A N FEhi L, REBEEOEEEZ MR LT
%, T4 EARNOEH ORI TEZIRY K> T bolz,

#z1
FERH S 178 DIRFEIEET) & TS NVT 4 S ZAOFFIRI
Student E Student F
Cloze test (45) 28 18
#EEHK TOEIC®R R =27 715 620
SEEY A R 5,154 4,731
BFiFE e RERE U N FHE AR
BfE, REFERRICEALTLS Y —L 2wk s

ARG A AT AN ERR) &R (REEE - £29,2010)

3 MRLER

FERIL N E CORBITETARER 2 SO L ITR o 7- b DI o Tz, Wik e, 2IRE LTO
WA K& 7 et fo s, ETRRR, A, B0 2N Uitk LT, HEmi A 5
K < SR L5 2 L5 Student E DIEESEORAHER Sudent F D24 K= 35055
BRI T DT 5. 3 2 \THIKF A2 ] U C B ORI TEN AR ) Ko T b & > Tl %74,
Z OB, W% L BICEMRTH o723 /AL - B 2021) /L (2022) TH B HeE /)
RN T=BINE D ORZATEY S 12 R72 ) | Student B 1 E DB L FERETHELX 2 L7pvoT-, =9 L1
FFBIDIE IR 5 OB Tl 575, SEHDRIATIN S LTS & bR L 5,
S MR HRIORER L 3 L0,

#2
MEODSD 2220 (FEREEE)
BFEHE Student E Student F
7= A, processedh'BIEFACE BT, YIo7ATT L. £ T
. . AL o Ty onlyABICE DD HRIEANMERAN EB-T, AN
N e RAL BRI, BAD LSk e
@ 72;%?%1&;;Zfzbirf’;esjedi” WOB> | B, bRV BADSLB-TOokERS,
- v RS SRR A o feve TH. 9 —A. WATnatural&naturally A 7=H0 5 —A.
BATHEWTTY,
i
T4 (2022) AREECHRLI AR EE DI CRURATZE C, RREEE 5 22K00695) DEIRAS T CTiThoh,
SEIHR
AN - #EE7- (2021) TEEERGRITEIOER T « TR [EEMIE] 47,1-14. ORI KT
HE T

/NLHET- (2023) TREERSRATEIO BRI AT « TIHI2ER 2) TZEHIE] 48, 1-13. (RIS RFEEH)

Knight, S. (1994). Dictionary use while reading: The effects on comprehension and vocabulary acquisition for students
of different verbal abilities. The Modern Language Journal, 78, 285-299.

Koyama, T., & Yabukoshi, T. (2019) University L2 learners’ dictionary use in multiple-choice vocabulary quiz: A pilot
study. The Bulletin of Education, Osaka Ohtani University 45, 17-27.

Koyama, T., & Yabukoshi, T. (2022). The effect of dictionary/app usages in M/C vocabulary task, Lexicon 52, 1-14.
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MOOCs ZiEH Uiz s RBIT 5
RAREAZIRFE - i L 504

2 HET (AETEERS)
IR R (BEARKRSD)
James A. Elwood (FATERE)

¥—7—FK: MOOC, PBL, SDGs, WTC, LMS

L IXUBIT

MOOC (CRHUWEABHA > T A L 3HRE) 2RI LToBOREZEDHIZE T, FAENDIF OGS ZAFIZ 2 & 73
WEINTWD (BK,2014), =85O AZE (Individual Differences) 13, ZAVE TH S8

(SLA) DOFEFIZRBWCHEH 286 TE 7= (Robinson, 2002), ZDHT, B LWKEEE &/NTA—TD
FMAGOEIE, &V MhE EXEET2EE (WTC) ) Z{EL, L2 a3 a=/—3 3 »OR{EN WIC IZ
BN % Z L (Yashima, 2002), F£72, <t ABMROEESIHIINREIERE ST 25, WTC IZEEE 5 2
% Z & (MacIntyre, Clément, Démyei, & Noels, 1998) 235 X4 CV 5, [AERIZ Kim (2004) 1%, HCEZD
JRGE, EHEOIITENRE SIS, REEERIICIE WTC ~EE % 5.2 % LEER L T D (Azmad, 2014),
LIAL7Z23 D, a8 2 B0 NNV EBR G5 DS, REEFH BB, SEE1e izl D
KO MBBEXE 52 50NF, FTEHSRBEIN RSN TOR, FEEO WTC 135 _SiEaflioTa
R o= —va rETHEMENHET, 20O FOUCH T ABEOREE KREIZITH &

(Maclntyre, et. al,1998) 75, AHFIETIE, EEEHHANRISGEHAT BT, 6 OERFOBR
PR, MOOC % V= PRI OFZ 3 SE IR AR 2 S ONZEE DS © TN D DD MRGE L 72,

2. FE
2.1 BhE

ZMELL, TRERORFD 78 4 DIK—HhIGGEFE L~ (385-510) DHARANKRFAEL 7 4 Y B
DRFEDRT T 4T ITN—TD 204 ThH-oTz,

2.2 FE
%7, MOOC I FEOEM & L TRETHM L, ZOOM (2 X% &7 A ilah & - 7 ZE= S8
(T4 AHyay) R SEHEEE —ERRITY, aIa=/—Ta U Ea (WTC), Bazh/)
B, BT, FREEMMEE ), TEEESEEECRED 5 SOERICHOWT, FORURMER LY, 4 SOBERN
FREARRBE N R Z T ROV TR LT, 77— MNEBIS, FEMREE I Z2HETARETH D
Social Problem —Solving Inventory—Revised (SPSI-R; D’Zurilla, Nezu, & Maydeu-Olivares, 1998)(DR T 1 7
7oA SR &, BT 12DV TIE,  Noels, Pelletier, Clement and Vallerand (2000)? [S5E5E &
MR (LLOS — IEA ; revised)] %, ZV—7 U —27|ZBIFHaI 2= — a VERIZOWTI,
Yashima (2002), Yashima, Zenuk-Nishide and Shimizu (2004)D-E 7 /L%, JGEH £2h /158 %, Wang, Kim, Bai,
& Hu (2014)? The Questionnaire of English Self-Efficacy (QESE)% & & IZERkK L 7=,

2.2.1 MOOC DFI|H
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AWFROEREZHT- 0, SERFEN M2 E kT & LT, MOOC =0 H0 6 MIT (vHFa—tk v
YVIRKRF) L= RREDILFRITRRAL LT, edX Z23%80Y, SDGs [ZRHT DR ED 2 — A L FEDfR
Ex LTz, MOOC %fissE L LCTRETHERL, ZOOM 2L 5 T Amihza - 7= D L 52
FENIEEN 2B ST, RIS, FEar7y BEEE) obdE, FEBEORE, A1 -7
Vir—1b, ROWRFEE OO LMS & LT, Mahara 2B L7~ Moodle 2B IZFEZE L, B[R] -
HEMTT7 4— "y 7 BIONEZETEDL L HITRE LT,

3. R

IMTOFER, BEFEOHCAE, a3 a=r—a U EEk, BRSO ERBICEE IR
Dot MEIRREN, FEOBCHIIE, HRFEOBCHIIE, aIa=r—Ta B B
FITIZIEOMBEERAH Y, FEFEOH CHIERICB W TE, RO a I a=r—va v
Bk E OB, MEIZED S I BRERH D Z EAVRIBSNTZ, &HIZ, aJa=br—TarFE
BRIZBANTIE, B S -CRREEARREN & OFIRENIERLS, ST EWE a a = — g UERK
LB e, A a=k—ia VERBEWERDT ¢ 7 RERR SR b S MER NS D 2 L v
holz, Lied-T, FEFO WTC & H O OBENE (Azmand, 2014), 3 X OVH 207108 & Bhk
SUIFO WTC ~D52E (Kim, 2004)1ZOW T, A TIFZEDORERZ SR LTS Z E R BT 5T,
PBL WIGEFEFO I 2=l — a VEACOREEE, JSEENOBRICAR D0, EHDOERE D
BRIMEIZ DWW, FEREFRICE - T, SDICHMAERED DMENH D259,

BEIR

Azmad, M. (2014). The relationship between Iranian EFL learner’s willingness to communicate, intrinsic motivation
and extrinsic motivation and self-esteem. Journal of studies in learning and teaching English. 2 (6). 1-23.

D’Zurilla, T. J., Nezu, A. M., & Maydeu-Olivares, A. (1998). Manual for the social problem- solving inventory-revised.
North Tonawanda, NY: Multi-Health System:s.

Kim, S.J. (2004). Exploring willingness to communicate (WTC) in English among Korean EFL (English as a foreign
language) students in Korea: WTC as a predictor of success in second language acquisition. Unpublished doctoral
dissertation, Ohio State university, Ohio, U.S.A.

Maclntyre, P. D., Clément, R., Démyei, Z., Noels, K. A. (1998). Conceptualizing willingness to communicate in a L2:
A situational model of L2 confidence and affiliation. Modern Language Journal, 82, 545-562.

EAZAERL (2014).  BAH)edX iFE CRAT-ZAEZAREME, [yl T2, 67,1035-1036.

Noels, K. A., Pelletier, L. G., Clément, R., & Vallerand, R. J. (2000). Why are you learning a second language?
Motivational orientations and self-determination theory. Language Learning, 50, pp. 57-85,

Robinson, P. (2002) (Ed.). Individual differences in instructed language learning. John Benjamins Publishing Company.

Wang, C. & Kim, D. H. & Bai, R, & Hu, J. (2014). Psychometric properties of a self-efficacy scale for English language
learners in China. System. 44. 24-33.

Yashima, T., Zenuk-Nishide, L., & Shimizu, K. (2004). The influence of attitudes and affect on willingness to
communicate and second language communication. Language Learning, 54(1), 119-152.

Yashima, T. (2002). Willingness to communicate in a second language: The Japanese EFL context. Modern Language
Journal, 86(1), 54-66.

i

AT IR AR C GRER S 22K00757) OBIkZ T2 bDTH S,
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BFETRROBABZENP LIZa AV N T4 — RN 7D
WEFAT 4 T ITHT B

BTG s (R
iR 2 (GRECRT)

X¥—U—K: FAT 47, BAERIK, 71— Ky 27, CMS, Sakai

1. IZUHIT

VERDIELT AT 4 TITKTH 7 4 — RNy Z71%, SEEEOFRYD OFTIENZOD, JELOF 0 1Z%)
THT 4 — Ry ZITEMIS O LZIXEF 5T 500, FELOBEOEINIITEIRE T, NEICkH 57
4=’y 7 O PESEOEINCERT 2 LV D (F, 2012), £z, FEEOTA T 1 » ZTEEIZB W
T, FEL OO EYLZRBRMN S 2 & 53 E OBEEAHT 23 L (Bruning & Hom,2000) . FV 7 NAIC
R LU CORBENELS BRI L CREREEE 5.2 % (Oldfather, 1993) & 3nbd, Fi-, A 714k
TEHAENBENNCEW-NE CERREM) 2RIl 2 IEEHNE < SR LIcE e L 45 Lo
IR H D (Kosaki, 2020), ZD LD, A2 T A AFEDIEH T, JFEDTA T 1 > 7 I %EHFRIIC
HETAREMEAVR SN TN D, FRZ, HBEIMEUIFEE O AEEORKR 2z L, FEEO LT
JEUT27 4 — Ry 71 IFEFOFREEORCRIN X, —FEICFET & DX BOVBHREIEYD 72
WEWIFCRIZHINZ BIVD ATREMED R S LTV D (AR, 2005) o

ZO—J, BIrOENTAECHMMEIREEIND Z ENFHECALE 525 L H D, ZIUTkt
LT, 1R BELS DORFOLT L TA ARETIEHINTNDH CMS (Z—R « v x—T Ak« VAT
L) T, TR OELUEEREN 72 S, Sakai TIE, RO BFERELBEAICTE S B, M
TIXELA 2 L0 L CH L OBRRIMT A HBRIEA I CE 2, 70, REHFn—/MTELFRE
TOMREDN B DT, FRAOEBIT G IBEN 2N, HFEZ 7 ANTHAET D CMS  EOE R A7
ARITEA TEW L OB - A - 2 A2 FEATELSHREE L G, TELAERK) . KFEED
YFETAT 4 7)), SEEEEBRIST LT, DX ) REEE RITT)ERGEE LT,

2. FIE
2.1 B

SIENL, EREITHTORFZ 1V FEL 2F4E 131 4 Tho7z (F1), BINET, BRNE TEED
BHHZ VERBIEL TR Y, ABZCL, LVERBINT 5 TETHS,

# 1.
ZINE DR
Pk T 7
1 E 44 13 57
254 56 18 74
2.2 FlE

F£7°, ZMFIZIL, Sakai DE T TAROMBERHIAEBET 24 X A&7, ED%, My favorite
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animal (4F& 728) (2B L CHHSIEC 2 E) T, D%, 53 [EHORZEN G 13 [BIH O£
T, T—~vaE L, BT, 6 MO RRA~DOFS IR & OB 57 4 — Ky 72k 2
oy, 14EEOERZETIE, 1RIEORFEL[F LT —~ THHMELZ ST,

23. fEROLGITHE

PFEGETA T 4 7 NOEE, ZH 2011 (Z7ebuy, B 1 IHORZEL S 14 BIH ORFEOFR T4
5 OOFHIHE( T - TR - [RESE) - 1305 - TBEMAGEIN) )& SahRaaas 4 3 AISRHil L T
b OV LT, sEFEERNT, 14 BIHOBZET, MBOHRGEHE (AHLEEET) 2177

838 / [Reading and Interaction 2 Al BFEE / My favorite animal / My favorite animal
as

B 1.7 et el

3. R

AT T D5 2 Eea A N7 4 — RNy 7 % LE D IR 2 2018 O ¢, ftho
BIEDNEDT 4 — K3y 7 MO O SCEGIEONRZTEC T, JiEL. © BT 238
F5] L@ FGENNEED] LV ZEITRT HHELE L T HBIENEL L, HBEIL O [l
DNDHFGEORBEFRD | 2L @ THOENIGEOMS 2 EET D) 2 &ITxd 2 EA KT
TWDBIE NS o1, £, BEATETOERFRE 7 4 — K3 w 71 LT, R SIE 0N IEs
2007, UHIE, ERRO LD i HMBINZ T, FHETA T 4 > T OB DOFER B IHEET D,

BEIR

Bruning, R., & Horm, C. (2000). Developing motivation to write. Educafional Psychologjst, 35(1), 25-37. Cleary, L.
(1990). The fragile inclinat

BERRACN (2005). THMEREEFE OBESIT A @6 5 3-ODZEK : AR & AHAZEOBLANS | JACET
(Japan Association of College English Teachers) Bulletin, 41, 37-50.

Kosaki, Junko(2020). Incorporating Interprofessional Education into Language Learning in a Japanese EFL Setting:
A Case of Speech Activities. Kawasaki Journal of Medical Welfare 26,-1,49-61.

AR 2012/12). (A > 2 =T 7 a A7 4 — KN\ 7 O | FGEHE 7 +—T L o/ i - &%
FOFGERE & S RREAGNEOREER G, EIREE R

Oldfather, P. (1993). What students say about motivating experiences in a whole language classroom. The Readjng
Teacher, 46(8), 672-681.

EHEEBQON). 74T 4 > VU DREEE O TRV T & FHEEEO 24 EMRE - [JACET-Kanto
journal = JACET BHHUCH 58] 8, 14-26.
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FEERT S NVHEREOE
EHERENOFIeZ L - BL T L OFFEA

rifsEHIAe GEREHERT)
MR (L RTBERF)

X—U— RN /NERIMERE (58 BE. 7 by Mk, 7 VX VERE, BiteZ & - E Z LD
i

1. [XU®I

ARETIL, SCHIRFANTFEERT VX NVEREORS S LTI Cns HMERlEE 7Y 128
5. Bl - MRS FERREND FiteZ b B 2L NN EROMEEND, FEERTY
B NVHREDOHRIZ DN TELET 5,

X UDIT, FEERT VXNV BRI EOELREIZHOWT, TFEEERT O 2 VR EOR R 7275
DIEY FHIZEAT 2504 R4 QCIF, A4 RT7A42) ] CGIRMFAE 2021) Habk| 02, HF
TR UFHREIC DI T B IO OFEE T VX NVHREETEHT 5 BRI OWT, FHIBEEEKL
O, SFREMREOMRAR S 2 TR, H=12, S HO/INERE 6 SEAEDEHIIZE) D [FiteZ & |
(B Z & ORECRTDFEE AT VX VEREOTER &2 OhRE2IR~D,

2. FEERT VX NVEREOBEER N, FllK

EERT VX OVERIED, 2024 FEE/INER 5 FENSHFEEL 3 LD THNERE (R5E) ) BCHAT
HAIND,

SMNERE (B5E) OF VA NVHREORENLEY 7L LT, SCHRMEA L, SR8 4 HREo e
WA THDHZEHLTO L IIZETTND CETREE 2021 : 10),

(V) FENEOBEAORRE G Ul 51T

OFBERT VX NBRER MO EBE ATV X NER LD CHERT A2 Ll kb, SMNERED
AT 4T« A= —ENGETE R BRI EOASNF S oo 5 Z LT, llx DNiEARE
DEFE Ao CHE O CRFE EFTO A 240 = LT 9,

QFBERT VXN BRI ER MO EBE ATV X NER LSO AT A2 LIk Y. HRED
AR (BRI T CEhE » 7= A — v a VEAMHT S 2 LT MEROFERREE AT O BRICEYR T & Zeu v
Sy AERNZENEZe & Tl K UIERT D,

Z LT, EfgleBmicE b, [8x ORENRASOR—ATERZ DY | [F UHET 20 K
LEWZD 3252812k 0, HEOORNY e EICHE LN b EwiME 295 Z ENERAfIE LTURS
TS CUREKEA 2021 :15), F7o, [EApidk BIFRsEE) 21635 2 &, fElkE s LcisHE)
EROUFER LT RD T E bbb D CUIREHA 2022:11),

3. EFEEEND [Hrz b - BLLZL0fE| ~

FRFBETEED 4 FERE 5 RO BREECIL, [Hite 2 &, A B CHOIIEIVE LA E 72 RE AR
IR FBOBEWN S0 D L 9IT D] KOV [EL 2L, A BHDZ LT CEEARFRRICOWT,
BISLESHZIT, EF CHOITEIVE LA GBS0 KRB W TES 2N TEDL LI
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T 5,1 BDETFONTWD, FSFEEHOFHEL LT, Fiel & OF#c->V L, [()EFTH
INTIENEL LA BRI R B A . 1A EOh BRI 5158 OFIEICBW T, OREICHE
BOXEFDEEDLEIL, ATOHLOT —<IZOWTEEOREMA LGN < EINTOD HLOETER S
ZEDOVENE, @t E R LFEARCEBICEFE CHOICENBLEE D 2 LIFNETHD EE KL TND

CCERRIFAE 2017:105), F£7-, [FEL Z &) OIFENCOWTL, [FiteZ &) OIFENC L 0 BB S05
EHCLiztkic [EEEITEE) (BIOTNHDSHEEZRA TEIEE) SQREN TS CORRE
2017:110-114),,

—F . FULZNHREOHMOBEIT2 I 2= — g VOBERERD, AD L 572 b—1—
PHERH O, BEHENHOEY 7L UTER LRIFFICCT TR SND, LA -> T, FEREEEIORS
NTng FideZ &) [EEXEF L -ELZ L) OIEENIOWTE, 7 VX NVERIEOBE A BT 5
ZEIZEY THleZ L - EL L) OFENTED,

4.S INFERRDOFBHE AT AN BRI ELTER Uil L 25
SN S/INFHL 6 H-4 34 4
FREHEE : 20229 AD 12 A
FIIE -

F VR NVERELTER LT3 EE TV 2 VBRI E L HEEOA S [/ S oo Lz,
Let’s listen and read OD7EEh

O—FFE L L CE BRI R SN R AN O EF 2B IS8 21T/ o 7=,

QFBERT VA NVHEREOE FHA LITHREE V. A=A THRERII 2=/~ 3 D
L AR L3S, 1A T 4 7 AE— IS GE S A A4 0 IR LR  TEBV &1 T o 72, T DR,
RET [EFEHE RO CTFEETBEY, SIFEmlYE ] (2o, £io, BREOEE
Fr, FOWNEITHE LT-FEEZIE), Bx0bEx L,

OWENFFEZME N OARLEZBRGE L0, D LN TEm Uy R/ Y) Lie§5Z LT,
Ef7e B ImE b g 2 ENTE, £, Hx ORENRASOR—ATERZILDD | [
BT AV IR LWV T AZ L1280 TN 4 SICB8E LN OEET A LN TX T,

@F v OB N % B CHEE 2 DRI S ST % AR HE A BB LEegEh, U4t
ToIhE, HERERIEROTZDDOT —7 — MIEZGER), HoORNWEEIGE~L D721 57
DI, 1 EROFEFEE %2 TELIFE 21T 7=,

OF UHNERELIEA LT, WEN L2 EOBMEEL THEED R b SBREICHHIRIAIEHL
TRITSERA LR DRENKEE X T,
INHOFEOKTRIATTREDT v r— N % I3 Lz,

FEREBE Hie 2 &) TELZ &) OBRENLFEERT VX NVBRIEZER LI E LT, T8
MEE TN ZAZEMEIGHES Z &N TE 5 HEEY 5] 5, @527 L THERBPED
Nic, o, TUXNERIEOFRZBML T, WEITSCTFEHT 2 ECNALZIELEfEL TV D
PVED A CAHliA T E 7,

BE IR

SCHREE (2017) [/INVFREEEREERE (AR 29 SEREAVR) MRRUOMEREEE) - SMERER] PR HIAR

SCHREE Q021) BB TV 2 VEREONRAVLIEOIEY T 204 FT74 ]
SCRREE (2022) [PAEER 70 2 VERRE SEREBIEE 2022 45 3 A SCHRHE 0I5 E8E R
PR
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SOERNCEMEC 2 B & A —% 0 F OFEE A 5032

T T (RREERE)
By EREF (LR

F—U—F: A= 75HM, 55 LSHEa—/ N, SUEREMENE

1L XUBIZ

SRR SUEAVEMENEIC BRI 29802 < Tl FREE S LT, 3¢, T-Unit (2555 < R (1 T-unit
STV OFEEIR E) DMERSILTWD, ZUIx L Biber, Gray, and Poonpon (2011)i&, 3¢, T-Unit (2355
<HHSEIT 2 SORE/AR D THMEE ) ZFERFCHIE L T D HO T, SUEEMEEOREZ IEMECHEX T
WARNWT AL, & BIT, SEEOM Aregister)l” & o THEL T MR R/ D = L A — 538
IZBWW TR LIS, BRI, AIOEHEMEIE &S S, FrlOFINRSCEORECTH D | FiOBHEMEIIES
LEEORETHL L ERLIZDOTH S, 2FV, SUEEHEICEAL T, L0 SFEFMIIC TRIED
T TS EEZ R ATREME S R ST & S 2.5, Kyleand Crossley (2017)1%, 2 - SrEOEX SHEITHB W
T, 30, T-Unit (1255 < MERRYZR) R & SEEHOC DRIEEO @\ RHSEREE OBIR OIS
DEEFEIR YD EBHL N LD L LFHlE THIT 20 FEEL, PRIEEO B FESEO 7 A5 2 5
DEHELTEVAENTHLZ L E2R LT, ZNOLOMIZIEDNT, AT, B S0 LE
FEITBWT, Usktiy7e) Fegd s DREEOmW FHEED &6 60355 HIO PRIV TR A MRRIES
%, [RIRFCHRBAEMEE 2 B . U TR O T p—~ VA3l Z T2 2 & 4 A HEET D,

2. W5
21 33— XR

EARAED A —F T Re ) ORERII 72 58E 2 TR D To OITHEEE S 72 Longitudinal Corpus of L2 Spoken
English (Abe & Kondo, 2019)Z %/ L7z, ZD=a— SA1%, HLIL7ZBREE FOBIKAE 104 473, 34E/HT
8 IHDE /) vu— IR —F 77 A |(Telephone Standard Speaking Test: TSST) &35 L, = D¥EaE% &
FEILEBDOTHD, TXTOIHGHT TSST IZHEDW 9 B A a7 My ST\ D, Zha—
IRANG 90 [y DIEFET—H % T X MTHIE L, BRENSVE LOEE, URR O 2 FF¥(T
{T7eo7z,

22 8T

ZiMTIZiE, L2 Syntactic Complexity Analyzer (L2SCA; Lu, 2010)% FAVWNT M&fErI72 ) FF#E&E% . Tool for
the Automatic Analysis of Syntactic Sophistication and Complexity (TAASSC; Kyle, 2016) % FV T THRIEEDE
Frig 2 it Lz, L2SCA TI, 1 Xdh 7= OIEEEEL, 1T-Unit &72 Y OFEER: EIcRFES D 14
O MBI FHEENFEH SID, — T, TAASC KA SUAIZ AW CCOfT 21772 > TR Y |
FEREAIE | FE Do 300 FEEEOFHEES R S D, (RENZRFHSEE LT, Hib7o ) ORifE:AD
. AFROEECRT HIAFAOEIS T EMd D, L2SCA. TAASSC D TR LR A ST
B FEEIAT G SN A a T 2 RAES S L, TN CEEIFR T 21778572, L2SCA BXL W
TAASSC 23FHH S D RHE RN OV T, KR OFBIRSLDS 85 Tl 2 2556, —J7 13N L LTE
HL7znodz, E72, TAASSC OFHEEIZRI L CIIFEEED A 217 & ORISR 25 LU ORFER, GBS
V2B 2 RHEEI I L7275 7o, i 5 L2SCA D3 FLH 3 D RFEE CIIMN 2 & L C2 DORH S E %
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TAASSC (ZBH L Tid, 37 ORHEEAMNIZE L L CTHW,

3. RERLEBE

L2SCA 2HEHT 2 Uskiu7e) FHEE AN E LG ORI T, IREFRER?)IT.20,
TR RAEERMSE) .76 Téh o7, TAASSC NEHT 2 TRIED B FHEEZMSIEE L L
7% 6Tl R*13.59, RMSE [3.53 Th o7,

HEEFAMTOFRERIR LT L D1, UEHEYZR ) FEEL D & Rl FHSED A PIEE T +—~
VADAAT TR D L CREENENTNET D Z L NHRETH D I EANEENT, T, FakE
HEMEN B3 DSR2 RGN T 4 —~  ADFHIO TN H DFE TH DN RETH D Z L AVR
ST, AWV THWZT —4 Tl L2SCA 2352 MaHiih7e) e IR R o HBIR
BRI 0 mhot-, Maki7s) BHSEITEALE LT, 30 fi, Tunit ZHWVCTWD R, 2 b &AL
& UCHRHSE A L7285 E . ZOMEICRE 2R EF NN EAVRIEE L7z, —J7 T, TAASSC
DTS [FEZR) REET. SCBROEIIINZ T, AEEALE LCnD 2 &, £, J5E. HAGE
72 EOFGECBWRZ HAL & U TR E A I L Q0 D, ZOZ LW, HEEOA 2T 2 TS BT, s
W72 FHEEZ FWESE L0 DREORWET VMR T X BRI O RN H 5,

BEITR

Abe, M. & Kondo, Y. (2019). Constructing a longitudinal learner corpus to track L2 spoken English. Journal of
Modern Languages, 29, 23-44. https://doi.org/10.22452/jml.vol29no1.2

Biber, D., Gray, B., & Poonpon, K. (2011). Should we use characteristics of conversation to measure grammatical
complexity in L2 writing development? TESOL Quarterly, 45(1), 5-35.
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Investigation on Japanese Learners’ Perception of L2 Vocabulary

Mobile Learning: A Perspective of Deep Learning Approach

GUO, Jingshu (Graduate Student, Kyushu University)
Keywords : Mobile Assisted Language Learning , L2 Vocabulary, Deep Learning Approach, Teaching Pedagogy

1. Introduction
The advancement of technology brought about challenges and changes to the way learner acquires knowledge.

Since the increasing popularity of smartphones and tablets, learners may now access language learning resources at
any time, anywhere, and this increases the flexibility and convenience of the language learning process. Mobile
Assisted Language Learning, has become a potent tool for vocabulary acquisition in second languages (L2). Vavoula
et al. (2004) defined mobile learning as “taking place when the learner is not at a fixed, predetermined location, or
when the learner takes advantage of learning opportunities offered by mobile technologies.” Mobile technology will
make it easier and more enjoyable for learners to pick up their L2 vocabulary. The utilization of mobile applications
to learn vocabulary in a second language (L2) is growing in popularity. Due to the widespread use of smartphones and
tablets, students now have access to a variety of vocabulary study apps wherever they are. These applications provide
a range of features that can aid students in learning and remembering new words in their second language. According
to Burston (2015), vocabulary acquisition is by far the most frequently targeted area during the past twenty years of
MALL research. Mobile assisted of L2 vocabulary learning benefits learners by offering them with student-centered
learning content, a task-based learning environment, authentic experiences, and multimedia resources (Yu & Trainin,
2022). On the meanwhile, the fragmentation of the learning information, the challenge of understanding word usage
and structure, and the incapacity to put what has been learnt into practice are all issues that mobile learing of second
language vocabulary must simultaneously deal with. Through questionnaire survey and semi-structured interview, this
study was designed to answer the following research questions:

Research Question 1: What are the learning habits, purposes, and advantages of mobile learning of L2 vocabulary
in regards of Japanese higher education learners?

Research Question 2: Can current L2 vocabulary mobile learning applications contribute positively to learners’
vocabulary deep learning?
2. Procedure
2.1 Participants

The study sample was obtained through the recruitment of participants from Kyushu University, located in Japan.
The study's participants were individuals who expressed interest in mobile learning and willingly volunteered to take
part in the research. Upon meticulous scrutiny, a cohort of 30 (N=30) participants was recruited for the present
investigation. The study participants' age spanned from 19 to 21 years. The study sample comprised of first and second-
year undergraduate students from diverse academic disciplines. The majority of participants assert that they possess a
certain level of proficiency in mobile learning. Each of the participants possessed a basic understanding of English
language acquisition, with the majority having undergone a minimum of one year of instruction in English as a
secondary or non-native language. A significant proportion of the student population, specifically 68%, reported
having partial experience exceeding five years.
2.2 Treatment
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The primary research instruments employed in this study were questionnaire surveys. The survey method holds
significant value in the realm of social science as it furnishes data that enables the tracking of trends in the relevant
field. Questionnaire 1 was designed to obtain demographic information pertaining to the participants. The second

questionnaire this study adopted is a self-developed questionnaire on the process and result of students’ mobile learning.

3. Results

A majority of 92% of the participants pertains to passing the exam for the school English course, as their primary
motive for embracing m-learning. The findings suggest that the educational system places a strong emphasis on exam
performance. The students are under significant pressure to successfully pass their academic examinations and fulfil
their educational pursuits. Despite opting for a non-traditional approach to education, the primary impetus and
objective remains the successful completion of examinations. Based on the survey results, the second most significant
objective is identified as item number two, which pertains to the achievement of passing various international English
proficiency examinations such as IELTS, TOEFL, TOEIC, GRE, among others. A subset of the participants reported
that their motivations for embracing mobile learning included international travel, viewing English-language films,
engaging in communication with foreign acquaintances, and pursuing employment opportunities. Remarkably, the
fourth item pertaining to the necessity of studying abroad does not appear to be a popular choice among individuals
as their intended objective. This observation could potentially be attributed to the demographic composition of the
study's participants, who were exclusively first-year students lacking definitive intentions to pursue international
education.

Regarding the question on the benefits of utilizing mobile applications for English vocabulary getting in
comparison to conventional paper textbooks or dictionaries, the majority of the respondents (84%) cited the
optimization of fragmented time and ease of use as the primary reasons for their preference toward mobile learning.
Between 32% and 36% of the respondents concur that mobile learning has the potential to furnish them with prompt
feedback, as well as enhance their vocabulary and afford them the opportunity to repeatedly practice acquired
knowledge. A small proportion of respondents (4%, 8%) expressed that mobile learning is dynamic and engaging, and
has the potential to enhance their avenues for peer-to-peer interaction. It is noteworthy that item number four, which
characterizes mobile learning as a means of delivering comprehensive explanations of vocabulary, has yet to be
selected by any individual. The lack of options available to users suggests that there may be certain inadequacies in
the functionality of mobile applications with regard to providing comprehensive explanations to learners. Specifically,
Japanese learners have reported experiencing difficulty in accessing detailed definitions of words through mobile

learning platforms.
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Effects of Cultivating Positive Interdependence Through Team-based

Learning

YASUNAGA, Akie (Tokyo Denki University)
Keywords : Team-based learning, Interdependence, Collaborative learning, flipped learning, Project

1. Introduction

Team-based learning (TBL) was developed by Michaelsen (2004) in the 1980s when he had to teach large
classes of over 100 students for his psychology class. He privileged a dialogic style of small-group active learning, so
he designed a systematic instructional sequence to take advantage of small-group learning. TBL is now being used in
over 100 academic disciplines and on over 200 campuses in the US and eight foreign countries.

TBL is used for academic subjects in tertiary education. It is a comprehensive instructional process designed to
achieve specific course goals. Fink (2004) lays out a unique characteristic of TBL, which is composed of three phases:
1) the readiness assurance phase to prepare students for the class through flipped learning; 2) the application phase to
build solid knowledge by applying key concepts; and 3) the assessment phase to synthesize learned knowledge.

This study examines the degree to which TBL has achieved positive interdependence in students’ TBL activities.
Positive interdependence has a key role in promoting collaborative learning. Jacobs et al. (2002) describe that the
central principle of positive interdependence encapsulates the feeling that group members need to depend on their

members to succeed. Each member shares whatever resources they have to be better together.

2. Procedure
2.1 Participants

I implemented TBL for six Reading and Writing courses of around 25 students for each class in 2021 and 2022.
The number of participating students was 85 sophomore students (3 classes) in 2021 and 82 sophomore students (3
classes) in 2022, with a total of 167 students. They all majored in natural science courses at a university in Kanto area
Japan. Their English level was around A2 and B1. The courses were held for one year, with fourteen weeks for each

of the first and second terms.

2.2 Treatment

In 2021 I used Zoom for the TBL collaborative space due to the COVID-19 pandemic; the classes were held
online. In 2022, the students participated in the TBL activities in person in the classroom. For both 2021 and 2022, the
students followed the same TBL 3-step instructional sequence developed by Michaelsen (2004). It includes the
following steps in Table 1.

In the second term of each one-year course (2021 & 2022), the students submitted their assignment sheets for
each unit with their reflections on their TBL activities. In total, three reflections (276 sentences) for 2021 and two
reflections (136 sentences) for 2022 are used to conduct semantic analysis to investigate the attitudes, engagement,

and interdependence among participating students.
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Table 1

Team-Based Learning Instructional Sequence

RAP phase Application phase Assessment phase
*  Flipped leaming: Learning | *  Receiving lectures in . L
. . . *  Preparing culminating
introductory reading and English; .
. . . . projects;
video watching; . Discussing and o .
o ] . Having intra- and inter-
*  Taking individual & team completing . .
. group discussions;
tests; assignments; . .
o ) ) *  Presenting group project;
. Receiving corrective . Presenting group .
*  Receiving feedback.
feedback. speech.

3. Results
All the reflections were classified into four semantic areas that are quintessential anecdotes (see Table 2). The
analysis found TBL effectively created interdependence among team members. The students perceived their

collaborative teamwork positively and increased essential skills in group processes.

Table 2.
Student Reflections
Category Sample anecdotes %

Team connections I gave my ideas and tried to create a warm atmosphere. 47
Co-learning We discussed the meaning of the words and answers to the questions. | 21
Team process We discussed the pros and cons and assigned the roles we must do. 19
Positive ) ) ) ) )
interdependence We discussed effective ways to improve presenting of our project. 13

4. Conclusion

The students collectively made efforts to produce their collaborative projects. All of them were in a collaborative
team for a whole semester, the process of which possibly developed team cohesiveness among the members. Though
TBL is not very much in use in EFL contexts, this study indicates TBL could effectively be implemented in tertiary
education.
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1. Introduction

Decades of research on vocabulary have consistently highlighted the use of multiword units, known as
formulaic sequences (FSs), in language usage (e.g., Sinclair, 1991). The significance of FSs extends to language
learning and teaching as well (Lewis, 1993). Therefore, it is crucial for textbooks, one of the fundamental resources
for language learners (Meunier, 2012), to be developed including as rich and varied FSs as possible. Some studies,
however, have indicated that government-approved English textbooks in Japan failed to provide FSs in reference to
those used by L1 English speakers (e.g., Koya, 2004; Mikajiri, 2023). In particular, Mikajiri (2023) found that,
although English textbooks in Japan included statistically more FSs than those used by L1 English speakers, how FSs
were used differed between the two groups. However, how FSs used in English textbooks differ from L1 English users
in terms of their functions and grammatical structures is yet to be investigated. This study aims to address this gap.
2. Procedure
2.1 Material and Corpus Tool

This study utilized three corpora via Sketch Engine (Kilgarriff et al., 2014), a web-based corpus
management tool. The target corpus was the English textbooks corpus, consisted of government-approved English
textbooks used in elementary and junior high schools in Japan. It includes 25 textbooks (included 5 series) with a total
size of 481,605 words. These series were selected because they included both elementary and junior high school
textbooks under the same titles. Note that the corpus is not publicly available. As reference corpora, the study employed
the British National Corpus (the BNC) and the Spoken British National Corpus 2014 (the BNC 2014). The BNC, with
a size of approximately 100 million words, represented written English, while the BNC 2014, containing around 11
million words, represented spoken English. Both reference corpora consist of English produced by L1 English users.
2.2 Targeted Formulaic Language and Extraction Criteria

While numerous types of FSs and over 50 terms have been proposed (e.g., Wray, 2002), the present study
specifically focused on lexical bundles. They are extracted from corpora based on specific criteria such as frequency
of occurrence and word length (e.g., Biber et al., 2004). In this study, the investigation centered 4-word bundles (e.g.,
“what do you mean”) that occurred more than 40 times per million words, following the approach outlined by Biber
etal. (2004). The extraction process involved utilizing the “N-gram” function of Sketch Engine. It is important to note
that the author manually excluded some bundles that seemed to be meaningless as FSs after the extraction process,
such as “july august september october” (from the TX corpus) and “mm mm mm mm” (from BNC 2014).
2.3 Bundle Classification and Grammatical Structures

In this study, the classification and grammatical structures outlined by Biber et al. (2004) were adopted,
which is summarized in Table 1. The classification includes 4 main functions with 11 sub-categories, while the
grammatical structures encompass 3 main categories with 17 sub-categories. Furthermore, in terms of the structures,

amore concise approach, employing only 2 patterns (i.e., phrasal and clausal bundles) by Lynn (2021) was used.
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Table 1. Bundle Structures and Bundle Functions Employed

Bundle Structures Bundle Functions
Phrasal bundles Stance Expressions
Clausal bundles epistemic stance 3. Results
attitutinalimodalit stance This study obtained the following results. For bundle
Verb phrase fragments Discourse Organizers structures, the BNC showed that phrasal bundles were used 10 times
15t2nd person pronoun + verb topic introduction/focucs . o
phrase fragments more than that of clausal bundles. Specifically, prepositional phrase
%rd person pronoun + verb phrase topic elaboration/clarification : 73 : 29 :
fragments expressions (e.g., “at the same time”) and noun phrases with of-phrase
Di ker + verb ph X .
fogments T PUS Referential Expressions fragments (e.g., ““as a result of ”) were employed. In contrast, the BNC
Verb phrase (non-passive) identification/focus 2014 showed that phrasal bundles were used 6 times more than that
Verb phrase (passive) imprecision .
of clausal bundles. Examples of phrasal bundles included 1st/2nd
yes-no question fragments specification of attributes
WH-question fragments ime/placeftext reference person pronoun + verb phrase fragments (e.g., “I was going to”). On
Dependent clause fragments  Special Conversational the other hand, English textbooks exhibited a bias towards clausal
1st/2nd + . . .
dependont clavse fragments politencss bundles (e.g., “I want you to”), which were used around 11 times
WH-question fragments simple inquery more than phrasal bundles. A detailed analysis using 17 sub-
If-clause fragments reporting

Vet adictvet) fo-cause categories revealed that English textbooks tended to utilize 1st/2nd
fragments person pronoun + dependent clause fragments, such as “I want to go.”
That -clause fragments

For bundle functions, English textbooks also exhibited a

bias towards specific types of lexical bundles. They predominantly

Noun phrase / Prepositional
phrase fragments

Noun phrase wih of -phrase fragment

included bundles that conveyed personal desires (e.g., “I want to go,”

Noun phrase with other post-
modifier fragment

reposiional phrase expressions “What do you want”) or abilities (e.g., “I can play the”’) and described
Other noun phrase expressions locations (e.g., “all over the world”). However, lexical bundles
Comparative expressions commonly employed in written English to elaborate or clarify content
(e.g., “on the other hand”) or specify attributes (e.g., “as a result of”), as well as those used in spoken English to express

ambiguity (e.g., “or something like that™), were not utilized in the English textbooks.
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1. Introduction

With online learning drastically increasing after the start of the COVID-19 pandemic in 2020, research into how
students learn and study L.2s online has also increased. With many students inexperienced learning online, supporting
student learning via self-regulated learning (SRL) strategies, or “ways that learners systematically activate and sustain
their cognitions, motivations, behaviors, and affects toward attaining their goals” (Schunk & Greene, 2018, p. 1), can
help to make learning more effective and efficient. In the case of traditional L2 learning contexts, SRL strategy support
has been found to aid in L2 learning (Oxford, 2017), with established SRL skills considered a sign of more proficient
L2 users (Bai & Wang, 2020; Fukuda, 2017). With many studies forthcoming on the topic self-regulated learning
(SRL) in online settings (e.g. Rivers et al., 2022), few studies have investigated explicit ways of supporting SRL in
online L2 learning contexts after the pandemic. Based on Wong et al.’s (2019) systematic review of SRL in online
contexts, prompts that raise awareness to learning (questions/suggestions such as “Take time to read and understand.””)
are considered an effective way to support SRL strategies and academic achievement in online settings. Applying this
to an online English listening class in a CALL classroom at a Japanese university, the current study investigates the
use of prompts to support English L2 vocabulary learning. The objective is to identify a method of supporting students
that teachers can employ in their classroom to enhance and support online L2 learning. The data in this study was

taken from a pilot study to be expanded in the near future.

2. Procedure
2.1 Participants & Setting

The current study uses data from 27 English majors at a university in Aichi, Japan. They were all 2™ year
students with an English proficiency rating of a B1 CEFR level. All participants were taking a class focused on English
listening designed to be conducted in a computer lab or remotely from home. In this class, students used English
Central, an online database of educational videos (averaging 5 minutes) for English as a foreign language (EFL)
learners, to complete assigned listening tasks or watch a minimum amount of videos (chosen autonomously) to
increase English listening comprehension. Of the 27 participants, 24 took both the pre- and post-tests in the control
group, but missed some treatments. In the experimental group, 19 participants took both the pre- and post-tests, but

missed one or more treatments. Of all participants, ten completed all treatments in both groups and took all tests.

2.2 Treatment
This experiment was conducted over a 15-week semester, with the control portion consisting of a pre-test, five
weeks of treatments using 25 vocabulary words, and a post-test (total seven weeks), and a second experimental group

of the same parameters to test the efficacy of SRL prompts in regard to vocabulary learning (Table 1). The control
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treatment used the standard method of vocabulary learning in the class: watch a short video contextualizing the
vocabulary, then write the part of speech, definition, and sample sentence from the video in a Google form. English
Central, the database from where the videos were selected, provided this information embedded in each video so
exposing all participants to the same definitions and sample sentences. The experimental treatment included additional
SRL prompt questions and suggestions spread throughout the Google Form to activate and reinforce SRL.

Table 1.

Treatment Schedule

| Week 1 2 3 4 5 6 7]
Control pre-test control 1 control 2 control 3 control 4 control 5 post-test

| Week 8 9 10 11 12 13 14|
Experiment | pre-test | experiment 1 exp 2 exp 3 exp 4 exp 5 post-test

3. Results

The results of the study show promise for the efficacy of SRL prompts integrated into google forms to support
online L2 learning. When comparing the pre- and post-test groups of both the control and experimental group, the
participants in the control group who took all treatments improved by 4.24 points, but the participants in the
experimental group improved by 6.12 points (Table 2). While slight, there is evidence that SRL prompts can enhance
L2 learning in online contexts. This implies that instructors should consider including prompts within online

assignments to help students consider if they have learned the material to a satisfactory level. The researcher plans to

expand this research by including more participants and including qualitative interviews in future studies.

Table 2.

Results

‘ Control Pre-test Post-test Experiment Pre-test Post-test
Full group (N = 24) 473 53.83 Full group (N =21) 3743 4533
All treatment (N=10) 49.76 54 All treatment (N=10) 38.28 444
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B 1 36612020, [H ERk AAGE BT 2ANEEE & Off82@ L C—) [/r— a3z
=r—varHErU— BAGEEEWE 835 5l 45-53. BUEKT
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aa AP OBERIIRT 5 FRAEDRIR
YEEES) L FHEOEA

i (FlEA RS
X—U— R BF COVID-19, F > T4 L%, HEES), reflection

1. IXT®IT

AL 5 H o BFTE = v S EGE(COVID-19) UBYYE D 5 BT/ I D K 9 127> 7203, 2020 0D
FITHAF OHERBN R EE 527, T COEFT 0T T LEFFORFIT T T AZDOHD
DN A7 R T DB & Ar o T, AWFSEIEL COVID-19 (24 2 RFOFERED 7 rE 2D
FRAEKR OV DR 6T 25 EDOE, G5, TR DRBE 2 A L 7 FHITECTd 5.,

IR m—SVEEOR L & HICE ORFDEEFHELR T, B5 7077 0eREIETE
7eo L22L. COVID-19 [IRF 7' v 7T LAEET HRF &% 2 CHESFAEICKREA DR AZ B2 T,
I FEPEE SO0 HBIE, B AR T ORI o HPIc#E U B2 50 0020
(reflection), BEJNWREDIMREEZIRGET 2 Z &3O TEETHD, Fo, il UTHEIC K 27EDRE
R FO BB NOBERGET 5 Z E1d, A T4 VRS EEDTABOBT T a7 5050 ik
O EBLOBLRN D L RUITH 5,

AWFFRIZIZLAT 2 SOMTREN B 5,

WFZEREE 1 = o R TR 2 B CE RV RAIE T 7 1 7T AR LT ED K 9 2R E %

L, FETED XS BIRE LiZD),
TIFFERRRE 2 REEDNEL - TR IO LT FAEDIGENTIED L H I L. TNEOFENTH
LCTED LS BN EIN =D,

2. FE
2.1 &

SIE IRV & 2 TR LA RFPOFRD 2 WA L 3ERAERE 141 AThHDH, ZOFROFA
IE, B THIUL 2 FRKFHN G 3FERETHE T2 FHIRT T2 2 ERFEE I Tn D,
2.2 FE

WFFEEE 1 12OV, FOYROBEPE S 0 252 TETEHEY NZ 5 LEEHT, HYEFICA %
Ea—L, ZOWEDYFERED, WIFGERE2 1IZOW T, A T4 U B%#(On-line SA) 28R L 7= 6 4
DFAERE, VR F U TR LI 46 A DOFARE (SA), BFZBIRL2R o7 T4 DFERE (Non SA)
D 3BT TOMTEAT - T2 BHIRE L2 LIS O FEIZ- DU Tl TOEIC-Reading & TOEIC-Listening %
WNT, FeaEEORTE Tk L7z, 7o, mand & BREIE 2 Ef L, ¥ L FEREREF N
TR S EE A 2 & CHEDEFE R OFNIRT 55 2 %00 L=,

3. WERLEBE
3.1 Wt 1

2020 4F 3 A aa FHER DT, KEFTEFROFAITK Ll 2 b W RER 2 H Lz, %
< ORFEWNIFEMGDZH LIOIR LT, ZORFETIIFANRE L7203 BV, BIEHEEELZWD
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BAIIE, BOAGERVETH D & Lz, FOERREIITFEROFEDBR 2 EET 5 &V ) FLEN
HbD, TORER, 83 AT 16 NIIFHFITH U T4 L OFEEZ TN D, BEOBFE{ToT-, &Y
i U7 PRI B S DA G I 2 2 DB X 7203 b b RIFPOReIHE 252 1 ATz,

BT ) FAICK LTRFAT [ - RIS 287 FE) 28GTL. [Pk HRFEL
TR T o4 5 T 2] a2 1 0@ Z AE L, FEIOERESED LV ) K
BEEZGE U, TORR, 6 BIOFEN KT 28T, ZIUIFROYPIO TR LIzt 0
THY ., FROBIREITFAEDOHE AT HEZ 20D TR L, FAERRENREE 7,

FRLOFHIHEEOWREIL, 4 H O A M TR L OEEOBIRE S L L2 0 Ek L, £ha
ESR SR FRE L= 0 THh D, ZoOEBIEEEL, AR S O top-down S TIEAR < . AL
k7> 5 @ bottom-up HRDERRE TH 5, BERAZILE D < top-down FHN & HIR0T VS, FAEE
K <D OBERIREN R L EETH Y | bottom-up D7 HEANEECTH D, 7=, AEIOWEITH
W TS 2, FEARERITHR L QW EITE 2N L BRI LTV,

3.2 WFSERE 2

1
FEBIFHE RT3 D TOEIC -4AHEDOZA b
BSA ASA
TOEIC-L TOEIC-R TOEIC-T TOEIC-L TOEIC-R TOEIC-T
SA 344 (63) 277 (63) 624 (107) 395 (58) 311 (83) 707 (107)

Online SA 376 (57) 299 (44) 673 (69) 400 (43) 276 (63) 676 (61)

Non SA 358 (51) 260 (70) 618 (96) 369 (32) 279 (38) 648 (50)

¥ BSA=Before Study Abroad, ASA=After Study Abroad, ( ) PNOEFZ SD

2 11% 3 BRI DRFIFERT T TOEIC FEHEDZ LA R L TnD, NIZIZHSE R H 5
7o DR IR B COHEII TE 2208, &KL LT SA BED 571 On-line SA 2T Non SA BEL D & iEw
Z EERL TS, On-line SA BEFREZESCBIMICOZE L O GV TE 72N & BEEDOKRFET
DF L TA L DIERARA T2 LB TS TSNS Do T2, IRF LT SA ZBIR U754
DB HHFTIED o723, EFRNIZITEENICIE A TV 5, IREFRZZ T TR CRE L
ToFEIZOWN T COVID-19 &0 ) RIEZEEX 2N 5 G, BT L2 HEMICIZ TV,
FAOWRFHRE T L ) BRI L > THERIOBIREI TR T2 2 L WFAEDIRO AR > TndH 2
EEYO TR LT, B AITRR SN T S SE ARG CRGEE M 9 2 & THEEH DM |k
ZHfEL TS, Online SA BEZEA L Tld, WFHEMOFROHBEIZE > THY T A REFORBRDA
T3 7= DAY T RN RN TE RS T2 iGNETH S, UL, i, BTG,
BEpEEN LR TOSNE T2 TROFOEEEMICIE A, BP-oGE PR A2 T2 72500
Q1 NS o RPAE K R /A i O g

4 BPYIZ

I THROFNIFAEIZE > TRBOZ N DO Th 722, mHIRER R Z & O T RS EIC LT
FATEHEMNIHEZ T D, COVID-19 (2L > TEE I EARPOEIEINHIIRSN7=83, FERICESL
D TNA L TA VRBHEE 0 BIFEN T LTS, 72720, AR B E o Tl
VY, XOEERZ L, FETae TROBAH 2T OO REEEE R L TR Thd, 20T
LD, REOZBRBIIBITDFAELEF IZEZT-HAx DRV AANEETHDH I ENE LD, Ok
BRASBORTHE., © U TCRAELIENT Z ENKEITH S,
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M EFEZEH 21T 5 Interactive Video D FJREM:

EE BME CRIRORS)
F—TU— R : Interactive Video, HEEHF, WHEFE, BeBSE, 40 T4 L&

1. IIT®IZ

Interactive Video 1%, [BNEDOHII2— =07 ) o IR0 v T2 EDT 7 a T D5 ENTED
WREZHEL, g gm a7 Y ~OSNERd Z &2 BN E LBimogy) UIchy, 7—
LT — b, EVRADMRTIEHEINTWD 2T Y REL B HND0Y, AR Tl Interactive Video
Ze, [EhE = 7 o5 U O E B ISR e N AR S a2 2R 2 Te A T A4 v — A ] L3E
#L, HE - FEHORDOY—LE LTRENR Y —E R ZREE LT,

2. Interactive Video D3RR
21 BERTZ Y b7+ —A

BT Interactive Video 1L, 7 A X, v al—var, TI70F L7 hEOBEMTST Y T4 —
A (UUF, BEA) LbeTAicary bEBMLGEREROLIETAadR L —yaBF Iy v7
F—25 CLF, aFd i) o244 7GBTS, BEBICE, 774 BT A OEROR RIS
A AR H HELRFRE ZAAABBRET = > 7 AT 5 XA T\, SMNEREE T, SUEfEL e T 4
DOPYREEFERECY A=V T ORI Sl L Tnd, BEENILLTO L 5 /84 H L TV D HONR%
A

o FUEFML L TAY PFILOER LN YouTube D BT A ZHOIAL, HHRENTE 5

o RPUKRIEE, sUROME, BHFLREE EE XA LT A EITHOIATL Z ENTED

®  FRNZEIE Lpn &SRl T L AT E R

® [HPXJEME - IAEEE PR ATELRERT D Z LN TED

® HEHIENH VD HFH COREZNARETHD

TV T NVOEMET A b H T rm— RTERUMEERZ R > TS b EERIHH Th 5,

o
& E ‘ A ent: #9 Wegbeschreibung auf Deutsch - Learn German with Ida
L 4

Sy

S:;» ‘:“ :-l(\ :.5'; -:. Analytics

ol ot B B 0N ol

= 100, 94 1 15 meme

ent: 8 min
ed In: Dec. 21st, 10:52am

[ 1. Edpuzzle ™ Gradebook (“FERIMAEEE & 851 D75 B )
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HER 21X Edpuzzle, Playposit, Mindstamp, H5P 7 E DY —ERXRI3H 5, Zb0Hh—E 2%
o7z BA Y REEM 2R E, Flsdiay L, 7R @R 2 T & 5 2 L AN T& % Edpuzze % 2021 4
FEHINCAH Lz, X 113 Edpuzzle @ Gradebook O#TH 5, il YouTube OENEAZ KU I 27
L7z 23 RREDHNI A= JRETH D5, FEFITHION—ATHRY EUAEL . BRE 21
RTE D, FEERZIL, BB TR b Rtk ST 5,

22 B A agRL—v g BTy T —A

AT RRNE, AU TA U ETACFEEFAEGN A N LY, e RO TEDLT Ty M7
—LThD, HMEREFETIE, FEHEOREA V br—Y a VORBESZHER LY . SMERETO S
LT —a Dl a—, YouTube X° TED 72 EOFMENE RIZ LizA Y T A » TORRR E1hk
WTHD, TT7HAHE, YouTube BT AR EDIA LTA L EIZaRA L FEDF 5P —E A (VideoAnt,
VoiceThread, GoReact?)) . [HifmiXErEEEE & = A o MEREA i 2 2 —E X (Loom, Screencastify!?) .
BLOETARY S o A0 MEREE oV —E R (Flip?) (Z/IM b3 5 Z £ Tx 5, ETIL
Flip D7 A4 L a A2 MERRZTEH L CHARELZ 725 KA Y OFA L DT AR AT 72 (X 2),

X 2.Flip Zffi~ 7= 5 AdAg L a2 hof] (FIEeT4TaA» b Lp)

3. f&wm
A EERE L7z Interactive Video H— B AT FEFH OREEINTE 2t U8 & vt b 3 2 BERED M
DO TWDFERDNST, RHET r— MOEEIOIRY IRV 725, Interactive Video ZFH L7254
DPUGEHEHRIND Z LINTE D, HERZRM U725, TRIE D & FA Y ANDTFO FA V3R &
DR TeDZFE L TE LD o T TR Z T TE B ARV IRTZ LN TEL L b 2 TED
E9ITD Y| LWV ST BRE IR NTND, Foa T AR OWTL [ RA Y O L g
2% TETATLATERNI EBZLHo T, NINZDROERNS TE/2) T RA Y AOBEZ =
A NTDHEETT TR, FILYZ 7 ADHAZ2OBEIZ 2 A 2 T D80 THIEEV] &
IFEWENTND, MERFETHA L T ARETHAMTENTE 2V =L ThHhDH EEZALILD,
T
[1] https:/n-lio.com/mil-1/ (ZHEH 2023.5.16)
[2] ARG T L7=E Y —E A2 H 50 URL 2208 : https:/bit.ly/2023LET-IV
BEHR
AL T5 - BEEA(2021). Flipgrid 275 H L7z AfEA T 7 A UAHEFH 0RA [HEE - Laiaaiiel
No.9, 99-108.
Jakeline Lagones /Reina Yanagida (2022). Factors that influence the use of Edpuzzle for ELE learners in Japan : A
methodological proposal for individual learning  [BFESMERERT: AFtamte 26 116 =] 7,17-31.
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%

]

RS FE AT A STlab [HEE— K] O%RL
Z DFRDIRFE

KAl &3 ORBR)
F—U—NK: ICT{HM, HFlak FEEFE, BEFEE, 717 —vay

1L XUBIZ

FERFL 2019 LD GRCE T & B A aak i 2 TEH L7- 2 SExtie s &5 8 > A7 . ST lab (B
T, STlab) ZBH¥E L CE 7o, ZAUIMERDFBEHRB I H2REEA, SRS & & AT 216
%2 & CHEET DO H D, BRI, ZED ST lab TIERR L7 %, FEEDMERNCHE L,
W MREREN RN LS T DO TH D, ZOMFEORSE, FEE AN AL SN H S OREHER
MOMIESTCETAEEL, BEE LESELFEET VAL Lz, A%EIE, ST lab [ZH72I2E0N
L7z THSE— K] Z20Ef L RA YVRBEREFEHOMRERGET 5 D TH D,

2. EEEOE
2.1 XEE

AFFIHEFBT, KRIRFCHIRSFTE VLS (KA VR 2%k 25 1H4E2 7 T A0S EE %G L
T 5, 1277 AFIAEREE « SO, 9 17 7 ATBEILD Y 7 ATENLEN I8 LT OTHD,

2.2 EE

REFEHDRETIY, T—~IR>TRAVEOT LB T—2a v BT A5 ERTH 2 L 238 E L
TV, FlziE, TACHI, TEROZ EbISE RAYOFEITHENT 51, [k - BUE - RKOHY
wiEsn (RERIOMER) 1, TREERIT), THAROARLME AT 5] 7o Thod,
RAYVEEORBUZDOWTE, WL O0ORIFIZHERITT 575, FARIZITEE O SOEHR A TS
HZEICEVFAERENENTZNI EEE S RAYREICL, R ViEx (G54 Z 2L T\ 5,

23 T§59] FAYVEDHOD STLab BEE— K
BEHEOFEO L, FENT LB T—
va v ET LA, FAEAFORBLLIZWVNE
Z RA YRR LT, FORE ORS00
DPELIeD, LvL, 2FEDFROE R %
HENHEL, BEF = v 7 2179 1TITAHEN
REV, DT, HAdiiielc L5 @t
%] GBI UCHR L7 STlab |2, Z4£H
SRR L C, BRI EHE N TE '
% [H%E— ] BEREA B LT, [ 1. ST lab | & 568 a5
TASE— N ClE, FEMEL LT RA YVRECERERL, Z1% STlab Otk i & HAadakic &
D, BOORENIXTALEIND Z & 2@ L CHRAENGERINIC NELS) 52 BRLTEET5, 2o
E AT Z T, FAYRBOBEIEIom EEREDO EE, LB T—v 3 LB TR
JFRRaEHTe O TIE/e<, BODSHEL LT G5 NEDTHZENTELHLEEZ TN,

of

5™
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[X]2 STLab [HZFE— R FHERER

3. T —MAELELD

STlab ZHERIDFETHAL, [AFE— R ICX
DRGFENCH AT A L, 1 (& Bblke
W) ~5 (ETHEHERD) D 5 BEHET > — b
% Fefii L7z, [STLab I3FEEFEH N> TND D2 |
VO BRI LTI 84% DFEN T4 (&3iD) |,
5 (ETHHED) ) LREL TS, £z, HBEF
B LT EREMFHND 032 ) L) BRIkt
LT 4 (Bohd)) LEEELIZOD 50%, 15 (&
THELND) | LA L5408 38.5% &, REHD
FAD ST lab (IC X DR EFEHEHENZITIED T
U\é:kﬁ§ﬁ}\;_§)o 3STLab@:J:55%E§E_§7:/7“]‘
oI TEFE— R IZELTUE, BEOFAZASTIENLZOME LW, TESRREE LI &
DRAZEICHL Z LN TE T, #ELTEHOTHEN] THhD, LHDD=—RhHoT-#t%H
SRR L, BEFFENTEDLZ L THEMMEEZR L TWD, — 1T, RO H 45 TOBERD T
OB Z (T2 24 0 IR U T & DRERE~DBER UG5 0, A% ERESGE~ DRSS 5 5,
S1%1ESTlab D THFE— N ORI L D RRRTTN—3 3 U ORI BTN TFE ERK
FEZITV, KR TAARR B E FEIC OV TBRETROTZNEB X TN D,

BEIHR

FEIMET (2015). ERGEERRT 77V AIEH L7z A YRERE b L—= 7 [RBORFSEEME] % 3
77, 1-15

KA - PP & 2 (2020). & RakbAE 2 > 72 AR E78 [2020 PC Conference i 3C4E], 233-
236

DX Z - KATESE (2018). FEah 2L 2% SaE8M OB SMEREAE IR 25 Fatisk « B AP1 O
HIEEM: 2018 PC Conference i SCEE], 56-39

Watanabe Yukiko, Omae Tomomi, Odo Satoru (2022). Teaching Online Chinese Pronunciation with Pronunciation
Training Sofiware: An Empirical Study. Online Chinese Teaching and Learning in 2020(pp.234-246), National

Foreign Language Resource Center
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N—F VT ¢ Kt & AEFE Willingness to Communicate
2DV T DIRRIFSE
-BARNFA L AENEFED R

B AR REEREE)
VARt Sed (BRR)

F=U—=F: "=VFUT R, WIC, FEEIE:, 7 n s T4, KP4

1. IXT®IT
ITFEAARIZEBNT, KFAEDOSMERE Willingness to Communicate (WTC) 1%, 7S—YF U7 1 Rtk E D
BEEM S E 2 L MR STV 5 (Mark R. Freiermuth, Michiyo F. 10,2020 ; (5 2021), AHFZE Tl
Z DL D IRFATHIFEORRICIEE DX, @ T 0 7T DBINFEERGUT, /S—YF U T 4 FiEE WTC O
%%_owfﬁ_%ﬁwﬁé EEREMET S, BARIZE, 9, =Y F U T oKLY ey
T LDOBPRUTGENN DD OEREL, KIS, BT 07T M2EY WIC BNELTE00EHH~, &
B, BINFEAEDNNY 7 7500 RIZE->TT 7T AOBRE WTC OBHRIZEN G D DO0EHRD,

2. BhnELFIR

RSN ITZNT - TV A RDORFA 358 4 (HARNFE 246 44, SMNENRFAE 11240) Th D,
BRTE 57 17T MY, BRBHIM & BRI ZPOICBfESND A v 2 —2 v, ERNTr 7T
L, ESNT w2 T A, PBLEET 07T L, AR RV 7 LD 5 5ThD, FHEXS D070 s
D 1 DEBRLTEET HZ LN TE D, 7Tor— NITar 7 ABNRIE S 2 [BI5EE S 4
72

3. RE

AWFFETII A=Y TV T 4 FREDOREE L L ONEEF]S (2012) 12K % Ten Item Personality Inventory %
L, AMERE WTC OREE L LTNE (2009) (24X 2 WTC 2280 L OB S5E% 3585 DIMERRZ
E I/?Lk_o

4. FERLBER

IINTORESR, SMEE L Bl ED = U 7 ¢ FEIE WTC S EOMBRHHZ L, LT, 73—V
FUT A B K> CGEINBIE T 0 7T AR > TS Z ENAGLMNNI /o7, £7-, PBLE#E T 1
77 MBI LT 2RAEIE WTC O R b RE -T2, E612, AMEANEFAEIZBO T PBL B
077 AOSN, HARNFECBON RN T 0 7T AOSNH WIC ([CABERZEE HT253 2 L0
e,

TNHORERIG, FED WTC Z2EbD57DIiE, BARNFERT :‘Z’ﬂi%ftz 7T KOEGEE - B0
et 292 LRIHC, BPAEREZT CEE D A BARANE AR FERTIZ AN O 2 =7 ¢ (i
WitS, ¥, NPO #MifikS 2 ) LB D 7 07T ARG - SHMEHEN X D HRHTHD EBEZ DD,
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BEIR

1. Freiermuth, M. R., & Ito, M. F. (2020). Seeking the source: The effect of personality and previous experiences on
university students’ L2 willingness to communicate. Learning and Motivation, 71, 101640.

2. GHifEZ (2021) BEFRIENMEDS H AR AN OFGE Willingness to Communicate (Z5-% D528 2 LERs:
el (FIZABH - https:/www jstage.jst.go.jp/article/jssp/advpub/0/advpub 1930/ article/-char/ja/) .

3. /NHEEE] BT, Pino Cutrone (2012) . H AEEAR Ten Item Personality Inventory (TIPI-J) {EROFA [/3
—YF U T 4 05E] 21(1), 40-52.

4. )\FAF (2009) . VMIHEIZ X 2 9GEEBEZEROZ L EERR T 7 « TIRBIOSE TR 53E80E
Tl Bl 49, 57-69.

E% : AEOIERIC S 720, AARERILOIIEZ ChatGPT &6 L=,
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ALIZ X BHFER E—% 0 7 ORIRFHI S 2 7 5% fiv iz
CLIL % B OXE: & 240> b OFHi

A8 EHE JUNRS)
Laura Marfa Blanco Cortés (JUMNKE)

F—U—NK: A—F7FH#, CLIL, Moodle, ALIZLDHBEH, F&EHE

1. XC®»IZ

RO I, AAOFEETIBNT Al 12125 R E—% 2 ZOREHE L 2T 2% FAV - NS =256
AR (CLIL) M OBsE L, BIRER & AW RO EREIT, OO E, Eikic ks
FERENOOFHEZHRET H Z & ThDH, CLIL ITEFEDTE L hoOFE e EONEFH 2 /e S8 CE
Y577 a—FTHY, BT om EOEEMN I SREEAOMSAIN &R OM Fie & 2Rk
FLEDHER STV D (Klimova, 2012; F15#,2019), AARDFGEEREDE Th, JGEELSIMO S F S E 2%
B & U7 HRIE STV DR, THA U ERISR E Lic CLIL EERIIRTEHADTh D, AL
TlL, ENIRFOFEERBC, THA I FORMBENFZIGE TS CLIL B H %, ALIZ L D RIRFEEMN
& DAY —F 2 7kt & Moodle & VW THEE: L, BIIERE 217> CTFEEEDN D OFHEZ 98792,

2. BhE L FHE

ARFERGIT 2022 AEFERTINCIENL R RO RGER H CHE S, FHERICHIRISGEO SR B & BiEtk,
AR EITHEANRIL U552 75 2 FAERITRE & LTRESINTWD, Slf I3 PR o
QL2 IV TATRE IR 4 TH T, MEERDOHA X A TARE CHEMAT 80 3 gickid) &
Moodle DFEVTROA T > a T AT AT 4 758 @ HiTHib) IOV THER L, BENbBEZ 4
T A OS2 imlbgakds Clth L, FHIRIIEE T A2 L, Eo¥8hR— 2179 &
EHIT (ef. B,2021), bt L CREH SV HEGHMTE T T — & s LRGeS & 08 IR A
T=HX LIEETo 70, BN IR OYIARRRR & AEE ) OEA DERINGHE 21T -7, BRI
TA 2T & LAY U CELMEZBE L, SIS 205 28 L CERE R mE 2 fE Lz,

3. CLIL Bt D%

HABRRE ISP GBS E OER /2 7T v h 74— TéH 5 English Central  (ULF EC) AV =, EC
132 TARLEOSFEOTE T A 77 VU ZE2 TRV, BiEIc L5 ) A= 7, NREHEOS (5
47T =2 arypaPOTENGERTE 5) (K1), ALIC X 2RIRHEREHE D& DA B —F% o 7 v
AT A (K1) BEROHRRENT OFE~ 30 A 2 MERRDSFIHFRETH 5, AFFEOHE EET— 20,
[0 AR FEHRiE 2 5D T- IR & PGB O G L LTV DL HE L, RIFETOBEENRIC
FHELWKRA T o THGERATCH Y, [RIFFOBED Y $2T7 LALFEO=—XTHEL, M OSGEEE
DEER G BB RN Th o7, £, ZMEDFRET 2FHNa—ZAOHMAB O U F 2 7 Lk
&, Fa—AOEREMARIEOT T NAZHT L CLIL 7 2% RELTE (X 2), 4 7—~% 3
POE, THA O AEM AR E L CEE LR E L, WALIGEL-~ L EHRL TR D
o=y NEHBART OO BC Bl TR L7z, BEEEOHNZMST, Znboa=y M ARHOZE
HAOECFEHa—2 L LTEEL (K3), K T~ pEaE L mROMEROY ) ARZRE LT,
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IR PEL L
< BT OREN
1Y IWBLTIOMA S I~ FHBLEL
I‘e' ﬂAWA e BAIRE: A+
The world doesn't need more ZY2UXESS Now that's greaDhor aking the axstinPwerkd and ‘ "' wlyershebyodniehalod s
DOOnOana - lllllllll s
[ 1. English Central ZH\W\2HEET 77— a V& AE —#/7/@ 75 L OYALFHI O F
CULFRT-T English Central Videos -z %7
- Importance of Good Design
* Tim Brownt Change by Desgn’
2 or
MM?L';':‘ - "_M’W‘&mf. xFerEeey
ing, esign helps
Desigr peberstptisnadoc - Garg o i e ok A 7
* HngeReina Shadents e sanford dschool -
+ Behind the Botte's Curves | ;
- Ao can3
: Van Gog! o Lego St Airless Bike Tires WG a I E
Product Design:  Nouis 08 Lot 201 Ot i
Gadagets, Fashion, Media, Art. .:m U in ghe UK 1 |
B Memones 1
& Go Viral 1
¢ By o
: ms«;ﬁx‘mmm O Week 6
|+ AT otracted v -
Humans & Design: W’;’m"'m":ﬂm | lnrwuon 7 -799%: 8
Prosthetics, Environment, o es Oy icam S 0 © Week?
Sustainability, Architecture. :":“ L
* Robols Delne za
m‘mﬁm | © Week8
: METRr O s =S
ML [e/8 8 Desloner < Boean Has Changed Me 2. © Weeko
Biographical, Designers now, . ﬂ-'mgﬂg Wee
Practical language for work. o The P Whys ' Week 4
+ AProject Status Meeting
- Keneennantiiisios Wold
X 2. AFH D CLIL 25 /3 A X3, AFH OB ORI ) —ray b

B2, Moodle VA FZBHR% L C, fFill EC T8 D% A Bhimi oo N PR & ESE AR
FRL, K2 DK T—<ET T D54 I TR EHET R ADEREA T~ I\ﬂ%iﬁ“é
1Tole, Flo, A7 a7 CLIL 747 4 > 7L LT, AN OGS 72 & CHIEL
72T AV AERCOWTHER AT — F A N ATGECEEARE L, B @uﬁ'ﬁi ESIHE =X ()
FADRML, FEMRE FAENZT20, 2023 FFELRRIIET L E 2 —fF & OMIRREICET LT,

4. FEENOOFHEE BE

ERROAZNEESL 98 1T 72, CLIL #Hhf OFLNEE & ORhEM:, NEOEES, ARHIC
Ko THEDOMANED S To Rl EE T LIz L 2 A, EhEivds, 42, 3.8 CTEVFHZ 5
7oo HHFLRM I TEBEONEDSIEF IZHRE -T2 [RAR - 7Y A VRO WX L5 &8
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English Teaching and Learning About

Positive Psychology Using Moodle

OBERMEIER, Andrew (Kyoto University of Education)
Keywords: Moodle, positive psychology, mid-frequency vocabulary, deliberate learning, contextual learning

1. Introduction

This web-based learning materials development project aims to enable English learers at Japanese universities
to progress toward increasing their vocabulary sizes by supporting them as they intensively read a complete, authentic
English text and listen to its unabridged audiobook. The original text is passionately read by its author, and the
30,000,000 copies sold worldwide testify to the framework's high impact (Covey, 2020). Both the paperback and
audiobook are required texts for the class. The theme is focused on living effectively, so the course is concerned with
implementing positive psychology principles in students' everyday lives. As the overall tone is academic, and the topic
is day-to-day living, mid-frequency vocabulary is used extensively throughout the book. As learners read while they
listen to the audiobook, they encounter abundant opportunities for bottom-up language learing. The lectures and

focus lessons support this bottom-up learning by providing a top-down overview.

2. Balancing Learning Opportunities for Contextual and Intentional Learning

Although the 450-page authentic text and 15-hour audiobook may initially feel like a daunting challenge for
students, their learning is supported by lectures summarizing contents and emphasizing main points. Furthermore,
Moodle tools help to foster and monitor content comprehension and provide focused language learning opportunities.
Gapfill exercises and vocabulary-focused content quizzes promote intentional vocabulary learning, and contextual
learning is supported by listening tasks using captions and interactive h5p videos. In addition, students learn through

output opportunities as they text in forums or share recorded speeches (See Figure 1).

Balancing Learning Modes to Support Intensive Audiobook Listening While Reading

N

INTENTIONAL LEARNING CONTEXTUAL LEARNING

Vocabulary- h5p i
Fluency focused . interactive lg:t;i?ngr}g
Gapfills content ‘ listening forims
quizzes Contents ; tasks

Comprehension

: and ~
: Vocabulary
. Learning -

Figure 1. Learning Modes and Internet Tools Used to Foster Vocabulary Learning
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3. Fulfilling Vocabulary Learning Needs for Japanese University Students

At upper-level Japanese universities, students' average English vocabulary size (4903 words) is just short of
5000 (McLean, Hogg, & Kramer, 2014). Although achieving the 5000-word vocabulary size is substantial, without
98% coverage, unfamiliar vocabulary becomes too burdensome (Nation, 2006). To read a wide variety of English
texts without hindrance, learners need a vocabulary size of 8,000 to 9,000 words (Schmitt, 2008), and university
learners should strive for this level (Mochizuki, 2016). A frequency analysis of Covey (2000) revealed that the text
provides ideal English language learning conditions for learners with a 5000-word vocabulary size. As shown in Table
1, the text provides ample contextual support. Adding columns from the 1000-word through to the 5000-word
frequency bands reveals that learners will read 104,238 words that they should understand and have 97.91% coverage.
As this level of coverage is just below the 98% benchmark proposed by Nation (2006), this class aims to support
comprehension so they can contextually learn the 1602 words in the higher 5000-word to 8000-word frequency range.
For example, if a learner has a vocabulary size of 5000 words, they will encounter 807 words at this frequency level.
As these words are mid-frequency, there is a good chance that they are frontier vocabulary for these leamers, only
partially known. The class aims to increase encounters with these mid-frequency words and deepen their lexical

knowledge in this crucial range.

Table 1
Vocabulary Tokens and Frequency Bands for 7 Habits of Highly Effective People (Covey, 2020)

Vocabulary Frequency Bands

1000 2000 3000 4000 5000 6000 7000 8000
Vocabulary

86,725 9,231 6,096 1,380 807 297 232 266
Tokens
Cumulative

86,725 95,956 102,052 103,432 104,238 104,536 104,768 105,034
Tokens
Percent 81.46 8.67 5.73 1.30 0.76 0.28 0.22 0.25
Cumulative

81.46 90.03 95.86 97.15 97.91 98.19 98.48 98.68

Percent

In conclusion, the class aims to promote ample opportunities to intensively read and listen to one of the
world's most popular books about positive psychology. In the process, the vocabulary they will encounter will put

them well on their way to reaching advanced levels of English vocabulary size.
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