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外国語教育メディア学会会長 
竹内 理（関西大学） 

 

今年もまた LET全国研究大会の季節がやって来ました。様々な地域の会員の皆さんが一堂
に集い、研究や教育の話をするすばらしい機会です。暑さにも負けず、ゲリラ豪雨にも負
けず、そして、日々の忙しさにも負けず、ぜひこの機会を最大限に利用して、研究・教育
に向けた新たな活力を得て頂ければと思います。 
 
会長就任以来６年、私は、LET関係のいかなる挨拶でも寄稿文でも、「学会は楽会（界）と
なるべし」と繰り返し述べてきました。「楽しい」の意味は人それぞれ違うでしょう。しか
し、義務感で参加するのでなく、仕事として参加するのでもなく、何か「楽しい」ことを
見つけるために参加することができれば、学会の存在意義はより増していくと思います。 
 
楽しくないものは、やがて消え去ります。立場や年齢を超えて、自らの興味・関心にもと
づき「さあ、これから楽しい時間の始まりだ」と言って頂けるように、そして大会終了後
は「来年もぜひ来たい」と言ってもらえるように、今大会のご挨拶でも、私の願いを込め
て、同じことを繰り返して述べさせて頂きます。 
 
本大会は、新しい試みが幾つも取り入れられています。その分、これまでの準備も大変だ
ったと思います。全力をあげてご準備いただいた若本夏美先生（大会実行委員長）、山西博
之先生（大会事務局長）をはじめとした大会実行委員のみなさん、関西支部会員の方々、
そしてご出展いただきました賛助会員のみなさんに、衷心より感謝の意を表したいと思い
ます。ありがとうございました。 
 
さあ、 

思う存分、楽会を楽しみましょう！ 
 

  

 ご 挨 拶  
F o r e w o r d s  



 
 

 
 
 
 

 

全国大会実行委員長・LET関西支部長 
若本 夏美（同志社女子大学） 

 

ある授業でクリッカーを使っています。学生の反応が即座にシェアされて授業が活性化す
ることに気づきます。あらためて授業に活用可能なリソースが増えていることを実感しま
す。しかし選択肢が増えたからこそ、英語授業の本質や目的を再考することが一層重要に
なったと感じています。何のためにそのような選択をしているかと。教師に限らず「仕事
の本質は誰かの役に立つこと」（松浦弥太郎、2015）であると思います。新たな選択肢を
活用することによって学習者にどう役に立つのか、考えてみることは大切なことではない
でしょうか。一方、授業の質を高めるためには使用可能なリソースは何でも活用してみよ
う！という柔軟性と心を閉ざさない姿勢も重要であると思います。質の高い授業をするた
めには自分自身が変わることも求められるのです。 
 
全国大会も関西支部としては今回初めて大学外施設である千里ライフサイエンスセンター
で開催します。約 2年の年月をかけ、支部運営委員会とりわけ山西博之事務局長をヘッド
とする実行委員会で熱く建設的な議論が展開されてきました。「外国語教育の最前線：リサ
ーチと実践の出あうところ」をテーマに、基調講演に Xuesong (Andy) Gao 先生、Alison 

Mackey 先生、Neomy Storch 先生をお迎えし、シンポジウム、研究発表、ワークショッ
プ、展示・デモンストレーションの充実したプログラムとなっています。私たち自身にど
のような選択肢があるのか。多忙な日常から離れ、ゆったりと考えをめぐらせることがで
きる 3日間にしていただけると幸いです。 
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8月 4日（火） Tuesday, August 4 

10:00- 各種委員会・支部長連絡会議 Committee Meetings & Chapter Presidents’ Meeting 

 

12:30- 理事会 National Directors’ Meeting 

 
 セミナー Seminars（p. 5） 

12:00-14:20 水本 篤（802室 Room 802） 

14:40-17:00 今尾 康裕（801室 Room 801） 
 

14:40-16:00 
ワークショップ Workshop（p. 5） 

中條 清美・西垣 知佳子（802室 Room 802） 

8月 5日（水） Wednesday, August 5 

9:00 
受付 Registration 

サイエンスホール Science Hall 
 

9:00-17:40 
賛助会員展示 Supporting Member Exhibits 

サイエンスホール Science Hall・603・604 
 

9:40-10:00 
開会行事 Opening Ceremony 

ライフホール Life Hall 
 

10:00-11:30 
基調講演 1 Keynote Speech 1 / Dr. Xuesong (Andy) Gao 

ライフホール Life Hall 
 

11:30-12:10 
総会・学会賞表彰 Annual General Meeting・LET Awards 

ライフホール Life Hall 
 
  

 全 体 ス ケ ジ ュ ー ル  
O v e r a l l  S c h e d u l e  
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12:30-16:00 
研究発表・実践報告・公募シンポジウム Oral Presentations・Symposium 

賛助会員デモンストレーション Supporting Member Demonstrations 

①12:30-13:00 
②13:05-13:35 
③13:40-14:10 
④14:20-14:50 
⑤14:55-15:25 
⑥15:30-16:00 

研究発表・実践報告：501・502・503・601・602（p. 10） 

公募シンポジウム：ライフホール（p. 14） 

賛助会員デモンストレーション：サイエンスホール ステージ（p. 8） 

（公募シンポジウムは 12:30-14:10と 14:20-16:00の 2件） 
 

13:10-14:40 
掲示：9:00-16:00 

ポスター発表コアタイム Poster Presentation Core Time（p. 16） 

サイエンスホール Science Hall 
 

16:10-17:40 
基調講演 2 Keynote Speech 2 / Dr. Alison Mackey 

ライフホール Life Hall 
 

18:00-20:00 
懇親会 Conference Reception 

千里阪急ホテル Senri Hankyu Hotel 

8月 6日（木） Thursday, August 6 

9:00 
受付 Registration 

サイエンスホール Science Hall 
 

9:00-15:00 
賛助会員展示 Supporting Member Exhibits 

サイエンスホール Science Hall・603・604 
 

9:30-14:40 
研究発表・実践報告・公募シンポジウム Oral Presentations・Symposium 

賛助会員デモンストレーション Supporting Member Demonstrations 

⑦ 9:30-10:00 
⑧10:05-10:35 
⑨10:40-11:10 
⑩11:15-11:45 
⑪11:50-12:20 
～昼食休憩～ 
⑫13:00-13:30 
⑬13:35-14:05 
⑭14:10-14:40 

研究発表・実践報告：501・502・503・601・602（p. 21） 

公募シンポジウム：ライフホール（p. 27） 

賛助会員デモンストレーション：サイエンスホール ステージ（p. 20） 

（公募シンポジウムは 9:30-11:10・11:15-12:55・13:00-14:40の 3件） 

 
13:10-14:40 
掲示：9:00-16:00 

ポスター発表コアタイム Poster Presentation Core Time (p. 29) 

サイエンスホール Science Hall 
 

15:00-16:30 
基調講演 3 Keynote Speech 3 / Dr. Neomy Storch 

ライフホール Life Hall 
 

16:35-16:50 
閉会行事 Closing Ceremony 

ライフホール Life Hall 
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10:00- 

各種委員会・支部長連絡会議 

Committee Meetings and Chapter Presidents’ Meeting 
 
12:30- 

理事会 

National Directors’ Meeting 

 
 
12:00-17:00 

セミナー 

Seminars 

 
14:40-16:00 

ワークショップ 

Workshop 
 

セミナーとワークショップには、会員・非会員問わず無料でご参加いただけます。事前参
加申し込みも必要ありません。 
 
The seminars and workshop are free of charge and open to both LET members and 
non-members. Advance application is not required. 

  

 8 月 4 日 （ 火 ）  
 T u e s d a y ,  A u g u s t  4  
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セミナー 1 / Seminar 1（802室 / Room 802） 

講演：12:00-13:30 休憩：13:30-13:50 質疑応答：13:50-14:20 

 
Webアプリケーションで学ぶ統計解析の基礎と応用 ................................................. 44 

        水本 篤（関西大学）            Atsushi Mizumoto (Kansai University) 

 

 

セミナー 2 / Seminar 2（801室 / Room 801） 

講演：14:40-16:10 休憩：16:10-16:30 質疑応答：16:30-17:00 

 
リスニング教材準備は Mac と CasualTranscriber で！ ........................................ 46 

        今尾 康裕（大阪大学）          Yasuhiro Imao (Osaka University) 

 

 

ワークショップ / Workshop（802室 / Room 802） 

14:40-16:00 

 
パラレルコーパスの教育利用：4種のコーパスフリーウェアの活用 ................ 48 

        中條 清美（日本大学）          Kiyomi Chujo (Nihon University) 

    西垣 知佳子（千葉大学）        Chikako Nishigaki (Chiba University) 
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８
月
４
日（
火
）



 
 

  

 

 

 

9:00- 

受付（サイエンスホール） 

Registration (Science Hall) 

 

 

9:40-10:00 

開会行事（ライフホール） 

Opening Ceremony (Life Hall) 

 

司会 山西 博之（大会事務局長 関西大学） 

挨拶 竹内 理（LET会長 関西大学） 

 若本 夏美（大会実行委員長 LET関西支部長 同志社女子大学） 

Coordinator Hiroyuki Yamanishi (Conference Secretariat, Kansai University) 

Greetings Osamu Takeuchi (President of LET, Kansai University) 

 Natsumi Wakamoto (Conference Chair, President of LET Kansai Chapter, 

                    Doshisha Women's College of Liberal Arts) 

 

 

10:00-11:30 

基調講演 1（ライフホール） 

Keynote Speech 1 (Life Hall) 

 

Promoting Intercultural Understanding in Classrooms: 
Making a Case for Japanese Language Learners in China .......... 36 
 

Dr. Xuesong (Andy) Gao 

The University of Hong Kong 

  

 8 月 5 日 （ 水 ）  
 W e d n e s d a y ,  A u g u s t  5  
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11:30-12:10 

総会・学会賞表彰（ライフホール） 

Annual General Meeting and LET Awards (Life Hall) 

 

司会 住 政二郎（LET事務局長 関西学院大学） 

挨拶 竹内 理（LET会長 関西大学） 

Coordinator Seijiro Sumi (Secretariat of LET, Kwansei Gakuin University) 

Greetings Osamu Takeuchi (President of LET, Kansai University) 

 

 

9:00-17:40 

賛助会員展示（サイエンスホール） 

Supporting Member Exhibits (Science Hall) 

 

出展賛助会員一覧については p. 33をご覧ください。 

A list of the exhibiting supporting members can be found on p. 33. 
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８
月
５
日（
水
）



 
①12:30-13:00 ②13:05-13:35 ③13:40-14:10 ④14:20-14:50 ⑤14:55-15:25 ⑥15:30-16:00 

 

 

サイエンスホール ステージ（Science Hall） 
 

① 英会話 e-Learning教材「MyET」のご紹介 - アジアで 140万人が利用する理由 
  Introduce to ‘MyET’ -Best software of learning to speak English- 

G-TELP日本事務局                G-TELP JAPAN 

 

② 留学前後教育に対応！自己学習とオンライン英会話のバランス重視型レッスン「EZ to 

Talk」のご紹介 
  Introduction of "EZ to Talk", well-balanced lesson of self study and online speaking session, suitable for 

preparation / followup of overseas study 

リアリーイングリッシュ株式会社     Reallyenglish Japan Co., Ltd. 

 

③ グロリアオンライン(総合 DB)を使った英語学習 
  English learning using the Gloria online (General database) 

ユーメディア                    YUMEDIA Inc. 

 

④ 摂南大学における『Progress』の導入の経緯 

  Implementing Progress at Setsunan University 

ピアソン・ジャパン株式会社         Pearson Japan K.K. 

鳥居 祐介（摂南大学）             Yusuke Torii (Setsunan University) 

松田 早恵（摂南大学）             Sae Matsuda (Setsunan University) 

 

⑤ 4技能型英語試験(IELTS・TEAP・英検)対策にも役立つオンラインアカデミックライテ
ィング講座のご案内 

  Introduction to "Online Study-Abroad and Preparation for Academic Writing Course" 

公益財団法人 日本英語検定協会      Eiken Foundation of Japan 
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①12:30-13:00 ②13:05-13:35 ③13:40-14:10 ④14:20-14:50 ⑤14:55-15:25 ⑥15:30-16:00 

⑥ 使える語学力を磨く、ウチダの新語学ソリューションのご紹介 
 ～youtubeの動画利用、e-Learning学習教材、オンライン型マンツーマンレッスンなど～  
  Introduction of UCHIDA's new solutions for developing English proficiency 

 Keywords: Youtube on CALL, e-Learning system, online English lesson 

内田洋行                        UCHIDA YOKO CO., LTD. 
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８
月
５
日（
水
）



 
①12:30-13:00 ②13:05-13:35 ③13:40-14:10 ④14:20-14:50 ⑤14:55-15:25 ⑥15:30-16:00 

 

 

501（実践報告｜Classroom / Application Report） 
 

① 発音の誤りへの気づきと修正を取り入れた授業実践とその効果 ......................................... 52 
  A practical study on the effectiveness of a self-monitoring method to correct pronunciation 

小林 翔（東京都立白 高等学校）     Sho Kobayashi (Tokyo metropolitan Hakuo senior high school) 

 

② シャドーイングによる英語スピーキング、リスニング力養成の実践報告 ....................... 54 
  A case study on how to enhance students’ English speaking and listening ability through shadowing 

深津 勇仁（リンデンホールスクール） Yujin Fukatsu (Linden Hall School) 

 

③ オンライン・ライティング活動における仮想ファシリテーターの役割 ............................ 56 
  The Role of a Virtual Facilitator in the Online Writing Activities 

久島 智津子（津田塾大学）          Chizuko Kushima (Tsuda College) 

 

④ 英語初級レベルの大学生に対する反転学習と協働学習を取り入れたライティング指導 ...... 58 
  English writing instruction with flipped learning and collaborative learning for beginner-level college students  

下山 幸成（東洋学園大学）          Yukinari Shimoyama (Toyo Gakuen University) 

 

⑤ ウェブ型リーディング・プログラムの開発 その可能性と課題  ...................................... 60 
  Developing a Web-based Reading Program: Possibilities and Problems 

田口 悦男（大東文化大学）          Etsuo Taguchi (Daito Bunka University) 

    神田 明延（首都大学東京）          Akinobu Kanda (Tokyo Metropolitan University) 

    大須賀 直子（明治大学）           Naoko Osuka (Meiji University) 

    竹村 雅史（北星学園大学短期大学部） Masashi Takemura (Hokusei Gakuen University Junior College) 

    メイス みよ子（聖学院大学）        Miyoko Maass (Seigakuin University) 
 

⑥ オール・イングリッシュ 授業に対する大学生の声 学習者ビリーフの質的研究  ...... 62 
  Voices from the university students about “All English” class: Qualitative study of learners’ beliefs 

上野 育子（関西学院大学）          Ikuko Ueno (Kwansei Gakuin University) 
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①12:30-13:00 ②13:05-13:35 ③13:40-14:10 ④14:20-14:50 ⑤14:55-15:25 ⑥15:30-16:00 

502（実践報告｜Classroom / Application Report） 
 

① 分析的・身体的音声指導の効果  中学生を対象とした 3日間の英語合宿を通じて ...... 64 
  The Effects of Analytical and Physical Instruction on English Pronunciation - Through 3-days training 

camp for junior high school students 

阪上 潤（立命館大学）             Jun Sakaue (Ritsumeikan University) 

竹田 里香（特定非営利活動法人 Creative Debate for GRASS ROOTS） 
                        Rika Takeda (Creative Debate for GRASS ROOTS) 

    山根 繁（関西大学）               Shigeru Yamane (Kansai University) 
 

② アニメとドラマを利用した若者ことばの学習 目標言語と母語の素材を使用したタイ
人大学生向け日本語授業の一例  ................................................................................................... 66 

  Learning Contemporary Youth Dialogue Through Anime and Drama -A Practice in Japanese Class for 

Thai University Students Utilizing Material from Both Target and Mother Languages- 

松井 夏津紀（チュラーロンコーン大学） Natsuki Matsui (Chulalongkorn University) 

 

③ ウェブ会議を伴った発信型指導が英語習熟度・スピーキング力に及ぼす効果 ............... 68 
  Effects of output-oriented instruction with videoconferencing on English proficiency and speaking ability 

飯野 厚（法政大学）               Atsushi Iino (Hosei University) 

籔田 由己子（清泉女学院短期大学）   Yukiko Yabuta (Seisen Jogakuin College) 
藤井 彰子（聖心女子大学）          Akiko Fujii (University of the Sacred Heart) 

中村 洋一（清泉女学院短期大学）     Yoichi Nakamura (Seisen Jogakuin College) 
 

④ 教育用例文コーパス SCoREを利用したリメディアル文法授業の実践 ............................ 70 
  Teaching Remedial Grammar Using Sentence Corpus of Remedial English 

中條 清美（日本大学）             Kiyomi Chujo (Nihon University) 

    西垣 知佳子（千葉大学）           Chikako Nishigaki (Chiba University) 
 

⑤ Web Speech APIを利用した非同期型音声ブログの構築について ..................................... 72 
  Construction of Asynchronous Voice-based Blog System Using Web Speech API 

小野 雄一（筑波大学）             Yuichi Ono (University of Tsukuba) 

    石井 卓巳（筑波大学）             Takumi Ishii (University of Tsukuba) 

    大西 昭夫（株式会社 VERSION2）    Akio Onishi (VERSION2 Inc.) 
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８
月
５
日（
水
）



 
①12:30-13:00 ②13:05-13:35 ③13:40-14:10 ④14:20-14:50 ⑤14:55-15:25 ⑥15:30-16:00 

⑥ リスニング力強化のためにシャドーイングをタブレットやスマホで自主学習できるシ
ステムの構築 ........................................................................................................................................ 74 

  Strengthening English listening skills: The development of a self-study shadowing system for tablets and 

smart phones 

伊藤 佳世子（京都大学）           Kayoko Ito (Kyoto University) 

仲野 基紀（株式会社 CHIeru）       Motonori Nakano (CHIeru Co., Ltd.) 

 

503（研究発表｜Research Paper） 
 

① 多読とディクトグロスが英語熟達度に及ぼす効果 .................................................................. 76 
  Investigating the effects of pleasure reading and dictogloss on English proficiency 

田中 美津子（立命館大学）          Mitsuko Tanaka (Ritsumeikan University) 

 

② 日本人高校生における結束性理解の質的分析 ........................................................................... 78 
  A qualitative analysis of the process of resolving cohesive ties by Japanese high school EFL learners 

藤田 賢（三重県立神戸高等学校）     Ken Fujita (Mie Prefectural Kambe High School) 

 

③ 自然音声と圧縮音声における L2減約の知覚 ............................................................................. 80 
  Second language learners’ perception of phonetic reduction in natural speech and mechanical speech 

中田 ひとみ（獨協大学）           Hitomi Nakata (Dokkyo University) 

 

④ 語彙学習方略と語彙の主観的学習困難度 コンジョイント分析と潜在クラスモデルによ
るセグメンテーション ...................................................................................................................... 82 

  Vocabulary learning strategy and subjective learning difficulty of words: A conjoint analysis and learner 

segmentation 

草薙 邦広（名古屋大学）           Kunihiro Kusanagi (Nagoya University) 

    川口 勇作（名古屋大学）           Yusaku Kawaguchi (Nagoya University) 
 

⑤ アカデミックライティングの文法的特徴の分析 ....................................................................... 84 
  Analysis of Grammatical Features of Academic Writing 

奥山 慶洋（茨城工業高等専門学校）   Yasuhiro Okuyama (Ibaraki National College of Technology) 

 

⑥ 大規模公開オンライン講座 字幕の学習利用 ........................................................................... 86 
  Use of subtitles in a Massive Open Online Course 

安西 弥生（九州大学）             Yayoi Anzai (Kyushu University) 
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① 教員研修における発音指導に対する教員の意識 ....................................................................... 88 
  Teachers' Attitudes to Teaching Pronunciation in Training Workshops 

河内山 真理（関西国際大学）        Mari Kouchiyama (Kansai University of International Studies) 

有本 純（関西国際大学）           Jun Arimoto (Kansai University of International Studies) 

 

② 機能シラバスに基づいた英語教育プログラムにおける発話自動採点システム導入可能
性の検討 ................................................................................................................................................ 90 

  Feasibility demonstration of a test by automated scoring system in Functional-syllabus-based English 

language program 

近藤 悠介（早稲田大学）           Yusuke Kondo (Waseda University) 

石井 雄隆（早稲田大学）           Yutaka Ishii (Waseda University) 

 

③ 学習者のライティング方略は現実のライティングプロセスに反映されるか ................... 92 
  The relationships between L2 writing strategies and real-time writing processes 

    川口 勇作（名古屋大学）           Yusaku Kawaguchi (Nagoya University) 

 

④ スマホ辞書とタブレット辞書の検索行動比較 予備調査 ...................................................... 94 
  Student use of Dictionary apps for Smartphones vs. tablets: A pilot study 

小山 敏子（大阪大谷大学）          Toshiko Koyama (Osaka Ohtani University) 

 

⑤ 児童が使用するコミュニケーション方略の分析 ....................................................................... 96 
  An analysis of children’s use of communication strategies 

川井 理瑳（ECCジュニア大枝塚原教室） Risa Kawai (ECC Junior Oetsukahara Classroom) 

 

⑥ 協働学習の効果に関する一考察 ..................................................................................................... 98 
  An investigation of the effects of collaborative learning 

津田 ひろみ（明治大学）           Hiromi Tsuda (Meiji University) 
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  Changing process of engineering students' motivation to learn English 
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③ モデル音声の速度の違いがシャドーイングに与える影響について 構音速度からの考察  .... 104 
  How Differences in Model Voice Speeds Affect Shadowing Performances: Considerations from 

Articulation Rates 

    杉田 依嘉子（関西学院大学）        Ikako Sugita (Kwansei Gakuin University) 

 

④ 子どもの発達段階を考慮した小学生用英語教材の記憶効果 ............................................... 106 
  The Memory Effects of English Teaching Materials for Elementary School Students Developed 

Considering Developmental Stages of Children 

長谷川 修治（植草学園大学）        Shuji Hasegawa (Uekusa Gakuen University) 

 

⑤ 携帯情報端末用工学英語語彙学習アプリの開発 ..................................................................... 108 
  Development of an EST vocabulary learning application for portable devices 

小林 誠（豊橋技術科学大学）        Makoto Kobayashi (Toyohashi University of Technology) 

笹尾 洋介（豊橋技術科学大学）      Yosuke Sasao (Toyohashi University of Technology) 

河合 和久（豊橋技術科学大学）      Kazuhisa Kawai (Toyohashi University of Technology) 

 

⑥ 教材開発のための eラーニングに関しての意識調査 ............................................................ 110 
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グローバル人材育成を目指した大学英語学習者の実態調査 研究と教育の視点から  .......... 184 
An Investigation of Linguistic Abilities and Affect to enhance the Development of Global Leaders among 

Japanese University EFL Learners: From Research and Educational Perspectives 

西田 理恵子（大阪大学）           Rieko Nishida (Osaka University) 
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－14－



 
 

公募シンポジウム 2／Symposium 2：14:20-16:00 

多様な大学環境における英語 eラーニング - 学習データ、アンケート、インタビューか
らみる「理想的」学習者 - ................................................................................................................. 188 
“Ideal” learners in e-learning English classes in various university settings 
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語学教育設備の更新と改良の実践 理工系 ESP教育の支援を目指して ............................. 214 
Designing language learning environment for ESP 
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Second Language Interaction: How Research Can Inform 
Instructional Practice ............................................................................................................ 38 
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出展賛助会員一覧については p. 33をご覧ください。 

A list of the exhibiting supporting members can be found on p. 33. 

 8 月 6 日 （ 木 ）  
 T h u r s d a y ,  A u g u s t  6  

－19－

８
月
６
日（
木
）



 
⑦9:30-10:00 ⑧10:05-10:35 ⑨10:40-11:10 ⑩11:15-11:45 ⑪11:50-12:20 

 

 

サイエンスホール ステージ（Science Hall） 
 

⑦ アクティブラーニングを支援するチエルソリューションのご紹介 
  Supporting Active Learning: CHIeru's innovative solutions 
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⑧ スマホとタブレットで始めるアクティブラーニング 
  Beginning Active Learning with a Smartphone and Tablet 
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⑨ スマートフォン・アプリを活用した授業外の語学学習支援 
  Mobile Apps as Supplementary Language Learning Resources 

株式会社桐原書店                 Kirihara Shoten K.K. 

 

⑩ 英検受験者の学習を支える「スタディギア for EIKEN」とその活用状況 

  StudyGear for EIKEN - A web learning service for EIKEN examinees and its effectiveness 

株式会社教育測定研究所            The Japan Institute for Educational Measurement, Inc. 

 

⑪ 英文ライティング指導ツール 
  Criterion Online Writing Evaluation 
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試み ....................................................................................................................................................... 112 

  The Effectiveness of a Writing Rubric as an Instructional Tool: Raising Awareness of English-learners 

金志 佳代子（兵庫県立大学）        Kayoko Kinshi (University of Hyogo) 

大年 順子（岡山大学）             Junko Otoshi (Okayama University) 

久留 友紀子（愛知医科大学）        Yukiko Kuru (Aichi Medical University) 

山西 博之（関西大学）             Hiroyuki Yamanishi (Kansai University) 

 

⑧ SRT形式の字幕編集を活かしたダイナミックな動画教材の作成 ..................................... 114 
  Creating Dynamic Movie Materials By Editing SRT-format Caption 

東 淳一（神戸学院大学）           Junichi Azuma (Kobe Gakuin University) 

 

⑨ 発音記号を使用した英語発音指導の取り組み ......................................................................... 116 
  Phonetic alphabet application for English pronunciation teaching 

中西 のりこ（神戸学院大学）        Noriko Nakanishi (Kobe Gakuin University) 

 

⑩ 幼児教員養成における英語絵本指導 .......................................................................................... 118 
  Pre-service Training for Kindergarten Teachers using Picture Books 

高橋 美由紀（愛知教育大学）        Miyuki Takahashi (Aichi University of Education) 

 

⑪ eラーニングと LMS、ピアライティングによる英語ライティング授業 ......................... 120 
  Blending E-learning, LMS, and Peer Writing for Academic English Writing Class for College EFL Students 

尾関 修治（名古屋大学）           Shuji Ozeki (Nagoya University) 
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  The Effect of a Flipped Lesson on Teaching EFL 

小張 敬之（青山学院大学）          Hiroyuki Obari (Aoyama Gakuin University) 

大久保 雅司（NECマネジメントパートナー株式会社） 
                         Masashi Okubo (NEC Management Partner, Ltd) 
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⑧ チャンク処理とゲーミフィケーションによる音読・速読アプリの開発 .......................... 124 
  App. for oral and faster reading with chunking and gamification 

湯舟 英一（東洋大学）             Eiichi Yubune (Toyo University) 

峯 慎一（明治大学）               Shinichi Mine (Meiji University) 

 

⑨ 音素とプロソディーで判定する英語発音矯正ソフトの開発 ............................................... 126 
  English Pronunciation Correction Software based on phoneme and prosody level criteria 

湯舟 英一（東洋大学）             Eiichi Yubune (Toyo University) 

藤田 雅也（HOYAサービス株式会社） Masaya Fujita (HOYA Service Corporation) 

 

⑩ カナ記号を利用した英語発音表記システムによる発音矯正と音声認識ソフトを利用し
た評価 ................................................................................................................................................... 128 

  English phonetic transcription system by Japanese KANA: Its correction effects and feedback by speech 

recognition software 

湯舟 英一（東洋大学）             Eiichi Yubune (Toyo University) 

井上 高志（ビッグアップル・カンパニー） Takashi Inoue (Big Apple Company) 

藤田 雅也（HOYAサービス株式会社） Masaya Fujita (HOYA Service Corporation) 

 

⑪ ワーキングメモリで処理される音声言語単位の普遍性に関する一考察  英語と日本語
の音響解析比較から ......................................................................................................................... 130 

  A study of universality for language processing units in working memory: comparing the acoustic 

properties of English and Japanese speech 

田淵 龍二（ミント音声教育研究所）   Ryuji Tabuchi (Mint Phonetics Education Institute) 

湯舟 英一（東洋大学）             Eiichi Yubune (Toyo University)  
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assignments with TED talks .......................................................................................................... 132 
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丸尾 加奈子（福岡大学）           Kanako Maruo (Fukuoka University) 

 

⑬ The Pedagogical Significance of Education Supporter System in the Project-based 

English Program at Ritsumeikan University ---Through Five-Year Practice and 

Observation--- .................................................................................................................................... 134 
 プロジェクト発信型英語プログラムにおける教育サポーターシステムの教育的効果 5年間の実践と観察
を通して 

近藤 雪絵（立命館大学）           Yukie Kondo (Ritsumeikan University) 

木村 修平（立命館大学）           Shuhei Kimura (Ritsumeikan University) 

大賀 まゆみ（立命館大学）          Mayumi Oga (Ritsumeikan University) 
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⑦ 日本人大学生英語学習者の動機づけ質問紙改良の試み ........................................................ 136 
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阿川 敏恵（順天堂大学）           Toshie Agawa (Juntendo University) 

竹内 理（関西大学）               Osamu Takeuchi (Kansai University) 

 

⑧ 海外との英文手紙交換が中学生とその後の卒業生に与える影響について ..................... 138 
  The Influence that Exchanging English Letters with Students in the U.S. gives to Japanese Junior High 

School Students and Graduates 

伊藤 由紀子（大阪教育大学）        Yukiko Ito (Osaka Kyoiku University) 

 

⑨ Quiet: 内向型英語学習者のストラテジー ................................................................................. 140 
  Introversion and Associated Language Learning Strategies 

滝澤 伊都子（同志社女子大学）      Itsuko Takizawa (Doshisha Women's College of Liberal Arts) 

池上 久美子（同志社女子大学）      Kumiko Ikegami (Doshisha Women's College of Liberal Arts) 

川井 理瑳（ECCジュニア大枝塚原教室） Risa Kawai (ECC Junior Oetsukahara Classroom) 

若本 夏美（同志社女子大学）        Natsumi Wakamoto (Doshisha Women's College of Liberal Arts) 
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若生 深雪（仙台市立中野中学校）     Miyuki Wako (Nakano Junior High School) 

 

⑪ ESPコーパス分析による項目作成とコンピュータ適応型テスト ..................................... 144 
  Item Bank Based on ESP Corpora Analysis And A Computerized Adaptive Test 

小山 由紀江（名古屋工業大学）      Yukie Koyama (Nagoya Institute of Technology) 

木村 哲夫（新潟青陵大学）          Tetsuo Kimura (Niigata Seiryo University) 

 

⑫ 外国語初心者の語彙学習時の脳活動 .......................................................................................... 146 
  Cortical processing for a foreign language in novices: A study using fNIRS 

中野 秀子（九州女子大学）          Hideko Nakano (Kyushu Women's University) 

 

⑬ 多読授業が情意面に及ぼす影響 情意不安・動機づけに焦点を当てて  ....................... 148 
  Effects of extensive reading on reading attitudes and motivation in a foreign language learning 

池上 久美子（同志社女子大学）      Kumiko Ikegami (Doshisha Women's College of Liberal Arts) 
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⑭ 初級英語学習者の聴解に与えるポーズの効果 ......................................................................... 150 
  An effect of pauses on low level English learners’ listening comprehension 
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Promoting Intercultural Understanding in Classrooms: Making a 
Case for Japanese Language Learners in China 

 
Xuesong Gao (The University of Hong Kong) 

 
Keywords: Language learning, cross-cultural understanding, Japanese posture, China 
 
1. Introduction 

Frequent cross-border movements of people are supposed to lead to better mutual understanding among people 

across national and cultural boundaries, but diminished ‘physical boundaries’ often ‘exacerbate ethnic and national rivalries, 

rendering the deeply fractious and unsettling landscape… [and] galvanizing many into “us-against-them” posturing’ (Kim, 

2006, pp. 283-284). In East Asian contexts, rising popular nationalistic sentiments have become a serious concern, requiring 

concerted efforts to identify possible solutions. This author contends that language learning helps promote better intercultural 

understanding and social cohesiveness (e.g. Gardener 1985). The author also believes that the learning of a foreign 

language facilitates individual citizens to engage in cross-cultural dialogues for mutual understanding and may reduce the 

negative influences of popular nationalism to preserve peaceful conditions (e.g. Yun & Kibber 2012). This seems to be 

particularly relevant to major East Asian countries such as China and Japan which are apparently locked in island disputes 

and historical memories of the Sino-Japanese War (1937-1945) (Reilly 2014).  

In light of the shifting relationships between the two countries, this author together with his collaborator in 

Shanghai conducted an inquiry into Japanese language learners’ ‘Japanese posture,’ i.e. perceptions of and attitudes towards 

Japan among those who started learning Japanese at different times during the last three decades, in China. The study aims 

to evaluate whether the participants’ Japanese postures changed over the years, whether their learning of Japanese might 

have mediated their postures towards Japan and what need to be done to promote better cross-cultural understandings. 

 

2. The Study 
The study is a cross-sectional, mixed methods inquiry involving a survey of over 665 participants and 

interviews of 36 surveyed participants who started learning Japanese at different times in the last three decades. 

The questionnaire has two sections. Questions in the first section are about participants’ personal 

background, including the time of when the participant started learning Japanese, duration of learning Japanese, 

frequency of visiting Japan, etc. It also asks whether they have changed their perceptions of Japan. It also has 

open-ended questions asking them to explain why they visited Japan, describe what their impressions about Japan 

were like and elaborate why they had changed their impressions. The second section has 18 seven-point likert-scale 

questions that can be divided into four dimensions as identified in Yashima (2002). Dimension 1 assesses the 

participants’ intercultural exchange and understanding as reasons to learn Japanese and Dimension 2 has items on 

their readiness to interact with Japanese people. Dimension 3 is about the participants’ interest in Japan-related 

products, vocations and Dimension 4 asks the participants about how active and interested they are in learning about 

what happens in Japan. The Cronbach alpha reliability results were .92 in general and .89, .84, .71, .78 for the four 

dimensions, respectively.  

The researchers conducted descriptive statistical analysis and ANOVA tests of the questionnaire data. The 

qualitative data were coded to provide qualitative comments in support of the postures towards the country. Their 

comments on why they had (not) changed their perceptions were also analyzed to identify how better cross-cultural 

understandings can be fostered and positive postures sustained (e.g. Patton 1990).  

－36－

8᭶ 5᪥�(10:00-11:30)���࣮ࣛࣝ࣍ࣇ



3. Results 
The statistical analysis revealed that an overwhelming majority of the participants displayed positive postures towards 

Japan. The shifting Sino-Japanese relations and massive anti-Japanese protests in recent years had no statistically significant 

impact on the perceptions and attitudes of participants who had started learning the language at different times. In other words, 

the participants’ perceptions and attitudes to Japan were found to be quite stable across the learners who had started learning 

Japanese at different times. In fact, the study also identified that more participants had improved impressions about Japan. The 

results of the qualitative analysis confirm that the participants had highly favourable perceptions about Japan as they stressed its 

beautiful environment, social order and people.  

It was noted that the participants’ positive postures towards Japan were results of their efforts to develop better 

understandings of Japan through their in-depth and extended engagement with the Japanese language, culture and people. One 

participant (who started learning Japanese in 2006, right after the anti-Japanese protests) reflected on his brief journey to Japan: 

During a hasty trip I experienced the real Japan. On the return flight I could not help but reflect upon what I had seen 

and heard. From the Japanese people I encountered, no enmity was sensed at all. On the contrary, I felt their kindness, 

friendliness, politeness and gentleness. […]The Japanese society is healthy and harmonious with its senior citizens 

and adults and children are taken good care of. People lead a free, equal, happy and peaceful life there. […], we should 

learn from them. 

Journeys to Japan were found to have resulted in the participants’ enhanced interest in learning more about the 

country as one interviewee described Japan as ‘a country one would borrow money to visit again’.  

However, a small number of participants also expressed their negative attitudes towards Japan. 23 (out of 665) 

participants claimed that their impressions of Japan worsened as a result of recent tensions. Moreover, it must be noted that 

many Japanese learners are not able to afford such journeys, have few opportunities to socialize with Japanese people and have 

limited cultural exposure. Therefore, it has become important for Japanese language teachers to bring these crucial elements to 

Japanese language classrooms and invite Japanese learners to be on virtual journeys to have in-depth engagement with the 

language, culture and people. During such journeys, it is critical for Japanese language educators to assist them in critical 

examinations of various social and cultural issues that they were exposed to towards better cross-cultural understanding in 

classrooms. This will be an important mission for Japanese language educators since the results confirm that the learning of 

language may be one of the most effective means to promote mutual understandings and lay a solid foundation for peace 

between the two countries. 
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Second Language Interaction:  
How research can inform instructional practice 
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1. Introduction 

In the last few decades a wide range of empirical studies into task-based interaction and L2 learning 
outcomes have been carried out in both laboratory and classroom settings. This body of work has permitted 
a number of syntheses and meta-analyses (for example, Keck et al. 2006 and Mackey & Goo, 2007). Taken 
collectively, there is clear evidence to show that task-based interaction is developmentally helpful. 
Cognitively-oriented studies have investigated relationships amongst factors such as working memory, 
creativity, noticing and attention, aptitude, and interaction-driven language learning. Socially-driven 
research has considered contextual issues such as L2 learners and their conversational peers, together with 
settings in interaction-driven learning. Other research has looked at how interaction is obtained, including 
for example, through communicative tasks and how factors such as task complexity and planning impact 
interaction-driven second language (L2) learning.  

Interacting in a second language is helpful for many reasons. These are grounded in theoretical 
approaches to second language (L2) acquisition research. For example, in interaction, learners often make 
errors and can receive corrective feedback and produce modified output. However, as discussed in Mackey, 
Park and Tagarelli (in press), it is not always clear, from a teacher’s perspective, how to best provide 
corrective feedback on errors. This sort of issue has often been raised in the feedback literature with 
questions focused on whether, when, how, and by whom learner errors should be corrected during 
interaction. 

What is known as the interaction approach to second language acquisition is also one of the 
theoretical underpinnings of the task-based language teaching movement (TBLT). In this instructional 
approach teachers utilize tasks, as opposed to linguistic items, as the unit of instruction in language 
classrooms. TBLT is interesting for both teachers and researchers because of this grounding in second 
language acquisition theory, as well as for its various empirical successes which are summarized in Long 
(2015). There are properties in a task that can predispose, and sometimes constrain, learners to listen for or 
produce certain types of language that can benefit their language development. During task-based language 
learning, students interact and negotiate for meaning, while carrying out activities designed to provide 
authentic communicative contexts for the linguistic forms that learners need to notice, use and learn. 
 
2. What is the interaction approach? 
 As noted in the chapter by Mackey, Ziegler & Bryfonski (in press), as well as in a number of 
explanatory papers, for example, Mackey, Abbuhl, & Gass (2012) and Mackey (2012), the interaction 
approach posits that various processes involved in communicating are developmentally helpful. These 
include the production and perception of input, which can be defined as the language that a learner is 
exposed to through various mediums. During interaction, learners often experience misunderstandings or 
communication breakdowns. These can provide them with additional input from their interlocutors gained 
through negotiation, such as confirmation checks (expressions that clarify whether an utterance has been 
correctly heard or understood) and clarification requests (remarks aimed at developing a better 
understanding of a previous utterance), thereby encouraging speakers to modify incomprehensible 
utterances using lexical substitutions or different grammatical structures, or by providing repetitions. In 
addition, negotiation can sometimes prime learners to be more attentive to patterns in subsequent input. 
This might in turn encourage learners to be more aware of specific features of the target language as well as 
providing learners with useful opportunities to confirm or reject ideas they have about how the L2 works. 
In summary then, the interaction approach suggests that it is the varied ways in which learners relate to 
input and their interlocutors through negotiating for meaning, as in the descriptions of various interactional 
features above, that are likely to support their L2 developmental processes (Mackey, 2012). 
 Another key factor in why interaction is helpful is hypothesized to be output. Learners need 
opportunities to produce language. Modified output, or learners’ reformulations of previous utterances in 
response to feedback or self-monitoring (Swain, 1995), is believed to facilitate L2 development in a range 
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of quite different ways, including providing them with opportunities to develop fluency and automaticity, 
test hypotheses about the L2, and receive corrective feedback, again, as above, drawing their attention to 
differences between what they can understand and produce in the target language (TL) and facilitating 
noticing, a process demonstrated to be supportive of L2 learning.  
 
3. What are the most effective ways to promote developmentally helpful interaction? 

4. Pedagogy and Task based Interaction

5. Conclusions
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Collaborative writing in face-to-face and computer mediated modes: 

students’ interactions and pedagogical implications  
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Keywords㸸Collaborative writing, computer mediated collaborative writing, patterns of interactions, LREs 
 
1. Introduction 

Collaborative writing, the joint production of a text by two or more writers, has been shown to provide second 
language (L2) learners with opportunities to learn the L2.  Research has shown that when learners deliberate about 
how to produce a joint text, they not only practice using the L2 but also focus on language choice and accuracy (e.g. 
Brooks & Swain, 2009; Fernández-Dobao, 2012; Storch & Aldosari, 2013). However, research on collaborative 
writing has also shown that simply assigning students to write together does not mean that they will collaborate, that 
the pattern of interaction they form may differ, and that it is the collaborative pattern that is more conducive to 
language learning (see Storch, 2001, 2013).  More recently, with the advent of online collaborative writing 
platforms such as wikis and Google Docs, researchers have become interested in investigating the kind of language 
learning opportunities that computer-mediated forms of collaborative writing offer L2 learners. In this paper I report 
on the findings of two studies conducted by my graduate students: Liana Tan (see Tan, Wigglesworth & Storch, 
2010) and Amir Rouhshad (see Rouhshad & Storch, forthcoming).  Both studies compared the nature of interaction 
and focus on language of the same learners completing face-to-face and computer mediated collaborative writing 
activities.  
 
2. Procedure 
2.1 Participants 

Both studies were conducted in Australia. The participants in Tan’s study were 12 beginner learners of 
Chinese enrolled in a university Chinese language subject. The participants in Rouhshad’s study were 24 
intermediate ESL learners enrolled in a preparatory (pre-university) ESL program.  
  
2.2 Treatment 

All participants formed self-selected pairs. Tan’s study was longitudinal (semester long) and classroom based, 
and the pairs completed two similar versions of seven writing tasks.  One version of each task was completed in 
class in the face-to-face mode, the other version using MSN Messenger at home. Roushad’s study was experimental, 
completed in a computer lab. The pairs completed one version of a short report in the face-to-face mode, the other 
version using Google Docs. Google Docs provides co-writers with two windows: a large window in which to 
compose the joint text and an adjacent small window to exchange opinions. Participants in both studies received 
training and practice in the use of the software used. Both studies used a counter-balanced design. 
 
3. Analysis and results 
3.1 Analysis 
    The data in both studies included audio-recorded pair talk of the face-to-face interactions. Additionally, Tan’s 
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study included the MSN Messenger files; Rouhshad’s study included the exchanges in the small window of Google 
Docs. All data was analysed for patterns of interaction (based on Storch, 2001) and for instances where learners 
deliberated about language.  These instances were coded as Language Related Episodes (LREs) (Swain & Lapkin, 
1995).  
  
3.2 Results 
    Both studies found a tendency to cooperate rather than collaborate in computer-mediated collaborative writing. 
Furthermore, there were far fewer deliberations about language use in this mode compared to the face-to-face mode. 
Table 1 presents the finding of both studies in terms of the total number of LREs. The table shows that there were 
more than twice the number of LREs in the face-to-face mode than in the computer mediated mode. These findings 
suggest that collaborative writing activities conducted in the face-to-face mode are preferable for language learning.  
However, given that computer mediated forms of writing are likely to become more widespread, I suggest that we 
need to investigate ways of encouraging learners to collaborate and engage in peer feedback in computer mediated 
forms of collaborative writing.   
 
Table 1. LREs in face-to-face and computer mediated collaborative writing 
Total No. of LREs Tan’s study Rouhshad’s study 

Face-to-face 1090 177 
Computer mediated 493 71 
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Web  ⏝ᛂ♏ᇶࡢィゎᯒ⤫ࡪᏛ࡛ࣥࣙࢩ࣮ࢣࣜࣉ
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㸸 ⤫ィゎᯒ㸪ຠᯝ㔞㸪R㸪Webࢻ࣮࣮࣡࢟  㸪langtest.jpࣥࣙࢩ࣮ࢣࣜࣉ

 

1. ⫼ᬒ 
እᅜㄒᩍ⫱◊✲ศ㔝ࡿࡅ࠾⤫ィⓗศᯒࡓࡗᢅࢆ㔠Ꮠሪ࡛ࡿ࠶㸪ࠗⱥㄒᩍᖌࡢࡵࡓࡢᩍ⫱ࢱ࣮ࢹศᯒධ

㛛 㸦࠘๓⏣࣭ᒣ᳃, 2004㸧ࡀⓎ⾜࡚ࢀࡉ௨᮶㸪ࡢࡇศ㔝ࡶ࡚࠸࠾⤫ィⓗศᯒᡭἲࡢ⌮ゎࡀ㐍ࡋࡲࡁ࡛ࢇ

ࡢ㸪ᖐ↓௬ㄝ᳨ᐃࡣෆ࣭Ỉᮏ㸦2014㸧࡛➉ࡸ㸪ᖹ㸦2012㸧ࡽࡉࠋࡓ p ゎ㔘࣭ࡢᯝ⤖✲◊ࢆࡳࡢ್

ຠࠕ㸦Cumming, 2012; ஂಖ࣭ᒸ⏣, 2012㸧㸪ࡿ࠸࡚ࢀࡉ᥎ዡࡃࡍඞ᭹ࢆၥ㢟Ⅼࡢᚑ᮶ࡓࡁ࡚࠸⏝✚

ᯝ㔞ࠖࠕࡸಙ㢗༊㛫 㸪ࠖࢱ࣓ࠕศᯒࠖ࠼⪄࡞࠺ࡼࡢ᪉ึࡀᏛ⪅࠺ࡼ࠸ࡍࡸࡾࢃࡶ⤂ࡍࡲ࠸࡚ࢀࡉ

㸦≉ຠᯝ㔞ࡢ࡚࠸ࡘヲ⣽ࡣ㸪ᾆ㔝, 2013 ⏝࡛✲◊⫱㸪እᅜㄒᩍࡿ࠼⪄ࢆࢀὶ࡞࠺ࡼࡢࡇࠋཧ↷㸧ࢆ

࡚ࡗ࡞ࣝ࣋ࣞ࠸࡞ࡢ㐯Ⰽ㸪ෆᐜⓗࡶ࡚ẚ㛵㐃ㅖศ㔝ࡢ࡞㸪ᚰ⌮Ꮫࡣィⓗᡭἲ⤫ࡿ࠸࡚ࢀࡽ࠸

1ࠋ࠺ࡻࡋ࡛ࡿ࠼࠸ࡿ࠸࡚ࡁ
 

ࠗእᅜㄒᩍ⫱◊✲ࢡࢵࣈࢻࣥࣁ 㸦࠘➉ෆ࣭Ỉᮏ, 2014㸧࡛ ࣭ࣥ࢜ࢽࣃࣥࢥ㸪࡚࠼ຍㄝ᫂ࡢ㸪᭩⡠୰࡛ࡣ

ࡿ࠶ࠕ㸪(a) Microsoft Excel㸪(b)࡚㸦http://mizumot.com/handbook㸧ࢺࢧࣈ࢙࢘ 4 ᩥᏐࡢ㧗㢠ၟ⏝⤫

ィศᯒ࢙࢘ࢺࣇࢯ 㸪ࠖࡋࡑ  ࡚ (c) ࢱ࣮ࢹࡢ࣮ࣜࣇゎᯒ⎔ቃ R ࢹࡿ࠸࡚ࡋ⏝㸪᭩⡠࡛ࢆศᯒ᪉ἲࡢ࡛

≉ࠋࡍࡲ࠸࡚ࡋㄝ᫂ࡃࡋヲ࡚࠸⏝ࢆࢱ࣮ R ᅜ◊✲ࡢ㐣ཤࡢᏛ㸦LET㸧ࢹ࣓⫱㸪እᅜㄒᩍࡣ

ࡶ࡚࠸࠾ᑠᯘ㸦2011㸧ࡸ㜰ୖ㸦2012, 2014㸧ࡀࣉࢵࣙࢩࢡ࣮࣡࠺ࡼࡢᥦ౪ࡾ࠾࡚ࢀࡉ㸪R 㛵ᚰࡢ

ࡋ࢙࢘ࢺࣇࢯィ⤫ࡿࡍ⏝ࡀ⪅✲◊㸪ࡾ࠶࡛ࢀὶ࡞ୡ⏺ⓗࡣࢀࡇᐇ㸪ࠋࡍࡲ࠼ࡀ࠺ࡀࡾࡲ㧗ࡢ

࡚㸪㏆ᖺ࡛ࡣ R ࡍࡲࡾ࠶ࡶሗ࿌࠺࠸ࡿ࠸࡚ࡗ࡞ࡃከࡀᩘ࣮ࢨ࣮ࣘࡶࡾࡼ࢙࢘ࢺࣇࢯࡢࡀ

㸦Muenchen, 2014㸧ࠋ 

R ࡿࡍస᧯࡚ࡋࢡࢵࣜࢡࡣ GUI㸦ࢫ࣮࢙ࣇ࣮ࢱ࣭࣮ࣥࢨ࣮࣭ࣘࣝ࢝ࣇࣛࢢ㸧࡛ࡃ࡞ࡣ㸪⮬ศ࡛ࢥ

ࡓࡿṧࡀࢻ࣮ࢥ㸪ࡋࡔࡓ㸦ࡍࡲ࠼ᛮ࠺ࡼ࠸㧗ࡀᒃᩜࡣ⪅㸪ึᏛࡵࡓࡿ࠶ࡀᚲせࡍື࡚࠸᭩ࢆࢻ࣮

2ࠋ㸧ࡍࡲࡾ࡞Ⅼ࡞ࡁࡀࢀࡇࡣࡽほⅬ࠺࠸⌧ᛶࠖࡢศᯒࠕ㸪ࡵ
ࡶ࡛⪅㸪ึᏛࡵࡓࡢࡑ  R ࢆ

㸪Web࠺ࡼࡿࡁయ㦂࡛ࢆࡢࡿࡁ࡛ࡀࡇ࡞࠺ࡼࡢ࡚ࡗ ࣙࢩ࣮ࢣࣜࣉ  ࣥ “langtest.jp” ࢆసᡂࡲࡋ

Webࡢࡇࠋ㸦Mizumoto & Plonsky, in press㸧ࡓࡋ 㸪Excelࡣ࡛ࣥࣙࢩ࣮ࢣࣜࣉ ࢺ࣮ࢩࢻࢵࣞࣉࢫ࡞࠺ࡼࡢ

࡛࠘ࢡࢵࣈࢻࣥࣁ✲◊⫱㸪ࠗእᅜㄒᩍ࡛ࡅࡔࡿࡍࢺࢫ࣮࣌㸤࣮ࣆࢥ࡛ୖࢺࢧࢆࢱ࣮ࢹࡢ ⤂ࡿ࠸࡚ࢀࡉ

 ࠋࡍ࡛⬟ྍࡀࡇࡿࡍ⾜ᐇࢆィⓗศᯒ⤫ࡢ࡚ࡍ

 

 ෆᐜࡿࡆୖࡾྲྀ࡛࣮ࢼ࣑ࢭ .2
ᅇࡣ࡛࣮ࢼ࣑ࢭࡢ㸪Web ࣙࢩ࣮ࢣࣜࣉ  ࣥ “langtest.jp” ࡚࠸⏝ࢆ㸪ᇶ♏ⓗ㸪࡚᭱ࡋࡑ᪂ᩥࡢ⊩

᪉㸦e.g., ⲡ࠼⪄ࡸィゎᯒᡭἲ⤫࡞ᛂ⏝ⓗࡿࢀࡽぢ ,ⷷ 2015; Larson-Hall, 2015; Norris, Plonsky, Ross, & 

Schoonen, 2015; Plonsky & Oswald, 2014; Porte, 2012㸧ࡢ⤂ࠋࡍࡲ࠸⾜ࢆ 

 

3. ᑐ㇟࣮ࢼ࣑ࢭࡿࡍཧຍ⪅ 
Ꮫ㒊⏕࣭Ꮫ㝔⏕࡛ࡲ⪅✲◊ࣥࣛࢸ࣋ࡽ㸪ࡶ࡛ࡓ࡞ෆᐜ⯆ࡿ࠶ࡢ᪉㸪ࡈ㒔ྜ࠸ࡋࢁࡼࡢ᪉ࡣ

㛵ಀୖࡢሙタ 3ࠋ࠸ࡉࡔࡃཧຍࡈ PC ゎ࡛⌮ࡶ࡛ࡋ࡞⩦₇ࡢࣥ࢜ࢬࣥࣁࡣ㸪ㄝ᫂ࡵࡓ࠸࡞ࡁ࡛⏝ࡀ

㸪ࡣ᪉࠺࠸࠸ࡓࡳ࡚ࡋศᯒࢆࢱ࣮ࢹࡢሙ࡛⮬ศࡢࡑᐇ㝿࡛ࢺࢧࡿࡍ㸪⤂ࡀࡍࡲࡋഛ‽ࢆࡢࡶࡿࡁ

㸦MacBook  ࠋ࠸ࡉࡔࡃᣢཧࡈࢆࣥࢥࢯࣃࢺ࣮ࣀ㸧ࡢ࡞

－44－

8᭶ 4᪥�(12:00-14:20)���802ᐊ



 

ὀ 
㸪ࠗ≉ .1 እᅜㄒᩍ⫱◊✲ࢡࢵࣈࢻࣥࣁ 㸦࠘➉ෆ࣭Ỉᮏ, 2014㸧࡛ࡣ㸪⤫ィⓗ㸦㔞ⓗ㸧ᡭἲࡳࡢ㝈ᐃࡎࡏ㸪
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ᤵᴗࡢ࡛࡞ᩍᮦᥦ♧

㡢ኌ࠸ᢅࡢࢫ࣮࣋ࢱ࣮ࢹࣝࣇ࣭ࢫ࣮࣋ࢱ࣮ࢹࢺࢫ࢟ࢸࡁ

సᡂࡢᩍᮦ⏝ࢢࣥࢽࢫࣜ

᪉ࡿࢀࡉཧຍ࣮ࢼ࣑ࢭ

ࢻ࣮ࣟࣥ࢘ࢲ

 

 CasualTranscriber ࡛㸟  Mac ࡣᩍᮦ‽ഛࢢࣥࢽࢫࣜ
 

ᑿ ᗣ⿱㸦㜰Ꮫ㸧 
 

 ࢹᩍᮦసᡂ㸪㡢ኌ࣭ᫎീ࣓ࢢࣥࢽࢫ㸸 Mac㸪ࣜࢻ࣮࣮࣡࢟
 
� Mac ⏝㡢ኌ᭩ࡁ㉳ࡋࡇ⿵ຓࣙࢩ࣮ࢣࣜࣉ  ࣥ CasualTranscriber ࡣ㸪ᩥࡿࡺࢃ࠸Ꮠ㉳ࡋࡇ㸦transcription㸧
సᴗࢆ⿵ຓࡿࡍ┠ⓗ࡛㛤Ⓨࢆࣥࣙࢩ࣮ࢣࣜࣉࠋࡓࡋࡲࡋษࡃ࡞ࡇࡿ࠼᭰ࡾ㸪࢝ࢺ࣮ࣙࢩࢻ࣮࣮࣎࢟

࣮ࢼ࣑ࢭᮏࠋࡍࡲࡁ࡛ࡀࡇࡿࡵ㐍ࢆసᴗࡋࡇᏐ㉳ᩥຠ⋡ⓗࡽࡀ࡞ࡋస᧯ࢆࣝࣇࢹ࣓࡛ࢺࢵ

ࡢ⏝ࢢࣥࢽࢫࣜ㸪ࡽࢁࡇࡍࡇ㉳ࡁ᭩ࢆ㸪ᫎീ࣭㡢ኌ⣲ᮦ࡚ࡗࢆ CasualTranscriber ࡢࡇ㸪ࡣ࡛

ᩍᮦࢆ࡛ࡲࡿࡍㄝ᫂ࡽࡀ࡞ࡋ㸪୍⥴సᴗࢆ㐍ࠋࡍࡲࡁ࠸࡚ࡵ 
 
ᩥᏐ㉳ࡋࡇసᴗ 
� ⣲ᮦࢆࣝࣇࢹ࣓ࡿ࡞᧯సࡽࡀ࡞ࡋ㸪ᩥᏐ㉳ࡋࡇసᴗࢆ㐍ࡣࡎࡲࠋࡍࡲࡁ࠸࡚ࡵ㸪࣓ࢹ

ࡽタᐃࡢࢱࢹ࢚タᐃࡢࢺࢵ࢝ࢺ࣮ࣙࢩࡿࡍస᧯ࢆࣝࣇࢹ㸪࣓࡛ୖࡔࢇ㎸ࡳㄞࢆࣝࣇ

ጞ࡚ࡋࡑࠋࡍࡲࡵ㸪ࡢࣉࣥࢱࢫ࣒ࢱᤄධࡢࡑ⏝᪉ἲ㸪⡆᫆Ἴᙧࡢࢪ࣮࣓タᐃ᪉ἲࢆㄝ᫂ࡋ㸪ᐇ

㝿ᩥᏐ㉳ࡋࡇసᴗࠋࡍࡲ࠸⾜ࢆ 
ᅗ 1. CasualTranscriber ࡛ᩥࡢᏐ㉳ࡋࡇసᴗ 

 
 ࠸ᢅࡢࣝࣇࢹ࣓
� ࣥࢱࢫ࣒ࢱ㸪ࡸಖᏑࡢࡳࡢ㸪㡢ኌࡃ࡞࡛ࡅࡔ⏕᧯సࡓࡗࢆࢺࢵ࢝ࢺ࣮ࣙࢩࡣࣝࣇࢹ࣓

ࡢࣝࣇࡢᩘ「㸪ࡓࡲಖᏑ㸪࡚ࡋศࢆࣝࣇࡸࡋฟࡁᢤࡢ㒊ศ࡞㸪ᚲせ࡛ࡇࡿࡏࢃྜࡳ⤌ࣉ

ࢆస᧯ࡋㄝ᫂㸪⡆༢ࡀࢇࡏࡲࡁ࡛ࡣࡇ࡞㞧「࡛ࡢ࡞⬟ᶵ࡞⡆᫆ⓗࡶ࡛ࡲࡃ࠶ࠋࡍࡲࡁ࡛ࡀ࡞ྜ⤖

 ࠋࡍࡲࡁ࠸࡚ࡗ⾜
 
Ꮠᖥࡢࣝࣇࢹ࣓ࡁసᡂ 
� CasualTranscriber ࡣ㸪㡢ኌ࣭ᫎീࣝࣇᏐᖥࢆ࡚ࡅಖᏑࡿࡍᶵ⬟ࡀ࡛ࡢࡿ࠸࡚࠸㸪ࡢࡑᡭ

㡰ࢆㄝ᫂ࡋ㸪ᐇ㝿ࣝࣇࢹ࣓Ꮠᖥࢆࡣࢀࡇࠋࡍࡲࡁ࠸࡚ࡅ㸪᭩ࡁ㉳࠶ࡸࢺࢫ࢟ࢸࡓࡋࡇ

࡚ࡋᤄධࢆࣉࣥࢱࢫ࣒ࢱ࡚ࡋᙧᩚࢆࢺࢫ࢟ࢸ࠺ࡼࡢ㸪ሙྜࡿ࠸࡚ࢀࡉព⏝ࡀࢺࢫ࢟ࢸࡵࡌࡽ

 ࠋࡍࡲࡁ࠸࡚ࡋ⾜ᐇࡽࡀ࡞ࡋㄝ᫂ࢆࡢࡃ࠸
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ᤵᴗࡢ࡛࡞ᩍᮦᥦ♧ 
� ᤵᴗ࡛࡞㡢ኌ࣭ᫎീ⣲ᮦࢆᥦ♧ࡵࡓࡿࡍ㸪」ᩘࢆࣝࣇࢹ࣓ࡢㄞࡳ㎸࡛ࢇษࡾࡓ࠼᭰ࡾ㸪

࡞ 㸪Keynoteࡓࡲࠋࡍࡲ࠸࡚࠸ࡶ⬟ᶵࡿࡍ♧⾲⏬㠃ࢆ࢜ࢹࣅ㠃⏬ูࡔ࠸࡞ࡘࢆ࡞ࢱࢡ࢙ࢪࣟࣉ
♧⾲ࢆ࣮ࣙࢩࢻࣛࢫ㸪ู⏬㠃࡛ࢇ㎸ࡳㄞࢆࣝࣇ PDF ࡓࡋฟࡁ᭩ࢆ࣮ࣙࢩࢻࣛࢫࡓࡗస࡛

 ࠋࡍࡲࡾ࡞ࡳࡢࣥࣙࢩ࣮ࣞࢺࢫࣥࣔࢹ࡞⡆༢ࡣᙜ᪥ࠋࡍࡲࡁ࡛ࡶࡇ࠺ᢅࢆࣝࣇࢹ࣓ࡽࡀ࡞ࡋ
 
㡢ኌ࠸ᢅࡢࢫ࣮࣋ࢱ࣮ࢹࣝࣇ࣭ࢫ࣮࣋ࢱ࣮ࢹࢺࢫ࢟ࢸࡁ 
� ࣒ࢱ࡚ࡅ㛵㐃㸪㡢ኌ⣲ᮦࡾࡓࡋ⌮⟶ࢆࣝࣇࢺࢫ࢟ࢸࡓࡋࡇ㉳ࡁ㸪᭩࡚ࡗࢆࢫ࣮࣋ࢱ࣮ࢹ

᳨ 㸪⡆᫆ KWICࡣ࡛ࢫ࣮࣋ࢱ࣮ࢹࢺࢫ࢟ࢸࠋࡍࡲࡾ࠶ࡀ⬟ᶵࡿࡍ⌮⟶ࢆࢺࢫ࢟ࢸࡓࡗ༊ษ࡛ࣉࣥࢱࢫ
⣴࡛ࡴྵࢆࢺࢫ࢟ࢸ࠸ࡓ࠸⣲ᮦࢆ᥈࡚ࡋ㸪ࡢࡑ㒊ศࡢ㡢ኌ࡚ࡋࣝࣇࢆ᭩ࡁฟࠋࡍࡲࡁ࡛ࡶࡇࡍ 
 
 సᡂࡢᩍᮦ⏝ࢢࣥࢽࢫࣜ
� CasualTranscriber ࡛ࡣ㸪ᩥᏐ㉳ࡃ࡞࡛ࡅࡔࡋࡇ㸪᭩ࡁ㉳ࡾࡓࡋࡇ⏝ពࢆࢺࢫ࢟ࢸࡓࢀࡉ࡚ࡗ㸪ࣜࢫ

㸪ࡃ࡞࡛ࡅࡔᩍᮦ࠼᭰୪ࡸࡵᇙࢥࢵ࢝ࡢ๓ᥦࡿࡍ༳ๅ⣬ࠋࡍࡲࡁ࡛ࡀࡇࡿࡍసᡂࢆᩍᮦࡢ⏝ࢢࣥࢽ

HTML + Javascript ࢆࣈ࢙࢘ࡓࡗᩍᮦࢆసᡂ࡚ࡋᚲせࢆࣝࣇ࡞᭩ࡁฟࡍᶵ⬟࡛ࡢࡿ࠶ࡀ㸪ࢆࡽࢀࡑ

࡚ࡗᩍᮦసᡂࠋࡍࡲ࠸⾜ࢆ 

ᅗ 2. HTML ✰ᇙࡵ⦎⩦ၥ㢟 
 
 ᪉ࡿࢀࡉཧຍ࣮ࢼ࣑ࢭ
� ᙜ᪥࡛ࣥ࢜ࢬࣥࣁࡣ㐍ࡿࡵணᐃ࡛ࡀࡍ㸪ሙ࡛ࡣ Mac ࡀ⏝ព࡛ࡵࡓ࠸࡞ࡁ㸪CasualTranscriber 㸦ࡼ࠾

 Mac (OS X 10.9 Mavericks ࡢ㌟⮬ࡈ㸪࡛ୖࡓࡋ࣮ࣝࢺࢫࣥࡋࢻ࣮ࣟࣥ࢘ࢲࡽࢺࢧࢆ㸧ࣝࣗࢽ࣐ࡧ
௨㝆ᚲ㡲) ࢆሙ࠾ᣢ࠸ࡉࡔࡃࡕ㸦⫈ㅮྍࡶࡳࡢ㸧ࡓࡲࠋ㸪సᴗࡢ࠺⾜ࢆᚲせ᭱࡞ప㝈ࡢ⣲ᮦࡣⱥㄒ

ࡼ࠾㸪ࣝࣇ࢜ࢹࣅ⣲ᮦ㸦㡢ኌ࣭ࡓࢀ័࠸ࡸ⣲ᮦࡢゝㄒࡢ௨እࢀࡑ㸪ࡀࡍணᐃ࡛ࡿࡍព⏝ࢆࡢࡶࡢ

 ࠋࡍࡲࡾ࡞ࡃࡍࡸࡵ㐍ࡀసᴗࡃࡔࡓ࠸ࡕᣢ࠾㸪ࡤࢀ࠶ࡀ㸧ࣝࣇࢺࢫ࢟ࢸࡓࡋࡇ㉳ࡁ᭩ࡢࡑ㸪ࡧ
 
CasualTranscriber ࢻ࣮ࣟࣥ࢘ࢲ㸦᭱᪂∧㸦version 2.5.x㸧ࠋ࠸ࡉࡔࡃ࡚࠸࠾࡚ࡋࢻ࣮ࣟࣥ࢘ࢲࢆ㸧 
https://sites.google.com/site/casualconcj/yutiriti-puroguramu/casualtranscriber 
 
OS 10.7 (Lion) 10.8 ࡣࡃࡋࡶ (Mountain Lion) ࠾ࢆࡢ࠸᪉ࡣ㸪⤂ࡢ࡚ࡍࡿࡍᶵ⬟ࡣࡀࢇࡏࡲ࠼㸪

version 2.0 beta ࡃࡔࡓ࠸࡚ࡋ࣮ࣝࢺࢫࣥࢆ㸪ᇶᮏⓗ࡞᧯సࠋࡍࡲࡁ࡛ࡣ 

ࡣᩍᮦ‽ഛࢢࣥࢽࢫࣜ  ࡛㸟

ᩥᏐ㉳ࡋࡇసᴗ

࠸ᢅࡢࣝࣇࢹ࣓

Ꮠᖥࡢࣝࣇࢹ࣓ࡁసᡂ
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 ᩍ⫱⏝㸸ࡢࢫࣃ࣮ࢥࣝࣞࣛࣃ

4  ⏝άࡢ࢙࣮࢘ࣜࣇࢫࣃ࣮ࢥࡢ✀
 

୰ᲄ Ύ⨾㸦᪥ᮏᏛ㸧 
すᇉ ▱ెᏊ㸦༓ⴥᏛ㸧 

 
 㥑ືᆺᏛ⩦㸪ᩍᮦసᡂࢱ࣮ࢹ㸪࢙࣮࢘ࣜࣇ㸪࣮ࣝࢶ㸪᳨⣴ࢫࣃ࣮ࢥࣝࣞࣛࣃ 㸸ࢻ࣮࣮࣡࢟

 
 ࡵࡌࡣ .1
ᮏ࣮࣡ࡣ࡛ࣉࢵࣙࢩࢡ㸪ᥦ⪅ࡀ࣒࣮ࢳ✲◊ࡢࡽ㛤Ⓨࡋ㸪↓ᩱ࡛බ㛤ࡿ࠸࡚ࡋ 4 ✀㢮ࣜࣇࢫࣃ࣮ࢥࡢ

㸪2ࡣ࢙࣮࢘ࣜࣇ࠺ᢅࠋࡿࡍయ㦂ᐇ㝿ࢆ᪉ἲࡢⱥㄒᤵᴗࡓࡋ⏝ࢆࡽࢀࡇ㸪ࡋ⤂ࢆ࢙࣮࢘ ࡢ✀

ゝㄒ᳨ࢫࣃ࣮ࢥ⣴ࠕࢺࢧWebParaNews ࢶゝㄒ᳨⣴࡞⬟ྍࢻ࣮ࣟࣥ࢘ࢲ㸪LWP for ParaNewsࠖࠕࠖ

AntPConcࠕ࣮ࣝ 㸪࡚ࠖࡋࡑ㸪ⴭసᶒ࡞↛⮬ࡢ࣮ࣜࣇᩍ⫱⏝ⱥᩥࡢࡑ᪥ᮏㄒᑐヂᩥ᳨ࢆ⣴࣭࣮ࣟࣥ࢘ࢲ

GPPS with SCoRE࡛ࠖࠕࡿࡁ࡛ࢻ ㄒᙡ࣭ࡓࢀධࡾྲྀࢆࢫࣃ࣮ࢥ㸪࡚ࡗࡼ࣮ࣝࢶࢫࣃ࣮ࢥࡢࡽࢀࡇࠋࡿ࠶

ᩥἲᏛ⩦ᣦᑟࡓࡲࠋࡿ࡞⬟ྍࡀ㸪ᩍᖌࡣᩍᮦ◊✲ࡸᩍᮦసᡂᙺ❧࡚ࠋࡿࡁ࡛ࡀࡇࡿ 
 
2.  4 ࣮ࢶ⣴᳨ࢫࣃ࣮ࢥࡢ✀  ࣝ
� DDLࠋࡿࢀࡤ㥑ືᆺᏛ⩦㸦Data-Driven Learning: DDL㸧ࢱ࣮ࢹࡣ⩦Ꮫࡓࡋ⏝ࢆࢫࣃ࣮ࢥ 㸪ࡣ࡛

Ꮫ⩦⪅᳨ࢫࣃ࣮ࢥࡣ⣴ࡽᚓࡿࢀࡽ⏝ࢆぢ࡚㸪ㄒᙡᩥࡸἲࡢつ๎ᛶࢆⓎぢ࡚ࡋᖐ⣡ⓗゝㄒࢆᏛࠋࡪ

ᥦ⪅ࡣࡽ㸪2004 ᖺࡽ᪥ᮏேᏛ⩦⪅㐺ࡓࡋDDL ᯝ㸪DDL⤖ࡢࡑ㸪ࡋ⾜ヨࢆ᪉ἲࡢ 㧗ࡀᣦᑟຠᯝࡢ

㸪୍࡛ࡇࡑࠋࡓࡋㄆ☜ࢆࡇ࠸ ⯡ⱥㄒᤵᴗ࡛ࡢDDL ᐇ㊶ࡢᬑཬࢆ┠ᣦࡋ㸪Ꮫ⩦࣭ᣦᑟ⎔ቃࡵࡓࡿ࠼ᩚࢆ

㸪4 ✀㢮᳨࡞࣮ࣜࢻࣥࣞࣇ࣭࣮ࢨ࣮ࣘࠕࡢ⣴ࡢ࣮ࠖࣝࢶ㛤Ⓨࠋࡓࡗ⾜ࢆ 
ᅗ 1 Webࡣ ᳨⣴ࠕࡢࢺࢧWebParaNews࡛ࠖࠋࡿ࠶࠸᪉ࡀ㠀ᖖᐜ࡛᫆㸪᧯సᛶࢆ㔜どࡓࡋᩍᖌ࣭

Ꮫ⩦⪅ྥࠋࡿ࠶࡛࣮ࣝࢶࡢࡅ᪥ⱥ᪂⪺᳨ࢆࢫࣃ࣮ࢥࣝࣞࣛࣃ⣴ࡁ࡛ࡀࡇࡿࡍ㸪࡛࢛ࣥࣇࢺ࣮࣐ࢫ⏝

ᅗᅗ 2ࠋ࠸ከࡶ⪅⩦Ꮫࡿࡍ AntPConcࠕࡍ♧ ࢫࣃ࣮ࢥከゝㄒ࡞ᐜ᫆ࡀస᧯ࡶ⪅࡞ࢀ័ࣥࢥࢯࣃࡣࠖ

᳨⣴ࡾ࠶࡛࣮ࣝࢶ㸪ᩍᖌࡣ⮬సࢆࢫࣃ࣮ࢥ⏝࡛ࣈ࢙࢘ࠋࡿࡁ⎔ቃ࠸࡞࠸࡚ࡗᩚࡀᩍ⫱⌧ሙ࡛DDL ᐇࢆ

ࡣ⪅୧ࠋࡓࢀࡉ㛤Ⓨ࡚ࡋ࣮ࣝࢶࣉࢵࢺࢡࢫࢹ࡞⬟ྍࢻ࣮ࣟࣥ࢘ࢲ㸪ࡵࡓࡿࡍ㊶

http://www.laurenceanthony.net/software.html  ࠋࡿ࠶࡛⬟ྍࢫࢭࢡࡾࡼ
 
 
 
 
 
 
 
 
 
 
 
ᅗ 3 㸪ᅗᅗࡣLWP for ParaNewsࠖࠕࡢ 1㸪2 ࣛࣃ⪺᪥ⱥ᪂ࡢ㏙ୖࠋࡿ࠶࡛࣮ࣝࢶ⣴᳨ࡢࣉࢱࡿ࡞␗ࡣ

ᅗ 㠃 ᅗ⏬ࡢWebParaNewsࠖࠕ .1  㠃⏬ࡢAntPConcࠖࠕ .2
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࣮ࢱࣃ࠸㧗ࡀ㸪ฟ⌧㢖ᗘࡋᇶ‽࡛ศ㢮ࡢࣥࣙࢩ࣮ࢤࣜࢥࡸࣥࣙࢩ࣮ࢣࣟࢥࢆ༢ㄒࡿࢀ⌧ࢫࣃ࣮ࢥࣝࣞ

 ࠋࡿࡁ࡛ࢫࢭࢡࡾࡼ/http://lpn.lagoinst.infoࠋࡿࡍ♧⾲ࡶ㢖ᗘࢆࣥ
᭱ᚋ㸪ᅗᅗ 4 㛵ࠕ㸪ࢆᑐヂᩥⱥㄒᩥ࡞↛⮬࡛₩⡆ࡓࡋసᡂࡀ⪅㸪ẕㄒヰࡣGPPS with SCoREࠖࠕࡢ

ಀモ ࣟࣥ࢘ࢲ㸪࣮ࣆࢥ㜀ぴ㸪ูࣝ࣋ࣞࡢ㸪ึ⣭࣭୰⣭࣭ୖ⣭࡚ࡋ‽ᇶࢆ┠ἲ㡯ᩥࡢ࡞ᐃモࠖࠕࠖ

࡚ࡋࢺࢧᩍᮦసᡂᨭࡢ㸪᪥ᮏேⱥㄒᩍᖌ࡛⬟ྍࢫࢭࢡࡾࡼ/http://score.lagoinst.infoࠋࡿࡁ࡛ࢻ࣮

 ࠋࡿࡁᮇᚅ࡛ࡀ⏝ࡢ
 
 
 
 
 
 
 
 
 
 
 
 
 

 ࡾࢃ࠾ .3
� ᮏ࣮࣡ࡣ࡛ࣉࢵࣙࢩࢡ㸪4 ✀㢮᳨ࢫࣃ࣮ࢥࣝࣞࣛࣃࡢ⣴ࡢ࣮ࣝࢶᴫせᏛⱥㄒึ⣭Ꮫ⩦⪅ࡧࡼ࠾

୰࣭㧗⏕ࢆᑐ㇟ࡓࡋⱥㄒࡢㄒᙡ࣭ᩥἲᏛ⩦ࡢᐇ㊶ࢆ⤂ࡋ㸪ཧຍ⪅ࡣDDL ࡍయ㦂ࢆᖐ⣡ⓗᏛ⩦᪉ἲࡢ

ࡾྲྀඹ⪅ཧຍㄢ㢟࠺࠸⏝ᐇ㊶ⓗࡿࡅ࠾ⱥㄒᤵᴗࡢࢫࣃ࣮ࢥ㸪࡚ࡋ㏻ࢆࣉࢵࣙࢩࢡ࣮࣡ࠋࡿ

ࡣ㸪ሙ࠾࡞ࠋࡴ⤌ PC タഛࡵࡓ࠸࡞ࡀ㸪PC 㸪PC࡛ࡢࡿ࡞ࣉࢵࣙࢩࢡ࣮࣡ࡢᙧែ࡛࠸࡞࠸⏝ࢆ 

ࢺࢵࢣ࣏ቃ㸦⎔ࢺࢵࢿ Wi-Fi ➼㸧ࢆᣢཧࡿࡅࡔࡓ࠸ሙྜࡣ hands on 4ࠋ࠸ࡍࡸࡋゎ⌮ࡾࡼ࡛ ࣮ࣝࢶࡢ✀

ࢿࢆྡ࣮ࣝࢶࡢࢀࡒࢀࡑ㸪ࡓࡲ㸪ࡁ࡛ࢻ࣮ࣟࣥ࢘ࢲ࡛ࣥࣛࣥ࢜ࡣ⫣ᩥ⪄ୗグཧࡍ♧ࢆ᪉࠸࡞ヲ⣽ࡢ

  ࠋࡿ࠶࡛⬟ྍࢫࢭࢡᐜ࣮᫆ࣝࢶྛࡤࢀࡍ⣴᳨ࢺࢵ
ㅰ㎡㸸ᮏ◊✲ࡣᖹᡂ 25-28 ᖺᗘ⛉Ꮫ◊✲㈝⿵ຓ㔠ᇶ┙◊✲㸦B㸧㸦25284108㸧ࠕከゝㄒࢫࣃ࣮ࢥࣝࣞࣛࣃ

ᇶ࡙ࡃDDL  ࠋࡓࡋࡲࢀࢃ⾜࡚ࡅཷࢆࠖ⏝ᛂࡢ⫱ᩍᵓ⠏ࡢ࣒࣮࢛ࣇࢺࢵࣛࣉࣥࣉ࣮࢜
 
ཧ⪃ᩥ⊩ 
୰ᲄΎ⨾㸪ࢫ࣮࣭ࣥࣞࣟࢽࢺࣥ㸪ෆᒣᑗኵ㸪すᇉ▱ెᏊ (2014). ࢙࣮࢘ࣜࣇWebParaNews ࣛࣥ࢜

ά⏝ࠗ᪥ᮏᏛ⏕⏘ᕤᏛ㒊◊✲ሗ࿌B㸦ᩥ⣔㸧࠘ࡿࡅ࠾ⱥㄒᤵᴗࡢ࣮ࢧࣥࢲ࣮ࢥࣥࢥ࣭ࣥ 47, 49-63. 
୰ᲄΎ⨾㸪ࢫ࣮࣭ࣥࣞࣟࢽࢺࣥ㸪すᇉ▱ెᏊ㸪ᶓ⏣㈼  ྖ (2014). ከゝㄒ᳨⣴࣮ࣝࢶAntPConc ࢹ࣓ࣜࡢ

ά⏝ࠗ᪥ᮏᏛ⏕⏘ᕤᏛ㒊◊✲ሗ࿌B㸦ᩥ⣔㸧࠘ࡿࡅ࠾ἲᣦᑟᩥࣝ 47, 79-92. 
୰ᲄΎ⨾㸪ⱝᯇᘯᏊ㸪▼༟ᕭ㸪Ᏹబ⨾⿱Ꮚ㸪ᶓ⏣㈼ྖ㸪ࣥ࢞ࣄ࣭࢜ࣥࣜࢧࣕ࢟㸪すᇉ▱ెᏊ (2015).  
   ᩍ⫱⏝ᩥࢫࣃ࣮ࢥ SCoRE సᡂࠗ᪥ᮏᏛ⏕⏘ᕤᏛ㒊◊✲ሗ࿌B㸦ᩥ⣔㸧࠘ࡢ 48, 21-43. 
୰ᲄΎ⨾㸪すᇉ▱ెᏊ㸪㉥℩ᕝྐᮁ㸪ෆᒣᑗኵ (2015). ࣞࢢࣥࣜࣇࣟࣉ࣭ࣝ࢝ࢩ࢟ᆺࢥࣥࣛࣥ࢜

LWP for ParaNews࣮ࣝࢶ⣴᳨ࢫࣃ࣮ ⏝ࠗ᪥ᮏᏛ⏕⏘ᕤᏛ㒊◊✲ሗ࿌B㸦ᩥࡿࡅ࠾ⱥㄒᤵᴗࡢ

⣔㸧࠘ 48, 45-57.  
Chujo, K., Oghigian, K., & Akasegawa, S. (2015). A Corpus and grammatical browsing system for remedial EFL 

learners. In A. Le ko-Szyma ska & A. Boulton (Eds.), Multiple affordances of language corpora for 
data-driven learning (pp. 109-128). Amsterdam: John Benjamins. 

 
ᅗ  㠃⏬ࡢLWP for ParaNewsࠖࠕ .3

 
ᅗ  㠃⏬ࡢGPPS with SCoREࠖࠕ .4

ᩍ⫱⏝㸸ࡢࢫࣃ࣮ࢥࣝࣞࣛࣃ
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Ⓨ㡢ࡢㄗࡢࡾẼ࡙ࡁಟṇࡾྲྀࢆධࡓࢀᤵᴗᐇ㊶ࡢࡑຠᯝ 
 

ᑠᯘ ⩧㸦ᮾி㒔❧ⓑ㬑㧗➼Ꮫᰯ㸧 
 

 ࡁ㸪Ẽ࡙ࢢࣥࢽࢫ㸪ࣜࢢ࣮ࣥ࢟ࣆࢫ㸪ࢢࣥࣜࢱࢽ㸸 Ⓨ㡢㸪ࣔࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
㧗ᰯධᏛࡿࡍ๓᪤୰Ꮫᰯ࡛ 3 ᖺ㛫ⱥㄒࢆᏛ⩦ࡎࡽࢃࡶࡓࡁ࡚ࡋ㸪㧗ᰯ⏕ࡢⱥㄒࡢⓎ㡢⬟

ຊࡾࡲ࠶ࡣ㧗ࡓࡋࢇࡕࡁࠋ࠸࡞ࡃⓎ㡢ᣦᑟࡓࡁ࡚ࡅཷࢆ⏕ᚐࡶ㠀ᖖᑡࡓࡲࠋࡓࡗ࡞⏕ᚐࡣ⮬ศ⮬

㌟ࡢⱥㄒࡢⓎ㡢ࢆࡾ㏉ࡓ࠸⪺࡚ࡗ⤒㦂࡛ࡇࡑࠋࡓࡗ࡞ࢇࡶ㸪ᮏ◊✲࡛ࡣ㸪⏕ᚐ⮬㌟ࡢⓎ㡢ࡢ

ㄗࡾᑐࡿࡍẼ࡙ࡁಟṇ࠺ࡼࡢࡀ᥎⛣ࡢࡃ࠸࡚ࡋ㸪ࣔࡾ⧞ࢆࢢࣥࣜࢱࢽ㏉᳨ࡋド࡛ࡇࡿࡍṇ

✲◊ᮏࠋࡓࡋ㸪᳨ドࡋศᯒࢆࡢࡿࡍኚࡣព㆑ࡿࡍᑐᗘⓎ㡢⛬ࡢ㸪ࡢࡿࡁ࡛╔ᐃࡀⓎ㡢࡞☜

ࢀࡑࡤࡅẼ࡙ࡾ㸪ㄗࡋ㸪ホ౯ࡁ⫈ࢆࡢࡶࡓࡋ㘓㡢ࢆኌࡢศ⮬ࡀ㸪⏕ᚐࡣ⩏ᐃࡢࢢࣥࣜࢱࢽࣔࡿࡅ࠾

ࡏࡉⓎᒎࡽࡉࢆࢀࡑ㸪࡚࠸࡚࠸࡙ࡶᑠᯘ(2014)ࡣ⾲Ⓨࡢࡇࠋࡿ࠶࡛ࡿࡍ㸪ಟṇࡋⓎ㡢ࡃࡋṇࢆ

 ࠋࡿ࠶࡛ࡢࡶࡓ
 
2. ᡭ㡰 
2.1 ཧຍ⪅ 
ཧຍ⪅ࡣ㸪බ❧㧗➼Ꮫᰯ 1 ᖺ⏕ 41 ➨ࢆ㸪ⱥㄒࡾ࠶࡛⪅᪥ᮏㄒẕㄒヰࡣ⪅ཧຍࡢ࡚ࠋࡓࡗ࠶࡛ྡ 2

ゝㄒ࡚ࡋᏛࠋࡿ࠸࡛ࢇ 
 
2.2 ᡭ㡰 

㸪2013ࡎࡲ ᖺ 4 ᭶㸦๓㸧㸪7 ᭶㸦୰㛫㸧㸪2014 ᖺ 2 ᭶㸦ᚋ㸧ࡢ 3 ᅇࡾࡓࢃ㸪Ⓨ㡢ࢆࢺࢫࢸᐇࡋ

☜ṇࡾࡃࡗࡺⓎ㡢࡛࠸ࡋࡽⱥㄒࡾࡂࡿࡁ㸪࡛ࢆ✏ཎࡢ㸪ḟ࡚ࡵ㎸ࢆ㸪ឤ࡚ࡅࡘࢆẼⓎ㡢ࠋࡓ 1
Read&Look Upࡘࡎᩥ ࠋྛࡓࡋࢆ♧ᣦ࠺ࡼࡿࡍ ᅇࡢⓎ㡢ࡣࢺࢫࢸⱥᩥ 8 ᩥ࡛ᵓᡂࡾ࠾࡚ࢀࡉ㸪27 ಶࡢ

㸪1ࡋ㇟᥇Ⅼᑐࢆ㡢ࢺࢵࢤ࣮ࢱ ၥ 1 Ⅼ࡚ࡋ᥇Ⅼࢺࢵࢤ࣮ࢱࠋࡓࡋ࠺ࡼ࠺⾜ࢆ㡢ࡢෆヂࢀࡒࢀࡑࡣ㸪

R6 Ⅼ/L5 Ⅼ/TH5 Ⅼ/F6 Ⅼ/V3 Ⅼ/N2 Ⅼྜࡢィ 27 Ⅼ‶Ⅼ࡛1ࠋࡿ࠶ ᅇࡁࡘࢺࢫࢸࡢ㸪27 ಶࢺࢵࢤ࣮ࢱࡢ

㡢�ཧຍ⪅ᩘ 41 ே㸻1107 Ⅼ‶Ⅼࢆศᯒࡢᑐ㇟ࠋࡓࡋ�

ḟࢺࢵࢤ࣮ࢱࡿ࠸࡚ࢀࡲྵࢺࢫࢸࡢࢀࡒࢀࡑ㡢ࡀṇࡃࡋⓎ㡢ࢆ࠺ࡓ࠸࡚ࢀࡉⱥㄒࡢẕㄒヰ

⪅ 1 ࡢ⚾ྡ 2 ࣉ࣮ࣝࢢ㸪acceptable㸦ࡋุ᩿࡛ྡ A㸪B㸧 unacceptable㸦ࣉ࣮ࣝࢢ C㸪D㸧ศ㢮ࡋ

1ࠋࡓ ᅇ┠ࡢ㸺Ⓨ㡢ࢺࢫࢸ㸼ࡣ 4 ᭶⮬ᕫ⤂ࡓࡋ࣐࣮ࢸࢆⱥᩥ࡚࠸⏝ࢆᐇ2ࠋࡓࡋ ᅇ┠㸪3 ᅇ┠ࡣ

ᤵᴗ࡛⏝ࡓࡋᩍ⛉᭩ࡢ༢ඖࡢせ⣙ࢆෆᐜࡿࡍ㢟ᮦ࡚࠸⏝ࢆ㸪ྠࡌⱥᩥࡢⓎ㡢ࢆࢺࢫࢸᐇ1ࠋࡓࡋ
ᅇ┠ࢺࢫࢸࡢ 2,3 ᅇ┠ࡣࢺࢫࢸࡢⱥᩥࡀࡀ࠸࡞ࡣ࡛ࡌྠࡃ㸪ྛⱥᩥࡢ㛗ྠࢆࡉ⛬ᗘタᐃࡋ㸪ⱥᩥ

1ࠋࡓࡋ୍⤫ࢆᩘࡢ㡢ࢺࢵࢤ࣮ࢱࡢ㇟㸪᥇Ⅼᑐᩘࡢ ᅇ┠ࡢࢺࢫࢸࡢⱥᩥࡣ㸪ᮾᩥᏛࡢ㟼ဴேẶࡀ

⚾❧୰Ꮫᰯ 3 ᖺ⏕ᑐ㇟⏝ࡢࡶࡓ࠸࡚ࡋ㸦㟿, 2009㸧ࠋࡓ࠸⏝ࡲࡲࡢࡑࢆ 
㸪1ࡵࡓࡿࡍㄆ☜ࢆࡿ࠸ಖᣢฟ᮶࡚ࢆᗘⓎ㡢ຊ⛬ࡢ㸪ࡽࡉ ᖺ 3 ࣨ᭶ᚋࡢ 2015 ᖺ 5 ᭶㏣㊧ㄪ

ᰝࠋࡓࡗ⾜ࢆཧຍ⪅࣒ࢲࣥࣛࡣ 6 ྡ㑅ฟࠋࡓࡋⓎ㡢ࡣࢺࢫࢸ 2,3 ᅇ┠ࠋࡓ࠸⏝ࢆࡢࡶࡌྠࢺࢫࢸࡢ 
 

 ࢺ࣮ࢩࢢࣥࣜࢱࢽࣔ 2.2.1
Ⓨ㡢ࢺࢫࢸᚋཧຍ⪅ࡣ㸺ࣔࢺ࣮ࢩࢢࣥࣜࢱࢽ㸼ࠋࡔࢇ⤌ࡾྲྀⓎ㡢ࡌྠࢺࢫࢸⱥᩥ 8 ᩥ࡛ᵓᡂࡉ

ࢆⱥㄒࡓࢀࡉ⏬㘓ࡢࢺࢫࢸⓎ㡢ࡣ⪅㸪ཧຍࡾ࠾࡚ࢀ 3 ᅇ⪺࡚࠸㸪⮬ศ⮬㌟ࡢⓎ㡢ࢆホ౯ࠋࡓࡋホ౯
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᪉ἲࡣ㸪Ⓨ㡢ࡀṇ࠸࡞࠸࡚ࡁ࡛ࡃࡋᛮ࠺⟠ᡤ࡚ࡍୗ⥺ࢆᘬࠋࡓࡏḟୗ⥺ࢆᘬࡓ࠸ⱥᩥࢆṇࡋ

Read&Look Upࡳࡢゞṇᩥࡢࡑࠊࡣሙྜࡿࡏ┤࠸ゝࡃ �ࠋࡓࡋ┤ࡋ⏬㸪㘓ࡋࢆ♧ᣦ࠺ࡼࡿࡍ

Ⓨ㡢ࡢࢺࢫࢸ⤖ᯝࡏࢃྜࡋࡽ↷ࢆࢺ࣮ࢩࢢࣥࣜࢱࢽࣔ㸪ࢺࢵࢤ࣮ࢱ㡢ࢆṇ࠺ࡓࡁุ࡛᩿ࡃࡋ

A㸪C㸧ࣉ࣮ࣝࢢ㸪success㸦ࡵ☜ࢆ failure㸦ࣉ࣮ࣝࢢB㸪D㸧ศ㢮㸪unacceptable and success 㸦ࢢ

ࡢࡓࡗ࡞ࡁ㸪࡛ࡓࡁಟṇ࡛ࡽࡉࡽC㸧ࣉ࣮ࣝ correction, not correction㸦ࣉ࣮ࣝࢢE㸪F㸧ศ㢮

Aࡢࡇࠋࡓࡋ ࡽࣉ࣮ࣝࢢ F �ࠋࡓࡋㄪᰝࢆࡢࡃ࠸࡚ࡋ⛣᥎࠺ࡼࡢࡀࣉ࣮ࣝࢢ

�

⾲ 1.  

ཧຍ⪅ࣉ࣮ࣝࢢࡢ 

A �ࣉ࣮ࣝࢢ ṇࡃࡋⓎ㡢࡛ࡿࡁ� ṇࡿࡁุ࡛᩿࠸ࡋ�

B �ࣉ࣮ࣝࢢ ṇࡃࡋⓎ㡢࡛ࡿࡁ� ṇ࠸࡞ࡁุ࡛᩿࠸ࡋ�

C �ࣉ࣮ࣝࢢ ṇࡃࡋⓎ㡢ฟ᮶࠸࡞� ㄗࡾẼࡃࡘࡀ�

D �ࣉ࣮ࣝࢢ ṇࡃࡋⓎ㡢ฟ᮶࠸࡞� ㄗࡾẼ࠸࡞ࡘࡀ�

E �ࣉ࣮ࣝࢢ ṇࡃࡋⓎ㡢ฟ᮶࠸࡞� ㄗࡾẼࡃࡘࡀ㸩ಟṇ࡛ࡿࡁ�

F �ࣉ࣮ࣝࢢ ṇࡃࡋⓎ㡢ฟ᮶࠸࡞� ㄗࡾẼࡃࡘࡀ㸩ಟṇ࡛࠸࡞ࡁ�

 

 ࢺ࣮ࢣࣥ 2.2.2
� Ⓨ㡢ᣦᑟࡢࢢࣥࣜࢱࢽࣔ⥅⥆ⓗ࡞ᐇ㊶ࡀ㧗ᰯ⏕ࡢⓎ㡢⬟ຊࡓࡋࡽࡓࡶලయⓗ࡞ຠᯝࢆㄪࡵࡓࡿ㸪

Ⓨ㡢ᑐࡿࡍព㆑R/L/TH/F/V/ࣜࡢ࡚࠸ࡘ/࣒ࢬ▱㆑⬟ຊࢆၥ࠺㸺ࢺ࣮ࢣࣥㄪᰝ㸼ࢆ㸪4 ᭶㸦๓㸧

 7 ᭶㸦୰㛫㸧 2 ᭶㸦ᚋ㸧ᐇࠋࡓࡋ㉁ၥࡣ 28 㡯┠࡛㸪ࠕࡢࡑࡃ㏻ࡾ 㸪ࠖࡢࡑࠕ㏻ࡾ 㸪ࠖࡽࡕࠕ

ࡾ㏻ࡢࡑࡤ࠼࠸ 㸪ࠖࡤ࠼࠸ࡽࡕࠕᙜ࡚࠸࡞ࡽࡲࡣ 㸪ࠖࠕᙜ࡚࠸࡞ࡽࡲࡣ 㸪ࠖࠕࡃᙜ࡚ࠖ࠸࡞ࡽࡲࡣ

㸪ࣔࡣࢺ࣮ࢣࣥࠋࡓࡏࡤ㑅ࡘ1ࢆࡢࡶࡿࡲࡣ6ẁ㝵⾲♧࡛ᙜ࡚ࡢ 㸪ࡁ㝖ࢆ┠28㡯➨ࡿࡍ㛵ࢢࣥࣜࢱࢽ

㟼ဴேẶࡀ⚾❧୰Ꮫᰯ 3 ᖺ⏕ᑐ㇟ࡢⓎ㡢ᤵᴗ࡛ᐇࡢࡶࡓ࠸࡚ࡋ㸦Shizuka, 2008㸧ࠋࡓ࠸⏝ࢆ 
 

3. ⤖ᯝ 
ศᯒࡢ⤖ᯝ㸪ࣔࡢࢢࣥࣜࢱࢽ᭷ຠᛶࡀ♧၀ࡢࡑࠋࡓࢀࡉ⤖ᯝࡣ㸪๓ࡾࡼ୰㛫㸪୰㛫ࡾࡼᚋᮇ

 ࠋࡓࢀ⾲ࡣ᭷ពᕪ㸪㢧ⴭࡾ࡞ࡃ㧗ࡀᚓⅬ࡚ࢀࡘࡿ࡞ࡃ㐜ࡀ
㸪Ⓨࡽࡇࡓࡋศ㔝࡛ୖ᪼ࡢ࡚ࡍࡀ್ࡢព㆑࣭▱㆑࣭⬟ຊࡿࡍᑐⓎ㡢࡚࠸࠾ㄪᰝࢺ࣮ࢣࣥ

㡢㛵ࡿࡍព㆑ࡢ㧗ࡀࡉ㸪Ⓨ㡢ࡢṇ☜ࡉᙳ㡪ࢆࡣࢀࡇࠋࡿࢀࡽ࠼⪄ࡓ࠼㸪⏕ᚐࡀ⮬ศࡢⓎ㡢ࢆⰋ

୍ᯝ⤖ࡢ㸦Shizuka, 1993㸧࠺࠸ࡓࡗ㧗ࡀ㛵┦ࡉ☜ṇࡢⓎ㡢ࡀࡉ㧗ࡢ㛵ᚰព㆑࠺࠸࠸ࡓࡋࡃ

࡛ࡀࡇࡿࡅࡘࢆຊࡿࡍⓎ㡢☜㸪ṇ࡛ࡇࡃ⪺ࢆⓎ㡢ࡢศ⮬ࡋ㏉ࡾ⧞㸪ࡧᏛࢆㄪ㡢᪉ἲࠋࡿ࠸࡚ࡋ⮴

1ࠋࡓࡗศࡀࡇࡿࡁ ᖺ 3 ࣨ᭶ᚋࡢ㏣㊧ㄪᰝࡢ⤖ᯝࡶࡽ㸪Ⓨ㡢ຊࢆಖᣢฟ᮶࡚ࡾ࠾㸪ࣔࢢࣥࣜࢱࢽ

ຊࡣ᭦ఙࡀࡇ࠺࠸ࡿ࠸࡚ࡧ㸪ᅇࡽ✲◊ࡢศࠋࡓࡗ 
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ᑠᯘ⩧. (2014). ࠗ⏕ᚐࡢ⮬ᕫⓎ㡢ࣔࡀࢢࣥࣜࢱࢽṇ☜࡞Ⓨ㡢ࡢᐃ╔ࡿ࠼ຠᯝ࠘. STEP BULLETIN, vol. 26.  

Shizuka, T. 1993. “Task variation and accuracy predictor in interlanguage phonology production. ͆�ࠗ㛵ᮾ⏥ಙ㉺
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⤖ᯝ

ࡾࢃ࠾

ཧ⪃ᩥ⊩

 

�ࠊࢢ࣮ࣥ࢟ࣆࢫⱥㄒࡿࡼࢢ࣮ࣥࢻࣕࢩ

�ᐇ㊶ሗ࿌ࡢຊ㣴ᡂࢢࣥࢽࢫࣜ

 
῝ὠ ຬோ㸦࣮ࣜࣥࣝࢡࢫ࣮ࣝ࣍ࣥࢹ୰㧗Ꮫ㒊㸧 

 
 㸪CNN Student News㸪TOEFLIBTࢢ࣮ࣥ࢟ࣆࢫ㸪ࢢࣥࢽࢫ㸪ࣜࢢ࣮ࣥࢻࣕࢩ 㸸ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
� ࡑࠋࡿ࠸࡚ࢀࡉ⏝ᩍ⫱⌧ሙ࡛άࡢࡃከࡣ⩦⦏ࡢࢢ࣮ࣥ࢟ࣆࢫࠊࢢࣥࢽࢫࣜࡢⱥㄒࡓࡋ⏝ࢆࢹ࣓

ㄆ☜ࡀ᭷ຠᛶࡢࡑࠊࢀࡽࡳࡀ✚ࡢ✲◊࡞ࠎ㠃࡛ᵝࡢⓎヰࠊゎ⫈ࠊࡣ࡚ࡋ㛵ࢢ࣮ࣥࢻࣕࢩࡶ୰࡛ࡢ

youtubeࠊࡣᮏሗ࿌ࠋࡿ࠸࡚ࢀࡉ ୖ࡛↓ᩱ࡛ど⫈࡛ࡿࡁCNN Student News ࢫ࣮ࣝ࣍ࣥࢹࣥࣜࡓࡋ⏝ࢆ

 ࠋࡿ࠶࡛ࡢࡶࡓࡵࡲࢆᐇ㊶⤖ᯝࡢࢢ࣮ࣥࢻࣕࢩࡿࡅ࠾୰㧗Ꮫ㒊࣮ࣝࢡ
 
 ᬒ⫼ࡢ✲◊ .2
� ᮏᏛ࣮ࣜࣥࣝࢡࢫ࣮ࣝ࣍ࣥࢹ୰㧗Ꮫ㒊ࡣᑠᏛᰯࡃ⥆ࡽ 12 ᖺ୍㈏ࡢⱥㄒ࡛ᰯ࣒ࣛࢢࣟࣉࣥࣙࢪ࣐̾

࠸࠸ẚ㍑ⓗ㧗ࡣⱥㄒຊࡢᚐయ⏕ࡵࡓࡿࡵ༨ࢆ༙ࡢ⛉ᩍࡀ┠⛉ᑓ㛛ࡿࡼ⪅ⱥㄒẕㄒヰ≉ࠊࡾ࠶

ࡢᶵᵓㄆᐃࣞࣟ࢝ࣂᅜ㝿ࡾࡼ㧗ᰯᖺࡣᮏᰯ࡛ࠊࡓࡲࠋࡿ࠼ IB ࣉࡢࡇࡾ࠾࡚ࢀࡉᑟධࡀ࣒ࣛࢢࣟࣉ

 ࠋࡿ࠶ᚩ࡛≉ࡀࡢࡿ࠸࡚ࡋⱥㄒ࡛ཷㅮࢆ┠⛉ࡢ࡚ࡍᤵᴗ௨እࡢ᪥ᮏㄒࠖࠕࠊࡣ⏕ㅮཷࡢ࣒ࣛࢢࣟ
ཧຍ⪅୍ྡࡣ IB ┠ࢆ㐍ᏛࡢᏛࡢࣜࣛࢺࢫ࣮࢜ࠊዪᏊ࡛ࡢ⏕㧗ᰯᖺࡿ࠸࡚ࡋㅮཷࢆ࣒ࣛࢢࣟࣉ

ᶆࡢࣜࣛࢺࢫ࣮࢜ࠋࡿ࠸࡚ࡋᏛ㐍ᏛࡣTOEFLࠊIELTS ฟ㢪ࢆᯝ⤖ࡢⱥㄒ⬟ຊヨ㦂ࡓࡗ࠸

ᥦฟࡿࡍᚲせࠊྠࡵࡓࡢࡑࠋࡿ࠶ࡀ ヨ㦂࡛ㄢࢢ࣮ࣥ࢟ࣆࢫࠊࢢࣥࢽࢫࣜࡿࢀࡉຊ≉ࢆఙࡵࡓࡍࡤCNN 
Student News  ࠋࡓࡗ⾜ࢆ⦏カࡢࢢ࣮ࣥࢻࣕࢩࠊࡋ⏝άࢆ
 
 ⓗ┠ࡢ✲◊ .3
� ᮏ◊✲ࡢ┠ⓗࠊࡣIELTS TOEFLࡸ ୖྥࡢຊࢢ࣮ࣥ࢟ࣆࢫࠊࢢࣥࢽࢫࣜࡿࡅ࠾ⱥㄒ⬟ຊヨ㦂ࡓࡗ࠸

ࢺࢧ⏬ືࠊࡓࡲࠋࡿ࠶࡛ࡢࡶࡓࡋド᳨ࡿࡍⓎࢆຠᯝࡢࢀࡀᡭἲ࠺࠸ࢢ࣮ࣥࢻࣕࢩ

youtube ୖ࡛ど⫈࡛ࡿࡁCNN Student News ◊ᮏࡶࡇࡿࡍド᳨ࡿࡁ࡛⏝ά᭷ຠ࡚ࡋᩍᮦ࠸ࢆ

 ࠋࡿ࠶࡛ࡘ୍ࡢⓗ┠࡞㔜せࡢ✲
 
4. ᡭ㡰 
4.1 ཧຍ⪅ 
� ཧຍ⪅࣮ࣝࢡࢫ࣮ࣝ࣍ࣥࢹࣥࣜࡣᑠᏛ㒊ࠊ୰Ꮫ㒊ࡢࡽෆ㒊㐍Ꮫ⪅࡛ⱥㄒࣥࣙࢪ࣮࣐ᩍ⫱ࢆ 11 ᖺཷ

ࠊㄒᙡຊᩥ࡞ᇶ♏ⓗࠊዪᏊ࡛ࡢ⏕㧗ᰯᖺࡓࡅ ἲຊࡣഛࠋࡿ࠸࡚ࡗࢃཧ⪃࡛ࡲཧຍ⪅ࡢTOEICIP ࢫࡢ

ࡣࢥ 2014 ᖺ 7 ᭶ཷ㦂ࡀ 645 ⅬࠊTOEFLITP ࢥࢫ 2014 ᖺ 3 ᭶ཷ㦂ࡀ 483 Ⅼ࡛ࠋࡓࡗ࠶ཧຍ⪅ࡢ

ⱥㄒຊࡣỴ࡚ࡋ✺ฟྠࠊࡀ࠸↓ࡣ࡛ࡢࡶࡓࡋᖺ௦ࡢᏛ⏕ẚ㍑ࡤࢀࡍẚ㍑ⓗ㧗ࠋ࠺ࢁࡔࡿ࠼࠸࠸�  
 
4.2 ᡭ㡰 

1 ᅇ⣙ 60 ศࢆࢢ࣮ࣥࢻࣕࢩࡢ㐌ᅇࠊ㐌㛫Ώࡾィᅄᗘ⾜ࠋࡓࡗᩍᮦࡣCNN Student News άࢆ

ࡢࡓࡗࡓࡋ㢟ᮦࢆ❶ᩥ࠸▷ࠊࡘẚ㍑ⓗᖹ᫆ࠋࡓࡋ⏝ ࢫ࢚ࣝ࢘ࣛ࣎ࠕ࡛ ᩥࡿࡍ㛵ࠖ 47 137ࠊ⛊
ㄒࢆࢫ࣮ࣗࢽࡢ⏝ࡓࡲࠋࡓࡋ⮬㌟࡛Ⓨ㡢ࢆࢺࣥࢭࢡࡸ☜ㄆ࡛ࡢ࡚ࡍࠊ࠺ࡼࡿࡁᅇ࡛㡢ኌࢆ㘓㡢ࡋ
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 ࠋࡓ
ձ1 ᅇ┠ࢆࢺࣉࣜࢡࢫࡢࢫ࣮ࣗࢽࠊࡣ㯲ㄞࠊࡏࡉ⩻ヂᩥࡶࢆពࢆ☜ㄆࡢࡑࠋࡓࡏࡉᚋࠊ㔜せ༢ㄒ

ྲྀࢢ࣮ࣥࢻࣕࢩࡽ࡚ࡋゎ⌮ࢆෆᐜࡢ❶ᩥࡣࡎࡲࠋࡓࡋゎㄝࢆෆᐜࡏࡉࢡࢵ࢙ࢳࢆࢺࢫࣜࡢ

ࡀ࡞ぢࢆࢺࣉࣜࢡࢫࠊ࡛ࡢ࠸ࡋ㞴ࡣࢢ࣮ࣥࢻࣕࢩࡢ࡚ࡋ㏻ࢆᩥࡽึ᭱ࠋࡓࡅࡀᚰ࠺ࡼࡿࡵ⤌ࡾ

 ࠋࡓࡗ⾜ࢆࢢ࣮ࣥࢻࣕࢩࡾ༊ษࡘࡎᩥ୍ࢆ❶ᩥࠊࡽ
ղ2 ᅇ┠ࢆࢺࣉࣜࢡࢫࠊࡣぢࡘࡎᩥ୍ࡽࡀ࡞༊ษࠋࡓࡗ⾜ࢆࢢ࣮ࣥࢻࣕࢩࡽࡀ࡞ࡾḟࠊ๓ᅇẚ㍑

 ࠋࡓࡗ⾜ࢆ⩦⦏ࡶ࡛ࡾ༊ษᩥ୍ࠊࡏఅࢆࢺࣉࣜࢡࢫࠊࡽࡇࡓࢀࡽࡳࡀᨵၿ࡚ࡋ
ճ3 ᅇ┠ࠊ୍ࡣ ᩥ༊ษࠊࡃ࡞ࡣ࡛ࡾᩥࢆ㏻ࢆࢺࣉࣜࢡࢫ࡚ࡌぢࠊࡓࡲࠋࡓࡗ⾜ࢆࢢ࣮ࣥࢻࣕࢩࡽࡀ࡞

 ࠋࡓࡋ⩦⦏࡚ࡋ㏻ࢆែ࡛ᩥ≦ࡓࡏఅࢆࢺࣉࣜࢡࢫ
մ4 ᅇ┠᭱ࡣᚋࢆࢺࣉࣜࢡࢫࠊࡾ࠶ࡶࡇ࠺࠸ぢࡎᩥࢆ㏻ࠋࡓࡗ⾜ࢆࢢ࣮ࣥࢻࣕࢩ࡚ࡌ 
 
4.3 ⤖ᯝ 
ձ1 ᗘ┠ࢆࢺࣉࣜࢡࢫࡣぢࡘࡎᩥ୍ࠊࡽࡀ࡞༊ษࠕࡶ࡛ࢢ࣮ࣥࢻࣕࢩࡢࡽࡀ࡞ࡾ㡢ኌ㏿ᗘ࡚ࡂࡍ㏿ࡀ

ࡍࡤ㣕ࡳㄞࡽ㢌ᩥࠋࡓࡗ࠶ἣ࡛≦࠸ࡋ㞴ࡀࡢࡃࡺ࡚࠸ࡘᐇ㝿㡢ኌࠊࡾドゝ㏻ࡢࠖ࠸࡞ࡅࡺ࡚࠸ࡘ

 ࠋࡓࡗ࠶ᵝᏊ࡛࠸࡞ࢀ័ࢢ࣮ࣥࢻࣕࢩࡢ࡚ࡵึࠊ࡞ࡿ࠶ࡶࡇ
ղ2 ᗘ┠ࡾ࡞ࠊࡣᨵၿࡿࡅࡺ࡚࠸ࡘࢻ࣮ࣆࢫࢇ࡞ࠊࡀࡿ࠶ࡣ࡛ࡘࡎᩥ୍ࠋࡓࢀࡽࡳࡀᵝᏊ࡛࠶

ᵝ࠸࡞ྥࡀព㆑࡛ࡲࢺࣥࢭࢡࡸⓎ㡢ࠊࡃከࡶࡇ࠺ࡲࡋ࡚ࡋࡤ㣕ࢆᮎᩥࠊ㢌ᩥ≉ࡋࡋࠋࡓࡗ

Ꮚ࡛ࠋࡓࡗ࠶ 
ճ3 ᗘ┠ࠊࡣయࢆ㏻ࡶࢺࣉࣜࢡࢫ࡚ࡌఅࠋࡓࡁ࡛ࡀࡇ࠺⾜࡛ࡲࡲࡓࡏ㛫㐪ࡶ࠸ᖹᆒ࡚ࡋ 1~2 ⛬ᡤ

ᗘ࡛ᩥࠊ㢌ࢆ㣕ࠊࡓࡲࠋࡓࡗ࡞ࡃ࡞ࡶࡇ࠺࠸ࡍࡤⓎ㡢ࢺࣥࢭࢡࡸᙉᙅࡿࡅࡘࢆవ⿱ࠊࢀࡲ⏕ࡶ

 ࠋࡓࢀࡽࡳࡀᨵၿࡢࡾ࡞
մ4 ᗘ┠ࢆࢺࣉࣜࢡࢫࠊࡣఅ࡚ࡏᩥࢆ⎍ࡇࡿࡍࢢ࣮ࣥࢻࣕࢩᡂຌࡶ❶ᩥࠊࡓࡲࠋࡓࡋ㒊

ศᬯၐ࡛ࡿ࠸࡚ࡁᵝᏊ࡛ࠋࡓࡗ࠶Ⓨ㡢ࢺࣥࢭࢡࠊ㛵ࡶ࡚ࡋ┦ᙜࡢᨵၿࢬ࣮࣒ࢫࡶ࡚ࠊࢀࡽࡳࡀ

 ࠋࡓ࠸࡚ࡗ࡞
յ5 ᗘ┠㛵୍ࠊࡣ࡚ࡋ᭶ࡢ㛫ࢆࢺࣉࣜࢡࢫࠊࡀࡓ࠸࠾ࢆぢࡎ⎍࡛ࡀࡇࡿࡍࢢ࣮ࣥࢻࣕࢩ

ࡇࡿࡏฟࡁᘬࡄࡍࡶ࡚࠸࠾ࢆᐃᮇ㛫୍ࡣᩥࡓࡋᗘᬯၐ୍ࠊࡃ࡞ၥ㢟ࡶࢺࣥࢭࢡࡸⓎ㡢ࠋࡓࡁ

 ࠋࡓࡗࢃࡀ
 
 ࡾࢃ࠾ .5
� ᅇࡢᐇ㦂࡛ࠊࡣ㐌ᅇ60ࠊ ศ⛬ᗘࡢࢢ࣮ࣥࢻࣕࢩࡢᐇ㦂࡛ࡢࢸࣅࢸࢡࡀࡓࡗ࠶୰࡛ࡶⓎ㡢

୍ࠊࡓࡲࠋࡿࢀࡽ࠼⪄ࡓࡗ࠶ࡀᡂᯝࡢᐃ୍ࡶ࡚࠸࠾㠃ࡢࡉὶᬸࠊ࡞ࡿࡍẖᅇᨵၿࡀࢺࣥࢭࢡࡸ

࣮ࢻࣕࢩࡋ㏉ࡾ⧞ࠊࡽࡇࡓ࠸࡚ࡁᬯၐ࡛ࡃ࡞ၥ㢟ࡶ㝿ࡓࡋࢺࢫࢸᗘࠊ࡛࠼࠺ࡓ⤒ࢆᮇ㛫ࡢ᭶

ࡀࡇࡿ࠶࡛⬟ྍࡀࡇࡍฟࡁᘬ༶ᗙࠊࢀࡉࢡࢵࢺࢫࡀᬯၐศ᠈ᅾグ₯ࡣ࡛ࢫ࣮ࢣࡓࡗ⾜ࢆࢢࣥ

ศࠋ᭱ࡓࡗ ⤊ⓗࡢࡇカ⦎ᚋཷ㦂ࡓࡋTOEFLIBT ࡛ 54 ⅬྲྀࢆᚓࠊࡋSpeaking Listening ࡛ 15 Ⅼࡎ

 ࠋࡓฟࡀᯝ⤖࠺࠸ࡿࡍᚓྲྀࡘ
 
ཧ⪃ᩥ⊩ 
㛛⏣ಟᖹ(2007).ࠗࢢ࣮ࣥࢻࣕࢩ㡢ㄞࡢ⛉Ꮫ࠘ᮾி㸸ࣆ࣑ࢫࢥ 
㛛⏣ಟᖹ(2012).࣭ࠗࢢ࣮ࣥࢻࣕࢩ㡢ㄞⱥㄒ⩦ᚓࡢ⛉Ꮫ࠘ᮾி㸸ࣆࣔࢫࢥ 

�ࠊࢢ࣮ࣥ࢟ࣆࢫⱥㄒࡿࡼࢢ࣮ࣥࢻࣕࢩ

�ᐇ㊶ሗ࿌ࡢຊ㣴ᡂࢢࣥࢽࢫࣜ

ࡵࡌࡣ

ᬒ⫼ࡢ✲◊

ⓗ┠ࡢ✲◊

ᡭ㡰

ཧຍ⪅

ᡭ㡰
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� ᡭ㡰ᩍᮦ

⤖ᯝ࣭⪃ᐹ

㸬ࡵࡲ

ㅰ㎡

ཧ⪃ᩥ⊩

 

 ࡿࡅ࠾άືࢢࣥࢸ࣭ࣛࣥࣛࣥ࢜

௬ࡢ࣮ࢱ࣮ࢸࣜࢩࣇᙺ 
 

ஂᓥ ᬛὠᏊ㸦ὠ⏣ሿᏛ 㠀ᖖㅮᖌ㸧 
 

 ࡁ㸪Ẽ࡙࣮ࢱ࣮ࢸࣜࢩࣇ㸪༠ㄪᏛ⩦㸪௬ࢸࢽ࣑ࣗࢥ⩦Ꮫࣥࣛࣥ࢜㸪ࢢࣥࢸࣛ 㸸ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
ᮏⓎ⾲ࡣ㸪ࢆ࣒࣮࢛ࣛࣇ࣭ࣥࣛࣥ࢜⏝ࡓࡋⱥㄒࣛࢢࣥࢸάືࡿࡅ࠾௬࣮ࢱ࣮ࢸࣜࢩࣇ

࣭ࣥࣛࣥ࢜ᩍ⫱⌧ሙࡢࢢࣥࢸⱥᩥࣛࠋࡿ࠶࡛ࡢࡶࡿࡍሗ࿌ࢆᙺࡢ 㸪ࡿࢀධࡾྲྀࢆ࣒࣮࢛ࣛࣇ

࡞ࡿࢀࡉⓎࡀ⬟ᶵࡢᕫಟṇ⮬ࡿࡼࢢࣥࣜࢱࢽ㸪ࣔୖྥࡢ㸪Ꮫ⩦ពḧࡶඹ᭷௨እࡢࢢࣥࢸࣛ

㸪ࣛࡋ⏝άࢆ࣒࣮࢛ࣛࣇ࣭ࣥࣛࣥ࢜άືࢢࣥࢸⱥㄒࣛࡀᓥ㸦2010㸧ஂࠋࡿࢀࡽࡵㄆࡀຠᯝࡢ

⪅⩦Ꮫࡢෆ࡛≉ᐃࢸࢽ࣑ࣗࢥ⩦㸪Ꮫࢁࡇࡓࡋㄪᰝศᯒࢆᙳ㡪ࡢᏛ⩦⪅㛫࡚ࡋ┠ὀ㉁ࡢࢢࣥࢸ

࠸ᙅࡀ⬟ᶵࡢࡅ㸪㊊ሙࡣ࡚ࡗࡼᵓᡂࡢ⪅㸪ཧຍࡋࡋࠋࡓࢀࡉほᐹࡀࡇࡿ࠸࡚ࡗ⾜ࢆࡅ㊊ሙࡀ

Bot࡚ࡋ࣮ࢱ࣮ࢸࣜࢩࣇ௬࠺ᢸࢆࡅ㸪㊊ሙ࡛ࡇࡑࠋࡿࢀࡽ࠼⪄ࡶࢫ࣮ࢣ ࢢࣥࢸࣛࣝࢹࣔࡀ

࣭ࣥࣛࣥ࢜ࡿࡍ♧ᥦື⮬ࢆ ࠋࡓࡋ⏝ᤵᴗ࡛άࡢࢢࣥࢸⱥㄒࣛࡢ㸪Ꮫࡋ㛤Ⓨࢆ࣒ࢸࢫࢩ࣒࣮࢛ࣛࣇ

ᮏⓎ⾲࡛ࡣ㸪ࣛࡢ࡛࣒ࢸࢫࢩࢢࣥࢸBot  ࠋࡿ㏙࡚࠸ࡘᛶ⬟ྍࡢࣥࢨࢹ⩦Ꮫࡸᙺࡢ
 
 ᴫせࡢ࣒ࢸࢫࢩࢢࣥࢸ࣭ࣛࣥࣛࣥ࢜ .2
ᅗ㸯ࡣ㸪ᮏ◊✲࡛㛤Ⓨࡢࣉࢵࢺࡢ࣒ࢸࢫࢩࢢࣥࢸ࣭ࣛࣥࣛࣥ࢜ࡓࡋ⏬㠃࡛ࡢྑࠋࡿ࠶㡿ᇦࡀཧ

ຍ⪅ಶே⏝࡛ࡾ࠶㸪ㄢ㢟ࢺࣥࣄ⾲♧㸪ධຊࡢࢫ࣮࣌ࢫᶵ⬟ࠋࡿ࠶ࡀᕥࡢ㡿ᇦࡣཧຍ⪅ඹ㏻࡛ཧຍ

㸪(1)Botࡣ࣒ࢸࢫࢩࢢࣥࢸ࣭ࣛࣥࣛࣥ࢜ᮏࠋࡿࢀࡉ♧⾲ࡀ㒊୍ࡢࢢࣥࢸࣛࡢ⪅ ࣇ௬ࡀ

࡚ࡋࢺࣥࣄ㸪(2)ࡿࡍ♧⾲ື⮬ࢆࢢࣥࢸࣛࣝࢹࣔࡢ㸪ㄢ㢟࡚ࡋ࣮ࢱ࣮ࢸࣜࢩ the British National 
Corpus㸪the Corpus of Contemporary American English㸪ࣥࣛࣥ࢜㎡᭩ᇶ࡙ࡃᩥࢆᥦ♧ࡿࡍ㸪(3)

 ࠋࡿ࠶ࡀⰍ≉࠺࠸㸪ࡿ࠼⾜ࢆࢫ࣏ࣥࣥࣞࣆࡓࡋ⏝ࢆࣥࢥ
 
3. ◊✲ㄢ㢟 
ᮏ◊✲࡛ࡣ㸪ࡢ࣒ࢸࢫࢩࢢࣥࢸ࣭ࣛࣥࣛࣥ࢜௬ࡢ࡚ࡋ࣮ࢱ࣮ࢸࣜࢩࣇ Bot ࡽ᫂ࢆᙺࡢ

 ࠋࡓࡋタᐃࢆㄢ㢟✲◊ࡢ㸪ḟࡃࡍ
(1)Ꮫ⩦⪅ࡢࡣ⛬ᗘ௬ࡀ࣮ࢱ࣮ࢸࣜࢩࣇᥦ♧ࢆࢢࣥࢸࣛࣝࢹࣔࡿࡍཧ↷ࠋࡢࡿ࠸࡚ࡋ 
(2)௬ࡢ࣮ࢱ࣮ࢸࣜࢩࣇᏑᅾࡀᏛ⩦࡞࠺ࡼࡢࢸࢽ࣑ࣗࢥᙳ㡪ࢆࠋࡢࡿ࠸࡚࠼ 
 
4. ◊✲᪉ἲ㸦ᤵᴗᐇ㊶㸧 
4.1  ཧຍ⪅ 

ᅜ❧Ꮫᩍ㣴ㄢ⛬ࡢ㸱ࢫࣛࢡ(A), (B),(C)࡛ࢫ࣮ࢥࢢࣥࢸࣛࡢ㸪ᮏࢆ࣒ࢸࢫࢩ⏝ࠋྛࡓࡋ ࢫࣛࢡ

ࡣ㸪(A)ࡣෆヂࡢ⪅ཧຍࠋࡓࡗࢆᙧ࠺ྜࡋࢆ✏ᢞ࡛ࢸࢽ࣑ࣗࢥࡢࣉ࣮ࣝࢢ㸪ࡋࢆࡅศࣉ࣮ࣝࢢࡶ
ᩥ⣔Ꮫ㒊㸯ᖺ⏕㸦ཧຍ⪅ᩘ 29 ྡ㸪3 ᩘ⪅⣔Ꮫ㒊㸯ᖺ⏕㸦ཧຍ⌮ࡣ㸧㸪(B)ࢸࢽ࣑ࣗࢥ 24 ྡ㸪2 ࣑ࣗࢥ

Ꮫ㒊ࡢᩘ「ࡣ㸧㸪㸦C㸧ࢸࢽ 2 ᖺ⏕௨ୖ㸦ཧຍ⪅ᩘ 16 ྡ㸪2 ẖࡰ࡛ࡳࡢ(C)ࠋࡿ࠶㸧࡛ࢸࢽ࣑ࣗࢥ

ᅇࡢᤵᴗ࡛ᮏࢆ࣒ࢸࢫࢩ⏝ࡋ㸪ࡢ 2 ࡣࢫࣛࢡ 15 ᅇࡕ࠺ࡢ 2 ᅇࣛࢆ࣒ࢸࢫࢩࢢࣥࢸ⏝ࠋࡓࡋ 
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4.2� ᡭ㡰ᩍᮦ 
ཧຍ⪅ࡣ㸪e ⌧⾲ࡢࡏࢃྜ࠸ၥࡢ࣮࣓ࣝ

ゎࢆၥ㢟⩦⦏ࡢࢺࢫ࢟ࢸ༢ඖ࡛㸪ࡪᏛࢆ

ㄢ㢟ࢢࣥࢸࣛࡢࢺࢫ࢟ࢸ㸪ᚋࡓ࠸

࣒ࢸࢫࢩࢆࢢࣥࢸ㸪ࣛࡳ⤌ࡾྲྀ

ᢞ✏ࡁࡢࡑࠋࡓࡋཧຍ⪅ࡣ㸪Bot ࣔࡶ

ࡿࡍ✏ᢞⓗື⮬ࢆࢢࣥࢸࣛࣝࢹ

㸪Botࡀࡓࡋㄝ᫂ࢆࡳ⤌ ࢹࣔࡀ✏ᢞࡿࡼ

ࠋࡓࢀࡽࡏఅࡣࡇࡿ࠶࡛ࢢࣥࢸࣛࣝ

ㄢ㢟ࡢᢞ✏ᚋཧຍ⪅ࢺ࣮ࢣࣥࡢㄪ

ᰝ㸪Ꮫ⏕ཬࡧ Bot ࠸ࡘࢢࣥࢸࣛࡢ

࡚㸪ࢻ࣮࣡ࢀࡒࢀࡑ 㸪4-gramsᩘࡢᩥ ᩘ,  ࠋࡓࡋᐹ⪄࡚࠸ࡘ㸪◊✲ㄢ㢟࠸⾜ࢆẚ㍑ศᯒࡢ࡞
 

5. ⤖ᯝ࣭⪃ᐹ 
ղBotࡧせ⣲㸦ձ⪅ཬࡿ࠸࡚ࡋᥦ౪ࡀ࣒ࢸࢫࢩ㸪ᮏࡽㄪᰝࢺ࣮ࢣࣥ ࣄ㸪ճ㹼յࢢࣥࢸࣛࡢ

㸦3ࢺࣥ ✀㢮㸧㸧նࢺࢫ࢟ࢸ㸪շ㎡᭩ࡢ㸵ࡢࡘ㡯┠ࡕ࠺ࡢ㸪ཧຍ⪅ࡀBot  㸪ࡣ࡚࠸ࡘᗘ⛬ࡓࡋ⪄ཧࢆ
(A)ࡣ 2  (20.8%)㸪(B)ࡣ 3  (14.9%)㸪㸦C㸧ࡣ 4  (12.1%)࠺࠸⤖ᯝࡀᚓࠋࡓࢀࡽBot ᪉ࡢ⪄ཧࡢ

㸪3ࡣ࡚ࡋ 㸪Botࡃከ␒୍ࡀ⟆ᅇ࠺࠸ࠖࡓࡋ⏕ⱥసᩥࡢ㸪⮬ศࡋ⪄ᗘཧ⛬ࡿ࠶ࠕࡶࢫࣛࢡ
ឤⓗ┤ࡣ⪅㸪ཧຍࡶ࡚࠸࡚ࡏఅࢆࡇࡿ࠸࡚ࡋ♧⾲ࢆࢢࣥࢸࣛࣝࢹࣔࡀ Bot ࣔࢆࢢࣥࢸࣛࡢ

⪄ཧࢆⱥᩥࡢࣆࠕࡣ࡛㸪(A)ࡿࡍศᯒࢆⱥᩥࡢ⪅ཧຍᐇ㝿ࠋࡿࡁ᥎㔞࡛ࡓࡋ⪄ཧ࡚ࡋࣝࢹ

ࡀࡓࡋ Bot ⱥᩥࡢ⪅ཧຍࡓ࠸࡚ࡋ⟆ᅇࠖ࠸࡞࠸࡚ࡋ⪄ཧࢆⱥᩥࡢ Bot ほࡀ⌧⾲ࡿࢀࢃᛮᙳ㡪ࡢ

ᐹࠋࡓࢀࡉ(B), (C)࡛ࠕࡶBot ┠㡯ࡢ࠸ၥࡀ⪅ཧຍࡢ༙ࡵྵࡶ⪅ཧຍࡓࡋ⟆ᅇࠖࡓࡗ࡞ࡋ⪄ཧࢆ

࡚࠸ࡘ Bot ๓ᣦᑟ࡛ࡸࢺࢫ࢟ࢸ㸪ࡣ࡚࠸ࡘ᪉ࡁ᭩ࡢࡇࠋࡓ࠸࡚ࡋ㸧ࡁ᪉㸦⟠᮲᭩ࡁ᭩ࡓࡋ♧ࡢ

Bot࡚ࡋ፹ࢆⱥᩥࡢࣆࡣ⪅㸪ཧຍࡀࡓࡗ࡞ࢃᢅࡶ  ࠋࡿࢀࡉ᥎ᐹࡓࡋ⪄ཧࢆⱥᩥࡢ
 

6㸬ࡵࡲ 
ᮏ◊✲࡛㛤Ⓨࡢ࣒ࢸࢫࢩࢢࣥࢸ࣭ࣛࣥࣛࣥ࢜ࡓࡋ Bot ᙺࡢ࡚ࡋ࣮ࢱ࣮ࢸࣜࢩࣇ㸪௬ࡣ

㸪Consciousness raisingࡣ♧ᥦࡢࢢࣥࢸࣛࣝࢹࣔࡿࡅ࠾ⱥసᩥ≉ࠋࡓࢀࡉほᐹࡀࡇࡿ࠸࡚ࡗᢸࢆ
Botࡶ࡚ࡃ࡞࠸㌟㏆ࡀ⪅ᣦᑟࡣ⪅⩦Ꮫࡶ࡛✲◊㸪ᮏ(Hyland, 2003; Swales & Feak, 2000)ࡾ࠶ࡀࡁാࡢ ࡢ
ᏑᅾࡀᏛ⩦⪅Ẽ࡙ࡁ⮬ᕫಟṇࢆᑟࡁ㸪⮬ᚊⓗ࡞Ꮫ⩦ࡀࡇࡍಁࢆ♧၀ࠋࡓࢀࡉᮏࡣ࣒ࢸࢫࢩ㸪༠ㄪ

Ꮫ⩦ඹ⮬ᚊⓗ࡞Ꮫ⩦ಁࡶ㐍ࡋ㸪Ꮫ⩦⪅ࡢⱥసᩥຊୖྥࡢᐤࡀࡇࡿࡍᮇᚅ࡛ࠋࡿࡁ 
 
ㅰ㎡ 
� ᮏ◊✲ࡣ⛉Ꮫ◊✲㈝⿵ຓ㔠㸦ᖹᡂ 25 ᖺ㹼27 ᖺ㸧ᇶ┙◊✲(C)㸦ㄢ㢟␒ྕ㸸25370653㸧ࡢᨭ࡚ࡅཷࢆ

 ࠋࡍࡲࡆୖࡋ⏦ࢆឤㅰࡇࡇࠋࡓࡋࡲࢀࢃ⾜
 
ཧ⪃ᩥ⊩ 
Hyland, K. (2003). Second language writing (pp. 87-89). Cambridge: Cambridge University Press. 
Kushima, C. (2010). Peer influence on writing on online discussion forum: Is peer writing effective as a scaffolding? 

JAFLE BULLETIN, 13, 39-51. 
Swales, J., & Feak, C. (2000). English in today’s research world: a writing guide. Ann Arbor: University of 

Michigan Press. 

ᅗ  㠃⏬ࣉࢵࢺࡢ࣒ࢸࢫࢩࢢࣥࢸࣛ .1

ࡿࡅ࠾άືࢢࣥࢸ࣭ࣛࣥࣛࣥ࢜

௬ࡢ࣮ࢱ࣮ࢸࣜࢩࣇᙺ

ࡵࡌࡣ

ᴫせࡢ࣒ࢸࢫࢩࢢࣥࢸ࣭ࣛࣥࣛࣥ࢜

◊✲ㄢ㢟

◊✲᪉ἲ㸦ᤵᴗᐇ㊶㸧

ཧຍ⪅

－57－

８
月
５
日（
水
）

እᅜㄒᩍ⫱࣓ࢹᏛ➨ 55ᅇᅜ◊✲



⤖ᯝ

ཧ⪃ᩥ⊩

 

ⱥㄒึ⣭ࣞࡢࣝ࣋Ꮫ⏕ᑐࡿࡍ 

㌿Ꮫ⩦༠ാᏛ⩦ࡾྲྀࢆධࢢࣥࢸࣛࡓࢀᣦᑟ 
 

ୗᒣ ᖾᡂ㸦ᮾὒᏛᅬᏛ㸧 
 

 ⩦ᩍᮦ㸪⮬ᚊᏛࣥࣛࣥ࢜⏝࢛ࣥࣇࢺ࣮࣐ࢫᣦᑟ㸪ࢢࣥࢸ㸸 ㌿Ꮫ⩦㸪༠ാᏛ⩦㸪ࣛࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
ᮏⓎ⾲࡛ࡣ㸪࡛࢛ࣥࣇࢺ࣮࣐ࢫ㜀ぴ࡛ࡸ⏬ືࡿࡁ PDF ⾜࡚ࡋഛ‽ୖࣈࢵ࢙࢘ࢆᩍᮦࡢ࡞ࣝࣇ

ࢆᐇ㊶ࡢᣦᑟࢢࣥࢸ⣭ⱥㄒࣛึࡿࡅ࠾㸪Ꮫࡓࡋ⏝άࢆ⩦༠ാᏛࡢᤵᴗෆࡧࡼ࠾㌿Ꮫ⩦㸪࠺

⤂ࠕࠋࡿࡍ㌿Ꮫ⩦ ㌿ࠕࢆᙺࡢᐟ㢟ᤵᴗࡓࡁ࡚ࢀࢃ⾜ࡃᚑ᮶ከࠊࡣࠖ ࠊࡾ࠶Ꮫ⩦ᙧែ࡛ࡓࡏࡉࠖ

㏆ᖺὀ┠ࢆ㞟ࠋࡿ࠸࡚ࡵᤵᴗෆㅮ⩏ᙧᘧ࡛ㄝ᫂ࣥࣛࣥ࢜ࢆࡇࡓ࠸࡚ࡋᩍᮦ࡚ࡋᐟ㢟ࠊࡋᐟ㢟

࢜ࢆ㒊ศࡢㅮ⩏ᙧᘧࠋ࠺⾜ᩍᐊ࡛ࢆࡇࡓࡗ࡞࠼ᢅ࡚ࡃ࡞ࡀ㛫࡛ࡲࡸ⩦ෆᐜࡓ࠸࡚࠼࡚ࡋ

࠶ࡇࡿࡁ࡛⫈どࢆᩍᮦ࡛ࡲࡿࡁ⣡ᚓ࡛ࡶఱᗘ࡛ࡀ⪅⩦㸪Ꮫࡣࢺࢵ࣓ࣜࡿࡍព⏝࡚ࡋᩍᮦࣥࣛࣥ

ࡋࠋࡿ࠶࡛┈᭷࡚ࡗ⪅⩦Ꮫ࠸ࡓࡵ☜࡚ࢀᛀࢆㅮ⩏ෆᐜࡢ㐣ཤࠊ⪅⩦Ꮫ࠸㐜ࡀゎ⌮ࡵࡓࡢࡑࠋࡿ

ྲྀࢇࡕࡁࡶ࡛⪅⩦Ꮫ࠸పࡀ㸪Ꮫ⩦ពḧࡎࡽ࡞ࡤࢀࡅ࡞ࡲ⤌ࡾᤵᴗእ࡛ྲྀ๓࡚ࡋࢺࢵ࣓ࣜࢹ㸪ࡋ

ࢺࢵ࣓ࣜࡢ⩦༠ാᏛࠋࡓࢀධࡾྲྀࢆࠖ⩦༠ാᏛࠕ࡚ࡋࡅࡢࡑࠋࡿ࠶ᚲせ࡛ࡀࡅ࡞࠺ࡼࡴ⤌ࡾ

࠸࡞ࡁ࡛࡚ࡋ㏻ࢆ㸪సᴗࡃ࡞࡛ࡅࡔ࣮ࣕࢩࢵࣞࣉ࠺࠸ࡿࡅࢆᝨ㏞ᡭ┦࠸࡞ࢃ⾜ࢆ⩦㸪㌿Ꮫࡣ

ࡇ࠺ࢃࢆ㸪ᡂຌయ㦂ࡵ㧗ࢆࡅᶵ࡙ືࡢ⩦Ꮫ࡛ࡇࡿᚓࢆࡧ႐ࡧᏛࡿࡆ㐙ࡋᡂࢆࡇࡓ࠸࡚ࡗᛮ

 ࠋࡿ࠶ࡇࡿࡁ࡛ࡀ
 
2. ᡭ㡰 
2.1 ᑐ㇟⪅⛉┠ 
ᮏᐇ㊶ࡢᑐ㇟⪅ࡣ㸪ᮾி㒔ᩥி༊ࡢᏛ⏕ 25 ࡢⱥㄒࡣ࡛ࢺࢫࢸࢺ࣓ࣥࢫ࣮ࣞࣉࡢධᏛࠋࡓࡗ࠶࡛ྡ

ࡣ┠⛉ࠋࡿ࠶࡛ࡕࡓ⪅ࡓࢀࡉᐃุ⣭ึࡀࣝ࣋ࣞ 1 ᖺ⏕ࡀⱥㄒᚲಟ⛉┠࡚ࡋᒚಟࡿࡍ 4 ࡢࡘ࠺ࡢ࣐ࢥ

1  ࠋࡓࡗ࠶࡛ࡢࡶࡓࡋᣦ┠ࢆࡇ࠺ᢅ୰ᚰࢆࢢࣥࢸࣛࠊ࡛ࡘ
 
2.2 ᡭ㡰 
ึᅇࡢᤵᴗࢺ࣮ࢣࣥㄪᰝ࠸⾜ࢆ㸪ᣦᑟୖᚲせ࡞ෆᐜࢆᅇ⟅ࠋࡓࡗࡽࡶ࡚ࡋ⮬ศࡢⱥㄒຊࢆヲ㏙

⯆ࡿࡍ㛵እᅜㄒࡸ㸪ⱥㄒࡇ࠺ၥࢆ㦂⤒ࡿࡍ㞟୰࡚ࡋ࠾ࢆ┠㡯࠸࡞ࡢ㛵ಀࡣ㸪୍ぢᤵᴗࡇࡿࡍ

ࢆၥࡇ࠺㸪ࡽ࡞ᵓᡂࡢࡑࠋࡿ࠸࡚ࢀࡉᚋྛࠊᏛ⏕ࡽ࢛ࣥࣇࢺ࣮࣐ࢫࡢᤵᴗ࡛ࣈࢵ࢙࢘࠺

ࠊࡵࡓ࠸࡞࠸࡚ࡁ࡚ࡋ㦂⤒࡛ࡲࡃࡽࡑ࠾ࡣᙧែࡢ㌿ᤵᴗࠋࡓࡋㄝ᫂ࢆᵓᡂࡢ᪉ἲ㸪ᤵᴗࢫࢭࢡࡢ

ᤵᴗ୰ࡇࡿࡍᤵᴗእ࡛ࢆࡇࡿࡍ᫂♧ࡶ⏤⌮ࡢࡑࡶࡿࡍㄝ᫂ࠋࡓࡋ 
 

2.3 ᐇ㊶ෆᐜ 
▱ࡃࢆⱥㄒࠋࡿࡍㄝ࡛᫂⏬ື࡚ࣥࣛࣥ࢜ࡋཎ๎ࡣㄝ᫂ࡢἲ㡯ᩥ࡞ᚲせࡵࡓࡢࢢࣥࢸࣛ

ࠋࡃ⨨ୖࣈ࢙࡚࢘ࡋኚ⏬mp4ືࢆࢀࡑ㸪ࡋసᡂ࡛ࢺ࣏࣮ࣥ࣡ࣃࢆෆᐜ࡞࠺ࡼࡿࢃࡶே࡛࠸࡞ࡽ

ࡣᩥࡢ⏝ࢢࣥࢽ࣮ࣞࢺ PDF ⏬ືࡣ⪅⩦Ꮫࠋࡃ⨨ୖࣈ࢙࢘ࡃࡌྠ࡚ࡋࣝࣇ PDF ࡛ᤵᴗࡢ๓

ࡿ࠶࡚ࡋ⩦Ꮫ๓ࠊࡎࡲ㸪ࡣᤵᴗ࡛ࠋࡿࡍ⩦Ꮫ PDF ࣞࢺⓎヰࡸࢢࣥࢽ࣮ࣞࢺⓎ㡢࡚ࡗࢆࣝࣇ

㸪᭩ࡵࡓࡢࡑᚲせ࡛㸪ࡀࢡࢵࢺࢫࡢⱥᩥࡔࢇࡇࡳࡋయࡣࡵࡓࡢࢢࣥࢸࣛࠋ࠺⾜ࢆࢢࣥࢽ࣮
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ࡋពᅗࢆࡇࡿࡍ࠺ࡼࡿࡃฟ࡚ࡀⱥᩥࡸㄒᙡ▐࡛ࢢࣥࢽ࣮ࣞࢺࡢⓎヰࡸⓎ㡢ඛࡶࡾࡼࡇࡿࡏ

 ࠋࡿ࠸࡚

Ꮫ⩦ෆᐜࢆά⏝࡛ࡿࡁ≧ἣࢆタᐃࡓࡋヰᩥసᡂࡣ㸪ࡢࡑḟࡢ㐌༠ാᏛ⩦࡛⾜ࠋ࠺᭩ࡿࡏసᴗࢆ

 ࠋࡿ࠸࡚ࡋពᅗࢆࡇࡿᅗࢆ╔ᐃࡢ᠈㸪グࡋ⩦Ꮫ࡚ࡋศᩓࢆࢺ࣏ࣥࡌ㸪ྠࡣࡢ࠸࡞ࢃ⾜㛫୰ࡢࡑ

 

3. ⤖ᯝ 
ᤵᴗෆᐜ㛵ࡣࢺ࣮ࢣࣥࡿࡍ㸪ᐇ㊶ࢆጞ࡚ࡵ 2 㐌㛫ᚋ㸪ᐇ㊶⤊ࡌྠෆᐜ࡛ࠋࡓࡗ࡞ࡇ࠾㡯

ࡓࡗ⾜ࢆࢢࣥࢽ࣮ࣞࢺ࣭⩦ண⩦࣭ࡢ࡚ࡋ⩦㸪2. ㌿Ꮫࡢࡶ࠺ၥ࡚ࡋ㛵ᩍᮦࡢୖࣈࢵ࢙࢘ .㸪1ࡣ┠

㸪ࡢࡶ࠺ၥ࡚ࡋ㛵⩦㸪4. ༠ാᏛࡢࡶ࠺ၥ࡚ࡋ㛵ࢢࣥࢽ࣮ࣞࢺࡢ㸪3. ᤵᴗ㛫ෆࡢࡶ࠺ၥࢆ࠺

ࡶ࠺ၥࢆࡓࡗ࡞࠺ࡼࡿࡁศᯒ࡛ࢆ⩦Ꮫࡢ㸪6. ⮬ศࡢࡶ࠺ၥࢆ࠺ࡓ࠸ࡘࡀຊࡢࢢࣥࢸࣛ .5

 ࠋࡿᡂࡽ㸪7. ⮬⏤グ㏙㸪ࡢ

2 㐌㛫ᚋࢺ࣮ࢣࣥࡢ⤖ᯝ࡛1ࠊࡣ ࣓ࢥ࠺࠸࠸ࡍࡸࡾࢃࠊ࡚ࡋ㛵ἲㄝ᫂ᩥࡢᩍᮦࡢୖࣈࢵ࢙࢘ࡢ

ཷࢆᣦ࠺࠸࠺ࡑࠊ࡛ࡇࡑࠋࡓ࠸࡚ࢀࡲྵࡶ⪅࠺࠸ࡓࡗ࡞ࡽࢃ㸪ࡢࡢࡶࡓࡗ࠶࡛ࢇࡀࢺࣥ

2ࠋࡓࡋಟṇࡃࡍࡸࡾࢃࡽࡉࠊࡣࡢࡶࡓࡅ ࡓ࠸ࡀ⏕Ꮫࡓࡗ࡞࠸࡚ࡗ⾜ࢇࡕࡁࠊࡣ࡛⩦㌿Ꮫࡢ

3ࠋࡓࡋㄝ᫂ᗘᤵᴗ୰ࢆ⩏ពࡢࡑ㸪ࡵࡓ 㸪࠸ࡋ㸪ᴦࡿ࡞ࡵࡓ㸪ࡣ࡚ࡋ㛵ࢢࣥࢽ࣮ࣞࢺᤵᴗෆࡢ

㸪4ࡀࡓࡗከࡀࢺ࣓ࣥࢥ࠺࠸ 5ࠋࡓࡗ❧┠ࡀ⟆ᅇ࠺࠸ࡿࡼ㸪┦ᡭࡣ࡚ࡋ㛵⩦༠ാᏛࡢ ࢸࣛࡢ

6ࠊࡵ༨ࢆ㒊ศࡀ⟆ᅇࡢ࠸࡞ࡽࢃ㸪ࡣ࡚࠸ࡘ࠺ࡓ࠸ࡘࡀຊࡢࢢࣥ 㸪ࡣᕫศᯒ⮬ࡢ⩦Ꮫࡢ

ᑡࡓࡗ࡞࠺ࡼࡿࡁ࡛ࡋ㸪ࡢᅇ⟅ࠋࡓࡗ࠶࡛ࢇࡀ 

୍᪉ࠊᐇ㊶ᚋࢺ࣮ࢣࣥࡢ⤖ᯝࡢ࡚ࡍࢇࠊࡣ࡚࠸࠾㡯┠࡛ 2 㐌㛫ᚋࡢᅇ⟅⤖ᯝୖࢆᅇࡿዲ

ពⓗ࡞⤖ᯝࢆᚓ≉ࠋࡓࡁ࡛ࡀࡇࡿ࡞ࡁኚ7ࠊࡣ Ⓨ㡢ࡢ࡞㛫ࡢࢢࣥࢸࣛࠊグ㏙࡛⏤⮬ࡢ

㸪ࡓࡗࡔ᪂㩭ࡣᤵᴗ࠺࠸ࡔᚲせࡵࡓࡢࢢࣥࢸࣛࡀࢢࣥࢽ࣮ࣞࢺⓎ㡢ࠊࡓࡗ࡞ࡵࡓࡃከࡀ⩦⦏

 ࠋࡿ࠶࡛ࡇࡓࡗከࡀ⟆ᅇ࠺࠸

Ⓨ⾲࡛ࢺ࣮ࢣࣥࠊࡣ㡯┠ࡢヲ⣽ࡢࡑ⤖ᯝࢆලయⓗࠊࡶࡍ♧Ꮫ⩦⪅ࡢኚ㛵࡚ࡋᢸᙜᩍ

ဨࡢ❧ሙ࡛ㄝ᫂ࠋࡿࡍ 
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ཧ⪃ᩥ⊩

 

 ㄢ㢟̿ᛶ⬟ྍࡢࡑ㛤Ⓨ̿ࡢ࣒ࣛࢢࣟࣉ࣭ࢢࣥࢹᆺ࣮ࣜࣈ࢙࢘
 

⏣  ཱྀ ᝋ⏨㸦ᮾᩥᏛ㸧 

⚄⏣ ᫂ᘏ㸦㤳㒔Ꮫᮾி㸧 

㡲㈡ ┤Ꮚ㸦᫂Ꮫ㸧 

➉ᮧ 㞞ྐ㸦ᫍᏛᅬᏛ▷ᮇᏛ㒊㸧 

 Ꮚ㸦⪷Ꮫ㝔Ꮫ㸧ࡼࡳ ࢫ࣓

 

 㸪ከㄞࡳㄞࡋ㏉ࡾ⧞㸪ࡉὶᬸࡢࡳ㸪ㄞ࣒ࣛࢢࣟࣉ࣭ࢢࣥࢹᆺ࣮ࣜࣈ࢙࢘㸪ࢢࣥࢹ࣮ࣜ 㸸ࢻ࣮࣮࣡࢟

 

 ᬒ⫼ࡢ㛤Ⓨࡢ࣒ࣛࢢࣟࣉ࣭ࢢࣥࢹᆺ࣮ࣜࣈ࢙࢘ .1
ⱥㄒࡢẕㄒヰ⪅ࡣ࡚࠸࠾ 5ࠊ4 ṓ࡛ࡲࡿࡓ࠸ẕㄒ⬟ຊࡢⓎ㐩ᚲせ࡞ 10,000 㛫ࡢᏛ⩦㛫ࡣ

☜ಖࡿࢀࡉ㸦Segalowitz, 2003㸧୍᪉ࠊ➨ゝㄒࡢᏛ⩦⪅࠺ࡼࡢࡑࡣ㔞ࢆࢺࢵࣉࣥࡢᚓࡿᶵࡣ

ᑡ࠸࡞㸦Grabe and Stoller, 2011㸧ࠋㄞ᭩⤒㦂ࡴ✚ࢆከㄞ㸦Extensive Reading: ER㸧ࢆ⿵ࡿࡍ᪉ἲ࡚ࡋ⧞

RRࠋࡿ࠶ࡀ㸦Repeated Reading: RR㸧ࡳㄞࡋ㏉ࡾ ᭷ຠ࡛࡛ୖࡿࡍ㣴ᡂࢆゎᗘ⌮ࠊࡉ☜ṇࠊᗘ㏿ࡢࡳㄞࡀ

⩦ゝㄒᏛ➨ࡸ㸦e.g., Kuhn & Stahl, 2003; National Reading Panel, 2000㸧✲◊ࡢ⪅ⱥㄒẕㄒヰࠊࡣࡇࡿ࠶

ࡼ㸦e.g., Chang, 2010; Chang & Millet, 2013; Gorsuch & Taguchi, 2008; Taguchi & Gorsuch, 2004㸧✲◊ࡢ⪅

ERࠋࡿ࠸࡚ࢀࡉ♧ࡾ RRࠊࡾ࡞␗ ⧞ࠊࡣ࡛✲◊ࡢ᪂᭱ࠋࡴㄞࡋ㏉ࡾ⧞ࢆࢺࢫ࢟ࢸࠊࡋ⏝ࢆ㡢ኌࡣ࡛

 ,.㸦e.g., Rayner et alࡿ࠸࡚ࡁ࡚ࢀࡉゎ᫂ࡾࡼ✲◊ࡢࢹࢯࣟࣉࡸ㐠ື⌫║ࠊࡀᙺࡢ⏝㡢ኌࡸࡋ㏉ࡾ

2012; Gross et al., 2013㸧ࠋ 

୍᪉ࠊRR ᡤせࡢࡳㄞࠊࡋព⏝ࢆ㡢ኌࡢࡑࢺࢫ࢟ࢸࠋࡿࡀປຊ㛫ഛ‽ࡢࡑࡣᑟධࡢ

㛫ࡢࢺ࣓ࣥࢥࡸグ㘓ࢆࢺ࣮ࢩసᡂࠊࡋ㛫 ᐃࡢ࣮࣐ࢱࡢࡵࡓࡢ‽ഛࡶᚲせࣈ࢙࢘ࠋࡿ࡞ᆺᩍᮦ

RRࡓࡋయ୍ࡀࡽࢀࡇࠊ࡚ࡋ ࠊࡽࡉࠊࡁ㍍ῶ࡛ᖜࢆഛ‽ࡢࡑࠊࡾࡼࡇࡿࡍ㛤Ⓨࢆ࣒ࣛࢢࣟࣉ

ᩍᮦ࣭ࡢࢺࢫࢸඹ᭷ࠊࡾࡼࡿࡼᩘࣝࣉࣥࢧ࡞ࡁຠᯝ᳨ドࠋࡿ࡞⬟ྍࡀ 

 

 ᚩ≉ࡢ㛤Ⓨࡢ࣒ࣛࢢࣟࣉ࣭ࢢࣥࢹᆺ࣮ࣜࣈ࢙࢘ .2
㛤Ⓨࡢ࣒ࣛࢢࣟࣉࡓࡋ࡞ࡁ≉ᚩࠊࡣRR 2㸧㡢ࠊ↓᭷ࡢࡋ㏉ࡾ⧞ (1ࠋࡿ࠶࡛ࡇࡿࡁ࡛ࡀせᅉ⤫ไࡢ

ኌࣔࡢࣝࢹ᭷↓3ࠊ㸧 ⧞ࡾ㏉ࡢࡋᅇᩘタᐃ4ࠊ)� ࢀࡇࠋࡿࡁไ࡛⤫⏤⮬ࡀ➼ࡏྜ⤌ࡢࢺࢫࢸࡢᩘ「

ࡳࡢࡋ㏉ࡾ⧞ࡢࡋ࡞ࣝࢹ㡢ኌࣔࠊຠᯝࡢࣝࢹ㡢ኌࣔࠊ㛵ಀࡢᅇᩘࡢࡋ㏉ࡾ⧞㐩ᗘ฿ࡢ⪅⩦Ꮫࠊࡾࡼ

 ࠋࡿ࡞⬟ྍࡀຠᯝ᳨ドࡢせᅉྛࡿࢃ㛵ࡳㄞࠊ࡞ຠᯝࡢ

 

 ᐇ㝿ࡢ࣒ࣛࢢࣟࣉ࣭ࢢࣥࢹᆺ࣮ࣜࣈ࢙࢘ .3
� Web ᆺRepeated Reading ࢇㄞ࡛ࣥࣙࢩࢵࢭࡢඛᅇࠋࡿ࠶࡛ࡾ㏻ࡍ♧ᅗ㸯ࡣࢀὶࡢ⩦Ꮫࡢ࣒ࣛࢢࣟࣉ

RR࡞ࡓ᪂ࠊᚋࡢ㯲ㄞࡢࡵࡓࡍฟ࠸ᛮࢆෆᐜࡔ wpm (1ࠊࡣࢀὶ࡞ᇶᮏⓗࡢ࡛ࣥࣙࢩࢵࢭ  ᐃࡢࡵࡓࡢ㯲

ㄞ + ⮬ศࡢ⌮ゎᗘࢆࡾ㏉ࡢࡵࡓࡿ⌮ゎᗘ2 ,ࢺࢫࢸ) 㡢ኌࣔࢺࢫ࢟ࢸࡢࡽࡀ࡞ࡁ⫈ࢆࣝࢹ㯲ㄞ, 3) wpm

 ᐃࡢࡵࡓࡢ㯲ㄞ,㸦」ᩘᅇ㸧, ࡢࡑᚋ4ࠊ) ㄒᙡ࣭ᩥἲ࣭⫼ᬒ▱㆑ࡢ☜ㄆ, 5) ࡢࡑ᪥ࡢRR ࣥࣙࢩࢵࢭ

㛵ࢺ࣓ࣥࢥࡿࡍグධ࡛ 1 ᅇศࡢRR  ࠋࡿ࡞⤊ࡢࣥࣙࢩࢵࢭ
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ᅗ 1. Web ᆺRepeated Reading  ࡢ࣒ࣛࢢࣟࣉ

4. ⤖ᯝ 
� 2012 ᖺᗘࡽ 2014 ᖺᗘࢱ࣮ࢹ࡚ࡅ㞟ࠊ࠸⾜ࢆ⤖ᯝศᯒ࡛ࡲ㐍ࡿࡵணᐃ࡛ࡢࢺࢫࢸࠊࡀࡓࡗ࠶

㛤Ⓨ➼࡛㛤Ⓨసᴗࡀ㐜ࢱ࣮ࢹࠊࢀ㞟࣭ศᯒࡣᖺᗘ㸦2015 ᖺᗘ㸧ᐇ୰࡛ࡢࡑࠊࡾ࠶⤖ᯝࢆᚋࠊᏛ

➼࡛Ⓨ⾲ࡿࡍணᐃ࡛ࠋࡿ࠶㛗ᮇⓗࡸ⪅✲◊ࠊࡣᩍဨࡢඛ⏕᪉⏝ࢸࣥࢥࡢ⮬⊃ࠊ࠺ࡼࡿࡅࡔࡓ࠸

 ࠋࡿ࠶ணᐃ࡛ࡿࡍබ㛤⯡୍ࠊ࠸⾜ࢆ㛤Ⓨࢶࣥ

 
ཧ⪃ᩥ⊩ 
Chang, A. (2010). The effect of a timed reading activity on EFL learners: Speed, comprehension, and perceptions. 

Reading in a Foreign Language, 22, 284–303. 

Chang, A., & Millet, S. (2013). Improving reading rates and comprehension through timed repeated reading. 

Reading in a Foreign Language, 25, 126-148. 

Gorsuch, G. & Taguchi, E. (2008). Repeated reading for developing reading fluency and reading comprehension: 

The case of EFL learners in Vietnam. System, 36, 253–278. 

Grabe, W., & Stoller, F.L. (2011). Teaching and researching reading (2nd ed.). Harlow, UK: Pearson Education. 

Kuhn, M.R. & Stahl, S.A. (2003). Fluency: A review of developmental and remedial practices. Journal of 

Educational Psychology, 95(1), 3-21. 

National Reading Panel. (2000). Report of the subgroups: National reading panel. Washington, DC: National 

Institute of Child Health and Human Development. 

Segalowitz, N. (2003). Automaticity and second language. In C. Doughty and M. Long (Eds.), The handbook of 

second language acquisition. (pp. 382-408). Oxford: Blackwell Publishers. 

Taguchi, E. & Gorsuch, G. (2002). Transfer effects of repeated EFL reading on reading new passages: A preliminary 

investigation. Reading in a Foreign Language, 14, 43–65. 

 ㄢ㢟̿ᛶ⬟ྍࡢࡑ㛤Ⓨ̿ࡢ࣒ࣛࢢࣟࣉ࣭ࢢࣥࢹᆺ࣮ࣜࣈ࢙࢘

ᬒ⫼ࡢ㛤Ⓨࡢ࣒ࣛࢢࣟࣉ࣭ࢢࣥࢹᆺ࣮ࣜࣈ࢙࢘

ᚩ≉ࡢ㛤Ⓨࡢ࣒ࣛࢢࣟࣉ࣭ࢢࣥࢹᆺ࣮ࣜࣈ࢙࢘

ᐇ㝿ࡢ࣒ࣛࢢࣟࣉ࣭ࢢࣥࢹᆺ࣮ࣜࣈ࢙࢘
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⤖ᯝࡧࡽ࡞⪃ᐹ

ཧ⪃ᩥ⊩

 

 ኌ㸸ࡢ⏕Ꮫࡿࡍᑐᤵᴗ͇ࣗࢩࢵࣜࢢ࣭࣮ࣥࣝ࢜͆

Ꮫ⩦⪅ࡢࣇ࣮ࣜࣅ㉁ⓗ◊✲ 
 

ୖ㔝 ⫱Ꮚ㸦㛵すᏛ㝔Ꮫ� 㠀ᖖㅮᖌ㸧 
 

 ✲◊㸪Ꮫ⏕㸪Target Language㸪㉁ⓗࣇ࣮ࣜࣅᤵᴗ㸪͇ࣗࢩࢵࣜࢢ࣭࣮ࣥࣝ࢜͆ 㸸ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
〇ⱥㄒ͆࠺࠸͇ࣗࢩࢵࣜࢢ࣭࣮ࣥࣝ࢜ᤵᴗᙧែࡣ᪥ᮏேⱥㄒㅮᖌ㸦NNEST㸧ࡢᤵᴗᐇ㊶ࡢ⌧ሙ

ࡢࡑࡶ୰࡛ࡢ⪅⩦Ꮫ࡚࠸ࡘ⏝ⱥㄒࡢᤵᴗෆ࡛ࠊࡾ࠶ࡀゎ㔘࡞ࡲࡊࡲࡉ࡚࠸࠾ Belief ࡽぢࡀ࠸㐪

ࠊᩥࡣ࡚ࡋሙ❧ࡢ⫱ⱥㄒᩍࡢ᪥ᮏࡢᅾ⌧ࠋࡿࢀ ⛉┬㧗➼Ꮫᰯ᪂Ꮫ⩦ᣦᑟせ㡿㸦ᖹᡂ 21 ᖺᗘ㸧ࠊࡿࡼ

͆ⱥㄒࡢᤵᴗࡣⱥㄒ࡛⾜࠺ࢆᇶᮏࠋ͇ࡿࡍ ᖹᡂࠊࡽἣ≦࠺࠸ 24 ᖺᗘࡢⱥㄒຊࡢᣦᑟᨵၿᴗࢫ

ࠊ͆㝿ࡢࢺ࣮ࢱ ᤵᴗࡣ⏕ᚐࡢ⌮ゎࡢ⛬ᗘᛂࡓࡌⱥㄒࢆࡇ࠺⾜࡚࠸⏝ࢆᇶᮏࠋ͇ࡿࡍ ⌧⾲࠺࠸

᭕ࡶ࡚࠸࠾㧗➼Ꮫᰯࡣࡿࡍ⏝ࢆᤵᴗෆ࡛Target Language㸦┠ᶆゝㄒ㸧ࡣᐇ㝿ࠋࡿ࠶ࡀኚ㑄ࡢ

ࡲࡊࡲࡉࡣἣ࡛Ꮫ⩦⪅㐩≦࡞࠺ࡼࡢࡇࠋ(Ford, 2009) ࡿ࠸࡚ࢀࡽࡡጤุ᩿ࡢᩍᖌྛࡣ㊶ᤵᴗᐇࡢࡑࠊ࡛

ᤵᴗෆ࡛ࡢᏛࠊࡾ࠾࡚ࡁ࡚ࡅཷࢆᤵᴗࡢࣝࢱࢫ࡞ TL ᏛࡿࢀࡽࡵṆࡅཷ↛⮬ࢆࡇࡿࢀࡉ⏝ࡀ

ࡢᤵᴗෆࡀᏛ⩦⪅㐩ࠊࡾ࠾࡚ࡋΰᅾࡀ⏕Ꮫ࠸࡞࡛࠺ࡑ⏕ TL ⏝࡞࠺ࡼࡢ࡚࠸ࡘ Belief ࡚ࡗᣢࢆ

ࡢ᪥ᮏ࡛ࠋࡿ࠶ฟⓎⅬ࡛ࡢ✲◊ᮏࡀၥⅬ࠺࠸࠸࡞ࡣ࡛ࡁࡃ࠾࡚ࡋᢕᥱࡀᩍᖌࡎࡲࢆࡢࡿ࠸

Belief ࢸࣛࢺࢫ⩦Ꮫࡸࡅᶵ࡙ືࡢ⩦㡿ᇦෆゝㄒᏛࡢ▱ゝㄒᩍᖌㄆࠊࡀ࠸ὸࡀṔྐࡔࡲࡣࡢࡶࡢࡑ✲◊ࡢ

Beliefࠋ㸦➲ᓥ, 2009㸧ࡓࡁ࡚ࢀࡓᣢࢆ㛵ᚰඹ࡞ࣝࢱࢫ⩦Ꮫࡸ࣮ࢪ ࡼ⪅✲◊ࡶࡢࡶࡢࡑ⩏ᐃࡢ

ㄆࡣ࡛✏ᮏࡀࡿ࠶ࡤࡋࡤࡋࡶࡇࡿࢀࡉ⌧⾲ゝⴥ࡛ࡢࡢ࡞ࣇ࣮ࣜࣅࠊಙ᮲ࡸಙᛕࠊ࡛ࡲࡊࡲࡉ࡚ࡗ

▱ᚰ⌮Ꮫ◊✲⪅ Pajares(1992)͆ࡢே㛫ࡀヰࠊࡋពᅗࡿࡍື⾜ࠊࡋࡢ㞟ྜⓗ⌮ゎࡳࡢࡽ᥎ ุࡿࢀࡉ

EFLࡢ᪥ᮏࡣ࡛✲◊ᮏࠋࡃ࠸࡚ࡵ㐍ࢆᮏ◊✲ሗ࿌࡛⌧⾲࠺࠸ࣇ࣮ࣜࣅࠊࡋ᥇ᢥࢆ⩏ᐃ࠺࠸͇᩿ ⎔ቃ

 ࠋࡓࡗ⾜ࢆ㉁ⓗㄪᰝࡽどⅬࡢࣇ࣮ࣜࣅࡢ⪅⩦Ꮫࢆᤵᴗᐇែࡢ͇ࣗࢩࢵࣜࢢ࣭࣮ࣥࣝ࢜͆ࡢ࡛
 
2. ᡭ㡰 
2.1 ཧຍ⪅ 
ᮏㄪᰝࡣ 3 ࠶࡛⏕ᏛࡢእㄒᏛࡢ࡚㛵すᆅᇦࡣ⪅ཧຍࡢࡑࠊࡀࡿ࠸࡚ࢀࡉᵓᡂࡽ㉁ⓗㄪᰝࡢࡘ

ࡣ࡚ࡋ㉁ၥ⣬ㄪᰝࡢయࠊࡾ 234 ᢳฟࡵࡓࡢㄪᰝ࣮ࣗࣅࢱࣥኚㄪᰝ࣭ࣇ࣮ࣜࣅࡽ୰ࡢࡑࠊྡ

58ࠎྛࡀ⪅ཧຍࡓࡋ 11ࠊྡ 㸪TOEICࡾ࠶୰⣭⛬ᗘ࡛ࡑࡼ࠾࠾ࡣⱥㄒ⬟ຊࡢࡽᙼࠋࡿ࠶࡛ྡ ᚓⅬࡢ 400
㹼600 Ⅼࡢ⠊ᅖᩘ༙㏆ࡀ⪅ࡢࡃ㞟୰ࠋࡿ࠸࡚ࡋᏛ㒊ࡣⱥㄒ㛵㐃Ꮫ⛉ࡢᏛ⏕ࡃ࡞࡛ࡳࡢゝㄒࢆᑓᨷࡋ

Ꮫࡍᣦ┠ࢆⱥㄒᩍᖌࡸᏛ␃ࠋࡿ࠶Ꮫ⏕㐩࡛ࡿ࠸࡚ࡋᑓ㛛ࢆ࡚ゝㄒ⣔ࠊࡀࡿ࠸࡚ࢀࡲྵࡶ⏕Ꮫࡿ࠸࡚

࡚ࡋ᥋ᢸᙜ┤ࡀ⪅ㄪᰝࡣ⪅ཧຍࡢㄪᰝ࣮ࣗࣅࢱࣥࡧࡽ࡞ኚㄪᰝࣇ࣮ࣜࣅࠋࡿ࠸࡚ࢀࡲྵࡃከࡶ⏕

⪅ࡿࡍ㦂ཷࢆヨ㦂ᐇ㝿ࡋࡔࡓࠋࡿ࠸࡚ࡋᅾ⡠ࢫࣛࢡࡓࡋᣦ┠ࢆⱥ᳨‽୍⣭ྲྀᚓࠊࡾ࠶࡛⏕Ꮫࡿ࠸

ࡢࢫࣛࢡࡣ 1㹼㸰⛬ᗘ࡛ࠋࡿ࠶ 
  
2.2 ᡭ㡰 
࡚ࡋᬒㄪᰝ⫼ࡎࡲ 234 TOEICࡸᛶู㇟ᑐࢆ⏕Ꮫࡢྡ ศ⮬ࠊ㉁ၥ⣬࠺ࡽࡶ࡚ࡋグධࢆᚓⅬࡢ

ࡑࠊ࠸ࡽࡶ࡚ࡋ⌧⾲ゝⴥ࡛࡞₩⡆ࢆࢪ࣮࣓࡞࠺ࡼࡢࡣᤵᴗ͇ࣗࢩࢵࣜࢢ࣭࣮͇࡚ࣥࣝ࢜ࡗ

⪅ཧຍࡢࡇḟࠋࡓࡗ⾜ࢆࢢ࣭ࣥࣜ࣋ࣛࢢࣥࢹ࣮ࢥࠎྛࡋศ㢮ࣝࣛࢺ࣮ࣗࢽᐃ࣭ྰᐃ࣭⫯ࢆ⟆ᅇࡢ
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㐩ࡢࣇ࣮ࣜࣅࡢ≉ᚩ࡚ࡋᙼࡀࣇ࣮ࣜࣅࡢࡽᐇయ㦂࡚ࡗࡼኚࢆ࠺ࡢࡿ࠺ࡋぢࠊࡵࡓࡿㄪᰝ

ࢆᤵᴗࡢᐇ㝿ࡀ⪅ 6 ᅇ㐃⥆㸦㐌ᅇ3ࠊ 㐌㐃⥆㸧࡛ ୍ษ᪥ᮏㄒ࠸࡞࠸⏝ࢆ 100㸣ⱥㄒࡢᤵᴗ㸦ᩍᖌࡢⓎヰ㸧

ࢩࢡࣞࣇࣜ࡞⡆༢ࡢᤵᴗᚋࡢẖᅇࡧࡼ࠾㉁ၥ⣬ࡢ๓࣭ᚋࡽࡀ࡞ࡋほᐹ࡛࢜ࢹࣅࢆᵝᏊࡢࡑࠊ࠸⾜ࢆ

ࡢ͇ࣗࢩࢵࣜࢢ࣭࣮ࣥࣝ࢜๓࣭ᚋ࡛ࠊᚋࡢࡑࠋࡓࡋ౫㢗ཧຍ⪅㸦N=58㸧ࢆグධࡢ࣮ࣃ࣮࣌ࣥࣙ

ᤵᴗᑐࡀࣇ࣮ࣜࣅࡿࡍኚࡓࡋᏛ⏕ࡕ࠺ࡢ 11  ࠋࡓࡋ᥈ồࢆヲ⣽ࡽࡉࠊࡋᐇࢆㄪᰝ࣮ࣗࣅࢱࣥྡ

 

3. ⤖ᯝࡧࡽ࡞⪃ᐹ 
⫼ᬒㄪᰝ⤖ᯝ࡛ࡣᴫࡡᏛ⩦⪅ࡣᤵᴗෆⱥㄒ⏝࡚࠸ࡘ⫯ᐃⓗࢆࢪ࣮࣓࡞ᣢࢁࡋࡴࠊࡾ࠾࡚ࡗከ

࡚࠼ᢪࢆᏳྠᮇᚅࠊࡣࡽᯝ⤖ࡢኚㄪᰝࣇ࣮ࣜࣅࠋࡓ࠼ࡀ࠺ࡀᵝᏊࡿ࠸࡚࠼ᢪࢆᮇᚅࡿ࡞

ᐃⓗྰࡁࡘࡀಙ⮬࡛ࡇࡓࡁゎ࡛⌮ࠊࡋయ㦂ࢆᤵᴗࡢ͇ࣗࢩࢵࣜࢢ࣭࣮ࣥࣝ࢜͆ᐇ㝿ࠊࡶ⏕Ꮫࡿ࠸

ࠊ͇ࡣࡽㄪᰝ࣮ࣗࣅࢱࣥ࡞ヲ⣽ࡽࡉࠋࡓ࠸ࡃከࡀ⏕Ꮫࡓࡋኚࣇ࣮ࣜࣅ࡞ᐃⓗ⫯ࡽࣇ࣮ࣜࣅ࡞

㞟୰ຊ͇͆ㄝ᫂͆ࡀࢻ࣮࣮࣡࢟࠺࠸ཧຍ⪅㐩ࡢゝⴥࡽᾋࠋࡓࡁ࡚ࡗࡀ࠶ࡧᤵᴗෆ࡛ࡢ TL ⏝

ጼໃࡴ⮫ᤵᴗ࡚ẚ㝿ࡢ⏝ẕㄒࡀࡢࡑࠊࡾ࠶࡛ࡢࡶࡿࡍせࢆ㞟୰ຊ㠀ᖖ࡚ࡗᏛ⩦⪅㐩ࡣ

ᢕᥱฟ᮶Ꮫ⩦⪅㛫࡛㢧ⴭࡀゎᗘ⌮ࡢಶேࡶࡾࡼࡢᤵᴗࡢ⏝ẕㄒࠋࡓ࠸࡚ࡋពࢆࡇࡿࡍኚࡀ

Ꮫࡓࡋ⟆ᅇࡓࡗࡀ࡞ࡘḧồࡢゎᗘ⌮ࡀࡇࡢࡑࠊࡋฟࡳ⏕ࢆឤ࡞࠺ࡼࡢࡾ↔ࡸதᚰ➇ࡀࡇࡿ

ゝࣝ࣋୰⣭࡚ࣞࡋ⪅⩦ⱥㄒᏛࠊࡃẚ㍑ⓗ㧗ࡣࣝ࣋ⱥㄒຊࣞࡢཧຍ⪅㐩ࡢࡇࠊࡋࡔࡓࠋࡓ࠸ྡᩘࡀ⏕

ᤵᴗෆࡀ่⃭ࡢព㠃࡛࡞࠺ࡼࡢࡇࠊࡾ࠶ࡀᚲせࡿ࠼ᤊࣇ࣮ࣜࣅࡢᏛ⏕㐩ࡢࣝ࣋ࣞ࠸࠸࡚ࡗ TL ⏝

ㄪᰝࢆࣇ࣮ࣜࣅࡢ⏕Ꮫࡢࣝ࣋ࣞࡿΏᚋከᒱࡣⅬࡢࡑࠋ࠸࡞࠼ゝᴫ୍ࡣࡿࡍᨭᣢᐃⓗ⫯ᖖࢆ

ࠋ୍ࡿ࠶ࡀᚲせࡿࡍ ᪉͇ࠊ ㄝ᫂͆ ࠊᩥࡣ࡚ࡋ㛵ࢻ࣮࣮࣡࢟࠺࠸ ἲㄝ࡚᫂࠸ࡘẕㄒ࡛ࡢㄝ᫂ࢆᕼᮃࡋ

ᵝࡿ࠶᰿ᗏࡀࣇ࣮ࣜࣅ࠺࠸࠸ࡍࡸࡾࢃࡀ࠺ࡢẕㄒࡣἲㄝ᫂ᩥࠊࢀࡽぢࡃከࡀ⟆ᅇࡢ⏕Ꮫࡿ࠸࡚

Ꮚ࡛࣮ࣗࣅࢱࣥࡽࡀ࡞ࡋࡋࠋࡓ࠼ࡀ࠺ࡀヲ⣽ࢆ᥈ồࠊࡿࡳ࡚ࡋᏛ⩦⪅㐩ࡢ୰ࡣẕㄒㄝ᫂ࡼ

ࡃ࠸࡚ࡋᚋ᳨ドࡶ࡚࠸ࡘⅬࡢࡇࠊࢀࡉ၀♧ࡀᛶ⬟ྍࡿ࠸࡚ࡋΰྠࢆෆᐜ⌮ゎࡢᤵᴗゝㄒ⌮ゎࡿ

 ࠋࡿࢀࢃᛮࡿ࠶ㄢ㢟࡛ࡁ

ᤵᴗᐇ㊶࡚࠸࠾┠ᶆゝㄒ࠸࠺ࡼࡢࢆ⏝ࡣ࣐࣮ࢸ࠺࠸ࡿࡍ➨ゝㄒ⩦ᚓࡢ◊✲㡿ᇦ

࡞࠸࡚ࡁ࡚ࢀࡉ៖⪄ࡾࡲ࠶ࡣどⅬ࠺࠸ࣇ࣮ࣜࣅ㝿ࡢࡑࠊࡀࡿ࠶࡛࣐࣮ࢸࡿࢀࡉ㆟ㄽ⦾㢖࡚࠸࠾

EFL࠺࠸᪥ᮏࡣ✲◊ᮏࠋ࠸ ⎔ቃࡢࣗࢩࢵࣜࢢ࣭࣮ࣥࣝ࢜ࡿࡅ࠾ᤵᴗᑐࡿࡍᏛ⏕ࣇ࣮ࣜࣅࡢ

↔Ⅼࢆᙜ࡚ࡢࡑࠊᵓ⠏ࡸኚࢆ㉁ⓗ᥈ồࠋࡿ࠶࡛ࡢࡶࡓࡋᩍᖌࡀᤵᴗෆ࡛┠ᶆゝㄒ㸦ⱥㄒ㸧ࢆ⏝ࡍ

ⱥㄒ㸦TL㸧ࡢᤵᴗ࡛ࡢᩍᖌ༢ࡔࡓࠊࡿ࠼⪄ࢆࡇࡿ࠼ࢆᙳ㡪ࡶ⥴ࡸࣇ࣮ࣜࣅࡢ⪅⩦Ꮫࡣࡇࡿ

⏝ἲࡸ⏝㔞ࠊⱥㄒ㐠⏝⬟ຊࢆ㆟ㄽࡃ࡞࡛ࡳࡢࡿࡍᏛ⩦⪅࣭ᩍᖌ᪉࠺࠸ࣇ࣮ࣜࣅࡢഃ㠃ࡶࡽᤵ

ᴗෆⱥㄒ⏝ࡀࡳ⤌ࡾྲྀࡢ✲◊ࡓࡆୖࡾྲྀ࣐࣮ࢸࢆᚲせ࡛ࡿ࠶ᛮࠋࡿࢀࢃ 

 

ཧ⪃ᩥ⊩ 
Ford, K. (2009).  Principles and Practices of L1/L2 use in the Japanese University in EFL classroom. JALT Journal, 

31(1), 63-80. 
Pajares, M.F. (1992).  Teachers’ beliefs and educational research: Cleaning up a messy construct. Review of 

Educational Research, 62 (3), 307-332. 
➲ᓥⱱ࣭(2009)ࢢ࣮࣭࣎ࣥࣔࢧ. ࠗゝㄒᩍᖌㄆ▱ࡢ◊✲࠘㛤ᣅ♫㸪ᮾி㸬 

ኌ㸸ࡢ⏕Ꮫࡿࡍᑐᤵᴗ͇ࣗࢩࢵࣜࢢ࣭࣮ࣥࣝ࢜͆

Ꮫ⩦⪅ࡢࣇ࣮ࣜࣅ㉁ⓗ◊✲

ࡵࡌࡣ

ᡭ㡰

ཧຍ⪅

ᡭ㡰
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㻌

ཧ⪃ᩥ⊩

 

ศᯒⓗ࣭㌟యⓗ㡢ኌᣦᑟࡢຠᯝ 

̿୰Ꮫ⏕ࢆᑐ㇟ࡓࡋ 3 ᪥㛫ࡢⱥㄒྜᐟࢆ㏻࡚̿ࡌ 

 
㜰ୖ�₶㸦❧㤋Ꮫ�㠀ᖖㅮᖌ㸧�

➉⏣�㔛㤶䠄NPOἲேCreative Debate for GRASS ROOTS䠅㻌

ᒣ᰿�⦾㸦㛵すᏛ㸧�

 
 㸪ศᯒⓗᣦᑟ㸪㌟యࢹࢯࣟࣉ㸸 㡢ኌᣦᑟ㸪㡢⣲㸪ࢻ࣮࣮࣡࢟

 
㻌ࡵࡌࡣ .1

ⱥㄒⓎ㡢ᣦᑟ࡚࠸࠾㸪᫂♧ⓗᣦᑟࡣ࡚࠸ࡘࡁ࠺࡞ࡇ࠾ࢆពぢࡀศࡲࠋࡿࢀ

᪉㸦Derwing㸪Munro, & Wiebe, 1998㸧㸪୍ࡿࢀࡉᣦࡀຠᯝ㔜せᛶࡢᣦᑟࢹࢯࣟࣉ㸪ࡓ

Ꮫ⩦⪅ࡣ IPA ࡿ࠶ࡶሗ࿌࠺࠸ࡿ࠸࡚ࡌឤࡔຠᯝⓗࡀࡇࡪᏛࢆಶู㡢࡚࠸⏝ࢆ

㸦Rajadurai, 2001㸧ࠋᮏሗ࿌࡛ࡣ㸪୰Ꮫ⏕ᑐ࡚ࡋ㸪ձẕ㡢ࡢᣦᑟ࡛ࡢཱྀࡣ㛤ࡅ᪉ࡢ⯉

⨨㸪ղᏊ㡢࡛ࡣ၁ཱྀࡸ⭍ෆࡢㄪ㡢Ⅼ࡚ࡗࡼ㡢ࡀኚࡇࡿࢃ㸪ճ༢ㄒ༢ᩥࡽ༢࡛ࡲ

㡢⠇ࡽࡉ㸪ࡏẼࡽࡀ࡞ࢀධࡶ㸪⫈ぬⓗ࣭どぬⓗ⿵ຓࢆᕪࡢᢿࣝࣈࣛࢩᢿ࣮ࣛࣔࡢ

⾜ࡶάື࡞㌟యⓗࡓࡗ࠸ࡿࡏࡉⓎ㡢ࡽࡀ࡞ࡁṌ࡚࠼ኚࢆṌᖜࠊ࡚ࡏࢃྜࡉ㛗࣭ࡉᙉࡢ

⪅⩦㸪Ꮫࡓࡲ㸪ࡓࡋኚ࠺ࡀⓎ㡢ࡢ⪅⩦ᯝ㸪Ꮫ⤖ࡓࡋࢆᣦᑟࡿࡍⓎヰࡶఱᗘࡽ⮬ࠊ࠸

ࠋࡿࡍࡽ᫂ࢆࡢࡓࡗᣢࢆឤ࡞࠺ࡼࡢࡀ  

 
2䠊 ᐇ㦂㻌

ᅇࡢᐇ㊶࡛ࡣ㸪୰Ꮫ⏕ 1~3 ᖺ⏕ 13 ࡓࡋ㇟ᑐࢆྡ 3 ᪥㛫ྜࡢᐟࡢࡑࠊ࠸⾜ࢆ୰࡛㸪

Ẽࡍಁࢆࡁάືࡢ࡛ࡲ⩦⦏ࡽ 10 㛫వࢆࡾⓎ㡢ᣦᑟ࡚ࠋࡓ⏕ᚐࡀᏛᰯ࡛⏝࡚ࡋ

ࡢࡽᩍ⛉᭩ࡿ࠸ 1 Ꮫ⩦๓Ⓨ㡢ࠕࢆࡢࡶࡓࡋ㘓㡢๓ࡿࡍᣦᑟࡶ㸪ఱࢆᩥ 㸪ࠖ3 ᪥㛫ྜࡢᐟ

ẚ㍑ศᯒࢆ⪅୧࡚ࡋᏛ⩦ᚋⓎ㡢ࠖࠕࢆࡢࡶࡓࡋ㘓㡢ࢆ❶ᩥࡌᗘྠ୍࠺ࡶ๓┤ࡿࢃ⤊ࡀ

ࠋࡓࡋ  

 
3䠊 ศᯒ�

Turk, Nakai, & Sugahara (2006)ࢆཧ⪃㸪㡢ኌศᯒࢺࣇࢯPraatࠊ࡚࠸⏝ࢆಶู㡢ࡢኚࠊ

�ࠋࡓࡗ⾜ࢆศᯒࡽ୧㠃ࡢኚࡢ㠃ࢹࢯࣟࣉ

 

4䠊 ⤖ᯝ㻌

ࡁࡉᙉࡢࢺࣥࢭࢡࡿࡅ࠾ᙉ㡢⠇≉㸪ࢀࡽぢࡀᨵၿ࡞ᖜ࡚ࡋ㛵ࢹࢯࣟࣉ

࡞ฟ᮶ࡢࡶࡓฟ᮶ࡀಟṇࡢ㸪Ⓨ㡢ࡣ࡚࠸ࡘ⠇⣲ᩥࡢẕ㡢ࡸ㸪Ꮚ㡢ࡀࡓࢀࡉㄆ☜ࡀኚ࡞
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࠸⣽ࡶ࡚ࡀⓎ㡢ࡢⱥㄒࠕ㸪ࡣ࡛ࢺ࣮ࢣࣥࠋࡓࡗ࠶ࡀ୧᪉ࡢࡢࡶࡓࡗ Ⓨࡢ᪥ᮏㄒࠕࠖ

㡢ⱥㄒࡢⓎ㡢ࡀ㐪ࡢ࡞ࠖࡓࡂࡍ࠸Ẽࡸࡁ㸪ࠕⓎ㡢ࡀ๓ࡓࡗ࡞ࡃࡼࡶࡾࡼ ᐟྜࡢࡇࠕࠖ

࡛ⱥㄒୖࡀᡭࡢࡵࡓࡿ࡞ࡃᡭ࡞ࠖࡓࡵࡘࡀࡾࡀ⮬㌟ࡢᡂ㛗ࢆᐇឤࡀࢺ࣓ࣥࢥࡿࡍከ

ࠋࡓࢀࡽぢࡃ  

㻌

ཧ⪃ᩥ⊩ 
Derwing, T.M., Munro, M.J., & Wiebe, G. (1998). Evidence in favor of a broad framework for 

pronunciation instruction. Language Learning, 48, 393-410. 
Turk, A., Nakai, S., & Sugahara, M. (2006). Acoustic segment durations in prosodic research: a       

practical guide. In Sudhoff, S., Lenertova, D., Meyer, R, Pappert, S., Augurzky, P, Mleinek, 

I., Richter, N., Schließer, J. (Eds.). Methods in Empirical Prosody Research (pp. 1-28). 

Berlin, Germany: De Gruyter. 
Rajadurai, J. (2001). An Investigation of the Effectiveness of Teaching Pronunciation to 

Malaysian TESOL Students. Forum, 39(3), 10-15.  

ศᯒⓗ࣭㌟యⓗ㡢ኌᣦᑟࡢຠᯝ

̿୰Ꮫ⏕ࢆᑐ㇟ࡓࡋ ᪥㛫ࡢⱥㄒྜᐟࢆ㏻࡚̿ࡌ

㻌ࡵࡌࡣ

䠊 ᐇ㦂㻌

䠊 ศᯒ�

䠊 ⤖ᯝ㻌
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ほᐹࡢᙺㄒࡓ࠸⏝ࢆ࣓ࢽ

ほᐹࡢࡤࡇ⪅ⱝࡓࡋ⏝ࢆ࣐ࣛࢻ

సᴗࡿࡅࢆ᪥ᮏㄒᏐᖥ࣐ࣛࢻㄒࢱ

ᤵᴗࡢᨵၿⅬ

ὀ

ཧ⪃ᩥ⊩

 

 ⩦Ꮫࡢࡤࡇ⪅ⱝࡓࡋ⏝ࢆ࣐ࣛࢻ࣓ࢽ

̿┠ᶆゝㄒẕㄒࡢ⣲ᮦࢆ⏝ࡓࡋ 

 ୍̿ࡢ᪥ᮏㄒᤵᴗࡅྥ⏕ேᏛࢱ
 

ᯇ ኟὠ⣖㸦࣮ࣥࢥ࣮ࣥࣟࣛࣗࢳᏛ㸧 
 

 ࣐ࣛࢻ㸪࣓ࢽேᏛ⏕㸪ࢱ㸪᪥ᮏㄒᏛ⩦⪅㸪ࡤࡇ⪅㸸 ⱝࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
ࣥࢆᶆゝㄒ┠ࡀ⪅⩦㸪Ꮫ࡛ࡢࡿ࠸࡚ࢀࡽస࡚ࡏఝⓎヰ࡞↛⮬㸪ࡀࡿ࠶ࡣ࡛≀ࡾసࡣヰࡢ࣐ࣛࢻ

࡚ࡋ⫈ど᪥ᖖⓗࢆࢶࣥࢸࣥࢥࡢ᪥ᮏࡣࢱࠋ㸦⇃㇂㸪2003㸧ࡿ࡞Ꮫ⩦⣲ᮦ࡞᭷ຠࡢࡵࡓࡿࡍࢺࢵࣉ

㸪JFLࡣ࡛✏ᮏࠋࡿ࠶ᐃⓗ࡛⫯ࡶࡇࡿࡍ⏝࡚ࡋᩍᮦࢆ࣐ࣛࢻࡸ࣓ࢽ㸪ࡃከࡀ⪅⩦᪥ᮏㄒᏛࡿ࠸
㸪࣐ࣛࢻ࣓ࢽࡢ᪥ᮏㄒࡿ࠶ᤵᴗ࡛㸪┠ᶆゝㄒ࡛ࡓࡋ㇟ᑐࢆ⏕ேᏛࢱࡿࡍ⩦Ꮫࢆቃ࡛᪥ᮏㄒ⎔ࡢ

ཬࡧᏛ⩦⪅ࡢẕㄒ࡛ࢱࡿ࠶ㄒࢆ࣐ࣛࢻࡢ⏝ࠕࡓࡋⱝ⪅ࡢࠖࡤࡇᣦᑟࡢヨࢆࡳሗ࿌ࠋࡿࡍ 
 
2. ᤵᴗࡢὶࢀ 
� ᏛᩥᏛ㒊ᮾὒゝ࣮ࣥࢥ࣮ࣥࣟࣛࣗࢳࡣᙜヱᤵᴗࠋࡃ࠾࡚ࡋ♧ᥦࢆࢀὶࡢᤵᴗࡿࡍ㸪ᮏ✏࡛ሗ࿌ࡎࡲ

ㄒᏛ⛉᪥ᮏㄒㅮᗙᑓᨷ 3 ᖺ⏕ཷࡽㅮྍ⬟࡛ࠕࡿ࠶Japanese from Audio-Visual Media 㸦ࠖ2014 ᖺᗘᚋᮇ

ㄢ⛬㸪㑅ᢥ⛉┠㸧࡚ᐇࠋྲཱྀࡓࡋ ㅮ⪅ࡣࣝ࣋ࣞࡢ୰ୖ⣭ୖࡽ⣭࡛㸪ྲཱྀ ㅮ⪅ᩘࡣ 31 㸪࠾࡞ࠋࡓࡗ࠶࡛ྡ

ⱝ⪅ࡤࡇ㛵㐃ࡿࡍ㡯┠ࡓࡗᢅࢆᤵᴗᅇᩘࡣ 4 ᅇ㸦1 ᅇ 180 ศᤵᴗ㸧࡛ࠋࡿ࠶ 
 

⾲ 1. 
ᤵᴗᅇ  ᩘ ᤵᴗෆᐜ 

1 ᅇ┠ ࣓ࠗࢽ㐍ᧁࡢᕧே࠘➨ 1 ヰ➨ 2 ヰࢆど⫈∧࣐࢞ࣥࡋẚ㍑㸦ࢆ࣐࢞ࣥㄞࡣࡇࡴㄢ㢟㸧

2 ᅇ┠ ᙺㄒࡢᑟධ㸭࣓ࠗࢽ㐍ᧁࡢᕧே࠘➨ 10 ヰࢆほ࡚㸪ᙺㄒ࡚࠸ࡘᏛ⩦ 
3 ᅇ┠ ࡡࢇࡵࡈ࣐ࠗࣛࢻ㟷㸟࠘➨ 2 ヰࢆほ࡚㸪ⱝ⪅ࢆࡤࡇほᐹࡋ㸪ヰ࠸ྜࡋ 
4 ᅇ┠ Hormones Wai Wawun ࡣ࡚࠸ࡘⓎ⾲㸦ㄢ㢟ࡢ∧᪥ᮏㄒᏐᖥࡢ 3 ᅇ┠ㄝ᫂῭ࡳ㸧 

 
3. ⱝ⪅ࡢࡤࡇᣦᑟ 
3.1 Ꮫ⩦⪅ࡀⱝ⪅ࢆࡤࡇᏛࡪᚲせᛶ 
ᮏ✏࡛ࠕࡢⱝ⪅ࡣࠖࡤࡇ㸪⡿ᕝ㸦1996㸧ࡀᐃ⩏ࡿࡍ୰Ꮫ⏕୕ࡽ༑ṓ๓ᚋࡢⱝ࠸⏨ዪࡀ௰㛫ෆ࡛

࡛ࡤࡇ࠺ፗᴦ࣭ヰಁ㐍࣭㐃ᖏࢆ࡞┠ⓗࡿࡍつ⠊ⓗ࡞᪥ᮏㄒࡿ࡞␗ࡣ≉᭷ࢆࡤࡇࡢᣦࠋࡍ

Ꮫ⩦⪅ྠࡀᖺ௦ࡢ᪥ᮏேẕㄒヰ⪅ࡢヰሙ㠃࡛㸪ሙ㠃┦ᛂ࠸ࡋఏ㐩ែᗘࡸ㡢ኌ࡛Ⓨヰ࠺ࡼࡿࡁ࡛ࡀ

ࡼ࠸࡞ࡋ⏝ㄗࢆࡤࡇ⪅㸪ⱝࡓࡲࠋ㸦ᑠ▮㔝㸪2007㸧࠸ࡋࡲᮃࡀࡇࡿ࠶ࡀ㸪ᩍᐊ࡛ᣦᑟࡣࡵࡓࡿ࡞

 ࠋ࠺ࢁ࠶ࡀᚲせࡿࡍㄆ㆑ࡶ࡚࠸ࡘ࡞㇟༳ࡿ࠼ᡭࡁ⪺ࡀᡭࡋヰࡢ㝿ࡿࡍ⏝ࢆࡤࡇࡢ㸪≉ᐃ࠺
 
3.2 ᙺㄒ࠺࠸ᴫᛕࡢᑟධ 
� ᯇ㸦to appear㸧ࡣ㸪ࡢࢱᏛ⏕ࡢከᩘࡀ᪥ᖖⓗࢆ࣐ࣛࢻࡸ࣓ࢽࣅࣞࢸど⫈ࢆࡇࡿ࠸࡚ࡋሗ࿌

⏝㸪ㄒࡀࡿ࠶ࡀࡇࡿࡍ࠺࠾ᴟⓗ✚ࢆ⌧⾲ࡔࢇᏛ࡛࡞࣐ࣛࢻࡸ࣓ࢽࡣࡕࡓ⪅⩦Ꮫࠋࡿ࠸࡚ࡋ

ㄽⓗ࡞ㄗ⏝ࡃࡼࡶほᐹࠕࡣ࣐ࣛࢻࡸ࣓ࢽࠋࡿࢀࡉᙺㄒ 㸦ࠖ㔠Ỉ㸪2003㸧ࡀከࡃ⏝ࡀࡿࢀࡉ㸪⌧ᐇ
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ୡ⏺ࡢゝㄒ㐠⏝ࡿ࠸࡚ࡗ࡞␗ࡣ㸦㔠Ỉ㸪2007㸧࡛ࡢ㸪ᙺㄒࡢᶵ⬟ࡣᏛ⩦⪅ࡶᢕᥱࠋ࠺ࢁࡔࡁࡿࡍ 
 
 ほᐹࡢᙺㄒࡓ࠸⏝ࢆ࣓ࢽ 3.3
� ࠗ㐍ᧁࡢᕧே࠘ࢆᩍᮦ࡚ࡋ㑅ᢥࡣ⏤⌮ࡓࡋసရࡀ᪂ࡇ࠸ࡋ㸪ࡢࡑேẼࡾࡼᅜෆእ࡛ࢹ࣓ࡢ

ࢽࡢࡇࠋࡿ࠶࡛ࡇࡓࡗ㧗ࡶㄆ▱ᗘࡿࡼ⪅⩦㸪Ꮫࡃከࡀࡇࡿࢀࡽࡆୖࡾྲྀࡶ 㸦࣓࣐࢞ࣥ㸧࡛ 㸪ࡣ

せࡀ࣮ࢱࢡࣛࣕ࢟ⱝ࠸⏨ዪࡢරኈ࡛ࡾ࠶㸪௨ୗࡢ≉ᚩࡀほᐹࠋࡿࢀࡉ 
 

⾲ 2. 
Ⓩሙே≀ ᖺ㱋࣭ᛶ  ู ே≀≉ᚩ ⮬⛠モ Ⓨヰ≉ᚩ 
࢚ࣞ  ࣥ 15 ṓ࣭⏨ ᡃࡀᙉࡀ࠸ຬᩒ ನ ⱝ⪅ࡤࡇ⏝㸪⏨ᛶⓗ 
15 ࢧ࣑࢝ ṓ࣭ዪ ෭㟼࡛ⰺࡀᙉࡸࡸ ࡋࡓࢃ ࠸ዪᛶⓗ 
࣑ࣝ  ࣥ 15 ṓ࣭⏨ ཱྀ࡛Ẽࡀඃ࠸ࡋ  ࡸࡸ⏨ᛶⓗ 

 
ᤵᴗ࡛ࡣ㸪࣓ࢽฟ⌧ࡿࡍ⏨ᛶㄒ㸪ዪᛶㄒ㸪ⱝ⪅ࡤࡇ㸪⪁ேㄒࡢ࡞ᙺㄒࡢ⏝ࢆほᐹࡋ㸪ヰ

 ࠋࡓࡋㄆ☜ࢆ⬟ᶵࡍࡓᯝࡀ㸪ᙺㄒࡏࡉྜ↷ࢆ⏝ゝㄒࢪ࣮࣓ࡢ࣮ࢱࢡࣛࣕ࢟ࡿ࠶ᡭ࡛ࡋ
 
 ほᐹࡢࡤࡇ⪅ⱝࡓࡋ⏝ࢆ࣐ࣛࢻ 3.4
� 㸪ྎࡣ࣐ࣛࢻ モⱝ⪅ࡾྲྀࡀࡤࡇධࢀࡽࢀ㸪⌧௦㢼ࡢឤࡀࡌฟࡀࡢࡶࡿࢀࡉከ࠸㸦ᑠ▮㔝㸪2006㸧ࠋ
Ꮫᅬࡡࢇࡵࡈ࣐ࠗࣛࢻ㟷㸟࡛࠘ࡶ㸪▷⦰ㄒ㸦㸸ࡿࢫࢹࠕ 㸧ࠖ㸪ࢺࢵࢿ⏝ㄒ㸦㸸ࣜࠕ 㸧ࠖ㸪ࡋࡰ

⾲⌧㸦㸸࠸ࡱࡗࡓࢀࡤࠕ 㸧ࠖ㸪☜ㄆ⾲⌧ࠕࡢ㹼ࡡࡷࡌ㸭ࡡࡃ㸽ࠖࡢ࡞⌧௦ࡢⱝ⪅ࡀࡤࡇほᐹࠋࡓࢀࡉ 
 
 సᴗࡿࡅࢆ᪥ᮏㄒᏐᖥ࣐ࣛࢻㄒࢱ 3.5
� ⱝ⪅ࡢࡤࡇᏛ⩦࡚ࡋࡵࡲࡢ㸪ࡢࢱᏛᅬ࣐ࣛࢻHormones Wai Wawun సᴗࡿࡅࢆ᪥ᮏㄒᏐᖥ

ᣢࡢ≀Ⓩሙேࡀモྎࡢ≀Ⓩሙேࡢ࣐ࣛࢻᯝ㸪యⓗ⤖ࠋࡓࡗ⾜ࢆ⾲㸪᭱⤊ᤵᴗ࡛Ⓨ࠼࡚ࡋㄢ㢟ࢆ

 ࠋࡓࡋุ᫂ࡀࡇࡿ࠶ࡀഴྥࡿࢀࡉヂ⩻࠸㐵ࡤࡇ࡞⢒㔝௨ୖࢪ࣮࣓ࡘ
 
4. ᤵᴗࡢᨵၿⅬ 
� ⱝ⪅ࡢࡤࡇពࡃ࡞࡛ࡅࡔ㸪⏝ヰ⪅ࡢ༳㇟࡚࠸ࡘᏛ⩦⪅༑ศ⌮ゎࡀࡇࡿࡏࡉᚲせ࡛ࠋࡿ࠶ 
 
ὀ 
1  ᮏ✏࡛ᢅࡓࡗᫎീࡣࢶࣥࢸࣥࢥ㸪ࠗ 㟷㸟ࡡࢇࡵࡈ (࠘2014) TBS㸪ࠗ 㐍ᧁࡢᕧே ᕧேࠖࡢ㐍ᧁࠕ (2013࠘)

〇సጤဨ㸪Hormones Wai Wawun (2013) GMM One㸪ࡢ 3 సရ࡛ࠋࡿ࠶ 
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⤖ᯝ

ᘬ⏝ᩥ⊩

 

 ⱥㄒ⩦⇍ᗘ࣭ࡀⓎಙᆺᣦᑟࡓࡗకࢆ㆟ࣈ࢙࢘ 

 ຠᯝࡍࡰཬຊࢢ࣮ࣥ࢟ࣆࢫ
 

㣤㔝 ཌ㸦ἲᨻᏛ㸧 
⡦⏣ ⏤ᕫᏊ㸦ΎἨዪᏛ㝔▷ᮇᏛ㸧 

⸨ ᙲᏊ㸦⪷ᚰዪᏊᏛ㸧 
୰ᮧ ὒ୍㸦ΎἨዪᏛ㝔▷ᮇᏛ㸧 

 
 ࢡࢫࢱᣦᑟ㸪ࢢ࣮ࣥ࢟ࣆࢫ㸦SCMC㸧㸪ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ፹ࢱ࣮ࣗࣆࣥࢥ㸸 ඹⓗࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1

EFL ⎔ቃ࡚࠸࠾ⱥㄒࢆᏛࡪ᪥ᮏேᏛ⩦⪅ࠊ࡚ࡗⱥㄒヰ⪅ᑐே࠺⾜ࢆࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥయ㦂

ࡢ㏆ᖺࠊ᪉୍ࠋࡿࢀࡽࡵồࡀດຊࡍ᥈ࢆᶵពᅗⓗࠊࡃࡋ㞴ࡣࡇࡿ᪥ᖖ⏕ά࡛ᚓࡣ ICT ᢏ⾡ࡢⓎ㐩

ලయⓗࠋࡿ࠸࡚ࡁ࡚ࡗ࡞ࡃࡍࡸᚓࡀᶵࡿࡁయ㦂࡛ࢆࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ࡚ࡗࢆⱥㄒᐇ㝿ࠊࡾࡼ

Skypeࠊࡣ ࣙࢩ࣮ࢣࢽ࣑ࣗࢥ፹ࢱ࣮ࣗࣆࣥࢥඹⓗࡿࡼ㆟ࣈ࢙࢘ࡓࡋ⏝ࢆࢺࣇࢯ㏻ಙࡢ࡞

ࣥ㸦Synchronous Computer-Mediated Communication㸧ࠊࡀ࡞ⱥㄒᏛ⩦୍ࡢᡭἲ࡚ࡋᶍ⣴ࢀࡉጞ࠸࡚ࡵ

࣮ࣥ࢟ࣆࢫࠊⱥㄒ⩦⇍ᗘࡢ⪅⩦Ꮫࠊࡀ㊶ᐇ㛗ᮇⓗࢆᣦᑟࡢⓎಙᆺࡓࡗకࢆ㆟ࣈ࢙࢘ࠊࡣ✲◊ᮏࠋࡿ

 ࠋࡿ࠶࡛ࡢࡶࡓࡗ᥈ࢆࡓࡋࡽࡓࡶࢆᙳ㡪࡞࠺ࡼࡢ㆟⏝ឤࣈ࢙࢘ࠊຊࢢ
 
2. ◊✲ㄢ㢟 
 ࠋࡿࡍド᳨ࢆຠᯝࡍࡰཬຊࢢ࣮ࣥ࢟ࣆࢫࡀⓎಙᆺᣦᑟࡓࡗకࢆ㆟ࣈ࢙࢘ (1)
 ࠋࡿࡍド᳨ࢆຠᯝࡍࡰཬⱥㄒ⩦⇍ᗘࡀⓎಙᆺᣦᑟࡓࡗకࢆ㆟ࣈ࢙࢘ (2)
(3) Ꮫ⩦⪅ࣈ࢙࢘ࡢ㆟ࢆ㏻ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡓࡋᑐࡿࡍㄆ㆑ࠊࡣ㛗ᮇⓗ࡞ᣦᑟࡼࡢ࡚⤒ࢆ

 ࠋࡿࡍド᳨ࢆࡓࡋኚ࠺
 
3. ᡭ㡰 
3.1 ཧຍ⪅ 
ᮾி㒔ෆ⚾❧Ꮫᡤᒓ࡛㠀ⱥㄒᑓᨷࡢᏛ⏕ 16 Ꮚ⏨ࠋྡ 10 ྡ㸦2 ᖺ 7 3ࠊྡ ᖺ⏕ 3 ྡ㸧ࠊዪᏊ 6 ྡ㸦2

ᖺ⏕ 5 3ࠊྡ ᖺ⏕ 1 ྡ㸧ࠋ㠀ⱥㄒᑓᨷ࡛ࠊࡀࡿ࠶ࡣ␗ᩥ㛫ࡢࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥᐇ㊶ⱥㄒࡢ㐠⏝⬟ຊ

⩦₇ࠕࡿࡍⓗ┠ࢆୖྥࡢ 㸦࣑ࠖࢮ㸧ᒚಟ⪅࡛ࡣ࣑ࢮࠋࡓࡗ࠶ 2~3 ᖺࡿࡀࡓࡲ⦪࡛ࢫࣛࢡࡾẖ㐌ⅆ᭙

᪥90ࠊ ศᤵᴗ 2 ࡢࡕ࠺ࡢࡑࠋࡿ࠶ᙧែ࡛ࡿࡍ㐃⥆࡛ᒚಟࢆ࣐ࢥ 1 ࠶⩦ⱥㄒᏛ࡚ࡋഛ㛫‽ࢆ࣐ࢥ

⏕Ꮫࠊࡋㄪᩚࢆ㛫ࡁ✵ࡢ㛫ࡢ㔠᭙᪥ࡽỈ᭙᪥ࠊ࡚ 2 ྡ 1 ẖ㐌⪅ᅾఫⱥㄒヰࣥࣆࣜࣇࡀࡘࡎ⤌ 50
ศ㛫ࣈ࢙࢘㆟ࠋࡓࡗ⾜ࢆཧຍ⪅ဨࡽᮏ◊✲ࡿࢃᐇ㊶ࠊ ᐃࠊሗ⟶⌮ྠ࡚࠸ࡘពࢆᚓࠋࡓ 
  
 ᣦᑟᡭ㡰ࡢⓎಙᆺࡓࡋᶆ┠ࢆ㆟ࣈ࢙࢘ 3.2
ẖ㐌 90 ศᤵᴗ 1 ࠊࡣᣦᑟᡭ㡰ࡢࡑࠋࡓࡋᐇ࡚ࡋᤵᴗࡢᑐヰ୰ᚰࡿ࠼ഛ㆟ࣈ࢙࢘ࠊࢆ࣐ࢥ

ྛᅇࡢヰ㢟㸦㈶ྰࢆၥࡢࡶ࠺㸧㛵(1)ࠊ࡚ࡋ᪥ᮏேᏛ⩦⪅ྠኈࡿࡼⱥㄒ࡛ࡢ discussion(2)ࠊ 
discussion ࡛ゝࡓࡗ࡞࠼ㄒ࣭⾲⌧࡛ࢫࣛࢡࢆඹ᭷(3)ࠊヰ㢟㛵ࡿࡍ presentation㸦ࡾᙜ࡚Ꮫ⏕ࡀ

ⱥㄒ࡛ᐇ㸧(4)ࠊ ᪥ᮏேᏛ⩦⪅ྠኈࡿࡼ discussion࠺࠸ࠊᣦᑟᡭ㡰ࠋࡓࡗࢆᏛ⩦⪅ࡣ๓

ㄞࢆෆᐜࠊࢀࡉ㸦CMS㸧ୖ࡛ᥦ౪࣒ࢸࢫࢩ㐠Ⴀࢫ࣮ࢥࢆⱥㄒ㡢ኌࠊࡕᣢࢆࢺࢫ࢟ࢸࡿ࡞※ヰ㢟
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 ࠋ㸦㌿ᤵᴗᙧᘧ㸧ࡓࢀࡉ♧ᣦ࠺ࡼࡿࡍࡾࡓࡋ㡢ㄞࡾࡓ࠸⪺ࠊ࡛ࢇ
ྠᅾఫⱥㄒᩍᖌࣥࣆࣜࣇ(5)ࠊ࡚࠸࠾㛫ࡁ✵ࡓࢀࡽᙜ࡚ࡾࠊᚋࡢഛⓗᤵᴗ‽࡞࠺ࡼࡢࡇ

ࡿࡼ㆟ࣈ࢙࡚࢘࠸ࡘヰ㢟ࡌ discussion㸦50 ศ㛫㸧(6)ࠊ㆟ㄽࡓࡋෆᐜࡶࢆ 100 ㄒ⛬ᗘࡢⱥᩥ

ࡴྵࢆ㆟ࣈ࢙࢘࡞࠺ࡼࡢࡇࠋࡓࡋタᐃࢆࢫࣥࢣ࣮ࢩ࣭ࢡࢫࢱ࠺࠸ࠊᥦฟࢺ࣮࣏ࣞ 6 ẁ㝵ࢸࢫࡢ

๓ᮇࢆࣉࢵ 9 㐌ࠊᚋᮇ 10 㐌⧞ࡾ㏉ࠊࡋ㏻ᖺ࡛ᐇࠋࡓࡋ 
 

4. ⤖ᯝ 
◊✲ㄢ㢟 1 ⱥ᳨ࠊ࡚࠸ࡘ 2 ⣭ 2 ḟヨ㦂㸦༠ࡾࡼ⏝チㅙྲྀᚓ㸧ࡢ⤮ᥥㄢ㢟࣮ࣆࢫࡓ࠸⏝ࢆ

ࢆࢺࢫࢸࢢࣥ࢟ 4 ᭶ 1 ᭶ᐇࠊࡋ⏘ฟࡓࢀࡉⓎヰࢆࢱ࣮ࢹẚ㍑ศᯒࠋࡓࡋศᯒࡢほⅬࠊ࡚ࡋ

ὶࡉ࠺ࡻࡕ㸦ᥥ⟠ᡤᩘࠊWPMࢡࢵࢸࢫࣜ࣍ࠊホ౯㸧ࠊ」㞧ࡉ㸦⠇ᩘ1ࠊ ᩥ୰ࡢㄒᩘ㸧ࠊṇ☜ࡉ㸦ື

モ㐣ཤᙧࡢṇ⏝ἲẚ⋡㸧ࢡࢵࢸࢫࣜ࣍ࠊホ౯㸦5 ẁ㝵࣮ࣝࢣࢫ㸧ࡢ࡚ࡍࠋࡓ࠸⏝ࢆ ᐃ㐣㊊

ࡣ⏕Ꮫࡓࡋཧຍࡃ࡞ 13 ࡣ࡚ࡋ㛵ホ౯ࢡࢵࢸࢫࣜ࣍ࠋࡓࡗ࠶࡛ྡ 2 87.ࡣホ౯⪅㛫ಙ㢗ᛶಀᩘࡢྡ ࡛

�ࠋࡓࡗ࠶ � �  
⤖ᯝࡿࡅ࠾ὶࡢࡉ࠺ࡻࡕᣦᶆ㛵ࠊࡣ࡚ࡋᥥࠊࢺ࣏ࣥⓎヰㄒᩘࢡࢵࢸࢫࣜ࣍ࠊホ౯ࡼ

ᣦᶆࡿ 1%Ỉ‽ࡢ᭷ពᕪ㸦ఙ㛗㸧ࡀぢࡓࢀࡽ㸦ຠᯝ㔞୰㸧ࠊࡓࡲࠋⓎヰ㛫ࡢ㛗ࠊࡉWPM㸦1 ศ㛫

ࡶ࡚࠸࠾Ⓨㄒᩘ㸧ࡢࡾࡓ࠶ 5%Ỉ‽ࡢ᭷ពᕪ㸦ఙ㛗㸧ࡀぢࡓࢀࡽ㸦ຠᯝ㔞୰㸧ࠋ」㞧ࡢࡉᣦᶆ࡛࠶

ᖹᆒࡣᩘࡢ⠇ࡿ 4.73 ࡽ 7.20 1ࠊ᪉୍ࠋ㸦ຠᯝ㔞ᑠ㸧ࡓࡗ࡞ࡽ⮳ࡣ‽᭷ពỈࡀࡓࡋቑຍ ᩥ

ᖹᆒࡣㄒᩘࡢࡾࡓ࠶ 9.83 ࡽ 11.12 ᣦᶆࡢࡉ☜ṇࠋ㸦ຠᯝ㔞୰㸧ࡓࡗ࠶㸯%Ỉ‽࡛᭷ព࡛ࡋቑຍ

ࡣモᩘືࡓ࠼ᙧ㸦㐣ཤᙧ㸧࡛࠸ࡋṇࠊ࡚ࡋ 5%Ỉ‽ࡢ᭷ពᕪࡀぢࡀࡓࢀࡽ㸦ຠᯝ㔞୰㸧ࠊⓎヰ

ࡣ⋠ẚࡢモືࡓࡁ࡛⏝☜ṇ࡚ࡋᑐモᩘືࡓࢀࡉ 45%⛬ᗘࢇࠊኚࠋࡓࡗ࡞ࢀࡽࡳࡀ 
◊✲ㄢ㢟 2 TOEIC࡚ࡋᣦᶆࡢᗘ⇍⩦ࠊ࡚࠸ࡘ ᶍᨃၥ㢟㸦Listening 50 ⅬࠊReading 50 Ⅼ100ࠊ Ⅼ‶

Ⅼ㸧ࢆࢥࢫࡢẚ㍑ࢢࣥࢽࢫࣜࠊࢁࡇࡓࡋ⥲ྜᚓⅬ࡚࠸࠾ 1%Ỉ‽࡛᭷ពᕪࡀぢࡓࢀࡽ㸦ຠᯝ㔞

୰㸧ࡶࢢࣥࢹ࣮ࣜࠋ᭷ព࡞ఙ5%ࠊࡋ♧ࢆࡧỈ‽࡛ᕪࡓࢀࡽࡳࡀ㸦ຠᯝ㔞୰㸧ࠋ 
� ◊✲ㄢ㢟 3 5ࠊ࡚ࡋ㛵⏝ឤࡢ㆟ࣈ࢙࢘ࡢ ௳ἲ୍㒊⮬⏤グ㏙ࡓࡏࢃྜࢆ㉁ၥ⣬ࢆ 7 ᭶ 1 ᭶

ᐇࡋศᯒࠋࡓࡋIino㸦2014㸧ࡧࡼ࠾ࠊ 㔠㸦1999㸧ࡿࡼCMC ⏝㛵ࡿࡍᑻᗘࢆཧ⪃࡚ࡋ㉁ၥ㡯┠

ഛ㸦7‽ࡢᑐヰ๓ࣉ࢝ࢫࠊᙧ࡛ࡓࡋ༶㊶ᐇࡣᵓᡂᴫᛕࠋࡓࡋᵓ⠏ࢆ ၥ㸧ࠊヰࡢࡁࡍព㆑㸦9 ၥ㸧ࠊ⫈

�ព㆑ࡢࡁࡃ 㸦8 ၥ㸧ࡢ࣮ࢼࢺ࣮ࣃ࣌ࠊព㆑㸦8 ၥ㸧ࠊ㞴᫆ឤ㸦13 ၥ㸧ࠊຠᯝឤ㸦7 ၥ)࡛ᵓᡂࠋࡓࡋ 
⤖ᯝࠕࠊࡣ㞴᫆ឤ 13ࠋࡓࢀࡽぢࡀኚ࡞ࡁ࡚࠸࠾ࠖ ၥࡢ࡚ࡍ㡯┠ࡢᖹᆒ್ࡣ 7 ᭶ 3.50㸦SD=.64㸧ࠊ

1 ᭶ 3.80㸦SD=.51㸧࡛୧⪅ࡢᕪࡣ 5%Ỉ‽࡛᭷ព࡛ࠋࡓࡗ࠶ලయⓗ1%ࠊỈ‽࡛᭷ពᕪࡀぢࡓࢀࡽ㡯┠

㸦Q33㸧ࠖࡓࡏヰࡾࡼࡓࡗᛮࡣᑐヰ࡛ࠕࠊࡣ ࡓࡗῶࡀᙇឤ⥭ࡈࡿࡡ㔜ࢆᅇᩘࠕࠋࡓࡗ࠶࡛ 㔜ࢆᅇᩘࠕࠊࠖ

ࡓࡗ࡞࠺ࡼࡿ࠼ゝࡀࡇ࠸ࡓ࠸ゝࡈࡿࡡ ᭷ពᕪࡶ࡚࠸࠾┠㡯ࡢ࡞ࠖࡓࡏヰࡾࡼࡓࡗᛮࠕࠊࠖ

ຠᯝឤࠕࠋࡓࡋቑຍࡀ⟆ᐃⓗᅇ⫯ࡀࡓࡗ࡞ࡽ࡞ࡣ ຠᯝࡃ࡞ࡣᕪࡿࡼᮇࠊࡣ࡚ࡋయࡣ࡚࠸࠾ࠖ

㔞ࡶᑠࣈ࢙࢘ࠊࡀࡓࡗࡉ㆟⏝ࢢ࣮ࣥ࢟ࣆࢫࡀຊୖྥࡢຠᯝࡿ࠶ࡀឤࡿࡌᅇ⟅ࡀቑຍࡓࡋ㸦᭷

ពᕪ  ࠋຠᯝ㔞ᑠ㸧ࠊ1%
 
ᘬ⏝ᩥ⊩ 
Iino, A (2014). EFL learners’ perceived use of conversation maintenance strategies during synchronous computer 

mediated communication with native English speakers. In Jager, S., Bradley, L., Meima, E. J., & Thouseny, S. 
(Eds.), CALL Design: Principles and Practice:-Proceedings of the 2014 EUROCALL Conference (pp.165-171). 
Research publishing. net. 

㔠 ᐁᆂ㸦1999㸧.ࠕCMC㸦computer mediated communication㸧ࡿࡅ࠾༳㇟ᙧᡂ㛵ࡿࡍ᥈⣴ⓗ◊✲ .ࠖ ࠗ♫

ᚰ⌮Ꮫ◊✲ ,࠘ 14(3), 123 – 132 

ⱥㄒ⩦⇍ᗘ࣭ࡀⓎಙᆺᣦᑟࡓࡗకࢆ㆟ࣈ࢙࢘

ຠᯝࡍࡰཬຊࢢ࣮ࣥ࢟ࣆࢫ

ࡵࡌࡣ

◊✲ㄢ㢟

ᡭ㡰

ཧຍ⪅
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ᩍ⫱⏝ᩥࢫࣃ࣮ࢥ SCoRE  ࡓࡋ⏝ࢆ
 ㊶ᐇࡢἲᤵᴗᩥࣝࢹ࣓ࣜ

 
୰ᲄ Ύ⨾㸦᪥ᮏᏛ㸧 
すᇉ ▱ెᏊ㸦༓ⴥᏛ㸧 

 
 㸪ᤵᴗᐇ㊶㸪ᩥἲᣦᑟࣝࢹ㥑ືᆺᏛ⩦㸪࣓ࣜࢱ࣮ࢹ㸪ࢫࣃ࣮ࢥ㸸 ᩍ⫱⏝ᩥࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
� ㏆ᖺ㸪᪥ᮏࡢᏛ࡛ࡣ㸪᪂ධ⏕ࡢⱥㄒᏛຊࡢపୗࡀၥ㢟ࡀࡇࡿ࡞ከࠕࡵࡓࡢࡑࠋ࠸Ꮫࡢࠖࡋ┤ࡧ

㸪2014ࡣ࡛⾲ᮏⓎࠋࡿ࠸࡚ࡗ࡞ㄢ㢟ࡁࡍゎỴࡀ⫱ᩍࣝࢹ࣓ࣜ ᖺබ㛤ࠕࡓࡋᩍ⫱⏝ᩥࣃ࣮ࢥ

ࢫ SCoRE㸦Sentence Corpus of Remedial English㸧ࠖ㸦Chujo et al., 2015; ୰ᲄ, 2015; ⱝᯇ, 2015㸧ࠖ ከࠕ

ゝㄒ᳨⣴࣮ࣝࢶAntPConc 㸦ࠖAnthony, 2015㸧ࡏࢃྜࡳ⤌ࢆ㸪࣓ࣜࡢ࣭ࣝ࣋ࣞࣝࢹᏛ⏕ࡀ㸪୰Ꮫ࣭

㧗ᰯ࡛Ꮫࡔࢇ᪤⩦ࡢᇶ♏ⱥᩥἲࢆData-Driven Learning㸦DDL㸸ࢱ࣮ࢹ㥑ືᆺᏛ⩦㸧ࡢᡭἲ࡚࠸⏝ࢆ㸪Ꮫ

 ࠋࡿࡍሗ࿌ࢆᡂᯝࡓࡗ⾜ࢆ㊶ᤵᴗᐇࡍ┤ࡧ
� DDL ὀୡ⏺ⓗ࡚ࡋᣦᑟᡭἲ࠸ࡋ᪂ࡢ㸪እᅜㄒࡽࡇࡃᑟࢆ⩦Ꮫ࡞㸪ᖐ⣡ⓗࡋฟࡁᘬࢆࡁẼ࡙ࡣ

ⱥࡢ㸪ᐇ㝿ࡽࡀ࡞ࡋࡋࠋ(e.g., Mizumoto et al., 2015; すᇉ㸪2015) ࡿ࠸࡚ࢀࡉሗ࿌ࡀ㸪ᩍ⫱ຠᯝࢀࡉ┠

ㄒᤵᴗDDL ၥࡢసᛶ᧯࡞㞧↹ࡢ࣮ࣝࢶ⣴᳨ࢫࣃ࣮ࢥࡸࡉࡋ㞴ࡢࢺࢫ࢟ࢸࢫࣃ࣮ࢥ㸪ࡣࡿࢀධࡾྲྀࢆ

㢟ࡾ࠶ࡀ㸪ᩍ⫱⌧ሙ࡛ࡢ DDL 㸪DDLࡣࡽ⪅⾲㸪Ⓨࡶࡢ≦⌧ࡓࡋ࠺ࡑࠋ࠸࡞࠸࡛ࢇ㐍ࡣᬑཬࡢ ᬑཬࡢ

㛤Ⓨࠖࡢ࣮ࣝࢶ⣴᳨࡞࣮ࣜࢻࣥࣞࣇ࣭࣮ࢨ࣮ࣘࠕ㛤Ⓨࠖࡢࢫࣃ࣮ࢥ⏝⫱ᩍࡢࣝ࣋ࣞ࡞㐺ษࠕ㸪ࡋᣦ┠ࢆ

࠺࠸ 2 㸪DDL࡛࠼࠺ࡓࡋゎỴࢆ㛤Ⓨㄢ㢟ࡢࡘ  ࠋࡓࡋᐇࢆ㊶ᣦᑟᐇࡢ
 
2. DDL ᤵᴗࡢᐇ㊶᪉ἲ 
2.1 ⏝ࢫࣃ࣮ࢥࡓࡋ 
� ཧຍ⪅ࡀ⏝ࡣࢫࣃ࣮ࢥࡓࡋ㸪ⴭసᶒࠕࡢ࣮ࣜࣇᩍ⫱⏝ᩥࢫࣃ࣮ࢥ SCoREࠖࡢᩥࢻ࣮ࣟࣥ࢘ࢲࢆ

SCoREࠋࡿ࠶࡛ࡢࡶࡓࡋ ✚㸪㞟ࡋேᡭ࡛సᡂࢆ᪥ᮏㄒᑐヂᩥࡢࡑⱥㄒᩥ࡞↛⮬࡛₩㸪⡆ࡣࢫࣃ࣮ࢥ

SCoREࠋࡿ࠶࡛ࢫࣃ࣮ࢥゝㄒࡢࡁᑐヂࡓࡋ 㸪ᅗᅗࡣࢫࣃ࣮ࢥ 1 /㸪http://score.lagoinst.info࠺ࡼࡍ♧
ᑐࡢࡑ㸪ⱥᩥࡓࡲࠋࡿࡁ㜀ぴ࡛ࢆᩥูࣝ࣋ࣞࡢ㸪ึ⣭࣭୰⣭࣭ୖ⣭࡚ࡋ‽ᇶࢆ┠㸪ᩥἲ㡯ࡾࡼ

ヂᩥ࣮ࣆࢥ⏤⮬ࢆ㸪࡚ࡋࢻ࣮ࣟࣥ࢘ࢲ⏝ࠋࡿࡁ࡛ࡀࡇࡿࡍ 

 
ᅗ 1. ᩍ⫱⏝ᩥࢫࣃ࣮ࢥ SCoRE man whomࡢ  㠃⏬ࡢ
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2.2 ᡭ㡰 
ཧຍ⪅ࡣ㸪TOEIC 300 Ⅼࣞࡢࣝ࣋Ꮫ⏕ 90 ᮇ༙ࠋࡓࡗ࠶࡛ྡ 10 ᅇ㸪CALL ᩍᐊ࡚࠸࠾㸪୰Ꮫ࣭㧗

ᰯẁ㝵ࡢᇶ♏ⱥᩥἲ㡯┠ࡢ⩦ᚓࢆ┠ᣦࡋ㸪ྛ ⮬࡛ SCoRE ࠋࡓࡗ⾜ࢆ⩦ⓎぢᏛ࡚ࡌ㏻ࢆ⣴సᴗ᳨ࡢࢫࣃ࣮ࢥ

᳨⣴సᴗࡣᅗᅗ 2 AntPConcࡿ࠶࡛࣮ࣝࢶከゝㄒ᳨⣴ࡓࡋ♧ࢆ AntPConcࠋࡓࡋ⏝ࢆ ࣇ࣭࣮ࢨ࣮ࣘࡣ

᪩✄⏣ᏛLaurence Anthonyࡀࡽ⪅⾲㸪Ⓨ࡚ࡋᣦ┠ࢆ࣮ࣝࢶከゝㄒ᳨⣴࡞࣮ࣜࢻࣥࣞ Ặඹྠ㛤Ⓨࡓࡋ

 ࠋࡿ࠸࡚ࢀࡉᩱ࡛බ㛤↓ࡾࡼ/㸪http://www.laurenceanthony.net/software/antpconc࡛ࡢࡶ

๓࣭ᚋ࡚ࡋࢺࢫࢸ㸪✵ᡤ⿵ၥ㢟ࡿ࡞ࡽᇶ♏ᩥἲຊࢺࢫࢸ㸦୰ᲄ, 2012㸧ࡀ㸪DDL ᣦᑟ㛤

ጞ๓⤊ᚋᐇࡓࡲࠋࡓࢀࡉ㸪ᣦᑟ⤊ᚋ⮬⏤➹グࡾࡼཧຍ⪅ࡢឤࡀ㞟ࠋࡓࢀࡉ 

 
ᅗ 2. SCoRE AntPConcࢆࢫࣃ࣮ࢥ ᳨࡛⣴ࡓࡋman whom  㠃⏬ࡢ

3. ⤖ᯝ 
� ๓࣭ ᚋࡢࢺࢫࢸศᯒࡢ⤖ᯝ㸪ᚓⅬୖ᪼㔞ࡀ☜ㄆࢀࡉ㸪ᩍ⫱⏝ᩥࢫࣃ࣮ࢥ SCoRE DDLࡓࡋ⏝ࢆ

㸪 DDLࡣᮏሗ࿌ࠋࡓࡗ࠶࡛ࡢࡶ࡞ᐃⓗ⫯ࡶホ౯ࡢ⪅⩦Ꮫࡿࡼ㸪㉁ၥ⣬ࡽࡉࠋࡓࢀࡉᐇドࡀ᭷ຠᛶࡢ

ⱥㄒᏛ⩦ࣝࢹ࣓ࣜࡀᩍ⫱ࡢࡘࡦࡢᣦᑟ᪉ἲ࡚ࡋ᭷ຠ࡛ࢆࡇࡿ࠶ᐇドࠋࡿ࠶࡛ࡢࡶࡿࡍ 
 
ㅰ㎡㸸ᮏ◊✲ࡣᖹᡂ 25-28 ᖺᗘ⛉Ꮫ◊✲㈝⿵ຓ㔠ᇶ┙◊✲㸦B㸧㸦25284108㸧ࠋࡓࡋࡲࢀࢃ⾜࡚ࡅཷࢆ 
 
ᘬ⏝ᩥ⊩ 
Anthony, L. (2015). AntPConc (Version 1.1.0) [Computer software]. Tokyo, Japan: Waseda University.  

୰ᲄΎ⨾㸪ᶓ⏣㈼ྖ㸪㛗㇂ᕝಟ㸪すᇉ▱ెᏊ (2012).࣓ࣜࣝࢹᏛ⩦⪅ࡢⱥㄒ⩦⇍ᗘⱥㄒᩥἲ⇍㐩

ᗘㄪᰝࠗ᪥ᮏᏛ⏕⏘ᕤᏛ㒊◊✲ሗ࿌B㸦ᩥ⣔㸧࠘ 45, 43̽54. 

Chujo, K., Oghigian, K., & Akasegawa, S. (2015). A Corpus and grammatical browsing system for remedial EFL 

learners. In A. Le ko-Szyma ska & A. Boulton (Eds.), Multiple affordances of language corpora for 
data-driven learning (pp. 109-128). Amsterdam: John Benjamins. 

୰ᲄΎ⨾㸪ⱝᯇᘯᏊ㸪▼༟ᕭ㸪Ᏹబ⨾⿱Ꮚ㸪ᶓ⏣㈼ྖ㸪ࣥ࢞ࣄ࣭࢜ࣥࣜࢧࣕ࢟㸪すᇉ▱ెᏊ (2015).  

   ᩍ⫱⏝ᩥࢫࣃ࣮ࢥ SCoRE సᡂࠗ᪥ᮏᏛ⏕⏘ᕤᏛ㒊◊✲ሗ࿌B㸦ᩥ⣔㸧࠘ࡢ 48, 1-23. 

Mizumoto㸪A., & Chujo, K. (2015). A meta-analysis of data-driven learning approach in the Japanese EFL 

classroom. English Corpus Studies, 22, 1-18. 

すᇉ▱ెᏊ㸪ᑠᒣ⩏ᚨ㸪⚄㇂᪼㸪ᶓ⏣ᱻ㸪すᆏ㧗ᚿ (2015). ࢱ࣮ࢹ㥑ືᆺᏛ⩦ Focus on Form: ୰Ꮫ⏕

 .ᐇ㊶ࠗ㛵ᮾ⏥ಙ㉺ⱥㄒᩍ⫱Ꮫㄅ࠘29, 113-126ࡢ⩦ㄒᙡ࣭ᩥἲᏛ࡞ᖐ⣡ⓗࡢࡵࡓࡢ

ⱝᯇᘯᏊ㸪▼༟ᕭ㸪୰ᲄΎ⨾ (2015). Ꮫ⩦ᨭ⏝᪥ⱥᩥࢫࣃ࣮ࢥࣝࣞࣛࣃ SCoRE ࡢᵓ⠏ࡿࡅ࠾ 

�  ㄢ㢟㸸᪥ᮏㄒᑐヂᩥࡢヂฟ↔Ⅼࢆᙜ࡚࡚ࠗⱥㄒ44-34 ,22࠘✲◊ࢫࣃ࣮ࢥ. 

ᩍ⫱⏝ᩥࢫࣃ࣮ࢥ ࡓࡋ⏝ࢆ

㊶ᐇࡢἲᤵᴗᩥࣝࢹ࣓ࣜ

ࡵࡌࡣ

ᤵᴗࡢᐇ㊶᪉ἲ
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ᅗ ᴫ␎ ᅗ࣒ࢸࢫࢩ .1  ࢫ࢙ࣇ࣮ࢱࣥ .2

Web Speech API  ࡚࠸ࡘᵓ⠏ࡢࢢࣟࣈ㠀ྠᮇᆺ㡢ኌࡓࡋ⏝ࢆ
 

ᑠ㔝 㞝୍㸦⟃ἼᏛ㸧 

▼ ༟ᕭ㸦⟃ἼᏛ Ꮫ㝔⏕㸧 

す ኵ㸦Version 2㸧 

 

 㸪㡢ኌㄆ㆑㸪Web Speech API㸪እᅜㄒᏳࢢࣟࣈ㸸 㠀ྠᮇᆺCMC㸪㡢ኌࢻ࣮࣮࣡࢟

 

 ࡵࡌࡣ .1
㸦Computer-Mediated Communication; CMC㸧ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡓࡋࢆࢡ࣮࣡ࢺࢵࢿࢱ࣮ࣗࣆࣥࢥ

ຊྥ⬟ࢢ࣮ࣥ࢟ࣆࢫࡢ⪅⩦㸪እᅜㄒᏛࡾ࡞࠺ࡼࡿࢀࢃ⾜ࢇ┒ࡀάືࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡓࡋ⏝ࢆ

࡞࠺ࡼࡢࡑࠋ㸦e.g., Alastuey, 2011; Hirotani, 2003㸧ࡿ࠸࡚ࢀࡉከᩘሗ࿌ࡀᯝ⤖✲◊࠺࠸ࡿ࠸࡚ࡋᐤୖ

୰㸪᭱㏆ࡢሗᢏ⾡ࡢⓎᒎࡾࡼ㸪ᩥᏐࢆ⏝ࡵࡌࡣࢆࢺࢵࣕࢳࡓࡋ㸪࢜ࢹࣅ㆟ࡸ Skype ࢜ࢹࣅࡢ➼

ᑐ㠃ࡘ㸪ୟ࣒ࢱࣝࣜࡰ࡚ࡋࢆ㏻ಙࢡ࣮࣡ࢺࢵࢿࡽࡀ࡞ぢࢆ㢦ࡢ࠸࠾㸪ࡋ⏝άࢆ⬟ᶵࢻ࣮ࣔ

㏆࠸ᙧ࡛ࡀࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥᐇ⌧࡛ྠ࡞࠺ࡼࡢࡇࠋࡿ࠸࡚ࡁ࡚ࡗ࡞࠺ࡼࡿࡁᮇᆺ CMC ࡶᤵᴗࡣ

 ࠋ㸦e.g., Satar & Ozdener, 2008㸧ࡿ࠸࡚ࡁฟ࡚ࡃከࡶㄽᩥࡿࡍド᳨ࢆຠᯝࡢࡑ㸪ࢀࡽࢀධࡾྲྀ

㸪ྠᮇᆺࡽࡀ࡞ࡋࡋ CMC ▱ㄆ࠸㸪㧗ࡵࡓࡿ࠶࡛ࣝࢱࢫ࠸㏆ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡿࡼᑐ㠃ࡣ

㈇Ⲵࢆồࢀࡽࡵ㸪እᅜㄒᏳࡀㄏⓎࡵࡓࡢࡑࠋ࠸ࡍࡸࢀࡉ㸪ゝㄒ㐠⏝⬟ຊ⮬ಙࡃ࡞ࡀ㸪≉࣮࢟ࣆࢫ

㸪ྠᮇᆺࡣ⪅⩦Ꮫࡿ࠼ᢪࢆᏳ࡚ࡋᑐࢢࣥ CMC 㸪Ꮫ࠸ࡲࡋ࡚ࡗ❧ඛࡀᜍᛧᚰࡸᏳ࡚ࡋᑐࢡࢫࢱ

⩦ຠᯝಁࡢ㐍ࡀṆࠋࡿ࠶ࡀࡇ࠺ࡲࡋ࡚ࡗࡲ᭦ྠᮇᆺ CMC ࢡࢵࣂࢻ࣮ࣇࡢࡽ㸪┦ᡭࡣ࡛ࢡࢫࢱ

 ࠋࡿࢀࡽ࠼⪄せᅉ୍ࡿࡵ㧗ࢆ㸪ᏳࡶⅬ࠸࡞ࡁุ࡛᩿ࡿ࠸࡚ࡗࢃఏࡃࡋṇࡀⓎ㡢ࡢศ⮬ࡾ㝈࠸࡞ࡀ

ᮏ◊✲࡛ࡣ㸪ᑐ㠃ᆺྠࡸࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥᮇᆺ CMC ࢆ㸪㡢ኌㄆ㆑ࡵࡓࡢάືࡢ๓ࡿධࢡࢫࢱ

⏝ࡓࡋ㸪ࢻ࣮ࣟࣉࢵ๓ࡢ㡢ኌᑐࢡࢵࣂࢻ࣮ࣇࡿࡍᶵ⬟ࡾྲྀࢆධࡓࢀ㠀ྠᮇᆺ㡢ኌࢢࣟࣈ

㸦voice-based blog㸧ࢆ࣒ࢸࢫࢩᥦࠋࡿࡍᮏࡢ࣒ࢸࢫࢩ≉㛗࡚ࡋ㸪㡢ኌㄆ㆑୍ࡢࣥࢪ࢚ࣥ㒊 Web 

Speech API ࡢࢡ࣮࣡ࢺࢵࢿࡸࣂ࣮ࢧ࡚ẚࣥࣙࢩ࣮ࢣࣜࣉ࣭ࣈ࢙࢘ࡢ㸪ࡾࡼࡇࡿࡍ⏝ࢆ

㈇Ⲵࢆᢚࡿࢀࡽ࠼ຠᯝࡀᮇᚅ࡛ࠋࡿࡁ 

 

 ␎ᴫ࣒ࢸࢫࢩ .2
ᮏࡢ࣒ࢸࢫࢩᴫ␎ࡣ㸪ᅗ 1 㸪ᅗࡣ⪅⩦Ꮫࠋࡿ࠶࡛ࡾ㏻ࡢ 2 ࢡࢵ࣎ࡢẁୖࡿࡅ࠾ࢫ࢙ࣇ࣮ࢱࣥࡢ

⾲ࢫࢡࢵ࣎ࡢୗẁࡀ㡢ኌࡓࢀࡉ㸪ㄆ㆑࡛ࡇࡿࡍ㘓㡢ୖ࣒ࢸࢫࢩࢆධຊ㸪㡢ኌࢆ❶ᩥࡿࡍ✏ᢞࢫ

࠺ࡼࡿࡁ࡛✏ᢞࢆ㡢ኌ࡛ୖࡓࡗ⾜ࢆ⩦⦏࡞༑ศࡀ⪅⩦ᏛࡘᣢࢆᏳ㸪Ⓨ㡢ࡣ࣒ࢸࢫࢩᮏࠋࡿࢀࡉ♧

 ࠋࡿࡍ✏ᢞࢆⅬ࡛㡢ኌࡓࡗ࠸ࡀ㸪⣡ᚓࡾ࠶࡛⬟ྍ⩦⦏ࡶఱᗘ࡛ࡲࡃ࠸ࡀ⣡ᚓࡣ⪅⩦㸪Ꮫࡾ࠾࡚ࡗ࡞
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ᮏࡣ࡛࣒ࢸࢫࢩ㸪࡛ࣝ࣋ࣞࢨ࢘ࣛࣈ㡢ኌࢱ࣮ࢹࣝࣇㄆ㆑⤖ᯝࢆฎ⌮ࠋࡿࡍཎᩥࢱ࣮ࢹㄆ㆑⤖

ᯝࣂ࣮ࢧࢆࢺࢫ࢟ࢸࡢ㌿㏦㸪ẚ㍑ฎ⌮࠸⾜ࢆ㸪ホ౯ࢆᐇ࠺࠸ࡿࡍ⤌ࠋࡿ࠶࡛ࡳ 
 
3. ヨ㦂㐠⏝㛵ࡿࡍᐇ㦂 
3.1 ཧຍ⪅ 
ᐇ㦂ࡣᕤᴗ㧗➼ᑓ㛛Ꮫᰯࡢ 1 ᖺ⏕ 34 ྡཧຍࡢୗ㸪ⱥㄒ IB English Expression࠺࠸ ୰ࡢᤵᴗࡿࡍ㛵

ࡣ⏝ヨ㦂㐠ࠋࡓࡗ⾜࡛ 2 㐌㛫ᐇࠋࡓࡋཧຍ⪅ࡢ≉ᚩࡣ࡚ࡋ㸪୍⯡ே๓࡛ヰࡀࡇࡍⱞᡭ࡛ࡾ࠶㸪

༑ศ࡞⌮ゎࡀ☜ㄆ࡛࠸࡞ࡁඛ㐍࠸࡞ࡲഴྥࡿ࠶ࡀ㸦Ono & Ishihara, 2013㸧ࠋ 
3.2 ᡭ㡰 

2 㐌㛫ࡢάືࡀ⤊ࡓࡋᚋ㸪௨ୗ 3 ✀㢮ࢺ࣮ࢣࣥࡢㄪᰝࢆᐇࡎࡲࠋࡓࡋ㸪ࠕእᅜㄒᏳࠖ㛵ࡿࡍ

ㄪᰝࢆ㸪࡛ࡲࢀࡑᤵᴗෆࡢάືࡓࡁ࡚ࡗ⾜࡚ࡋᑐ㠃㸦face-to-face㸧ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡿࡼάື

ẚ㍑ࡿࡍᙧ࡛⾜ࠋࡓࡗ㉁ၥ㡯┠ࡣ Foreign Language Classroom Anxiety Scale㸦Horwitz, Horwitz, & Cope, 
1986㸧ࢆ㸪ᮏ◊✲ࡢ┠ⓗ࡚ࡏࢃྜ᪥ᮏㄒ⩻ヂࡢࡶࡓࡋ୰ࡽ 14 ၥタᐃࠋࡓࡋຍ࡚࠼㸪ືࠕᶵ࡙ࠖࡅ

㸪10࡚ࡋ㛵ࠖ㇟༳ࡢ࣒ࢸࢫࢩᮏࠕ ၥࡢ㉁ၥ㡯┠ࢆタᐃࠋࡓࡋ௨ୖࡢィ 24 㡯┠࡚࠸ࡘ㸪ཧຍ⪅ࡣ

ࡽ୰ࡢࠖ࠺ᛮ࠺ࡑࡶ࡚ .6ࠕ㹼ࠖ࠸࡞ࢃᛮ࠺ࡑࡃ .1ࠕ 1  ࠋࡓࡋᙧᘧࡿࡍ⟆ᅇࡘ
3.3 ⤖ᯝ 
እᅜㄒᏳࠕ㸪ࡎࡲ ࡚ࡋẚ㍑άືࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡿࡼᑐ㠃࡚࠸࠾┠㡯ࡢ㸪࡚ࡣ࡚࠸ࡘࠖ

Ᏻࡀῶᑡࡿ࠸࡚ࡋⅬࡀ᫂ࠋࡓࡗ࡞ࡽ᭦㸪ࡢࣥࢯࢡࢥࣝ࢘➢ྕ㡰᳨ᐃࡢ⤖ᯝ㸪14 㡯┠ࡢෆ 8
㡯┠㛵࡚ࡋ᭷ពᕪ࡞ࡁຠᯝ㔞ࡀぢࡓࡲࠋࡓࢀࡽ㸪ືࠕᶵ࡙ࠕࠖࡅᮏࡢ࣒ࢸࢫࢩ༳㇟ࠖࡶ࡚࠸ࡘ

Ⰻዲ࡞⤖ᯝ࡛ࡾ࠶㸪ࡣ࣒ࢸࢫࢩࡢࡇࠕṇ☜࡞Ⓨ㡢ࢆ㌟ࡢࡿࡅࡘᙺ❧ࡘᛮ࠺ 㸪ࠖࡣ࣒ࢸࢫࢩࡢࡇࠕὶᬸ

࠺ᛮࡘ❧ᙺࡢࡍヰ 㸪ࠖࡣ࣒ࢸࢫࢩࡢࡇࠕⱥㄒᏛ⩦ᙺ❧ࡘᛮ࠺ 㸪ࠖࡶ࡚ࡣ࣒ࢸࢫࢩࡢࡇࠕ㠃ⓑ࠸

࠺ᛮ 㸪ࠖࡗࡶࢆ࣒ࢸࢫࢩࡢࡇࠕ࠸ࡓ࠸ᛮ࠺ 㸪ࠖࢥࢫࡢ࣒ࢸࢫࢩࡢࡇࠕ⣡ᚓ࡛ࡢ➼ࠖࡿࡁ㡯┠

ᑐ≉࡚ࡋ㧗ࡀ್࠸ᚓࠋࡓࢀࡽ 
ᮏࡢ࣒ࢸࢫࢩ㡢ኌㄆ㆑ࡣ࡚࠸࠾㸪ㄆ㆑ኻᩋࡸㄗㄆ㆑ࡶ㉳ࡾ࠾࡚ࡗࡇ㸪ಙ㢗ᛶ࡚࠸ࡘᚋࡢㄢ㢟ࡶ

ᩓぢࡽࡀ࡞ࡋࡋࠋࡿࢀࡉ㸪ࡢ➼ࢀࡑၥ㢟ࡎࡽࢃࡶ㸪Ꮫ⩦⪅ࡣᮏࡿࡼ࣒ࢸࢫࢩホ౯࣒ࢸࢫࢩࡸ

య㛵࡚ࡋᴫࡡ⫯ᐃⓗࡅཷධࡀࡇࡿ࠸࡚ࢀ☜ㄆࠋࡓࢀࡉ 
 
ㅰ㎡ 
ᮏ◊✲ࡣ㸪ᮏ◊✲ࡣ JSPS ⛉◊㈝ᇶ┙◊✲㸦C㸧㸦26370656㸧ࡢຓᡂࠋࡿ࠶࡛ࡢࡶࡓࡅཷࢆ 
 
ཧ⪃ᩥ⊩ 
Alastuey, M. C. B. (2010). Synchronous-voice computer-mediated communication: Effects on pronunciation. 

CALICO Journal, 28, 1–20. 
Hirotani, M. (2003). Synchronous versus asynchronous CMC and transfer to Japanese oral performance. CALICO 

Journal, 26, 413–438. 
Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom anxiety. The Modern Language 

Journal, 70, 125–132. 
Ono, Y., & Ishihara, M. (2012). Integrating mobile-based individual activities into the Japanese EFL classroom. 

International Journal of Mobile Learning and Organisation, 6, 116–137. 
Satar, H. M., & Ozdener, N. (2008). The effects of synchronous CMC on speaking proficiency and anxiety: Text 

versus voice chat. The Modern Language Journal, 92, 595–613. 

࡚࠸ࡘᵓ⠏ࡢࢢࣟࣈ㠀ྠᮇᆺ㡢ኌࡓࡋ⏝ࢆ

ࡵࡌࡣ

␎ᴫ࣒ࢸࢫࢩ
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3. ⤖ᯝ 

 

 ࢆࢢ࣮ࣥࢻࣕࢩࡵࡓࡢຊᙉࢢࣥࢽࢫࣜ

 ᵓ⠏ࡢ࣒ࢸࢫࢩࡿࡁ࡛⩦Ꮫ⮬࡛࣐࣍ࢫࡸࢺࢵࣞࣈࢱ
 

ఀ⸨ ెୡᏊ㸦ி㒔Ꮫ㸧 
௰㔝 ᇶ⣖㸦ᰴᘧ♫ CHIeru㸧 
 

 ⩦ᑐᛂ㸪⮬Ꮫ࣒࣮࢛ࣇࢺࢵࣛࣉࢳ࣐ࣝ㸪࣐࣍ࢫ㸪ࢢ࣮ࣥࢻࣕࢩ 㸸ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
⮬Ꮫ⩦ࢆࢺࢵࣞࣈࢱࡸ࣐࣍ࢫ࡚ࡋ⏝ࡓࡋእᅜㄒᩍ⫱ᩘࠊࡣከࡃᩓぢ࣮ࢻࣕࢩࡋࡋࠋࡿࢀࡉ

ࠊࡋ㘓㡢ࢆᡂᯝࡢࡑࠊࡋ⩦Ꮫࢫࢱ࢟ࣅࣘࡶ࡛ࡇࠊࡶ࡛ࡘ࠸ࠊ࡚ࡋ⏝ࢆࢺࢵࣞࣈࢱࡸ࣐࣍ࢫࢆࢢࣥ

ᣦᑟ⪅ᥦฟ࡛ࠋࡓࡗ࡞࡛ࡲࢀࡇࡣ࣒ࢸࢫࢩࡿࡁ᪂ࡓ㛤Ⓨࡓࡋᮏࢆ࣒ࢸࢫࢩ㏻ࠊ࡚ࡌᮏ◊✲࡛ࡣ

 ࠋࡓࡋド᳨ࢆ᭷ຠᛶࡢࡑ
 
2. ᡭ㡰 
2.1. ཧຍ⪅ 
ཧຍ⪅ࡣ㸪Ꮫ⏕⣙ 850 10ࠊ࡛ྡ Ꮫ㒊ཬࠋࡪⱥㄒࢆ┠⛉ࡢ㸯ᖺ㛫ᚲಟ࡛ᒚಟࠋࡿ࠸࡚ࡋᮏ◊✲༙ࡣ

ᖺ㛫ཧຍࠋࡓࡋ 
 
 ⾲ 1.  

ཧຍ⪅ࡢෆヂ 
ᕤ    ㎰ �  ⌮    ་  ⸆  ἲ� ⥲  ྜ ᩍ⫱  ᩥ� ⤒  ̈̀   ィ 
371  157 � 91   32  31  59� 12�  43�  30�  24�   850 
    

 
 ⏝ᡭ㡰࣒ࢸࢫࢩ 2.2
ᮏ࣒ࢸࢫࢩᑟධ㝿ࡢࡑ࡚ࡋᡂᯝࠊࡵࡓࡿࡳࢆཧຍ⪅ဨࢆࢺࢫࢸࢺࢫ࣏࣭ࣞࣉᐇࠋࡓࡋ 
Ꮫ⩦⪅ࡣᏛ⏕ᑓ⏝ ID ࡑࠊࡋࢻ࣮ࣟࣥ࢘ࢲࢆ㡢ኌᩍᮦࡢ࡞ࢫ࣮ࣗࢽࠊTOEFLࠊTOEICࠊ࡚ࡋ⏝ࢆ

ࠋࡿࡍ⏝ࢆࢺࢵࣞࣈࢱࡸ࢛ࣥࣇࢺ࣮࣐ࢫࡢ⮬ྛࠊࡃ࡞ࡇࡿࡍ⏝ࢆࣥࢥࢯࣃࡢᏛ࡚ࡋ⏝ࢆࢀ

㛫ሙᡤࢆၥࢢࣥࢽࢫࣜࡎࢃカ⦎୍ࠋࡿࡍ᪉ࠊᐇ㝿ࡸࢺࢵࣞࣈࢱࡢᦠᖏ㟁ヰࡢᏛ⩦⏬㠃࡛ࠊࡣᏛ⩦⪅

⮬㌟࡛ⱥᩥࠊࢆ➼ࣥࣙࢩ࣮ࢿࢺࣥࡸࢳࢵࣆࡢἼᙧᅗࡢࢢ࣮ࣥࢻࣕࢩࠊ࡚ࡳࢆ㐩ᡂᗘࢆ☜ㄆ᭱ࠊࡋ⤊

ⓗࡢࡽ⮬㡢ኌࢆ㘓㡢ࡓࡋᚋ࡛ࡢࡑࠊḞⅬࢆぢࡢ࣒ࢸࢫࢩࡢࡇࡓࡲࠋࡿࡅࡘ≉ᚩࠊ࡚ࡋᏛ⩦⪅ࡀ㘓㡢

ࡶࢆࢱ࣮ࢹ㡢ኌࡓࢀࡉ㘓㡢ࡓࡲࠊࡋᢕᥱࢆᏛ⩦㛫⥲ࡢࡑࡣ⪅ᣦᑟࠊ࡛ࡇࡿࡍᥦฟ⪅ᣦᑟࢆࢱ࣮ࢹ

 ࠋࡿࡍホ౯ࢆ㐍ᤖᗘ
 
 㛤Ⓨࡢ࣒ࢸࢫࢩࢢ࣮ࣥࢻࣕࢩ 2.3
ᮏ◊✲ࡢᐇࡾࡓ࠶㸪ᅗ 1 ࡞࠺ࡼࡢ shadowing system ࡣࢫࣂࢹ࡞⬟ྍ⏝ࠋࡓࡋ㛤Ⓨ⮬⊃ࢆ

Apple iPhone, iPad, iPod, Android Galaxy, XPERIA,HTC, Nexus)ࢺࢵࣞࣈࢱࠊ࢛ࣥࣇࢺ࣮࣐ࢫ ࢥࢯࣃࠊ(࡞

 ࠋࣥ
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ᅗ 1. shadowing systemࡢ 
 
 
3. ⤖ᯝ 
ᮏ◊✲ࡿࡅ࠾ศᯒ⪃ᐹࢆ㏻ࡢࢢ࣮ࣥࢻࣕࢩࠊ࡚ࡋ⮬Ꮫ⩦ࡢ࣒ࢸࢫࢩ⏝ࡢ᭷ຠᛶࡀ♧၀ࢀࡉ

ࡢᏛ⩦㛫ࡢࢢ࣮ࣥࢻࣕࢩࠊࡣ⩌࠸ከࡀຠᯝࡢ⩌Ꮫ⩦㛫ࠊࡓࡋไ⤫ࢆᙳ㡪ࡢ๓ᚋࡓࡲࠋࡓ

ᑡࠊࡶࡾࡼ⩌࠸࡞᭷Ⅽ㧗࠸ᚓⅬࢆᚓ࡚ࡀࡇࡿ࠸᫂ࠋࡓࡗ࡞ࡽ 
 

 

 ࢆࢢ࣮ࣥࢻࣕࢩࡵࡓࡢຊᙉࢢࣥࢽࢫࣜ

ᵓ⠏ࡢ࣒ࢸࢫࢩࡿࡁ࡛⩦Ꮫ⮬࡛࣐࣍ࢫࡸࢺࢵࣞࣈࢱ

 ࡵࡌࡣ .1

2. ᡭ㡰 
2.1. ཧຍ⪅ 

 
 ⏝ᡭ㡰࣒ࢸࢫࢩ 2.2

 㛤Ⓨࡢ࣒ࢸࢫࢩࢢ࣮ࣥࢻࣕࢩ 2.3
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๓ศᯒ

⤖ᯝ

ཧ⪃ᩥ⊩

 

 

ከㄞࡀࢫࣟࢢࢺࢡࢹⱥㄒ⇍㐩ᗘཬࡍࡰຠᯝ 
 

⏣୰ ⨾ὠᏊ㸦❧㤋Ꮫ㸧 
 

 㸸 ከㄞ㸦Extensive Reading; ER㸧㸪ᣢ⥆ⓗ㯲ㄞ㸦Sustained Silent Reading; SSR㸧ࢻ࣮࣮࣡࢟
 㸪ⱥㄒ⇍㐩ᗘࢫࣟࢢࢺࢡࢹ㸪࣮ࢲ࣮ࣜࢻࢵࢹࣞࢢ

 
 ࡵࡌࡣ .1
㏆ᖺ㸪ࢻ࣭ࢵࢹࣞࢢ  Dayࠋࡿ࠸࡚࠼ቑࡀᏛᰯࡴ㎸ࡳ⤌࣒ࣛࣗ࢟ࣜ࢝ࢆ⩦ከㄞᏛࡓ࠸⏝ࢆ࣮ࢲ࣮ࣜ

and Bamford (1998)ࡣከㄞࢆᡂຌࡢ10ࡢࡵࡓࡿࡏࡉ≉ᚩࢇࡉࡃࡓࡅࡔࡿࡁ࡛ࠕࡘ୍ࡢㄞࢆࡇࠖࡴᣲࡆ

࣭ࢻࢵࢹࣞࢢ㸪ࡾ࠶ࡶሙྜ࠸ࡋ㞴ⓗ࣒ࣛࣗ࢟ࣜ࢝ࡣࡇࡃࢆ㛫ࡢࡃከ⩦㸪ከㄞᏛࡀࡿ࠸࡚

 ࠋࡿ࠶ࡶᏛᰯࡿࡳヨࢆᣢ⥆ⓗ㯲ㄞ㸦Sustained Silent Reading; SSR㸧ࡢ㛫▷ࡓ࠸⏝ࢆ࣮ࢲ࣮ࣜ
ከㄞᏛ⩦ࡢᏛ⩦ຠᯝ㛵ࡣ࡚ࡋ㸪ㄞゎຊࡸㄒᙡຊࢆ㧗ࡿࡵຠᯝࡿ࠶ࡀሗ࿌ࡀࡿ࠶ࡶ✲◊ࡿࡍ㸦e.g., 

Kweon & Kim, 2008; Lin, 2010㸧㸪⤫ไ⩌䜢⏝䛔䛯◊✲䛷䛿ࡢᏛ⩦ἲྠ⛬ᗘㄞゎຊࢆ㧗ࡿࡵຠᯝ࠶ࡣ

 ,㸦e.g., Matsui & Noro, 2010; Nakanishi & Uedaࡾ࠶ࡶ✲◊ࡿࡍሗ࿌࠸࡞ࡣඃᛶ⩦ከㄞᏛࡢࡢࡶࡿ
2011㸧㸪ⱥㄒ⇍㐩ᗘࡢఙࡧཬࡍࡰຠᯝ㸦≉ㄞゎຊཬࡍࡰຠᯝ㸧ࡣ࡚࠸ࡘ༑ศゎ᫂ࡿ࠸࡚ࢀࡉ

ࢆຠᯝࡍࡰཬࡧఙࡢⱥㄒ⇍㐩ᗘࡀSSRࡓ࠸⏝ࢆ࣮ࢲ࣮࣭ࣜࢻࢵࢹࣞࡢ㸪▷㛫ࡓࡲࠋ࠸࡞࠼ゝࡣ

᳨ドࡸ✲◊ࡓࡋ㸪ࢫࣟࢢࢺࢡࢹ㸦Wajnryb, 1990㸧ࡀ⇍㐩ᗘࡢఙࡧཬࡍࡰຠᯝ᳨ࢆドࡶ✲◊ࡓࡋከࡃ

ࡍࡰཬࡧఙࡢⱥㄒ⇍㐩ᗘࡀࢫࣟࢢࢺࢡࢹከㄞᏛ⩦㸦SSR㸧ࡢ㛫▷ࡣ࡛✲◊㸪ᮏ࡛ࡇࡑࠋ࠸࡞ࡣ

ຠᯝࢆ᫂ࢆࡇࡿࡍࡽ┠ⓗࠋࡿࡍ 
 
2. ᡭ㡰 
2.1 ཧຍ⪅ 
ཧຍ⪅ࡣ⚾❧ዪᏊᏛ୍ᖺ⏕ 327 㐌ࡣᙜヱᏛ࡛ࠋࡿ࠶࡛ྡ 3 㸦90ࢫࣛࢡ ศ�3㸧ࡢᚲಟⱥㄒ⛉┠

࡚࠸ᇶ࡙እᅜㄒᩍᤵἲ㸦Task Based Language Teaching; TBLT㸧ࡢ୰ᚰࢡࢫࢱࡣ┠⛉ⱥㄒࡢ㸪࡚ࡾ࠶ࡀ

2009ࠋࡓ࠸࡚ࢀࢃ⾜ ᖺᗘࡣ࡛ࡲᤵᴗ୍ࡢ㒊ࢫࣟࢢࢺࢡࢹᏛ⩦ࡾྲྀࡀධࡀࡓ࠸࡚ࢀࡽࢀ㸪2010 ᖺᗘ

ࠋࡓࢀࡲ㎸ࡳ⤌࣒ࣛࣗ࢟ࣜ࢝ࡀ⩦ከㄞᏛࡓ࠸⏝ࢆ࣮ࢲ࣮࣭ࣜࢻࢵࢹࣞࢢࡾࢃ௦ࢫࣟࢢࢺࢡࢹ

ᮏ◊✲ࡢከㄞ⩌㸦n = 163㸧ࡣከㄞᏛ⩦ࡓࡗ⾜ࢆ 2010 ᖺᗘ୍ࡢᖺ⏕࡛㸪ࢫࣟࢢࢺࢡࢹ⩌㸦n = 164㸧ࢹࡣ

ࡓࡗ⾜ࢆࢫࣟࢢࢺࢡ 2009 ᖺᗘ୍ࡢᖺ⏕࡛ࠋࡿ࠶ 
  
2.2 ⱥㄒ⇍㐩ᗘ ᐃࢺࢫࢸ 
ཧຍ⪅ࡢⱥㄒ⇍㐩ᗘࡢ ᐃࡣⱥㄒ㐠⏝⬟ຊホ౯༠ࡿࡼ ACE ࠋࡓ࠸⏝ࢆࢺࢫࢸࢺ࣓ࣥࢫࣞࣉ

ACE ࡣࢺࢫࢸࢺ࣓ࣥࢫࣞࣉ 3 ┠㸪㡯ࡾ࡞ࡽ㸧ࢢࣥࢹ㸪ㄒᙡ࣭ᩥἲ㸪࣮ࣜࢢࣥࢽࢫ㸦ࣜࢺ࣮ࣃࡢࡘ

ᛂ⟅⌮ㄽᇶ࡙ࡀࢥࢫࡁ⟬ฟࡿࢀࡉ㸦ⱥㄒ㐠⏝⬟ຊホ౯༠, n.d.㸧ࠋ㸲᭶ࢺࢫࢸࣞࣉ㸦ၥ㢟✀ู0277㸧㸪
㸯᭶ࢺࢫࢸࢺࢫ࣏㸦ၥ㢟✀ู 0328㸧ࢆᐇࡋⱥㄒ⇍㐩ᗘࡢఙࡢࡧᣦᶆࠋࡓࡋ 
  
2.3 ᡭ㡰 
୍ᖺࡾࡓࢃከㄞ⩌㸦n = 163㸧ࡣẖ㐌 20 ศ㛫ࡓ࠸⏝ࢆ࣮ࢲ࣮࣭ࣜࢻࢵࢹࣞࢢከㄞᏛ⩦࠸⾜ࢆ㸪ࢹ

㝸㐌࡛ࡣ㸦n = 164㸧⩌ࢫࣟࢢࢺࢡ 20 ศ㛫ࠋࡓࡗ⾜ࢆࢫࣟࢢࢺࢡࢹከㄞ࣭ࢫࣟࢢࢺࢡࢹ௨እࡢ㛫

 ࠋࡓࡗ⾜ࢆ⩦ⱥㄒᏛࡃᇶ࡙㸦TBLT㸧࣒ࣛࣗ࢟ࣜ࢝ࡌྠࡶ⩌୧ࡣ
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2.4 ๓ศᯒ 
2 ⩌㸦ከㄞ⩌࣭ࢫࣟࢢࢺࢡࢹ⩌㸧ࡢධᏛᙜึࡢⱥㄒຊᕪࢆࡇ࠸࡞ࡀ☜ㄆࡵࡓࡿࡍ㸪ᚑᒓኚᩘ

 4 ᢏ⬟㸦ㄞゎຊ࣭⫈ゎຊ࣭ㄒᙡຊ࣭ᩥἲຊ㸧ࡢࢺࢫࢸࡢᚓⅬ୍࠼ࡍࢆඖ㓄⨨ከኚ㔞ศᩓศᯒ࡚࠸⏝ࢆ

ᚓⅬࡢẚ㍑ࠋࡓࡗ⾜ࢆWilks ᯝ㸪4⤖ࡿࡼࢲ࣒ࣛࡢ ᢏ⬟ࣉ࣮ࣝࢢࡶ࡚࠸࠾ࢀࡎ࠸ࡢ㛫࡛᭷ព࡞ᕪ࡞ࡀ

 ࠋ㸦F(4, 317) = .60, p = n.s.㸧ࡓࢀࡉㄆ☜ࡀࡇ࠸

 

3. ⤖ᯝ 
ᚑᒓኚᩘ 4 ᢏ⬟㸦ㄞゎຊ࣭⫈ゎຊ࣭ㄒᙡຊ࣭ᩥἲຊ㸧ࡢࢺࢫࢸࡢᚓⅬ࠼ࡍࢆ㸪ࣉ࣮ࣝࢢ㸦ᑐᛂࡋ࡞㸸

2 Ỉ‽㸧ࢺࢫࢸ�ᐇᮇ㸦ᑐᛂࡾ࠶㸸2 Ỉ‽㸧ࡢඖ㓄⨨ከኚ㔞ศᩓศᯒ࡚࠸⏝ࢆᚓⅬࡢẚ㍑ࠋࡓࡗ⾜ࢆ

Wilks ᐇᮇࢺࢫࢸ�ࣉ࣮ࣝࢢࠕ㸪ࡣᯝ⤖ࡿࡼࢲ࣒ࣛࡢ 㸦F(4, 317) = .31, p = n.s.㸧㸪ࡃ࡞ࡣ⏝సࡢࠖ
 = ຠᯝ㸦F(4, 317)ࡢᐇᮇࢺࢫࢸ㸦F(4, 317) = 1.77, p = n.s.㸧㸪ࡀࡓࡗ࡞ࡣ᭷ព࡛ࡶຠᯝࡢࣉ࣮ࣝࢢ

41.97, p < .001, p
2 = .346㸧ࡣ᭷ព࡛࡛ࡇࡑࠋࡓࡗ࠶༢ኚ㔞ศᩓศᯒ࡚ࡗࡼᢏ⬟ูࢺࢫࢸᐇᮇࡢ༢

⣧ຠᯝࢆㄪࢁࡇࡓ㸪ㄞゎຊ㸦F(1, 320) = 130.96, p < .001, p
2 = .290㸧ㄒᙡຊ㸦F(1, 320) = 24.55, p 

< .001, p
2 = .071㸧᭷ព࡞ఙࡀࡧぢࠋࡓࢀࡽ 

⤖ㄽ࡚ࡋ㸪୧⩌ࡶᖺ㛫ࢆ㏻࡚ࡌㄞゎຊ࣭ㄒᙡຊࢆఙࡾ࠾࡚ࡋࡤ㸪ከㄞᏛ⩦ࡣࢫࣟࢢࢺࢡࢹ

୍ᐃࡢᏛ⩦ຠᯝࡀࡇࡿ࠶ࡀ୍᫂ࠋࡓࡗ࡞ࡽ᪉㸪୧⩌ࡢⱥㄒ⇍㐩ᗘࡢఙࡣࡧᕪࡽࡇ࠸࡞ࡀ㸪

㝸㐌ࡣࢫࣟࢢࢺࢡࢹࡢࡢᏛ⩦ἲẚⱥㄒຊࢆఙࡍࡤຠᯝࡀ㧗ࡣ࠸ゝࡎ࠼㸪㐌 20 ศ⛬ᗘࣞࢢࡢ

ࡍࡤఙࢆㄒᙡຊࡸㄞゎຊẚᏛ⩦ἲࡢࡣᐇ࡛ࡢᖺ⛬ᗘ୍ࡶ⩦ከㄞᏛࡓ࠸⏝ࢆ࣮ࢲ࣮࣭ࣜࢻࢵࢹ

Ꮫ⩦ຠᯝࡀ㧗ࡣ࠸ゝࠋࡓࢀࡉ♧ࡀࡇ࠸࡞࠼ 
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᪥ᮏே㧗ᰯ⏕ࡿࡅ࠾⤖᮰ᛶ⌮ゎࡢ㉁ⓗศᯒ 
 

⸨⏣� ㈼㸦୕㔜┴❧⚄ᡞ㧗➼Ꮫᰯ㸧 
 

ࢪࢸࣛࢺࢫ㸪㉁ⓗศᯒ㸪ሗ⏝⠊ᅖ㸪ࢱ࣮ࢹ㸸 ⤖᮰ᛶ⌮ゎ㸪Ⓨヰࢻ࣮࣮࣡࢟  ࣮
 
1. ⫼ᬒ┠ⓗ�  
ᩥ❶⌮ゎࡣࢫࢭࣟࣉࡢ㸪ㄒᙡࢆ㡢ኌࡋㄒᙡࢆㄆ▱ࡇࡿࡍ㸪ㄒᙡࡸ⤫ㄒ࣭ᩥἲ▱㆑࣋ࣞᩥ࡚࠸⏝ࢆ

ࡓࢀࡉ⾲࡛ୖࡓࡋゎ⌮ࢆ㈏ᛶ୍ࡢ❶ᩥࡋᢕᥱࢆ㸦⤖᮰ᛶ㸧ࡾࡀ࡞ࡘࡢ㸪ᩥ㛫ࡇࡿࡍゎ⌮ࢆពࡢ࡛ࣝ

≧ἣࢁࡇࡇࢆᥥࡓࡲࠋࡿ࠶࡛ࡇࡃ㸪⤖᮰ᛶ⌮ゎࡢ⬟ຊࡣ㸪ᴫᛕࡢゎ㔘ࡸᵓᡂࢆ㐺ษ࠺⾜㐀ⓗ㸦⌮

ㄽⓗ࣭ศᯒⓗ࣭ከゅⓗ㸧ᛮ⪃ (㟷ᮌ, 2014)࡚ࡋᏛ⩦ᣦᑟせ㡿࡛ゝཬࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࠕࡿ࠸࡚ࢀࡉ

⬟ຊ୍ࠖࡢ㒊ࢆᵓᡂࠋࡿࡁ࡛ࡀࡇࡿ࠼⪄ࡔࡢࡶࡿࡍ 
⸨⏣࣭⏥⏣࣭ᒣୗ (2014) ࡛ࡣ㸪ࢺࢫ࢟ࢸㄞࡳᡭࡢ┦స⏝࠺࠸ほⅬࡗࡼ ,࡚ L2 ⌮ࢆ᮰ᛶ⤖ࡢ࡛

ゎࡿࡍ⬟ຊࡽࣝ࢟ࢫࢺࣥࢿ࣮࣏ࣥࢥࢆ⪃ᐹࠋࡓࡋ⤖ᯝ࡚ࡋ㸪L2 ⤖᮰ᛶ⌮ゎࡢ⬟ຊࡣ㸪L2 ゝㄒ▱㆑

㸦ㄒᙡ࣭ᩥἲຊ㸧ࡢ࡞ࡁᙳ㡪ࡶࡿࡅཷࢆ㸪L1 ㄞゎຊࡢᙳ㡪ྠࡶࡀࡇࡿࡅཷ♧၀ࠋࡓࢀࡉ

Ⓨヰࡢࢫࢭࣟࣉࡢᚋ┤ࡓࡋ⟆ゎࢺࢫࢸ㸪⤖᮰ᛶ⌮ゎࡅศ⩌ୗ⩌ୖࢆ⪅㸪ཧຍࡣ࡛(2014) ⏣⸩

ࡾࡼ㸪ࡣ࡛⩌ᯝ㸪ୖ⤖ࡢࡑࠋࡓࡋሗ࿌୰ᚰࢆᯝ⤖ࡓࡋศᯒ㸪㔞ⓗࡋศ㢮࣮ࣜࢦࢸ࢝ࢆࣝࢥࢺࣟࣉ

ᗈ⠊ᅖࡢሗࢆ⏝ࡋ㸪ࡓࡗࡲࡲෆᐜ⌮ゎᡂຌࡀ⋠ࡿࡍ㧗ࡢࡓࡗᑐࡋ㸪ୗ⩌࡛ࡣ㸪⊃࠸⠊ᅖ

 ࠋࡓ࠸࡚ࢀࡉ㝈ᐃࡇ࠸㧗ࡀ⋠ࡿࡁ࡛ࡀෆᐜ⌮ゎ࡞㒊ศⓗࡢ
ᮏ◊✲࡛ࡣ㸪⸨⏣ (2014) ࡢⓎヰࡋࣉࢵ࣮࢛ࣟࣇࢆࢱ࣮ࢹ㸪ࡽࡉヲ⣽グ㏙ࡽࡀ࡞ࡋ㸪ୖ⩌㸪

ୗ⩌࡛㸪ࢺࢫࢸ㐙⾜㛫㸦ゎ⟅ࡧࡼ࠾Ⓨヰࡢ⥲㛫㸪ゎ⟅ࡢࢫࢭࣟࣉⓎヰࡢ㏿ᗘ㸧ࢆẚ㍑ࡋ㸪ᚓࢀࡽ

 ࠋࡿࡍⓗ┠ࢆࡇࡿࡍࡽ᫂ࢆࢫࢭࣟࣉࡢ㸪⤖᮰ᛶ⌮ゎ࡚ࡗࡼࡇࡿࡍศᯒ㉁ⓗࢆࢱ࣮ࢹࡓ
 
2. ᪉ἲ 
2.1 ཧຍ⪅ 
㧗ᰯ 3 ᖺ⏕ 12 ィྜࡢࢺࢫࢸ⏕グ➹ࢺࢫࢸ᮰ᛶ⌮ゎ⤖ࠋྡ 13 Ⅼ‶Ⅼࡢ 9 Ⅼࢆᇶ‽Ⅼ࡚ࡋ㸪ୖ

⩌(6 ୗ⩌(6ྡ(  ࠋࡓࡋศྡ(
 
2.2 ⤖᮰ᛶ⌮ゎࢺࢫࢸ 
⸨⏣࣭⏥⏣࣭ᒣୗ (2014) ࡛సᡂࡓࡋ⤖᮰ᛶ⌮ゎࡕ࠺ࡢࢺࢫࢸ 196 ㄒࡽᡂࡿ≀ㄒᩥᩥࢺࢫ࢟ࢸࢆ

ከၥ㢟ࡢ࡞ᡤ⿵✵ࡢᣦ㸪᥋⥆モࡢࡢࡶࡿ࠸࡚ࢀࡤ⤖࡚ࡗࡼ⏝ᣦ♧௦ྡモ㸪ㄒᙡ௦ࠋࡢࡶࡓࡋ

⫥㑅ᢥ᪉ᘧ࡛⟅ࡿࡏࡉ࠼ᙧᘧࠋࡿࡼ 
 
2.3 ᡭ㡰 
ཧຍ⪅ࡣ⤖᮰ᛶ⌮ゎࡢࢺࢫࢸၥ㢟ࢆ 1 ၥゎࡈࡃ㸪ࢆࢫࢭࣟࣉࡢࡑሗ࿌ࡇࡿࡍ(retrospective 

verbalization) ࡀồࠋࡓࢀࡽࡵⓎヰࡣ IC  ࠋࡓࡋࡇ㉳ࡁ᭩ࡋ㘓㡢࡛࣮ࢲ࣮ࢥࣞ
 
2.4 ศᯒ᪉ἲ 
a)ࢺࢫࢸ㐙⾜㛫ࡢẚ㍑ 
b)ሗ⏝⠊ᅖ㸦ᚋ᪉ᗈᇦ࣭ᚋ᪉㞄᥋࣭ᩥෆ࣭๓᪉㞄᥋࣭๓᪉ᗈᇦ࣭ࢺࢫ࢟ࢸእࡢ 6 㡿ᇦ㸧 
c)࣮ࢪࢸࣛࢺࢫ⏝㸦༢ㄒពᢕᥱ㸪ྃᩥࡢពࢆ᥎ 㸪ྃᩥࡢពࢆศᯒࡋᢕᥱ㸪ᾘཤἲ࡞㸪ࣔࢽ
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ࡢࢺ࣓ࣥࢥ࣮ࢱ 5  ࠋࡿࡍグ㏙ࡋศᯒ㉁ⓗࡽほⅬࡢ௨ୖࠋ㸧࣮ࢪࢸࣛࢺࢫ
 
3. ⤖ᯝ⪃ᐹ 
⣬㠃ࡢไ⣙3ࡓࡆୖࡾྲྀࡾࡼၥ6ྡࡢศᯒ1ࡢࡕ࠺ࡢၥࡢࡳࡢศᯒࢆ௨ୗグ㍕ࠋࡿࡍ㡯┠(3)ࡣ㸪

If we knocked lightly on the outside, muttering sounds would follow, as if the bats were angry. ࡢୗ⥺㒊ࡢ

muttering sounds㸦ㄒᙡ௦⏝㸧ࡀᣦ♧ࡿࡍෆᐜࢆၥ࠺ၥ㢟ࠋ 
 
㸯㸸ୖ⩌ Sࠊ㘓㡢ࡢ⥲㛫ࡣ 48 ศ 50 ⛊ 

ࢆᩥࡿࢀࡲྵࡢⓎ㡢㸧ࢬࣥ࢘ࢧ࣭ࢢࣥࣜࢱ࣮࣑ࣗmuttering sounds㸦ࡢ(3) If ࡕࡓ⚾ࠕࡍヂࡽ

ࡿࡍࢡࢵࣀࡃእ࡛㍍ࡀ 㸪ࠖmuttering sounds would followࡀ  ᚋ㸪asࡢࡑࠋࡿ࡞ࠖࡿࡃ࡚࠸ࡘࠕ࡛
if the bats were angry ࡢࡿ࠶ ࠺ࡼࡢࡿ࠸࡚ࡗᛣࡀࡾࡶ࠺ࡇࡢࡑࠕ࡛ as ifࠋࡿ࡞ࠖ ศࡢ♧ࡣ

muttering sounds࡛ࡢ࡞  ࠋࡓࡋࡲࡋ⟆ゎࢆኌࠖ࡞ࡉᑠ࡞░᫂ࡢࡕࡓࡾࡶ࠺ࡇࠕ࡛ࡢ࡞ࠋ♧ࡢ
 
㸰㸸ୗ⩌Yࠊ㘓㡢ࡢ⥲㛫ࡣ 37 ศ 40 ⛊ 

ṇ┤ゝ࡚ࡗࢇࠋࢇࡏࡲࡾࢃࡃ┤ឤ㏆ࡀࡕࡓ⚾ࠕࠋࡍ࡛࠸እࡢᡞ͐ࠖࡃࡓࡓࢆ ࠋ୍ ᛂ㸪

ࡋࢡࢵࣀࢆᡞࠕࡤࡏヂࢺ࣮ࣞࢺࢫࠋࡍࡲ࠸ᛮࡔ㡢ࠖ࡞ࡉᑠࡓࡋࢡࢵࣀࢆᡞࡀࡕࡓ⚾ࠕࡣ࠼⟆

 ࠋࡍ࡛࠸࡞ࡣ㸪⮬ಙࡀࡓࡋࡲ࠼⟆ព࡛࠺࠸㡢ࠖࡓ
 

� 㘓㡢ࡢ⥲㛫ࡣ㸪ୖ⩌ S ࡣሙྜࡢ 48 ศ 50 㸪ࡃ▷ࡣ㛫ࡢ㸪↓ゝࡀࡓࡗࡀ㛫࠸㛗࠺࠸⛊

࡞㐍⾜ⓗྠࡾࡼ࠺࠸ࡿ࠶㸪ᅇ㢳ⓗ࡛ࡀࢱ࣮ࢹ㸪Ⓨヰࡵࡓࡓ࠸࡚ࡗㄒࢆࢫࢭࣟࣉࡢ⟆ゎヲ⣽ࡾ࡞

ᛮ⪃Ⓨヰ㏆ࠋࡓ࠸࡚ࡗ࡞ࡢࡶ࠸muttering ࡢⓎ㡢ࡣ㛫㐪ࡀࡓ࠸࡚ࡗ㸪ᚋ᪉㞄᥋ࡢ⠇ࡢពᢕᥱ㸪ᩥ ෆ㸪

๓᪉㞄᥋ࡢ⠇ࡢពᢕᥱࢆṇ☜࠸⾜ṇゎࠋࡓࡗ⮳ୗ⩌Y ࡀ㘓㡢㛫⥲ࡣ࡛ 37 ศ 40 㛗ࡾࡣࡸ⛊

ࢇࡏࡲࡾࢃࠕࠋࡓࡗከࡀ㛫ࡢ㸪↓ゝࡃ ᗘࢆࢢࣥࣜࢱࢽࣔࡢᕫ⌮ゎ⮬࠺࠸ࠖࡍ࡛࠸࡞ࡣಙ⮬ࠕࠖ

Ⓨゝࠋࡿ࠸࡚ࡋᚋ᪉㞄᥋ࡢ⠇ࡢពᢕᥱࡣᗘ⾜࠺࡚ࡗ⌮ゎࡀࡓࡁ࡛ࡀࡇࡿࡍ㸪ᩥෆࡸ๓᪉㞄

᥋ࡣࡃཧ↷ࡃ࡞ࡇࡿࡍㄗ⟅ࠋࡓࡗ࡞ 
ୖ⩌ 3 ☜ṇࡀពᢕᥱࡢ㸧༢࡛ࡴྵࢆ㸪ྃᩥ㸦⠇࡚ࡋᚩ≉ࡿࡁᢕᥱ࡛ඹ㏻ࡽⓎヰグ㏙ࡢྡ

ࡇ࠺⾜ࢆせ⣙ࡢ⬦ᩥࡢᚋ᪉ᗈᇦࡣ࡚ࡗࡼ㸪ᚲせࡎࡽ࡞ࡳࡢ㸪ᚋ᪉㞄᥋ሗࡇࡿ࠸࡚ࡁ࡛㏿㧗

㸪ࡋᑐࢀࡇࠋࡿࢀࡽࡆᣲࡀࡇࡿ࠸࡚ࡋྫྷࢆ⟆ゎ࡚ࡗࡼࡇࡿࡳヨࢆྜ⤫ࡢ㸪๓᪉㞄᥋ሗࡸ

ୗ⩌ 3 㸪L2ࡣྡ ゝㄒ▱㆑㸦༢ㄒ࣭ᩥἲຊ㸧ࢆࡢᩥ࡚ྃࡗពᢕᥱࡢࡿࡍࢆⱞປࡾ࠾࡚ࡋ㸪ሙྜ

ࡓࡗከࡀࡇࡿ࠸࡚ࡗࡲពᢕᥱ࡞☜㸪࡛ṇࡀࡿ࠶ࡶሙྜࡿࡍᡂຌ࠺ࡣ࡚ࡗࡼ

↷ཧࡢ㸪๓᪉㞄᥋ࡾ࠾࡚ࢀࡽ㝈㸪ᚋ᪉㞄᥋ࡣ⏝⠊ᅖࡢሗࠊࡓࡲࠋࡿࢀࡽࡆᣲ࡚ࡋᚩ≉ࡀࡇ

ࢇࡏࡲࡾࢃࡃࠕ㸪ࡽࡉࠋࡓࢀࡽぢࡶሙྜ࡞ᅔ㞴ࡽࡍពᢕᥱࡢ㸪ᩥෆࡃ࡞ࡣ ࠖࡍ࡛࠸࡞ࡣಙ⮬ࠕࠖ

 ࠋࡓࡗ࠶ࡶࡢࡶࡓࡗㄒࢆࡉࡋ㞴ࡢࡳㄞ࡚ࡗࡼࡇࡿࡍⓎヰࢆࢢࣥࣜࢱࢽᕫࣔ⮬࠺࠸
 
ཧ⪃ᩥ⊩ 
㟷ᮌභ (2014). ࠕTeach, Learn, Use ࡁࡘࡧ⤖ࡢ  ̿ Can use ࢆᨭࡶ᭱ࡿ࠼㔜せ࡞⬟ຊࡣఱࠖ̿ᗈᓥᏛ

ⱥㄒᩍ⫱Ꮫࠗⱥㄒᩍ⫱Ꮫ◊✲࠘➨ 5 ,ྕ 1-20. 
⸨⏣㈼࣭⏥⏣Ꮚ࣭ᒣୗ῟Ꮚ (2014). ࠕ㧗ᰯ⏕ࡢⱥᩥㄞゎࡿࡅ࠾ពⓗ⤖᮰ᛶ⌮ゎࠊㄒᙡ࣭ᩥἲຊࠊ᪥

ᮏㄒㄞゎຊࡢ㛵ಀ㛵ࡿࡍ◊✲ࠖྡྂᒇᏛᏛ㝔ᅜ㝿㛤Ⓨ◊✲⛉ࠗᅜ㝿㛤Ⓨ◊✲44࣒࣮࢛࠘ࣛࣇ, 
54-67. 

⸨⏣㈼ (2014). ࠕ㧗ᰯ⏕ࡢⱥᩥㄞゎࡿࡅ࠾⤖᮰ᛶ⌮ゎࢫࢭࣟࣉࡢ㛵ࡿࡍ◊✲ࠖࠗ ᅜⱥㄒᩍ⫱Ꮫᚨ

ᓥ◊✲Ⓨ⾲ண✏㞟࠘424-425. 

᪥ᮏே㧗ᰯ⏕ࡿࡅ࠾⤖᮰ᛶ⌮ゎࡢ㉁ⓗศᯒ
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⮬↛㡢ኌᅽ⦰㡢ኌࡿࡅ࠾ L2 ῶ⣙ࡢ▱ぬ 
 

୰⏣ ࡳࡦ㸦⋊༠Ꮫ㸧 
 

㸸 L2ࢻ࣮࣮࣡࢟  㸪ῶ⣙㸪⮬↛㡢ኌ㸪ᅽ⦰㡢ኌ㸪Ⓨヰ㏿ᗘࢢࣥࢽࢫࣜ
 
 ࡵࡌࡣ .1
ⱥㄒࡢⓎ㡢ཬࢢࣥࢽࢫࣜࡧᣦᑟࡣ࡚࠸࠾ࡓࡁ⏕ࠕⱥㄒࡀࡇࠖࡃ⫈ࢆዡບࠊࢀࡉᩍ⫱⌧ሙ࡛ࡶ

ᩍᮦ㸦BBC⏕ࡿࡺࢃ࠸ࡓࡌ㏻ࢆࢹ࣓࡞ࠎᵝ࡚ࡌᛂࢀࡇ ࢀࡉᑟධࡀࡢࡶࡓࡋ⣲ᮦࢆ㸧➼ࢫ࣮ࣗࢽ

ࠊྠ⤖㐃ࠊῶ⣙㸦⬺ⴠ࡞ࠎᵝࡣⱥㄒ࠸࡞ࡢᡭຍῶࠊࡋࡋࠋࡿ࠸࡚ ⌧㇟࡞㸧ࡀࡢࡴྵࢆ⌧ᐇ  ࡛ (Gilbert, 
࠶ࡶ࠺࠸ࡿධࡽᏐㄆ㆑ᩥࡣ⫱ⱥㄒᩍࡢ᪥ᮏࠋࡿ࠸࡚ࡗ࡞ཎᅉࡴࡤࡣࢆゎຊ⫈ࡢ⪅⩦Ꮫࠊ(2014

ࡲࡋ࡚ࡋᮇᚅࢆⓎ㡢ࡢࡾ㏻ࣝ࣌ࢫࡸ㸧ࢬ࣮࣏ࡿࡅ࠾㸦⫈ゎࢫ࣮࣌ࢫࡢ༢ㄒ㛫ࡶ࡚ࡋ࠺ࡣ⪅⩦Ꮫࠊࡾ

࡞ࡢῶ⣙ࠕࡋㄆ㆑ಶูࢆ༢ㄒࠊࡶ࡚࠸࠾ࣝ࣋୰ୖ⣭࡚ࣞࡋࡓᯝࠊࡣ࡛✲◊ᮏࠋࡿ࠶ࡀഴྥ࠺࠸࠺

 ࠋࡓࡋド᳨ࢆ࠺ࡢࡿྲྀࡅཷ࠸ࡍࡸࡁ⫈ࢆ㡢ኌࠖ࡞ࣜࢡ㸧ࡀࡿ࠶ࡣ࡛↛⮬㸦࠸
 

2. ᡭ㡰 
2.1 ཧຍ⪅ 
ᇸ⋢┴ࡢListening & Pronunciation እᅜㄒᏛ㒊ࡿࡍ㑅ᢥᒚಟࢆࢫࣛࢡ 2 ᖺ⏕ࡢᏛ⏕ 25 ே㸦ⱥㄒᑓᨷ㸸

23 ே㸧ࡀᐇ㦂ཧຍࠋࡓࡋⱥㄒࡣࣝ࣋ࣞࡢ୰ୖ⣭㸦TOEIC scores: 550 ~ 875; ᖹᆒ Ҹ 706㸧ࠊⱥㄒᅪࡢ

ᒃఫ⤒㦂ྜࡣィ 3 ே㸦15~18 ṓࡢ 3 ᖺ 3 ࣨ᭶; 15~16 ṓࡢ 11 ࣨ᭶; 17~18 ṓࡢ 10 ࣨ᭶㸧࡛ࠋࡓࡗ࠶ 
 

2.2 ᡭ㡰 
ᐇ㦂⣲ᮦࠊ࡚ࡋNetAcademy2ࢻ࣮ࢲࣥࢱࢫ࣮ࣃ࣮ࢫࠕ㸸ࣜࢳ࣮ࣆࢫࡢࠖࢫ࣮ࢥࢢࣥࢽࢫ⣲ᮦࢆ 2 ✀

㢮㸦Unit 39: ࢠࣥ࣌ࡢ࢝ࣜࣇ ;ࣥ Unit 5: ࢢࣥ࢟∾ᖌࡢ㏣ᘧࢫ࣮ࣗࢽࡣࣝࣥࣕࢪࡶࢀࡎ࠸ࠊ㸧1ࢀࡑࠊ

ࠋࡓ࠸⏝ࢆゝㄒ↛⮬ࡓࡋヰࡀ࣮࣮࢝ࣆࢫࣈࢸࢿᗘ࡛㏿ࡌྠࡰࠊࡢࡶࡓࡋ⦰ᅽࢆ㏿ヰᶵᲔⓗࢀࡒ

┠ᶆࡢῶ⣙⟠ᡤࢆ✵ḍࠊࡋཧຍ⪅࡛ࣥࣙࢩ࣮ࢸࢡࢹࡣ༢ㄒࢆグධࠋࡿࡍᅽ⦰㡢ኌ⮬↛㡢ኌࡢヰ㏿

ࢀࡒࢀࡑࡣ࠸㐪ࡢ 10%๓ᚋ࡛ࡢࣝࣈࣛࢩᙉᢿ㢖ᗘࢆ⪃៖ධࡓࢀ (Patel, 2008; Dauer, 1983)ࠋ 
 

2.3 ᢳฟࡓࡋ㡢ኌ⣲ᮦ 
㡢ኌⓗῶ⣙ࡢ୰࡛ 3 ࡞ⴠ⬺ ;�4ࠔLinking: Lࠓ⤖㐃 ;�13ࠔAssimilation: Aࠓせ⣲㸦ྠࡢࡘ 2 ௨ୖࡘ

࡚ࡏࢃྜࢺࢵࢽ୧ࣘࠊ㸦⾲㸯㸧ࡋࢺࢵࢤ࣮ࢱࢆ�4㸧ࠔMix: Mࠓࢬ࣮ࣞࣇࡴྵࢆῶ⣙ࡢ 11 ࡽ❶ᩥࡢ

21 ⟠ᡤࢆᢳฟࠋࡓࡋᑦࠊῶ⣙ࡢศ㢮᪉ἲࡣ࡚࠸ࡘ Roach (1991) ࢆཧ⪃ࠋࡓࡋ 
 
⾲㸯 
┠ᶆࡓࡋῶ⣙⟠ᡤ 

ྠ(A)� A1 A2 A3 A4 A5 A6 A7 A8 A9 A10 A11 A12 A13
ῶ⣙⟠ᡤ� called 

Peter 
back 
home 

get 
there 

had  
to 

find 
their

filled 
waters

heard 
his 

of  
former

move- 
ment to 

rights  
for 

used non- 
violent 

protest 
to 

this 
year

⬺ⴠ(L)� L1 L2 L3 L4 ࢫࢡࢵ࣑(M) M1 M2 M3 M4 
ῶ⣙⟠ᡤ� Peter 

is 
thousands  
of 

cleaned 
up 

ceremonies 
in 

ῶ⣙⟠ᡤ� from an 
oil 

one of a for an end would have 
been 
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3. ⤖ᯝ 
� ௨ୗ㸦⾲㸰㸧ࠊ⮬↛㡢ኌ㸦Natural Speech : N㸧ᅽ⦰㡢ኌ (Mechanical Speech: M) ࡢᕪ␗ࠋࡍ♧ࢆ 
(N) – (M) ࡣ⮬↛㡢ኌ࡛ᚓࡓࢀࡽṇ⟅ᩘࡽᅽ⦰㡢ኌ࡛ᚓࡓࢀࡽṇ⟅ᩘࢆᘬࠊࡋ್ᩘࡓ࠸(N) > (M) ࡣ
⮬↛㡢ኌ࡛ᚓࡓࢀࡽṇ⟅ᩘࡢ᪉ࡀ㧗ࠕࢆࡢࡶࡓࡋ♧ࢆ್ᩘ࠸㸨࡛ࠖ⾲ࠋࡍ 
 
⾲㸰㸬 
⮬↛㡢ኌᅽ⦰㡢ኌ࡛ᚓࡓࢀࡽṇ⟅ᩘࡢᕪ␗ 
ྠ(A)� A1 A2 A3 A4 A5 A6 A7 A8 A9 A10 A11 A12 A13
(N) – (M) -3 -4 -1 -11 -3 1 -5 0 3 -4 2 -5 2 
(N) > (M)      㸨   㸨  㸨  㸨 
⬺ⴠ(L)� L1 L2 L3 L4 ࢫࢡࢵ࣑(M) M1 M2 M3 M4 

(N) – (M) -12 -10 2 -2 (N) – (M) -6 -4 4.5 0 
(N) > (M)   㸨  (N) > (M)   㸨  

 
 21 ⟠ᡤ�25 ேࡢཧຍ⪅ࢆࢫ࣐࣮࢛ࣥࣇࣃࡢศᯒࡓࡋ⤖ᯝࡢࠊ✀㢮ࠕࡶ࡚࠸࠾ῶ⣙࠸࡞ࡢᶵᲔⓗ

ࡢࡓࡗ࠶࡛ (M) < (N)ࠊ(F [0, 46] = -2.47, p = .0016 < .05)ࡃ㧗ࡀ⋠ṇゎ᪉ࡢ㡢ኌࠖࡓࡆୖࢆᗘ㏿

ࡣ 21 ⟠ᡤ୰6ࠊ ⟠ᡤࡀ࣮࣮࢝ࣆࢫࣈࢸࢿࠊࡣࢀࡇࠋࡓࡗ࠶࡛ࡳࡢᣢࠕࡘῶ⣙㒊ศࢆ⿵ൾ࠸ࠖࡿࡍ

ࡿࡍ࠸࡞࠸࡚ࡏࢃྜࡕᣢࡣ࣮࣮࢝ࣆࢫࣈࢸࢿ㠀ࢆ㡢㡩▱㆑࠺ Shockey & Bond (2007) ࡢ▱ぢࢆᨭ

ᣢࢢࣥࢽࢫࣜࠊࡾ࠶࡛ࡢࡶࡿࡍᩍ⫱ࡢ᪂ࡍಁࢆࢳ࣮ࣟࣉ࡞ࡓ⤖ᯝࠋࡓࡗ࡞ 
 
4. ⪃ᐹ 
� ௨ୖࡢ⤖ᯝࠊࡽ୰ୖ⣭ࡢᏛ⩦⪅࡛ࡶ࡚ࡗ࠶⫈ゎࢆಶࡢࠎศ⠇㡢㢗࠺࠸ࡿഴྥࡋࡑࠊࡇࡿ࠶ࡀ

ぢࢆࢱ࣮ࢹࡢࠎಶࡋࡔࡓࠋࡓࡗ࡞ࡇࡿࢀᑟࡀᚲせᛶࡿࡍᣦᑟࢆ࣮ࣥࢱࣃࡢῶ⣙య⣔ⓗࡾࡼࠊ࡚

ᡤ⟠ࡿࢀࢃᛮࡓࡋṇゎ࡚ࡗࢆゝㄒ▱㆑ࡢ࡞ㄒᙡࡸἲᩥࡃ࡞ࡣ㡢㡩▱㆑࡛ࠊࡀ⪅⩦Ꮫࠊࡃ࠸࡚

ྜࡶࡇࡿ࠶ࡀᚲせᛶࡿࡵ㧗ࢆຊࠖྜ⥲ࡢⱥㄒࠕࡓࡗ࠸࠺ࡇࡣୖྥࣝ࢟ࢫࡢࢢࣥࢽࢫᚋࣜࠊࡾ࠶ࡶ

 ࠋࡓࢀࡉ၀♧࡚ࡏࢃ
 
ὀ 
1  ྠᏛ࡛ࠊࡣNetAcademy2  ࠋ࠸࡞ࡣࢫࢭࢡࡢࠖࢫ࣮ࢥࢻ࣮ࢲࣥࢱࢫ࣮ࣃ࣮ࢫࠕࡀࡿ࠶ࡣᑟධࡢ
 
ཧ⪃ᩥ⊩ 
Roach, P. (1991). English Phonetics and Phonology – A practical course. 2nd Edition. Cambridge, UK: Cambridge 
 University Press. 
Dauer, R. (1983). Stress timing and syllable timing reanalyzed. Journal of Phonetics, 11, 51–62. 
Gilbert, J. B. (2014). Clear Speech: Pronunciation and Listening Comprehension in North American English – 
 Teacher’s Resource and Assessment Book. 4th Edition. New York, USA: Cambridge University Press.   
NetAcademy 2 Super Standard Course (website provided by ALC Education). Retrieved January 13, 2015, from  
  http://www.alc-education.co.jp/academic/net/course-e/super.html?aid=course 
Patel, A. D. (2008). Music, Language, and the Brain. New York, USA: Oxford University Press. 
Shockey, L., Bond, Z. S. (2007). Slips of the ear demonstrate phonology in action. Proc. 16th ICPhS. Saarbrücken. 
 1385–1388. 
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ㄒᙡᏛ⩦᪉␎ㄒᙡࡢほⓗᏛ⩦ᅔ㞴ᗘ㸸 

ࣙࢩ࣮ࢸ࣓ࣥࢢࢭࡿࡼࣝࢹࣔࢫࣛࢡᅾ₯ศᯒࢺࣥࣙࢪࣥࢥ  ࣥ
 

ⲡ  ⷷ 㑥ᗈ㸦ྡྂᒇᏛ Ꮫ㝔⏕㸭᪥ᮏᏛ⾡⯆ ≉ู◊✲ဨ㸧 
ᕝ  ཱྀ ຬస㸦ྡྂᒇᏛ Ꮫ㝔⏕㸧 

 
 ⏕㸪Ꮫࣝࢹࣔࢫࣛࢡศᯒ㸪₯ᅾࢺࣥࣙࢪࣥࢥ㸸 ㄒᙡᏛ⩦᪉␎㸪ほⓗᏛ⩦ᅔ㞴ᗘ㸪ࢻ࣮࣮࣡࢟
 
1. ⫼ᬒ 
ᮏ◊✲ࡢ┠ⓗࡣ㸪Ꮫ⩦⪅ࡀ⏝ࡿࡍㄒᙡᏛ⩦᪉␎㸦VLS㸧㸪Ꮫ⩦⪅⮬㌟ࡀᮍ▱ㄒᑐ࡚ࡋᢪࡃほ

ⓗᏛ⩦ᅔ㞴ᗘࡢ㛵㐃ᛶࢆ᫂ࠋࡿ࠶࡛ࡇࡿࡍࡽほⓗᏛ⩦ᅔ㞴ᗘࡣ㸪࡞ࡲࡊࡲࡉㄒᙡ≉ᛶ㸦e.g.㸪㢖

ᗘ㸪ㄒ㛗㸪ᚰീᛶ㸧ࡢᙳ㡪ࡵࡓࡿࡅཷࢆ㸪ㄒᙡ㡯┠࡚ࡗࡼ㸪ࡢࡑᅔ㞴ᗘࡣࡿ࠶ࡀࡁࡘࡽࡤ࡞ࡁ

 ࠋࡿࢀࡽ࠼⪄
ᅔ㞴ᗘࡀ㧗࠸ㄒᙡ㡯┠ࡣ㸪ࣜࢺࢫᏛ⩦࡞ᆺⓗ࡞ពᅗⓗㄒᙡᏛ⩦ࡢሙ㠃࡚࠸࠾㸪Ꮫ⩦ࡢᑐ㇟

㸪Atkinsonࡓࡲࠋࡿࢀࡲぢ㎸࠸㧗ࡀᛶ⬟ྍࡿ࡞ࡋ୰࡛ᚋᅇࡢ⩦㸪Ꮫࡾࡓࢀࡉእࡽ ⌮ࡅ㐩ᡂືᶵ࡙ࡢ

ㄽ㸦Atkinson, 1964㸧ࡣ࡚࠸࠾㸪ほⓗᏛ⩦ᅔ㞴ᗘ㸦ࡋ࠸࡞ほⓗᡂຌ☜⋡㸧ࡣ㸪ᡂຌࡢㄏᘬࡶ

ㄢ㢟ᑐࡿࡍ㐩ᡂືᶵࢆつᐃࡿࡍ㔜せ࡞せ⣲࡛ࠋ୍ࡿ࠶ ᪉࡛㸪≉ᐃࡢVLS ຠ⋡ᛶࡢ⩦Ꮫࡿ࠺ࡋࡽࡓࡶࡀ

Ꮫࡿ࠶㸪ࡽࡇࡢࡇࠋࡿࢀࡽ࠼⪄࠸࡞ࡣ୍࡛ྠ࡚ࡋࡗࡅ㸪࡚࠸࠾ㄒᙡ㡯┠㛫ࡿࡍ㇟㸪Ꮫ⩦ᑐࡣ

VLSࡿࡍ㑅ዲࡀ⪅⩦ ⪅୕࠺࠸㑅ᢥࡢ┠ㄒᙡ㡯ࡿࡍ⩦Ꮫ࡚ࡋࡑほⓗᏛ⩦ᅔ㞴ᗘ㸪ࡢ┠ㄒᙡ㡯ࡿ࠶㸪

 ࠋࡿࢀࡲぢ㎸ࡿ࠶ࡀ㐃㛵㛵ಀ࡞㸪」㞧ࡣ㛫ࡢ
 
2. ㄪᰝ 
 㞟ࢱ࣮ࢹ 2.1
Ꮫ㝔⏕㸦N = 198㸧ࡧࡼ࠾⏕ᏛࡪᏛࢆ㸪᪥ᮏ࡛ⱥㄒࡣ✲◊㸪ᮏࡵࡓࡿࡍド᳨ࢆࡇࡢࡇ㸪࡛ࡇࡑ

࠸ࡕࡶศᯒ㸪᭱⤊ⓗ࡚ࡗࡼ࡞Ḟᦆࡢࢱ࣮ࢹ㸪ࡋࡋࠋࡓࡋ㞟ࢆࢱ࣮ࢹࡢᚓ࡚㸪௨ୗࢆ༠ຊࡢ

ࡣࢱ࣮ࢹࡓࢀࡽ 189 ேࠋࡓࡗ࠶࡛ࡢࡶࡢ 
 
㸦a㸧� VLS ࡇࠋࡓ࠸ࡕࡶࢆㄒᙡᏛ⩦᪉␎㡯┠㸦k = 17㸧ࡿࡼ㉁ၥ⣬㸸ᇼ㔝࣭ᕷᕝ㸦1997㸧ࡿࡍ㛵

ࡣ⟆ᅇࠋ␎᪉␎㸪యไ᪉ࢪ࣮࣓㸸᪉␎㸪ࡘࡶࢆᅉᏊᵓ㐀୕ࡣ┠㡯ࡢࡽࢀ 7 ௳ἲ࡛ᚓࢀࡽ㸪

ศᯒୖ㸪㛫㝸ᑻᗘࠋࡓࢀࢃᢅ࡚ࡋ 
㸦b㸧�ㄒᙡ㡯┠ほⓗᏛ⩦ᅔ㞴ᗘࡢホᐃ 㸸್4 ᛶ㸦㡢⠇ᩘ㸪ᙧែ㡢㡩ⓗ」㞧ᛶ㸪ពⓗ」㞧ᛶ㸪≉ࡢࡘ

ከ⩏ᛶ㸧ᇶ࡙࡚࠸㸪2 Ỉ‽⣔ 4 せᅉࢆ 2 ࡿࡍ┤⾲ᐇ㦂ィ⏬㸦e.g., ⲡ ,ⷷ 2014㸧࡚ࡗࡼ㸪

16 ಶࡢᨃఝㄒࢆ㑅ᐃࠋࡓࡋㄪᰝ༠ຊ⪅ࢺࢫࣜࡣᙧᘧ࡛ⱥㄒ㸦ᑐ㇟ࡿ࡞ᨃఝㄒ㸧ࡢࡑࡧࡼ࠾ヂㄒ

㸦స㸧ࢆࢀࡽ࠼㸪ほⓗᏛ⩦ᅔ㞴ᗘࡢホᐃࠋࡓࡅࡘࢆ 
 
 ศᯒࢱ࣮ࢹ 2.2
㸪VLSࡎࡲ ࠸ೌ✲◊⾜ඛࢆᅇ㌿㸪ᅉᏊᩘࢫࢡࢵ࣐ࣟࣉࢆᑬἲ㸪ᅇ㌿ἲ᭱ࢆ㸪ᅉᏊᢳฟἲࡣ࡚࠸ࡘ

3 ࢆᅉᏊ㈇Ⲵ㔞࠸ᙉᅉᏊࡿ࡞␗ࡣᅉᏊᵓ㐀ࡢ✲◊⾜ඛࠋࡓࡗ࡞ࡇ࠾ࢆ㸪᥈⣴ⓗᅉᏊศᯒ࡚ࡋᅛᐃ

ࡘࡶ 1 㡯┠ࢆศᯒࡽ㝖እࢁࡇࡓࡋ㸪ᮏ◊✲ࡢᅇ⟅ࡣࢱ࣮ࢹ㸪ඛ⾜◊✲୕ࡿࡅ࠾ᅉᏊᵓ㐀ࢆ⌧ࡋ㸪

࠸࡞࠼࠸ࡣ࠸ࡋࡲᯝ㸪ᮃ⤖ࡢ㸪᳨ドⓗᅉᏊศᯒࡓࡲࠋࡓࡋ♧ࢆಙ㢗ᛶಀᩘ࡞⬟チᐜྍࡣᅉᏊࡢࡽࢀࡑ
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㸪ᅉᏊ࠺ࡼࡢࡇࠋ㸦RMSEA = .06, CFI = .92, TLI = .91, SRMR = .06㸧ࡓࡋ♧ࢆ㐺ྜᗘ࡞⬟㸪チᐜྍࡢࡢࡶ

ᵓ㐀ࡢ⌧ᛶࡀ☜ಖࡽࡇࡓࢀࡉ㸪ᮏ◊✲࡛ᚓࡓࢀࡽᅉᏊᵓ㐀ࡶࢆ㸪ಶࠎேࡢᑻᗘᚓⅬࢆ⟬ฟࡋ

 ࠋࡓ
ࢺࣥࣙࢪࣥࢥࠋࡓ࠸ࡕࡶࢆศᯒࢺࣥࣙࢪࣥࢥ࡚ࡋᑐࢱ࣮ࢹホᐃ್ࡢ㸪ほⓗᏛ⩦ᅔ㞴ᗘࡽࡉ

ศᯒࡢ⤖ᯝ㸪4 せᅉࡢຠᯝࡣ㸪࡚ࡍࢀࡒࢀࡑ⤫ィⓗ᭷ព࡛ࡢࡑࠋࡓࡗ࠶ᚋ㸪༠ຊ⪅ࢀࡒࢀࡑ㸪ྛせ

ᅉࡢ㒊ศຠ⏝್㸦partial utility㸧ࠋࡓࡵࡶࢆ 
ḟ㸪VLS 㸦mixture distribution modeling㸧ࢢࣥࣜࢹΰྜศᕸࣔࡓࡋኚᩘࢆᑻᗘᚓⅬࡿࡅ࠾ᅉᏊྛࡢ

⏝㒊ศຠࡿࡅ࠾ᚋ㸪ほⓗᏛ⩦ᅔ㞴ᗘࡢࡑࠋࡓࡗ࡞ࡇ࠾ࢆࣥࣙࢩ࣮ࢸ࣓ࣥࢢࢭࡢ⪅⩦㸪Ꮫ࡚࠸ࡕࡶࢆ

ࣙࢩ࣮ࢸ࣓ࣥࢢࢭࡢ㍈ࠋࡓࡗ࡞ࡇ࠾ែ࡛≦ࡓࡋ❧⊃ࡣ⪅㸪๓ࢆࢢࣥࣜࢹΰྜศᕸࣔࡓࡋኚᩘࢆ್

 ࠋࡓࡋウ᳨ࢆ㛵㐃ᛶࡢࡽࢀࡑ㸪ࡋ㞟ィࢫࣟࢡ㸪ࡕࡢࡓࡋྫྷࢀࡒࢀࡑࢆࣥ
 
3. ⤖ᯝ 
㸪VLSࡣࡎࡲ 㸦ᅗࢁࡇࡓࡋࢆࣥࣙࢩ࣮ࢸ࣓ࣥࢢࢭ࡚࠸ࡘ 1㸧㸪௨ୗࡢ 3 㸸ࡓࢀࡉ᥎ᐃࡀࢫࣛࢡࡢࡘ

㸦a㸧᪉␎㸦REP㸧ࢆዲࢫࣛࢡࡴ㸪㸦b㸧యⓗ᪉␎ࡃࡼࢆ⏝ࢫࣛࢡࡿࡍ㸪㸦c㸧యⓗ᪉␎࠶ࢆ

㸪ほḟࠋࢫࣛࢡࡴዲࢆ᪉␎㸦IMF㸧ࢪ࣮࣓㸪㸦d㸧యไ᪉␎㸦ORG㸧ࢫࣛࢡ࠸࡞ࡋ⏝ࡾࡲ

ⓗᏛ⩦ᅔ㞴ᗘࡿࡅ࠾㒊ศຠ⏝್ࢁࡇࡓࡋࢆࣥࣙࢩ࣮ࢸ࣓ࣥࢢࢭ࡚࠸ࡘ㸪௨ୗࡢ 2 ᥎ࡀࢫࣛࢡࡢࡘ

ᐃࡓࢀࡉ㸸㸦a㸧యⓗྛせᅉࡢ㒊ศຠ⏝್ࡀᑠࢫࣛࢡ࠸ࡉ㸪㸦b㸧㡢⠇ 㸦ᩘNS㸧㸪ᙧែ㡢㡩ⓗ」㞧ᛶ㸦MC㸧
࡚࠸ࡘ㍈ࡽࢀࡇࠋࢫࣛࢡ࠸ࡉᑠࡀ⏝ຠࡢከ⩏ᛶ㸦NT㸧ࡧࡼ࠾㸪ពⓗ」㞧ᛶ㸦SC㸧ࡃࡁࡀ⏝ຠࡢ

⤖ࡢࡑ㸪ࢁࡇࡓࡗ࡞ࡇ࠾ࢆṇ☜☜⋡᳨ᐃࡢ࣮ࣕࢩࢵࣇ㸪ࡋ㞟ィࢫࣟࢡࢆᯝ⤖ࣥࣙࢩ࣮ࢸ࣓ࣥࢢࢭࡢ

ᯝࡣ᭷ព࡛ࡓࡗ࠶㸦p = .02㸧ࡣࢀࡇࠋ㸪Ꮫ⩦⪅ࡀ⏝ࡿࡍVLS ♧ࢆ㛵ಀᛶࡢほⓗᏛ⩦ᅔ㞴ᗘࡢㄒᙡ

 ࠋࡿࢀࡽ࠼⪄ࡔࡘࡦࡢドᣐࡍ
 

 
ᅗ  ᯝ⤖ࡢ㞟ィࢫࣟࢡᛶ≉ࡢࢫࣛࢡྛ .1
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 ศᯒࡢἲⓗ≉ᚩᩥࡢࢢࣥࢸࣛࢡࢵ࣑ࢹ࢝
 

ዟᒣ ὒ㸦Ⲉᇛᕤᴗ㧗➼ᑓ㛛Ꮫᰯ㸧 

 

 㸪ཷືែ㸪ᶵᲔᕤᏛ㸪ESP㸪EAPࢫࣃ࣮ࢥ㸪ࢢࣥࢸࣛࢡࢵ࣑ࢹ࢝ 㸸ࢻ࣮࣮࣡࢟

 

 ࡵࡌࡣ .1
� ᮏ◊✲ᩥࡿࡅ࠾ࢢࣥࢸࣛࢡࢵ࣑ࢹ࢝ࠊࡣἲⓗ࡞≉ᚩືཷࡶ࠾ࠊ࡚࠸ࡘែ࡚ࡋ┠╔ศᯒ

⾜ࢆ㔞ⓗศᯒࠊࡋ㇟ᑐࢆᏛ⾡ㄽᩥࡢᶵᲔᕤᏛ⣔ศ㔝ࠊࡣศ㔝࠺ᢅࡾྲྀࠋࡿࡍⓗ┠ࢆࡇ࠺⾜ࢆ

⌮⣔࣭ᩥࡀⱥㄒᩍဨࡢ⣔ᩥࡣⓗ⯡୍ࠊࡣᣦᑟࢢࣥࢸࣛࢡࢵ࣑ࢹ࢝ࠋ࠺⾜ࡶ㉁ⓗศᯒࡶ࠺

⣔ࢆၥࡎࢃᣦᑟࡀࡢࡿ࠸࡚ࡋᐇែ࡛ࠊࡾ࠶㔜せ࡞ၥ㢟Ⅼࡢ 1 ᑓࢇࡣⱥㄒᩍᖌࡿࡍᣦᑟࠊ࡚ࡋࡘ

㛛ศ㔝ࡢ▱㆑ࢆᣢ࠸࡞࠸࡚ࡏࢃྜࡕ୰࡛ᣦᑟࠋࡿࢀࡽࡆ࠶ࡀࡇ࠸࡞ࡽ࡞ࡤࢀࡅ࡞ࡋࠊࡤ࠼⌮⣔୍

ᣓࡾゝࠊࡶ࡚ࡗ་Ꮫࠊ┳ㆤᏛࠊ⸆Ꮫࠊ⌮Ꮫ࡞ᖜᗈࠋ࠸་Ꮫ࣭┳ㆤ⣔ࡢㄽᩥసᡂࡢᣦ༡᭩ࡣ᭩ᗑ࡛ࡶ

ⰋࡃぢࠊࡀࡿࡅᕤᏛ⣔ࡾࡲ࠶ࡣࡢࡶࡢከࠊࡃ࡞ࡣࡃ᫂ࡽ◊✲ෆᐜࡿ࡞␗ࡀศ㔝ࡢᣦ༡᭩ࡲࡢࡑࢆ

⣽ศ࡞ᶵᲔ࣭㟁Ẽ࣭ሗ࣭ไᚚ࣭Ꮫࠊࡶ࡚ࡗゝᕤᏛࠊࡓࡲࠋࡿ࠶ၥ࡛ࡣࡢࡿࡁ࡛⪄ཧࡲ

ࡢࡿ࠶ࡀ࠸㐪ࡣ࠸ࡿ࠶ࠊࡿ࠸࡚ࡗᣢࢆᗘඹ㏻ᛶ⛬ࡢࡀ⌧⾲ⱥㄒࡢศ㔝࡛ࡢࢀࡒࢀࡑࠊࡾ࠾࡚ࢀࡉ

ࡢᐃ≉࡚࠸⏝ࢆᡭἲࡢศᯒࢫࣃ࣮ࢥࠊࡃࡍゎỴࢆၥ㢟ࡢࡇࠊ࡛ࡇࡑࠋ࠸࡞࠸࡚ࢀࡉࡽ᫂ࡾࡲ࠶ࡣ

Ꮫ⾡ศ㔝ᩥࡿࡅ࠾ἲⓗ≉ᚩࢆ᫂ࠋࡓ࠼⪄ࢆࡇࡿࡍࡽ 

 

2. ⱥㄒᏛ⾡ㄽᩥືཷࡿࡅ࠾ែ 
2.1�  ែືཷࡿࡅ࠾ࢢࣥࢸࣛࢡࢵ࣑ࢹ࢝
� ᵽཱྀ(1996)ືࠊࡿࡼసືཷ࠸࡞ࡢែࡣ⛉Ꮫᢏ⾡ㄽᩥ࡚࠸࠾ᐈほᛶࢆᣢࡢࡿࡏࡓ㐺ษ࡞⾲⌧

᪉ἲࠊࡀࡿ࠶ࡣ࡛ࡘ୍ࡢ㐣ᗘ࡞⏝ࡢᩥࡣ⌮ゎࢆ㞴ࡀ⬦ᩥࠊࡵࡓࡿࡍࡃࡋチࡍ㝈ࡾ⬟ືែࡀ࠺ࡢᮃࡲ

ࠊࡇࡿ࠸࡚ࡋ⏝ࡃࡼࢆㄽᩥ࡛ཷືែࡶ⪅ⱥㄒẕㄒヰࠊࡣ࡛୪ᮌ(2008)ࠊࡋࡋࠋࡿ࠸࡚ࡋሗ࿌࠸ࡋ

ᣦࢆࡇ࠺࠸࠸࡞ࡾࡲ࠶ࡀཧ⪃᭩ࡿ࠸࡚ࡌㄽࡃࡍࡸࡾศⓗ୍⤫ࢆࡅศ࠸ࡢែື⬟ែືཷࡓࡲ

ࠋࡿ࠸࡚ࡋ 

 

2.2� by ྃືཷࡁែ 
� Quirk, Greenbaum, Leech, & Svartvik (1985) ືཷࠊࡿࡼែࡢ by 㸲ࡢ㸳ศࡑࡼ࠾࡛ࡢࡶ࡞㑅ᢥⓗࡣྃ

ࡀ by ᣦࡿ࠶ሙྜ࡛࡞᫂ሙྜ࠸࡞ࡀᚲせࡿࡍ♧᫂≉ࢆసືࡣ␎┬ࡢࡑࠊࡾ࠶ⱥᩥ࡛࠸࡞ࡢྃ

ࡢゝㄒࡢࢹᨺ㏦࣓ࢺࢫ࢟ࢸࡢゝⴥࡁ᭩ࠊࡣ࡛Berk (1999)ࠊᵝྠࠋࡿ࠸࡚ࡋ 80㹼85㸣ືࡣసࡀ

᫂♧ືཷ࠸࡞࠸࡚ࢀࡉែ࡛ࡿ࠶ሗ࿌ࡢࡇࠋࡿ࠸࡚ࡋᣦࡣእᒣ(1975)ࡢ by ࡢయࡣែືཷ࠺కࢆྃ

ࡣእᒣ(1975)ࠊࡓࡲࠋࡿ࠸࡚ࡋ⮴ྜࡰࡶሗ࿌࠺࠸13.2% allow ࡸ give ฟࡢ࡚ࡍࡣモືࡢࡘ㸵࡞

⌧࡛ືసࠊࡃ࡞ࡀfollow ࡸ replace ࡇࡿ࠸࡚ࡗకࢆฟ⌧࡛ືసࡢ࡚ࡍ㏫ࡣモືࡢࡘ㸴࡞

 ࠋࡿ࠸࡚ࡋሗ࿌ࡶ

 

2.3� ᕤᏛ⣔ⱥㄒᏛ⾡ㄽᩥࡿࡅ࠾ by ྃືཷࡁែ 
� ዟᒣ(2014)࡛ࠊࡣᶵᲔᕤᏛ⣔࡛ከࡃᘬ⏝ࡿ࠸࡚ࢀࡉⱥㄒᏛ⾡ㄽᩥ google scholar metrics ศࡋᢳฟᇶࢆ

ᯒ⏝ࢆࢫࣃ࣮ࢥసᡂືཷ࡚ࡋែࡧࡼ࠾ by ࠊᯝཱྀྲ⤖ࡢࡑࠋࡓࡋศᯒࢆᚩ≉ࡢྃ ືែ࡚ࡋฟ⌧ື࠸ࡍࡸࡋ

モࡣ giveࠊdefineࠊuseࠊshow ࢇࡣᚋ⪅㸰ㄒࠊࡀࡿࢀࡽࡆ࠶ࡀ࡞ by ๓⪅㸰ࠊࡀ࠸࡞ࢃకࢆྃ

ㄒࡣ give ࡛⣙ defineࠊ 60% ࡛⣙ ࡀ35% by ≉ࠊࡾ࠾࡚ࡗకࢆྃ give ࡣ by కࢆᘧᩘ࡚ࡋసືࡢྃ
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ヲ⣽ࡾࡼࠊࡾ࠾࡚ࡋ♧ࢆᚩ≉ࡓࡗ࡞␗ࡣሗ࿌ࡢእᒣ(1975)ࡣⅬࡢࡇࠋࡿ࠸࡚ࡋሗ࿌࠸ከࡀࡇ࠺

ศᯒࡿࡍᚲせࠊࡓࡲࠋࡿ࠶ࡀᢳฟࡢ᮲௳࡛ⱥ⡿ࡢᡤᒓᶵ㛵ࡾ࠾࡚ࡋⱥㄒ⡿ㄒࡢᕪ␗ࡿࡼᙳ㡪࠶ࡀ

 ࠋࡿ࠶ᚲせ࡛ࡀᢳฟ࡞ཝᐦࡾࡼࡢࢱ࣮ࢹࠊࡾ࠶ࡶㄢ㢟࠺࠸ࡣ࡛ࡢࡿ
 
3. ᡭ㡰 
ᮏ◊✲ࠊࡵࡓࡢᶵᲔᕤᏛ⣔ࡢ 4 ㄅ 21 ᮏࡢㄽᩥࡶࢆศᯒ⏝ࢆࢫࣃ࣮ࢥసᡂࠋࡓࡋㄽᩥࡣ Google 

Scholar Metrics 2.3ࠊࡀࡓࡋᢳฟࡽࡢࡶࡢୖࢢࣥ࢟ᶵᲔᕤᏛศ㔝࡛ࣛࣥࡢ ⴭ࡚ࡋ៖⪄ࢆᣦࡿࡅ࠾

ࡶࡿࡁุ࡛᩿ࡿ࠶࡛⪅ⱥㄒẕㄒヰࡰࡽẶྡࡢ⪅୰࡛ⴭࡢࡑࠊࡋࡢࡶࡢ⡿ᅜᡤᅾࡀᡤᒓᶵ㛵ࡢ⪅

࠺࠸ࡢ 3 Antconc ver.3.2.1wࡣㄒᩘࡾ࡞␗ࡧࡼ࠾ㄒᩘᘏࠋࡓࡋᢳฟ࡚࠸ᇶ࡙௳᮲ࡢࡘ ࡛⟬ฟࠊࡋᘏ

ㄒᩘ 125,819 ㄒࡾ࡞␗ࠊㄒᩘ 7,899 ㄒࠋࡓࡗ࡞ 
 
4. ⤖ᯝ 
 
⾲ 
ྛㄽᩥㄅࡢ㔞ⓗ≉ᚩࡢẚ㍑ 

 CS IJES JMPS W 
Tokens 23,596 40,274 41,719 20,230 
Types 2,653 4,272 3,734 2,868 
type/token ratio 0.112 0.106 0.090 0.142 
Readability 8.6 9.2 9.1 10.3 

Note. CS㸻Composite Structures; IJES㸻International Journal of Engineering Science; JMPS㸻Journal of the 
Mechanics and Physics of Solids; W㸻Wear. 
 
readabilityࠊ࠾࡞ࠋࡿ࠶࡛ࡢࡶࡓࡋ♧ࢆᚩ≉࡞㔞ⓗࡢㄽᩥㄅྛࡓࡋ⏝ࢫࣃ࣮ࢥࡣ⾲ ⱥࠊࡣ࡚࠸ࡘ

ᩥㄒᙡ㞴᫆ᗘゎᯒ࣒ࣛࢢࣟࣉ(http://someya-net.com/wlc/index_J.html)࡚࠸⏝ࢆ⟬ฟ⾲ࠋࡿ࠶࡛ࡢࡶࡓࡋ

Wearࠊࡽ ࡀࡇࡿ࠶࡛ࡵ㧗ࡸࡸࡶ㞴᫆ᗘࡢⱥᩥࠊࡾ࠾࡚ࢀࡉ⏝ࡀㄒᙡ࡞ࠎᵝࠊ࡚ࡋẚ㍑㸱ㄅࡢࡣ

ศࠋࡿᚋࣝࣥࣕࢪࠊ㸦Introduction, Method ࡢࡈ㸧࡞ by ྃືཷࡁែࡢฟ⌧㢖ᗘࡸඹ㉳࠸ࡍࡸࡋ

ືモࡢ≉ᚩ᳨࡚࠸ࡘドࡋලయᩥࡽࡀ࡞ࡆୖࡾྲྀࢆἲⓗ࡞≉ᚩࢆศᯒ࡚ࡋሗ࿌ࠋࡿࡍ 
 
ཧ⪃ᩥ⊩ 
 
Berk, L. M. (1999). English Syntax: From Word to Discourse. Oxford: Oxford University Press. 
ᵽཱྀ ᬗᙪ (1996). ⛉Ꮫᢏ⾡ⱥㄒືཷࡿࡅ࠾ែࡢ⪃ᐹ : ጇᙜ࡞ぢゎࡣఱ?ࠖࠗ ᕤᏛᩍ⫱࠘ 44(6), 

16-20. 
୪ᮌ ࿘ (2008). ࠕⱥㄒㄽᩥᨷ␎ࡢ㐨ؐᅜ㝿Ꮫ࡛࡚ࡿⱥᩥࢆ᭩ࠗࠖؐࡣࡃ 㟁Ꮚሗ㏻ಙᏛ㏻ಙ

 .52-44 ,(4)4࠘ࣥࢪ࣐࢞ࢸ࢚ࢧࢯ
ዟᒣὒ (2014). ࠕᕤᏛ⣔ⱥㄒᏛ⾡ㄽᩥືཷࡿࡅ࠾ែࡢ⏝ࡢศᯒࠖࠗእᅜㄒᩍ⫱࣓ࢹᏛ㸦LET㸧

➨ 54 ᅇ㸦2014 ᖺᗘ㸧ᅜ◊✲Ⓨ⾲せ㡯 148-149 . 
እᒣᩄ㞝 (1975). ࠕ⌧௦ⱥㄒືཷࡿࡅ࠾ែ: ୍ࡢࡘ⤫ィⓗศᯒࠖࠗ ᩥゝㄒ: ᮐᖠᏛእᅜㄒᏛ㒊⣖

せ࠘9(1), 95-107. 
Quirk, R., Greenbaum, S., Leech, G., & Svartvik, J. (1985). A Comprehensive Grammar of the English Language. 

Harlow: Longman. 

ศᯒࡢἲⓗ≉ᚩᩥࡢࢢࣥࢸࣛࢡࢵ࣑ࢹ࢝

ࡵࡌࡣ

ⱥㄒᏛ⾡ㄽᩥືཷࡿࡅ࠾ែ

� ែືཷࡿࡅ࠾ࢢࣥࢸࣛࢡࢵ࣑ࢹ࢝

� ྃືཷࡁែ

� ᕤᏛ⣔ⱥㄒᏛ⾡ㄽᩥࡿࡅ࠾ ྃືཷࡁែ
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Ꮫ⩦⪅ࡢᏐᖥ⏝

⤖ㄽ

ㅰ㎡

ཧ⪃ᩥ⊩

 

つᶍබ㛤ࣥࣛࣥ࢜ㅮᗙ㸸ᏐᖥࡢᏛ⩦⏝�

 
Ᏻす ᘺ⏕㸦ᕞᏛ㸧 

 
ࣙࢩ࣮ࢣࣗࢹ࢚࣭ࣥࣉ࣮࢜㸸 MOOCs㸪Ꮠᖥ㸪ⱥㄒᏛ⩦㸪Ꮫ⩦ᨭ㸪ࢻ࣮࣮࣡࢟  ࣥ
 
 ࡵࡌࡣ .1

MOOC MOOCࠋࡿ࠶ㄒ࡛␎ࡢㅮᗙ(Massive Open Online Courses)ࣥࣛࣥ࢜つᶍබ㛤ࠊࡣ ࡿࡍ⏝ࢆ

ࠋࡿࡁᚓ࡛ྲྀࡶಟドࡍࡓ‶ࢆ௳せ࡞ᚲせࠊࡁ࡛ࡀࡇࡿࡅཷࢆ⩏ㅮࡢᩱ୍࡛ὶᏛ↓ࡣ⪅⩦Ꮫࠊ

ICT  ,Kim)ࡿ࠶ࡀᛶ⬟ྍࡿ࠼ࢆࢺࢡࣃࣥ࡞ࡁ⫱ᩍࠊࡾ࠶ᙧែ࡛ࡢ⫱㐲㝸ᩍ࡞ᮇⓗ⏬ࡓࡋ⏝άࢆ
2015; Haber, 2014; Nanfito, 2013; 㔜⏣, 2014 )୍ࡢࡑࠋ᪉࡛ࡢࢺ࢘ࣉࢵࣟࢻࠊ㧗ࠊࡉホ౯᪉ἲࢫࢿࢪࣅࠊ

ࡿࡍᣑࢆᶵࡢ⫱ᩍ࠺ࡼࡢࡇࠋࡿ࠸࡚ࢀࡉᶍ⣴ࡀゎỴ᪉ἲࠊࡾ࠾࡚࠼ᢪࡶၥ㢟ࡢ➼ᶍ⣴ࡢࣝࢹࣔ

MOOC ࣝࣂ࣮ࣟࢢࠕࡓࡋ㇟ᑐࢆ⪅⩦Ꮫࡢ⏺ୡࠊࡋ⏝ࢆⱥㄒࠊࡣ MOOCࠖࠊ࡞࣮ࣝ࢝ࣟ

ゝㄒࢆࠊ࠸ᆅᇦ♫ࡢ≉ᛶࢆ࣮ᫎࣝ࢝ࣟࠕࡓࡏࡉMOOCูࠖࠋࡿࢀࡉ 
ᕞᏛᩍᮦ㛤Ⓨ2014ࠊࡣ࡛࣮ࢱࣥࢭ ᖺ 4 ᭶MOOC 㛤Ⓨࠊࣟࡋࢺ࣮ࢱࢫࢆ MOOC࣮ࣝ࢝ ࢵࣛࣉࡢ

ࡿ࠶࡛࣒࣮࢛ࣇࢺ JMOOC Claire SmithᏕྖᩍᤵཱྀ⁁ࠊࡣ┠⛉㛤ㅮࠋࡓࡋᣦ┠ࢆ㛤ㅮࡢࡽ ඛ⏕ࡿࡼ

ࡣ㛤ㅮᮇ㛫ࠊ⪃ྂᏛ࡛ࠖ♫ࣝࣂ࣮ࣟࢢࠕ 2014 ᖺ 2014 ᖺ 9 ᭶ 25 ᪥ࡽ 10 ᭶ 23 ᪥ࡢ 3 㐌㛫࡛ࠋࡓࡗ࠶

MOOCࡢࡇ ࠊ࡛࢜ࢪࢱࢫࡿࡍᡤ᭷ࡢ࣮ࢱࣥࢭᩍᮦ㛤Ⓨࡀᩍ⫋ဨࠊࡇࡿ࠶ⱥㄒ࡛ࡀゝㄒࡢ⩏ㅮࠊࡣᚩ≉ࡢ

MOOC ไసࠊࡇࡓࡗ⾜ࢆ᪥ᮏㄒⱥㄒࣝࣈࢲࡢᏐᖥࢆഛࠊࢀࡽࡆ࠶ࡀࡇࡓࡋJMOOC ࣮ࣝ࢝ࣟࡢ

ᛶࢆ⪃៖ࠊࡶࡘࡘࡋୡ⏺ᇶ‽ࡢᩍ⫱ࢶࣥࢸࣥࢥ㛤Ⓨࠋࡓࢀࢃ⾜ࡀᮏ✏࡛ࣝࣂ࣮ࣟࢢࠕࡢࡇࠊࡣ♫⪃ྂ

ᏛࠖࡢᏐᖥ㛵ࢆࢱ࣮ࢹࡿࡍศᯒࠊࡋMOOC  ࠋࡓࡗ⾜ࢆᐹ⪄࡚࠸ࡘ⏝Ꮠᖥࡢ࡛
 
2. ᡭ㡰 
2.1 ཧຍ⪅ 

MOOCࣝࣂ࣮ࣟࢢࠕ♫⪃ྂᏛࠖཷࡢㅮⓏ㘓⪅ࡣ ୡ⏺ 53 ࡽᅜ࢝ ࡕ࠺ࠊ࡛ྡ 799 461 ᪥ᮏே࡛ࡣྡ

ࡀࢺ࣮ࢣࣥ๓ࠊࡣ⪅⟆ᅇࡢࢺ࣮ࢣࣥࡢ࡚࠸ࡘ⏝Ꮠᖥࡢ✲◊ᮏࠋࡓࡗ࠶ 211 ࣮ࢣࣥᚋࠊྡ

ࡀࢺ 222  ࠋࡓࡗ࠶࡛ྡ
 
2.2 ᡭ㡰 
ࠊᚋཱྀྲࡢࡑࠋࡓࡋᐇࢆࢺ࣮ࢣࣥ๓⪅ㅮⓏ㘓ཷࡢ㸪ᮏㅮᗙࡎࡲ ㅮ⪅ࡣ 3 㐌㛫ࡢㅮ⩏ཷࢆㅮࠋࡓࡋ

ྛ㐌☜ㄆࠊྲཱྀ࠸⾜ࢆࢺࢫࢸࡢ ㅮᚋ᭱⤊ヨ㦂ࠋࡓࡗ⾜ࢆᚋࠊࡣࢺ࣮ࢣࣥMOOC ಟᚋᐇࠋࡓࡋ 
 
3. ⤖ᯝ 
3.1 MOOC Ꮫ⩦⪅ࡢᏐᖥ⏝ 
๓ࠊᚋࡢࢺ࣮ࢣࣥศᯒࡢ⤖ᯝࠊ᪥ᮏㄒⱥㄒࣝࣈࢲࡢᏐᖥࠊࡣᏛ⩦⪅ࡀ㠀ᖖᙺ❧ࡘㄆ㆑ࡋ

ࠋࠖࡓࡋࡲࡾ࡞ࡅຓࡢㅮཷࡣᏐᖥࡢᮏㅮᗙࠕࠊࡣ࡛ࢺ࣮ࢣࣥᚋࠋࡓࡗࢃࡀࡇࡿ࠸࡚ ㉁࠺࠸

ၥᑐࠖ࠸ࡣࠕࡀ94.2%ࠊࡋᅇ⟅ࡀࠖ࠼࠸࠸ࠕࠊࡋ ⪅⩦ᏛࡢࢇࡀᏐᖥࠊ࡚ࡗᚑࠋࡓࡗ࠶4.91%࡛

ࡿ࡞ࡅᡭຓࡿࡍゎ⌮ࢆᏛ⩦ෆᐜࡀᏐᖥࠊࡣࡽグ㏙⏤⮬ࠋࡓࢀࡉ♧ࡀࡇࡿ࡞Ꮫ⩦ᨭࠊ࡚ࡗ

እᅜேࠊࡃ࡞࡛ࡅࡔ⪅⩦᪥ᮏேᏛࡢእᅜㄒࡀⱥㄒࠋࡓ࠸࡚ࢀࡉグ㏙ࡀࡇࡿ࡞ᶵࡢ⩦ⱥㄒᏛࠊࡇ

Ꮫ⩦⪅ࡀࢺࣉࣜࢡࢫࣥࣛࢺࠊࡶ⩦ᙺ❧ࡓࡗ㏙ࠋࡿ࠸࡚ᚑࠊ࡚ࡗⱥㄒࡀẕㄒࡢᏛ⩦⪅ࠊࡶ࡚ࡗ

ᏐᖥࡀᏛ⩦ᨭࡢᙺࢆᯝࠋࡓ࠸࡚ࡋࡓ 
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3.2 MOOC Ꮫ⩦⪅ࡢᏐᖥ⏝ 
ḟࠊᮏㅮᗙࡢᏛ⩦⪅ࡢᏐᖥ⏝ࠊࡀࡢࡓࡵࡲࢆ⾲㸯࡛ࠋࡿ࠶ 

 
⾲㸯 
ཷㅮ⪅ࡢᏐᖥ⏝ 

� Ꮠᖥ ࡢࢺ࣮ࢣࣥ✀㢮 

 ๓ ᚋ 
Ꮠᖥ⏝(5.4%) 12 (2.8%) 6 ࡋ࡞ 
᪥ᮏㄒᏐᖥ 59 (28.0%) 86 (38.7%) 
ⱥㄒᏐᖥ 96 (45.5%) 81 (36.5%) 
୧᪉ 50 (23.7%) 43 (19.4%) 
ྜィ 211 (100%) 222 (100%) 

 
⾲㸯ཷࠊ࠺ࡼࡍ♧ࡀㅮ๓Ꮫ⩦⪅ࡀ⏝ࡓ࠸࡚࠼⪄ࡿࡍᏐᖥࡢゝㄒࠊࡣ➨୍ࡀⱥㄒ࡛ ➨ࠊ45.5%

ࡀ᪥ᮏㄒ࡛ Ꮠᖥ࡛ࡢ୧᪉ࡀ୕➨ࠊ28.0% ⱥㄒࠊࡣ࡛ࢺ࣮ࢣࣥᚋࠊࡋࡋࠋࡓࡗ࠶23.7%࡛

᪥ᮏㄒᏐᖥࡢ⏝⪅ᩘࡀ㏫㌿ࠊ୍ࡋ ࡀ᪥ᮏㄒ࡛ࠊ38.7%ࠊࡀⱥㄒ࡛ ࠊ36.5%୕ ࡀ୧᪉ࡢᏐᖥ 19.4%
   ,X2= 8.55)ࡓࡗ࠶ࡀ࠸㐪࡞᭷ពィⓗ⤫ࠊࡣ࡛⟆ᅇࡢࢺ࣮ࢣࣥࡢ⏝Ꮠᖥࡢ๓࣭ᚋࠋࡓࡗ࠶࡛
p = < .05). 
⏝ࢆⱥㄒᏐᖥࡣㅮ๓ཷࠊࡵࡓࡓࢀࢃ⾜ⱥㄒ࡛ࡀ⩏ㅮࠊ᪥ᮏே࡛ࡀ⣙༙ᩘࡢ⏕ㅮཷࡢㅮᗙࡢࡇࠊࡣࢀࡇ

 ࠋࡿࢀࡽ࠼⪄ࡵࡓࡓࡗከࡀࢫ࣮ࢣࡓࢀࡉ⏝ࡀ᪥ᮏㄒᏐᖥࡣㅮཷࠊࡀࡓ࠼⪄࠺ࡼࡋ
 
3. ⤖ㄽ 

MOOC ࠊࡣ⪅⩦᪥ᮏேᏛࠊࡾ࠶ⱥㄒ࡛ࠊࡣᩍᤵゝㄒ࡞せࠊࡀࡿ࠸࡚࠸㛤ࢆᶵࡢ⩦Ꮫ⏺ୡࠊࡣ

ゝㄒࡢቨࡀ࡞ࡁไ⣙ࠋࡿ࠸࡚ࡗ࡞᪥ᮏேᏛ⩦⪅ࠊࡀMOOC ཧᏛ⩦⎔ቃࣥࣛࣥ࢜࡞ࣝࣂ࣮ࣟࢢࡢ

ຍࠊࡋᵝ࡞ࠎᅜࡢᏛ⩦⪅ࠊࡾࢃᅜ㝿ⓗඃࡓࢀᩍ⫱ࠊࡣࡵࡓࡿࡅཷࢆẕㄒࡿࡼᏛ⩦ࡢᨭࡀᚲ

せ࡛ࡓࡲࠋࡿ࠶ⱥㄒࡢㅮ⩏ⱥㄒࡢᏐᖥࡶࡇࡿࡅࡘࢆᏛ⩦ᨭࡀࡇࡿ࡞᫂ࠋࡓࡗ࡞ࡽMOOC
 ࠋࡿ࡞Ꮫ⩦ᨭ࡞ษࠊࡾ࡞ࠖࡅ㊊ሙࠕࡢ⪅⩦ᏛࠊࡣᏐᖥࠊࡵ࠶ࡿ࠶࡛ࣝࣂ࣮ࣟࢢࡀ
 
ㅰ㎡ 

MOOC ไసࡓࡗ⾜ࢆᕞᏛᩍᮦ㛤Ⓨࡢ࣮ࢱࣥࢭ๓⸨ᮧ┤⨾࣮ࢱࣥࢭ㛗ጞࡵᩍ⫋ဨࠊ⁁ཱྀᏕྖඛ⏕ࠊ

Claire Smith ඛ⏕ࠊJMOOC, (ᰴ)ࠋࡍࡲࡆୖࡋ⏦♩࠾ࢢࣥࢽ࣮ࣛࢺࢵࢿ 
 
ཧ⪃ᩥ⊩ 
Harber, J. (2014). MOOCs. Massachusetts: the MIT Press. 
Kim, P. (2015). Massive Open Online Courses: the MOOC revolution. New York: Routhledge 
Nanfito, M. (2013). MOOCs: Opportunities, Impacts, and Challenges: Massive Open Online Courses in Colleges and 

Universities.  CreateSpace Independent Publishing Platform. 
㔜⏣� (2014). ࣥࣙࢩ࣮ࢣࣗࢹ࢚ࣥࣉ࣮࢜� ᮾி㸸ᮾி㟁ᶵᏛฟ∧ᒁ 
 
 

つᶍබ㛤ࣥࣛࣥ࢜ㅮᗙ㸸ᏐᖥࡢᏛ⩦⏝�

ࡵࡌࡣ

ᡭ㡰

ཧຍ⪅

ᡭ㡰

⤖ᯝ

Ꮫ⩦⪅ࡢᏐᖥ⏝

－87－

８
月
５
日（
水
）

እᅜㄒᩍ⫱࣓ࢹᏛ➨ 55ᅇᅜ◊✲



ㅰ㎡

ཧ⪃ᩥ⊩

 

ᩍဨ◊ಟࡿࡅ࠾Ⓨ㡢ᣦᑟᑐࡿࡍᩍဨࡢព㆑ 
 

Ἑෆᒣ ┿⌮㸦㛵すᅜ㝿Ꮫ㸧 
᭷ᮏ ⣧㸦㛵すᅜ㝿Ꮫ㸧 

 
 㸸 Ⓨ㡢ᣦᑟ㸪ᩍဨ㸪◊ಟ㸪ᩍ⫋ㄢ⛬㸪ᅜ㝿ⱥㄒࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
ᮏ◊✲࡛ࡣ㸪ⱥㄒࡢⓎ㡢ᣦᑟࡢᐇᩍဨࡢព㆑↔Ⅼࢆᙜ࡚㸪ࡢࡑၥ㢟ࢆ᫂ࢆࡇࡿࡍࡽ┠ⓗ

㸪ࡀࡇ࠸࡞࠸࡛ࢇᏛࢆ㸪ᩍ⫋ㄢ⛬࡛Ⓨ㡢ᣦᑟ࡚࠸࠾㸪Ἑෆᒣ(2013)࡚࠸ࡘⓎ㡢ᣦᑟࠋࡿ࠸࡚ࡋ

Ⓨ㡢ᣦᑟ⮬ಙ࠸࡞ࡀᩍဨࡳ⏕ࢆฟࡋ㸪Ⓨ㡢ᣦᑟࡀ༑ศ࠸࡞ࡁ࡛ᩍဨࡢ⏕ᚐࡀⓎ㡢ࢆ༑ศᏛ࠸࡞ࡤ

࡛Ꮫධࡾ㸪ࡓࡲⓎ㡢ࢆᏛࡲࡲ࠸࡞ࡤᩍဨ࠺࠸ࡿ࡞ᝏᚠ⎔ࢆᣦࠋࡓࡋᅇ㸪Ⓨ㡢ᣦᑟ࡚࠸ࡘ

 ࠋࡓࡋㄪᰝࢆ≦⌧࡚࠸ࡘ⩦Ꮫࡢࡑࡸ㸪Ⓨ㡢ᣦᑟ࠸⾜ࢆࢺ࣮ࢣࣥ⪅ཧຍࡢಟ◊ࡢ
 

2. ㄪᰝ 
2014 ᖺᐇࡓࡋி㒔㜰࡛ࡢⓎ㡢ᣦᑟࡢ◊ಟ࡚࠸࠾㸪ཧຍ⪅ࢆᑐ㇟࠸⾜ࢆࢺ࣮ࢣࣥ㸪Ⓨ

㡢Ꮫ⩦ࡸⓎ㡢ᣦᑟࡢᐇែࡢ࡚࠸ࡘㄪᰝࠋࡓࡗ⾜ࢆᅇ⟅⪅ࡣ㸪⌧⫋ࡢᑠᏛᰯ࣭୰Ꮫᰯ࣭㧗➼Ꮫᰯ࣭Ꮫ

ᩍဨ㸪Ꮫ⏕㸪Ꮫ㝔⏕ࡣࡓࡲⱥㄒᣦᑟ⪅ 56 㸪ᑠᏛᰯࡣෆヂࡢࡑࠋࡿ࠶࡛ྡ 3 ྡ㸪୰Ꮫᰯ 3 ྡ㸪㧗➼Ꮫ

ᰯ 23 ྡ㸪Ꮫ 9 ྡ㸪Ꮫ㒊Ꮫ⏕࣭㝔⏕ 17 ྡ㸪ࡢࡑ 1 㸪ᩍࡾ࠾ࡶ⪅ᩍဨ⤒㦂ࡣ୰ࡢ⏕㸪㝔ࡀࡿ࠶࡛ྡ

ဨ⤒㦂ࡣࡢࡶ࠸࡞ࡢ 15 ྡ㸪ࡢ 41 ࡣྡ 1~40 ᖺࡢᩍṔࢆᣢ࠾࡞ࠋࡿ࠸࡚ࡗ㸪ࡢࡇ◊ಟࡣ㸪⌧⫋ᩍဨࡀ

Ⓨ㡢ᣦᑟἲࢆಟᚓࡿࡍ┠ⓗ࡛⤌ࡾ࠶࡛ࡢࡶࡓࢀࡲ㸪㡢ኌࡢ▱㆑ࡽᐇ㊶ⓗᣦᑟ࣒ࣛࢢࣟࣉࡔࢇྵࢆ࡛ࡲ

࡛ᵓᡂࠋࡿ࠸࡚ࢀࡉ 
 
3. ⤖ᯝ⪃ᐹ 
ཧຍ⪅ࡕ࠺ࡢ㸪ఱࡢࡽⓎ㡢ᣦᑟ㛵ࡿࡍᏛ⩦Ṕࢆᣢࡣ⪅ࡘ㸪యࡢ ࡢࡑ㸪ࡀࡓ࠸࡚ࡵ༨ࢆ57% 1/3

ࠋࡓࡗ࡞ᑡࡣᏛ⩦Ṕࡢ࡛࡞ᩍဨ◊ಟࡿࡍᑐ⫋⌧㸪ࡾ࠶࡛⩦Ꮫࡢᤵᴗ࡛ࡿࡅ࠾⛬ᩍ⫋ㄢࡢᏛࡀ

ࠋࡿࢀࡉ᥎ᐹᐜ᫆ࡀࡇ࠸࡞ᑡࡣᶵࡪᏛ࡚࠸ࡘ㸪Ⓨ㡢ᣦᑟࡤ࠼ࡲࡋ࡚ࡋ༞ᴗࢆ㸪Ꮫࡽࡇࡢࡇ

ࡢࡑ㸪ࡶᩍဨ࡛ࡿ࠶ࡢពḧࡿࡍཧຍಟ◊ࡢ㸪Ⓨ㡢ᣦᑟ࠺ࡼࡢ㸪ᅇࡓࡲ 4 ௨ୖࡀⓎ㡢ᣦᑟࢆᏛࢇ

 ࠋࡓࡗ࡞ࡀ㦂⤒ࡔ
ᐇ㝿ࡢᤵᴗ࡛ࡢ࠸ࡽࡃࡢ㢖ᗘ࡛Ⓨ㡢ᣦᑟࡣ࡚࠸ࡘࡿ࠸࡚ࡗ⾜ࢆ㸪ᩍဨ⤒㦂ࡢࡳࡢ⪅ࡿ࠶ࡢᅇ⟅

࡛㸪ࡀࡢࡿ࠸࡚ࡗ⾜ࠎ 49%㸪ḟ࡛࠸㢖⦾ࡀࡢࡿ࠸࡚ࡗ⾜ 17%㸪ẖᅇ⾜ࡀࡢࡿ࠸࡚ࡗ ࠋࡓࡗ࠶12%࡛

◊ಟཧຍࡿࡍⓎ㡢ᣦᑟ✚ᴟⓗ࡞ព㆑ࡿ࠶ࡢᩍဨ࡛ࡶ㸪ࡢࡑ ᐇ࠺࠸࠸࡞࠸࡚ࡋᣦᑟࡣ10%

ࡅ࡞࠸࡛ࢇᏛࢆᣦᑟ᪉ἲࡀᩍဨ࠺ᢸࢆ㸪ᣦᑟࡀࡿࢀࡽ࠼⪄ࡶ➼㸪㛫ⓗไ⣙ࡣ࡚ࡋ⏤⌮ࠋࡓࡋุ᫂ࡀ

 ࠋ࠺ࢁࡔ࠸࡞ࡣᐜ࡛᫆ࡣ㊶ᐇࡢ㸪ᤵᴗ࡛ࡤࢀ
� ᤵᴗ࡛⏝ࡿ࠸࡚ࡋゝㄒࡣ㸪᪥ᮏㄒࡀ 29%㸪ⱥㄒࡀ 1.8%㸪࠺࠸ࡽࡕ᪥ᮏㄒ 32%㸪

ⱥㄒ࠺࠸ࡽࡕ ࠸ࠖ࠺࠸ࡽࡕࠕ㸪ࡽࡀ࡞ࡋࡋࠋ࠸ከࡀ⏝㸪᪥ᮏㄒࡾ࠾࡚ࡗ࡞12.5%

ᤵᴗ࡛ᐇࡀ㸪ᩍဨࡾ࠾࡚ࡵ༨ࢆࡃ㏆ᩘ༙ࡀ⪅ࡿ࠸࡚ࡋ⏝ࢆ୧ゝㄒࡢ᪥ᮏㄒ࣭ⱥㄒࡢࡢࡶࡿ࠶ࡣࡾ೫࠺

㝿ⱥㄒࢆ࡚ࡗ⏕ᚐࡿ࠸࡚ࡋ♧ࢆࣝࢹࣔᵝᏊࡀఛࠋࡿ࠼⮬ศ⮬㌟ࡢⓎ㡢ࡣ㸪࣮࢝ࣆࢫ࣭ࣦࢸࢿ

(࣮NS)ࣞࣝ࣋ぢࡍ࡞ཧຍ⪅ࡀ 1 㸪ࡣEIL ⪅ཧຍࠋࡓ࠸࡚࠼⪄ࡿ࠶ⱥㄒ࡛࠸ᙉࡀᙳ㡪ࡢ᪥ᮏㄒ

ࡢ ࣮࢝ࣆࢫ࣭ࣈࢸࢿ㸪ࢆⓎ㡢ࡿࡍ㸪┠ᶆࡣ77% (࣮NS)୪ࡃ࡞ࡣ࡛ࡳ㸪ᅜ㝿ⱥㄒ(EIL)࡛࠼⪄࠸ࡼ
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㸪୰Ꮫࡣ࡛Ἑෆᒣ(2011)ࠋࡿ࠼ఛࡀጼໃ࡞㸪ᰂ㌾ࡾ࠾࡚ࡗ࡞ࡃ㏆ࡀᶆ┠ࣝ࣋Ⓨ㡢ࣞࡢࡽ⮬㸪ࡾ࠾࡚

ᰯⱥㄒᩍဨࡢ EILࡀNS㸪34%Ⓨ㡢ᣦᑟࡀ61% ᆺࡢⓎ㡢࠸ࡓ࠸⏝ࢆᅇ⟅ࠋࡓ࠸࡚ࡋ 
� ࣥࡸⓎ㡢ࡢ㸪⮬ศࡣࡽグ㏙⏤⮬ࡢ࡚࠸ࡘࡇ࠸࡞࠸࡚ࡗ࠸ࡃࡲ࠺࣭ࡇࡿ࠸࡚ࡗ㸪ᅔࡢࡇ

࡞㛫㓄ศࡸయ⣔ࡢ㸪ᣦᑟࡸၥ㢟Ⅼࡿࡍ㛵⬟ᢏࡸ㆑▱ࡢᩍဨ⮬㌟࠺࠸࠸࡞ࡀಙ⮬ࣥࣙࢩ࣮ࢿࢺ

ᑐࡢሙྜ࠸࡞ࢀࡃ࡚ࡋฟࢆ᪉ἲ㸪ኌࡢ᪉㸪ᣦᑟࡢὀពࡸࡅᶵືࡢ㸪⏕ᚐࡇࡿࡍ㛵࣒ࣛࣗ࢟ࣜ࢝

ฎἲ࡞ᣦᑟ⌧ሙ࡛ࡢၥ㢟Ⅼࡀᾋࠋࡓࡗࡀୖࡧ 
ᅇࡢㄪᰝ࡛ࡣ㸪⮬ࡽⓎ㡢ࡢ◊ಟཧຍࡿࡍពḧࡀ⪅ࡿ࠶ࡢᑐ㇟࡛ࡀࡓࡗ࠶㸪ࡓࡋ࠺ࡇཧຍ⪅࡛ࡉ

ㄪࡓࡲࠋࡓࡗ❧┠ࡀ⟆ᅇ࠺࠸࠸࡞ࡀ㸪⮬ಙ࠸࡞ࡽࢃࡀ᪉ἲࡸ㆑▱ࡿࢀࢃᛮᚲせ㸪Ⓨ㡢ᣦᑟࡶ࠼

ᰝࡣࡽ㸪Ⓨ㡢ᣦᑟࢆ㐺ษᐇࡵࡓࡿࡍᚲせ࡞▱㆑ࢆࣝ࢟ࢫࡸ㸪ᩍ⫋ㄢ⛬ࡣ࠸ࡿ࠶⌧⫋ᩍဨ◊ಟ➼

࡛ᣦᑟἲࢆᏛࡪᚲせࡀࡿ࠶ࡀ㸪ࢇࡓࡗ࠸ᩍ⫋ᑵࡢࡑࡤࡅᶵࡣᑡࡃ࡞㸪ࡓࡲ⥅⥆ⓗ࡞Ꮫ⩦ࡢᚲせᛶࢆ

ឤࡶࡇࡿ࠸࡚ࡌఛࠋࡓࡁ࡛ࡀࡇ࠺ 
ㄪᰝᑐ㇟ࡀ೫୍ࡵࡓࡿ࠸࡚ࡗ⯡ࡀ࠸࡞ࡁ࡛ࡣ㸪Ⓨ㡢ᣦᑟ࡚࠸ࡘᚲせ࡞▱㆑ࡸᢏ⾡ࢆᏛࡪᶵࡸሙ

࡛࣒ࣛࢢࣟࣉಟ◊ࡢᩍဨ⫋⌧ࡧࡼ࠾⛬ᩍ⫋ㄢࠋ࠸࡞ࡁᐃ࡛ྰࡣᐇ࠺࠸࠸࡞࠸࡚ࢀࡉᥦ౪༑ศࡀ

ࡼࡢࡇࠋࡿࢀࡉ ணࡀࡇࡃ࠸࡚࠸⥆ࡀ≦⌧ࡢࡲࡲ࡞༑ศࡀ㸪Ⓨ㡢ᣦᑟࡤࢀࡅ࡞ࢀࡉᨵၿࡀἣ≦ࡢࡇ

Ⓨ㡢ࡢࡅᩍဨྥ⫋⌧࡚ࡏ㸪ేࡋ㛤Ⓨࢆ࣒ࣛࢢࣟࣉⓎ㡢ᣦᑟࡿࡅ࠾⛬ᩍ⫋ㄢࡣ࡛◊⛉㸪ᮏࡽ≦⌧࡞࠺

ᣦᑟ◊ಟࡶ࣒ࣛࢢࣟࣉసᡂࠋࡓࡋ 
 
ㅰ㎡� ᮏ◊✲ࡣ㸪⛉Ꮫ◊✲㈝ຓᡂ㔠㸦ᇶ┙C ୍⯡㸸ㄢ㢟␒ྕ 23520729 2011-2014 ᖺᗘ㸧ࡢຓᡂ࡚ࡅཷࢆ

 ࠋࡓࡗ⾜
 
ཧ⪃ᩥ⊩ 
Ἑෆᒣ┿⌮࣭ᒣᮏㄔᏊ࣭୰す࣭ࡇࡾࡢ᭷ᮏ⣧࣭ᒣᮏᕭ (2011). ᑠ୰ᏛᰯᩍဨࡢⓎ㡢ᣦᑟᑐࡿࡍព㆑

㸫ࢺ࣮ࢣࣥㄪᰝࡿࡼ⪃ᐹ㸫ࠗLET 㛵すᨭ㒊◊✲㞟㘓࠘13, 57-78 
Ἑෆᒣ┿⌮࣭ ᭷ᮏ⣧࣭ ୰す(2013) ࡇࡾࡢ. ᩍ⫋ㄢ⛬ࡿࡅ࠾ⱥㄒⓎ㡢ᣦᑟࡢ⨨ࡅ. Language Education 

& Technology, 50, 119-139 
 
 

ᩍဨ◊ಟࡿࡅ࠾Ⓨ㡢ᣦᑟᑐࡿࡍᩍဨࡢព㆑
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ᶵ⬟ࢫࣂࣛࢩᇶ࡙ࡓ࠸ⱥㄒᩍ⫱ࡿࡅ࠾࣒ࣛࢢࣟࣉ 

Ⓨヰ⮬ື᥇Ⅼ࣒ࢸࢫࢩᑟධྍ⬟ᛶ᳨ࡢウ 
 

㏆⸨ ᝆ㸦᪩✄⏣Ꮫ㸧 
▼ 㞝㝯㸦᪩✄⏣Ꮫ㸧 

 
 㸪Ⓨヰ⮬ື᥇Ⅼࢡࢫࢱ㸪ㄯヰᡂࢫࣂࣛࢩ⬟㸸 ᶵࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
ᶵ⬟ࢫࣂࣛࢩᇶ࡙ࡓ࠸ⱥㄒᩍ⫱ࡢ࣒ࣛࢢࣟࣉ┠ᶆࠊࡣᏛ⩦⪅࡞ࡲࡊࡲࡉࡀሙ㠃࡛┠ᶆゝㄒࢆࡿ࠼

ࠊࡋ⏝ࢆ࡞ࢡࢫࢱㄯヰᡂࠊࡣホ౯ࡢ㐩ᗘ฿ࡿࡅ࠾ࢫࣂࣛࢩ࡞࠺ࡼࡢࡇࠋࡿ࠶࡛ࡇࡿ࡞࠺ࡼ

ࡓࢀࡽ࠼≧ἣࠊ࡚࠸࠾㐺ษࢆ࠺ࡿࡁ࡛ࡀࡇࡿ࠸⏝ࢆ⌧⾲࡞ホ౯ࠊࡀࡇࡿࡍጇᙜ࡞᪉ἲࡢ

ࢥேⓗࠊ㛫ⓗไ⣙ࠊࡣホ౯᪉ἲࡢࡇࠊ࡚࠸࠾࣒ࣛࢢࣟࣉ⫱ⱥㄒᩍ࡞つᶍࠊࡋࡋࠋࡿ࠶࡛ࡘࡦ

ᙜ࡚ࢆⅬ↔㣴ᡂࡢⓎヰ⬟ຊࠊࡀ࣒ࣛࢢࣟࣉ⫱ⱥㄒᩍ࡞࠺ࡼࡢࡇࠊࡽࡉࠋ࠸పࡀᐇ⌧ྍ⬟ᛶࡽࢺࢫ

ⱥࡓᙜ࡚ࢆⅬ↔㣴ᡂࡢⓎヰ⬟ຊࠊ᪉୍࡛ࠋ࠺కࡀᅔ㞴࡞ᙜ┦ࡣホ౯ࡿ࠸⏝ࢆࢡࢫࢱㄯヰᡂࠊሙྜࡓ

ㄒᩍ⫱ࠊ࡚࠸࠾࣒ࣛࢢࣟࣉ⏝ࢺࢫࢸࡿࢀࡉⓎヰ⬟ຊࢆ┤᥋ⓗホ౯࣭ ᐃࡿࡍ㡯┠ࡅ࡞ࢀࡲྵࡀ

ࡍゎᾘࢆၥ㢟࡞࠺ࡼࡢࡇࠋ࠸㞴࠸ゝࡣࡘᣢࢆἼཬຠᯝ࡞Ⰻዲࡀࢺࢫࢸ࡚࠸࠾࣒ࣛࢢࣟࣉࡢࡑࠊࡤࢀ

࣒ࣛࢢࣟࣉ⫱ⱥㄒᩍࡓࡋ㏙ୖࠊࡣⓗ┠ࡢ✲◊ᮏࠋࡿࢀࡽ࠼⪄ࡀᑟධࡢ࣒ࢸࢫࢩⓎヰ⮬ື᥇Ⅼࠊࡵࡓࡿ

 ࠋࡿ࠶࡛ࡇࡿࡍウ᳨ࢆᛶ⬟ྍࡢᑟධ࣒ࢸࢫࢩⓎヰ⮬ື᥇Ⅼࡿࡅ࠾
 
2. ⫼ᬒ 
ᮏ◊✲ࡣᐇ㝿㐠Ⴀࠊࡿ࠸࡚ࢀࡉᶵ⬟ࢫࣂࣛࢩᇶ࡙ࡓ࠸ⱥㄒᩍ⫱࡛࣒ࣛࢢࣟࣉ⏝ࡿ࠸࡚ࢀࡉᩍ⛉

᭩ᇶ࡙ࠊࡁᤵᴗ࡛ᢅࡓࡗㄒᙡࡢࠊࡀ࡞⌧⾲ࡸ⛬ᗘᐃ╔ࢆࡿ࠸࡚ࡋホ౯ࡢࢺࢫࢸࡿࡍ㛤Ⓨࢆヨࡳ

ࡅ╔㌟ࡀ⪅ㅮཷࢆⓎヰ⬟ຊࡢⱥㄒࡿࡁ࡛ࡀ㆟ㄽࡽヰ࡞᪥ᖖⓗ⪅⩦Ꮫࠊࡣᶆ┠ࡢࢫ࣮ࢥࡢࡇࠋࡓ

ㄒᙡࡣ⪅ㅮཷࠊࡾ࠾࡚ࢀࡉタᐃࡀ⌧⾲ሙ㠃ࡿ࡞㇟ᑐ࡚࠸࠾ㄢྛࠊࡣ࡛ࢫ࣮ࢥࡢࡇࠋࡿ࠶࡛ࡇࡿ

ㄢࡢࡘࡦ௨ୗࠋࡿࡍ⏝ࢆ⌧⾲ࡿ࡞㇟ᑐ࡛ࢡ࣮࣭࣡࣌ࡸࣞࣉ࣭࣮ࣝࣟࠊ࠶ࡔࢇᏛࢆ⌧⾲ࡸ

࡛ᑐ㇟ࡢ⌧⾲ࡿࡍࡢࡇࠋࡍ♧ࢆㄢࡣ Introduction ㄢࡪᏛࢆ⌧⾲ᣵᣜࡢࢀูࠊ࠸ฟࠊㄢ࡛ࡓࢀࡉ㢟

 ࠋࡿ࠶࡛
 
Greeting people you do not know 
Hi. Nice to meet you.   Nice to meet you, too. 
We haven’t met before. I’m Taro. 
Ending conversations 
It was nice talking to you.  Nice talking to you, too. 
Well, I have to get going now.  See you later. 

㸦୰㔝, 2013. p. 7㸧 
 
ࡍホ౯ಶูࡀᢸᙜᩍဨಶேࢆάືࡢᤵᴗෆ࡛ࡢ⪅ㅮཷࠊࡣ㐩ᗘ฿ࡢ⪅ㅮཷ࡚࠸࠾ࢫ࣮ࢥ࡞࠺ࡼࡢࡇ

ࡋࠋࡿࢀࡽ࠼⪄ࡀ࡞ࡿࡍホ౯ࢆⓎヰࡢ⪅ㅮཷࡢ㠃᥋ෆ࡛ࠊ࠸⾜ࢆ㠃᥋ᚋ⤊ࢫ࣮ࢥࠊࡣ࠸ࡿ࠶ࠋࡿ

࡚ࡅศࡃࡁࠊሙྜ࠺⾜࡛ࢫ࣮ࢥ࡞࠺ࡼࡿࡍㅮཷࡀ༓ேᩘࢆホ౯ࡢࡽࢀࡇࠊࡽࡀ࡞ࡋ 2 Ꮡࡀၥ㢟ࡢࡘ
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ᅾࡢึ᭱ࠋࡿࡍၥ㢟ࠊࡣ㛫ⓗࠊேⓗࡢࢺࢫࢥၥ㢟࡛ࠋࡿ࠶ಶูཷㅮ⪅㠃᥋࠺⾜ࢆሙྜࡢࡑࠊᐇ

ࡢ⪅ホᐃ࠺⾜ࡵࡓࡿࡍಖ☜ࢆጇᙜᛶࡧࡼ࠾ಙ㢗ᛶࠊࡓࡲࠋࡿ࠶࡛⭾ࡣࢺࢫࢥ㛫ⓗࠊேⓗࡿ

カ⦎ࡶከࡢࡃேⓗࠊ㛫ⓗࢆࢺࢫࢥせ2ࠋࡿࡍ ☜ࡢ⪅ホ౯࠸㧗ࡢಙ㢗ᛶࠊࢀࡪࡢホ౯ࠊࡣၥ㢟ࡢ┠␒

ಖࡢ㞴ࠋࡿ࠶࡛ࡉࡋカ⦎ࡓࡅཷࢆホᐃ⪅࡛ࡶ࡚ࡗ࠶ホ౯ࠊࡓࡲࠋࡿࡌ⏕ࡀࢀࡪಙ㢗ᛶࡢ㧗࠸ホᐃ⪅ࢆ

⥅⥆ⓗ☜ಖࡣࡇࡿࡍᅔ㞴࡛ࡢࡽࢀࡇࠋࡿ࠶ၥ㢟ࡢゎỴ᪉ἲ࡚ࡋࡘࡦࡢ⮬ື᥇Ⅼࡢ࣒ࢸࢫࢩᑟධ

 ࠋࡿࢀࡽ࠼⪄ࡀ
 
3. 㛤Ⓨ 
ㄯヰᡂ࡚࠸⏝ࢆࢡࢫࢱ㞟ࡓࡋ᪥ᮏேⱥㄒᏛ⩦⪅ࡢⓎヰࠊࢆࢱ࣮ࢹᙜヱࡢࢫࣂࣛࢩࡢ┠ᶆᇶ࡙࠸

࠺࠸㡩ᚊࡧࡼ࠾Ⓨ㡢ࠊࡉ㐺ษࡢ⌧⾲ࠊ࡚ 2 ࡋ⏝ࢆ⾡㡢ኌㄆ㆑ᢏࠋࡓࡋホ౯ࡀㄒᏛᩍဨࡽほⅬࡢࡘ

࡚ᚓࡓࢀࡽⓎヰࡢ≉ᚩ㔞ࢆᢳฟࠊࡋホ౯≉ᚩ㔞ࡢ㛵ಀᇶ࡙ࠊࡁⓎヰࡢ≉ᚩ㔞ࢆ⏝࡚ࡋホ౯ࢆண 

 ࠋࡓࡋᵓ⠏ࢆ࣒ࢸࢫࢩࡿࡍ
ᮏ✏୍࡛ࡣ࡚ࡋ௨ୗࡢࢡࢫࢱࡢⓎ㡢ࡧࡼ࠾㡩ᚊࡢホ౯㛵ࡿࡍ⤖ᯝࢆሗ࿌ࠋࡿࡍ௨ୗࡣࢡࢫࢱࡢ

ୖ㏙ࡢ Introduction  ࠋࡿ࠶࡛ࢡࢫࢱࡿࢀࡉせồࡀ⌧⾲ᣵᣜࡢࢀㄢู࡛ࡢ
 
You (A) want to end your conversation. What would you say? 
A: (          ). 
B: See you. 
 
Ⓨヰࡢ≉ᚩ㔞ࢆㄝ᫂ኚᩘࠊホ౯ࢆ┠ⓗኚᩘࢡࢵࢸࢫࢪࣟࠊࡋᅇᖐศᯒࠋࡓࡗ⾜ࢆ㉥ụሗ㔞つ‽

ࣝࢹࣔࡢ㡢ኌࡓ࠸⏝㸦㡢ኌㄆ㆑ࢥࢫࣝࢹ㡢㡪ࣔࠊⓗ⤊᭱ࠊ࠸⾜ࢆᤞ㑅ᢥྲྀࡢㄝ᫂ኚᩘࠊࡁᇶ࡙

ࡍ㛵ࡉ㏿ࡍヰࠊᶆ‽೫ᕪࡧࡼ࠾ศᩓࡢࡉࡁࡢኌࡢⓎヰෆࠊᣦᶆ㸧ࡿࡍ㛵ࡉ㏆ࡢⓎ㡢ࡢⓎヰࡢ㇟ᑐ

ࡢᣦᶆ(words per minute)ࡿ 4 ࢆᅇᖐᘧࡓࢀࡽᚓࠋࡓࡗ࠶࡛ࣝࢹࣔ࠸Ⰻࡶ᭱ࡀࣝࢹࣔࡓ࠸⏝ࢆㄝ᫂ኚᩘࡢࡘ

63.ࡣȡಀᩘࡢホ౯ࡢᐇ㝿 ணࡢホ౯ࡓ࠸⏝ ࡇࡿࢀࡽ࠼⪄ⓗ⯡୍⮴୍࡞༑ศࡣ್ࡢࡇࠊࡾ࠶࡛

 ࠋࡓࢀࡉ♧ࡀ᭷⏝ᛶࡢ᪉ἲࡢⓎヰ⮬ື᥇ⅬࡿࡍᮏⓎ⾲࡛ᥦࠊࡽ
 
ཧ⪃ᩥ⊩ 
୰㔝⨾▱Ꮚ (┘ಟ). (2013). ࠗReach out࠘ᮾி: ᪩✄⏣Ꮫࣙࢩ࣮ࣗࣜࢯࢡࢵ࣑ࢹ࢝ .ࣥ 
Zechner, K., Higgins, D., Xi, X., & Williamson, D. M. (2009). Automatic scoring of non-native spontaneous speech 

in tests of spoken English. Speech Communication, 51, 883-895. 
 

ᶵ⬟ࢫࣂࣛࢩᇶ࡙ࡓ࠸ⱥㄒᩍ⫱ࡿࡅ࠾࣒ࣛࢢࣟࣉ

Ⓨヰ⮬ື᥇Ⅼ࣒ࢸࢫࢩᑟධྍ⬟ᛶ᳨ࡢウ

ࡵࡌࡣ
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Ꮫ⩦⪅ࢢࣥࢸࣛࡢ᪉␎ࡣ 

⌧ᐇࢫࢭࣟࣉࢢࣥࢸࣛࡢᫎࡿࢀࡉ 
 

ᕝ  ཱྀ ຬస㸦ྡྂᒇᏛ Ꮫ㝔⏕㸧 
 

 㸪㉁ၥ⣬㸪WritingMaetriX㸪ከኚ㔞┦㛵ศᯒࢫࢭࣟࣉࢢࣥࢸ᪉␎㸪ࣛࢢࣥࢸࣛ 㸸ࢻ࣮࣮࣡࢟
 
1. ◊✲⫼ᬒ 
➨ゝㄒ㸦L2㸧ࢫࢭࣟࣉࢢࣥࢸࣛࡢ㛵࡚࠸࠾✲◊ࡿࡍ㸪ᮃࡀࡢࡿ࠸࡚ࢀࡉ࠸ࡋࡲ㸪᭩ࡁጞ

㸪3࠺࠸࠺⾜ࢆ᥎ᩙ┙⤊㸪࠸⾜ࢆ❶ᩥ┙㸪୰࠸⾜ࢆ⏬ィ๓ࡿࡵ ࣛࡿ࡞ࡽࢫࢭࣟࣉୗࡢࡘ

ࡢ࡛ࡲࢀࡇࠋࡿ࠶࡛ࢫࢭࣟࣉࢢࣥࢸ L2 ᭩ᡭࡁ᭩ࡓࢀ㸪ඃ࡚࠸࠾✲◊ࢫࢭࣟࣉࢢࣥࢸࣛ

ࠖ⏬ໟᣓⓗィࠕࡣࢀࡇࠋ㸦e.g., Sasaki, 2002㸧ࡿ࠸࡚ࢀࡉᣦࡀࡇࡿ࠶ࡀഴྥ࠺⾜ࢆ⏬ィ๓ࡿࡵጞࡁ

ࢀࡤ㸪ࣛࢢࣥࢸ᪉␎ࠋࡿ࠸࡚ࢀࡉࡘ୍ࡢ 
Yamanishi㸦2009㸧ࡣ㸪ໟᣓⓗィ⏬㸪ᒁᡤⓗィ⏬㸪᥎ᩙ㸪ᅇ㑊࠺࠸ 4 ⏝ࢆ㉁ၥ⣬ࡘᣢࢆୗᑻᗘࡢࡘ

ࡢࡇࠋࡓࡋẚ㍑ࢆ␗ᕪࡢ␎⏝᪉ࡢ㸪⇍㐩ᗘ㛫࠸⾜ࢆస᧯࡞㔞ⓗࡢ␎᪉ࢢࣥࢸࣛࡢ⪅⩦㸪Ꮫ࡚࠸

⤖ᯝ㸪ẚ㍑ⓗ㧗࠸⇍㐩ᗘࡢᏛ⩦⪅ࡣẚ㍑ⓗప⇍㐩ᗘࡢᏛ⩦⪅ẚ㍑࡚ࡋ㸪ໟᣓⓗ࡞ィ⏬ࡾࡼࢆከࡃ⏝

 ࠋࡿ࠸࡚ࡗ࡞ࡽ᫂ࡀࡇࡿ࠶ࡀഴྥࡿ࠸
㸪ᐇ㝿ࡵࡓࡿ࠸࡚ࡋస᧯࡛ࡳࡢ⟆ᅇࡢ㉁ၥ⣬ࢆ␎᪉ࢢࣥࢸࣛࡢ⪅⩦㸪Ꮫࡣ࡛✲◊ࡢࡇࡋࡔࡓ

Ꮫ⩦⪅ࢢࣥࢸࣛࡓࡗࡀ᪉␎ࢆ㉁ၥ⣬ࡢᅇ⟅ࡢࡀ⛬ᗘᫎࡣࡿ࠸࡚ࡋ᫂☜ࡑࠋ࠸࡞࠸࡚ࡗ࡞

ࡇࡑ㸪ࡵࡣᙜ࡚ࣝࢹᙧᅇᖐࣔ⥺ࡧࡼ࠾ࣝࢹศᕸࣔࣥࢯ࣏ࢆ⛣⣔ิ᥎ࡢ㸪ቑຍㄒᩘࡣ࡛✲◊ᮏ࡛ࡇ

࡛ᚓࡢࢫࢭࣟࣉࢢࣥࢸࣛࢆ್ࡓࢀࡽഴྥࡢᣦᶆ࡚ࡋ᥇⏝࡛ࡇࡿࡍ㸪ࣛࡢࢫࢭࣟࣉࢢࣥࢸ᧯

స࠺⾜ࢆ㸦e.g., ᕝཱྀ࣭ᐊ⏣࣭ᚋ⸨, 2014㸧ࠋࡤ࠼㸪ࣥࢯ࣏ศᕸᙜ࡚ࡓࡵࡣ㝿ᚓࡿࢀࡽ ࡀ್ࡢ

࠸ࡁ㸪Ꮫ⩦⪅ࡀໟᣓⓗ࡞ィ⏬㛫ࢆከࡃࢆࡇࡿ࠸࡚࠸㸪ᑠ࠸ࡉໟᣓⓗ࡞ィ⏬㛫

ࡃ㛫ࡀᑡ࡚ࡋ࠺ࡇࠋࡍ♧ࢆࡇ࠸࡞ᚓࡓࢀࡽᣦᶆ㸪㉁ၥ⣬ㄪᰝࡢ⤖ᯝࡢ㐃㛵㸪Ꮫ⩦⪅ࣛࡢ

 ࠋࡿࡍⓗ┠ࡢ✲◊㸪ᮏࢆࡇࡿࡍド᳨ࢆ㛵ಀࡢ␎᪉ࢢࣥࢸࣛࢫࢭࣟࣉࢢࣥࢸ
 
2. ᮏ◊✲ 
2.1 ཧຍ⪅ 
ཧຍ⪅ࡣ㸪᪥ᮏࡢᏛᅾ⡠࡚ࡋⱥㄒࢆᏛ⩦ࡿ࠸࡚ࡋᏛ⏕࣭Ꮫ㝔⏕ 17 ᖹᆒࡢ⪅ཧຍࠋࡿ࠶࡛ྡ

TOEIC ࡣࢥࢫ 790 Ⅼ㸦SD = 154.22㸧࡛ࡾ࠶㸪ẚ㍑ⓗ㧗⇍㐩ᗘࡢᏛ⩦⪅ࠋࡿࢀࡽ࠼⪄ 
 
2.2 ᡭ㡰 
ཧຍ⪅ࡣ 30 ศࢫࢭࣟࣉࢢࣥࢸࣛࢆࢢࣥࢸࣛࢭࢵ࢚ࡢグ㘓࢙࢘ࢺࣇࢯWritingMaetriX㸦ⲡ

ⷷ, 2015㸧࡛ ᚋ㸪ࡢࢢࣥࢸࣛࢭࢵ࢚ࠋࡓࡗ࠶ෆᐜ࡛ࡿࡍ㛵ᐙ᪘⾡㸪⛉Ꮫᢏࡣࢡࢵࣆࢺࠋࡓࡗ⾜

ཧຍ⪅ࢢࣥࢸࣛࡣ᪉␎㛵ࡿࡍ㉁ၥ⣬㸦Yamanishi, 2009㸧ࡢ㡯┠㸦k = 33㸧ᅇ⟅ࠋࡓࡋ 
 

2.3. ศᯒ 
㞟ࡽࢱ࣮ࢹࢫࢭࣟࣉࡓࡋ⟬ฟࡓࢀࡉ㸪ㄒᩘ㸪ࣥࢯ࣏ศᕸࡢᙜ࡚ࡢࡾࡲࡣⰋ࢝ࡍ♧ࢆࡉ

್㸪ࣛࡢࢢࣥࢸഴྥࡍ♧ࢆ ್㸪⥺ᙧᅇᖐࣔࣝࢹᙜ࡚ࡓࡵࡣ㝿ᚓࡿࢀࡽഴ࣭ࡁษ∦㸪⥺ᙧᅇᖐ

㸪ᩘࡢ㸦ศ㸧ࢺ࣏ࣥࢱ࣮ࢹࡓࡗ࡞ࡋቑຍࡀ㸪ㄒᩘ࡚ࡋR2್㸪᥎ᩙᅇᩘࡍ♧ࢆࡾࡲࡣᙜ࡚ࡢࣝࢹࣔ
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᪉␎㛵ࡿࡍ㉁ၥ⣬ࡢୗᑻᗘࡢࡈᖹᆒᅉᏊᚓⅬࢆኚᩘࡿࡍ㸪ከኚ㔞┦㛵ศᯒ㸦ࡢ࣐ࣥࣆࢫ㡰

┦㛵ศᯒ㸧ࢆᐇࠋࡓࡋ 
 

3. ⤖ᯝ࣭⪃ᐹ 
ከኚ㔞┦㛵ศᯒࡢ⤖ᯝࢆᅗ 2 ࢭࣟࣉࢢࣥࢸࣛࡢ⪅⩦Ꮫࡓࡋᣦᶆ㸪㔞ⓗࡽᯝ⤖ࡢࡇࠋࡍ♧

ࡀ㐃㛵࡞࠺ࡼࡢ௨ୗࡣ㛫ࡢ␎᪉ࢢࣥࢸࣛࡢ⪅⩦Ꮫࡓࢀࡽᚓ࡚ࡗࡼ㸪㉁ၥ⣬ㄪᰝഴྥࡢࢫࢭ

ࢫࢭࣟࣉࢢࣥࢸࣛࡣ␎᪉ࢢࣥࢸࣛࡢ⪅⩦㸪Ꮫࡽᯝ⤖ࡢࡽࢀࡇࠋࡓࡗ࡞ࡽ᫂ࡀࡇࡿ࠶

ᫎࡀࡇࡿ࠸࡚ࢀࡉ♧၀ࠋࡓࢀࡉ 

0.4

0.41
0.410.44

0.45

-0.47

0.49

-0.5

0.51

0.52

-0.56
-0.58

0.58

-0.62

0.65

-0.67

-0.67

-0.74

0.75

-0.77

-0.83

0.97
Words

Lambda

Poisson.chisq Intercept

Slope

R^2

RevNum

GP
LP

RR

AV  
ᅗ 1. ኚᩘ㛫ࡢ㛵ಀࡣ್ࡢୖࢫࣃࠋࢢࣥࣜࢹࣔࣝ࢝ࣇࣛࢢࡍ♧ࢆ┦㛵ಀᩘࠋࡍ♧ࢆRevNum ᥎ᩙᅇᩘ㸪ࡣ

GP ໟᣓⓗィ⏬㸪LPࡣ ᒁᡤⓗィ⏬㸪RRࡣ ᥎ᩙ㸪AVࡣ  ࠋࡍ♧ࢀࡒࢀࡑࢆᅇ㑊ࡣ
 

ཧ⪃ᩥ⊩ 
ᕝཱྀຬస࣭ᐊ⏣࣭ᚋ⸨ளᕼ (2014). ࡿࡅ࠾ࢢࣥࢸࣛࢭࢵ࢚ࠕቑຍㄒᩘࡢ⣔ิ᥎⛣ഴྥࡣ

࡚ࠖ̿࠸⏝ࢆࢢࣥࢸࢵࣇࡢศᕸࣥࢯ࣏ࡧࡼ࠾ࣝࢹᙧᅇᖐࣔ⥺̿ࡿࡍ ணࢆホ౯ࢭࢵ࢚

ࠗ➨ 40 ᅇᅜⱥㄒᩍ⫱Ꮫᚨᓥ◊✲Ⓨ⾲ண✏㞟࠘306–307. 
ⲡⷷ㑥ᗈ࣭㜿㒊㍜࣭⚟⏣⣧ஓ࣭ᕝཱྀຬస (2015). ࠕᏛ⩦⪅ࢆࢫࢭࣟࣉࢢࣥࢸࣛࡢグ㘓࣭ྍど࣭

ศᯒࡿࡍከᶵ⬟ᆺࡢ࢙࢘ࢺࣇࢯ㛤Ⓨ㸸WritingMaetriXࠖࠗእᅜㄒᩍ⫱࣓ࢹᏛ୰㒊ᨭ㒊◊✲⣖せ࠘

26, 23–34. 
Sasaki, M. (2002). Building an empirically-based model of EFL learners’ writing processes. In S. Ransdell & M-L. 

Barbier (Eds.), New directions for research in L2 writing (pp. 49–80). Amsterdam: Kluwer Academic. 
Yamanishi, H. (2009). Japanese EFL learners’ use of writing strategies: A questionnaire survey. The Bulletin of the 

Writing Research Group, JACET Kansai Chapter, 8, 53–64.  

Ꮫ⩦⪅ࢢࣥࢸࣛࡢ᪉␎ࡣ

⌧ᐇࢫࢭࣟࣉࢢࣥࢸࣛࡢᫎࡿࢀࡉ

◊✲⫼ᬒ

ᮏ◊✲

ཧຍ⪅
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ཧ⪃ᩥ⊩

 

 ⣴⾜ືẚ㍑㸸᳨ࡢ㎡᭩ࢺࢵࣞࣈࢱ㎡᭩࣐࣍ࢫ

ணഛㄪᰝ 
 

ᑠᒣ ᩄᏊ㸦㜰㇂Ꮫ㸧 
 

 ࢫ࣮࢙ࣇ࣮ࢱࣥ㎡᭩㸪᳨⣴⾜ື㸪ㄆ⋡㸪㎡᭩ࢺࢵࣞࣈࢱ㎡᭩㸪࣐࣍ࢫ 㸸ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
ᮏ◊✲ࠊࡣࡢࢇࡸᏛ⏕ࡀᡤ᭷࢛ࣥࣇࢺ࣮࣐ࢫࡿ࠸࡚ࡋ㸦௨ୗ࣐࣍ࢫࠊ㸧㐺ษ࡞㎡᭩ࡀᦚ

㍕ࡓ࠸࡚ࢀࡉሙྜࠊࡢⱥㄒᏛ⩦ྍࡢ࡚ࡋ࣮ࣝࢶ⬟ᛶ᳨ࢆウࢆࡇࡿࡍ┠ⓗ≉ࠋࡿ࠸࡚ࡋᅇࠊࡣ

ࡀഴྥࡴዲࢆࢻ࣮࣮࣎࢟ࡣⱥㄒᏛ⩦ࠊࡣ࣮ࢨ㸯㸧㟁Ꮚ㎡᭩࣮ࣘࠊࡓࢀࡽᚓࡽᯝ⤖✲◊ࡢ࡛ࡲࢀࡇ

ࢺࢵࣞࣈࢱ࡚ࡋ࣮ࣝࢶ⩦Ꮫࠊᖺ㱋ᒙ࡛࠸ᖜᗈ࡛ࡲࡿ⮳ᏛࡽᑠᏛᰯࠊ㸰㸧㏆ᖺࠊࡓࡲࠊࡇࡿ࠶

ࡼࡢࡣሙྜࡿ࠶࡛ࡌྠࡰࡀࢫ࣮࢙ࣇ࣮ࢱࣥࡢ㎡᭩≉ࠊ࠼ࡲ㋃ࢆࠊࡇࡿ࠶ࡀഴྥࡿࢀࡉ⏝ࡀ

ࡿࡍẚ㍑ࢆᏛ⩦ຠᯝࡸື⾜⣴᳨ࡢ㎡᭩ࢺࢵࣞࣈࢱ㎡᭩࣐࣍ࢫࠊࡵࡓࡿㄪࢆࡿࢀࡽぢࡀ࠸㐪࡞࠺

 ࠋࡓࡋࡇ
 
2. ◊✲ 
2.1 ཧຍ⪅ 
ᮏ◊✲ࠊࡣேᩥ⣔Ꮫ㒊ᡤᒓࡿࡍᏛ㒊⏕ 5 ྡ㸦ဨࡀᖺᗘࡢ㟁Ꮚ㎡᭩࣐࣍ࢫ㎡᭩ࡢẚ㍑ᐇ㦂ཧ

ຍࡓࡋᏛ⏕㸧ࢆᑐ㇟ಶูࠋࡓࢀࢃ⾜๓ᐇࡢࢺࢫࢸࢬ࣮ࣟࢡࡓࡋ⤖ᯝࠊࡽ࡞ཧຍ⪅ࡢࡽⱥ

ㄒ⩦⇍ᗘึࡣ୰⣭⛬ᗘࠋࡓࢀࡽ࠼⪄ 
 

2.2 ⏝ᩍᮦ㎡᭩ 
� ᮏ◊✲⏝ࡓࡋⱥㄒᩍᮦࠊࡣⱥ᳨ 2 ⣭ࡢ➹グၥ㢟㸦༢ᩥ㐺ษ࡞ㄒࢆ㑅ᢥࡿࡍㄒᙡၥ㢟 10 ၥ 250
ㄒ⛬ᗘࡢㄞゎၥ㢟 5 ၥ㸧࡛ࠋࡓࡗ࠶ཧຍ⪅ࡀ⮬ྛࠊࡣࡽᡤ᭷࣐࣍ࢫࡿࡍ㎡᭩㸦ࢫࢽ࣮ࢪⱥ㎡� ➨

㸲∧ࡳ῭࣮ࣝࢺࢫࣥࡀ㸧ࠊྠ  ࠋࡓࡋ⏝ࢆ㸦iPad Air㸧ࢺࢵࣞࣈࢱࡢࡳ῭࣮ࣝࢺࢫࣥࢆࣜࣉ㎡᭩ࡌ
 
2.3 ᡭ㡰 
ᐇ㦂࡛ࠊࡣ㎡᭩ࢆࣜࣉᦚ㍕ࠊࢀࢃ⾜࡚࠸⏝ࢆࢺࢵࣞࣈࢱ࣐࣍ࢫࡓࡋ㸯㸧᳨ ⣴㛫ࠊ㸰㸧᳨ ⣴ㄒᩘࠊ

㸱㸧ⱥㄒၥ㢟ࡢṇ⟅⋡ࠊ㸲㸧୍㐌㛫ᚋ᳨ࡢ⣴ㄒࡢㄆ⋡ࠊ㸳㸧Ꮫ⩦⪅ࢆ࡞ࠊࢡࢵࣂࢻ࣮ࣇࡢࡽ

ẚ㍑᳨ウࠋࡓࡋ 
ࢺࢵࣞࣈࢱࠊࡋព⏝ࢆⱥㄒၥ㢟ࡢ⏝⩦⦏ࠊࡵࡓࡓࡗ࡞࠸࡚ࡋᡤ᭷ࢆࢺࢵࣞࣈࢱࡀཧຍ⪅ဨࠊࡎࡲ

㎡᭩ࡢ࠸᪉༑ศࡓࢀ័Ⅼ࡛ࡢࣝ࣋ࣞྠࠊⱥㄒࡢၥ㢟࣐࣍ࢫࠊࢆ㎡᭩ࢺࢵࣞࣈࢱ㎡᭩࡛ࡒࢀࡑ

ࡓࡋ⏝ᐇ㦂࡛ࡋ࡞ண࿌ࠊ㐌㛫ᚋ୍ࠋࡓࡗࡽࡶ࡚ࡋ⟆ゎࢀ 2 ✀㢮ࡢⱥㄒၥ㢟ࢆᵓᡂࡿ࠸࡚ࡋ༢ㄒࡢ

ㄆࡢࡑࠋࡓࡗ⾜ࢆࢺࢫࢸᚋࠊ࠸⾜ࢆ࣮ࣗࣅࢱࣥ㎡᭩ࡢ࡚࠸ࡘࢫ࣮࢙ࣇ࣮ࢱࣥࡢពぢࡶ࡞ヲࡃࡋ

ᑜࠋࡓࡡ 
 
3. ⤖ᯝ 
⾲ 1 ⱝࡀ⋠⟆ṇࡢㄞゎၥ㢟ࠊሙྜࡓࡋ⏝ࢆ㎡᭩࣐࣍ࢫࠊ࡚ࡋᯝ⤖ࠋࡓࡋグࢆᖹᆒ್ࡢࢀࡒࢀࡑ

ᖸపࡢࢺࢫ࢟ࢸࡣࢀࡇࠊࡀࡓࡗෆᐜࡀ㛵ಀ୍ࡀࡇࡓࡋᅉ࣐࣍ࢫࠊࡓࡲࠋࡿࢀࡽ࠼⪄㎡᭩ࣞࣈࢱࠊ
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ࡶࡿ࠶࡛ࡌྠࡰࡣ⣴ㄒᩘ᳨ࡸ㛫ࡢࡵࡓࡢ⟆ⱥㄒၥ㢟ゎࠊࡶ࡚ࡋ⏝ࢆ㎡᭩ࡢࡽࡕࡢ㎡᭩ࢺࢵ

 ࠋ࠸῝⯆ࡶࡇࡓࢀࡽぢࡀᕪㄆㄒᩘ㸦ㄆ⋡㸧ࠊࡎࡽࢃ
ᮏࠊࡀࡿ࠸࡚ࡋุ᫂ࡀࡇࡴዲࢆࢻ࣮࣮࣎࢟ࡣ⪅⩦Ꮫࡔࢇࡋぶࢀ័㟁Ꮚ㎡᭩ࠊࡽඛ⾜▱ぢࠊࡓࡲ

◊✲࡛⏝ࡓࡋ㎡᭩ࠊࡣᾮᬗ⏬㠃ࡢࠊࡾ࡞␗ࡀࡳࡢࡉࡁ㎡᭩ࠊࡾࡼࡶࡣࢶࣥࢸࣥࢥ㎡᭩ࣇ࣮ࢱࣥ

ࣈࢱ࠸ࡍࡸぢࡃࡁࡀ㠃⏬ࠊࡣ๓࣮ࣗࣅࢱࣥࠊࡽࡇࡓࡋ࠺ࡇࠋࡓࡗ࠶࡛ࡌྠࡃࡓࡗࡲࡣࢫ࣮࢙

ࠊࡽࡇࡿࡁᡭ࡛᧯స࡛∦ࡸࡇࡿ࠶㌟㏆࡛ᖖࠊࡀࡓࢀࡽ࠼⪄ࡿࢀࡉᨭᣢᅽಽⓗࡀ㎡᭩ࢺࢵࣞ

 ࠋ࠸ࡓࡋሗ࿌ࢆヲ⣽ࡢෆᐜ࣮ࣗࣅࢱࣥࡢࡽ⏕Ꮫࠊࡣᙜ᪥ࠋࡓࡗከࡶኌࡿࡍᨭᣢࢆ㎡᭩࣐࣍ࢫ
ࡓࢀࡽ㝈࡚ࡵᴟࡀᩘࢱ࣮ࢹࡣᅇ≉ Pilot ᐇ㦂࡛ࠊࡵࡓࡿ࠶ᚋࢆᩘࢱ࣮ࢹࡣቑࡋࡸಙ㢗ᛶࢆ㧗࡚ࡵ

 ࠋࡿ࠶ணᐃ࡛ࡃ࠸
 
 ⾲ 1.  

ᖹᆒ್ࡢẚ㍑ 

 ㎡᭩ࢺࢵࣞࣈࢱ ㎡᭩࣐࣍ࢫ 

ゎ⟅㸦᳨⣴㸧㛫㸦ศ㸧 48.80 46.40 
ㄒᙡၥ㢟ṇ⟅  ᩘ 8.20 8.20 
ㄞゎၥ㢟ṇ⟅  ᩘ 2.60 4.60 

᳨⣴ㄒ  ᩘ 33.80 30.80 
ㄆㄒ  ᩘ 17.00 11.40 

ㄆ⋡㸦%㸧 42.37 28.55 

  
 
ㅰ㎡ 

� ᮏ◊✲୍ࡢ㒊ࠊࡣᖹᡂ 27 ᖺᗘᩥ㒊⛉Ꮫ┬⛉Ꮫ◊✲㈝⿵ຓ㔠㸦ᇶ┙◊✲ C㸪ㄢ㢟␒ྕ 15K02739 ◊✲௦⾲⪅㸸ᑠᒣᩄᏊ㸧

ࠊࡓࡲࠋࡓ࠸㡬ࢆຓゝ࡞㈗㔜ࡣࡽᮃ᭶ṇ㐨Ặ㸦㯇⃝Ꮫ㸧ࡢ⪅✲◊㐃ᦠࠊ࡚ࡋ㝿ᮏ◊✲ᐇࠋࡓࢀࢃ⾜࡚ࡅཷࢆຓᡂࡢ

㸦ᰴ㸧ಟ㤋᭩ᗑ ⦅㞟㒊ࡢᮌᮧ୍ᙪẶࡶᚚ♩ࠋ࠸ࡓࡆ࠶ࡋ⏦ࢆ 

 
ཧ⪃ᩥ⊩ 
ᑠᒣᩄᏊ㸦2014㸧㟁Ꮚ㎡᭩㸽࣐࣍ࢫ㎡᭩㸽㸸� ➨Ꮫ㸦LET㸧ࢹ࣓⫱እᅜㄒᩍࠕࡿ᥈ࢆᛶ⬟ྍࡢࡑ

54 ᅇᅜ◊✲� Ⓨ⾲せ㡯ࠖ92-93. 
ᑠᒣᩄᏊ㸦2013㸧࣐࣍ࢫ∧㎡᭩ྍࡢ⬟ᛶ㸸� 㟁Ꮚ㎡᭩ࡢẚ㍑࡚࠸࠾㸬ࠕእᅜㄒᩍ⫱࣓ࢹᏛ㸦LET㸧

➨ 53 ᅇᅜ◊✲� Ⓨ⾲せ㡯ࠖ168-169. 
Koyama, T. & Takeuchi, O. (2003). Printed Dictionaries vs. Electronic Dictionaries: A Pilot Study on How Japanese 

EFL Learners Differ in Using Dictionaries. Language Education & Technology 40, 61-79. 
Koyama, T. & Takeuchi, O. (2004). Comparing electronic and printed dictionaries: How the difference affected EFL 

learning. JACET Bulletin, 38, 33-46. 
Koyama, T. & Takeuchi, O. (2007). Does look-up frequency lead to better comprehension of EFL learners?: Two 

empirical studies on electronic dictionaries. Calico Journal. 25, 110-125. 
Prensky, M. (2001). Digital Natives Digital Immigrants. On the Horizon, 9, MCB University Press. 
 

⣴⾜ືẚ㍑㸸᳨ࡢ㎡᭩ࢺࢵࣞࣈࢱ㎡᭩࣐࣍ࢫ

ணഛㄪᰝ

ࡵࡌࡣ

◊✲

ཧຍ⪅

⏝ᩍᮦ㎡᭩

ᡭ㡰

⤖ᯝ
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８
月
５
日（
水
）

እᅜㄒᩍ⫱࣓ࢹᏛ➨ 55ᅇᅜ◊✲



၀♧ࡵࡲ

ཧ⪃ᩥ⊩

 

ඣ❺ࡀ⏝ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡿࡍ᪉␎ࡢศᯒ 
 

ᕝ ⌮⍰㸦ECC  ᯞሯཎᩍᐊ㸧ࢽࣗࢪ

 

 ᪉␎㸪ඣ❺㸪⦪᩿ⓗ◊✲㸪Observation scheme㸪BICSࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ 㸸ࢻ࣮࣮࣡࢟

 

 ࡵࡌࡣ .1
⌮ࡢຊ⬟ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ࡚ࡗࡼ Canale and Swain (1980)ࡣ᪉␎㸦௨ୗCS㸧ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ

ㄽⓗࡀࢡ࣮࣒࣮࣡ࣞࣇᥦၐࡓࢀࡉⅬࠊࡾࡼⱥㄒ⬟ຊࡢ㔜せ࡞せᅉ࡚ࡋከࠋࡓࡁ࡚ࢀࡉ࡞ࡀ✲◊ࡢࡃ

ࡢ࡚࠸ࡘ⪅⩦Ꮫࡢ୰Ꮫ⏕௨ୗࠊࡋࡋ CS ඣࠊࡣ࡛⾲ᮏⓎࠋ࠸࡞࠸࡚ࢀࡉ࡞ࡣࡃከࡔࡲࡣ✚㞟ࡢ✲◊

CSࡢ❺ ⏝㛵ࡿࡍほᐹㄪᰝࡢ⤖ᯝࢆሗ࿌ࠋࡿࡍᮏ◊✲ࡢ┠ⓗ(1)ࠊࡣඣ❺ࡀ⏝ࡿࡍCS ⏝ࡢ≉ᚩࠊ

(2)ඣ❺ࡀ⏝ࡿࡍCS  ࠋࡿ࠶ࡇࡿࡍࡽ᫂ࢆ㛵ಀᛶࡢⱥㄒ⬟ຊ

 

2. ཧຍ⪅ᡭ㡰 
� ᮏ◊✲ࡢཧຍ⪅ࡣⱥヰᩍᐊ㏻࠺ᑠᏛ⏕ 7 ྡ㸦6 ṓࡽ 12 ṓ㸧࡛ࠋࡿ࠶ㄪᰝ᪉ἲࠊࡣᩍᐊほᐹࠊ㉁

ၥ⣬ㄪᰝࠊⱥㄒ⬟ຊホ౯୕ࡢ✀㢮ࢆ⏝ࠋࡓࡋᩍᐊほᐹࠊࡣ࡚࠸࠾ඣ❺ࡀ⏝ࡿࡍ CS ࡍࡽ᫂ࢆ

ࡸ (COLT)ࢡ࣮࣒࣮࣡ࣞࣇᤵᴗほᐹࡓࢀࡉ㛤Ⓨ࡚ࡗࡼ Spada and Fröhlich (1995)ࠊࡵࡓࡿ Dörnyei 

CSࡢ Nakatani (2010)ࠊ(1995) ศ㢮⾲20ࠊࡶࢆ 㡯┠ࡿ࡞ࡽObservation scheme 2014ࠋࡓࡋ㛤Ⓨࢆ ᖺ

4 ᭶༙ࡽᖺ㛫ࠊほᐹㄪᰝࢆᐇࡓࡲࠋࡓࡋཧຍ⪅ࡢಖㆤ⪅ᑐ࡚ࡋ᪩ᮇⱥㄒᩍ⫱㛵ࡿࡍ㉁ၥ⣬ㄪᰝ

㸦14 㡯┠㸧ඣ❺ࡢⱥㄒ⬟ຊ㛵ࡿࡍ㉁ၥ⣬ㄪᰝ㸦26 㡯┠㸧༙ࠊࡽࡉࠋࡓࡗ⾜ࢆᖺ㛫ࡢ⤒ᖺኚࡼ

ࡍᑐⓎ㡢࣭ⱥㄒ࣭ࡃ᭩࣭ࡴㄞ࣭ࡃ⪺࣭ࡍヰࠊࡵࡓࡿࡍㄆ☜ࢆࡢࡿࡍኚ࠺ࡼࡢࡀⱥㄒ⬟ຊࡾ

ࡢែᗘࡿ 6 Evaluation sheet㸦18ࡿࡍホ౯ࡽほⅬࡢࡘ 㡯┠㸧ࢆ㛤Ⓨࠊࡋⱥㄒ⬟ຊホ౯ࢆ 3 ᅇᐇࠋࡓࡋ 

 

⾲ 1㸬Observation scheme 

CS Category Communication Strategies

Non-Linguistic Signals 1 Facial expression, 2 Gesture, 3 Sound imitation, 4 Face down, 5 Pause, 6 Eye-contact

L1-based Abondonment 7 Asking, 8 Stalling or Time-gaining, 9 Answer and response

Interlanguage 10 Code-switching, 11 Foreignizing

Appeal for Help 12 Questions, 13 Asking for repetition, 14 Raising intonation

Maintenance Strategy 15 Active response, 16 Shadowing

Others 17 Stalling or Time-gaining, 18 Approximation, 19 Word coinage, 20 Others
 

 

3. ⤖ᯝ 
ศᯒࡢ⤖ᯝࠊඣ❺ࡣᵝ࡞ࠎ✀㢮ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡢ᪉␎ࢆ⏝ࠋࡓ࠸࡚ࡋඣ❺ࡃࡼࡶ᭱ࡀ⏝ࡿࡍ

ᣢ⥔ࢆヰࠊ࣮ࢪࢸࣛࢺࢫᅇ㑊ࡓࡋ᪥ᮏㄒ୰ᚰࠊ࣮ࢪࢸࣛࢺࢫ࡞㠀ゝㄒⓗࡣ␎᪉ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ

ࢪࢸࣛࢺࢫ୰㛫ゝㄒࠊࡣ␎᪉ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ࠸࡞ࡋ⏝ࡾࡲ࠶ࡀ❺ඣࠋࡓࡗ࠶࡛࣮ࢪࢸࣛࢺࢫࡿࡍ

㸦ᅗࡓࡗ࠶࡛࣮ࢪࢸࣛࢺࢫࡿࡵồࢆࡅⱥㄒ࡛ຓࠊ࣮ 1㸧ࡓࡲࠋពᅗⓗࠊࡀ࠸࡞࠸࡚ࡅཷࢆࢢࣥࢽ࣮ࣞࢺㅮ

ᖌࡸ㐩ࡀ⏝ࡿࡍCS CSࡾࡼࡇࡿఝ┿ࢆ ࢩ࣮ࢣࢽ࣑ࣗࢥࡢ❺ඣࠋࡓࢀࡉㄆ☜ࡀጼࡿ࠸࡚ࡋᚓ⩦ࢆ

ࣙࣥ᪉␎ࡢ⏝ࠊࡣຓࢆࡅồࡿࡵᙺࢆࢺࢵࣉࣥࠊⓎ⏕ࡿࡏࡉᙺࡾࡼࠊヲ࠸ࡋሗࡁ⪺ࢆฟࡍᙺࠊ

⯆ࡍ♧ࢆࡇࡿ࠶ࡀᙺࠋࡿࢀࡽ࠼⪄ࡿ࠶ࡀ 
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ᅗ 1㸬ඣ❺ࡀ⏝ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡿࡍ᪉␎ 

 
CS ⏝ⱥㄒ⬟ຊ㛵ࡸࡸࠊࡣ࡚ࡋᙉ࠸㈇ࡢ┦㛵㛵ಀุࡀࡇࡿ࠶ࡀ᫂ࡣࢀࡇࠋࡓࡋඣ❺ࡀ⏝ࡿࡍ

CS CSࡢࡵࡓࡢヰ⥔ᣢࡿ࠸⏝ࡀ⪅⩦ⱥㄒᏛࡓࡋᡂຌࠊࡃᙉࡀഃ㠃࡞ൾⓗ⿵ࡢゝㄒ⬟ຊࡣ ࡚ࡗ࡞␗ࡣ

 ࠋࡿ࠸࡚ࡋ♧ࢆࡇࡿ࠸
 
 ၀♧ࡵࡲ .4
ᮏ◊✲ࠊࡽⱥㄒࢆᏛ⩦ࡿࡍඣ❺ࡶ CS ␎᪉࡞㠀ゝㄒⓗࡀࡃከࡢࡽࢀࡑࠊࡇࡿ࠸࡚ࡋ⏝ά⏝ከࢆ

CSࠊ࡚ࡋ၀♧ࡢ✲◊ࠋࡓࡗ࡞ࡽ᫂ࡀࡇࡿ࠶࡛␎ᅇ㑊᪉ࡸ ᣢ⥔ࢆヰࡃ㛗ࡾࡼ࡛ࡇࡿࡍ⏝ࢆ

ࡉᣑࡽࡉᚋࠋࡿ࠶᭷ຠ࡛ࡀᣦᑟࡿࡏࡉ㐍ಁࢆ⩦ⱥㄒᏛ࡚ࡋ㏻ࢆヰࡢࡑࠊࡾ࡞⬟ྍࡀࡇࡿࡍ

CSࠊ୰࡛ࡢ⫱ⱥㄒᩍࡢ㇟ᑠᏛ⏕ᑐ࠺ࢁ࠶࡛ࡿࢀ ࡿ࡞᰾ࡢ (ຊ⬟ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥᇶ♏ⓗ) BICSࡣ

 ࠋࡿࢀࡽ࠼⪄
 
ཧ⪃ᩥ⊩ 
Canale, M. & Swain, M. (1980). Theoretical bases of communicative approaches to second language teaching and 

testing. Applied Linguistics, 1(1), 1-47.  
Dörnyei, Z. (1995). On the teachability of communication strategies. TESOL quarterly, 29(1), 55-85. 
Nakatani, Y. (2010). Identifying strategies that facilitate EFL learners’ oral communication: A classroom study using 

multiple data collection procedures. The Modern Language Journal, 94(1), 116-136. 
Spada, N & Fröhlich, M. (1995). Communicative orientation of language teaching observation scheme: Coding 

conventions and applications. Sydney, Australia: National Centre for English Language Teaching and 
Research, Macquarie University. 
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⪃ᐹᚋࡢㄢ㢟

ཧ⪃ᩥ⊩

 

༠ാᏛ⩦ࡢຠᯝ㛵୍ࡿࡍ⪃ᐹ 
 

ὠ⏣ ࡳࢁࡦ㸦᫂Ꮫ㸧 
 

  ࡅ㸪ືᶵ࡙ࢱ࣮ࢹ㸪༠ാᏛ⩦㸪㉁ⓗࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ 㸸ࢻ࣮࣮࣡࢟
 
 ᬒ⫼ࡢ✲◊ .1
ྜ࠼ᜨⓗᨭࠕࠋࡿࢀࡽࡆᣲࡀ⩦༠ാᏛ࡚ࡋࡘࡦࡢᏛ⩦ᙧែࡿࡍᾰ㣴ࢆຊ⬟ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ

࡚ࡋ࠾ࢆཧຍࡢࡑ㸪ࡋಖドࢆᶵࡢཧຍࠕࡶ⏕Ꮫ࠸࡞ࡢಙ⮬㸪ⱥㄒࡣ⩦༠ാᏛࡿࡍᇶᮏࢆࠖ࠸

ពࡿ࠶⤒㦂ࡿࡍ㇏ࢆᶵࢆಖド Ⓨゝ➼ᖹࡀࡶㄡࡣ࡛ࡇࡑࠋ2006㸧ࠊ⸩㸦బࡿ࠸࡚ࢀࢃ࠸ࡿࡍࠖ

ࡉព㆑ࡀ㊥㞳࡞㌟ศⓗࡧࡼ࠾㸪♫ⓗࡣ࡛ࣝࣂࢽ࣮࢝ᛶ㸦ࣝࣂࢽ࣮࢝ࠕࡢሙ࡛ࡢ⩦㸪Ꮫࡤࢃ࠸㸪ࡿࡁ࡛

ࡣᾰ㣴ࡢ▱ㄆࢱ࣓ࡢ⪅⩦㸪Ꮫࡽࡉࠋࡿࢀࡉᥦ౪ࡀࠖ㸧(Bakhtin, 1981)ࡿࢃࡀࠎேࡎࢀ individual 
learningࡸcompetitive learningࡾࡼcooperative learningࡢ᪉ࡾࡼࡀຠᯝⓗ (Johnson & Johnson, 1989) ࡛ࡿ࠶

 ࠋࡿࢀࡽ࠼⪄ࡿ࠶ࡀຠᯝࡶᡂ⫱ࡢᏛ⩦ែᗘ࡞ᚊⓗ⮬ࡿࢃ㛵ࡃ῝▱ㄆࢱ࣓ࡣ⩦㸪༠ാᏛ࡛ࡢ

 
 ⓗ┠ࡢ✲◊ .2
� ᮏ◊✲ࡣ㸪༠ാᏛ⩦ࡀ㸪Ꮫⱥㄒᩍ⫱࡞࠺ࡼࡢ࡚࠸࠾Ꮫ⩦ຠᯝࡋࡽࡓࡶࢆ㸪⮬ᚊⓗᏛ⩦ែᗘࡢ⫱

ᡂ࠺㈉⊩᳨ࡿࡍドࢆࡇࡿࡍ┠ⓗࠋࡿࡍ 
 
3. ཧຍ⪅ 
ཧຍ⪅ࡣᏛࡢᚲಟᤵᴗ࡛ࡢࢫࣛࢡࢢࣥࢽࢫࣜࡿ࠶ 1 ᖺ⏕ 㸪ィࢫࣛࢡ 2 53 ྡ㸦⏨Ꮚ 23 ྡዪᏊ 30 ྡ㸧

ࡣⱥㄒຊࠋࡿ࠶࡛ lower-intermediate (TOEFL ITP 350-460) ࡛ࢫࣛࢡࡀࡿ࠶ෆከᑡࡀࡁࡘࡽࡤぢࠋࡿࢀࡽ

㐌 2 ᅇࡢᤵᴗ࡚ࡍࡣⱥㄒ࡛⾜ࢀࢃ㸪Ꮫ⏕ࡶⱥㄒ࡛ヰࡀࡇࡍ⩏ົࠋࡿ࠸࡚ࢀࡽࡅ 
  
 ࡁ⥆ᡭࡢ✲◊ .4
 㞟ࢱ࣮ࢹ 4.1
� ྛᏛᮇࡢጞࡢ⮬ྛࡵᏛ⩦┠ᶆࢆタᐃࠋࡓࡏࡉẖᤵᴗᚋࠕࡣᏛ⩦ࡢࡾ㏉ࢆࢺ࣓ࣥࢥࠖࡾ᭩ࡏ㸪

༠ാᏛ࡚ࡗࡼ㉁ၥ⣬ㄪᰝࡣᏛᮇᮎࠋࡓࡏࡉグ㘓ࢆࢢ࣭ࣟࢢࣥࢽ࣮࡚ࣛ࠸ࡘ⩦Ꮫࡢ㸪ᩍᐊእࡽࡉ

ࡋᐇࢆ࣮ࣗࣅࢱࣥᅇ㢳ಶู⏕Ꮫࡢྡᩘࡣ㸪Ꮫᖺᮎ࠸⾜ࢆព㆑ㄪᰝࡿࡍ㛵ࡅᶵ࡙ືࡧࡼ࠾⩦

 ࠋࡓࡗ⾜ࢆศᯒ࡚ࡗ❧ᩥⓗどᗙ♫࡚࠸ࡘࢱ࣮ࢹ㉁ⓗࡢࡽࢀࡇࠋࡓ
 
4.2 ᡭ㡰 
ཧຍ⪅ࡣ 4 㸦1ࢀศࣉ࣮ࣝࢢࡢࡘࡎྡ ࢫࣛࢡ 6 ᗘ㸧๓ᮇ࣭ᚋᮇඹ⛬ࣉ࣮ࣝࢢ 8 ✀㢮ࡢ༠ാⓗά

┿ࡢⅆᫍ᥈ᰝᶵࡸࣔࢩ㸪ࡣẁ㝵࡛ࡢ 㸪Pre-listening-task (Zimmerman, 1998)ࡤ࠼ࡓࠋࡓࡗ⾜ࢆື

ࢺࢵ࣎ࣟࠕࡿ࠶࡛࣐࣮ࢸࡢࢺࢵࢽぢ࡚ࣘࢆ Ṕࡢࢻ࣮࣭ࣟࢡࣝࢩࠕ㸪ࡾࡓࡋࢆࣥࣙࢩࢵ࢝ࢫࢹ࡚࠸ࡘࠖ

ࢢࣥࢽࢫ㸪࡚ࣜࡋࡾࡓࡗ⾜ࢆάື࣮ࠖࢯࢢࢪࠕࡣ࡚ࡋ㛵ࢡࢵࣆࢺࡿࢀࢃᛮ࠸ࡋ㞴ࡀゎ⌮࡞ࠖྐ

ᚲせࢆ࣐࣮࢟ࢫ࡞άᛶࡓࡲࠋࡓࡏࡉ㸪In-task teamࠕ㸪ࡣ࡛  groupࠖࢻ࣮࣮࣡࢟ࡓࡗ࠸ὀ┠࡚ࡋ

note-taking ࡛࣌ࡸࣉ࣮ࣝࢢ࡚࠸ࡘ᪉࠼⟆ࡢෆᐜ⌮ゎၥ㢟ࡢࢢࣥࢽࢫ㸪ࣜࡾࡓࡋẚ㍑࠸ࢆ᪉ࡢ

ពぢࡽࡀ࡞ࡋࡾࡓࡋᵝ࠼⪄࡞ࠎ᪉ࡢࢳ࣮ࣟࣉࡸ᪉ࢆᏛࠋࡔࢇPost-task 㑇ఏᏊࠕࡸࠖ.E.Tࠕ㸪ࡣ࡛

ࢡ㸪ࡋ⾲Ⓨࡀ⪅⾲௦ࢆෆᐜࡢࡑࠊ࠸ྜࡁ⪺ࢆ࠼⪄ࡸ㦂⤒ࡢ࣮ࣂ࣓ࣥࡿࡍ㛵ࢡࢵࣆࢺࡢ࡞ࠖ࠼ࡳ⤌

 ࠋࡓࡋᐇࢆ⩦ᏛࡢᏛ⩦⪅୰ᚰࡅࡔࡿࡁ࡛࠺ࡼࡢࡇ㸪ࡌ㏻ࢆᖺ㛫ࠋࡓࡳ࡚࠼⪄ࡽࡉဨ࡛ࢫࣛ
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5. ⤖ᯝ�  
㉁ၥ⣬ㄪᰝࡢ⤖ᯝࡽ㸪༠ാᏛ⩦ࡢࢺ࣮࣓ࢫࣛࢡࠕࡣ㛵ಀ ㄆ㆑ࡢ㔜せᛶࡢࢢࣥࢽࢫࣜࠕࠖ ࡢࠖ 2 㡯┠

⯆ࡿࡍᑐࢢࣥࢽࢫࣜࠕ࡛࠸㸪ḟࢀࡽぢࡀຠᯝ࡞ࡁࡶ᭱ ゎ⌮ࡢせⅬࠕࠖ ࡢຊࠖࡿ࠼⪄ࠕࠖ 3 㡯┠

ே㛫㛵ಀࠕࡣ⩦㸪༠ാᏛࡀ⪅ཧຍࡢࡃከࠊࡓࡲࠋࡓࢀࡉㄆ☜ࡀຠᯝ࡞ࡽ᫂ࡶ ࡢせⅬࠕຊࠖࡿ࠼⪄ࠕࠖ

⌮ゎࠖࡢࢫࣛࣉ࡚࠸ࡘᙳ㡪ࢆࡀࡓ࠼⟆ࡓ࠼㸪53 ྡ୰ 7 ಙࠖ⮬ࡿࡍᑐࢢࣥࢽࢫࣜࠕ㸪ࡣ⪅ཧຍࡢྡ

ࡀ᪉ࡢࢺࢵ࣓ࣜࡢ⩦㸪༠ാᏛࡣ⪅ཧຍࡢࢇ㸪ࡋࡋࠋࡓࡋ⟆ゎࡓࡋᙳ㡪ࢫࢼ࣐ࡣ࡚ࡋᑐ

ࡢ㸪ᤵᴗࡾ࠾࡚࠼⪄࠸ࡁࡾࡼࢺࢵ࣓ࣜࢹ 30~40㸣ࡢ㛫ࢆ༠ാᏛ⩦ᙜ࡚ࠋࡓ࠸࡚࠼⟆࠸ࡓ 
ཧຍ⪅ࡣࡽࢺ࣓ࣥࢥࡢ㸪ࠕ⮬ศࡿ࡞␗ពぢࡅ⪺ࡀ㸪ࡾࡼ⌮ゎࡿࡲ῝ࡀ ࡶຊࡿ࠼⪄㸪࡚࠼ྜࡅຓࠕࠖ

㧗ࡿࡲ ࡿࡲ㧗ࡀពḧࡿࡍᑐᤵᴗࠊࡾࡲ῝ࡀゎ⌮ࡢศ⮬࡛ࡇࡿࡍࢆࣥࣙࢩࢵ࢝ࢫࢹࠕࠖ ຠᯝ࠺࠸ࠖ

ࡓࡏヰࡃࡋヲࡁࡿࡍ࢙ࢩࢆሗ࡚ࡗࡅࡔࡿࡁ࡛ࢆ࣓ࣔࠕ㸪ࡓࡲࠋࡓࢀࡉㄆ☜ࡀ ࡚ࡗࢆ࣓ࣔࠕࠖ

㉁ၥࡾࡓ࠼⟆㸪ᅔࡿ࠸࡚ࡗேࢆຓ࡞ࠖࡓࡅ㸪༠ാᏛ⩦✚ᴟⓗ㈉⊩ࡿࡍጼໃࠋࡓࢀࡽࡳࡀ�

ࡗࡶ㸪ࡕࡶࢆதព㆑➇ࡸࢀ࡚ࡋᑐேࡢࡿࢀࡷࡋࢆⱥㄒࠕ㸪࡛࣮ࣗࣅࢱࣥࡣ⪅ཧຍࡢࡾࡦ

ຮᙉ࠺ࡼࡋᛮࡓࡗ ࡓࡗ࠶ࡋ่⃭௰㛫ࡶእ࡛ࡢᩍᐊࠕࠖ ⩦Ꮫ࡞ᚊⓗ⮬ࡶᩍᐊእ࡛ࡀ⩦㸪༠ാᏛࡋヰࠖ

ែᗘࢆᘬࡁฟࡀࡇࡓ࠸࡚ࡋ☜ㄆࠋࡓࢀࡉ�

�

6. ⪃ᐹᚋࡢㄢ㢟 
ୖグ࠺ࡼࡢ༠ാᏛ⩦࡛ࡣ㸪near-peer role model�(Ushioda, 2013) ࡢᏑᅾ࡚ࡗࡼ㸪ከᵝࢳ࣮ࣟࣉ࡞

ࡃᥥ࡚ࡋ㸪⌮ࡤࢀࡍᶆ㸪ゝ┠࡞☜᫂࠺࠸ࠖ࠸ࡓࡾ࡞࠺ࡩ࡞ࢇ࠶ࠕ㸪ࡃ࡞࡛ࡅࡔࡔࢇᏛࢆ Ideal 
L2-self (ibid.)ࢆタᐃືࡵࡓࡓࡁ࡛ࡀࡇࡿࡍᶵ࡙ࡀࡅ㧗ࠋࡿࢀࡽ࠼⪄ࡓࡗࡲ┠ᶆࢆタᐃࡋ㸪ྥࢀࡑ

ࡃᇶ࡙▱ㄆࢱ࣓࠺࠸ࡍ┤ࡾ⦏ࢆ⏬ィࡧ࡚ࡗࡼࡇࡿ㏉ࡾ㸪ࡋ⾜ᐇ࡚࡚❧ࢆ⏬ィ࡚ࡅ

“Self-system” (Dörnyei, 2009) ࡀᶵ⬟࠺ࡼࡢࡇࠋ࠺ࡼ࠼࠸ࡓࡋ㸪༠ാᏛ⩦ࡣ௰㛫ࡾࡼࡢⰋ࠸㛵ಀࡀ

ࢩ࣮ࢣࢽ࣑ࣗࢥ㸪ࡾ࠶Ꮫ⩦ᙧែ࡛ࡿࡍᾰ㣴ࢆᏛ⩦ែᗘ࡞ᚊⓗ⮬࡚࠸ാࡀࢫࢡ࣑ࢼࢲࣉ࣮ࣝࢢࡍࡽࡓࡶ

ࣙࣥ⬟ຊࢆ㔜どࡿࡍᚋࡢⱥㄒᩍ⫱࡚࠸࠾㔜せ࡞ᙺࢆᯝࡀࡇࡍࡓᮇᚅࠋࡿࢀࡉ�

୍᪉㸪༠ാᏛ⩦ࡢࡘࡦࡢ㝈⏺࡚ࡋ㸪Ꮫ⩦ࡢ┤᥋ⓗຠᯝ࡚࠸࠾༶ຠᛶࡀపࡃ㸪༢ㄒࡸࢺࢫࢸ༢

ඖࢺࢫࢸ㸪ᐃᮇヨ㦂ࡢⅬᩘ࡞ࡁኚࡣぢࡀࡇࡓࡗ࡞ࢀࡽᣲࠋࡿࢀࡽࡆຍ࡚࠼㸪༠ാᏛ⩦ࡀຠᯝ

ࡶࡍࡊࡵࡀ⩦㸪༠ാᏛࡋࡋࠋࡿࢀࡽ࠼⪄ࡿ࠶ᚲせ࡛ࡀⱥㄒᇶ♏ຊࡢᗘ⛬ࡿ࠶⪅⩦Ꮫࡣࡿࡆୖࢆ

ࡿ࠶࡛ࡇࡿࡵ㧗ࢆࡅᶵ࡙ືࡢ࡚ࡅྥࠖ⩦Ꮫ࡞ᚊⓗ⮬ࠕ㸪ࡃ࡞ࡣ࡛ୖྥࡢⱥㄒᏛຊࡢᙜ㠃ࠖࠕ㸪ࡣࡢ

�ࠋ࠺ࡼ࠼࠸ࡿ࠸࡚ࡋⓎࢆຠᯝࡢࡑศ࡞ࡿࡵ㧗ࢆ▱ㄆࢱ࣓ࡢ⪅⩦Ꮫࡣ⩦㸪༠ാᏛࡤࡽ࡞ࡿ࠼⪄

ᚋࡣ㸪ᩍᐊࡢࢫ࣮ࢥࢫࢹศᯒ࡚ࡗࡼ㸪༠ാᏛ⩦ືᶵ࡙ࡢࡅ㛵㐃ࡽࡉࢆヲࠋ࠸ࡓࡋࡽ 
�

ཧ⪃ᩥ⊩ 
Bakhtin, M. M. (1981). The dialogic imagination: Four essays. Austin, TX: University of Texas Press.  
Dörnyei, Z. (2009). The L2 motivational self system. In Z. Dörnyei, & E. Ushioda (Eds.), Motivation, language 

identity, and the L2 self (pp. 9-42). New York: Multilingual Matters. 
Kemp, J. (2010). The listening log: motivating autonomous learning. ELT Journal, 64 (4), 385-395. 
Ushioda, E. (2013). International perspectives on motivation: Language learning and professional challenges (pp. 

192-215). London: Palgrave Macmillan. 
Zimmerman, B. J. (1998). Developing self-fulfilling cycles of academic regulation: An analysis of exemplary 

instructional models. In D. H. Schunk, & B. J. Zimmerman (Eds.), Self-regulated learning: From teaching to 
self-reflective practice (pp. 1-99). New York: Guilford Press. 
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�ࡿࡍୖྥ࡚ࡋ㏻ࢆࢺ࣮࣋ࢹ࣭ࢡࢵ࣑ࢹ࢝

ㄒᙡຊ㛵୍ࡿࡍ⪃ᐹ 
 

ᶫᑿ ᖹ㸦ྠᚿ♫Ꮫ Ꮫ㝔⏕㸧 

 

ࣙࢩ࣮ࢣࢽ࣑ࣗࢥ㸪ࢫࣃ࣮ࢥ㸪ㄒᙡຊ㸪ࢢࣥࢸ㸪ࣛࢺ࣮࣋ࢹ࣭ࢡࢵ࣑ࢹ࢝ 㸸ࢻ࣮࣮࣡࢟  ࣥ

 

 ࡵࡌࡣ .1
ᶫᑿ㸦2015㸧࡛ࢺ࣮࣋ࢹ࣭ࢡࢵ࣑ࢹ࢝ࠊࡣ㸦Academic Debate; AD㸧ࡢ⤒㦂ࠊࡀ᪥ᮏேⱥㄒᏛ⩦⪅

ADࠊ࡚࠸ࡘࡇ࠺࠸ࡿࡍᐤୖྥࡢຊ⬟ࢢࣥࢸࣛࡢ ⤒㦂⪅㠀⤒㦂⪅ᑐ࡚ࡋᐇࡓࡋⱥ

సᩥࡢࢺࢫࢸࡢᚓⅬศᯒࡽᙇࠊࡣ✲◊ࡢࡇࠊࡀࡓࡋⱥసᩥࢥࢫࡢࢺࢫࢸẚ㍑࠺࠸㔞ⓗ࡞ศᯒࡢ

ADࠊࡋጞ⤊ࡳ ࡛✲◊ᮏࠋࡓࡗ࡞࠸࡚ࢀࡉ࡞ࡀウ᳨࡞༑ศࠊࡣ࡚ࡋ㛵⫣㈉ࡢ㉁ࡢⱥᩥࡓࡋ㏻ࢆ

ADࠊࡣ ࡓࡋᶫᑿ㸦2015㸧࡛㞟ࠊ࡚ࡋ㛵ㄒᙡຊࠖࠕࠊ୰࡛ࡢຊ⬟ࢢࣥࢸࣛࡿࡍୖྥ࡚ࡋ㏻ࢆ AD

⤒㦂⪅࣭㠀⤒㦂⪅ࡸࢫࣃ࣮ࢥࡢ᪥ᮏேⱥㄒᏛ⩦⪅ࢫࣃ࣮ࢥ ICNALE  ࠋࡿࡍウ᳨ࠊ࡛ࡇࡿࡍศᯒࢆ

ࠊ࠺ࡼࡿࡍᙇࡀJacobs et al.㸦1981㸧ࠊࡣㄒᙡຊࠖࠕࡿࡅ࠾ࢢࣥࢸࣛࡍᮏ◊✲࡛ᣦࠊ࠾࡞

㞴᫆ᗘࡢ㧗࠸ㄒᙡࢆ㐠⏝࡛ࡿࡁ⬟ຊࣝࣥࣕࢪࡢࢭࢵ࢚ࡧࡼ࠾ᑐ࡚ࡋ㐺ษ࡛ຠᯝⓗ࡞ㄒᙡࢆ㐠⏝࡛ࡁ

 ࠋࡿࡍຊ⬟ࡿ

 

 ศᯒࡿࡍ㛵ࠖ⏝㐠ࡢㄒᙡ࠸㧗ࡢ㞴᫆ᗘࠕ .2
ADࠊ࡚࠸࠾ࢺࢫࢸⱥసᩥࡢᶫᑿ㸦2015㸧ࠊ࡚ࡋࢱ࣮ࢹゝㄒࡿࡍ⏝ㄪᰝ࡛ࡢࡇ ⤒㦂⪅ࡢⱥ

㸦Test-D㸧࣭ࡢࡶࡓࡵ㞟ࢆᩥ 㠀⤒㦂⪅ࡢⱥᩥࢆ㞟ࡢࡶࡓࡵ㸦Test-G㸧ຍࠊ࠼ICNALE ᪥ᮏேⱥㄒࡢ

Ꮫ⩦⪅ 49 ࡿࡍ⏝ࠋࡿࡍ⏝ࢆⱥᩥࡢྡ ICNALE 㸦௨ࡢࡶࡓࡌㄽࢆ㠀ࡢࢺࣂࣝࠊࡣⱥᩥࡢ

ୗB12PTJ㸧ႚ↮ࡢ㠀ࢆㄽࡢࡶࡓࡌ㸦B12SMK㸧࡛ࠋࡿ࠶௨ୖ4ࠊ ✀㢮ࡢ୰ᑠつᶍࢫࣃ࣮ࢥࡢ

JACET8000ࠊ࡚࠸ࡘ ࡢ v8an ㄒᩘᘏࡢࣝ࣋ㄒᙡࣞྛࡿࡍᑐㄒᩘᘏࡢయࡢⱥᩥྛࠊ࡚࠸⏝ࢆ

4ࠊ࡚࠸ࡘ⋠࣮ࣂ࢝✚⣼ࡢࡽࢀࡑࠊࡋ⟭ィࢆ㸧⋠࣮ࣂ࢝ྜ㸦ࡢ  ࠋࡿࡍ㛫࡛ẚ㍑ࡢࢫࣃ࣮ࢥࡢࡘ

୍ඖ㓄⨨ศᩓศᯒࡢ⤖ᯝࠊAD ⤒㦂⪅㠀⤒㦂⪅ࡢࢫࣃ࣮ࢥࡢㄒᙡࣞࣝ࣋᭷ពᕪࡀぢࡎࢀࡽ㸦T ್

=0.027, p ್=0.10㸧ࠊ⤒㦂⪅ࡀࢫࣃ࣮ࢥࡢ㠀⤒㦂⪅ࡾࡼࢫࣃ࣮ࢥࡢㄒᙡูࣞ≉ࡀࣝ࣋㧗࡛ࡅࢃ࠺࠸࠸

ADࠊࡃ࡞ࡣ  ࠋࡿ࠼⪄࠸࡞ࡀ㛵㐃⏝㐠ࡢㄒᙡ࠸㧗ࡢ㞴᫆ᗘࠊࡣㄒᙡຊࡢࢢࣥࢸࣛࡿࡼ

 

 ศᯒࡿࡍ㛵ࠖ⏝ࡢ࣒࢜ࢹࡸㄒ࡞㐺ษ࡛ຠᯝⓗ࡚ࡋᑐࣝࣥࣕࢪࡢࢭࢵ࢚ࠕ .3
ḟࠊAD ⤒㦂⪅ࡿࡅ࠾ࢢࣥࢸࣛࡢㄒᙡⓗ≉ᚩࢆ᫂5ࠊࡵࡓࡿࡍࡽ ᖺ㛫ศࡢᐇ㝿ࡢAD ά

KHCorderࠊࡋ㞟ࢆⱥᩥࡓࢀࡽ࠸⏝࡛ື ෙࠊ㝿ࡢࡇ㸦ࡿࡍసᡂࢆࢺࢫࣜࡢ㢖ฟㄒᙡရモẖࠊ࡚࠸⏝ࢆ

モ࣭be ືモ࣭๓⨨モ࣭௦ྡモ࣭ᅛ᭷ྡモ࣭ၥモࡣ㝖እࡿࡍ㸧ࠋ 

more ࡸ than rateࠊ⌧⾲ࡢẚ㍑࡞ ࡸ increase because, but, howeverࠊ⌧⾲ࡿࡍ㛵㔞ᩘ࣭⋠☜࡞ ࡞

ADࠊࡽࡇࡿࢀࡉほᐹࡀㄒᙡⓗ≉ᚩࡢ࡞⌧⾲ࢸࣜࢲࣔࡓࡋ୰ᚰࢆຓືモࠊ࣮࣮࣐࢝⌮ㄽࡢ 

㐠ࡀㄒᙡ࡞ຠᯝⓗࡘ㐺ษࠊሙ㠃࡛ࡢࢀࡒࢀࡑࠊ࡛ୖࡿࡍㄝᚓࢆ⪅ࠊࡣㄒᙡຊࡢࢢࣥࢸࣛࡿࡼ

 ࠋࡿࡍᣦࡍᣦࢆຊ⬟ࡿࡁ࡛⏝

 

4. 4  ẚ㍑ࡢ⌧⾲㢖ฟࡿࡅ࠾ࢫࣃ࣮ࢥࡢࡘ
๓❶࡛ᚓࡓࢀࡽ AD άື࡛ぢࡿࢀࡽ AD ⤒㦂⪅ࡢゝㄒⓗ≉ᚩࡀࡽࢀࡑࠊ࡚࠸ࡘ AD άື௨እࣛࡢ
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ADࠊࡓࡲࠊࡿࢀࡽぢࡶ࡛ࢢࣥࢸ ⤒㦂⪅ᅛ᭷ࡿ࠶࡛ࡢࡶࡢᣦࠊࡵࡓࡿࡍKHCorder ࠊ࡚࠸⏝ࢆ

B12SMKࠊB12PTJࠊTest-GࠊTest-Dࡓࡋඛ㏙ࠊࡋసᡂࢆ௳⣴᮲᳨ࡢ⌧⾲ྛ ࡢ 4 ✀㢮ࠊ࡚࠸࠾ࢫࣃ࣮ࢥࡢ

ẚ㍑࣭ᩘ㔞࣭☜⋡ࡢ⌧⾲ࢸࣜࢲࣔࠊ࣮࣮࣐࢝ࢫ࣮ࢥࢫࢹࠊฟ⌧㢖ᗘࢆ㞟ィࠋࡿࡍ 
 
4.1. ẚ㍑࣭ᩘ㔞࣭☜⋡⾲⌧ 

AD ⤒㦂⪅ࠊࡣ☜⋡࣭ᩘ㔞⾲⌧㛵ࠊ࡚ࡋ⏝⋡⮬యࡣ㧗ࠊࡢࡢࡶࡓࡗẚ⋡᳨ࡢᐃࠊࢁࡇࡓࡗ⾜ࢆ

㠀⤒㦂⪅ࡢ⏝⋡⤫ィⓗ࡞᭷ពᕪࡀㄆࡎࢀࡽࡵ㸦z  ್ = 0.81, p  ್ = 0.42㸧ࠊ☜⋡࣭ᩘ㔞⾲⌧࣐࣮ࢸࠊࡣ

ࡶࡾࡼ⪅⩦Ꮫࡢࠊࡣ⪅㦂⤒ࠊ᪉୍࡛ࠋࡿ࠼ゝࡿ࠶ࡀഴྥࡿࡍ⏝࡚ࡋព㆑ࡶ⪅㠀⤒㦂ࠊࡣ࡚ࡗࡼ

ẚ㍑⾲⌧ࢆከ⏝ࠋࡿࡍẚ㍑⾲⌧ࠊ࡚࠸࠾D-Test┠␒2ከࡃ⏝ࡿࡍB12SMKࡢฟ⌧ྜࠊ࡚࠸ࡘ

᭷ពᕪࡀ☜ㄆࡓࢀࡉ㸦z  ್ = 2.13, p  ್ = 0.03㸧ࠋẚ㍑⾲⌧ࠊࡣ᪥㡭ࡢࡽ⮬ࡽᙇᑐࡿࡍពぢࡢᐈほ

ⓗ࡞ẚ㍑ࢆᐃࢆࢀࡑࠊࡘࡘࡋ㋃ࡢࡽ⮬ࠊ࡛ୖࡓ࠼ࡲᙇࡀጇᙜ࡛ࢆࡇ࠺࠸ࡿ࠶ᙉㄪࡢࡵࡓࡿࡍ⾲

ADࠊ࡚ࡋ⌧ ⤒㦂⪅ࡎ⮬ࡣ⩦ᚓࡿ࠸࡚ࡋᛮࠋࡿࢀࢃ 
 
࣮࣐࢝ࢫ࣮ࢥࢫࢹ .4.2  ࣮
ADࠊࡣ࡚ࡋ㛵࣮࣮࣐࢝ࡍ♧ࢆᅉᯝ㛵ಀࠊ୰࡛ࡢ࣮࣮࣐࢝ࢫ࣮ࢥࢫࢹ ⤒㦂⪅ࡑࡼ࠾ࠊࡣ 2 ᩥ 1

ᅇ࠺࠸㠀ᖖ㧗࠸㢖ᗘ࡛⏝ࠋࡿ࠸࡚ࢀࡉD-Test  2 ࠸㧗ࡀ⋠⏝┠␒ B12PTJ ᕪ࡞ィⓗ⤫㛫ࡢ

㸦zࡿࢀࡽࡵㄆࡀ  ್ = 2.37, p  ್ = 0.018㸧ࠊࡣࠖࡅ࡙⏤⌮ࠕࠋ⮬ศࡢᙇࡢጇᙜᛶࢆ㧗ࡿࡵᡭẁࠊ࡛ࡢ࡞

ᅉࡀࢀࡑࠊࡾ࠶せ⣲࡛ࡿ࡞᰿ᖿࡢࡢࡿࡍ❧ᡂࡀᙇ࡞࠺ࡼࡢࡑࡐ࡞ࠊࡣ࡛ࢺ࣮࣋ࢹ࣭ࢡࢵ࣑ࢹ࢝

ᯝࡢ࣮࣮࣐࢝㧗࠸⏝⋡ࠊࡓࡲࠋࡿ࠸࡚ࡗࡀ⧄D-Test ADࠊࢁࡇࡓࡋほᐹࢆⱥᩥࡢ ⤒㦂⪅ࡢᅉᯝ࣐

ࡅ࡙⏤⌮ࠕࠊࡽࡀ࡞ࡅࡘࡁᘬࢆὀពࡢᡭࡁ⪺ࠊࡣ⏝ࡢ࣮࣮࢝ ࡢࡽ⮬ࡿ࠸࡚ࡗࡲ㧗ࡢጇᙜᛶ࡚ࡗࡼࠖ

ᙇࢆᥦ♧ࠋࡿࢀࡽ࠼⪄ࡶࡿ࠸࡚ࡋ 
 
 ⌧⾲ࢸࣜࢲࣔ .4.3
ADࠊࡣ࡚ࡋ㛵⌧⾲ࢸࣜࢲࣔࡍ♧ࢆࡉ☜ࡢሗࠊ୰࡛ࡢ⌧⾲ࢸࣜࢲࣔ ⤒㦂⪅3ࠊࡣ ᩥ 1 ᅇ௨

ୖ⏝2ࠊࢀࡉ B12PTJ࠸㧗ࡀ⋠⏝┠␒ 㸦zࡓࢀࡉㄆ☜ࡀ᭷ពᕪࡶ㛫࡛ࡢ  ್ = 2.43, p  ್ = 0.015㸧ࠋ
D-Testࠊࡓࡲ ADࠊࡿࡼⱥᩥࡢ ⤒㦂⪅ࠊࡣ⌧⾲ࢸࣜࢲࣔࡢࡽࢀࡇࠊ࡚ࡗሗࡢࡉ☜ࡢ⛬ᗘ

ࠋࡿࢀࡽ࠼⪄ࡿ࠶࡛⌧⾲ᙉㄪࡢࡘ୍࠺࠸ࡿࡍ♧ᥦ࡚ࡗᣢࢆಙ⮬ࠊ࡚࠸ࡘᙇࡢศ⮬ࠊࡎࡽࢃ

AD ⪺ࠊ㝿ࡿ㏙ࢆሗ࡞㔜せࡓࡋ㛵㐃ࢀࡑᙇࡢศ⮬ࠊࡣ࡛ࣥࣙࢩ࣮ࢸࣥࢮࣞࣉⱥㄒࡿࡅ࠾

ࢥࢫࢹࡢᅉᯝ㛵ಀࡸ⌧⾲ẚ㍑ࠊࡾ࠶ഴྥࡿࡍ⏝ከࢆ⌧⾲ࡓࡗ࠸࠺ࡇࠊ࡚ࡋᕤኵࡿࡅ࡙㇟༳ᡭࡁ

 ࠋࡿࡍᙇࡿ࠸࡚ࡋ╔୰࡛ᐃࡢ⪅⩦Ꮫࠊᵝྠ࣮࣮࣐࢝ࢫ࣮
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practical approach. Rowley, MA: Newbury House. 
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London: Hodder Arnold. 
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⌮ᕤ⣔Ꮫ⏕ࡢⱥㄒᏛ⩦ືᶵ࡙ࡅኚ㐣⛬ 
 

๓ᕝ ὒᏊ㸦㜰ࢺࢫࣜ࢟ᩍ▷ᮇᏛ㸧 
 

 ኚࡅ㸸 Ideal L2 self㸪Self-determination theory㸪English learning motivation㸪ືᶵ࡙ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
⏕ᕤ⣔Ꮫ⌮ࠊࢀࡉࡃ࡞వࢆά㌍࡞ᅜ㝿ⓗࡶ⪅ᕤᏛࠊ௦࡛⌧ࡴ㐍ࡀࣝࣂ࣮ࣟࢢࡢ⏺ᴗ⏘ࠊ⏺῭⤒

ⱥࡢᴗୖ⫋ࠊࡶ࡚࠸࠾⫱Ꮫⱥㄒᩍࠋࡿ࠸࡚ࡗ࡞ᚲ㡲ࡀⱥㄒ㐠⏝⬟ຊ⩦ᚓࡢ࡚ࡋᅜ㝿ゝㄒ࡚ࡗ

ㄒ⏝≧ἣἢࡾࡼࡓࡗᐇ㊶ⓗ࡞ᩍ⫱ࡀᚲせࠊࢀࡉᏛ⩦⪅ࡢ⮬ᚊ㸦⮬❧㸧ࡍಁࢆᵝ࡞ࠎᕤኵࢀࡉ࡞ࡀ

ᑎෆ, ᒣෆ, 㔝) ࡓࡁ࡚  ཱྀ & ➲ᓥ, 2010)ࠊࡣ⪅➹ࠋ⌮ᕤ⣔Ꮫ⏕ࡓࡋ❧⮬ࡾࡼࢆⱥㄒᏛ⩦ᑟࡵࡓࡃ

ືᶵ࡙ࡀࡅ㔜せ࡛࠺࠸ࡿ࠶ほⅬࠊࡽ⌮ᕤ⣔Ꮫ⏕ࢆᑐ㇟ࡓࡋⱥㄒᩍ⫱ࠊ࡚࠸ࡘESP ◊✲ཬࡧLave 
and Wenger (1991)ࡿࡼ≧ἣⓗᏛ⩦ㄽ㸦ᐇ㊶ࡢඹྠయ㸧ࡢᴫᛕ᳨࡚࠸⏝ࡶウࠊࡋᕤᏛ⪅ࡢ࡚ࡋᑗ᮶ⓗ

ᩍᐊෆࢆᅜ㝿ᑓ㛛ᐙ㞟ᅋ(Imagined international discourse community)ࡢീୖࡓࡋᐃࢆⱥㄒ⏝≧ἣ࡞

1ࠊ࡚ࡋ୍ࡍฟࡾ ᖺ㛫࡛ィ 4 ᅇࠊᕤᴗ〇ရࢆ⤂ࡿࡍⱥㄒࣥࣙࢩ࣮ࢸࣥࢮࣞࣉάືࢆ୰ᚰࡋ

ⱥㄒ⏝ᕤࡢ⏕ᕤ⣔Ꮫ⌮ࠊ࡚ࡋ㏻ࢆయ㦂ࡢάືࣥࣙࢩ࣮ࢸࣥࢮࣞࣉⱥㄒࠊࡣ࡛⾲ᮏⓎࠋࡓࡗ⾜ࢆᤵᴗࡓ

Ꮫ⪅ࡢ࡚ࡋ⮬ᕫീࡢᵓ⠏ࠊࡸⱥㄒᏛ⩦ᑐࡿࡍጼໃືࡸᶵ࡙࡞࠺ࡼࡢࡅኚࡀぢࡑࠊࡢࡓࢀࡽ

 ࠋࡿࡍド᳨㉁ⓗࢆ⛬㐣ࡢ
 
2. ㄪᰝ 
2.1 ◊✲ㄢ㢟 
� ㉁ⓗศᯒࠊ࡚ࡗࡓ࠶ࡿࡍࢆ◊✲ㄢ㢟1ࠊࡣ㸧ࣥࣙࢩ࣮ࢸࣥࢮࣞࣉάືࠊ࡚࠸࠾Ⓨ⾲ཬࡧ‽ഛ࠸ࡘ

άࣥࣙࢩ࣮ࢸࣥࢮࣞࣉ2㸧ⱥㄒࠋࡿぢࢆ⣔ิኚࡢⓎゝࠊࡢࡿࡍࢆⓎゝ࡞࠺ࡼࡢࡣ⏕ᕤ⣔Ꮫ⌮ࠊ࡚

ࠊࡢࡿ࠸࡚ࡌឤࡔࢇᏛࢆఱࠊࡋホ౯࠺ࡼࡢࢆᡂ㛗ࡢᕫ⮬ࡣ⏕ᕤ⣔Ꮫ⌮ࠊ࡛ࡇࡿࡍ㦂⤒ࢆື

 ࠋࡓࡋ
 
2.2 ㄪᰝ᪉ἲ 
ㄪᰝࡀ⪅➹ࠊࡣᢸᙜࡿࡍᢏ⾡ⱥㄒϨ࡛ࢫࣛࢡ 1 ᖺ㛫 4 ᅇ㸦5 ᭶7ࠊ ᭶11ࠊ ᭶12ࠊ ᭶㸧ྛࡢⓎ⾲ᚋ

Ꮫ⏕ࡀᥦฟࡓࡋᏛ⩦グ㘓ࡢࢺ࣮ࢩグ㏙ෆᐜࠋࡓ࠸⏝ࢆᮏㄪᰝ࡛2010ࠊࡣ ᖺᗘࡢᢏ⾡ⱥㄒϨཷㅮ⪅(45 )ྡ
ࢺ࣮ࢩᏛ⩦グ㘓ࠊࡽ୰ࡢ 4 ᅇ࡚ᥦฟࡓࡋᏛ⏕㸦27 ྡ㸧ࡢグ㏙ࢆࡳࡢศᯒᑐ㇟ࠋࡓࡋ 
   
2.3 Ꮫ⩦グ㘓ࢺ࣮ࢩ 
Ꮫ⩦グ㘓ࠊࡣࢺ࣮ࢩᏛ⏕ࡀ⮬㌟ࡢⓎ⾲ཬࡧάື⮬య࠺ࡼࡢࢆឤࢆࡢࡿ࠸࡚ࡌ ᐃࠊࡋ‽ഛࡸ⦎

㸰㸧ࠊ㸯㸧Ⓨ⾲┠ᶆ(グ㏙)ࠊࢀࡉసᡂ࡚ࡋⓗ┠ࢆࡇࡍಁࢆ⩦ㄢእᏛࠊࡏࡉㄆ㆑ࢆࡇࡿ࠶ษ࡛ࡀ⩦

Ⓨ⾲‽ഛሗ࿌㸦yes /no ཬࡧグ㏙㸧ࠊ㸱㸧Ⓨ⾲ᮏ␒࡛ᚰࡇࡓࡅࡀ㸦yes /no㸧ࠊ㸲㸧Ⓨ⾲ᚋࡢឤ㸦グ㏙㸧ࠊ

㸳㸧Ⓨ⾲ࡢ┬㸦グ㏙㸧ࠊ㸴㸧ࢆ࢜ࢹࣅぢࡓឤ㸦5࣭ 12 ᭶ࡳࡢ� グ㏙㸧ࠊ㸵㸧ḟᅇ┠ᶆ㸦5㸫11 ᭶� グ㏙㸧ࠊ

ᡂ㛗⮬ᕫホ౯㸦12 ᭶� グ㏙㸧ࠊ㸶㸧Ⓨ⾲‽ഛ⮬ᕫホ౯㸦5 ẁ㝵� 4 㡯┠㸧࡛ᵓᡂࠋࡿ࠸࡚ࢀࡉ㸰㸧ࡢⓎ⾲

‽ഛሗ࿌ࠊࡣⓎ⾲ᅇẖෆᐜࡀኚࠊࡾ࠾࡚ࡗࢃⓎ⾲ࡸ࣐࣮ࢸᤵᴗෆᐜἢࡓࡗᵓᡂࠋࡿ࠸࡚ࡗ࡞ 
 

2.4 ศᯒᡭ㡰 
ศᯒࠊࡣᏛ⩦グ㘓ࢺ࣮ࢩ 4 ᅇศࡢグ㏙ෆᐜࢆᏛ⏕୍ேศࡓࡵࡲࡘࡎᚋࠊM-GTA (ᮌୗ, 2003)ࢆཧ↷ࠊࡋ
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◊✲ㄢ㢟ἢ࡚ࡗᴫᛕ࣮࣡ࢺ࣮ࢩࢡ㸦ࢻ࣮ࢥ㸧ࢆసᡂ࣮ࣜࢦࢸ࢝ࠊࡣࢻ࣮ࢥࠋࡓࡋࠊࡓࡲࠋࡓࡗ⾜ࡶ

Ꮫ⏕ࡢグ㏙ෆᐜࡢኚࡸⓎᒎࡾࡼࢆ᫂☜ࠊࡵࡓࡿࡍᚲせᛂࠊ࡚ࡌศᯒࡽ࢝ࡸࢻ࣮ࢥࡓࢀࡽ࠼

Dörnyei (2005)ࠊࡣ㝿ࡿࡍᐹ⪄ࢆศᯒ⤖ᯝࠋࡔࢇ㑅ࡶᡭἲࡿぢࢆᯝ⤖㔞ⓗࠊ࠼ᩘࢆᩘ⌧ฟࡢ࣮ࣜࢦࢸ

ㄽⓗᯟ⌮ࢆᕫỴᐃ⌮ㄽ⮬ࡿࡼDeci and Ryan (2000)ㄽ⌮࣒ࢸࢫࢩࣇࣝࢭࡅゝㄒᏛ⩦ືᶵ࡙➨ࡿࡼ

 ࠋࡓ࠸⏝࡚ࡋࡳ⤌

 

3. ⤖ᯝ⪃ᐹ 
◊✲ㄢ㢟㸯㸧ࠊ࡚࠸ࡘグ㏙ෆᐜయࠕࡿࡅ࠾Ⓨ⾲ࡸ‽ഛᑐࡿࡍⓎゝࠖ↔Ⅼࡓ࠸⨨ࢆᴫᛕ࣮࣡

ࡣࢺ࣮ࢩࢡ 17 ✀㢮స4ࠊࢀࡽ ‽ࠊෆᐜࠊࡉࡍࡸࡾศࡢࢪ࣮ࢭࢵ࣓ࠊࢡࢵࢽࢡࢸ⾲㸦Ⓨ࣮ࣜࢦࢸ࢝ࡢࡘ

ഛ㸧ࡢࢻ࣮ࢥྛࠋࡓࢀࡽࡵࡲⓎゝᩘࡢኚࢆぢࠊࢁࡇࡓⓎ⾲ࡽࢡࢵࢽࢡࢸḟ➨ෆᐜ⾗⫈ࡸ

ࢆࢡࢵࢽࢡࢸ⾲Ⓨࡣ⏕Ꮫࠊ࡚ࡋ㏻ࢆάືࣥࣙࢩ࣮ࢸࣥࢮࣞࣉࠊࡾࡲࡘࠋࡓ࠼ఛࡀᵝᏊࡓࡋኚࡀព㆑

ព㆑ࠊࡶࡽࡀ࡞ࡋఏࡁࡿ࠼ሗࡸࡢࡶࡢࡑሗఏ㐩࠺࠸┠ⓗࢆ㔜どࠊࡾ࡞࠺ࡼࡿࡍ⪅࣑ࢥࡢ

 ࠋ࠺ࢁࡔࡿ࠼ゝࡓࡗ࡞࠺ࡼࡿ࠼ᤊࢆⱥㄒ࡚ࡋᡭẁࣥࣙࢩ࣮ࢣࢽࣗ

◊✲ㄢ㢟㸰㸧12ࠊ࡚࠸ࡘ ᭶ࡢᡂ㛗⮬ᕫホ౯㛵ࡿࡍグ㏙ࢆศᯒࠊࢁࡇࡓࡋᏛ⏕ࡣ➨୍ᅇⓎ⾲㸦5

᭶㸧ࡢ⮬ศࡢⓎ⾲ࢆࡾ㏉1ࠊࡾ ᖺ㛫࡛ࡢᤵᴗ࡚࠸࠾ⱥㄒ⾲⌧ຊࡸⓎ⾲ෆᐜ㛵ࡿࡍ▱㆑㛵ࡿࡍᏛ

ࡢᑗ᮶ࠊ᭦ࠋࡓ࠸࡚ࡋグ㏙ࢆ㛵ಀᛶྥୖࡿࡅ࠾ࣉ࣮ࣝࢢࠊᐇឤࡢᡂ㛗ࡢ࡚ࡋ⪅⾲Ⓨࡸㄪᰝຊࠊࡧ

Ⓨ⾲ᶵࢆᐃࠊࡋᚋࡢㄢ㢟ࢆぢࡓࡋୖྥࡾࡼࠊ࡚ࡅࡘⓎ⾲‽ഛࡢഛࡿ࠸࡚ࡋࢆ࠼ᵝᏊࡀぢࠋࡓࢀࡽ

ࢆ᭷⬟ᛶࡽᡂ㛗ࡢ࡚ࡋ⪅⾲ⓎࡸࡧᏛࡢ㌟⮬ࡣ⏕Ꮫࠊ࡚ࡋ㏻ࢆάືࣥࣙࢩ࣮ࢸࣥࢮࣞࣉⱥㄒࠊࡾࡲࡘ

ᐇឤࡢ࡛ࣉ࣮ࣝࢢࠊࡋάືࡽ㛵ಀᛶࢆᐇឤࠊ࡛ࡇࡿࡍṧࡿㄢ㢟ࢆㄆ㆑ࠊࡶࡽࡀ࡞ࡋⓎ⾲⪅ࡢ࡚ࡋ

ideal self  ࠋ࠺ࢁࡔ࠸࡞ࡣ࡛ࡢࡿ࠼ゝࡓ࠸࡚ࡋ࠺ࡼࡅࡘࡧ⤖ࡧᏛࡢᚋࠊࡋᵓ⠏ࢆ

1ࠊࡿࡵࡲࢆᯝ⤖ࡢࡽࢀࡇ ᖺ㛫ࡢᤵᴗࡢ୰࡛ࠊⱥㄒࢆࣥࣙࢩ࣮ࢸࣥࢮࣞࣉ⤒㦂ࡿࡍ୰࡛ࠊ⌮ᕤ⣔

Ꮫ⏕ࠊࡣ⪅ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡢᡭẁ࡚ࡋⱥㄒࢆᤊ1ࠊࡾ࡞࠺ࡼࡿ࠼ ᖺ㛫ࡢᡂ㛗ࢆࡾ㏉ࡿ୰

ࠊ࡚ࡋᵓ⠏ࢆᕫീ⮬ࡢ⌮ࡢ࡚ࡋ⪅⾲Ⓨࠊࡅࡘぢࢆㄢ㢟ࡿ࡞᭦ࠊࡽࡀ࡞ࡋᐇឤࡶ㛵ಀᛶࡸ᭷⬟ᛶࠊ࡛

᭦ࡿ࡞Ꮫࡃ࠸࡚ࡗࡀ࡞ࡘࡧᵝᏊࡀぢࠊࡾࡲࡘࠋࡓ࠼ⱥㄒࣥࣙࢩ࣮ࢸࣥࢮࣞࣉάືࠊࡣᕤᏛ⪅࡚ࡋ

ࡁࡪᏛࢆఱࡵࡓࡿࢃ㛵⪅ࠊ࡚ࡋᅜ㝿ᑓ㛛ᐙ㞟ᅋࡢീୖࡓࡋᐃࢆⱥㄒ⏝≧ἣ࡞ᑗ᮶ⓗࡢ

ᡤᅜ㝿ᑓ㛛ᐙ㞟ᅋࡢീୖࡀ⮬ྛࠊࡏࡉ❧☜ࢆᕫീ⮬ࡢ⌮ࡢ࡚ࡋ⪅⏝ᕤᏛⱥㄒࠊࡏࡉព㆑ࢆ

ᒓࡵࡓࡿࡍᚲせ࡞▱㆑ࡽ⮬ࢆ⋓ᚓࡃ࠸࡚ࡋᡭຓࡶ࡚ࡋࡅാࡓ࠸ゝࠋ࠺ࢁࡔࡿ࠼ 

 

ཧ⪃ᩥ⊩ 
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Dörnyei, Z. (2005). The psychology of the language learner: Individual differences in second language acquisition. 

Mahwah, NJ: Longman Pearson Education Ltd. 

Lave, J. & Wenger, E. (1991). Situated learning: Legitimate peripheral participation. Cambridge: Cambridge 

University Press. 

ᮌୗᗣோ(2003). ࠗࡢࢳ࣮ࣟࣉ࣭࣮ࣜ࢜ࢭ࣭ࢻࢵࢹࣥ࢘ࣛࢢᐇ㊶  ࠘ ᮾி㸸ᘯᩥᇽ. 

ᑎෆ ,୍ ᒣෆࡉࡦᏊ, 㔝ཱྀࢹࣗࢪ  ̿ & ➲ᓥⱱ (⦅) (2010). ࠗ21 ୡ⣖ࡢESP㸸᪂࠸ࡋESP ⌮ㄽࡢᵓ⠏

ᐇ㊶࠘ᮾி㸸ಟ㤋᭩ᗑ 

⌮ᕤ⣔Ꮫ⏕ࡢⱥㄒᏛ⩦ືᶵ࡙ࡅኚ㐣⛬

ࡵࡌࡣ

ㄪᰝ

◊✲ㄢ㢟

�

ㄪᰝ᪉ἲ

Ꮫ⩦グ㘓ࢺ࣮ࢩ

ศᯒᡭ㡰
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ᵓ㡢㏿ᗘࡢ ᐃ

 ⤖ᯝ⪃ᐹ 

ཧ⪃ᩥ⊩

 

 ࡚࠸ࡘᙳ㡪ࡿ࠼ࢢ࣮ࣥࢻࣕࢩࡀ࠸㐪ࡢᗘ㏿ࡢ㡢ኌࣝࢹࣔ
̿� ᵓ㡢㏿ᗘࡢࡽ⪃ᐹ� ̿ 

 
ᮡ⏣ ౫Ꮚ㸦㛵すᏛ㝔Ꮫ Ꮫ㝔⏕㸧 

 
ฎ⌮ᶵ࣒ࢬࣜ ,㡢ኌ㏿ᗘ, ᵓ㡢㏿ᗘ ,ࢢ࣮ࣥࢻࣕࢩ 㸸ࢻ࣮࣮࣡࢟ ,ɔ ₯(latency)  

 

 ࡵࡌࡣ .1
ࡋᐹ⪄ࡽほⅬࡢᵓ㡢㏿ᗘࠊ࡚࠸ࡘᙳ㡪ࡍࡰཬࢢ࣮ࣥࢻࣕࢩࡀᗘ㏿ࡢ㡢ኌ㸦⫈ぬ่⃭㸧ࣝࢹࣔ

ࠋ࠺࠸ࡿࢀࡉ⌮ฎศᯒⓗࡣ㡢ኌ࠸㐜ࠊయⓗࡣ㡢ኌ࠸㏿ࠊࡿࡼἙ㔝(2001, 2003)ࠋ✲◊ᐇドࡓ

ෆᅾࡢ┠᪂つᏛ⩦㡯ࠕࠖື⮬ࡢ㡢ኌ▱ぬࠕࠊ࡚ࡋ⏝ຠ࡞ࡢࢢ࣮ࣥࢻࣕࢩࠊࡣ࡛㛛⏣(2007)ࡓࡲ

ࠖࡀሗ࿌ࠋࡿ࠸࡚ࢀࡉᵓ㡢㏿ᗘ㛵ࡣ࡚ࡋゝㄒ㛵ࡢࣥࣃࢫ࣓ࣜࣔࡿࡍせ࡞Ỵᐃせᅉࢀࡉࡘ୍ࡢ

ᐇドࡢ࡚࠸ࡘ㛵ಀࡢᗘ㏿ࡢぬ่⃭⫈ࢢ࣮ࣥࢻࣕࢩࠋ (Hitch et al. 1998㸹Roodenrys et al., 1993)ࡿ࠸࡚

ື⮬ࡢ㡢ኌ▱ぬࠕࢆ㛵ಀࡢ⪅୧ࠊࡣ࡛✲◊ᮏࠋ࠸࡞ࡀṤࡔࡲࡣ✲◊ ࠊ⋠⏕ࡢࢢ࣮ࣥࢻࣕࢩࠖࢆ

 ࠋࡓࡋド᳨ࡋᐃ ᇶࢆ⋠࣮ࣝࢥࣜࡢࢺࢫ࢟ࢸࡓࡋࢢ࣮ࣥࢻࣕࢩࢆෆᅾࠖࡢ┠᪂つᏛ⩦㡯ࠕ

 

2. ᡭ㡰 
2.1� ཧຍ⪅ 
� 㸱㸱ྡࡢ᪥ᮏㄒࢆẕㄒࡿࡍᏛ⏕࣭Ꮫ㝔⏕㸦⏨ᛶ㸯㸱ྡࠊዪᛶ㸰㸮ྡ㸧ࠋᑓᨷࡸ◊✲㡿ᇦࡣᵝࡔࠎ

ྍࡀࡇࡿࡍࢢ࣮ࣥࢻࣕࢩࡶ࡚ࡗ࠶࡛ࡢࡶࡢฟึࡤࡽ࡞ᩍᮦ࡞⡆༢ࠋ⣭ୖࡽ୰⣭ࡣ㐩ᗘ⇍ࡢⱥㄒࡀ

 ᖹᆒⅬ(Listening79.97, Grammar & Reading 64.24, Totalࠋ㦂ཷࢆဨOxford Placement Testϩࠋࣝ࣋ࣞ࡞⬟

B1ࡿࡍ⟭CEFRiࢆ(144.21 ⛬ᗘࠋ 

      
2.2 ᡭ㡰 
 ㄢ㢟࣮ࣝࢥࣜࢢ࣮ࣥࢻࣕࢩ 2.2.1
㘓ࢆ㡢ኌࡢ⪅ཧຍࠊࡢࡇࠋࡓࡗ⾜ࢆ⩦⦏ࡢㄢ㢟࣮ࣝࢥࣜࢢ࣮ࣥࢻࣕࢩ࡚࠸⏝ࢆⱥᩥ࠸▷ࠊࡎࡲ

㡢ࡢࢢ࣮ࣥࢻࣕࢩࡇࡿࡍᚋ࣮ࣝࢥࣜࡢࢺࢫ࢟ࢸࡓࡋࢢ࣮ࣥࢻࣕࢩࠊㄢ㢟ࢆࡇࡿ࠶ࡀཧຍ⪅ࡣ

ࠊࡋ⏝ࢆࢺࢫ࢟ࢸࡢࡘ㸰ࡢࢸࣜࣅࢲ࣮ࣜࡢᗘ⛬ྠࠋࡓ࠸⏝ࢆ㛛⏣࣭⋢ (2004)ࡣぬ่⃭⫈ࠋࡿ▱

 Pattern 1 (Text A 110 wpm + Text B 150 wpm) Pattern 2)ࠊᐇ࡛࣮ࣥࢱࣃ㸰ࠊୖࡢ៖⪄ࢆࢫࣥࣛࣂ࣮ࢱࣥ࢘࢝

(Text B 110 wpm + Text A 150 wpm)ࠊࡎࡲࠋ㐜࠸㡢ኌ(110 wpmii)࡛㸴ᅇࡓࡗ⾜ࢆࢢ࣮ࣥࢻࣕࢩᚋᩥࠊ 㢌ࡢ

㸰ㄒࢆᥦ♧ࢆࡁ⥆ࡋ➹グ⏕࣮ࣝࢥࣜࡿࡍㄢ㢟(cued recall)ࠊ࠸⾜ࢆḟ࠸㏿㡢ኌ(150 wpm)ྠ࡚࠸⏝ࢆᵝ

ࢺࣇࢯ㡢ኌࡣኚࡢᗘ㏿ࠋࡓࡗ⾜ audacity wpm 110ࠋࡓࡋㄪᩚࡳࡢ࣏ࣥࢸࠊࡎ࠼ኚࡣ➼ࢳࢵࣆࠊ࡚࠸⏝ࢆ

ࡀ᪉ࡢ 150 wpm ࣮࣏ᖹᆒ㸸ࡢࡉ㛗ࡢ㡢ࡢ㸯㡢⠇)ࡿ࠸࡚ࡗ࡞ࡃ㛗ࡶࢬ࣮࣏ྠࡿ࡞ࡃ㐜ࡀᗘ㏿ẚ

�ᖹᆒ(millisecond)  Text A 110 wpmࡢࡉ㛗ࡢࢬ 294 : 541 � Text A 150 wpm� 215 : 396  Text B 110 wpm  

324 : 489  Text B 150 wpm  238 : 358) ࠊࡵࡓࡢࡑࠋ⫈ぬ่⃭ᑐ࡚ࡋၐࡢ₯ࡀ㛗ࢀࡽ࠼⪄ࡿ࡞ࡃ

 ࠋࡿ

⏕⋡㸦⫈ぬ่⃭ࢆၐ࡛ࡓࡁ⠇ᩘࡢྜ㸧࣮ࣝࢥࣜ⋡㸦ࢆࢺࢫ࢟ࢸࡓࡋࢢ࣮ࣥࢻࣕࢩ➹グ⏕

ࡣᅇᩘ㸦㸴ᅇ㸧ࡢࢢ࣮ࣥࢻࣕࢩࠋᐃ ࢆྜ㸧ࡢㄒᩘࡓࡁ࡛ Shiki et al.(2010)ᇶ࡙ࡁỴᐃࠋࡓࡋ 

                                            
i The Common European Framework of References for Languages 
ii words per minute 
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2.2.2 ᵓ㡢㏿ᗘࡢ ᐃ 
ᶓᕝ (2009)ࢆཧ⪃ࠊ㧗ぶᐦᗘ㸦ぶᐦᗘ 6.65 ௨ୖ㸧ࡢⱥ༢ㄒࠊ㸲㸳ㄒࢆ㑅ࠊࡧ㸯㸳ㄒࡢࡘࡎ༢ㄒࡢ⨶

(ิword list)ࡃ㏿ࡅࡔࡿࡁ࡛ࢆኌฟ࡚ࡋㄞࡴ㏿ᗘࠋࡓࡗ ࢆ㸱ᅇࡘࡎㄞࠊࡳ㸰ᅇ┠㸱ᅇ┠ࡢ㏿ᗘࡢᖹ

ᆒ࣓ࣜࣔࢢ࣮ࣥ࢟࣡ࠊࡽෆࡢ㡢㡩࣮ࣝࡢ࡛ࣉグ᠈ࡢಖᣢᮇ㝈ࡿࢀࡉ㸰⛊㛫ఱ⠇ࠊᵓ㡢࡛ࢆࡓࡁ

ィ ࠋࡓࡋィ ᪉ἲࠊࡣHori (2008), ⋢ (2004)ࢆཧ⪃ࠋࡓࡋ 

                 ⾲㸯㸬 

� � � � � � � � �  ࡢࢺࢫࣜࢻ࣮࣡

 

 

 

 
 
3. ⤖ᯝ⪃ᐹ 
㐜࠸㡢ኌ(110 wpm)࠸㏿㡢ኌ(150 wpm)࡛ࡣ⏕⋡ࡶ⋠࣮ࣝࢥࣜࠊ 110 wpm ࡞ᯝ⤖࠸㧗ࡀ᪉ࡢ

wpm 150ࠊ࡚ࡋᯝ⤖ࡓࡗ࡞␗࡛࠸㐪ࡢᗘ㏿ࢀࡒࢀࡑࠋࡓࡗ ㏿ᵓ㡢ࡓࡋ 㡢ㄞ࡛ィࡢࢺࢫࣜࢻ࣮࣡ࡣ࡛

ᗘ⏕⋡᭷ព࡞ṇࡢ┦㛵ࠋࡓࡗ࠶ࡀ⏕⋡ࡣ⋠࣮ࣝࢥࣜṇࡢ┦㛵ࡀࡓࡗ࠶ࡣ᭷ព࡛ࠋࡓࡗ࡞ࡣ

㏫ 110wpm 㛵┦ࡢṇࡣ⋠⏕ᵓ㡢㏿ᗘࠋࡓࡗ࠶ࡀ㛵┦ࡢṇ࡞᭷ពࡣ⋠⏕⋠࣮ࣝࢥࣜࠊࡣ࡛

ᙳࡍࡰཬࢢ࣮ࣥࢻࣕࢩࡀ࠸㐪ࡢᗘ㏿ࡢぬ่⃭⫈ࠊࡽᯝ⤖ࡢࡽࢀࡇࠋࡓࡗ࡞ࡣ᭷ព࡛ࡀࡓࡗ࠶ࡀ

㡪ྍࡢ⬟ᛶࢆㄆࠋࡓࡵᏛ⩦ࡢᛂ⏝ࠊࡣ࡚ࡋ㡢ኌ▱ぬࡢ⮬ືಁࢆ㐍ࢢࣥࢽࢫࣜࡋຊࢆ㧗ࢆࡇࡿࡵ

┠ⓗࢢ࣮ࣥࢻࣕࢩࡓࡋ(prosody shadowing)(㛛⏣, 2007, p.227)ࡣᏛ⩦⪅࡚ࡗᑡࡃ㏿ࡋឤࡿࡌ㡢

ኌࠊ⫈ぬሗࡢෆᅾࢆ┠ⓗࢢ࣮ࣥࢻࣕࢩࡿࡍ(content shadowing)(㛛⏣, 2007, p.229)ࡣᑡࡋ㐜ࡃឤ

 ࠋࡿ࠸࡚࠼⪄࠸࡞ࡣ࡛ࡢ࡞ຠᯝⓗࡀࡇࡿ࠸⏝ࢆ㡢ኌࡿࡌ
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⦅. ᮾி: ࠾ࡋࢁࡃฟ∧. 

music hello today example question 

number yes restaurant teacher good 

television remember window finish large 
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ᏊࡢࡶⓎ㐩ẁ㝵ࢆ⪃៖ࡓࡋᑠᏛ⏕⏝ⱥㄒᩍᮦࡢグ᠈ຠᯝ 
 

㛗㇂ᕝ ಟ㸦᳜ⲡᏛᅬᏛ㸧 
 

 ࢫࣥࢭࢽ࣑㸸 እᅜㄒάື㸪ⱥㄒᩍᮦ㸪Ⓨ㐩ẁ㝵㸪グ᠈㸪ࣞࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1

2011 ᖺ 4 ᭶ࡾࡼ㸪ᑠᏛᰯ 5࣭6 ᖺ⏕ࢆᑐ㇟ᖺ㛫 35 ༢㛫ࡘࡎ㸪ⱥㄒࢆࡇ࠺ᢅࡾྲྀࢆཎ๎ࡓࡋ

ࡿ࠶ࡣඹ㏻ᩍᮦ㸦Hi, friends! 1, 2㸧࠸࡞ࡢົ⩏⏝㸪ࡋࡋࠋࡓࡗ࡞ࡇࡿࢀࡉᐇࡀእᅜㄒάືࠖࠕ

ࡉࡋᴦࡓࡋ୰ᚰࢆ࣒࣮ࠖࢤ࣭ࡾḷ࣭㋀ࠕࡓࡁ࡚ࢀࡉ㊶ᐇ࡛ࡲࢀࡇ㸪ࡓࡲࠋ࠸࡞ࡋᏑᅾࡣᩍ⛉᭩ࡢࡢࡶ

ඃඛࡢᣦᑟἲࡣ㸪ᏊࡢࡶⓎ㐩ẁ㝵ࡽぢࡓሙྜ㸪⮬ព㆑ࡀⱆ⏕࠼㸪ศᯒⓗ࣭ㄽ⌮ⓗ࣭ᢳ㇟ⓗᛮ⪃ྍࡀ

ᑠᏛᰯ࡞⬟ 5࣭6 ᖺ⏕㸦ᵽཱྀ࣭㔠᳃࣭ᅧ᪉, 2005㸧ࡣ㐺ษࡣゝࡽࡉࠋ࠸࡞࠼㸪ᶵᲔⓗࡾ⧞࡞㏉ࢆࡋ

ከ⏝ࡢࡅࡔࡿࡍᣦᑟἲ࡛ࡣ㸪Ꮫ⩦㡯ࡅࡔࢀࡀグ᠈ṧࡶࡿၥ࡛ࡿ࠶㸦ᒣ⏣, 2005㸧࡛ࡇࡑࠋᮏ◊

ࢆࡿࡍⓎࢆグ᠈ຠᯝ࡞࠺ࡼࡢ㸪ࡀᑠᏛ⏕⏝ⱥㄒᩍᮦࡓࡋ㛤Ⓨ࡚ࡋ៖⪄ࢆⓎ㐩ẁ㝵ࡢࡶ㸪Ꮚࡣ✲

᳨ドࢆࡇࡿࡍ┠ⓗࠋࡓࡋ 
 
 ᪉ἲࡢ✲◊ .2
2.1 ཧຍ⪅ᣦᑟᙧែ 
ཧຍ⪅ࡣ㸪බ❧ᑠᏛᰯ 6 ᖺ⏕ 24 ࡼᩍဨࡓࡋ⏝ࢆᩍᮦࣝࢱࢪࢹࡓࡋ㸪㛤Ⓨࡣᣦᑟᙧែࠋࡓࡗ࠶࡛ྡ

 ࠋࡓࡗ⾜ࡽࡀ࡞ࡏ⪺ࢆ㸪㡢ኌࡋฟࡋᫎࢆീ⏬ࢱࢽᆺࣔࡽࣥࢥࢯࣃᣦᑟ࡛㸪ᩧ୍ࡢᩍᐊ࡛ࡿ
 

2.2 ᡭ㡰 
ᣦᑟࡣ㸪1 ᭶ྜィ 2 ᅇ㸪1 㐌㛫 1 ᅇࡘࡎᐇࡕ࠺ࡢࡑࠋࡓࡋ㸪グ᠈࡚ࡋࢺࢫࢸ➨ 1 ᅇ┠ࡢᏛ⩦࡛

Ⓩሙࡓࡋ 5 ࡢ⩦㸪Ꮫࢆࢬ࣮ࣞࣇⱥㄒࡢࡘ 10 ศᚋ㸪1 㐌㛫ᚋ㸪2 㐌㛫ᚋ㸪3 㐌㛫ᚋ࡛㸪ࢀࡒࢀࡑඣ❺ 2
ᅇࡏ⪺ࡘࡎ㸪ࢆࡇ࡞࠺ࡼࡢゝࢆࡿ࠸࡚ࡗ᪥ᮏㄒ࡛᭩࡛ࡇࡃ㸪グ᠈ࡢṧᏑ≧ែࢆ☜ㄆ10ࠋࡓࡋ
ศᚋࡢグ᠈ࡣ࡛ࢺࢫࢸ㸪5 㸪1ࡋ࠺ࡼ࠸࡞ࡽ࡞␒㡰ࡓࡋᏛ⩦࡛Ⓩሙࡀࢬ࣮ࣞࣇⱥㄒࡢࡘ 㐌㛫ᚋ࡛ࡉࡣ

2ࠋࡓ࠼ኚࢆ␒㡰ࡽ 㐌㛫ᚋ௨㝆ࡣ㸪㡰␒ࡢᙳ㡪࡚࠼⪄࠸࡞ࡣ 1 㐌㛫ᚋࡌྠ㡰␒࡛ᐇࠋࡓࡋ᥇Ⅼ

㸪1ࡣ ࡣሙྜࡢ⟆ṇࡁࡘࢬ࣮ࣞࣇⱥㄒࡢࡘ 2 Ⅼࡋ㸪ྜィ 10 Ⅼ‶Ⅼࠋࡓࡋ᥇Ⅼ⪅ࡣ㸪ᑠᏛᰯࡢእᅜ

ㄒάືࡢᐇࡿ࠸࡚ࡗ▱ࢆ⪅ 1 ⪅࠸࡞ࡽ▱ྡ 1 Ⅼᩘࡢ⪅ཧຍྛࢆᖹᆒ್ࡢⅬᩘࡢࢀࡒࢀࡑ㸪ࡾ࠶࡛ྡ

 ࠋࡓࡋ
 

2.2.1 㛤Ⓨࣝࢱࢪࢹࡓࡋᩍᮦ 
㛤Ⓨࣝࢱࢪࢹࡓࡋᩍᮦࡣ㸪ࢆࢺࢵࢿ࣮ࢱࣥ㏻ࡁ࡛ࢻ࣮ࣟࣥ࢘ࢲ࡚ࡌ㸪ID 㸪࡚ࡋධຊࢆࢻ࣮࣡ࢫࣃ

ᩍဨࡿࡼᩍᐊ࡛ᩧ୍ࡢᣦᑟࡎࡽ࡞ࡳࡢඣ❺ࡿࡼಶูᏛ⩦ࠋࡿ࠶࡛⬟ྍࡶᩍᮦࡣ 18 ࡢ Lesson ᵓࡽ

ᡂࠋᢅࡿ࠸࡚ࢀࡉ 㸪 Lesson 1㹼7ࡣࢡࢵࣆࢺ࠺ ⦆♏ᇶࠕࡣ࡛ࡲ 1 Hi, friends! 1㸦ᩥ㒊⛉Ꮫ┬㸪2012㸧࡚ࡋࠖ
㸪Lesson 8㹼13ࡋᑐᛂ ⦆♏ᇶࠕࡣ࡛ࡲ 2 㸪Lesson 14ࡓࡲࠋࡿ࠸࡚ࡋᑐᛂHi, friends! 2㸦ibid.㸧࡚ࡋࠖ
㹼18  ࠋࡿ࠶࡚ࡅタࡀࢡࢵࣆࢺࡢ⮬⊃࡚ࡋࠖ⦆⏝ᛂࠕࡣ࡛ࡲ
ᩍᮦྛࡢ Lesson ⱥㄒ࡛ࡽࡀ࡞ぢࢆ⤮ࠕ㸪1㸧ࡣ 30 ㄒ⛬ᗘ࡚࠸⪺ࢆࢪ࣮ࢭࢵࣃࡢ㉁ၥᑐࡢ࠼⟆ࡿࡍ㑅

ᢥ 㸪ࠖ2㸧ࠕⱥㄒ᪥ᮏㄒࡢᑐᛂ㛵ಀࡢ☜ㄆ 㸪ࠖ3㸧ཱྀࠕ㢌⦎⩦ ࠺࠸ࠖ 3 ẁ㝵࡛⾜ࢀࢃ㸪15 ศ⛬ᗘ࡛⤊ࠋࡿࢃ

1㸧ࡣࢪ࣮ࢭࢵࣃࡢ㸪ᑠᏛᰯ 6 ᖺ⏕ࡢኴ㑻ⰼᏊࡀ᪥ᖖ⏕ά࡛㐼㐝ࡿࡍ㌟㏆ࢻ࣮ࢯࣆ࢚࡞ᇶ࡙ࡾ࠾࡚࠸㸪

Ⓩሙே≀ྠኈࡢヰࡔࢇྵࢆࣥࣙࢩ࣮ࣞࢼ≀ㄒᛶࠋࡿ࠶࡛ࡢࡶࡿ࠶ࡢ㉁ၥᑐࡣ࠼⟆ࡿࡍ㸪࣮ࢭࢵࣃ
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㸪ࡣⱥᩥࠋࡿࢀࡉ♧⾲ࡀⱥᩥࡢࢪ࣮ࢭࢵࣃ㸪ࡣㄆ࡛☜ࡢ2㸧ࠋࡿࢀࡽᚓ࡚ࡋせࢆᛮ⪃ຊᇶࢆሗࡢෆࢪ

ⱥㄒЍ᪥ᮏㄒࠖࠕ㸪ࡿࡍࢡࢵࣜࢡࢆ㒊ศ࣮ࣥࣛࢲࣥ㸪ࡾ࠶࡚࠸ᘬࡀ࣮ࣥࣛࢲࣥࡈࢡࣥࣕࢳ

ࢳ㸪ࢆⱥㄒࡢ࠼⟆㉁ၥࡧࡼ࠾ࢪ࣮ࢭࢵࣃࡽࡀ࡞ぢࢆ⤮ࡓࡋ㸪㛵㐃ࡣ࡛⩦⦏ࡢ3㸧ࠋࡿࢀὶࡀ㡰࡛㡢ኌࡢ

ᚋࡓࢀࡉ♧ᥦࡀ㡢ኌࡢⱥㄒࡈࢡࣥࣕ 10 ⛊㛫ࠕࡢỿ㯲ࡢ㛫ࠖࢆᣳ࡛ࢇၐࠕࠋࡿࡍỿ㯲ࡢ㛫ࠖ

10ࠋ࠺ゝࡶ୰࡛ఱᗘࡢ㢌ࡎࡉฟኌࡣ࡛ ⛊ᚋࣁࠕ㸟ࠖྜᅗࡀฟࡽࡓ㸪ཱྀ㢌࡛Ⓨ㡢ࠋࡿࡍ 
ㄪᰝࢆᐇࡓࡋᑠᏛᰯ࡛ࡣ㸪Hi, friends! 1, 2 Hi, friends! 1, 2ࡣ࡛✲◊㸪ᮏࡵࡓࡓ࠸࡚ࡋ⏝ࢆ 㛵ಀࡣ

 ࠋࡓࡋLesson ࡛ᣦᑟࡓࡗᢅࢆࢡࢵࣆࢺ࠸࡞ࡢ
 
3. ⤖ᯝ 
Ꮫ⩦ࡢ 10 ศᚋ㸪1 㐌㛫ᚋ㸪2 㐌㛫ᚋ㸪3 㐌㛫ᚋࢀࡒࢀࡑᐇࡓࡋグ᠈ࡢࢺࢫࢸ⤖ᯝࢆ⾲ 1  ࠋࡓࡋ♧

 
� � ⾲ 1. 
� � グ᠈ࢺࢫࢸ㸦10 Ⅼ‶Ⅼ㸧ࡢ㛫⤒㐣ࡿࡼⅬᩘࡢẚ㍑ 

グ᠈ࢺࢫࢸ� N ᖹᆒ್� ᶆ‽೫ᕪ� ᭱ᑠ್� ್᭱� ᖹᆒࣛࣥࢡ�

10 ศᚋ� 24 4.31 3.37 0 10 1.52 
1 㐌㛫ᚋ� 24 6.06 3.55 0 10 2.63 
2 㐌㛫ᚋ� 24 6.29 3.36 0.5 10 2.83 
3 㐌㛫ᚋ� 24 6.69 2.85 1 10 3.02 

 
ᗘྛࠋࡓࡋࡇࡿࡍㄆ☜ࢆ࠺ࡿ࠶ࡀᕪࡇሙྜ㸪ࡓぢ࡚ࡋయࢆᯝ⤖ࡢࡽࢀࡇ㸪ࡎࡲ

ᩘศᕸࡢほᐹࡽṇつᛶࡀᮇᚅ࡛ࡵࡓࡓࡗ࡞ࡁ㸪ᑐᛂࡿ࠶ࡢ 4 ࢡࢵࣜࢺ࣓ࣛࣃࣥࣀࡿࡁ࡛ࡀẚ㍑ࡢ⩌

᳨ᐃࡢ Friedman ᳨ᐃࢆᐇࡢࡑࠋࡓࡋ⤖ᯝ㸪1%Ỉ‽࡛᭷ព࡞ᕪࡓࡗ࠶ࡀ㸦N = 24, 2 = 22.329, df = 3, p 
= .000㸧ࠋḟ㸪ࡢ⩌ࡢ⩌ࡢ㛫ᕪࢆࡿ࠶ࡀ☜ㄆࡵࡓࡿࡍ㸪Bonferroniࡢ⿵ṇࡓࡗ࡞ࡶࢆWilcoxon
ᯝ㸪10⤖ࡢࡑࠋࡓࡗ⾜ࢆ㡰᳨ᐃ࡛ከ㔜ẚ㍑ྕ➢ࡢ ศᚋ 1 㐌㛫ᚋ࡛ 5%Ỉ‽㸦Z = -2.963, p = .018, r 
= .62㸧㸪10 ศᚋ 2 㐌㛫ᚋࡧࡼ࠾ 10 ศᚋ 3 㐌㛫ᚋ࡛ࢀࡒࢀࡑ 1%Ỉ‽㸦Z = -3.522, p = .003, r = .75 ࡼ࠾

ࡧ Z = -4.025, p = .000, r = .82㸧࡛᭷ព࡞ᕪࠋࡓࡗ࠶ࡀຠᯝ㔞㸦r㸧ࠕࡶࢀࡎ࠸ࡣ࡛ࠖࠋࡿ࠶ 
 
4. ⤖ㄽ 
� ୖグࡢ⤖ᯝࡽ㸪ᏊࡢࡶⓎ㐩ẁ㝵ࢆ⪃៖࡚ࡋ㛤ⓎࡓࡋᑠᏛ⏕⏝ⱥㄒᩍᮦ࡛ࡣ㸪Ꮫ⩦ࡢ 10 ศᚋᑐࡋ

࡚㸪1 㐌㛫ᚋ㸪2 㐌㛫ᚋ㸪3 㐌㛫ᚋ᪥ᩘ࡚ࡗࡀࡓࡋࡿ⤒ࢆ㸪グ᠈ࡢṧᏑ≧ែࡀⰋࡀࡇࡿ࠸࡚ࡗ࡞ࡃ

㸪10≉ࠋࡿࢃ ศᚋ 1 㐌㛫ᚋࡢ㛫ࡀ᪼ୖ࡞ࡁぢࠋࡿࢀࡽᮏ᮶㸪グ᠈ࡣᏛ⩦ࡢ┤ᚋࡶ᭱ࡀⰋࡃ㸪

㛫ࡢ⤒㐣ࡶῶ⾶ࡽࡀ࡞ࡋࡋࠋࡿ࠶࡛ࡢࡶࡃ࠸࡚ࡋ㸪ᮏ◊✲࡛♧ࡓࢀࡉ⤖ᯝ࠺ࡼࡢ㸪᪥ࡢ

⤒㐣ࡶグ᠈ࡢ㉳ࡀⰋࡣ㇟⌧ࡃ࠸࡚ࡗ࡞ࡃ㸪ࢫࣥࢭࢽ࣑ࣞࠕ 㸦ࠖColman, 2009, p. 650㸧ࡶࡿࢀࡤ

ᑠࡀෆᐜࡢ㸪ᩍᮦࡶࡍ♧ࢆࡉ㧗ࡢグ᠈ຠᯝࡢ㸪ᮏᩍᮦࡣࡇࡿࡌ⏕ࡀ㇟⌧࡞࠺ࡼࡢࡇࠋࡿ࠶࡛ࡢ

Ꮫᰯ 5࣭ 6 ᖺ⏕࡚ࡗ⯆῝ࡃ㸪⌮ゎ࠺ࡼ࠸ࡍࡸࡋసᡂࢆࡇࡿ࠸࡚ࢀࡉ♧၀ࠋࡿࢀࡽ࠼⪄ࡢࡶࡿࡍ�

 
ཧ⪃ᩥ⊩ 
Colman, A. M. (2009). Oxford dictionary of psychology (9th ed). Oxford: Oxford University Press. 
ᵽཱྀᛅᙪ࣭㔠᳃ᙉ࣭ᅧ᪉ኴྖ㸦⦅㸧㸦2005㸧㸬ࠗ  ᐇ㊶̿࠘ᮾி㸸◊✲♫㸬ᑠᏛᰯⱥㄒ̿⌮ㄽࡢࡽࢀࡇ
ᩥ㒊⛉Ꮫ┬㸦2012㸧㸬Hi, friends! 1㸬ᮾி㸸ᮾி᭩⡠ᰴᘧ♫㸬 
ᩥ㒊⛉Ꮫ┬㸦2012㸧㸬Hi, friends! 2㸬ᮾி㸸ᮾி᭩⡠ᰴᘧ♫㸬 
ᒣ⏣㞝୍㑻㸦2005㸧㸬ࠗ ᪥ᮏࡢⱥㄒᩍ⫱࠘ᮾி㸸ᒾἼ᭩ᗑ㸬 

ᏊࡢࡶⓎ㐩ẁ㝵ࢆ⪃៖ࡓࡋᑠᏛ⏕⏝ⱥㄒᩍᮦࡢグ᠈ຠᯝ

ࡵࡌࡣ

᪉ἲࡢ✲◊

ཧຍ⪅ᣦᑟᙧែ

ᡭ㡰

㛤Ⓨࣝࢱࢪࢹࡓࡋᩍᮦ
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㛤Ⓨ⤖ᯝ

ᅗ 1 Ꮫ⩦⏬㠃 ᅗ 2 Ꮫ⩦⏬㠃(ព⾲♧)    ᅗ 3 㔜せㄒࣜࢺࢫ

ᘬ⏝ᩥ⊩

 

ᦠᖏሗ➃ᮎ⏝ᕤᏛⱥㄒㄒᙡᏛ⩦ࡢࣜࣉ㛤Ⓨ 

ᑠᯘ ㄔ㸦㇏ᶫᢏ⾡⛉ᏛᏛ Ꮫ㝔⏕㸧 
➲ᑿ ὒ㸦㇏ᶫᢏ⾡⛉ᏛᏛ㸧 
Ἑ  ྜ ஂ㸦㇏ᶫᢏ⾡⛉ᏛᏛ㸧 

 
 㸪ᦠᖏሗ➃ᮎ㸪ᕤᏛⱥㄒ㸪EST࣒ࢸࢫࢩ㸸 ㄒᙡᏛ⩦㸪Ꮫ⩦ᨭࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
⏝ⱥㄒ㐠ࡢ࡚ࡋእᅜㄒࠋࡿ࠶ᛴົ࡛ࡣᡂ⫱ࡢ⪅⾡ᢏࡿࡁ࡛ࡢ㸪ⱥㄒࡽほⅬࡢேᮦ⫱ᡂࣝࣂ࣮ࣟࢢ

⬟ຊࢆ㧗ࡣࡵࡓࡿࡵ㸪ⱥㄒㄒᙡ▱㆑ࡢ⫱ᡂ࡚ࡵࢃࡁࡀ㔜せ࡞ᙺࢆᯝࡽࡀ࡞ࡋࡋࠋࡍࡓ㸪ඛ⾜◊✲

㸪ᢏ࡚ࡗࡼࠋࡿ࠸࡚ࡋ♧ࢆࡇ࠺࠸࠸ࡋஈ࡚ࡋẚࣝ࣋ࣞࡿࢀࡉᚲせࡣㄒᙡ▱㆑ࡢ⏕᪥ᮏேᏛࡣ

ࡍࢺ࣮࣏ࢧࢆ⩦㸪ᙜヱㄒᙡᏛࡋ㑅ᐃࢆEST㸦English for Science and Technology㸧ㄒᙡࡿࢀࡉᚲせ⪅⾡

 ࠋࡿ࠶㔜せ࡛࡚࠸࠾ⱥㄒຊ⫱ᡂࡢ⪅⾡ᢏࡣᵓ⠏ࡢ࣒ࢸࢫࢩࡿ
 

2. ᡭ㡰 
2.1 ᕤᏛ⣔Ꮫ⾡ㄒᙡࡢ㑅ᐃ 
� ᮏ◊✲࡛ࡣ㸪ᕤᏛⱥㄒㄒᙡ㸦EST ㄒᙡ㸧ࣜࢺࢫ㸦➲ᑿ , 2015㸧ࢆ࣒ࣛࢢࣟࣉࡶࢆ㛤Ⓨࠋࡓࡋᙜ

ヱㄒᙡࣜࡣࢺࢫ㸪⏣ᆅ㔝 㸦2007㸧ࡢㄪᰝᡭἲᇶ࡙ࡁ㸪ྛ ᑓ㛛ศ㔝ࡢᕤᏛᩍဨࡽᏛ⏕ࡀㄞࡁࡴⱥ

ㄒᏛ⾡㞧ㄅࢆ᥎⸀ࠋࡓࡗࡽࡶ࡚ࡋᙜヱ㞧ㄅ᭱ࡢ᪂ྕࡽ㡰↓సⅭㄽᩥࢆᢳฟࡋ㸪ᕤᏛㄽᩥࢫࣃ࣮ࢥ

⣙࡚ࡵྵࡶ㸪ᶵ⬟ㄒࡋศ㢮ࣝ࣋ࣞࡢࡘ㸪࡚࠸ᇶ࡙ሗࡢ⠊ᅖ㢖ᗘࠋࡓࡋసᡂࢆ 5,000 ㄒ㸦࣐ࣞ

⟬㸧ࢆᢳฟࡢࡽࢀࡇࠋࡓࡋㄒࡢ▱㆑ࡤࢀ࠶ࡀ㸪ᕤᏛ⣔ศ㔝ࡢⱥㄒᏛ⾡ㄽᩥ࡛⏝ࡿࢀࡉㄒࡢ 90㸣௨ୖ

㸪ᅛ᭷ྡモ㸪␎ㄒ㸦㸸fig㸧㸪㢌ᩥᏐㄒࡣㄒࡓࢀࡉ㸪ᢳฟ࠾࡞ࠋࡓࡗ࡞ࡽ᫂ࡀࡇࡿࡁ࡛࣮ࣂ࢝ࢆ

㸦㸸DNA㸧ࡧࡼ࠾Ꮫグྕ㸦㸸NaCl㸧ࡢࡇࠋ࠸࡞࠸࡚ࢀࡲྵࡣㄒᙡࣜࢺࢫⓎ㡢᪥ᮏㄒヂࢆ㏣ຍ

 ࠋࡓࡋ⣲ᮦࡢࡵࡓࡢ㛤Ⓨࣥࣙࢩ࣮ࢣࣜࣉ⩦㸪ㄒᙡᏛࡋ

 
2.2 ㄒᙡᏛ⩦ࡢࣥࣙࢩ࣮ࢣࣜࣉ㛤Ⓨ 
ㄒᙡᏛ⩦ࡢࣥࣙࢩ࣮ࢣࣜࣉ㛤Ⓨࡾࡓ࠶㸪ືࡢࣥࣙࢩ࣮ࢣࣜࣉస⎔ቃࡢ㑅ᐃࡢࡑࠋࡓࡗ⾜ࢆ⤖ᯝ㸪

ྍᦙᛶᏛ⏕ࡽࡇࡿ࠶ࡀࡳࡌ࡞ iPod Touch  ࠋࡓࡋ㑅ᢥࢆ
ㄒᙡᏛ⩦ࡣ࡚࠸࠾㸪⧞ࡾ㏉ࡀࡋ㔜せ࡛≉ࠋࡿ࠶㸪Ꮫ⩦ึࡢᮇẁ㝵࡛ࡾ⧞ࡣ㏉ࡢࡋ㛫㝸ࡋࡃ⊂ࢆ㸪

ᚎࠎ㛫㝸ࢆᗈࡃ࠸࡚ࡆᏛ⩦㸦spaced learning㸧ࡢຠᯝࡀᣦࡿ࠸࡚ࢀࡉ㸦㸸Nation, 2013㸧ࠋᮏࢢࣟࣉ

㸪spaced learningࡣ࡛࣒ࣛ  ࠋࡓࢀධࡾྲྀࢆቃ⎔ࡿ࡞⬟ྍࡀ
➲ᒸ㸦2014㸧ࡿࡼ㸪㧗ᑓ⏕ࡢⱥㄒᏛ⩦⪅ࡀᦠᖏሗ➃ᮎୖ࡛ືసࡿࡍㄒᙡᏛ⩦ࣙࢩ࣮ࢣࣜࣉ

࡚ࡋᖹᆒࡣㄒᙡᏛ⩦㛫࠺⾜࡚ࡋ⏝ࢆࣥ 15 ศ⛬ᗘ࡛ࡵࡓࡢࡑࠋࡓࡗ࠶㸪୍ࢆࢺࢵࢽࣘࡢࡘ 15 ศ⛬ᗘ

࡛࡛࠺ࡼࡿࡁ㸪Ꮫ⩦ᶵ⬟࡛Ꮫ⩦ࡿࡍ༢ㄒᩘࡣ 10 ༢ㄒࡢࡘ୍ࢆ༢ࠋࡓࡋ 
ࣥࢽ࣮ࣜࢡࢫࡿࡍㄆ☜ࢆ↓᭷ࡢ㆑▱ࡢ㸪ㄒࡵࡓࡃ┬ࡽࢻ࣮ࣔ⩦Ꮫࢆㄒࡿ࠸࡚ࡗ▱ࡢ⪅⩦㸪Ꮫࡓࡲ

⩦Ꮫ࡞㸪ຠ⋡ⓗࡵࡓࡿࡅ┬ࢆᡭ㛫ࡿࡍ⩦Ꮫࢆㄒࡿ࠸࡚ࡗ▱࡛ࡍ㸪ࡾࡼࢀࡑࠋ࠺⾜ึ᭱ࢆࢺࢫࢸࢢ

ࡗ࠶ᅔ㞴࡛ࡀ⌧ᐇࡣ࡛⩦Ꮫࡢ⣬፹యࡢ㸪ᚑ᮶ࡋ࠺ࡼࡿࡁᐇ࡛ࢆࢺࢫࢸࢢࣥࢽࢫ㸪ࣜࡓࡲࠋࡿ࠼⾜ࢆ

 ࠋࡿ࠸࡚ࡋᨭࢆ⩦Ꮫࡢഃ㠃ࡢㄒᙡ▱㆑ࡓ
㸪ࡣࢺࢫࣜࡢࡇࠋࡓࡋᐇࢆࢺࢫ㸪㔜せㄒࣜࡵࡓࡿࡍ⬟ྍࢆ⩦Ꮫࡋ㏉ࡾ⧞࡞ຠᯝⓗࡾࡼ㸪ࡽࡉ

㸦㸯㸧Ꮫ⩦⪅ࡀᚋ࡛ཧ↷࡛ࡓࡋࢡࢵ࢙ࢳࡽ⮬࠺ࡼࡿࡁㄒ㸪ࡧࡼ࠾㸦㸰㸧Ꮫ⩦⪅ࡢࢺࢫࢸࡢゎ⟅࣮ࣥࢱࣃ

ࡢㄒࡓࡋ㑅ᢥⓗື⮬ࡀ࣒ࣛࢢࣟࣉ࡚ࡌᛂ 2 ✀㢮ࡽᡂࠋࡿ 
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3. 㛤Ⓨ⤖ᯝ 
� ㄒᙡᏛ⩦ࡣࣥࣙࢩ࣮ࢣࣜࣉ iOS 7.0 ௨ୖࡢ iPod Touch ࡸ iPhone ୖ࡛ືస࣮ࢣࣜࣉࣈࢸࢿࡿࡍ

ᅗࠋࡓࡋ㛤Ⓨ࡚ࡋࣥࣙࢩ 1 ࢀࡉ♧ᥦࡀⓎ㡢ࡢࡑ㸪┠ᶆㄒ㠃୰⏬ࡢࡘ୍ࠋࡿ࠶୍࡛ࡢᏛ⩦⏬㠃ࡣ

㸪ᅗࡿࡍࣉࢵࢱࢆࣥࢥࡢពࠖࠕࡿ࠶㠃ୗ㒊⏬ࠋࡿ 2 ࡉ♧ᥦࡀ᪥ᮏㄒヂ࡞࠺ࡼࡿ࠸࡚ࢀࡉ♧

ᶆ┠ࡢࡑᗘ࡚⤒ࢆ㛫㝸ࡢ㸪୍ᐃࡿ⛣ᶆㄒ┠ࡢḟ࡚ࡋ㑅ᢥࢆࠖ࠸࡞࠸࡚࠼ぬࠕࡢ㠃᭱ୗ㒊⏬ࠋࡿࢀ

ㄒࡀฟ⌧ࠋࡿࡍ 
ᅗ 3 ᶵࡿࡁసᡂ࡛ࡀࢺࢫ㔜せㄒࣜࡿ࡞␗ࡈ⪅⩦Ꮫࠋࡿ࠶࡛ࢺࢵࣙࢩ࣮ࣥࣜࢡࢫࡢࢺࢫ㔜せㄒࣜࡣ

 ࠋࡿࢀࡉᮇᚅࡀ⩦ㄒᙡᏛ࡞㸪ຠᯝⓗࡾࡼࡇࡿࡍᐇࢆ⬟
 ࠋࡿࡍ㸪ཱྀ㢌Ⓨ⾲࡛ሗ࿌ࡣ࡚࠸ࡘᏛ⩦⎔ቃ࡞ヲ⣽ࡾࡼ  
 

� � � �  
ᅗ 1 Ꮫ⩦⏬㠃        ᅗ 2 Ꮫ⩦⏬㠃(ព⾲♧)    ᅗ 3 㔜せㄒࣜࢺࢫ 
 
ᘬ⏝ᩥ⊩ 
Nation, I. S. P. (2013). Learning vocabulary in another language, Cambridge: CUP. 
➲ᑿὒ࣭ຍ⸨୕ಖᏊ࣭ࣦࣞ  ࣥ ࣭ࣛࢻࢵࣦࢹ  ࣥ ࡢࢺࢫᕤᏛⱥㄒㄒᙡࣜࠕ㸬㸦2015㸧㸬ࣥࢪ࣮ࣘ

㛤Ⓨ 㸬ࠖࠗ 㞼㞛㔝 㸪࠘➨ 37 ᕳ㸪71㸫78 㡫㸬㇏ᶫᢏ⾡⛉ᏛᏛ⥲ྜᩍ⫱㝔⣖せ㸬 
➲ᒸຬభ࣭㡲⸨Ὧᇶ࣭ΎỈ⩏ᙪ୍࣭㞞࣭Ἑྜஂ㸬㸦2014㸧㸬ࠕᦠᖏሗ➃ᮎࢆά⏝ࡓࡋ㧗ᑓ⏕ࡅࡴⱥ

༢ㄒᏛ⩦ᨭ࣒ࢸࢫࢩ 㸬ࠖࠗ 㟁Ꮚሗ㏻ಙᏛᢏ⾡◊✲ሗ࿌㸬ᩍ⫱ᕤᏛ 㸪࠘➨ 113 ᕳ㸪➨ 482 ྕ㸪213
㸫218 㡫㸬  

⏣ᆅ㔝ᙲ࣭ᑎෆ୍࣭➲ᑿὒ࣭ࢼ࣡ࢫ࣐⣪▮Ꮚ㸬(2007)㸬ࠕ⥲ྜ◊✲Ꮫࡿࡅ࠾ⱥㄒᏛ⾡ㄒᙡࣜࢺࢫ㛤

Ⓨࡢព⩏ EAP ࡽほⅬࡢࣥࢨࢹ࣒ࣛࣗ࢟ࣜ࢝ 㸬ࠖࠗ ி㒔Ꮫ㧗➼ᩍ⫱◊✲ 㸪࠘➨ 13 ྕ㸪121-131
㡫. ி㒔Ꮫ㧗➼ᩍ⫱◊✲㛤Ⓨ᥎㐍࣮ࢱࣥࢭ㸬 

ᦠᖏሗ➃ᮎ⏝ᕤᏛⱥㄒㄒᙡᏛ⩦ࡢࣜࣉ㛤Ⓨ

ࡵࡌࡣ

ᡭ㡰

ᕤᏛ⣔Ꮫ⾡ㄒᙡࡢ㑅ᐃ

ㄒᙡᏛ⩦ࡢࣥࣙࢩ࣮ࢣࣜࣉ㛤Ⓨ
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ཧ⪃ᩥ⊩

 

ᩍᮦ㛤Ⓨࡢࡵࡓࡢ e  ព㆑ㄪᰝࡢ࡚ࡋ㛵ࢢࣥࢽ࣮ࣛ
 

୰ᓥ ᩗஅ㸦ி㒔Ꮫ Ꮫ㝔⏕㸧 
ቭ㎷ ṇ๛㸦ி㒔Ꮫ㸧 

 
㸸 eࢻ࣮࣮࣡࢟  ㄪᰝ㸪Ꮫ⏕ㄪᰝ㸪ᩍဨㄪᰝ㸪ᩍᮦ㛤Ⓨࢺ࣮ࢣࣥ㸪ࢢࣥࢽ࣮ࣛ
 
 ࡵࡌࡣ .1

e ࡢᐃ≉࠸కࡾࡀᗈࡢࢢࣥࢽ࣮ࣛ e ⏝ࡸᩍᮦࡢࡽࢀࡑ㸪ࡸ✲◊ࡿ ࢆᏛ⩦ຠᯝࡢᩍᮦࢢࣥࢽ࣮ࣛ

᪉ἲ㛵ࢺ࣮ࢣࣥࡢ࡚ࡋㄪᰝࡣከࡢࡽࢀࡇࠋࡿ࠸࡚ࢀࡉ࡞ࡃㄪᰝࡣ✲◊ࡸ≉ᐃࡢᩍᮦࡢᨵၿࡣࡁ

ࡢ㝿ࡓ࠸⨨ᛕ㢌ࢆᩍᮦ㛤Ⓨࡢ㸪᪂つࡋࡋࠋࡿ࠼ゝࡿ࠸࡚ࡋᐤࡃ e ヲࡢ࡚ࡋᑐ⯡୍ࢢࣥࢽ࣮ࣛ

⣽࡞ㄪᰝࡣࡿ࠸࡚ࢀࡉࡀゝ࠸㞴࡛ࡇࡑࠋ࠸ᮏ◊✲࡛ࡣ e እᅜ࡛ୖࡓ࠼ࡲ㋃ࢆᡤ▷㛗ᡤࡢࢢࣥࢽ࣮ࣛ

ㄒᏛ⩦ᩍᮦࡢ㛤Ⓨ㛵ࡿࡍពぢࢆồࢺ࣮ࢣࣥࡿࡵㄪᰝࠋࡓࡗ⾜ࢆ 
 
2. e  ᡤ▷㛗ᡤࡢࢢࣥࢽ࣮ࣛ
� Ἑᮧ㸦2009㸧࡛ࡣ e ࡿ࠸࡚ࡋ㐺⩦1㸧ಶูᏛࠋࡿ࠸࡚ࡋศ㢮┠㡯ࡢ௨ୗࢆᡤ▷㛗ᡤࡢࢢࣥࢽ࣮ࣛ

ࡇ 2㸧ሙᡤ㛫ไ⣙࠸࡞ࡅཷࢆᏛ⩦ࡇࡿࡁ࡛ࡀ 3㸧㇏ᐩ࡞ᩍᮦࢆ㑅ࡇࡿ 4㸧᪉ྥᛶࡿ࠶ࡀ

ࡇ 5㸧Ꮫ⩦⪅ࡇࡿ࠶ࡀࢺ࣮࣏ࢧࡓࡏࢃྜ 6㸧ᩍᮦ⟶⌮ࡢࠊࡇ࠸ࡍࡸࡋࡀ௨ୖ 6 Ⅼࡀ࡞㛗ᡤゝ

ࡇࡿ࡞ᚲせࡀ㸪1㸧ሗᶵჾࡓࡲࠋࡿ࠼ 2㸧ᑐ㠃ᘧᏛ⩦࡛࠸࡞ࡣ㝈⏺ࡢࠊࡇࡿ࠶ࡀ 2 Ⅼࡀ࡞▷ᡤ

ࡣ⋠ಟ࠸పࡿ࠸࡚ࢀࡉ㸦2008㸧࡛ᣦ࣮ࢱࣥࢭᩍ⫱㛤Ⓨ࣮ࢱࣥࢭࢹ࣓ࠋࡿ࠶࡛ 2 Ⅼ┠ࡢ▷ᡤྵ

ၥ㢟Ⅼࡢࡽࢀࡇࠋࡿ࠼ゝၥ㢟࡞ࡁࡿࡅ࠾⫱㧗➼ᩍࡿࢀࡽࡵồࡀ⩦Ꮫ࡞ⓗ⮬ࡣࡽࢀࡇ㸪ࡀࡿࢀࡲ

 ࠋࡓࡗ⾜ࢆㄪᰝࢺ࣮ࢣࣥࡢࡵࡓࡿࡍࡽ᫂ࢆពぢ࡞ヲ⣽ࡿࡅ࠾≦⌧㸪࠼ࡲ㋃ࢆ
 
3. ㄪᰝᡭ㡰 
 ⪅༠ຊࢺ࣮ࢣࣥ 3.1
㸪164ࡣ⪅༠ຊࡢࢺ࣮ࢣࣥ ⏕Ꮫࡢྡ 12 Ꮫඹ㏻⛉┠㸦୍⯡ᩍ㣴⛉┠㸧ࡣ⏕Ꮫࠋࡓࡗ࠶ᩍဨ࡛ࡢྡ

ᙧ࡛ࡢࡽࢇ࡞࡚࠸࠾Ꮫ⏕࡛㸪ᤵᴗෆࡿ࠸࡚ࡋฟᖍᤵᴗࡢ e እࡣᩍဨࠋࡿ࠸࡚ࡋ⏝ࢆࢢࣥࢽ࣮ࣛ

ᅜㄒ⛉┠ࢆᢸᙜࡿ࠸࡚ࡋᩍဨ࡛ࠋࡿ࠶ 
  
 ෆᐜࢺ࣮ࢣࣥ 3.2
 
ࣥࣙࢩࢡࢭ  ࣥࣙࢩࢡࢭ 1 ࣥࣙࢩࢡࢭ 2 ࣥࣙࢩࢡࢭ 3 4 
タၥෆᐜࡢᴫせ 
 

㏻ᖖᤵᴗࡢホ౯ ⏝⤒㦂ᇶ࡙ࡃ e
ࢸࢫࢩࢢࣥࢽ࣮ࣛ

 ➼‶࣒

᪂ᶵ⬟ࢆ⏝ࡓࡋ e
⏝ࡢࢢࣥࢽ࣮ࣛ

ᑐ㇟➼ 

⮬ᚊᏛ⩦㛵ࡿࡍ

ホ౯㸪ᶵ⬟ 
 

ᅗ 1�  ᴫせ୍ぴࡢ㉁ၥෆᐜࡢ࡛ࢺ࣮ࢣࣥ
 
ࢡࢭ࠺࠸ࡢࡿࡍᗘ㔜ど⛬ࡢࢆࡢࡶࡿࢃ㛵ᡂ⦼ホ౯࡞ㄢ㢟ࡸ⦼ᡂࡢࢺࢫࢸ㸪ࡣ࡛ࢺ࣮ࢣࣥ

㸪CALLࣥࣙࢩ ᩍᮦࡸ㸪Sakai ⌧࡞LMS㸪㏻⛠͆PandA͇ࣝࢼࢪࣜ࢜ࡢி㒔Ꮫࡓࢀࡉసᡂࢫ࣮࣋ࢆ

ࡢ≦ e ࡸ㡢ኌゎᯒ࠸࡞࠸࡚ࢀࡉᐇࡣ࡛≦⌧㸪ࣥࣙࢩࢡࢭࡿࡍ㛵ၥ㢟Ⅼࡸ‶ࡢ࡚ࡋ㛵ࢢࣥࢽ࣮ࣛ

㸪ࣥࣙࢩࢡࢭࡿࡍ㛵Ꮫ⩦⪅࣭Ꮫ⩦㡯┠࣭Ꮫ⩦᪉ἲࡢᙧ࡛ࡿࡍ⏝ࢆ࡞⬟ᶵࢢࣥࣜࢱࢽࣔࡢ࡛࣓ࣛ࢝
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⮬ᚊᏛ⩦ࢆᛕ㢌ࡓ࠸⨨㝿㛵ࡿࡍᡂ⦼ホ౯᪉ἲࡸᚲせ࡞ᶵ⬟㛵ࡢࣥࣙࢩࢡࢭࡢ࡚ࡋ 4 ࣥࣙࢩࢡࢭ

ูࢺ࣮ࢣࣥࡓࡋㄪᰝࠋࡓࡗ⾜ࢆᮏⓎ⾲࡛ࡣ 4 ࡁࡍ៖⪄ᩍᮦసᡂ≉ࡽ୰ࡢࣥࣙࢩࢡࢭࡢࡘ

ࡿࢀࡽ࠼⪄ e ࡿࢃ㛵ࢢࣥࢽ࣮ࣛ 3  ࠋ࠺⾜ࢆᐹ⪄࡚ࡆୖࡾྲྀࢆࣥࣙࢩࢡࢭࡢࡘ
 
4. ⤖ᯝ⪃ᐹ 
� ศᯒࡿࡼ࣒ࣛࢢࢺࢫࣄࡣẚ㍑㸪⮬⏤グ㏙ࢆ୰ᚰ⪃ᐹࠋࡓࡗ⾜ࢆe ࢀࢃゝ㛗ᡤࡢࢢࣥࢽ࣮ࣛ

ࡿ࠼⾜ྠࡀಖ☜ࡢேᩘࡢ⪅⩦Ꮫಖ☜ࡢ㉁ࡢ⫱ᩍࠕࡿ ࡿࡁ࡛⩦Ꮫ࡛ࢫ࣮࣌ࡢศ⮬ࠕࠖ ࡀ㡢ኌᩍᮦࠕࠖ

㇏ᐩᥦ౪࡛ࡓࡗ࠸ࠖࡿࡁ㡯┠ࡣᩍဨ࣭Ꮫ⏕ࡶ㧗࠸ホ౯ࡀ㞟ࡋࡋࠋࡓࡗࡲ㸪⮬⏤グ㏙࠸࠾

⏕Ꮫࡿࡌឤ࠸࡞ࡾ㊊≀ࡸࡸ㸪࠺ࡼࡿ࠸࡚ࢀࡉᣦ࡞ࠖ࠸ࡋࢀ࠺࠸ከࡀ㡢ኌᩍᮦࡋᑡ࠺ࡶࠕ࡚

ࡵᇙᩍᮦࢆ㡢ኌࡢே࡞ࠎᵝࡋ៖⪄ࢆಶேᕪࡢ㸪Ⓨ㡢ࡃ࡞࡛ࡅࡔ࠸ከࡀ㔞ࡢ㡢ኌᩍᮦࡓࡲࠋࡿࢀࡽぢࡶ

㎸࠺࠸ࡿࡁ࡛ࡀࡇࡴⅬࡶ e ᐇ㝿ࠋࡿ࠼ゝࡶ㛗≉ࡢᩍᮦࢹ࣓ࢳ࣐ࣝࡿࡍࡵጞࢆࢢࣥࢽ࣮ࣛ

Ꮫ⏕ࡣࡽ㡢ኌ㛵ࡿࢃホ౯ࠕ࡚ࡋேࡗࡻࡕ࡚ࡗࡼⓎ㡢ࡀ㐪ࢆࡢ࠺ᤵᴗ࡛ᐇឤ࣓ࢥ࠺࠸ࠖࡓࡋ

ᇶᮏࡣ⩦⦏Ⓨ㡢ࡢ⪅⩦Ꮫࡢࣝ࣋⣭ࣞึࠕࡣࡽᩍဨࡿࡍᢸᙜࢆ㸪ึಟእᅜㄒࡋࡋࠋࡓࢀࡽࡏᐤࡀࢺࣥ

ⓗ࡞ᶆ‽ⓗ㡢ኌࢆⓎ㡢࡛ࡿࡁヰ⪅ࡢ㡢ኌࢆᩍᮦ㘓࠺࠸ࠖࡿ࠶࡛ࡁࡿࡍኌࡶᐤࢀࡽࡏ㸪Ꮫ⩦⪅ࡢ

 ࠋࡿ࠼ゝࡿ࠶ࡶᚲせࡿࡍ៖⪄ࢆࣝ࣋ࣞ
� ⮬ᚊᏛ⩦ࢆᛕ㢌ࡓ࠸࠾➨ 4 ࡚ࡗᩍဨ⬟ᶵ࡞ᚲせ࡚ࡗ⏕㸪Ꮫࡣタၥ࡛ࡿࡅ࠾ࣥࣙࢩࢡࢭ

ᚲせ࡞ᶵ⬟㸪ࡓࡲ༢ࢆࡿ࠼㝿Ꮫ⩦⪅࡞࠺ࡼࡢࡢᏛ⩦≧ἣࡀศࡿⰋࢆ࠸ᑜ≉ࠋࡓࡡᚲせ

ࡋ㛵㔜せᛶࡢ㉁ၥࡢᢸᙜᩍဨࠋࡓࢀࡽࡏᐤࡀࢺ࣓ࣥࢥࡿ࠼ゝᩍဨ࡛ṇᑐ⏕Ꮫ࡚ࡋ㛵⬟ᶵ࡞

ࡀ㉁ၥࡀ࠺ࡓࡁ࡛ࡄࡍࡣ⤡㐃ࠕࠖࡿࡍୖྥࡀᏛ⩦ពḧࡤࢀࡁ࡛ࡀ㉁ၥࡢᩍဨࠕࡣ⏕Ꮫࡣタၥ࡛ࡢ࡚

࡛ࡁࡍࡸቑࢆ㈇ᢸࡢᩍဨࠕࡣࡽᩍဨࡋᑐࢀࡑ㸪ࡀࡓࡗ࠶ࡀពぢ࠺࠸ࠖ࠺ᛮ࠸࠸࡚ࡁ࡛ࡄࡍ

ㄢ㢟ࡸ⬟Ⓨヰศᯒᶵࡶࠋࡓࡗ࠶ࡀពぢ࠺࠸ࠖࡿࡍᐃྰࢆᚲせᛶࡢ⬟㉁ၥᶵࡽほⅬ࠺࠸࠸࡞ࡣ

࡞ᯝ⤖ࡿ࠼ఛࡀࡇࡿ࠸࡚ࡵồࡾࡼࡀ᪉ࡢ⏕Ꮫࡶࡾࡼࡿ࠸࡚ࡋᐃࡀᩍဨࡶ࡚ࡋ㛵⬟᥎⸀ᶵື⮬ࡢ

ࡢ࡛ࢢ࣑ࣥࢱࡿࡌឤࡔᚲせࡀ⮬ྛࡶࡽࡀ࡞ࡋ⩦Ꮫ࡛ࢫ࣮࣌ࡢ㸪⮬ศ࡚࠸࠾⩦ᚊᏛ⮬ࡣ⏕Ꮫࠋࡓࡗ

ᩍဨࡢࡽ⿵ຓࢆồࡿ࠸࡚ࡵ㸪ゝࠋࡿ࠼e ࡚ࡋຓ⿵ࡢࢢࣥࢽ࣮ࣛ e TAࡸࢱ࣓ࣥ ᡭࡢࡘ୍ࡶ⨨タࡢ

ẁࡀࡿࢀࡽ࠼⪄࡚ࡋ㸪ࡸࢺ࣓ࣥࢥࡢ࡛ࢺ࣮ࢣࣥᯇ⏣㸦2010㸧࡛ᣦ࠺ࡼࡿ࠸࡚ࢀࡉಶࡢࠎᩍ

ᤵ⪅ഃࡢ㈇ᢸቑࠋࡿࢀࡽ࠼⪄ࡶ㰻⸨㸦2012㸧࡛ࠕࡣe ࢱ࣓ࣥ 1 ேࡢࡾࡓ࠶⥲ྜⓗ࡞㈇ᢸ㍍ῶྍࡀ

㸪eࡀࡿ࠸࡚ࢀࡉ㛤Ⓨࡀ࣒ࠖࢸࢫࢩ࡞⬟ 㸪ࡸࡇ࠺⾜ࢆᩍᮦసᡂࡶ⏕Ꮫ࡚ࡋᡭẁࡢ௨እࢱ࣓ࣥ

Ꮫ⏕ࡢᕼᮃࡓࡏࢃྜᩍᮦసᡂࢆᥦࡓࡲࠋࡿࡍ㸪➹⪅ࡀࡽ⌧ᅾᐇ㝿ࡿ࠸࡛ࢇ⤌ࡾྲྀㄢ㢟ࡢゎỴ᪉ἲ

 ࠋࡿࡍ♧ࢆ
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ᩍᮦ㛤Ⓨࡢࡵࡓࡢ ព㆑ㄪᰝࡢ࡚ࡋ㛵ࢢࣥࢽ࣮ࣛ

ࡵࡌࡣ

ᡤ▷㛗ᡤࡢࢢࣥࢽ࣮ࣛ

ㄪᰝᡭ㡰

⪅༠ຊࢺ࣮ࢣࣥ

ෆᐜࢺ࣮ࢣࣥ
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እᅜㄒᩍ⫱࣓ࢹᏛ➨ 55ᅇᅜ◊✲



ཧຍ⪅ࡿࡼ┦ホ౯㸪⮬ᕫホ౯ࡧࡼ࠾㉁ၥ⣬ㄪᰝ

⤖ᯝ⪃ᐹ

㉁ၥ⣬ㄪᰝࡢ⤖ᯝ

┦ホ౯⮬ᕫホ౯ࡢ㛵ಀ

ཧ⪃ᩥ⊩

 

ᣦᑟࡢࢡࢵࣜࣈ࣮࣭ࣝࢢࣥࢸࣛࡢ࡚ࡋ࣮ࣝࢶຠ⏝㸸 

Ꮫ⩦⪅ࡢẼ࡙ಁࢆࡁ㐍ࡿࡏࡉヨࡳ 
 

㔠ᚿ ె௦Ꮚ㸦රᗜ┴❧Ꮫ㸧 
ᖺ 㡰Ꮚ㸦ᒸᒣᏛ㸧 

ஂ␃ ⣖Ꮚ㸦ឡ▱་⛉Ꮫ㸧 
ᒣす ༤அ㸦㛵すᏛ㸧 

 
 ࡁ㸪Ẽ࡙࣮ࣝࢶ㸪┦ホ౯㸪⮬ᕫホ౯㸪ᣦᑟࢡࢵࣜࣈ࣮࣭ࣝࢢࣥࢸࣛ 㸸ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
ᮏᐇ㊶ሗ࿌ࡣ㸪᪥ᮏࡢᩍ⫱⎔ቃࡿࡅ࠾㐠⏝ࢆ┠ᣦ⮬⊃࡚ࡋ㛤Ⓨࢵࣜࣈ࣮࣭ࣝࢢࣥࢸࣛࡓࢀࡉ

ࡶࡿࡍศᯒ᳨࣭ド࡚࠸ࡘ⏝ຠࡓࡋ⏝࡚ࡋ࣮ࣝࢶᣦᑟࡢ⪅⩦㸪ⱥㄒᏛࢆ㸧ࣥࣛࢻ࢞㸦ホ౯ࢡ

ࢡࢵࣜࣈ࣮ࣝࠕࡿࡍ⏝ᮏሗ࿌࡛ࠋࡿ࠶࡛ࡢ ホ౯㡯┠㸦ෆᐜ࣭ᒎ㛤㸪ᵓᡂ㸪ᩥἲ㸪ㄒࡢࡘ㸪㸳ࡣ2009ࠖ

ᙡ㸪⥛࣭ྃࡾㄞⅬ㸧ࢆࢀࡒࢀࡑグ㏙ࡿࡍୗ㡯┠ࡾ࡞ࡽ㸪ᩍ⫱ⓗ࠸ࡍࡸ࠸⾜ࢆࢡࢵࣂࢻ࣮ࣇ࡞ศ

ᯒⓗホ౯ࡢࡑࢆ≉㛗ࡿ࠸࡚ࡋ㸦Kinshi, et al., 2011㸧ࡣࢡࢵࣜࣈ࣮࣭ࣝࢢࣥࢸࣛࠋ㸪ᩍᖌࡀᏛ⩦⪅ࡢ

సᩥࢆホ౯ࡿࡍ㝿⏝ࡿࢀࡉホ౯ࡢ࡚ࡋ࣮ࣝࢶᙺࢆᯝ୍ࡍࡓ᪉࡛㸦Hamp-Lyons, 2003; Hyland, 
2003㸧㸪Ꮫ⩦⪅࡚࠸⏝ࢆࢡࢵࣜࣈ࣮ࣝࡀ⮬㌟ࡧࡼ࠾⪅ࡢసᩥࢆホ౯ࡿࡍ⬟ྍࢆࡇࡿࡍᣦᑟ࡛࣮ࣝࢶ

㸪ࣝࡣᮏᐇ㊶ሗ࿌࡛ࠋࡿࢀࡽ࠼⪄ࡿ࠶ ࠋࡿ࠶࡛ࡢࡶࡿࡍド᳨ࢆ᭷ຠᛶࡢ᪉࠸࡞࠺ࡼࡢࡑࡢࢡࢵࣜࣈ࣮

ᮏᐇ㊶ࡢ┠ⓗࡣ㸪௨ୗࡢ㸰Ⅼ࡛ࠋࡿ࠶ 
㸯㸧ᩍᐊ࡛ࡢᣦᑟ࡚࠸࠾㸪Ꮫ⩦⪅ࡀ┦ホ౯⮬ᕫホ౯ࢢࣥࢸࣛࡿࡼࡇ࠺⾜ࢆ㛵ࠕࡿࡍẼ

 ࠋࡍಁࢆࠖࡁ࡙
㸰㸧Ꮫ⩦⪅ྠኈᏛ⩦⪅⮬㌟ࡢホ౯ࡢ㛵ಀ᳨ࢆドࠋࡿࡍ 

 
2. ᪉ἲ 
2.1 ཧຍ⪅ 
ཧຍ⪅ࡣ㸪㛵すᆅ᪉ࡢ⚾❧Ꮫ࡛㏻ᖺ⛉┠ࠕⱥㄒ㸦ࣛࢢࣥࢸ㸧ࠖ ࢫࣛࢡ㸱ᅇ⏕㸯ࡿࡍᒚಟࢆ 37 ྡ

㸪࠸⾜ࢆᣦᑟ୰ᚰࢆࢢࣥࢸ࣭ࣛࣇࣛࢢࣛࣃ㸪࡚࠸⏝ࢆReady to Write 2 (Longman)ࢺࢫ࢟ࢸࠋࡿ࠶࡛

㸰㐌㸯ᗘ࡛ࢫ࣮࣌ࡢᏛ⏕ࢆࢢࣥࢸࣛࡿࡼᐇࠋࡿ࠸࡚ࡋᮏᣦᑟᐇ㊶ࡢࣇࣛࢢࣛࣃࡣᇶᮏᵓᡂ㸦ࢺ

ࡓ࠼⤊ࢆᣦᑟࡢ㸧࡞ࢫࣥࢸࣥࢭࢢࣥࢹ࣮ࣝࢡࣥࢥ㸪ࢫࣥࢸࣥࢭࢢࣥࢸ࣮࣏ࢧ㸪ࢫࣥࢸࣥࢭࢡࢵࣆ

ẁ㝵࡛⾜ࠋࡓࡗ 
 
2.2 ᣦᑟᡭ㡰 
ࢡࢵࣜࣈ࣮ࣝࠕ 2.2.1  ᑟධ࣭ㄝ᫂ࡢ2009ࠖ
ࢡࢵࣜࣈ࣮ࣝࠕ⪅ཧຍ࡚࠸࠾㸪ᩍᐊࡎࡲ ࡘ┠ୗ㡯ࡧࡼ࠾┠㸪ホ౯㡯࡛࠼࠺ࡓࡋ♧ᥦࢆ2009ࠖ

ࢡࢵࣜࣈ࣮ࣝࠕࡢࡇ㸪ࡣࢢࣥࢸࣛ࠺⾜㸪ᤵᴗෆ࡛ࡓࡲࠋࡓࡗ⾜ࢆㄝ᫂ࡢ࡚࠸ ࡉホ౯࡚࠸⏝ࢆ2009ࠖ

 ࠋࡓ࠼ఏࢆࡇࡿࢀ
 
 ᐇࡢࢢࣥࢸ࣭ࣛࣇࣛࢢࣛࣃ 2.2.2
� ḟ㸪ᩍဨࡀETS®ࡢCriterion®ࡢ୍ࢡࢵࣆࢺぴࡽ㑅ࡔࢇ㸪ୗグࡀࢺࣉࣥࣟࣉࡢᥦ♧ࡓࢀࡉ㸸 
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If you could change one important thing about your hometown, what would you change? Use reasons and 
specific examples to support your answer.  

⣙㸪ᤵᴗ୰ࢀࢃ⾜࡛ࡁᡭ᭩ࡣࢢࣥࢸࣛ 30 ศ㛫࡛ᐇࠋࡓࢀࡉ㎡᭩ࡢ⏝ࡣㄆࠋࡓࢀࡽࡵ 
 
2.2.3 ཧຍ⪅ࡿࡼ┦ホ౯㸪⮬ᕫホ౯ࡧࡼ࠾㉁ၥ⣬ㄪᰝ 
� ᡂࡓࡋసᩥࡣ㸪ࢡࢵࣜࣈ࣮ࣝࠕ ࡣホ౯᪉ἲࠋࡓࡗ⾜ࢆホ౯┦࠸ࡀཧຍ⪅ྠኈ࡚࠸⏝ࢆ2009ࠖ

ࢡࢵࣜࣈ࣮ࣝࠕ 㸪ྠ࠶ࡢホ౯┦ࠋࡓࡏࡉ㸲ẁ㝵㸦㸮㸪㸯㸪㸰㸪㸱㸧࡛ホ౯ࡈ┠ୗ㡯ࡢ2009ࠖ

ࠋ᭱ࡓࢀࡉ࡞ࡀᕫホ౯⮬ࡿࡼせ㡿࡛Ꮫ⩦⪅ᮏேࡌ ᚋ㸪ࣝ ࢡࢵࣜࣈ࣮ 2009 ࡓࡗ࡚ࡋ࣮ࣝࢶᣦᑟࢆ

ຠ⏝ࢆ㸪ᨵၿⅬ㛵ࡿࡍẼ࡙࠺࠸ࡁほⅬࡽ㉁ၥ⣬ㄪᰝࠋࡓࡗ⾜ࢆ 
 
3. ⤖ᯝ⪃ᐹ 
3.1 ㉁ၥ⣬ㄪᰝࡢ⤖ᯝ 
� ⾲ 1 ࢸࢪ࣏ࡣἲᩥ㸪ᵓᡂࡇࡓ࠸࡚ࢀࡽ࠼ᤊࣈࢸࢪ࣏≉ࡣㄒᙡ㸪ෆᐜ࣭ᒎ㛤ࡾ࡞ࡾ㏻ࡢ

 ࠋࡓࡗศࡀࡇࡓ࠸࡚ࢀࡽ࠼ᤊࣈࢸ࢞ࢿࡣㄞⅬ࣭ྃࡾ⥛㸪ࡇࡓࢀศࣈࢸ࢞ࢿࣈ
 
⾲ 1 ᨵၿⅬ㛵ࡿࡍẼ࡙ࡢࡁᅇ⟅ྜ㸦N = 37㸧 
 ෆᐜ࣭ᒎ㛤 ᵓᡂ ᩥἲ ㄒᙡ ⥛࣭ྃࡾㄞⅬ 
 ᅇ⟅ 71.4% 59.4% 48.6% 72.2% 27.1%ࣈࢸࢪ࣏
 ᅇ⟅ 28.6% 40.6% 51.4% 27.8% 72.9%ࣈࢸ࢞ࢿ
ὀ. ࣈࢸࢪ࣏ᅇ⟅ࠕࡣᨵၿⅬࡃࡼẼ࡙ ࡓࠖ࠸ Ẽ࡙ࡋᑡࠕ ࡓࠖ࠸ 㸪ࣈࢸ࢞ࢿᅇ⟅ࡾࡲ࠶ࠕࡣẼ࡙ ࡓࠖࡗ࡞ Ẽ࡙ࡃࠕ ࡓࠖࡗ࡞  

 
3.2 ┦ホ౯⮬ᕫホ౯ࡢ㛵ಀ 
� ௨ୗࡢ⾲ 2 㸪ࡇ࠸ࡉᑠࡀ㸦ᶆ‽೫ᕪ㸧ࡁࡘࡽࡤࡢホ౯ࡃ㧗ࡀ್ࡢ㸪㡯┠࡛┦ホ౯ࡾ࡞ࡾ㏻ࡢ

୧⪅ࡢᖹᆒ್ࡢᕪࡣ᭷ព࡛ࡀࡇࡿ࠶ศࡓࡲࠋࡓࡗ㸪┦㛵ศᯒࡽ㸪ෆᐜ࣭ᒎ㛤㸪⥛࣭ྃࡾㄞⅬ࠾

 ࠋࡓࡗศࡀࡇ࠸↓㛵㛵ಀ┦ࡰࡣ┠㡯ࡢ௨እࢀࡑ㸪ࡃẚ㍑ⓗ㧗ࡣ㛵┦ࡢṇࡢ࣭⮬ᕫホ౯┦ࡿࡅ
 
⾲ 2 ┦ホ౯⮬ᕫホ౯ࡢ㛵ಀ㸦N =34㸧 
 ┦ホ౯ ⮬ᕫホ౯ ┦Ѹ⮬ᕫ t p ┦㛵ಀ  ᩘ (r)
ෆᐜ࣭ᒎ㛤 2.64 (0.45) 2.01 (0.64) 0.63 6.01 < .001 .42 

ᵓᡂ 2.47 (0.47) 1.87 (0.68) 0.60 4.10 < .001 –.07 
ᩥἲ 2.42 (0.42) 1.62 (0.56) 0.80 6.34 < .001 –.11 
ㄒᙡ 2.37 (0.45) 1.53 (0.70) 0.84 6.15 < .001 .09 

࣭ࡾ⥛ ྃㄞⅬ 2.70 (0.44) 2.30 (0.73) 0.40 4.18 < .001 .66 
ὀ. ┦ホ౯⮬ᕫホ౯ᩘࡢ 㸪ᖹᆒ್ࡣ್  (ᶆ‽೫ᕪ) 

 
ཧ⪃ᩥ⊩ 
Kinshi, K., Kuru, Y., Masaki, M., Yamanishi, H., & Otoshi, J. (2011). Revising a writing rubric for its improved use 

in the classroom. LET Kansai Chapter Collected Papers, 13, 113–124. 
Hamp-Lyons, L. (2003). Writing teachers as assessors of writing. In B. Kroll (Ed.), Exploring the dynamics of 

second language writing (pp. 162–189). Cambridge: Cambridge University Press. 
Hyland, K. (2003). Second language writing. Cambridge: Cambridge University Press. 

ᣦᑟࡢࢡࢵࣜࣈ࣮࣭ࣝࢢࣥࢸࣛࡢ࡚ࡋ࣮ࣝࢶຠ⏝㸸

Ꮫ⩦⪅ࡢẼ࡙ಁࢆࡁ㐍ࡿࡏࡉヨࡳ

ࡵࡌࡣ

᪉ἲ

ཧຍ⪅

ᣦᑟᡭ㡰

ࢡࢵࣜࣈ࣮ࣝࠕ ᑟධ࣭ㄝ᫂ࡢࠖ
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ᤵᴗぢྜࡓࡗᏐᖥ⾲♧

�

Ꮠᖥࢆᅛᐃࡿࡍሙྜ

ࡾࢃ࠾

ཧ⪃ᩥ⊩

 

SRT ᙧᘧࡢᏐᖥ⦅㞟ࢆάࡓࡋ�

 సᡂࡢᩍᮦ⏬ື࡞ࢡࢵ࣑ࢼࢲ
 

ᮾ ῟୍㸦⚄ᡞᏛ㝔Ꮫ㸧 
 

㸸 ື⏬㸪Ꮠᖥ㸪SRT㸪VLCࢻ࣮࣮࣡࢟  㸪Casual Transcriber㸪TED࣮ࣖࣞࣉࢹ࣓
 
 ࡵࡌࡣ .1
ᮏሗ࿌࡛ࠊࡣTED ࡑࠊࡋ♧⾲ࢆᙧᘧ࡛Ꮠᖥࡢࡾ࠾ពᅗࡢ⪅ᩍᤵ⏬ືࡿࢀࡉᥦ౪ࡶᏐᖥ࡞

ࢆᩍᮦ⏬ືࡢ VLC ຠᯝⓗ࡚ࡋ♧⾲࡛࣮ࣖࣞࣉࢹ࣓ࢳ࣐ࣝ⬟ከᶵ࡞࠺ࡼࡢ࣮ࣖࣞࣉࢹ࣓

ᤵᴗ࡛ά⏝ࡿࡍ᪉ἲ࡚࠸ࡘゎㄝືࠋࡿࡍ⏬ᏐᖥࡢⱥㄒᏛ⩦ࡢ࡛࣮ࣥࢩά⏝ⱥㄒᏐᖥᑟධࡢຠᯝ➼

ࡣᯇ㸦2004㸧᳜ࡤ࠼ࡓࠊࡾ࠾࡚ࢀࢃ⾜ࡀ✲◊㊶ᐇ✲◊♏ᇶࡢከᩘࡣ࡚࠸ࡘ DVD ᫎ⏬ᩍᮦࢆ⏝ࡋ

TEDࡣ㏆࡛᭱ࠋࡿ࠸࡚ࡋሗ࿌ࢆࡇࡘ❧ᙺୖྥ⦼ᡂࡢⱥㄒࡢ⪅⩦ᏛࡀⱥㄒᏐᖥࠊ࡚࠸࠾ⱥㄒᤵᴗࡓ
Ꮠࡢᤵᴗ࡛ࡢⱥㄒࠊࡾ࠾࡚ࡁ࡚ࡗ࡞࠺ࡼࡿࡁ࡛ࢻ࣮ࣟࣥ࢘ࢲᏐᖥ࡛ࡢゝㄒࡢࡳዲ࠾ࢆ⏬ື࠺ࡼࡢ

ᖥືࡁ⏬⏝ᙧែࡽࡉࡣᣑࢆࡾࡀぢࠋࡿ࠼࠸ࡿ࠶ࡘࡘࡏ 
 
2. ᤵᴗ࡛ືࡢ⏬⏝ࡢၥ㢟Ⅼᑐᛂ⟇ 
ᤵᴗ࡛Ꮠᖥࢆ⏬ືࡁά⏝ࡿࡍሙྜືࠊ⏬ど⫈୰ࡣࡓࡲど⫈ᚋෆᐜ☜ㄆࡢ⦎⩦ၥ㢟ゎ⟅࡞ࡿࡏࡉ

ࡅタࢆḍ✵㏵୰ࡢࢺࣥࣜࣉࠊࡁ࠾࡚ࡋព⏝ࢆ㢮ࢺࣥࣜࣉࡵࡌࡽ࠶ࠊሙྜࡢࡑࠋࡿࢀࢃ⾜ࡀάືࡢ

ࡑࡁ࠾࡚ࡋ♧⾲ࢆࢺࢫ࢟ࢸࢺࣥࣜࣉࡅࡔᐃ㒊ศ≉ࡣ࠸ࡿ࠶ࠊࡿࡏࡉࡾྲྀࡁ⪺ࢆㄒྃ⪅ㅮཷ࡚࠸࠾࡚

ࢺࣥࣜࣉࡶ࡚ࡋ࠺ࡣ⪅ㅮཷࠊሙྜ࡞࠺ࡼࡢࡇࠊࡀࡿࢀࡽ࠼⪄ࡀసᴗࡢ➼ࡿࡏࡉⓎヰ⥴୍ࢆ㒊ศࡢ

㞟୰ࠊ࠸ࡲࡋ࡚ࡋᢡゅ⏝ពࣝࣇࡀ⏬ືࡓࢀࡉά⏝࡛࠸࡞ࡁၥ㢟ࠋࡿࡌ⏕ࡀ 
ࠊୖࡀࢁࡇ グࡢၥ㢟ࡣᏐᖥࡢࡶࡢࡑ✵ḍࢆタࠊືࡁ࠾࡚ࡅ ࠊࡿࡏࡉࡾྲྀࡁ⪺ࢆㄒྃࡲࡲࡓࡏぢࢆ⏬

㏫≉ᐃ㒊ศࡅࡔᏐᖥࡋ♧⾲ࢆⓎヰ⦎⩦ࡢ➼ࡿࡏࡉᕤኵࡤ࠼⾜ࢆゎỴࠋࡿࡍᏐᖥࢆᕤኵཷ࡛ࡇࡿࡍㅮ

 ࠋࡿࡁ࡛ࡀࡇࡘಖࢆࣥࣙࢩࢡࣛࢱࣥࡢ⪅ㅮཷ⪅ᩍᤵྠࠊࡁ㞟୰࡛⏬ືࡣ⪅
 
3. Ꮠᖥ⦅㞟ࡢ᪉ἲ 
3. 1 TED  ࡿࡍᚓྲྀࢆࣝࣇᏐᖥࡢ

TED ࣝࢼࢪࣜ࢜ࠊࡀࡿ࠶࡛⬟ྍ⏝ᤵᴗ࡛࡚ࡋࢻ࣮ࣟࣥ࢘ࢲࡤࢀ࠶࡛⏝㠀Ⴀࠊ⏝ᩍ⫱ࡣ⏬ືࡢ

ゝㄒࠊࡎࡽ࡞ࡳࡢ⩻ヂ࡞ࡲࡊࡲࡉࡓࢀࡉゝㄒࡢᏐᖥࡀ⏝ពࠊࡾࡲࡘࠋࡿ࠸࡚ࢀࡉᏐᖥࡢࡶࡢࡑ⏬ືࡣ

୍యࠊືࡃ࡞ࡣ࡛ࡢࡿ࠸࡚ࢀࡉ ࡣࣝࣇࡢࡑࠋࡿࡍᏑᅾ࡚ࡋࣝࣇࡢᙧࡢูࡣ⏬ SRT ᙧᘧ

࡛ࣥࢥࢯࣃࠊࡀࡿࢀࡤVLC 㛤ࢆ⏬ື࡛࣮ࣖࣞࣉࢹ࣓ࢳ࣐ࣝ⬟ከᶵ࡞࠺ࡼࡢ࣮ࣖࣞࣉࢹ࣓

ࡢ⏝♧⾲Ꮠᖥࡽ࣮ࣗࢽ࣓ࠊࡁ SRT ᙧᘧࢆࣝࣇᣦᐃࠊࡤࢀࡸ࡚ࡋ⡆༢ࢺࢫ࢟ࢸࡘࠊ㒊ศࡢຎ

ࡢࠎಶࡽࡀ࡞ṧᛕࠊࡋࡔࡓࠋࡿࡁ࡛♧⾲ୖ⏬ືࢆᏐᖥࡓࢀࡉᣦᐃࡃ࡞ TED Talk ࡢ SRT Ꮠᖥࣝࣇ

ࡍฟࡋ᥈⡆༢ࡣᬑ㏻ࠊࡃ࡞ࡣ࡛ࡅࢃࡿ࠸࡚ࢀࡽᙇࡀࢡ࣮ࣥࣜࣃࣁࢪ࣮࣌⏬ືࡢᙜヱࠊࡣ࡚࠸ࡘ

 ࠋࡿ࠸࡚ࡗ࡞ࡃ࡞ࡁ࡛ࡀࡇ
TED Talk࠸ࡓࡋ⏝ࠊࡵࡓࡢࡇ ࡢ SRT Ꮠᖥࢆࣝࣇ᥈ࠊࡣࡍTed Talk Subtitle Download ࢧ࠺࠸

TED Talkࡢᐃ≉ࠋ㸦URL = http://tedtalksubtitledownload.appspot.com㸧ࡿࡍ⏝ࢆࢫࣅ࣮ URLࡢ ࡋ࣮ࣆࢥࢆ

ࡅࡾ㈞ࢫࢡࢵ࣎ࡢࢺࢧࡢࡇ࡚ Download ⾲࡚ࡗ࡞ࢡࣥࣜࡀゝㄒࡿࢀࡉᥦ౪ࠊࡿࡍࢡࢵࣜࢡࢆ

ࣥࢥࢯࣃࡿࡍࠋࡿࡍࢡࢵࣜࢡࢆࢡࣥࣜࡢゝㄒ࡞ᚲせࠊ࡛ࡢࡿࢀࡉ♧ SRT Ꮠᖥ࣮ࣟࣥ࢘ࢲࡀࣝࣇ
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ࡣࣝࣇࠋࡿࢀࡉࢻ 521-en.srt.html html.ࠕᮎᑿ࠺ࡼࡢ ࠾࡚ࡋ๐㝖ࢆࢀࡇࠊ࡛ࡢࡿ࠸࡚ࢀࡉຍࡀࠖ

VLCࠋࡃ ࡑࠊࡳ㐍㏣ຍࠖࢆᏐᖥࠕࡽᏐᖥࠖࠕࡢ࣮ࣗࢽ࣓㝿ࡿࡍ⏕ࢆ⏬ື࡛࣮ࣖࣞࣉࢹ࣓

ᚋࡢ SRT Ꮠᖥࢆࣝࣇ㑅ᢥ࠸ࡓࡋ♧⾲ࡤࢀࡍᏐᖥࠋࡿࢀࡉ♧⾲ࡀVLC ࠊࡣ࡚࠸ࡘ࣮ࣖࣞࣉࢹ࣓

 ࠋࡿ࠶࡛౽࡛ࡢࡿࡁ࡛ࡀࡇࡿ࠼ኚᙧ࡞ࡲࡊࡲࡉࢆ᪉ἲ♧⾲ࡢᏐᖥࡽ࣮ࣗࢽ࣓ࡢࡑ
 

3.2 ᤵᴗぢྜࡓࡗᏐᖥ⾲♧ 
� ࡳ࡚ࡋᤵᴗ࡛ᑐᛂࡀ⪅➹ᐇ㝿ࠋ࠺ࢁࡔࡘ❧ᙺᩍᐊάືࡀ♧⾲Ꮠᖥ࡞࠺ࡼࡢࡣᤵᴗ࡛ࡣ࡛ࢀࡑ

 ࠋࡿ࠶ࡀࡢࡶ࡞࠺ࡼࡢ௨ୗࠊࡣ࡚ࡋࣥࢱࣃࡓ
 ࠋࡿࡏࡽྲྀࡁ⪺ࢆḍ㒊ศ✵ࡢࡑࠊࡁ࠾࡚ࡋ♧࡛(     ) ࢆㄒྃ࠸ࡓࡏࡽྲྀࡁ⪺࣭
࣭ᬯၐ⦎⩦ࡢ㝿1ࠊ)Ꮠᖥ⾲♧Ѝ 2)୍㒊ㄒྃࢆᢤ࡚࠸⾲♧Ѝ 3)㔜せㄒ୍ྃࡳࡢ㒊⾲♧Ѝ 4)Ꮠᖥ⾲♧

 ࠋࡿࡏࡉࢆᬯၐ࡞ࡏࡉ⩦⦏㡰࡛ࡢࠊࡋ࡞
࣭SRT 㛗ࡸࡸࠊࡋࡃከࢆᏐᖥࡿࡍ♧⾲ᗘ୍㝿ࡢ⩦⦏ࡢᬯၐࠊࡾྲྀࡁ⪺ࠊ࡛ࡇࡿࡍ㞟⦆ࢆࣝࣇ

 ࠋ㸦ᅗ㸯ཧ↷㸧ࡿࡍ࠺ࡼ࠸࡞ࡽ࡞ࢀ⣽ษࡀ⩦⦏ࡘࡘࡋ♧⾲ࢆ⏬㛫ື࠸

 

ᅗ㸯㸬୍㒊ㄒࢆᢤࡸࡸ࡚࠸㛗࠸㛫Ꮠᖥࡓࡋ♧⾲ࢆ 
 
4. Ꮠᖥࢆᅛᐃࡿࡍሙ  ྜ
� ᤵᴗ࡛ iPad ࡲࡊࡲࡉࠊ࡛ࡢ࠸࡞ࡀ࣮ࣖࣞࣉࢹ࣓ࢳ࣐ࣝ࡞㐺ษࠊࡣሙྜ࠺ࢆࢺࢵࣞࣈࢱ࡞

ࡣሙྜࡢࡇࠋࡿ࠶ࡀᚲせࡿࡍࢻ࣮ࢥ࢚ࣥࡶ⏬ືࡘࡎࡘ㸯ࢀࡒࢀࡑࢆᏐᖥࡢᙧᘧ♧⾲࡞ Casual 
Transcriber ࡁ࡛⏝ൾ࡛↓ࠊ࡛ࡢࡶࡓࢀࡉ㛤ⓎࡾࡼᑿὈ⿱Ặࡢ㜰Ꮫࡣࢀࡇࠋ࠸ࡼࡿࡍ⏝ࢆ

URLࠋࡿ ࡣ https://sites.google.com/site/casualconcj/yutiriti-puroguramu/casualtranscriber ࡛ࠊࡋࡔࡓࠋࡿ࠶Ꮠ

ᖥᩥࡣ࡚࠸ࡘᏐࡁ↝ࡶ⏬ືࡣ㎸࡛ࡢࡿࢀࡲ⏬ീࡣ࡚ࡋᑡࡋ⢒ࠋࡿ࠶ࡀࡇࡿ࡞ࡃ 
 
 ࡾࢃ࠾ .5
� TED SRTࠊࡾࢆ ᙧᘧࡢᏐᖥࢆࣝࣇ⦅㞟ࡸࡾྲྀࡁ⪺ࠊࡋ♧⾲ࡶ⏬ື࡚ࡋⓎ㡢⦎⩦ࠊᬯ

ၐྛࡢ࡞✀ᤵᴗ࡛ࡢάືᑐᛂࡓࡋᏐᖥࡿࡍ♧⾲ࣝࣈࢩ࢟ࣞࣇࢆ᪉ἲ࡚࠸ࡘゎㄝࠋࡓࡋᚋࡽࡉ

 ࠋ࠸ࡓࡵ῝ࢆ✲◊࡚࠸ࡘ࡞ᐃ ࡢᩍ⫱ຠᯝࡸᛶ⬟ྍࡢά⏝ᐇែࡢᤵᴗ࡛ࡢᐇ㝿
 
ཧ⪃ᩥ⊩ 
᳜ᯇⱱ⏨ (2004). DVD ᫎ⏬ᩍᮦ⏝ࡢⱥㄒᏐᖥࡀⱥㄒᏛ⩦ࡿ࠼ᙳ㡪࡚ࠗ࠸ࡘ ࠘✲◊⫱ᩍࢹ࣓

1-1, 107-114. 

ᙧᘧࡢᏐᖥ⦅㞟ࢆάࡓࡋ�

సᡂࡢᩍᮦ⏬ື࡞ࢡࢵ࣑ࢼࢲ

ࡵࡌࡣ

ᤵᴗ࡛ືࡢ⏬⏝ࡢၥ㢟Ⅼᑐᛂ⟇

Ꮠᖥ⦅㞟ࡢ᪉ἲ

ࡿࡍᚓྲྀࢆࣝࣇᏐᖥࡢ

－115－

８
月
６
日（
木
）

እᅜㄒᩍ⫱࣓ࢹᏛ➨ 55ᅇᅜ◊✲



ศᯒࡢ᪉ἲ

⤖ᯝ

ཧ⪃ᩥ⊩

 

Ⓨ㡢グྕࢆ⏝ࡓࡋⱥㄒⓎ㡢ᣦᑟࡳ⤌ྲྀࡢ 
 

୰す ࡇࡾࡢ㸦⚄ᡞᏛ㝔Ꮫ㸧 

 

 ࢢࣥࢽ࣐ࢺࢫ࢟ࢸㄪᰝ㸪ࢺ࣮ࢣࣥ㸸 ⱥㄒⓎ㡢ᣦᑟ㸪Ⓨ㡢グྕ㸪㠀ⱥㄒᑓᨷᏛ⏕㸪ࢻ࣮࣮࣡࢟

 

 ࡵࡌࡣ .1
᪥ᮏேࡿ࠼ࡀⱥㄒࠕ ࡽᐃ⟇ࡢィ⏬㸦ᩥ㒊⛉Ꮫ┬㸪2003㸧ື⾜ࡢࡵࡓࡢᡂ⫱ࡢࠖ 10 ᖺ௨ୖࡀ⤒㐣ࡋ

࡞࠸ࡣ࡚ࢀࡉᡂ⫱ࡀேᮦ࡞࠺ࡼࡓࡋᮇᚅࡀ┬㸪ᩥ㒊⛉Ꮫࡣ࡚࠸ࡘࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ㡢ኌ≉㸪ࡀࡓ

ࡤࡵ⤌ࡾྲྀ㸪ఱࡵࡓ࠸ࡋஈࡀ㦂⤒ࡓࢀࡉᣦᑟㄽⓗ⌮ࢆࡳࡃࡋࡢ㸪ⱥㄒ㡢ኌࡣᬒ⫼ࡢࡇࡢࡇࠋ࠸

 ࠋࡿࢀࡽ࠼⪄ࡿ࠶ࡀၥ㢟࠺࠸࠸࡞࠸࡚ࡋぬ⮬ࡀ⪅⩦Ꮫࡢ࠸ࡼ

ⱥㄒ㡢ኌࢆ⌮ㄽⓗᣦᑟࡿࡍ᪉ἲࡢ 1 㸪ᩍ⫱⌧ሙ࡛Ⓨࡀࡿࢀࡽࡆᣲࡀ㡢ኌ⾲グࡿࡼ㸪Ⓨ㡢グྕࡘ

㡢グྕࡀ㡢ኌᣦᑟ࡚ࡋ࣮ࣝࢶࡢຠᯝⓗ⏝ࡣࡿ࠸࡚ࢀࡉゝ࠸㞴ࠋ࠸ࡤ࠼㸪୰Ꮫ⏕⏝ⱥㄒ᳨ᐃᩍ

⛉᭩࡛ࡣ᪂ฟ༢ㄒࡢㄞࡳ᪉ࡀⓎ㡢グྕ࡛♧ࡿ࠸࡚ࢀࡉ㸦ୖ⏣࣭ሯ㸪2010㸧ࡶ㛵ࡎࡽࢃ㸪Ꮫ⩦ᣦᑟせ

㡿㸦ᩥ㒊⛉Ꮫ┬㸪2008; 2009㸧࡛ࠕࡣ㡢ኌᣦᑟࡢ⿵ຓ࡚ࡋ㸪Ⓨ㡢⾲グ࡚࠸⏝ࢆᣦᑟࠖࡿࡁ࡛ࡀࡇࡿࡍ

ࢀࡽࡅ࡙⨨࡚ࡋせ⣲࡞ᇶ♏ⓗ࡞ᚲせ⩦ⱥㄒⓎ㡢Ꮫࡀ㸪Ⓨ㡢グྕࡾ࠾࡚࠸⏝ࢆ⌧⾲࡞ᾘᴟⓗ࠺࠸

 ࠋ࠸࡞࠸࡚

ㄽ⌮ࡿ࡞♏ᇶࡢࡑ㸪ࡣࡵࡓࡢᡂ⫱ࡢຊ⬟ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥⱥㄒࡢ㸪㡢ኌ㠃࡛ࡣ࡛㊶ᮏᐇ࡛ࡇࡑ

ⓗ▱㆑ࢆ㋃ࡓ࠼ࡲᣦᑟࡀᚲせ࡛࠼⪄ࡿ࠶㸪90 ศ㛫ࡢᏛᤵᴗ୍ࡢ㒊ࢆⱥㄒ㡢ኌࡢ⌮ㄽⓗㄝ᫂Ⓨ㡢⦎

 ࠋࡓࡳヨࢆࡇࡿࡏࡉୖྥࢆព㆑ࡿࡍᑐⱥㄒ㡢ኌࡢ⪅⩦㸪Ꮫࡋࡸ㈝⩦

 

2. ᡭ㡰 
2.1 ᤵᴗᐇ㊶ 
ཧຍ⪅ࡣ㸪ᒚಟᚲಟࡢⱥㄒ⛉┠ࢆ 1 ᖺ㛫ᒚಟࡓࡋᏛ 1, 2 ᖺḟ⏕㸦2 Ꮫ㸪㠀ⱥㄒᑓᨷᏛ㒊㸪6  ,ࢫࣛࢡ

N=136㸧࡛ࠋࡓࡗ࠶ᮏᐇ㊶ሗ࿌࡛ࡣ⾲ 1  ࠋࡿࡍ┠ὀάືࡿࡅ࠾նࡽմࡕ࠺ࡢ

 

⾲ 1.  

90 ศࡢᤵᴗࡢὶࢀ 

 ศ ά  ື ᴫせ 

ձ 00-10 Voc. check Web ୖ࡛Vocabulary check ၥ㢟ᅇ⟅㸪⟅ࠋࡿࡍࢆࡏࢃྜ࠼ 

ղ 10-20 Introduction You Tube  ࠋࡿᚓࢆ㆑▱ࡢ࡚࠸ࡘࢡࢵࣆࢺࡿࡍ㛵㐃࡛࡞

ճ 20-40 Reading WPM  ᐃ㸪Web ୖ࡛Comprehension question, Language focus ၥ㢟ᅇ

⟅㸪⟅ࠋࡿࡍࢆࡏࢃྜ࠼ 

մ 40-60 Pronunciation ࡢࡑ᪥ࡓࡗᢅⱥᩥ⣲ᮦࡽᢤࡁฟࡓࢀࡉ 1 Ⓨ㡢ࡁࡍ┠㸪ὀࡕ࠺ࡢᩥ

 ࠋࡿࡍࢆ⩦⦏㸪Ⓨ㡢ࡁ⪺ࢆゎㄝࡢ࡚࠸ࡘࢺ࣏ࣥࡢ

յ 60-70 Recording մ࡛⦎⩦ࡓࡋ 1 ࢆᩥ PC ᶆ‽ᦚ㍕࡚࠸⏝ࢆࢺࣇࢯࡢ㘓㡢ࡋ㸪Ꮫෆࢸࢫࢩ

 ࠋࡿࡍᥦฟ࡛⏤⤒࣒

ն 70-90 Peer Feedback յ࡛ᥦฟࢫࣛࢡࡓࢀࡉဨศࡢ㡢ኌࢆᏛෆ࣮ࣟࣥ࢘ࢲ࡛⏤⤒࣒ࢸࢫࢩ

 ࠋ࠺⾜ࢆάືࢡࢵࣂࢻ࣮ࣇ㸪Ꮫ⩦⪅㛫ࡋࢻ
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� ᤵᴗࢆࠖࢢ࣮ࣥ࢟ࣆࢫ࣭ࢢࣥࢽࢫࣜࠕࡣ㔜どࡿࡍඹ㏻ࢫࣂࣛࢩᇶ࡙࡚࠸ᐇࡀࡓࢀࡉ㸪Ꮫ⩦⪅ࡢ▱

ⓗዲወᚰἢࡢࣝ࣋ࣞࡓࡗ⣲ᮦࡵࡓ࠺ᢅࢆ㸪ࡓࡆୖࡾྲྀࢆࢫ࣮ࣗࢽከㄞ࣭㏿ㄞᩍᮦ㸦ᰁ㇂࣭༡ὠ㸪

2014㸧ࢆᩍ⛉᭩ࠋࡓ࠸⏝࡚ࡋ⾲ 1 մ࡛ࡢⓎ㡢࡚ࡋࢺ࣏ࣥࡢ㸪๓ᮇᤵᴗ࡛ࡣࢿࢺ࣭࣒ࣥࢬࣜ

⾜ࢆᣦᑟࡢࣝ࣋ಶู㡢ࣞࡽࡉࡣ㸪ᚋᮇᤵᴗ࡛ࡋㄝ࡚᫂࠸⏝ࢆ㡢ኌᏛ⏝ㄒ࡚࠸ࡘ㡢ኌኚ࣭ࣥࣙࢩ࣮

ᚋᮇࠋࡓࡳヨࢆㄝ᫂ࡓ࠸⏝ࢆⓎ㡢グྕࡵࡓ࠺ 15 ᅇࡢᤵᴗ࡛ᇶᮏⓗ࡞ⱥㄒࡢ㡢⣲࠺ࡼࡿࡁ࡛⨶⥙ࢆ㸪⾲ 1 

յ࡛Ꮫ⩦⪅ࡀ㘓㡢ࡽᩥࡿࡍᢤࡁฟࡓࡋ 4 ㄒ࡚࠸ࡘ㸪ࢼ࢝ࢱ࢝㡢ࡿ࡞␗ࡣⱥㄒ㡢⣲ࡸᙉໃࡢ⨨

↔Ⅼࢆᙜ࡚ࡓᣦᑟࡓࡗ⾜ࢆᚋ㸪Ⓨ㡢グྕࡢ᭩ࡶࢺࢫࢸࡾྲྀࡁᐇࠋࡓࡋ 

  

2.2 ศᯒࡢ᪉ἲ 
ᮏᤵᴗᐇ㊶ᑐࡿࡍᏛ⩦⪅ࡢព㆑ࡸⱥㄒⓎ㡢ࡢኚ࡚࠸ࡘࡾ㏉ࡵࡓࡿ㸪௨ୗࡢグ㘓ࢆཧ⪃ࠋࡓࡋ 

⾲グ㘓㸦ࡢ⩦Ꮫࡓࢀࡉẖᅇᥦฟࡽ⪅⩦㸸Ꮫࢺ࣮ࢩࢺ࣓ࣥࢥ࣭ 1ձ㹼ճ㸧 1  ࠋࢺ࣓ࣥࢥࡢ⾜

࣭㘓㡢㡢ኌ㸸⾲ 1յ࡛ᥦฟࡓࢀࡉ 㡢ኌࣝࣇ㸦12 ✀㢮㸪N=2,814  ࠋ㸧ࣝࣇ

࣭┦ホ౯ࢺ࣮ࢩ㸸⾲ 1ն࡛ᥦฟࡓࢀࡉホ౯ࢺ࣮ࢩ㸦N=15,366  ࠋ㸧ࢺ࣓ࣥࢥ

࣭⮬⏤ᥦฟࢺ࣮ࢣࣥ㸸ᚋᮇᤵᴗ⤊ᥦฟࢺ࣮ࢣࣥࡓࢀࡉᅇ⟅㸦4 㡯┠㸪N=113㸧ࠋ 

 

3. ⤖ᯝ 
➨ 1 ⱥㄒࡓࡗᤵᴗ࡛ᢅࡢࢀࡒࢀࡑᯝ㸪⤖ࡓࡋᴫほࢆࢺ࣓ࣥࢥෆᐜ࣭㘓㡢㡢ኌ࣭┦ホ౯ࢺ࣓ࣥࢥ㸪

Ⓨ㡢ࡢὀ┠࡚࠸ࡘࢺ࣏ࣥ┬Ⅼࡸᚋࡢ┠ᶆࢆᏛ⩦⪅ࡀලయⓗゝㄒ࡛ࡇࡿࡁ㸪ⱥㄒ࠸ࡋࡽ

Ⓨ㡢࡛ⱥᩥࢆ㡢ㄞ࡛ࡢࡇࡿࡁ㛫ࡣఱࡢࡽ㛵ಀࡀࡇࡿ࠶ࡀ♧၀ࠋࡓࢀࡉ 

➨ 2 ᖺ༙ࠕࠖࡕẼᣢࡢࡁࡓࡵጞ࠸⩦ࢆᤵᴗ࡛Ⓨ㡢グྕࡢࡇࠕࡕ࠺ࡢ┠㡯ࢺ࣮ࢣࣥ㸪⮬⏤ᥦฟ

㛫ࡢᏛ⩦ࢆࡾ㏉࡚ࡗឤࡇࡿ࠸࡚ࡌ ࢢࣥࢽ࣐ࢺࢫ࢟ࢸࢆ⟆グ㏙ᅇ⏤⮬ࡿࡍᑐ㉁ၥ࠺࠸ࠖ tf-idf

㔜ࡾࡼࡅ࡙ࡳẚ㍑ࡓࡋ⤖ᯝ㸪⩦࠸ጞࠕࡣࡵ㞴࠸ࡋ ࡢࡿ࠶ࡀពࡿ࠼ぬࠕࠖ ࡞ࣈࢸ࢞ࢿ࠺࠸ࠖ

ᛂࢆᏛ⩦⪅ࡶ࡚ࡋࡓࡋ♧ࡀ㸪ぬࠕࡤ࠼ࡲࡋ࡚࠼ㄞࡿࡁ࡛࣭ࡿࡵ ኚጼໃ࡞ࡁ๓ྥࡓࡗ࠸ࠖ࠸ࡋᴦࠕࠖ

ࡀࡇࡿࡍ᫂ࠋࡓࡗ࡞ࡽ 

➨ 3 㸪ࡣࡽ⟆ᅇࡿࡍᑐ㉁ၥ࠺࠸ࠖࢶࢥࡸࡇࡓࡗᅔ࣭ࡇࡓ࠸Ẽ࡙㝿ࡿ࠼ぬࢆⓎ㡢グྕࠕ㸪

どぬ㸪⫈ぬሗ࠺ࡼ࠺࠸ࠖࡿࡳ࡚࠸᭩ࡽࡀ࡞ࡋືࢆཱྀ࣭ࡿࡳ࡚࠸᭩ࢆグྕࡽࡀ࡞ࡁ⪺ࢆ㡢ࠕ

ሗ࡚ࡏࡉ⮴୍ࢆぬࡿ࠼ຠ⋡࠺࠸࠸ࡼࡀពぢࡀᩓぢࠋࡓࢀࡉ 

㡢ኌᏛ⏝ㄒࡸⓎ㡢グྕ࡚࠸⏝ࢆⓎ㡢⦎⩦࡚࠸ࡘࢺ࣏ࣥࡢ⌮ㄽⓗㄝ᫂ࢆຍࡿ࠼㸪୍ⓗᏛ⩦⪅

ࡇࡿࡍゝㄒㄽⓗ⌮ࢆࡁࡍὀពⅬ࡞࠺ࡼࡢࡢ㸪ⱥㄒ㡢ኌࡣ㛗ᮇⓗࡋࡋࠋࡍቑࡣ㈇ᢸࡢ

 ࠋࡓࢀࡉ၀♧ࡀࡇࡿࡀ࡞ࡘ㐩ᡂឤࡸⱥㄒⓎ㡢ୖ㐩ࡢ⪅⩦㸪Ꮫࡀ

 

ཧ⪃ᩥ⊩ 
ᩥ㒊⛉Ꮫ┬ (2003).ࠕࠕⱥㄒࡀࡿ࠼᪥ᮏேࠖࡢ⫱ᡂࡢࡵࡓࡢ⾜ືィ⏬ .ࠖ Retrieved January 12, 2015, from 

http://www.mext.go.jp/b_menu/shingi/chukyo/chukyo3/004/siryo/04031601/005.pdf 

ᩥ㒊⛉Ꮫ┬ (2008).ࠗ୰ᏛᰯᏛ⩦ᣦᑟせ㡿࠘ி㒔㸸ᮾᒣ᭩ᡣ. 

ᩥ㒊⛉Ꮫ┬ (2009).ࠗ㧗➼ᏛᰯᏛ⩦ᣦᑟせ㡿࠘ி㒔㸸ᮾᒣ᭩ᡣ. 

୰す࣭ࡇࡾࡢ㜰ୖ₶࣭ᒣᮏ♸ኴ(2015).ࠕⓎ㡢グྕᏛ⩦ᑐࡿࡍᏛ⏕ࡢព㆑ࡢኚ㸸KJ ἲࡿࡼศᯒ .ࠖ 

LET 㛵すᨭ㒊 2015 ᖺᗘᏘ◊✲Ⓨ⾲せ㡯㞟. 8. 

ᰁ㇂Ὀṇ࣭༡ὠెᗈ (2014).ࠗVOA ࡛Ꮫࡪከㄞ࣭㏿ㄞࡢᇶ♏ - Reading Powerhouse࠘ᮾி㸸㔠ᫍᇽ. 

ୖ⏣ὒᏊ࣭ሯᮅ⨾ (2010).ࠕⓎ㡢㡢ኌࡳࡃࡋࡢ↔Ⅼࡓ࡚࠶ࢆ୰Ꮫᰯⱥㄒᩍ⛉᭩ศᯒ: ࡢࢺࢵࣉࣥ

ᇶ♏ࢆ⪃ᐹࠗࠖࡿࡍ 㜰ዪᏛ㝔Ꮫ⣖せ  ࠘ , 7, 15-32. 

Ⓨ㡢グྕࢆ⏝ࡓࡋⱥㄒⓎ㡢ᣦᑟࡳ⤌ྲྀࡢ

ࡵࡌࡣ

ᡭ㡰

ᤵᴗᐇ㊶
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⤮ᮏࡢ ࢺࢫࢸᐃ╔ᗘ

ᗂඣᩍ⫱Ꮫ⛉ࡿࡅ࠾ⱥㄒᩍဨ㣴ᡂ

ཧ⪃ᩥ⊩

 

ᗂඣᩍဨ㣴ᡂࡿࡅ࠾ⱥㄒ⤮ᮏᣦᑟ 
 

㧗  ʟ ⨾⏤⣖㸦ឡ▱ᩍ⫱Ꮫ㸧 

 

 ࡏ⪺ࡳⱥㄒᩍ⫱㸪ᣦᑟ⪅㣴ᡂ㸪⤮ᮏ㸪ㄞࡢࡶ㸸 Ꮚࢻ࣮࣮࣡࢟

 

 ࡵࡌࡣ .1
ᩥ㒊⛉Ꮫ┬ࣝࣂ࣮ࣟࢢࠕࡢᑐᛂࡓࡋⱥㄒᩍ⫱ᨵ㠉ࠖకࠊ࠸ᑠᏛᰯⱥㄒᩍ⫱ࠊࡣ࡚࠸࠾㧗Ꮫᖺ

ࡋపᖺ㱋ࡍࡲࡍࡲࡀ⫱ⱥㄒᩍࡢࡶᏊࠊ࡚ࡗకࢀࡇࠋࡿࢀࡉᑟධࡀእᅜㄒάືࡣ୰Ꮫᖺࠊᩍ⛉ࡣ

⫱ㄢእᤵᴗ࡛ⱥㄒᩍࡸ⫱ಖࡢ᪥ᖖࠊࡓࡲࠋ࠸ከࡶᗂඣࡿ࠸࡛ࢇᏛࢆⱥㄒࡽᑠᏛᰯධᏛ๓ࠊࡾ࠾࡚ࡁ࡚

ᰗ࣭㧗)࠸ከࡣᗂ⛶ᅬ❧⚾ࡿ࠸࡚ࡋᑟධࢆ ,ʟ 2015)ࠊ࡚ࡗࡀࡓࡋࠋᗂඣᩍ⫱ᩍဨ㣴ᡂㄢ⛬ࠕࠊࡶ࡚࠸࠾Ꮚ

ࡇࡃ᭩ࡸࡇࡴㄞࠕࡣ࡛⫱ⱥㄒᩍࡢᑠᏛᰯ㧗Ꮫᖺࠊ᪉୍ࠋࡿ࠸࡚ࢀࡽࡵồࡀᣦᑟἲࡢࠖ⫱ⱥㄒᩍࡢࡶ

CAN-DOࠕࠊࢀࡉᶆ┠ࡀࡇࠖ࠺㣴ࢆ㐠⏝⬟ຊࡢⱥㄒ࡞Ṍⓗึࡓࡵྵࡶ ෆᐜࡢࠖࡾ㏉ࡾࡩ㸫ࢺࢫࣜ

ࡿࢃࡀෆᐜࡢࡑ࡚࠸⪺ࢆࡢࡴㄞࢆ !ᮏThis is ME⤮ࡀ⏕ඛࠕࡣ ⱥᩥࡢ!ᮏThis is ME⤮ࡴㄞࡀ⏕ඛࠕࠖ

ᗂࠊࡣ࡛⾲ᮏⓎࠋࡿ࠸࡚ࢀࡽࡵồࡶᣦᑟ࡞ຠᯝⓗࡢᮏ⤮ࠊࡾ࠾࡚ࢀࡉ♧ᥦࡀࠖࡿࡁ࡛ࡀࡇ࠺ᣦ࡛㏣ࢆ

ඣᩍ⫱Ꮫ⛉ࡢᩍဨ㣴ᡂࠕ࡚ࡋ⎔୍ࡢᗂඣᩍ⫱ࡿࡅ࠾ຠᯝⓗ࡞ⱥㄒᩍ⫱ࡢᣦᑟࡾ࠶ࡢ᪉ࡅࢃࡾࠊⱥ

ㄒࡢ⤮ᮏࢆά⏝ࡓࡋάືࠖࡓࡗ⾜ࡢ⪅➹ࠊ࡚࠸ࡘ◊✲ࡽ⪃ᐹࠋࡿࡍ 

 

2. ᩍᮦࡢ࡚ࡋⱥㄒࡢ⤮ᮏ 
⤮ᮏࡣⱥㄒᅪࡢᏊࡶ㐩ࡢẕㄒᩍ⫱ࡢ┠ⓗ࡛⏝ࠊࡾ࠾࡚ࢀࡉᙼࡢࡽㄆ▱Ⓨ㐩㐺ࡓࡋ⤮ᮏࢆ㑅ࡇࡪ

ゝㄒᩍ⫱ᖺ㱋ࡢ⪅ⱥㄒẕㄒヰࠊࡶሙྜ࡛ࡓࡋ⏝ᗂඣࡢ᪥ᮏࢆᮏ⤮ࡢࡽࢀࡇࠋࡿ࠶ຠᯝⓗ࡛ࡾࡼ࡛

⾜ᗂඣ࡚ࡋ⫱ẕㄒᩍࡀᩍᖌࠊࡓࡲࠋࡿ࠶࡛ࢺࢵ࣓ࣜࡀࡇࡿࡁ࡛ࡀ⫱ᖺ㱋࡛እᅜㄒ㸦ⱥㄒ㸧ᩍྠ

 ࠋࡿࡁ࡛⏝ᛂࡶ࡛⫱ⱥㄒᩍࡽどⅬ࠺࠸⫱ゝㄒᩍࡌྠࠊࢆᣦᑟἲࡢࠖࡏ⪺ࡳㄞࡢᮏ⤮ࠕࡿ࠸࡚ࡗ

 

3. ᗂඣᩍ⫱Ꮫ⛉ࡿࡅ࠾ᗂඣࡢⱥㄒᩍ⫱⪅㣴ᡂ 
3.1. Shared reading ⤮ᮏࡢㄞࡏ⪺ࡳ 

Curtain & Dahlberg (2015) ࠊࡣᩍᖌࡀᏊࡶ㐩ㄞࠕࠊࡣࡇࡿࡍࢆࡏ⪺ࡳoral language inputࠖ  aࠕ 

bridge to literacy in the new language࡛ࠖ ୰ࡢࡑࢆ㐩ࡶᏊࡣࡏ⪺ࡳㄞࡓࡋ⏝ࢆ Big bookࠕࠊࡋࡿ࠶

ᘬࡁ㎸ࡁ࡛ࡀࡇࡴຠᯝⓗ࡛ࠖࡿ࠶㏙ࡿ࠸࡚㸦Curtain & Dahlberg ,2015, p.176)ࠋ 

�  

3.2. ⤮ᮏࡢㄞࡢࡏ⪺ࡳᣦᑟᐇ㊶ 
3.2.1.ᑐ㇟⪅ 
ᮏ◊✲ࡢᑐ㇟⪅ࠊࡣᗂඣᩍ⫱Ꮫ⛉ࡢᏛ⏕ 93 ྡ㸦A ࢫࣛࢡ 48 Bࠊྡ ࢫࣛࢡ 43 ྡ㸧࡛ࠋࡓࡗ࠶ᙼࡣࡽ

2014 ᖺᚋᮇ㸦9 ᭶ 22 ᪥ࡽ 2 ᭶ 2 ᪥࡛ࡲ㸧ࡢ 15 ᅇࠊᗂඣᩍ⫱⪅ࡢᣦᑟ⪅㣴ᡂ⛉┠࡚ࡋⱥㄒࡢᤵᴗࢆ

Beautiful butterflyࠕࠊࡣ⪅➹ࠋࡓࡅཷ A Teddy Bearࠕࠖ Tiny Boppersࠕࠖ ᮏ⤮ࡢThe Very Hungry Caterpillarࠖࠕࠖ

4 ࢆ⏝ࡢࢀࡒࢀࡑࠊ࡚ࡋ⤮ᮏᑐࠊ࡚ࡋ௨ୗࡢᣦᑟࠋࡓࡗ⾜ࢆձ㡢ኌᩍᮦࢆά⏝࣮࣮ࣜࢺࢫࠊ࡚ࡋ

ⱥࡓ࠼ࡇ⪺⤮ࡢղ⤮ᮏࠊࡿ࠼᭰ࡧ୪ࢆ⤮ࡢᮏ⤮␒㡰ࡢ 㸦ᩥࣇࣜࢭ㸧ࠊࡿࡅࡘࢆճ㡢ኌࠊࡽࡀ࡞ࡁ⫈ࢆ

⤮ᮏࡢ୰ࡿ࠶ḷࡢᩥㄞࡳ᪉ࠊࡿࡍ⩦⦏ࢆմStory reading ㄞࡢᮏ⤮ࡿࡼࢢ࣮ࣥࢻࣕࢩࡵࡓ࠺⾜ࢆ

ࡍ࡚ࡋసᡂࢆ➼ᩍᮦࢺ࣮ࢧࣉ࣮࣌ࠊ࡚࠼⪄࡛ࣉ࣮ࣝࢢࢆሙ㠃ࡢㄒ≀ࡽෆᐜࡢյ⤮ᮏࠊࡿࡍࢆ⩦⦏ࡢࡳ

 ࠋࡿࡍ⾲せ㡿࡛Ⓨࡢ Storytellingࠊ࠺ࡼࡿࡁ࡛ࡀヰ࠾ⱥㄒ࡛ᐇ㝿ࠊ๓࡛ࡢնᗂඣࠊࡿ
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3.2.2. ⤮ᮏࡢ Story reading  ࢺࢫࢸᐃ╔ᗘ
A Teddy BearࠕBeautiful butterflyࠖࠕ� Tiny Boppersࠕࠖ The Very Hungry Caterpillarࠖࠕࠖ ࡢᮏ⤮ྛࡢ Story reading 

⏕Ꮫࡓࡋ㏵୰࡛㏥Ꮫࡣ 12 ྡ㸦A ࢫࣛࢡ 8 Bࠊྡ ࢫࣛࢡ 4 ྡ㸧ࢆ㝖࡚࠸ဨྜ᱁ࡋࡋࠋࡓࡗ⾜࡛ࡲࡿࡍ

16ࠊࡽࡀ࡞ ᅇ┠ࡢᤵᴗ࡛⾜ࠕࡓࡗStory 100ࠕࠊࡣ࡛ࠖࢺࢫࢸᐃ╔ᗘࡢ Ⅼࠖࠕࡽ㸳Ⅼ࡛ࠖࡲᏛ⏕ࡢⱥ

ㄒ⬟ຊࠊᗂඣⱥㄒᑐࡿࡍ⯆㛵ᚰࡢᗘྜࡾ࡞࡚ࡗࡼ࠸ᕪࠋࡓࡌ⏕ࡀ 

�  

⾲㸸Story  㛵ᚰᗘ⯆ࡢ⏕Ꮫࢺࢫࢸᐃ╔ᗘࡢ

 㛵ᚰᗘ⯆ࡿࡅ࠾ᤵᴗࡢ⏕ែᗘ Ꮫࡴ⮫Ⅼᩘ㸦Ⅼ㸧 ᤵᴗࢺࢫࢸ

100 Ḟᖍ 0� A 9 ᅇ ࣭ୖᡭㄞ࠺ࡼࡿࡵ㡹ᙇ࠸ࡓࡾ 

࣭࡞ࡁኌ࡛ㄞ࡚ࡵⰋ࠺ࡶࡔࡓࠋࡍ࡛ࡓࡗᑡࡋ➗㢦࡛ㄞࡤࢀࡵⰋࡓࡗ

ᛮࠋࡓࡋࡲ࠸ 

ࡣ⪅⫱ಖࠋࡓࡋࡲࡾ࡞ຮᙉࡋࡓࡗࡋᴦࡣ⾲Ⓨࡢ࡚ࡗసࢆࢺ࣮ࢧࣉ࣮࣭࣌

ṇ࠸ࡋⓎ㡢࡛ㄞࡀࡇࡴษࡔᛮࠋࡓࡋࡲ࠸ 

86 Ḟᖍ 0� A 6 ᅇ ࣭ࡢࣇࣜࢭሙ㠃ࢆᙉㄪ࡚ࡋゝࡾࡓࡳ࡚ࡗㄞࡢࡁࡴᕤኵࡿ࠸ࡀᛮࠋࡓࡗ 

ᮏ࣭㍕ࡿ࠸࡚ࡗ㌟యࡢ㒊ศࡋゝࡽࡓࡗ࡞࠼㐪࠺㒊ศࡶゝࡽࡓ࠼Ⰻ࠸

 ࠋࡓࡗᛮ

࣭ᮏࢆぢࡎㄞ࠺ࡼࡿࡵఱᗘࡶㄞ࠺ࡶᛮࠋ࠺ 

50 Ḟᖍ 1� A 6 ᅇ ࣭ㄞ࡛ࡏ⪺ࡳⱥㄒ࡛ឤࢆ㎸ࡣࡢࡿࡵኚࠋࡓࡗࡔ 

 ࠋ࠸ࡓࡋᕤኵࢆ᪉ࡳㄞ࠺ࡼࡿࡵࡋᴦࡗࡶ࣭

C࣭D ࠋࡓࡗ࡞ฟ᮶࡞࡞ࡀࢀࡑࠊࡢ࡞ࡅࡔࡿࡍⓎ㡢ᵝࡌྠ࡚࠸⪺ࢆ

30 Ḟᖍ 1� A 6 ᅇ Ⓨ࣭⾲ࡶ࡚ࡣ⥭ᙇࡗࡶࠋࡓࡋ࡛ࢇࡏࡲࡁ࠸ࡃࡲ࠺࡚ࡋ࡞ࡁኌ࡛ゝࢀ࠼

 ࠋࡍ࡛ࡓࡗⰋࡤ

 ࠋࡓࡋࡲ࠸ᛮࡓࡗⰋࡽࡓࡁኌ࡛࡛࡞ࡁࡋᑡ࠺ࡶ࣭

࣭ㄞ࠸ࡽ࡙ࡳⱥㄒࡘࡃ࠸ࡀฟ࡚࡛ࡢࡓࡁ㡹ᙇࠋࡍ࡛࠸ࡓࡋ⩦⦏࡚ࡗ 

15 Ḟᖍ 3� A 5 ᅇ ࣭࠾ࣛࢫࣛࢫヰࡀㄞࠋࡓࡗ࡞࠺ࡼࡿࡵ 

ࡢࠋࡓࡗࡲࡋ࡚ࡗ࡞ࡇࡿࡍࢆࡋ┤ࡾࡸࡎࡁ࡛ࢇࡕࡁࡀ⾲Ⓨࡔ࣭ࡲ

 ࠋ࠸ࡓࡋఝ┿ࢆࢁࡇ࠸ぢ࡚Ⰻࢆ⾲Ⓨࡢ༙

࣭⤮ᮏࢆぬࡣࡢࡿ࠼ኚ 

 

4. ᗂඣᩍ⫱Ꮫ⛉ࡿࡅ࠾ⱥㄒᩍဨ㣴ᡂ 

� ⤮ᮏࡢⓎ⾲ᚋᏛ⏕ࠕࡓࡗ⾜⤮ᮏࡢᮏᩥࡢᐃ╔ࡸࠖࢺࢫࢸᤵᴗࡢឤ➼ࠊࡽᗂඣⱥㄒᩍ⫱࡚ࡋ

⯆ᮏ⤮ࡢⱥㄒࡀ㸫Ꮫ⏕⮬㌟ࡇࡿᣢ࡚ࡀ⯆ձᩍᮦࠊ࡚ࡋ᪉ࡾ࠶࡞ຠᯝⓗࡢⱥㄒ⤮ᮏᣦᑟࠖࠕࡢ

ࢆᣢࠕࡕᏊࡶ㐩ⱥㄒࡢ⤮ᮏࢆㄞࠖ࠸ࡓࡆ࠶࡛ࢇᛮࠊࡇࡿ࠼ղᙼࡀࡽ⮬ಙࢆᣢ࡚ࡗⱥㄒ࡛Ⓨヰ

ࠊࡇࡿࡍ⏝άࢆ➼ࢺ࣮ࢧࣉ࣮࣌ࡸḷࡿ࠸࡚ࢀࡉᤄධᮏ⤮࡚ࡋάࢆᚩ≉ࡢ⫱ճᗂඣᩍࠊࡇࡿࡁ࡛ࡀ

ࡀ࡞ࡘάືࠖࡍヰࠕࢆㄒ≀ࡽάືࠖࡴㄞࠕࢆᏐᩥࠊࡣࡏ⪺ࡳㄞࡢᮏ⤮ࠊࡓࡲࠋࡿࢀࡽࡆᣲࡀ➼

 ࠋࡿࢀࢃᛮࡿ࠶ࡀຠᯝࡶୖྥࡢຊ⬟ࢢ࣮ࣥ࢟ࣆࢫⱥㄒࡵࡓࡢࡑࠋࡓࡗ

 

ཧ⪃ᩥ⊩ 
Curtain & Dahlberg (2015). Language and Learners Making The Match , USA: Peason Education. 

ᰗၿ࣭㧗ᶫ⨾⏤⣖㸦2015㸧. ᗂඣᩍ⫱Ꮫ⛉ࡢᏛ⏕ࡢⱥㄒ⬟ຊⱥㄒᏛ⩦ᑐࡿࡍព㆑࠸ࡘ  ࡚ ࠗ୰㒊

ᆅ༊ⱥㄒᩍ⫱Ꮫ⣖せ࠘44, 183-190.  

ᗂඣᩍဨ㣴ᡂࡿࡅ࠾ⱥㄒ⤮ᮏᣦᑟ

ࡵࡌࡣ

ᩍᮦࡢ࡚ࡋⱥㄒࡢ⤮ᮏ

ᗂඣᩍ⫱Ꮫ⛉ࡿࡅ࠾ᗂඣࡢⱥㄒᩍ⫱⪅㣴ᡂ

ࡏ⪺ࡳㄞࡢᮏ⤮

⤮ᮏࡢㄞࡢࡏ⪺ࡳᣦᑟᐇ㊶

ᑐ㇟⪅

－119－

８
月
６
日（
木
）

እᅜㄒᩍ⫱࣓ࢹᏛ➨ 55ᅇᅜ◊✲





άືࡢグ㘓ศᯒ

ὀ

ཧ⪃ᩥ⊩

 

e ࢢࣥࢽ࣮ࣛ LMSࡿࡼࢢࣥࢸࣛࣆࠊ 

ⱥㄒࣛࢢࣥࢸᤵᴗ 

 

ᑿ㛵 ಟ㸦ྡྂᒇᏛ㸧 

 

㸪eࢢࣥࢸࣛ 㸸ࢻ࣮࣮࣡࢟  ⫱㸪LMS㸪CALL㸪Ꮫⱥㄒᩍࢢࣥࢽ࣮ࣛ

 

 ࡵࡌࡣ .1
� ᣦᑟࡢࡑࢢࣥࢸࣛࡿࡼⓎ࡞⏤⮬ࡓࡗἢ࣐࣮ࢸࡣᤵᴗ࡛ࡢࢢࣥࢸࣛࢡࢵ࣑ࢹ࢝

㛫ࢆࡃᚲせ୍ࡿ࠶ࡀ᪉࡛ࠊㄒᙡᩥࡸἲ࣭ࣇࣛࢢࣛࣃᵓᡂࡢᇶ♏ຊࢆಶே㐺ࣝ࣋ࣞࡓࡋෆᐜ࡛⿵࠺

Ꮫ⩦ࡶᚲせࠊ༙ࡾ࡞ ᮇ 15 ᅇࡢᤵᴗ࠸ࢆຠ⋡ࡃࡼ㐍ࡀࡿࡵㄢ㢟ࠋࡿ࡞ᮏᐇ㊶ሗ࿌࡛ࠊࡣᏛ୍

⯡ᩍ⫱ࡢⱥㄒᤵᴗ࡛ e CALLࠊLMS (Learning Management System)ࢢࣥࢽ࣮ࣛ ࢢࣥࢸࣛࡓࡋ⏝ࢆ

άືࢆࢢࣥࢸࣛࢡࢵ࣑ࢹ࢝ࠊࡾࡼᏛ༙ࡪᮇࡢᤵᴗࢆຠᯝⓗࡓࡗ⾜ࢆሗ࿌ࠋࡿࡍ 

 

2. ᤵᴗࡢᴫせᑐ㇟ 
� ᮏᐇ㊶ࡢᑐ㇟ࠕࡿ࡞ⱥㄒ୰⣭ࠖࡣ 1 ᖺḟᚋᮇࡢᚲಟⱥㄒ⛉┠࡛ࠊࡾ࠶๓ᮇࠕⱥㄒᇶ♏࡛ࠖᇵࣃࡓࡗ

ࡿࡏࡉⓎᒎࢢࣥࢸ࣭ࣛࢢࣥࢹ࣮ࣜࢭࢵ࢚ࢆ⬟ᢏࡢࢢࣥࢸ࣭ࣛࢢࣥࢹ࣮ࣜࣇࣛࢢࣛ

⨨ࠋࡿ࠸࡚ࡗ࡞ࡅ 

� ᮏᏛ࡛ࡣධᏛ┤ᚋࡢ 4 ᭶⩣ᖺ 1 ᭶ࡢ 2 ᅇࠊTOEFL ITP Criterion ヨ㦂ࡀ 1 ᖺḟ⏕ဨㄢ࠸࡚ࢀࡉ

ࡿ 1ࠋ1 ᭶ࡾࡲࡘᚋᮇᮎࡢ୧ヨ㦂ࡢᡂ⦼ࢆᤵᴗࡢホ౯ࡢ Ꮫࠊࡓࡲࠋࡿ࠸࡚ࢀࡉࡇࡴ㎸ࡳ⤌࡚ࡋ30%

ᖺඹ㏻ࡢᤵᴗ㛫እࡢ e 㐌ࠊࢀࡉᣦᐃࡀࢢࣥࢹ⣭࣮ࣜୖ࡚ࡋㄢ㢟ࢢࣥࢽ࣮ࣛ 2.5ࠥ3 㛫⛬ᗘࡢㄢእ

Ꮫ⩦ࡀせồࡢࡑࠊࢀࡉ㐩ᡂ⋡ࡀᤵᴗࡢホ౯ࡢ ࡿࢀࡲ㎸ࡳ⤌࡚ࡋ20%  ࠋ2

� ཷㅮ⪅ࡣᏛ 1 ᖺ⏕⣙ 40 ே�2 㸦ᩥ⣔࣭⌮⣔ྛࢫࣛࢡ 1 ᮍࢺࢫࢸḞᦆ್㸦ࡕ࠺ࡢࡇࡣᅇࠋ㸧ࢫࣛࢡ

ཷ㦂ࠊㄢ㢟ᮍᥦฟ➼㸧ࢆ㝖ࡓ࠸ 74 TOEFLࠋࡓࡋ㇟ᑐࡢศᯒࢆྡ ⾲ࡣࢥࢫࡢ➼ 1 3ࠋࡾ㏻ࡢ
 

 

⾲ 1. ཧ⪅ࡢTOEFL ITP  ࢥࢫࡢ➼

 ᖹᆒ ᶆ‽೫ᕪ ᭱ᑠ  ್ ᭱  ್ ୰ኸ  ್

4 ᭶TOEFL ITP 478.8 31.0 397 550 483 

4 ᭶TOEFL Reading 49.7 3.8 42 58 50 

4 ᭶Criterion 2.7 0.8 1 4 3 

1 ᭶TOEFL Reading 48.9 4.0 39 58 49 

1 ᭶Criterion 3.1 0.6 2 4 3 

4 ᭶ 1 ᭶ࡢTOEFL Reading ᕪ -0.7ࡢ 4.4 -18 12 -1 

4 ᭶ 1 ᭶ࡢCriterion ᕪ 0.4ࡢ 0.6 -1 2 0 

 

 ࢢࣥࢸࣛࣆࠊᩍᮦࢺࢫ࢟ࢸ .3
� ࡚ࠗࡋࢺࢫ࢟ࢸ Pathways 2A: Reading, Writing, and Critical Thinking ࠊྛ࡛ࣝ࣋୰⣭ࣞࠋࡓࡋᣦᐃ࠘ࢆ ࣘ

ࢢࣥࢹ࣮ࣜࠊᑟධࡢㄒᙡࠊࢢࣥࢹᑟධⓗ࣮ࣜࠊࢀࡉタᐃࡀ࣐࣮ࢸ࡛ࢺࢵࢽ 2 㢟ࡢࢀࡒࢀࡑෆᐜ⌮

ゎࡀࢡࢫࢱࢢࣥࢸࣛࡕࡢࡢࢢࣥࢽࢫࣜ࢜ࢹࣅࠊㄢࠋࡿ࠸࡚ࢀࡉ 

� LMSࢆࢢࣥࢸᑟධⓗࣛࡢࡵࡓࡢⓎࡣ࡚࠸ࡘࢢࣥࢸࣛ ࡏࡉ✏ᢞ㸦ᥖ♧ᯈ㸧࣒࣮࢛ࣛࣇࡢ

࡚ඹ᭷ࢆࢺࢵ࣐࣮࢛ࣇࡢࢺࢫ࢟ࢸࠊࡕࡢࡓࡋཧ⪃సᡂࡢ⏝ࢢࣥࢸࣛࣆࡓࡋ⏝⣬ࢆ㓄ᕸࠋࡓࡋ

➨㠃࡛࡚ࡶ࠾ 1 㠃ࡀ࣮ࢼࢺ࣮ࣃࡓࢀࡉỴᐃ࣒ࢲࣥࣛࠊࡋㄆ☜ࢆ┠㡯ࢡࢵ࢙ࢳᕫ⮬ࡁ᭩ࢆࢺࣇࣛࢻ
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➨ࡽ࡚ࡗྲྀࡅཷࠊ㏉༷࡚ࡋグධࢆឤ┠㡯ࢡࢵ࢙ࢳ 2 ࠸ࡿࡍグධࢆ┠㡯ࢡࢵ࢙ࢳ⤊᭱ࢺࣇࣛࢻ

LMSࡣ∧⤊᭱ࠋࡿ࠶࡛࣒࣮࢛ࣇసᴗ࠺  ࠋࡓࡏࡉ✏ᢞ࣒࣮࢛ࣛࣇࡢ
� ࣜࠊࢢࣥࢹ࣮ࣜࠊㄒᙡࡸᑟධࠊࡵࡓࡿࡍಖ☜ࢆ㛫࡞༑ศᨵゞࠊホ౯┦ࡢࡑࢢࣥࢸࣛ

⮬⊃ࡣ࡚࠸ࡘࢢࣥࢽࢫ e ࡣᮎࢺࢵࢽࣘྛࠋࡓࡋࡢࡶ࡞⬟ྍࡀ⩦⮬ຠ⋡ⓗ࡛⮬Ꮫࡋࢢࣥࢽ࣮ࣛ

ࡓࡋ୰ᚰࢆ࣮ࣗࣅࣞࡢෆᐜࡢࢺࢫ࢟ࢸ 20 ศ⛬ᗘࡢᑠࢆࢺࢫࢸweb  ࠋࡓࡋᐇ࡛࣒࣮࢛ࣇ
 
4. LMS  CALL
� e ࡓࡋゎㄝࡶ࡛ᑿ㛵(2013)ࠊࡵࡓࡿࡍ⌧ᐇࢆάືࢢࣥࢸࣛࡢ⏝࣒࣮࢛ࣛࣇࡸࢢࣥࢽ࣮ࣛ

XOOPS Cube 2.1 LMSࡓࡋᵓ⠏࡚ࡋ┙ᇶࢆ  㸸ࡓࡋ⏝ᤵᴗ࡛ࢆ⬟ᶵࡢ௨ୗࠊࡋ⏝ࢆ
㏦ಙ࣭ཷ㡿☜ㄆ࣭㞟ィ㸭ື⏬⾲♧㸸㡢ኌ࣒࣮࢛ࣇ✀ᥖ♧㸭ゎ⟅⏝⣬㸸ྛࡢ➼ᤵᴗෆᐜࡢ㸸ẖᅇࢫ࣮ࣗࢽ

ᩍᮦࡢ㏦ฟ㸭࣒࣮࢛ࣛࣇ㸸ࣛࢢࣥࢸㄢ㢟ࡢᥦฟ࣭ඹ᭷㸭ᢞ⚊㸸ㄒᙡᑟධᑟධⓗࣛࡢࢢࣥࢸᢞ

✏࣭ඹ᭷㸭e  ♧ᥦ㞟ィື⮬ࡢ⦼㸪᥇Ⅼ㸪ᡂ♧⾲ࡢၥ㢟ࣝࣜࢻ㸸ࢢࣥࢽ࣮ࣛ
� LMS CALLࡢᩍᐊタഛ࡚ࡋ⏝ే CALLࠋࡓࡋ⏝ࢆCaLabo EX㸧♫࢚ࣝࢳ㸦࣒ࢸࢫࢩ ࡕ࠺ࡢ⬟ᶵࡢ

 㸸ࡓࡋ⏝άࢆ௨ୗ≉
ࡢᶵ⬟㸸ಶู࣮ࢱࢽࣔ - e  ಶูᣦᑟࢢࣥࣜࢱࢽࣔࡢᏛ⩦ࢢࣥࢽ࣮ࣛ
 సᡂ࣌࡞࣒ࢲࣥࣛࡢࡵࡓ࠺⾜࡛࣌ࢆホ౯ࡢㄢ㢟ࢢࣥࢸᏛ⩦ᶵ⬟㸸ࣛ࣌ -
 ሗඹ᭷ࡿࡼᏐᩥࡢࡵࡓ࠺⾜㟼⢔ࡘࢆ⩦Ꮫ࣌ᶵ⬟㸸ࢺࢵࣕࢳ࣌ -
 
5. άືࡢグ㘓ศᯒ 
� 4 ᭶ 1 ᭶ࡢTOEFL ITPࠊCriterion eࠊ࡚࠼ຍࢥࢫྛࡢ ࣥࢸࣛࠊᚓⅬࡢ⩦Ꮫࡢࢢࣥࢽ࣮ࣛ

ㄢእࠊࢺࢫࢸᑠࡢࡈࢺࢵࢽࣘࠊ༢ㄒᩘ⥲ࡢࢢ e ࡋ㇟ศᯒᑐࠊࡋ㞟ィ࡚ࡋグ㘓ࢆ⋠㐩ᡂࡢࢢࣥࢽ࣮ࣛ

4ࠊᯝ⤖ࡓࡋウ᳨ࢆ➼㛵┦ࡢ┦ࠋࡓ ᭶ධᏛᐇࡢTOEFL ࢸ࣭ࣛࢢࣥࢹ࣮ࣜ⏕Ꮫ࠸పࡀࢥࢫ

ࠊ᪉୍ࣛࡿࢀࡽぢࡀࡧఙࡢࢥࢫࡢ᪉ࢢࣥ ࠋࡓࢀࡽぢࡀ㛵ᛶ┦ࡶࡧఙࡢࢥࢫㄒᩘ⥲ࡢࢢࣥࢸ

Ⓨ⾲࡛ྛࡣάືࡢ┦㛵ಀ᳨࡚࠸ࡘウࠋࡿࡍ 
 
ὀ 
1  CriterionࡣTOEFL iBT࡛᥇⏝ࢱ࣮ࣗࣆࣥࢥࡢࢢࣥࢸࣛࢭࢵ࢚ࡿ࠸࡚ࢀࡉデ᩿ࠋࡿ࠶࡛࣒ࢸࢫࢩ

ࡣࢺࢫࢸࡢࢀࡒࢀࡑ 4 ᭶ 1 ᭶ࡢ㛫࡛ࢥࢫ㸦0 ࡽ 6 ࡢ 7 ẁ㝵㸧┦㛵ࠊࡾ࠶ࡀಙ㢗ᛶࡀ㧗ࢆࡇ࠸

☜ㄆࠋࡿ࠸࡚ࡋ 
ⱥㄒ୰⣭ࠕ 2 ࡛ࠖࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥⱥㄒࠕ┠⛉ᚲಟࡢᏛᮇྠࠖ ࡢࢢࣥࢽࢫ⣭ࣜୖࡶ e ࡀࢢࣥࢽ࣮ࣛ

ㄢእᏛ⩦࡚ࡋㄢࡶࡽࡕࡇࠊࢀࡉ㐌 2ࠥ3 㛫⛬ᗘࡢᏛ⩦㛫ࢆᚲせࠋࡿ࠸࡚ࡋ 
3 ᅇࡢศᯒ࡛ࡣTOEFL ITP ࡣ࡚࠸ࡘ Section 3 ࠋࡿ࠸࡚ࡋ⏝ࢆࡳࡢࢥࢫࡢࢢࣥࢹ࣮ࣜࡾࡲࡘ

4 ᭶ࡢTOEFL ITP ࡣ࡚࠸ࡘࢥࢫ 3 1ࠊࡀࡿ࠸࡚ࡋධᡭࢆࢥࢫࡢࣥࣙࢩࢡࢭ ᭶࡚࠸ࡘࢥࢫࡢ

 ࠋࡵࡓࡿ࠸࡚ࢀࡉ▱㏻ࡀࡳࡢࢥࢫࡢࢢࣥࢹ࣮ࣜࡿ࡞㇟ᑐࡢᡂ⦼ホ౯ࡣ
 
ཧ⪃ᩥ⊩ 
Blass, L., & Vargo, M. (2013). Pathways Split Text 2A: Reading, Writing, and Critical Thinking. Singapore: Cengage 

Learning Asia Pte Ltd. 
ᑿ㛵ಟ. (2013). e LMS㸪CALLࢢࣥࢽ࣮ࣛ ࢹ࣓⫱ᤵᴗ. እᅜㄒᩍࣥࣙࢩ࣮ࢸࣥࢮࣞࣉⱥㄒࡓࡋ⏝άࢆ

➨Ꮫ 53 ᅇᅜ◊✲Ⓨ⾲せ㡯. 
ᑿ㛵ಟ. Ozeki's class. http://class.ozekis.net/ 

ࢢࣥࢽ࣮ࣛ ࡿࡼࢢࣥࢸࣛࣆࠊ

ⱥㄒࣛࢢࣥࢸᤵᴗ

ࡵࡌࡣ

ᤵᴗࡢᴫせᑐ㇟
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ⱥㄒᩍ⫱ࡿࡅ࠾㌿ᤵᴗࡢຠᯝ 
 

ᑠᙇ ᩗஅ㸦㟷ᒣᏛ㝔Ꮫ㸧 
ஂಖ 㞞ྖ㸦NEC  ᰴᘧ♫㸧࣮ࢼࢺ࣮ࣃࢺ࣓ࣥࢪࢿ࣐

 
 ᩍ⛉᭩㸪Mobile Learning㸪OPIc Speaking testࣝࢱࢪࢹ㸸 ㌿ᤵᴗ㸪ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
TOEICࢆຠᯝࡢࡑࠊ࠸⾜ࢆ㌿ᤵᴗ࡚ࡋᩍ⛉᭩ࡿࡓࢆᩍᮦࣝࢱࢪࢹ ࣑ࣗࢥOPIc㸦ⱥㄒࡧࡽ࡞

 ࠋࡓࡋᐃ ࡚ࡋᐇࢆ㸧ࢺࢫࢸࣥࣙࢩ࣮ࢣࢽ
 
2. ㌿ᤵᴗᐇ㦂 
2.1 ཧຍ⪅ 
ཧຍ⪅ࡣ㸪㟷ᒣᏛ㝔Ꮫ⤒῭Ꮫ㒊ᑠᙇࡢ࣑ࢮ㸱ᖺ⏕㸰㸳ྡ࡛ࠋࡓࡗ࠶ᤵᴗࡣ๓ᮇ࣭ᚋᮇ࡛ 28 ᅇࡢᤵᴗ

 ࠋࡓࡗ⾜ࢆ
 
2.2 ᤵᴗ᪉ἲ 

Lecture Ready II ࣝࢱࢪࢹᩍ⛉᭩ (Oxford Press) ࢆ iPad ࡢᩍᮦ๓ࡀẖ㐌ဨࠊ࡚ࡋࢻ࣮ࣟࣥ࢘ࢲ

ࢆぢ࡚ෆᐜࢆ⏬ື PPTS10 ᯛࠋࡿࡵࡲḟࢆࡽࢀࡇ Dooodlecast.pro ⏬㡢ኌື࡚ࡋ⏝ࢆࢺࣇࢯࡢ

ࡣᤵᴗ࡛ࠋࡿ࡚❧ 5 ࢆ⾲Ⓨࡢಶேࠊ⾲Group Ⓨࠊᚋࡓࡗ⾜ࢆホ౯࣭ウㄽ࠸࡚ࢀศࣉ࣮ࣝࢢ

Ⓨ⾲ホ౯⏝⣬㸦10ࠋࡓࡗ⾜ 㡯┠㸧ࠊ࡚࠸⏝ࢆᏛ⏕ࡢホ౯ࡢᖹᆒᚓⅬᩍᖌࡢᚓⅬࢆẚ㍑ࢮࣞࣉࡽࡀ࡞ࡋ

 ࠋࡓࡋ⏝ά࡚ࡋຓᩍᮦ⿵ࢆୗグࡣእ࡛ࢫࣛࢡࠊ࡚࠼ຍグୖࠋࡓࡗ⾜ࢆᣦᑟࡢࣥࣙࢩ࣮ࢸࣥ
㸯㸧COOORI ࣥࣛࣥ࢜ᩍᮦ㸦ࣝࢱࢪࢹᩍ⛉᭩㐃ᦠࠊ࡚ࡏࡉᦠᖏ➃ᮎ࡛Lesson  

⣙ࢆ⩦༢ㄒᏛࡢࡈ 200 ㄒ⛬ᗘᏛ⩦㸧 
㸰㸧Newton e-Learning ᩍᮦ㸦ᦠᖏ➃ᮎࢆ⏝ࠊ࡚ࡋTOEIC ᶍᨃࢺࢫࢸ㸶ࡘ㸩TOEIC 

㛵㐃ࡢᏛ⩦ࢆ 20 㛫௨ୖᏛ⩦㸧 
㸱㸧TED Talks ࣥࣛࣥ࢜ᩍᮦ㸦ᦠᖏ➃ᮎ࣭PC  ⪺ࢆⱥᩥࡋ㏉ࡾ⧞ࡶఱᗘ࡚ࡋ⏝ࢆ

300ࠊࡁ ㄒࡢⱥᩥせ⣙ࢆ㏻ᖺ࡛ 20 ᮏᥦฟࢆࢀࡇࡽࡉࠋࡓࡋ PPTS3 ᯛⱥᩥせ⣙ࣛࢫࠊࡏࡉ

 㸧ࠋࡓࡋ⾲ⱥㄒ࡛Ⓨࡽࡀ࡞ぢࢆࢻ
 

2.3 ᤵᴗホ౯ 
� 2014 ᖺ㸲᭶ Pre-test, 2014 ᖺ 12 ᭶ Post-test CALLࢆヨ㦂㸧ࡢᐇ㝿ࡢTOEIC㸦㐣ཤ࡚ࡋ ᩍᐊ࡛ཷ

㦂ࠋࡓࡏࡉOPIc Speaking Test ࢆ 2014 ᖺ 5 ᭶ 2015 ᖺ 1 ᭶CALL ᩍᐊ࡛Computer ࢆ⏝ཷ࡚ࡋ㦂ࡉ

 ࠋࡓࡋᐇࢆࢺ࣮ࢣࣥࡿࡍ㛵㌿ᤵᴗࠊࡓࡲࠋࡓࡏ
 

3. ⤖ᯝ 
3.1 TOEIC  

TOEIC  4 ᭶ Pre ཷ㦂ࡢᖹᆒⅬ㸦25 ྡ㸧� 577 Ⅼ㸦ᶆ‽೫ᕪ 132㸧 
12 ᭶ Post ཷ㦂ࡢᖹᆒᚓⅬ㸦25 ྡ㸧� 758 Ⅼ㸦ᶆ‽೫ᕪ 105㸧 

� � � � � �  t᳨ᐃ: p < 0.05 ࡛᭷ពᕪࡾ࠶ 
 

－122－

8᭶ 6᪥�(13:00-13:30)���501ᐊ



 

3.2 OPIc (9 ẁ㝵ホ౯)�  
Ꮫෆ CALL ᩍᐊࡢ PC ᐇ࡚ࡗ❧ඛヨ㦂ࠊࡣタၥࠋࡓࡗ⾜ࢆ㦂ཷᩧ୍࡚ࡋ⥆᥋ࢺࢵࢿ࣮ࢱࣥࡽ

ࡿࡍBackground Survey㸦⡆༢ࣝࣇࣟࣉ࡞㊃࣭⯆ࢆ㑅ᢥ㸧 Self-Assessment㸦ࢆࣝࣉࣥࢧ⪺

 ࠋࡿ࡞␗ࡶฟ㢟ᩘࡶෆᐜࠎಶࠊࡵࡓࡿࢀࡉ㑅ᢥ࣒ࢲࣥࣛࡾࡼ㑅ᢥ㸧ࢆࣝ࣋ศ࡛ࣞ⮬ࡽࡀ࡞ࡁ
ࠊゝࢀࡉᐇࡾࡼ࣮ࢱࣞࡢࣈࢸࢿࡣᐃุࣝ࣋ࣞ ㄒ᧯స⬟ຊᛂ࡚ࡌAdvanced 㹼 Intermediate 

㹼 Novice 㸦ࡽࡉ⣽ศࡓࡋ㸷ẁ㝵㸧ࡢ࡛ࡲ⤖ᯝࡀᡠูࣝ࣋ࣞࠋࡿࢀࡉேᩘࡢ㞟ィ್ Pre/Post ኚࡢ

ࡣ௨ୗࡢ㏻ࠋࡓࡗ࠶࡛ࡾ 
� 㸺⤖ᯝ㞟ィ㸼   Pre  Post 

Advanced Low  1 ே   㸫 
� �  Intermediate High  3 ே   7 ே 
� �  Intermediate Mid(3)  1 ே   1 ே 
� �  Intermediate Mid(2)  7 ே   4 ே 
� �  Intermediate Mid(1)  1 ே   1 ே 
� �  Intermediate Low  9 ே  10 ே 
� �  Novice High   3 ே   2 ே 
� 㸺Pre/Post  ኚ㸼ࣝ࣋ࣞࡢ

 UP/DN  -1  0 +1 +2ࣝ࣋ࣞ
㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫 
� AL  1 ே 
� IH   3 ே 
� IM3   1 ே 
� IM2   4 ே  3 ே 
� IM1  1 ே 
� IL  1 ே 7 ே 1 ே 
� NH� �    1 ே 2 ே 

� ᑐ㇟ேᩘୖグࣝ࣋ࣞࡢኚ㸦UP/DN ࢆ㸦ᕪศ㸭ேᩘ㸧⋠ࣉࢵࣝ࣋ࣞࠊ࡚࠸⏝ࢆ⥲ࡢ㸧ࢺ࣏ࣥ

⟬ฟࡓࡋ㸦㸸ᑐ㇟⪅ဨࡀ㸯ࢺ࣏ࣥUP ⋠ࣉࢵࣝ࣋ࣞࡿࡍ  ࠋ㸧ࡿ࡞100%
ᑐ㇟ே  ᩘ UP/DN � ᕪศ ࣞࣉࢵࣝ࣋⋡ 
㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫㸫 
� 25 ே +9㸭-3 � +6 � +24.0% 

ࠊࡿࡍゎ㔘ຊྥୖ್ࠖ⬟ࡢయࢫࣛࢡࡓࢀࡽᚓ࡚ࡌ㏻ࢆᤵᴗࠕࢆ⋠ࣉࢵࣝ࣋ࣞࡓࢀᑟ࡛ࡇࡇ

ᮏᤵᴗࢢ࣮ࣥ࢟ࣆࢫࡀ⬟ຊྥୖ㛵ࡶ࡚ࡋ᭷ຠ࡛ࠋࡿ࠼⪄ࡢࡶࡍ♧ࢆࡇࡓࡗ࠶ 
 
4. ⤖ㄽ 
ࡀဨ⏕࣑ࢮ iPad ࡢ㔞ࡢࡾ࡞ᤵᴗእࠋࡓࡋసᡂࢆ࣮ࣜࢺࢫࣝࢱࢪࢹ࡚ࡋ⏝ࢆࢺࣇࢯసᡂ⏬ືࡢ

ⱥㄒࡢ input TOEICࠊࡀࡇࡔࢇ㌿ᤵᴗᙧᘧ࡛Ꮫࠊ࡚ࡋࢆ༑ศ‽ഛ๓ࠋࡓࡋࡶ⩦⦏ࡢⱥᩥせ⣙࡚ࡋࢆ
࡛ᖹᆒ 181 Ⅼࠋࡿ࠼⪄ࡓࡋࡽࡓࡶࢆୖྥࡢLecture Ready II ࡢ 10 digital storytellingࠊࢆࣥࢫࢵࣞ సᡂࡢ

 ࠋࡓࢀࡽࡳࡀୖྥࣝ࢟ࢫࡶ࡚࠸࠾ࢢ࣮ࣥ࢟ࣆࢫࠊࡾࡼࡇࡿࡍࢆ⾲㢌Ⓨཱྀࡿࡼⱥㄒࡸ
ཧ⪃ᩥ⊩� �  
ᑠᙇᩗஅ㸦2015㸧. ㌿ᤵᴗࡢⱥㄒᩍ⫱ࡿࡅ࠾ຠᯝ᳨ࡢド-TOEIC ࡛ 181 Ⅼୖ -᪼  
㟷ᒣᏛ㝔Ꮫ� ♫㐃ᦠᶵᵓ� HIRC 2014 ᖺᗘࡢᡂᯝ� pp.28-32.  

ⱥㄒᩍ⫱ࡿࡅ࠾㌿ᤵᴗࡢຠᯝ

ࡵࡌࡣ

㌿ᤵᴗᐇ㦂

ཧຍ⪅

ᤵᴗ᪉ἲ

ᤵᴗホ౯

�

⤖ᯝ
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ཧ⪃ᩥ⊩

 

 ࡿࡼࣥࣙࢩ࣮ࢣࣇ࣑࣮ࢤ⌮ฎࢡࣥࣕࢳ
㡢ㄞ࣭㏿ㄞࡢࣜࣉ㛤Ⓨ 

 
㸧Ꮫὒᮾ㸦୍ⱥ ⯚ 
ᓟ�  ៅ୍㸦᫂Ꮫ㸧 

 

ὥỈ㸪TOEICࢺࢵࣉࣥࠊ㸪㡢ㄞࣥࣙࢩ࣮ࢣࣇ࣑࣮ࢤ㸪ࣜࣉࣈ࢙࢘ 㸸ࢻ࣮࣮࣡࢟  ࢢࣥࢽࢫࣜ
 
 ࡵࡌࡣ .1
ᮏⓎ⾲ࢆࢫ࣮࢛࢝ࣇࠊࡣᙜ࡚ࡿゝㄒᙧᘧࠕࢆⱥㄒ㡢ኌ⌧㇟ࠖࠊࡋTOEIC® ࢢࣥࢽࢫࣜࡢࢺࢫࢸ

ၥ㢟ᙧᘧࢺࣉࣜࢡࢫࡢ㔞ࡢ㡢ኌኚࢆᇙࡵ㎸2ࠕࢆࡽࢀࡑࠊ࡛ୖࡔࢇ ⛊௨ෆࢡࣥࣕࢳࡢ༢࡛

㡢ㄞ࣭㏿ㄞ⦎⩦࣒࣮ࠖࢤ࠺➇ࢆࢻ࣮ࣆࢫࠊࡾࡓࡋᛶࡾྲྀࢆධࠕࡓࢀTOEIC ༢ㄒヂࠖࡾྲྀࢱࣝ࢝➼

 ࠋࡿࡍሗ࿌࡚࠸ࡘᕤኵ⦌⤒ࡓࡋ㛤Ⓨࢆࣜࣉ∧ࣈ࢙࢘ᚲせ㸧ࡳࡢᩱ㸦ဨⓏ㘓↓ࡿࡁ࡛ࡀ
 
2. Sound Features 

ࡣᩍ⛉᭩ࡓࡗ࡞ᇶࡢࣜࣉࣈ࢙࢘ Yubune, 
Noyes & Kiggell㸦2015㸧࡛ࠋࡿ࠶ᮏ᭩ୖࡾྲྀࡀ

㛤ᨺ↓ࠊ⤖㡢㐃ࠊᙧ⦰▷ࠊࡣ㇟⌧㡢ኌኚࡓࡆ

◚㡢ྠࠊࠊᙅᙧㄒ࡛ࠊࡀࡽࢀࡑࠋࡿ࠶ሙ㠃

ࠊࢺࢵࢽࣘྛࡢ15ࡓࢀࡉ㞟⦆ูࢡࢵࣆࢺࡸ

ࢃᢅ㞟ⓗ≉࡚ࡗࡼ㡢ኌ≧ἣ࠸⣽ࡽࡉ

Unit 5ࡢᅗ㸯ࡢᕥࠊࡤ࠼ࠋࡿ࠸࡚ࢀ  & Musicࡣ
Art  +  ,㰯㡢m, nࠕࠊྠࡿ࠶࡛ࢡࢵࣆࢺࡢ
ẕ㡢ࠖࡢ㡢㐃⤖ࡢࢺࢵࢽࣘྛࠋࡿ࠸࡚ࡗᢅࢆጞ

ࢡࠊࡋ⤂ࢆᩥ࡞⡆༢ㄝ᫂ࡿࡍ㛵㡢ኌࡵ

 ࠋࡿࡅ⪺ࡀ㡢ኌ࡛ࢡࢵࣜ
ᅗ 1� Sound Features ⏬㠃 

 
3. Dictation & Repetition 

ࢢࣥࢽࢫࣜࡸࢺࢫ࢟ࢸㄞゎࠊࡣὥỈࢺࢵࣉࣥ

ࢺࢵࢤ࣮ࢱࡀ⪅ᩍᮦసᡂ୰ࡢࢺࣉࣜࢡࢫ⏝

ࡍࡀࡶㄡࡤࡅ࠾࡛ࢇ㎸ࢆ㡢ኌࡸἲᩥࡿ࡞

ᆒ୍ᛶࡢຠᯝࡘ⡆᫆ࠊࡵࡓࡿ࠼ᤵᴗ࡛ࡄ

ࡣၥ㢟ࠋࡿ࠶ᐇ㊶᪉ἲ࡛࠸㧗ࡢ 10 ၥ࠸ࠊࡾ࠶

ࡿ࠼᥍ᚋࡢࡇࡶࢀࡎ TOEIC ₇⩦ၥ㢟ࢡࢫࡢ

ࢆࢫࣥࢸࣥࢭࡴྵࢆᙜヱ㡢ኌኚࡽࢺࣉࣜ

⧞ࠊᡂᚋࢆᡤ✵ࠊࡵࡓࡿ࠸࡚ࡋฟ㢟ࡲࡲࡢࡑ

⏕Ꮫࠊ࡛ࡇ࠺⾜ࢆ⩦⦏࣌ࡸ⩦⦏㡢ㄞࡋ㏉ࡾ

ࡣ TOEIC ₇⩦ၥ㢟ᮃࡴ㝿୍ࠊᗘ⪺ࡇࡓ࠸

 ࠋࡿࡁ࡛ࡀࡇࡃ⪺ኌ࡛ࡢูࢆ㡢ኌࡿ࠶ࡢ
ᅗ 2� Dictation & Repetition ⏬㠃 

－124－
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4. VocabularyࠕTOEIC ༢ㄒヂࡾྲྀࢱࣝ࢝  ࠖ
ㄒᙡࡿࡍ㛵ࢡࢵࣆࢺࡢࢺࢵࢽࣘࡢࡑ 10 ಶࡢ㡢

ኌࡀ㐃⥆ࡿࡃ࡚࠼ࡇ⪺࡚ࡋ㛫ṇ࠸ࡋヂ࣎ࡢ

10ࠊ࡛ࡢࡶࡿࡍࢡࢵࣜࢡࢆࣥࢱ ㄒࡢṇࣥࢱ࣎࠸ࡋ

100ࡿࡁ㑅ᢥ࡛ࡎ࠼㛫㐪ࡶࡘ୍௨ෆ⛊15ࢆ

Ⅼ㸦ࣝࢲ࣓ࢼࢳࣛࣉ㸧ྛࠋࡿ࠼ࡽࡶࡀ༢ㄒ୍ࡣⓎ

࡛ṇ࠸ࡋ㑅ᢥ⫥ࢆ㑅10ࠊࡤࢀ Ⅼ୍ࠊ ᗘ㛫㐪࡚࠼

2 ᗘ┠࡛ṇゎࡿࡍ 5 Ⅼ⋓ᚓ10ࠊࡀࡿ࡞ ㄒࢆ⤊

Ⅼ࡛ࡓࡗ 15 ࡣᚓⅬࡿࡂ㐣ࢆ⛊ 20ࠊ90% ⛊

࡛ 80㸣25ࠊ ⛊࡛ 70㸣30ࠊ ⛊࡛ 0㸣ࡀࠊࢀࡽࡌ

ᚓⅬᛂࡓࡌⰍࡀࣝࢲ࣓ࡢᤵࠋࡿࢀࡉ 

ᅗ 3� Vocabulary ⏬㠃  �  ༢ㄒࡢࣥࢱ࣎㓄⨨ⱥ༢ㄒࡢ㡰␒ࡣẖᅇ␗ࠋࡿ࡞ 

 

5. TOEIC Test: Part 1 Photographs 
ୖࣈ࢙࢘ࡶᅾ⌧ࡣゝㄒࢢ࣑ࣥࣛࢢࣟࣉࡢࣜࣉ

ࢃ㛤Ⓨࢶࣥࢸࣥࢥࢹ࣓ࢳ࣐ࣝࡢࡃከࡢ

Adobe Flash CS 6.0ࡿ࠸࡚ࢀ ࡣᕥᅗࠋࡓࡋ⏝ࢆ

Part 1 ┿ၥ㢟࡛ࠊࡀࡿ࠶┿ୗࡢ A㹼D 㑅ᢥࡢ

ࠋࡿࡅ⪺ࡀ㡢ኌࡢࡑࡿࡍࢡࢵࣜࢡࢆࣥࢱ࣎⊫

iPhone ࡸ iPad ࢨ࢘ࣛࣈᩱ↓ࠊሙྜࡢ Puffin ࣥࢆ

⪺ࠋࡿ࠶࡛⬟ྍ⏝࡛ࣝࣂࣔࠊࡤࢀࡍ࣮ࣝࢺࢫ

ࢡࣥࣕࢳ࠸ࡓࡋ⩦⦏ࡶఱᗘࡸ⊫㑅ᢥ࠸࡞ࢀྲྀࡁ

࠺ᤵᴗ࡛ࡀᩍᖌࠋࡿ࠶ዲ㒔ྜ࡛ࡣࡿࡍ㐃ᡴࢆ

㝿ࡶ౽࡛ࠋࡿ࠶ 

ᅗ 4� Part 1 Photographs ⏬㠃 

 

6. Part 4 Short TALK (Chunk Reading, Shadowing, Repeating, and Speed Reading) 
 

Part 4 ࢡࣥࣕࢳࡸ㡢ㄞ㏿ࠊ࡚ࡋ⏝ࢆࢺࣉࣜࢡࢫࡢ

㡢ኌ࡚࠸⥆㡢ㄞ࡛ࡿࡁ 4 ✀㢮ࢆࢻ࣮ࣔࡢᦚ㍕࡚ࡋ

WPM 150ࠋࡿ࠸ ࡛ㄞࡀࣝࢲ࣓ࢻ࣮ࣝࢦࡤࢀࡵᤵࡉ

ࠊࡣᩍ⛉᭩ࠊ࠾࡞ࠋࡿ࠸࡚࠼ഛࡶᛶ࣒࣮ࢤࡿࢀ

TOEIC ࡢ㡢ኌ㒊ศࢺࢵࢤ࣮ࢱࢺࣉࣜࢡࢫࡢ⩦₇

ࠊࡾ࠾࡚࠸ࡀDictation Sheetࡿ࠸࡚ࡗ࡞ᡤ✵ࡀࡳ

Ꮫ⏕ཷࡣㅮᚋಶேᏛ⩦࡛ࠊࡋࢫࢭࢡࣜࣉᐟ

㢟ࢆᡂ୍ࡾࡼࠊ࡛ࡇࡿࡍᒙࡢᐃ╔ࡀᮇᚅ࡛ࠋࡿࡁ 

 ࠋࡿ࠸࡚࠸ࡶࢺࢫࢸㄒᙡࡃ࡞࡛ࡅࡔ㡢ኌࠊࡓࡲ

ᅗ 5� Part 4 Short TALK㸦Chunk Reading ⏬㠃㸧 

 

ཧ⪃ᩥ⊩�  

Yubune, E., Noyes, M., & Kiggell, T. (2015). E-Ticket!: Listening Upgrade for the TOEIC® Test. Planet Media Lab. 

ࡿࡼࣥࣙࢩ࣮ࢣࣇ࣑࣮ࢤ⌮ฎࢡࣥࣕࢳ

㡢ㄞ࣭㏿ㄞࡢࣜࣉ㛤Ⓨ

ࡵࡌࡣ
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� ༢ㄒ㸸

� 㸸ࢡࣥࣕࢳ㸭ࢫࣥࢸࣥࢭ

� ุᐃᶵ⬟㸸

� 㡢ኌ㸸ࣝࢹࣔ

� 㸸ࡿࡁ࡛ࡀ⩦⦏Ⓩ㘓㸭ࡢ➼ࢫࣥࢸࣥࢭࠊ༢ㄒ࡞⏤⮬

ᐇドᐇ㦂⤖ᯝ

ཧ⪃ᩥ⊩�

 

㡢⣲ุ࡛࣮ࢹࢯࣟࣉᐃࡿࡍⱥㄒⓎ㡢▹ṇࡢࢺࣇࢯ㛤Ⓨ 
 

㸧Ꮫὒᮾ㸦୍ⱥ ⯚ 
⸨⏣ 㞞ஓ㸦HOYA  㸧ࢫࣅ࣮ࢧ

 
 㸪TTS㸪㡢ኌㄆ㆑⩦⦏ࣥࢮࣞࣉ㸪ࣥࣙࢩ࣮ࢿࢺࣥ㸸 Ⓨ㡢㸪ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
᪥ᮏேᏛ⩦⪅ࠕࡢヰࠖࡍⱥㄒⓎ㡢ࡢṇ☜ࢆࡉホ౯ࡋᨵၿࠊࡣࡿࡍᩍဨࡿࡼಶูᣦᑟࡀḞ࠸࡞ࡏ

TOEICࠊࡣホ౯ࡢⓎ㡢ࠋࡿ࠶࡛ࡢࡶࡿࡢᡭ㛫ࠊࡀ ⪅⩦Ꮫࠊ࠺ࡼࡢၥ㢟ࢢࣥࢹ࣮ࣜࡸࢢࣥࢽࢫࣜ

⮬㌟࡛ᐈほⓗ࡞ᇶ‽ᇶ࡙ࡁホ౯ࢆࡽࢀࡇࠋ࠸࡞ࡁ࡛ࡀࡇࡿࡍຠᯝⓗᏛ⩦࡛ࢆࡇࡿࡁ┠ⓗࠊ࡚ࡋ

HOYA ࡢᏛࢆ࣒ࢸࢫࢩⓎ㡢ホ౯ࡢࡇࠊࡣࡽ⪅⾲Ⓨࠋࡓࡋ㛤ⓎࢆGlobalvoiceCALL2 (GVC2)ࡣࢫࣅ࣮ࢧ

ⱥㄒᏛ⩦⪅ᐇ㝿⏝ࠊ࠸ࡽࡶ࡚ࡋⱥㄒⓎ㡢ࡢᏛ⩦ຠᯝࢆࢺ࣮ࢣࣥ㏻ࠊ࡚ࡋᙜヱ᳨ࡢࢺࣇࢯドࢆ

 ࠋࡿ࠼⪄࠸ࡓࡆ࡞ࡘ㛤Ⓨࡢ࣒ࢸࢫࢩⓎ㡢ホ౯࠸ࡼࡾࡼࠊࡶ࠺⾜
 
2. Ⓨ㡢ᣦᑟⱥㄒⓎ㡢▹ṇࡣࢺࣇࢯ 
2.1� ୍⯡ⓗ࡞Ꮫ㸯~㸰ᖺ⏕ࡢᏛ⩦⪅ࡢሙྜࡢⓎ㡢グྕࡸ༢ㄒࡢ㐃⤖ࡢ⌮ゎᗘ 
ㄒᏛࢆᑓ㛛ศ㔝࠸࡞ࡋᇸ⋢┴ෆࡢᏛ㸯~㸰ᖺ⏕ࡢⱥㄒᚲಟ⛉┠ࡢᒚಟ⪅ࡢሙྜࠊࡣᏛධᏛࠊࡣ

Ⓨ㡢グྕࡢ⌮ゎᗘࡀᴟ࡚ࡵపࡅࢃࡾࠊࡃ IPA ࠶࡛⛥ࡣ⪅⩦Ꮫࡿ࠸࡚ࡁゎ࡛⌮య⣔ⓗࢆ⯡Ⓨ㡢ࡽ

࠶ࠋ࠸࡞ࡣែ࡛≦ࡿࡁ࡛ࢆⓎ㡢࡞☜㡢⣲༢࡛ṇయ⣔ⓗࠊࡣ࡛ࡅࡔ㡢ኌࣝࢹࣔⱥㄒ⾲グࠊࡓࡲࠋࡿ

 ࠋࡿ࠶ែ࡛≦࠸࡞࠸࡚ࡁ࡛ࡣಟᚓ࡞య⣔ⓗࡢࡳㄞࡢࢫࣥࢸࣥࢭࡓࡗ࠸㐃⤖㸦Linking㸧ࡢ༢ㄒࠊ࡚ࡏࢃ
 

2.2� ୍⯡ⓗ࡞㡢ኌㄆ㆑ࡸ㡢ኌホ౯ࡢ࢙࢘ࢺࣇࢯሙ  ྜ
㏆ᖺ㡢ኌᩥࢆᏐࠕࡿࡏࡉ㡢ኌㄆ㆑ࠖࡀᕷሙ࡛ㄆ▱ᗘ୍ࠋࡿ࠸࡚ࡆୖࢆ➼࣐࣍ࢫࠊ࡚ࡋヰࡋ

Googleࠊࡸෆ࠼ࡾࡢ㥐ࠊ࡛⬟ᶵࡿࡏࡉᏐᩥࢆ㡢ኌࡢࡑࡿࡅ ᳨⣴➼࡛⏝࡛ࠋࡿࡁᇶᮏⓗࠊࡣ

㡢ኌㄆ㆑ࡢ㛤Ⓨ♫ࡢࡑࡣᵓ㐀ࢫࢡࢵ࣎ࢡࢵࣛࣈࢆ࡚ࡋබ㛤ࡿ࠶ࠊࡽࡀ࡞ࡋࡋࠋ࠸࡞࠸࡚ࡋ♫

ࡏྜ⤌ࡢ㡢⣲ࠕᇶᮏⓗࡣᵓ㐀ࡢᐇ㝿ࡢ ࠊุ࡚ࡋࡾࡲࡓ㸯ࡢ➼ࢬ࣮ࣞࣇࡸ༢ㄒࠖࢆ ᐃ⾲♧ࠕࡿࡏࡉ㡢

⣲ࢡࢵࣟࣈࡢࠖ⾲♧ࠕࠊࡣࡽࢀࡇࠋࡿ࠶࡛ࡳࡢ㡢⣲᭱ࡢ㐺ุᐃࠖࠊࡀࡿ࠸࡚ࡋࡣⱥㄒⓎ㡢ホᐃ࡛㔜せ

ࢫࣞࢺࢫࠕ࡞ ࣥࣙࢩ࣮ࢿࢺࣥࠕࠊࠖ ࣒ࢬࣜࠕࠊࠖ  ࠋ࠸࡞࠸࡚ࡗ࡞ࡇ࠾ษ୍ࡣᐃุࡢ࣮ࢹࢯࣟࣉࡓࡗ࠸ࠖ
 

2.3� GlobalvoiceCALL2 ሙࡢ  ྜ
HOYA ࡢࢫࣅ࣮ࢧ GVC2 ẚࡢᏛ⩦⪅㡢ኌࠖࠕ㡢ኌࠖࣝࢹࣔࠕࠊ࠸㐪ࢺࣇࢯ㡢ኌㄆ㆑࡞ⓗ⯡୍ࠊࡣ

㍑ุᐃ࡛ホ౯ࡿࡍ⤌ࠕࠊࡣࢀࡇࠋࡿ࠶࡛ࡳ㡢⣲ุࠖ ᐃࢫࣞࢺࢫࠕࠊࡃ࡞࡛ࡅࡔ 㸦ࠖHOYA ࡣ࡛ࢫࣅ࣮ࢧ

᪥ᮏㄒࢆጞࡵከゝㄒࢺࣥࢭࢡࡵࡓࡿ࠸࡚ࡗᢅࢆࡿ࠸࡛ࢇ㸧ࣥࣙࢩ࣮ࢿࢺࣥࠕࠊ ࢢ࣑ࣥࢱࠕࠊࠖ

(Duration)ࠖࡢ 4 せ⣲ࢆ༢ㄒࡸ㡢⠇༢ุ࡛ᐃࡢࡑࠊࡋ⤖ᯝ⾲♧ࠊࡾࡼᨵၿࡁࡍၥ㢟ⅬࢆᏛ⩦⪅ࡀ┤

ほⓗ⌮ゎࡿࡍࡃࡍࡸࡏࡉ⤌ࠊࡓࡲࠋࡿ࠸࡚ࡗ࡞ࡳ༢ㄒ⦎⩦࡛ྛࠊࡣ㡢⣲ࣝࢹࣔࢆᏛ⩦⪅ࡢ㡢ኌ

≉ࡶࡇࡿࡁ࡛♧࡛᫂⏬ືࢪ࣮࣓ࡢᅗཱྀᩍᖌ㡢ኌࢆⓎ㡢᪉ἲ࡞㐺᭱ࠊࡃ࡞࡛ࡅࡔࡿࡏࡉẚ㍑ࢆ

㛗࡛ࠋࡿ࠶ 
 
3.� GVC2  ᚩ≉ࡢࢺࣇࢯ
3.1� 㡢⣲㸸ᒚಟ⪅ࡢከࡀࡃ IPA ⩦Ꮫయ⣔ⓗࢆෆᐜࡢࡑࠊ࡛ࡢ࠸࡞࠸࡚ࡁゎ࡛⌮࡚ࡋ㐃ᦠࢆⓎ㡢ࡢࡑ

 ࠋࡿࡁ࡛
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3.2� ༢ㄒ㸸⦎⩦⏝⮬⏤Ⓩ㘓ࡓࡋ༢ㄒࢺࢵ࣋ࣇࣝࡽGVC2 ࡛⮬ື⨨ࡓࢀࡉ IPA ࡢ 2 ✀㢮ࡀ⾲

㡢⣲༢࡛Ⓨ㡢᪉ἲࠊࡃ࡞࡛ࡅࡔ࡚ࡋ༢ㄒࢆᏛ⩦⪅㡢ኌ㡢ኌࣝࢹࣔࠊࡾࡼࢀࡇࠋࡿࢀࡉ♧

 ࠋࡿࡁ࡛⩦Ꮫࡽࡀ࡞ࡋ㦂⤒ࢆ㡢⣲ࡢࡑ

� �   
༢ㄒ㸸㡢⣲ホ౯㸦ࣔࣝࢹᏛ⩦⪅ࢆẚ㍑㸧�   �   ༢ㄒ㸸ཱྀࡋࢡࢵࣜࢡࢆࣇࣛࢢᅗື⏬☜ㄆ 

 
3.3� ࡀ㒊୍ࡢࡑࠊ࡛⤖㐃ࡢ༢ㄒ㸸༢ㄒࢡࣥࣕࢳ㸭ࢫࣥࢸࣥࢭ Linking ࣔࡓࡋኚࠊࡣሙྜࡿ࠸࡚ࢀࡉ

 ࠋࡿࡁ࡛ࡀࡇࡿࡍᐃุࢆ࠸㐪ࡢᏛ⩦⪅㡢㡢ࣝࢹ
 

3.4� ุᐃᶵ⬟㸸ࠕ㡢⣲ุࠖᐃࢺࣥࢭࢡࠕࠊࡃ࡞࡛ࡅࡔ ࣥࣙࢩ࣮ࢿࢺࣥࠕࠊࠖ ࡛⬟ᶵࡢࠖࢢ࣑ࣥࢱࠕࠊࠖ

 ࠋࡿࡁᐃุ࡛ࢆࡿ࠸࡚ࡁⓎኌ࡛࣑ࣝ࢝ࢬࣜ࠸
 

   
 ♧⾲ᯝ⤖ࡢ⬟ᶵࢢ࣑ࣥࢱࠊࣥࣙࢩ࣮ࢿࢺࣥࠊࢺࣥࢭࢡࠊࡽ㸸ᕥ⩦⦏ࢫࣥࢸࣥࢭ

 
3.5� ࡛ື⮬࡚ࡋ㡢ࣝࢹ࡛ࣔࢺࣇࢯ㡢ኌྜᡂ㸦Text-to-Speech㸧ࡿࡍෆⶶࢆ㡢ኌࡓࢀࡉ㡢ኌ㸸Ⓩ㘓ࣝࢹࣔ

ㄞୖࠊࡓࡲࠋࡿࡁ࡛ࡀࡇࡿࡆ௵ពࢺࢫ࢟ࢸ㐃ᦠࡢ➼ࣈࢸࢿࡓࡏࡉ㡢ኌࡀ‽ഛ࡛ࠊࡤࢀࡁ

wavࢆ※እ㒊㡢ࡢࡑ ᙧᘧ࡛㐃ᦠ࡛ࠋࡿࡁ 
 

3.6� Ⓨࡓࡏࢃ࠶ࢬ࣮ࢽࡸࣝ࣋ࣞࡢ⪅⩦Ꮫࠊࡾࡲࡘ㸸ࡿࡁ࡛ࡀ⩦⦏Ⓩ㘓㸭ࡢ➼ࢫࣥࢸࣥࢭࠊ༢ㄒ࡞⏤⮬

㡢⦎⩦ࡢ➼ࣥࢮࣞࣉࠋࡿࡁ࡛ࡀㄢ㢟ࡶ❶ᩥࡢ⮬⏤Ⓩ㘓㸭Ⓨ㡢⦎⩦ࠋࡿࡁ࡛ࡀ 
 

4. ᐇドᐇ㦂⤖ᯝ 
ᐇドᐇ㦂ࠊࡣᏛ⩦⪅ࠊᣦᑟ⪅ࢢࣥࣜࣄㄪᰝࠊࡽGVC2 ᐇ㦂ࠋࡓࡁㄆ࡛☜ࡀ᭷ຠᛶࡢ⬟ᶵ࡞ࠎᵝࡢ

⤖ᯝࡢヲ⣽ࠊࡣⓎ⾲ሗ࿌ࠊࡀࡿࡍGVC2 ࡿࢿ࣐ࢆ㡢ኌࣝࢹࣔࠊࢀࡽࡌឤ㌟㏆ࡾࡼࡀⓎ㡢ࠊࡾࡼ

⧞ࠊ࡛ࡲࡿࡁ࡛࣮ࢱࢫ࣐ࡃ࡞ⓗ୍࡛ࢆࢀࡇࠋࡿࡁ࡛ࡀࡇࡃ㏆࡙Ⓨ㡢࠸ࡋࡽࣈࢸࢿࡾࡼ࡛ࡇ

GVC2࠺ࡼࡿࡁಟᚓ࡛ࢆຠᯝࡢࡑ࡛⩦⦏ࡋ㏉ࡾ  ࠋࡿ࡞ᶆ┠ࡢḟࡀ㐃ᦠࡢ⪅⩦Ꮫ
 
5. ཧ⪃ᩥ⊩� GlobalvoiceCALL2 �㸸ࢪ࣮࣒࣮࣌࣍ http://voicetext.jp/products/globalvoice/index.html 

㡢⣲ุ࡛࣮ࢹࢯࣟࣉᐃࡿࡍⱥㄒⓎ㡢▹ṇࡢࢺࣇࢯ㛤Ⓨ

ࡵࡌࡣ

Ⓨ㡢ᣦᑟⱥㄒⓎ㡢▹ṇࡣࢺࣇࢯ

� ୍⯡ⓗ࡞Ꮫ㸯 㸰ᖺ⏕ࡢᏛ⩦⪅ࡢሙྜࡢⓎ㡢グྕࡸ༢ㄒࡢ㐃⤖ࡢ⌮ゎᗘ

� ୍⯡ⓗ࡞㡢ኌㄆ㆑ࡸ㡢ኌホ౯ࡢ࢙࢘ࢺࣇࢯሙྜ

� ሙྜࡢ

� ᚩ≉ࡢࢺࣇࢯ

� 㡢⣲㸸
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㡢ኌㄆ㆑ࢆࢺࣇࢯ⏝ࡓࡋホ౯

ཧ⪃ᩥ⊩

 

 Ⓨ㡢▹ṇࡿࡼ࣒ࢸࢫࢩⱥㄒⓎ㡢⾲グࡓࡋ⏝ࢆグྕࢼ࢝
㡢ኌㄆ㆑ࢆࢺࣇࢯ⏝ࡓࡋホ౯ 

 
㸧Ꮫὒᮾ㸦୍ⱥ ⯚ 
  ୖ 㧗ᚿ㸦࣮ࢽࣃ࣭ࣥ࢝ࣝࣉࢵࢢࢵࣅ㸧 
⸨⏣ 㞞ஓ㸦HOYA  㸧ࢫࣅ࣮ࢧ

 
�ࢡࢵࣂࢻ࣮ࣇ㸪ⱥㄒⓎ㡢㸪㡢ኌㄆ㆑㸪ࢼ࢝㸸�Ⓨ㡢⾲グ㸪᪥ᮏㄒࢻ࣮࣮࣡࢟

 
 ࡵࡌࡣ .1
ࡋᥦࢆ࣒ࢸࢫࢩグ⾲㡢Ⓨㄒⱥ࠸ࡋ᪂ࡓࡋ⏝ࢆྕグࢼ࢝ࡢ࡚ࡋᏐᩥ⣲㡢ࠊࡣ㸧4102㸦ୖ࣭⯚

Listen & Repeatࡢ㡢ኌࣈࢸࢿࡸᣦᑟࢫࢡࢵࢽ࢛ࣇࠊ࡚ࡋᬒ⫼ࡢࡑࠋࡓ ࠊࡣᚓ⩦ࡢⱥㄒ㡢ኌࡿࡼ

ㄪ㡢ࢡࢵࣂࢻ࣮ࣇᶵᵓࡢ㐺ᛂᰂ㌾ᛶࡿ࠼⾶ࡀᛮᮇ௨㝆࡛ࠊࡣຠᯝࡢᮇᚅ࡛ࡿࡁᏛ⏕ࡢྜࡣᚎࠎ

ῶᑡ࠺࠸ࡿࡍഴྥ࡚ࡗࡼࠋࡿ࠶ࡀᡂே௨㝆ࡢᏛ⩦⪅ࡓ࠸⪺ࠊࡣ㡢ኌࡾ⧞ࢆ㏉ࡍ㝿ࠊṇ࠸ࡋⓎ㡢ࡢ

 ࠋࡿ࠼⪄ࡿ࠶࡛౽ࡿ࠶ࡀどぬⓗ⿵ຓࡢࡵࡓ
ࡢᚑ᮶ࠊࡋࡋ IPA ࡢ⏕Ꮫࠊࡎࡽ࠾࡚ࢀࢃ⾜࡚ࡋࡉࡣ୰㧗࡛ࡣᣦᑟ࡞య⣔ⓗࡿࡼⓎ㡢グྕࡿࡼ

ከࡀࡃ IPA ⾲Ⓨ㡢ࡓ࠸⏝ࢆࢼ࢝ࢱ࢝ࡿ࠶ࡢࡳ㥆ᰁ᪥ᮏேࠊἣ࡛≦࡞࠺ࡼࡢࡇࠋࡿ࠶ἣ࡛≦࠸࡞ࡵㄞࡀ

グࡀࡿ࠸࡚ࢀࢃ⾜ࡶࡳ⤌ࡾྲྀࡢ㸦e.g. ụ㇂, 2008; ᓥᒸ࣭ᓥᒸ, 2013; ⏣ᑼ2012ࠊ; ▮㔝, 2000㸧ࠊಶࡢࠎ༢

ㄒࢬ࣮ࣞࣇࡸᑐ࡛ࢼ࢝ࢱ࡚࢝ࡋ㏆ఝࡓࡋ⾲グࡀࠊࡾࡲ␃ࡿࢀࡽ࠼IPA ࣒ࠖࢸࢫࢩグ⾲ࠕࡿࢃ௦

 ࠋ࠸ከࡀၥ㢟Ⅼ࡚࠸࠾㡢ീ⌧ᛶⓎ㡢ᐇ⾜ྍ⬟ᛶࡶ࡚࠸࠾グἲ⾲ࡢࡑࡓࡲࠊࡃ࡞ࡣ࡛
 
2. ┠ⓗ 
㡢ẕ㡢Ꮚࢆ㡢ࡢㄒᮏ᪥ࠊࡏࡉ┠╔࠸㐪ࡢ㐀ᵓ㡢Ꮠᩥࡢㄒᮏ᪥ㄒⱥࠊࡣ࡛㸧4102㸦ୖ࣭⯚

Nipponglishࠕ࣒ࢸࢫࢩⱥㄒⓎ㡢⾲グࡓࡋ⏝ࢆグྕࢼ࢝ࡢ࡚ࡋ㡢⣲ᩥᏐࡓࡅศ 㸦ࠖ≉チ⏦ㄳ␒ྕ㸸≉

㢪 2013-10097㸧ࢆᥦࠋࡓࡋᮏⓎ⾲࡛ࡢࡇࠊࡣ⾲グࡢⓎ㡢ᐇ⾜ྍ⬟ᛶ㡢ീ⌧ᛶࡽࡉࢆᨵၿࢩࡓࡋ

Academicࠕ࣒ࢸࢫ ࡛⌧ᐇࢆⓎ㡢ࠖࡢࢡࣥࣕࢳࠕࡴྵࢆⱥㄒ㡢ኌኚ࡞ᆺⓗࠊྠࡿࡍᥦࢆࠖ∧

POPࠕ ࡓࡋᨵၿࢆどㄆᛶ࠺ࡼࡿࡁ  ࠋࡿࡍ⤂ࢆࠖ∧
 
3. ᪉ἲ 

2014ᖺ∧ࡢⓎ㡢⾲グࡢ㛤Ⓨࠊࡣᵝ࡞ࠎ㡢⣲ࡸ㡢⠇ᵓ㐀ࢆᣢࡘⱥ༢ㄒࡢ㡢㡪ゎᯒࠊఏ⤫ⓗ᭱ࡧࡼ࠾᪂ࡢ

ⱥㄒ㡢ኌᏛࡢ▱ぢࠊWorld Englishes ⏺ୡࡿࢀࡉThe Lingua Franca Core (Jenkins, 2000) ➼࡛ᥦၐࡿࡅ࠾

㏻ࡢࡵࡓࡿࡌⱥㄒⓎ㡢ࡢඃඛ㡯࡞ࠊከゅⓗࢱ࣮ࢹ࡞⌮ㄽࢆୗᩜࡁᵓ⠏ࡓࡋᚋࢼ࢝ࠊ⾲グࡢどㄆ

ᛶࠊⓎ㡢ᐇ⾜ྍ⬟ᛶࡸ㡢ീ⌧ᛶ㛵ࡿࡍጇᙜᛶ᳨ドࡾ⧞ࢆ㏉ࠋࡓࡗ⾜ࡋᡃࢫࣈࢸࢿࠊࡽࡉࡣࠎ

ⱥ༢ㄒෆࠊᯝ⤖ࡓࡋᐃ ࡚ࡗࢆࢺࣇࢯ㡢⛬ゎᯒࢆᢚᥭࠖࠕࡢࢱ࣮ࢹ㡢ኌࡢⱥ༢ㄒ⣙2,000ಶࡢ࣮࣮࢝ࣆ

ࢼ࢝ࡢグୖࢆᯝ⤖ࡢࡑࠊࡋⓎぢࢆࡇࡿ࠸࡚ࢀࡉⓎ㡢࡚ࡗᚑἲ๎ࡓࡋ㈏୍ࡃ࡞እࡣୗୖࡢࢳࢵࣆࡢ

⾲グࠋࡓࡋྜ⤫࣒ࢸࢫࢩ 
୍᪉2015ࠊᖺ㛤ⓎࢡࣥࣕࢳࡓࢀࡉⓎ㡢⏝ࠕࡢPOP Academicࠕࠋࡣࠖ∧ ࡓࡓࡋ㡢⣲⾲グ࡚࠸࠾ࠖ∧

࠺ࡼࡿ࡞Ꮠᩘᩥࡢᩘྠࢼ࢝᪥ᮏㄒࡅࡔࡿࡁ࡛ࠊࢆ㒊ศࡓ࠸࡚ࢀࡉグ⾲࡚ࢀูẕ㡢㒊Ꮚ㡢㒊ࡵ

 ࠋࡓࡋ㓄៖
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ᅗ 1.  Nipponglish Academicࡢ ∧ POP ∧ 
 
4. 㡢ኌㄆ㆑ࢆࢺࣇࢯ⏝ࡓࡋホ౯ 

Ⓨ⾲⪅ୖࠊࡣࡽグࡢAcademic ༢ㄒࡴྵࢆᏊ㡢ẕ㡢࡞ⱞᡭࡢⓎ㡢ࡢ᪥ᮏேࠊ࡚ࡋ⏝ࢆ∧ 15 ಶ㸦sit, 
sheet, thick, bad, rock, bird, park, singing, rod, lack, correct, collect, milk, queen, year㸧ࠊPOP ▷࡚ࡋ⏝ࢆ∧

⦰ᙧࠊ㡢㐃⤖ࠊ↓㛤ᨺ◚㡢ࠊ⼥ྜྠࠊᶵ⬟ㄒࡢᙅ

ᙧ➼ࡢ㡢ኌኚࢡࣥࣕࢳࡴྵࢆ 15 ಶ㸦a cup of coffee, I 
should’ve known that, We can work it out, Tell us all about it, 
She’ll come in a minute, take your time, web page, 㸧ࠊࢆ

Nipponglish ᪥ᮏேࠊሙྜ࡛ࡿ࠶ሙྜ࠸↓ࡢグ⾲ࢼ࢝

ⱥㄒᏛ⩦⪅ࡢᏛ⏕ࡢⓎ㡢㐪ࡿ࠶ࡀ࠸ㄪࠋࡓホ

౯ࠊࡣHOYA GlobalVoiceCALL 2ࡢࢫࣅ࣮ࢧ ࠸⏝ࢆ

ᐇ㦂ᚋࠊࡽࡉࠋࡓ 5 ௳ἲ࢝ࠊ࠸⾜ࢆࢺ࣮ࢣࣥࡢ

ഴ࡞࠺ࡼࡢ௨ୗࠊᯝ⤖ࡓ࠸⪺࡚࠸ࡘ᭷⏝ᛶࡢグ⾲ࢼ

� ࠋ࠸ࡓࡋ⤂Ⓨ⾲ࡣヲ⣽ࡢᯝ⤖ࠋࡓࢀࡽぢࡀྥ  ᅗ 2. GlobalVoiceCALL 2  ᐇ㦂⏬㠃ࡿࡼ

1. GlobalVoiceCall 2 ࡿࡼ㡢ኌࢱ࣮ࢹホ౯ࠊ࡚࠸࠾Nipponglishࢼ࢝ࡢグྕࡀⱥㄒࡢⓎ㡢Ꮫ⩦ࡢ⿵ຓ

ᶵ⬟࡚ࡋ᭷ຠ࡛ࡀࡇࡿ࠶♧၀≉ࠋࡓࢀࡉPronunciation ScoreIntonation Score ࡞ࡁᨵၿࡀ

 ࠋࡿࡍ♧ᥦⓎ⾲ࡣヲ⣽⤖ᯝࠊ㛵ಀୖࡢ⣬㠃ࠋࡓࢀࡽࡳ
 

2. ๓༑ศࢼ࢝࡞グྕࡢㄝ࡛᫂࠸࡞ࡋࢆᐇ㦂ࢼ࢝ࠊࡀࡓࡗ⾜ࢆグྕࡣ⿕㦂⪅ࢆࢫࣞࢺࢫ࡚ࡗ

㸩ࠖ࠺ᛮ࠺ࡑࠕࡋᑐ㉁ၥࡢ㸽ࠖࡍ࡛ࡓࡗࡍࡸࡳㄞࡣグྕࢼ࢝ .Qࠕ㸦ࡿ࠼࠸࠸࡞グ࡛⾲ࡿ࠼

 ࠋ㸧ࡓࡗ࠶࡛% 76.92 ࡀィྜࡢࠖ࠺ᛮ࠺ࡑከᑡࠕ
 

㉁ၥࡢ㸽ࠖ࠺ᛮࡿࢀࡽ࠼ぬࢆⓎ㡢ࡢⱥㄒ࠸ࡋグྕ࡛ṇࢼ࢝ .Qࠕࠊ࡚࠸࠾ࢺ࣮ࢣࣥࠊࡢࡑ .3

Nipponglishࠕࠊࡋ♧ࢆ⟆ᅇ࡞ᐃⓗ⫯ࡀ 76%ࠊࡋᑐ グ㏙࡛⏤⮬ࡢ࡚࠸ࡘឤࠖࡢ࡚࠸グྕࢼ࢝

࡚ࡏࢃྜࢆዲពⓗពぢᐃⓗពぢ⫯ࠊࡣ ࡣᐃⓗពぢྰࠊ92.3%   ࠋࡓࡗ࠶࡛ 7.7%
 
ཧ⪃ᩥ⊩ 
ụ㇂⿱㸦2008㸧ࠗ ᛧ࠸ࡽࡃ࠸㏻ࢼ࢝ࢱ࢝ࡿࡌⱥㄒࡢἲ๎ ⾡ᮇⓗⓎ㡢⏬ࡓ࠸㦫ࡶࣈࢸࢿ .࠘ ㅮㄯ♫. 
ᓥᒸⰋ⾰࣭ᓥᒸୣ㸦2013㸧ࠗ ᪥ᮏㄒ࡛ぬࡢࣈࢸࢿࡿ࠼ⱥㄒⓎ㡢  .♫ࢻࣥࣔࣖࢲ ࠘.
Jenkins, J. (2000). The Phonology of English as an International Language. Oxford: OUP. 
⏣ᑼᝅ㑻㸦2012㸧ࠗ NHK ᇶ♏ⱥㄒ࡛ࣅࣞࢸ .࠘ NHK ฟ∧. 
㔝㸦2000㸧ࠗ▮ࢹࣁ ἲ๎ࡢࢹࣁ 77 .࠘ ㅮㄯ♫ 
ࠗࠖⓎ㛤ࡢ࣒ࢸࢫࢩグ⾲㡢Ⓨㄒⱥࡓࡋ⏝ࢆྕグࢼ࢝ࡢ࡚ࡋᏐᩥ⣲㡢ࠕ㸧4102㸦ᚿ㧗ୖ୍࣭ⱥ⯚ ➨

133 ᅇእᅜㄒ࣓ࢹᏛ㸦LET㸧㛵ᮾᨭ㒊◊✲Ⓨ⾲せ㡯  .pp.22-23ࠊ࠘

Ⓨ㡢▹ṇࡿࡼ࣒ࢸࢫࢩⱥㄒⓎ㡢⾲グࡓࡋ⏝ࢆグྕࢼ࢝
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 ࡢ㡢ኌゝㄒ༢ࡿࢀࡉ⌮ฎ࡛࣓ࣜࣔࢢ࣮ࣥ࢟࣡

ᬑ㐢ᛶ㛵୍ࡿࡍ⪃ᐹ ̿ ⱥㄒ᪥ᮏㄒࡢ㡢㡪ゎᯒẚ㍑ࡽ 
 

⏣ῡ 㱟㸦ࢺ࣑ࣥ㡢ኌᩍ⫱◊✲ᡤ㸧 
㸧Ꮫὒᮾ㸦୍ⱥ ⯚ 

 
 㐃⥆㡢ኌ (breath group)㸪᪥ᮏㄒ㸪㡢ㄞࡢ㸪୍ᜥࣉ㸪㡢㡩࣮࣓ࣝࣜࣔࢢ࣮ࣥ࢟࣡ 㸸ࢻ࣮࣮࣡࢟
 
1. ⫼ᬒ┠ⓗ 
ゝㄒࡓࡗࢆࢱ࣮ࣗࣆࣥࢥ≉㸪ࡽほⅬ࠺࠸ࡪ㑅ࢆᩍᤵἲࡸᩍᮦࡓࡗぢྜㄆ▱≉ᛶࡢ⬻ࡢࢺࣄ

ሗᥦ♧ἲࡢᶆ‽㧗ᗘࡀồࡢ࡛ࡲࢀࡇࡣࡽ⪅➹ࠋࡿ࠸࡚ࢀࡽࡵ⮬ࡢ⌮ㄽ◊✲ࡢ⤖ᯝࢆᇶ┙㸪

ࡢࠖࡿ࠶㐃⥆㡢ኌ㸦breath group; BG㸧࡛ࡢ㸪୍ᜥࡣฎ⌮༢ࡢ᠈ぬᛶ▷ᮇグ⫈ࡢ࣓ࣜࣔࢢ࣮ࣥ࢟࣡ࠕ

௬ㄝࢆ❧࡚㸪ᩍᮦᥦ♧ἲ㛤Ⓨࠋࡓࡁ࡚ࡗ⾜ࢆᮏ◊✲ࡣ㸪᭱㐺࡞ᥦ♧ἲࢆ㛤Ⓨࡵࡓࡿࡍ㸪ⱥㄒ᪥ᮏ

ㄒඹ㏻ࡿࡍㄆ▱≉ᛶࢆ᫂ࡿࡍࡽᇶ♏◊✲࡛ࠋࡿ࠶ 
�

2. ඛ⾜◊✲ 
ぬ⫈≉ࠋࡿ࠸࡚ࢀࡽ▱ࡀసືグ᠈㸦working memory㸧࡚ࡋࡘ୍ࡢ⬟ᶵ⬻ࡿࢃ㛵ゝㄒάືࡢࢺࣄ

ᛶ▷ᮇグ᠈ࡣ㛫ไ⣙㸦2s1 ⛊㸧ࡿࢀࡉࡿ࠶ࡀ㸦Baddeley, 1975; Card et al., 1983㸧ࡓࡗྲྀࡁ⪺ࠋ㡢ኌ

ࡾ㝈࠸࡞ࡋ࡛ࣉ㸪㡢㡩࣮ࣝࡣ 2 ⛊๓ᚋ࡛ῶ⾶㸦▷ᮇグ᠈ࡽᾘ⁛㸧࠺࠸ࡿࡍㄝ࡛ࡓࡲࠋࡿ࠶㡢㡩

ࡢ㸪ⱥㄒࡣ࡚ࡋ㇟⌧㡢ኌࠋ㸦㛛⏣, 2007㸧ࡿࢀࡉࡿ࠸࡚ࢀࢃࡶㄞゎࡃ࡞࡛ࡅࡔゎ⫈ࡣࣉ࣮ࣝ

ሙྜ㸪୍ᜥࡢ㐃⥆㡢ኌ㸦BG㸧ࡢ⥅⥆㛫ࡣᖹᆒ⣙ 2 ࡿ࠶࡛⛊

㸦ど࡚࠼ࡲ㋃ࢆࡽࢀࡇࠋ㸧3102 ,ῡ⏣㺃⯚ࡿ࠸࡚ࡗศࡀࡇ

⫈ぬᩍᮦࢆ⏝ࡿࡍ㝿ࡣసືグ᠈ࡢ㛫ⓗไ⣙㓄៖ࡇࡿࡍ

 ࠋ㸦ᒣཱྀ, 2014㸧ࡿ࠸࡚ࢀࡉᥦၐࡀࡇࡿ࠶せ࡛⫢ࡀ
�

3. ᪉ἲ 
␃Ꮫ⏕ྥࡅ᪥ᮏㄒ㡢ኌᩍᮦࠕẖ᪥ࡾྲྀࡁ⪺ࡢ㸦ࠖᐑᇛ, 1992㸧

㸦ᮁㄞ㛫 67 ศ㸪58 ⠇㸧࡚࠸ࡘBG ࢼ࢝㛫⥆⥅ࡢࡈ

m-Boxedࠕࡣ ィࡢ㛫⥆⥅ࠋࡓࡋ ィࢆᩘ ᦚ㍕࣮࣮ࣖࣞࣉ

ࢺ࣑ࣥ 㸦ࠖࢬࣥࣙࢩ࣮ࢣࣜࣉࢺ࣑ࣥ㸧㸪ࡢᩘࢼ࢝ィ ࠕࡣⲔ

㸪ᖹࡋ⟭ィࡈ⠇ࡣ㸧ᩘࢼ࢝⛊ᖹᆒヰ㏿㸦ẖࠋࡓࡗࢆࠖ➾

ᆒヰ㏿ࡿࡼண ್ᐇ ್ࢆẚ㍑ࠋࡓࡋ 
�

4. ⤖ᯝ 
BG ࡣᩘ 1,688 ಶ࡛㸪ᖹᆒBG 㛗ࡣ 1.66 ⛊㸪13.6 ࡗ࠶࡛ࢼ࢝

ᅗࠋࡓ 1  1 ṍᗘࡣᑐᩘṇつศᕸゎᯒ࡛ࠋࡍ♧ࢆศᕸࡢࡳ้⛊

-0.553㸪ᑤᗘ-0.185 ᅗࠋࡓࡗ࠶࡛ 2 ヰศᕸࡢ㏿ヰᩘࢼ࢝

㏿㏆ఝ᭤⥺ࡦࠋࡍ♧ࢆᜥࡀᩘࢼ࢝ࡢቑࡿ࠼ヰ㏿࡞ࡃ㏿ࡀ

ᅗࢆẚ㍑ࡢ್ ᐇ್ ணࡿࡼ㏿ᖹᆒヰࠋࡓࢀࡽぢࡀഴྥࡿ

3 ࡣ್࡛ ᐇࠋࡍ♧ 1㹼2 ⛊༊㛫ࡀ 1 ᙅቑࠋࡓ࠸࡚ࡋ⠇

 
ᅗ 1. BG 㛫ศᕸ 

 

 
ᅗ 2. BG 㛗㸦ᩘࢼ࢝㸧ヰ㏿ 
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ᅗ 3. ヰ㏿ㄪᩚࡿࡼ༊㛫ูBG 㛗 

ᵓᡂẚ⋡ࡢኚ  ື (BG: N=1,688) 

 
ᅗ 4. ⠇ࡈぢࡓヰ㏿ㄪ  ᩚ

BGࡿࡼ 㛗༊㛫ቑῶ㸦⠇: N=58㸧 

ࡢ್ ᐇ್ ணࡓぢࡈ BG 㛗༊㛫ࡈ⛣ື≧ἣࢆᅗ 4 ࠋࡍ♧ 58 ⠇ࡢෆ 1㹼2 ⛊༊㛫ࡀቑࡓ࠼

ࡣࡢࡶ 42 ⠇㸦యࡢ 72%㸧࡛ࠋࡓࡗ࠶ 

�

5. ⪃ᐹ 
ⱥㄒ㡢ኌゎᯒ㸦ࡿ࠸࡚ࢀࡽᚓ࡛㸧3102 ,⯚ BG ᛶ㸦ᖹ≉ࡢ

ᆒ⣙ 2 ⛊㸪ᑐᩘṇつศᕸ㸪ヰ㏿㏆ఝ᭤⥺ࡀᑐᩘ㛵ᩘ㸪ヰ㏿ㄪᩚຠ

ᯝ㸹 ௨ୗ BG ≉ᛶ㸧ࡀ᪥ᮏㄒ㡢ኌ࡛ࡶほᐹࠋࡓࢀࡉ᪥ᖖⓗ⪺

㸪BG࡚ࡋሢࡢ㡢ኌࡿྲྀࡁ ᖹᆒ⣙ࡀ 2 㸪BGࡾ࠶࡛⛊ ࡉෆໟ

ࡎࡽࢃ㸧ᩘࢼ࢝ࡸⓎヰ㔞㸦༢ㄒᩘࡿࢀ 2s1 㛫ᖜࡢ⛊

࡞࠺ࡼࡿࡵヰ㏿ㄪᩚຠᯝࡀ㸪ⱥㄒࡃ࡞࡛ࡅࡔゝㄒⓗ㊥㞳ࡢ㞳ࢀ

㸪BGࡣࢀࡇࠋࡓࢀࡉほᐹࡶ᪥ᮏㄒ࡛ࡓ ≉ᛶࡀⱥㄒᅛ᭷࡛ࡃ࡞ࡣ㸪

 ࠋࡿ࠸࡚ࡋ၀♧ࡃᙉࢆᛶ⬟ྍࡿࡍ᮶⏤ㄆ▱≉ᛶࡢ⬻ࡢࢺࣄ

⫈ゎࡸㄞゎάືࡿࡍసືグ᠈ࡢ㡢㡩࣮࡛ࣝࣉฎ⌮ࢀࡉ

ࠋ᭱࠸࡞࠸࡚ࢀࡉࡽ᫂ࡣ㡢ኌᐇែࡿ ᪂ࡢ⬻⛉Ꮫほ ⨨ࡶࢆ

ἣ࡛㸪≦ࡓࡋ࠺ࡑࠋ࠸࡞࠸࡚ࡗ⮳ࡣࡿࡁ᥋ほᐹ࡛┤ࡶ࡚ࡋ࡚ࡗ

㡢ኌゝㄒⓗࡣ㊥㞳ࡀ㐲࠸ゝࡿࢀࢃⱥㄒ᪥ᮏㄒࡢBG≉ᛶࡀ

࣮࣡ࠕࡎࡽ౫㸪ゝㄒࡣᯝ⤖✲◊ࡢᅇࡓࡋ♧ࢆࡇࡿ࠶࡛➼ྠ

BGࡣฎ⌮༢ࡢ᠈ぬᛶ▷ᮇグ⫈ࡢ࣓ࣜࣔࢢࣥ࢟ ࡿ࠶࡛ ௬ࡢࠖ

ㄝࢆᨭᣢࡿࡍ᪂࡞ࡓドᣐࡾ࡞ᚓࠋࡿ௨ୖࡾࡼ㸪BG 㛗ࡀ 2s1

࠺࠸㡢ኌゝㄒㄆ▱⬟ຊࡢ⬻ࡣࡢࡿࡍ࠺ࢁࡲ㛫ᖜࡢ⛊

ᬑ㐢ⓗᶵ⬟⏤᮶ࡿࡍྍࡿ࠶࡛࠸⯙ࡿ⬟ᛶࡀ㧗࠸ゝࠋࡿ࠼ 

 

6. ᩍ⫱ⓗ♧၀ 
ᮏ◊✲⤖ᯝࡾࡼ㸪2 ⛊௨ෆࢡࣥࣕࢳࡢ㛗ᩥࡢᏐ㡢ኌྠࡢᮇᥦ

ࣥࢽࢫࣜࡓࡋ㡰ᛂ㡢ኌኚ࡞ࠎᵝࡿࡍ⏕ෆ࡛Ⓨࢡࣥࣕࢳ㸪࡚ࡋ㏻ࢆ⦏㡢ㄞカࡋ㏉ࡾ⧞ࡓࡋ♏ᇶࢆ♧

ㄞゎ㏿ᗘྥୖࡢ⪅⩦㸪Ꮫ࡛ࡇࡿࡍᚓ⋓ࢆ㡢㡩➢ྕ⬟ຊࡢฎ⌮༢࡞ࡁࡾࡼ㸪༢ㄒᚓ⩦ࡢຊࢢ

ࡀࢻࢵࢯ࣓࣭ࣝ࢞ࣥࣜ࢜ࢹ࣮࢜ࡢ࡞ࢢ࣮ࣥࢻࣕࢩࡸ㡢ㄞάືࠋࡿࢀࡽ࠼⪄ࡿࡁᮇᚅ࡛ࡀຠᯝࡶ

ホ౯࡚ࡗ࠶≦⌧ࡿ࠸࡚ࡁ࡚ࢀࡉ㸪ㄆ▱㈨※ஈ࠸ࡋእᅜㄒᏛ⩦⪅ࡢカ⦎࡛ࡣ㸪2 ⛊௨ෆࡣᙜ↛ࡇࡢ

㸪1.5 ࡸ⛊ 1 ⛊⛬ᗘᩥࢡࣥࣕࢳࡢἲ㸪ㄒᙡ㸪Ⓨ㡢㸪㡢ኌኚࡢ࡞Ꮫ⩦㡯┠ࢆෆໟ࡚ࡋࡇࡿࡍ

 ࠋࡿࢀࡽ࠼⪄ࡿ࠶᭷ຠ࡛ࡀ
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Monitoring students’ listening skill development through dictation 

homework assignments with TED talks 
 

MARUO, Kanako (Fukuoka University) 
 

Keywords: dictation, authentic materials, intensive listening skill, self-reflection, pronunciation 
 
1. Introduction 

Dictation, an ‘old-fashioned’ learning tool, has been re-evaluated as an effective tool in second language 
learning (Alkire, 2002; Takeuchi, 1997). It provides a learner the chance to distinguish sounds and transfer oral 
sounds to written symbols (Finocchiaro, 1969).  

In spite of its value, dictation is not widely used for learning English in Japan. Listening instructions tend to 
focus on top-down approaches rather than bottom-up approaches, and there are not enough exercises for the learners 
to develop their intensive listening skills in the lessons (Yonezaki, 2014). As Field (1998) mentions, top-heavy 
listening instruction fails to pay attention to the learners’ listening process and find their weaknesses.  

Throughout a course called Global English (GE), which prepares university students for a two-week oversea 
language program, dictation homework assignments were designed to improve the students’ listening skills. In order 
for the students to become familiar with natural English speech, TED talks were chosen as the dictation medium.   
 
2. The project 
2.1 Participants 

Participants of this study were 36 students majoring in English literature, pharmaceutical science, and 
commercial science in a GE course. GE courses are offered to the second year students in Fukuoka University who 
wish to go to a short language program in foreign countries such as Canada, America, England, New Zealand, 
Singapore, and Korea. The course includes 15 weeks of lessons in first and second semesters, and a two-week 
overseas language program.     
 
2.2 Procedure 

The homework assignment was to watch a part of a TED talk that the instructor had chosen, and transcribe as 
much of it as possible on a sheet of paper. TED talks are free English presentation videos available on the Internet 
covering a variety of topics. Subtitles and transcripts are available in many languages including Japanese. The 
students were told to watch the talk four times and use a different colored pen each time so that both the student and 
the instructor could monitor their progress. Transcriptions in Japanese were allowed in order to assist with the 
dictation. At the end of the dictation assignment, the students compared their answers with the English subtitles, and 
wrote self-reflections on the paper. The dictation sheets were collected in the following lesson and handed back to 
the students the next week with some comments on their self-reflections.  

In order to encourage the students to work on the assignment, a dictation quiz from the homework assignment 
was given in the following week. In the quiz, the students were asked to transcribe a few sentences. After the quiz, 
the instructor provided pronunciation practice on the parts where many students had difficulty distinguishing the 
sounds. Throughout the course, the students worked on the dictation assignments and took the quizzes for ten weeks. 
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3. Results and discussion 
On the self-reflections, many students reported that these dictation homework assignments helped them 

improve their listening skills. At the beginning, most of them expressed their frustration for not being able to 

transcribe the basic words they had known. As Morris (1983) points out, misunderstanding occurs in lexical and 

structural items that were already known. The exercise helped the students find errors in their listening and promoted 

them to practice processing fast and accurate information at speed.  

After 4 or 5 homework assignments, the students started to report that they can hear sounds clearer and 

transcribe longer sentences at a time. They also started to mention the use of listening strategies such as looking at 

the speakers’ mouth, guessing words from the meaning, paying attention to the grammatical structures such as 

articles, prepositions, conjunctions, tense, and plurals.  

The quizzes in class seemed to have encouraged the students to not only work on the assignments, but to 

review after transcribing the sentences. Some students reported that they listened to the talk a few times more after 

they finished their dictation homework. Other approaches mentioned in their self-reflections were reading aloud and 

writing down the sentences one more time for the quizzes. The pronunciation practices in class were also noted to be 

a helpful exercise for the students. Many of them realized the parts they couldn’t transcribe was because they were 

unsure of the correct pronunciation. 

Some instructors may hesitate to use authentic materials such as TED talks for listening lessons. They may 

appear as a material for only advanced learners, however, by providing only a part of the talk, pre-teaching 

unfamiliar vocabulary and expressions, and using subtitles and transcriptions make the TED talks easier for learners 

to listen to. The characteristics of natural speech such as hesitations, false starts, repetition, filled and empty pauses 

made it difficult for the students to transcribe the talks at first, but they gradually became familiar with them.  

These dictation homework assignments with TED talks, followed by dictation quizzes and pronunciation 

training in class, helped the students make greater connections between English sounds and forms, be familiar with 

natural speed and pronunciation, and use various listening strategies.       
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1. Introduction 

Ritsumeikan University characterizes the implementation of Educational Supporters (ESs) as an assisting factor in 
creating a better environment for the students and teachers, and also an educational activity for ESs to learn through giving 
support to their junior students (Oki, 2015). The goal of this study is to assess the pedagogical significance of our ES system 
based on a survey to determine the qualities required for an ES in the Project-based English Program at our university.  
 
2. Procedure 

A survey was conducted in the classes for freshmen and sophomores in the Project-based English Program during the 
spring term of 2015. The participants of this study consisted of 234 students, 26 ESs, and 12 teachers using the ES system. All 
of the participants were asked to rate how much the ES system provided benefits for students/ESs/teachers on a five-point scale 
(1 = no benefit, 5 = great benefit) (Question 1). In addition, the ESs and the teachers were asked to rate how much these nine 
qualities: 1. Autonomy, 2. Responsibility, 3. Communication skills, 4. Aspiration, 5. Issue-raising skills, 6. Problem-solving 
skills, 7. Specialized knowledge, 8. English skills, and 9. Teaching skills, were required for an ES on a five-point scale (1 = not 
required, 5 = highly required) (Question 2). 

 
3. Results 
3.1 Question 1: Benefits of the ES system for students, ESs, and teachers 
    The results of the answers to Question 1 showed the participants’ positive evaluation on the benefits of the ES 
system to students, ESs, and teachers (Figure 1). 

 
Figure 1. Results of Question 1: How Much the ES System Provides Benefits for Students, ESs, & Teachers 

 
One-way ANOVA and Bonfferoni’s multiple comparison test found the differences in mean values between “for students” and 

n = 272 
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“for teachers” in the answers to the question. (F (2, 542) = 3.51, p < .05).  

 

Table 1. 

One-way ANOVA Results of Question 1: How Much the ES System Provides Benefits for Students, ESs & Teachers 

Benefits for F-ratio  Multiple comparison 

Students ESs Teachers   (Benefits for) 

4.22 (.73) 4.16 (.79) 4.11 (.83) 3.51 p < .05 Students > Teachers 

Notes: Data are means (standard deviation) and F-ratio 

 

3.2 Question 2: Qualities required for ESs 
    Nine qualities for an ES, which had been predetermined by the authors, were divided into two clusters by Ward’s method. 

The first cluster was named “Comprehensive ability”, as it was applicable to other subjects, and the second cluster was named 

“Specialized ability”, as it was subject-specific ability. The mean values of the answers between participant groups, the 

ES group and the teacher group, were assessed by Mann-Whitney’s U test, the results of which indicated that 

“Responsibility” was deemed more important among the teacher group (U = 88, p < .05, r = .39) (Table 2). All of the 

ESs and the teachers who answered Question 2 found “Communication skills” highly required or required. 

 

Table 2. 

Means of each quality required for an ES 

Comprehensive ability 
 Autonomy Responsibility Communication Aspiration Issue-raising Problem-solving

ESs 4.54 (.65) 4.27 (.72) 4.77 (.43) 4.27 (.78) 4.42 (.64) 4.38 (.70) 
Teachers 4.83 (.39) 4.83 (.39) 4.83 (.39) 4.33 (.78) 4.67 (.49) 4.25 (.62) 

Specialized ability 
 Knowledge English Teaching    

ESs 3.81 (.69) 3.96 (.72) 4.00 (.75)    
Teachers 4.00 (.43) 3.92 (.52) 3.67 (.65)    

Notes: Data are means (standard deviation) 

 

4. Discussion 
    The study found that the ES system was highly appreciated by the participant groups, regarded to be beneficial 

not just for the students being supported but also for ESs themselves. More specifically, it was indicated that 

communication skills were found required by both teachers and ESs and that responsibility was valued more by 

teachers. These findings suggest that these qualities should be taken into consideration in the process of employing 

and training ESs. Further research should be conducted to identify which qualities ESs have lead to what kind of 

benefits for the participant groups of the ES system in our English curriculum. 
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㜿ᕝ ᩄᜨ㸦㡰ኳᇽᏛ㸧 
➉ෆ ⌮㸦㛵すᏛ㸧 

 
㸸 ⮬ᕫỴᐃ⌮ㄽ㸪ᚰ⌮ⓗḧồ㸪᪥ᮏேᏛ⏕EFLࢻ࣮࣮࣡࢟ Ꮫ⩦⪅㸪㉁ၥ⣬ᨵ  ゞ
 
 ࡵࡌࡣ .1
ⱥㄒᏛ⩦⪅ືࡢᶵ࡙✲◊ࡅ࡞ࡁᙳ㡪ࢆࡿ࠸࡚࠼⌮ㄽࡘࡦࡢ⮬ᕫỴᐃ⌮ㄽ (self-determination 

theory: SDT) (Deci & Ryan, 2002) ࠊࡾ࠶ࡀ㉁ၥ⣬ࡓ࠸⏝ࢆㄪᰝࡀከࡃᐇࡿ࠸࡚ࢀࡉ(e.g., Noels, Clément, 
& Pelletiner, 1999; Noels, Pelletiner, Clément, & Vallerand, 2000)ࠋSDT ࡣ㉁ၥ⣬ࡢ 2 ࡢࡿࢀࡉᑻᗘ࡛ᵓᡂࡢࡘ

ࠊᑻᗘࡿ ࢆ㊊ᗘࡢ(㛵ಀᛶࠊ᭷⬟ᛶࠊᚊᛶ⮬)ᚰ⌮ⓗḧồࡿ࠸࡚ࡗ᮶ᣢ⏕ࡀࡦࠊࡾ࠶ⓗ࡛⯡୍ࡀ

ື↓ࠊእⓗㄪᩚࠊࡅe.g., ෆⓎⓗືᶵ࡙)ࡈࣉࢱ )ƫືࡢᶵ࡙ࡢࡅᙉࡿ ࢆࡉᑻᗘࡽᡂࡢࡇࠋࡿᙧែ

EFLࡢ᪥ᮏࠊࡣ㉁ၥ⣬ࡢ Ꮫ⩦⪅ືࡢᶵ࡙ࡅ ᐃࡶᛂ⏝ࠊࡀࡿ࠸࡚ࢀࡉSDT ⌮ㄽࠊࡋᚰⓗḧồࡀ

㊊ືࡶ࡚ࢀࡉᶵ࡙ࡀࡅ㧗ࡀࢫ࣮ࢣ࠸࡞ࡽࡲᗄࡘⓎ⾲ࡿ࠸࡚ࢀࡉ(Agawa & Takeuchi, in press; Maekawa & 
Yashima, 2012; Otoshi & Heffernan, 2011)ࡢࡇࠋཎᅉࠊ࡚ࡋᬑཬࡿ࠸࡚ࡋᑻᗘ context-dependent ┠㡯࡞

࠸࡚ࢀࡉᣦࡀࡇࡿ࠶ࡀ༴㝤ᛶࡿ࡞␗ࡀᯝ⤖ࡿࢀࡽᚓࡿ࡞␗ࡀࣝࣉࣥࢧ㇟ㄪᰝᑐࠊ࡚࠸࡚ࢀࡲྵࡀ

Context-dependentࠋ(Agawa, 2014) ࡿ ࡣ㉁ၥ⣬࡞ 2 1ࠋࡿ࠶ࡀၥ㢟ࡢࡘ Ⅼ┠ୖࡣ㏙࠺ࡼࡢ㉁ၥ⣬㛤Ⓨ

ᐃࡓࡋ௨እࡽࣝࣉࣥࢧࡢᅇ⟅ࢆ㞟ࡓࡋሙྜࡢࢱ࣮ࢹࠊጇᙜᛶࡀప2ࠋࡇࡿ࡞ࡃ Ⅼ┠ࠊࡣ㉁

ၥ⣬㡯┠ἢࡗ (࡚e.g., ᚰⓗḧồࠕࢆ㊊ࠖ࡞࠺ࡼࡿࡏࡉ)ᤵᴗࡀࡇ࠺⾜ࢆዲ࠸ࡋࡲ⤖ᯝࡴ⏕ࢆ(e.g., Ꮫ
SDTࠊ࡛ࡇࡑࠋࡿ࠶࡛ࡇ࠸࡞ࢀࡁ࠸ゝ(ࡿࡵ㧗ࢆࡅᶵ࡙ືࡢ⪅⩦ ᶵ࡙ືࡢ⪅⩦Ꮫ⏕ⱥㄒᏛࡃᇶ࡙

ࢆᨵゞ∧㉁ၥ⣬ࡓࢀࡽᯝᚓ⤖ࡢࡑࠊ⛬㉁ၥ⣬ಟṇ㐣ࡣ࡛⾲ᮏⓎࠋࡓࡋࡇ࠺⾜ࢆᨵⰋࡢᐃᑻᗘ ࡅ

ሗ࿌ࠋࡿࡍ 
 
2. ᡭ㡰 
⏕Ꮫ✲◊⾜ඛࡎࡲ EFL Ꮫ⩦⪅ࡢ㠃᥋ㄪᰝࡢ⤖ᯝ᳨ࢆウࠊࡋ᪥ᮏࡢ EFL ⎔ቃ࡚࠸࠾ SDT ྛࡢ

ᵓᡂせ⣲࠺ࡀᐃ⩏ࡁࡿࢀࡉ☜ㄆࡓࡋ(Step 1)ࠋḟࠊ᪤Ꮡࡢ㉁ၥ⣬(Dei, 2011; ᘅ᳃, 2006; Otoshi & 
Heffernan, 2011; ⏣୰࣭ ᘅ᳃, 2007)ࠊ㠃᥋ㄪᰝ⤖ᯝࠊཬࡧ㛵㐃ࡿࡍඛ⾜◊✲ᇶ࡙࡚࠸㡯┠ࡋ࣮ࣝࣉࢆ(Step 
Step 1ࠊ(2 ࡛ᚓࡓᐃ⩏࡚ࡋࡽ↷᥇⏝ࡿࡍ㡯┠ࡾ⤠ࢆ㎸ࡔࢇ(Step 3)࡚ࡋ࠺ࡇࠋసᡂࡓࡋಟṇ∧㉁ၥ⣬ࠊࡣ

Ꮫ⏕ 3 ྡཬࡧⱥㄒᩍ⫱ᑓ㛛ᐙ 1 Ꮫ⏕ⱥㄒᏛࠊࡕࡢ(Step 4)ࡓ࠼ຍࢆㄪᩚ࡚࠸ᇶ࡙ࢺ࣓ࣥࢥࡢࡽྡ

⩦⪅ 203  ࠋ(Step 5)ࡓࡗࡽࡶ࡚ࡋ⟆ᚓ࡚ᅇࢆពྠࠊ㇟ᑐࢆྡ
 

3. ⤖ᯝ 
Step 5 ࡛㞟ࢱ࣮ࢹࡓࡋᑐ࡚ࡋ᥈⣴ⓗᅉᏊศᯒࠊࢁࡇࡓࡗ⾜ࢆᚰ⌮ⓗḧồࡢ㊊ᗘࡿ ࢆᑻᗘ࡛ 3

ᅉᏊ(⮬ᚊᛶࠊ᭷⬟ᛶࠊ㛵ಀᛶ)ືࠊᶵ࡙ࡅᑻᗘ࡛ 4 ᅉᏊ(ෆⓎⓗືᶵ୍࡙ྠࠊࡅど࣭ྲྀࡾධࢀㄪᩚࠊእⓗ

ㄪᩚࠊ↓ື )ƫࡀᢳฟࠋࡓࢀࡉ࡚ࡢᅉᏊ࡛ศ࡞ಙ㢗ಀ  ᩘ (Cronbach’s  = .75-.88) ࡀᚓࠊࡓࡲࠋࡓࢀࡽ

Step 5 ࡛༠ຊࡓࡗࡽࡶ࡚ࡋⱥㄒᩍဨࡸㄪᰝཧຍ⪅ࡽᗄࡶࡽࢀࡇࠊࡾ࠶ࡀࢺ࣓ࣥࢥࡘᇶ࡙ࠊࡁ㉁ၥ

⣬ࢆᗘಟṇ࡚ࡋ࠺ࡇࠋࡓࡋᚓࡓࢀࡽᨵゞ∧㉁ၥ⣬ࢆTable 1  ࠋࡍ♧
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 ࡵࡌࡣ .1

2020 ᖺࡢᮾிࢆࢡࢵࣆࣥࣜ࢜᥍࠼㸪ᚋࡢⱥㄒᩍ⫱ࡢᨵၿࡀྉࡿࢀࡤ୰࡛㸪Ꮫຊࡢ࡚ࡋⱥㄒຊྥࡢ

ࡿ࡞࠺ࡼࡿࡁ࡛ࡀఱ࡚ࡗࢆⱥㄒࠕ㸪ࡃ࡞࡛ࡅࡔୖ 㸦ᩥ㒊ࡿ࠸࡚ࢀࡽࡵồࡀᣦᑟࡢࡽほⅬ࠺࠸ࠖ

⛉Ꮫ┬㸪2014㸧ࠋᾏእࡢⱥᩥᡭ⣬ࡣ᪂ࡀ࠸࡞ࡣ࡛ࡳ⤌ࡾྲྀ࠸ࡋ㸪⌧௦࡞࠺ࡼࡢሗ♫ࡶ࡚࠸࠾㸪

㛗ᮇ㛫ᩥࡢ㏻ࡢ⏕ࡓࡗ࠸ࡿࡍࢆⱥㄒゐࡿࢀάືࡣ⏕ᚐ࡚ࡗ㈗㔜࡞య㦂ࠋࡿ࠶࡛ࡘ୍ࡢ 
ᮏ◊✲࡛ࡣ㸪㜰ࡢබ❧୰Ꮫᰯ࡚࠸࠾㸪Ꮫࡔࢇⱥㄒࢆᐇ㝿࠺άື࡚ࡋⱥᩥᡭ⣬࠸⾜ࢆ㸪

୧ᅜࡢ⏕ᚐࡢ␗ᩥ⌮ゎࡢኚᐜ㸪ࡢࡑኚᐜࡀ᪥ᮏࡢ⏕ᚐࡢⱥㄒᏛ⩦ࡢ✚ᴟᛶࡿ࠼ᙳ㡪ࢆ㸪㉁ၥ

⣬ㄪᰝ᳨ࡾࡼドࡓࡋ◊✲㸦ఀ⸨㸪2015㸧ࡃ⥆㸪ᩍᖌ༞ᴗ⏕ࡢ࣮ࣗࣅࢱࣥࡢ㒊ศ↔Ⅼࢆᙜ࡚

࠸ࡽࡡ࠺࠸࠸ࡓ࡚⫱ࢆࡶᏊ࡞࠺ࡼࡢ㸪ࢆࡳ⤌ࡾྲྀࡢ㸪ⱥᩥᡭ⣬ࡣ࡛࣮ࣗࣅࢱࣥࡢᩍᖌࠋࡿ

ࡽࡉ㸪ࡋศᯒ࡚࠸ࡘࡢࡿ࠸࡚࠼ࡽ࠺ࡼࡢࢆኚᐜࡢ⌮ゎᩥ␗ࡢᚐ⏕ࡓࡲ㸪ࡢࡿ࠸࡚ࡗ⾜࡛

ࡓࡋ㦂⤒ࢆⱥᩥᡭ⣬㸪୰Ꮫ௦ 20 ௦ࡢ༞ᴗ⏕㸪㏣㊧ㄪᰝ࠸⾜ࢆ࣮ࣗࣅࢱ࡚ࣥࡋ㸪ᡭ⣬

ࡀ༞ᴗᚋࡢ㐍㊰ࡸⱥㄒᏛ⩦ࡢពḧࡿ࠼ᙳ㡪࡚࠸ࡘ㉁ⓗศᯒࠋࡿࡍⱥᩥᡭ⣬ࡀ⪅➹ࡣ⣙

9 ᖺ㛫⥅⥆ࡿ࠸࡚ࡋάື࡛ࡀࡿ࠶㸪ᮏ◊✲ࡢࡑࡣ୰ࡢ 2 ᖺ㛫ࠋࡿࡆୖࡾྲྀࢆ 
 

2. ᡭ㡰 
2.1 ཧຍ⪅ 
ⱥㄒ⛉ᩍㅍࡢබ❧୰Ꮫᰯࡢ㸪㜰ࡣ⪅ཧຍࡢ࣮ࣗࣅࢱࣥ 2 ྡ㸪ྜ࣓࢝ࣜ⾗ᅜࡢᑠᏛᰯᩍㅍ 1 ྡ

୰Ꮫᰯ 3 ᖺ㛫ࡢⱥㄒࡢᤵᴗࢆ㏻࡚ࡋ⣙ 12 ᅇࡢⱥᩥᡭ⣬ࡓࡗ⾜ࢆ⤒㦂ࢆᣢࡘ㸪20 ௦ࡢዪᏊ༞ᴗ⏕ 6
ྡ㸦21 ṓ 4 ྡ㸪24 ṓ 2 ྡ㸧࡛ࠋࡿ࠶  
2.2 ᩍᖌࡢ࣮ࣗࣅࢱࣥࡢᡭ㡰 
ᮏ◊✲࡚࠸࠾㸪᪥ᮏ࡛ࡣ 2 ࡣ࡛࣓࢝ࣜᩍᖌ㸪ࡢྡ 1 ㊶ᮏᐇࡣ᪥ᮏഃࠋࡿ࠸࡛ࢇ⤌ࡾྲྀࡀᩍᖌࡢྡ

බ❧ᑠᏛࡿ࠸࡚ࡅ⥆ࢆάື⪅➹ࡣഃ࣓࢝ࣜ㸪ࡾ࠶࡛⪅➹ⱥㄒ⛉ᩍㅍࡢබ❧୰Ꮫᰯࡿ࠶࡛ᰯ㇟ᑐࡢ

ᙧ࡛㸪IC࠺࠸ࡿࡍ࣮ࣗࣅࢱࣥࡀ⪅༠ຊ✲◊ࡣ⪅➹㸪ࡋࢆ㉁ၥࢀࡒࢀࡑࡀ⪅➹ࠋࡿ࠶ᩍᖌ࡛ࡢᰯ
ࡶࢆ✲◊⾜ඛࠋࡿࡍసᡂࢆࢺࣉࣜࢡࢫࡽࡢࡶࡓࡋ㘓㡢࣮ࢲ࣮ࢥࣞ 4 ⾲㸦ࡋసᡂࢆ㉁ၥࡢࡘ 1㸧㸪
ᅇ⟅ࡣ㸪ᮌୗ㸦2003㸧ࠕࡿࡼಟṇ∧࣮ࠖࣜ࢜ࢭ࣭ࢻࢵࢹࣥ࢘ࣛࢢᇶ࡙ࠋࡿࡵࡲ⾲࡚࠸ 
 

⾲ 1.� ᩍᖌࡢ࣮ࣗࣅࢱࣥࡢ㉁ၥ㡯 

ၥ� ࣜࢦࢸ࢝  ࣮ ㉁� ၥ� � 㡯 

1 ᅜ㝿⌮ゎᩍ⫱ ᮏάືࢆ㏻࡚ࡋ⏕ᚐఏࡣࡇ࠸ࡓ࠼ఱ࡛ࡍ 

2 ᅜᩥࡢ⌮ゎ ᡭ⣬ࡀࡇ࡞࠺ࡼࡢ᭩ࡿ࠶࡚࠸႐ࡍࡲ࠸࡛ࢇ 

3 ␗ᩥ⌮ゎ ࡢ࠸ᅜᩥࡢᑐ࡚ࡋ⯆ࢆᣢࡓࡋࡲࡁ࡚ࡗ࡞࠺ࡼࡘ 

4 እᅜㄒࡢ⌮ゎ ࡢ࠸ゝㄒᑐ࡚ࡋ⯆ࢆᣢࡓࡋࡲࡁ࡚ࡗ࡞࠺ࡼࡘ 
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2.3 ༞ᴗ⏕ࡢ࣮ࣗࣅࢱࣥࡢᡭ㡰 
ᮏࡣ࡛࣮ࣗࣅࢱࣥ㸪➹⪅ࡀ༞ᴗ⏕⣙ 30 ศ㛫ࡢ㉁ၥࡋࢆ㸪IC ࡍసᡂࢆࢺࣉࣜࢡࢫࡽ࣮ࢲ࣮ࢥࣞ

⾲㸦ࡋほⅬ࡛సᡂ࠺࠸ࡿ࠸࡚ࡗࢃ㛵࠺⏕ேࡢᚋࡢࡑࡀࡳ⤌ࡾ㸪ྲྀࡣ㉁ၥࠋࡿ 2㸧㸪ᅇ⟅ࡣ㸪ᮌୗ

㸦2003㸧ࠕࡢಟṇ∧࣮ࠖࣜ࢜ࢭ࣭ࢻࢵࢹࣥ࢘ࣛࢢᇶ࡙ࠋࡿࡵࡲ࡚࠸ၥ 1 ࡣ࡚ࡋ㛵 4 ௳ἲ࡛ࡡࡎࡓ

 ࠋࡿ
⾲ 2.� ༞ᴗ⏕ࡢ࣮ࣗࣅࢱࣥ㉁ၥ㡯 

ၥ ࣜࢦࢸ࢝  ࣮ ㉁� ၥ� � 㡯 

1 ␗ᩥ⌮ゎ 
 ࡍࡲ࠸ᛮࡔయ㦂࠸῝⯆ࡣࡇࡿࢀゐᩥࡿ࡞␗
 ࠸࡞ࢃᛮ࠺ࡑࡃ.4 ࠸࡞ࢃᛮ࠺ࡑࡾࡲ࠶.3 ࠺ᛮ࠺ࡑ࠶ࡲ.2 ࠺ᛮ࠺ࡑࡶ࡚.1

2 ⤫ྜⓗᏛ⩦ື  ƫ ୰Ꮫ௦ẚ࡚㸪ⱥㄒࡸ␗ᩥࢆᏛࡪព⩏࠺ࡼࡢࡣኚࡓࡋࡲࡋ 
3 ឤ ⱥᩥᡭ⣬ࡢ࡚࠸ࡘឤ 

 
3. ศᯒ⪃ᐹ 
㸪3ࡎࡲ ேࡢᩍᖌࡣ㸪⏕ᚐࡀ㸪⏕ά⎔ቃࡢࡃ㐪࠺እᅜே୍ᑐ୍࡛ྥ࠸ྜࡁ㸪ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ

ࡵࡓࡢࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡢࡑࡣᩍᖌࡢ㸪᪥ᮏࡾ࠾࡚࠼⪄࠸ࡋḧ࡚ࡗ࠶ࡋゎ⌮ࢆ࠸࠾㸪࡛ࡇࡿࡍ

ࡿ࠸࡚ࡋ࠸ࡽࡡࢆࡇࡿࢀධࡾྲྀᡭୖࢆᩥࡢ㸪ᾏእࡋⓎಙᾏእࢆᩥࡢᅜ⮬࡚ࡗࢆ㸪ⱥㄒ

ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡓ࠼㉸ࢆ➼㸪ゝⴥࡢࢺࢫࣛ୰࡛㸪ࡢࡢ㸪ⱥᩥᡭ⣬ࡓࡲࠋࡓࡗࢃࡀࡇ

 ࠋࡿࡍ್ࡁ㦫ࡣࡇࡓࢀࡲ⏕ࡀ
ḟ㸪ⱥᩥᡭ⣬ࡢࡀ㸪༞ᴗᚋࡢⱥㄒᏛ⩦ࡸ␃Ꮫࡓࡗ࠸㐍㊰ࠋࡓࡗࢃࡀࡇࡿ࠸࡚ࡗࡀ⧄୰

ᚲࡢࡑ⩏ពࡢ⩦ⱥㄒᏛࡉࡲ㸪ࡀࡿ࠸ࡶ⪅ࡓࡗࡔ㸪ⱞᡭࡤࢀ࠸ࡶ⪅ࡓࡋᚓព࡛ᾏእ␃Ꮫࡀⱥㄒࡣ

せᛶࢆឤࠋࡿ࠸࡚ࡌㄒᙡ㛵࡚ࡋ㸪ᡭ⣬࡛ᇵࡓࡗᐇ⏝ⓗࢆ⌧⾲࡞㸪࡚ࡗ࡞᭷ຠά⏝࡛࠸࡚ࡁ

ࢃࡀࡇ࠺࠸ࡿࡍᚲせࢆ㛫࠸㛗ࡣࡵࡓࡿࡅ㸪㌟ࡶ⌮ゎᩥ␗ࡶ⫱㸪ⱥㄒᩍࡾ࠾࡚ࡌឤࡿ

ࡏဏࢆⰼࡽฟ࡚㸪♫ࡾᙇࢆ᰿ᐇ╔ࡣ✀ࡓ࠸㸪ᧈࡶ࡚ࡃ࡞ฟࡀᯝ⤖ࡄࡍ୰Ꮫ௦ࠋࡓࡗ

 ࠋ࠺ࢁࡔࡿ࠼ゝࡀࡇ࠺࠸࠸ከࡶࡇࡿ
 

 ㄢ㢟ࡢᚋࡵࡲ .4
ᩍᖌࡽ࣮ࣗࣅࢱࣥࡢ㸪ྠࡌ┠ⓗࢆᣢ࡚ࡗάື࡛ࡇࡓࡗ⾜ࢆ㸪⏕ᚐࡢ␗ᩥ⌮ゎࡢኚᐜᙳ㡪ࢆ

ࡾࢃࡀࡇࡓ࠼㸪༞ᴗ⏕ࡽ࣮ࣗࣅࢱࣥࡢ㸪༞ᴗᚋࡢⱥㄒᏛ⩦ࡢព㆑ࡀࡇࡓࡗࡀ⧄ୖྥࡢ

ㄆࡢࡽࢀࡇࠋࡓࢀࡽࡵ᪥ᮏࢆᢸࡃ࠸࡚ࡗⱝ⪅ࡕࡓ㸪ࣝࣂ࣮ࣟࢢ♫ࡁ⏕ࢆᢤࡃຊ࡚ࡋࡘ୍ࡢ㸪␗

ᩥࢆ⌮ゎࡿࡍᚰⱥㄒ࡛ࡿࡍࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥຊࡣࡇࡿࡅࡘࢆᚲ㡲࡛ࠋࡿ࠼࠸ࡿ࠶ 
ⱥࡾΏ㛗ᮇࠋࡴྵࢆ⏺㝈ࡢ✲◊㊶ᐇࡢᗘ⛬ࡿ࠶㸪ࡣ࡚࠸ࡘ⏝ᛂ࡞ⓗ⯡୍ࡢࡳ⤌ࡾ㸪ᮏྲྀࡋࡋ

ᩥᡭ⣬ࢆࡿࡍάືࡣࡵࡓ࠺⾜ࢆ㸪ಙ㢗࡛ࡀ࣮ࢼࢺ࣮ࣃࡿࡁᚲせ࡛ࠋࡿ࠶ᚋࢆࢺࢵࢿ࣮ࢱࣥࡣ

ࡓࡗὶࡸ㸪⏕ᚐࡀὶᰯࢆゼ࡞ࡿࢀ᪂࡞ࡓάືࡾྲྀࡶධࡽࡀ࡞ࢀ㸪ྲྀ  ࠋ࠸ࡓࡁ࠸࡚ࡋ⥆⥅ࢆࡳ⤌ࡾ
 
ཧ⪃ᩥ⊩ 
ఀ⸨⏤⣖Ꮚ (2015). The Effectiveness of a Letter Exchange Program Between the U.S. and Japan: Fostering 

Students’ Global Mind and Integrative Motivation in Junior High School.ࠗ ୰㒊ᆅ༊ⱥㄒᩍ⫱Ꮫ⣖せ࠘44, 
149-156 

ᮌୗᗣோ (2003).ࠗࡢࢳ࣮ࣟࣉ࣭࣮ࣜ࢜ࢭ࣭ࢻࢵࢹࣥ࢘ࣛࢢᐇ㊶ ㉁ⓗ◊✲ࡢㄏ࠘࠸ᮾி㸸ᘯᩥᇽ 
ᩥ㒊⛉Ꮫ┬ (2014).ࠗ ᚋࡢⱥㄒᩍ⫱ࡢᨵၿ࣭ᐇ᪉⟇࡚࠸ࡘ� ሗ࿌㹼ࣝࣂ࣮ࣟࢢᑐᛂࡓࡋⱥㄒᩍ

⫱ᨵ㠉ࡢࡢࡘᥦゝ㹼࠘http://www.mext.go.jp/b_menu/shingi/chousa/shotou/102/ houkoku/attach/1352464.htm 

ᾏእࡢⱥᩥᡭ⣬ࡀ୰Ꮫ⏕

࡚࠸ࡘᙳ㡪ࡿ࠼⏕༞ᴗࡢᚋࡢࡑ

ࡵࡌࡣ

ᡭ㡰

ཧຍ⪅

ᩍᖌࡢ࣮ࣗࣅࢱࣥࡢᡭ㡰
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８
月
６
日（
木
）

እᅜㄒᩍ⫱࣓ࢹᏛ➨ 55ᅇᅜ◊✲



 ၀♧ࡵࡲ

ཧ⪃ᩥ⊩

 

Quiet: ෆྥᆺⱥㄒᏛ⩦⪅࣮ࢪࢸࣛࢺࢫࡢ 
 

⃝ ఀ㒔Ꮚ㸦ྠᚿ♫ዪᏊᏛᏛ㝔⫈ㅮ⏕㸧࣭ ụ  ୖ ஂ⨾Ꮚ㸦ྠᚿ♫ዪᏊᏛ㠀ᖖㅮᖌ㸧 
ᕝ ⌮⍰㸦ECC ᯞሯཎᩍᐊ㸧࣭ࢽࣗࢪ ⱝᮏ ኟ⨾㸦ྠᚿ♫ዪᏊᏛ㸧 

 㸸 Ꮫ⩦⪅᪉␎㸪ෆྥⓗᏛ⩦⪅㸪SILL㸪MBTI㸪ᅉᏊศᯒࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
ᮏ◊✲࡛ࡢࡑ࡛ࡲࢀࡇࠊࡣ᥈ồࡀᚅࡓ࠸࡚ࢀࡓෆྥᆺᏛ⩦⪅↔Ⅼࢆᙜ  ࡚ (Cain, 2013)ࠊ᪥ᮏேⱥㄒᏛ

ⱥㄒ⬟ຊࠋࡿࡍሗ࿌ࢆᯝ⤖ࡢ㉁ၥ⣬ㄪᰝࡿࡍ㛵ෆྥᛶ㸧㸦እྥᛶࣝࢱࢫ⩦Ꮫ␎Ꮫ⩦⪅᪉ࡢ⪅⩦

እ࡚࠸࠾✲◊ࡢ㛵㐃ᛶࡢ␎Ꮫ⩦⪅᪉እྥᆺ࣭ෆྥᆺࠊࡢࡢࡶ࠸࡞ࢀࡽࡵㄆࡣ㛵ಀᛶࡓࡋ㈏୍ࡢ

ྥᆺᏛ⩦⪅ࡣ㉁ၥࡸ༠ຊࡢ࡞♫ⓗࢆ࣮ࢪࢱࣛࢺࢫዲ࡛ࢇ⏝ࠊࡋෆྥᆺᏛ⩦⪅ࡣಶேᏛ⩦ࢆዲࠊࡳ

♫ⓗ᥋ゐࢆ㑊ࡿࡅഴྥࡀࡇࡿ࠶᫂ࡿ࠸࡚ࢀࡉࡽ (Ehrman and Oxford, 1990; Wakamoto, 2009)ࠋ
୍᪉ࠊከࡢࡃᩍᖌࡣእྥᆺᏛ⩦⪅ࡢ᪉ࡀㄒᏛᏛ⩦࡚࠸࠾ᡂຌࡿࡍ☜ಙࡀࡿ࠸࡚ࡋ (Lightbown and 
Spada, 1993)ࠊෆྥⓗ࡞Ꮫ⩦⪅ࡢ᪉ࡀⓎ㡢ࡢṇ☜ᛶඃ࠺࠸ࡿ࠸࡚ࢀ⤖ᯝࡶሗ࿌ࡿ࠸࡚ࢀࡉ (Busch, 
ࢫ⪅⩦Ꮫ (RQ2)ࠊࡽࡀ࡞ࡋᴫほࢆᚩ≉ࡢ␎ⱥㄒᏛ⩦⪅᪉ࡢ⏕᪥ᮏேᏛ (RQ1) ࡣⓗ┠ࡢ✲◊ᮏࠋ(1982

≉ࡢ⏝Ꮫ⩦⪅᪉␎ࡢ⪅⩦ෆྥᆺᏛࡓࡗ࡞ࡇ࡚ࢀࡉ┠ὀ࡛ࡲࢀࡇ≉ࠊ㛵㐃ᛶࡢ␎Ꮫ⩦⪅᪉ࣝࢱ

ᚩࢆ᫂ࠋࡿ࠶ࡇࡿࡍࡽ 
 
2. ཧຍ⪅ᡭ㡰 
◊✲ཧຍ⪅ࡣ᪥ᮏேᏛ⏕ 182 ྡ㸦ဨⱥㄒᑓᨷࠊዪᛶ18ࠊ ṓ - 22 ṓ㸧ࠋᏛ⩦⪅᪉␎ࡢㄪᰝ㛵࡚ࡋ

ࡣ SILL (Strategy Inventory for Language Learning) ࢆ᪥ᮏࡢᏛ⩦⎔ቃࢆ⪃៖࡚ࡋᨵኚࡓࢀࡉ 61 㡯┠ᵓᡂࡢ

Revised SILL (Oxford,1990; Wakamoto, 2009) ࢆ⏝2013ࠊࡋ ᖺ 11 ᭶ᐇࠋࡓࡋᏛ⩦⪅ࣝࢱࢫ㛵ࡋ

ࢆ Myers-Briggs Indicator ᪥ᮏ∧ (MBTI, Form M) ࡣ࡚ 2014 ᖺ 1 ᭶ᐇࠊࡋศᯒᙜࡣ࡚ࡗࡓእྥᛶ࣭

ෆྥᛶ≉ᛶࡾྲྀࢆࡳࡢฟࠊࡋᅬ⏣ (2010) ᚑ࠸㐃⥆㔞ࡓࡗ⾜ࢆ (Range: 75 [እྥᛶ] -125 [ෆྥᛶ])ࠋ
୧㉁ၥ⣬ࡶㄪᰝᙜࠊࡾࡓㄪᰝ┠ⓗࢆㄝ᫂ࡋཧຍ⪅ྠࡢពࢆ☜ㄆࡓࡋ㸦MBTI ⤖ࡢேࠎಶࡣ࡚࠸ࡘ

ᯝࡓࡗ࡞ࡇ࠾ࢆࢡࢵࣂࢻ࣮ࣇࡢ࡚࠸ࡘ㸧ࡢࡑࠋ⤖ᯝ ෆࡀ⪅ཧຍࡢ 45.6%ࠊእྥⓗࡀ⪅ཧຍࡢ % 54.4

ྥⓗศ㢮ࠋࡓࢀࡉRevised SILL ᅇࢫࢡࢵ࣐ࣟࣉࠊ㸦᭱ᑬἲ࠸⏝ࢆᅉᏊศᯒࠊᚋࡢグ㏙⤫ィࡣ࡚ࡋ㛵

㌿ࠊᅉᏊ㈇Ⲵ㔞 > .35 ௨ୖࢆᢳฟ㸧ᅉᏊᚓⅬMBTI 㸦ㄪࡓࡋウ᳨ࢆ㛵㛵ಀ┦ࡢእྥᛶ࣭ෆྥᛶᣦᶆࡢ

ᰝᙜ᪥ࡢࡽࡕࡢḞᖍ⪅ࢆ㝖እࡓࡋཧຍ⪅ᐇᩘࡣ 126  ࠋ㸧ࡓࡗ࠶࡛ྡ
 

3. ⤖ᯝ 
� RQ1 ࡢయࠊࡣ࡚ࡋ㛵 ࠺ࡃࡼࡤ࠼ゝࡽࡕࡣࡓࡲ (High Use) ࠺ࡃࡼࡀ␎᪉ࡢ45.9%

(Mid-high Use)୍ࠊ᪉ ᯝ࡛⤖࠺࠸ (Low Use) ࠸࡞ࢃࡣࡓࡲ㸦Mid-low Use㸧࠸࡞ࢃࡾࡲ࠶ࡀ54.1%

 ࠋ㸦⾲㸯㸧ࡓࡗ࠶
⾲ 1. グ㏙⤫ィࡢ⤖ᯝ 
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� RQ2㛵ࡣ࡚ࡋᅉᏊศᯒࡢ⤖ᯝ7 ࠊᅉᏊࢆᢳฟࠊࡋ✚ᴟⓗࢆࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥᅗࡿ᪉␎㸦Factor 1㸧ࠊ

EFLࠊㄆ▱࣭༢ㄒᏛ⩦᪉␎ (Factor 2)ࢱ࣓ ᐇ㝿ࠊ᪉␎ (Factor 4)࠺ᤵᴗ࡛ࠊㄆ▱᪉␎ (Factor 3)ࡿࡅ࠾

እྥࠋࡓࡋྡ ᅇ㑊ⓗ᪉␎ (Factor 7)ࠊⓗ᪉␎ (Factor 6)♫ࠊ᪉␎ (Factor 5)ࡿ࠼ぬ࡚ࡗࢆⱥㄒ

ᆺᏛ⩦⪅ࡣFactor 1ࡢ 5ࠊ㛫ࠊෆྥᆺᏛ⩦⪅ࡣFactor 7ࡢ㛫᭷ព࡞┦㛵㛵ಀࡀ☜ㄆࡓࢀࡉ (⾲  ࠋ(2

 

⾲ 2. Ꮫ⩦⪅᪉␎㸦ᅉᏊᚓⅬ㸧እྥᛶ࣭ෆྥᛶࡢ Pearson Product-Moment Correlation  ᯝ⤖ࡢ

� � �

Factor 1 Factor 2 Factor 3 Factor 4 Factor 5 Factor 6 Factor 7

p -.205
*

.002 .042 -.115 -.168
*

.125 .285
**

Note:  **p < .01.  *p  < .05.  
 

� እྥᆺᏛ⩦⪅┦㛵㛵ಀࡀぢࡓࢀࡽ Factor 1 ࠊࡴ㢗࠺ࡼࡍヰࡾࡃࡗࡺࡣ࠸࡞ࡽࢃࡀⱥㄒࠊࡣ

ᛮ࠺༢ㄒࡀฟ࡚࠸࡞ࡇࡣ ’uh’ ‘well’ ࡂ࡞ࡘ࡞ゝⴥࢆࡿ࠼⪄࡚ࡗ㛫ࠊࡄ✌ࢆ┦ᡭࡀゝࡓࡗෆᐜ

ࣙࢩ࣮ࢣࢽ࣑ࣗࢥᴟⓗ✚࡞ࠊࡿࡍㄆ☜ࢆෆᐜ࡚ࡗゝ࡞ ”,You mean͆ࡣሙྜ࠸࡞ᣢ࡚ࢆಙ☜

Factor 5ࠊࡀ┠㡯ࡿᅗࢆࣥ ࣙࢩ࣮ࢣࢽ࣑ࣗࢥ࡞ࡿ࠼ࡰ࠾࡚ࡗሙ㠃࡛ࡢヰᐇ㝿ࢆㄒᙡ࠸ࡋ᪂ࠊࡣ

ࡓࢀࡽぢࡀ㛵㛵ಀ┦⪅⩦᪉࡛ෆྥᆺᏛ୍ࠋࡓࡗከࡀ␎᪉ࡿࡍ⏝άࢆࣥ Factor 7 ࡞ⱥㄒ࡛㐺ษࠊࡣ

ᛮ࠸ᾋ࠸࡞ࡤࡀࡽࡕࡇࠊࡣఱࢆゝࡢ࠸ࡓ࠸┦ᡭࡀᐹࢆࡢࡿࢀࡃ࡚ࡋᚅࠊࡘⱥㄒࢆヰࡣࡁࡍⱞᡭ

ከࡀ┠㡯ࡍ♧ࢆ␎᪉࡞ᅇ㑊ⓗ࡞ࠊࡿࡅྥࢡࢵࣆࢺࡿ࠸࡚ࡗ▱ࡃࡼࡀศ⮬ࠊࡿࡅ㑊ࢆࢡࢵࣆࢺ࡞

 ࠋࡓࡗ

 

 ၀♧ࡵࡲ .4
� ᮏ◊✲ࡍ♧ࡀ㏻ࠊࡾ᪥ᮏேⱥㄒᏛ⩦⪅ࡣᵝ࡞ࠎ᪉␎ࢆࠋࡿ࠸࡚ࡗෆྥᆺᏛ⩦⪅ࡣᅇ㑊ⓗ᪉␎ࡢ⏝

⩦Ꮫࡿࡍࢆࢢࣥࢽ࣮ࣞࢺࡿ࠼ᩍࢆ␎᪉ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ࠺ࡀ⪅⩦እྥᆺᏛࠊ࡛ࡢࡓࢀࡽぢࡃከࡀ

♫Ꮫ⩦⪅᪉␎㸦࠸࡞ࢃࡾࡲ࠶ࠊࡋᢕᥱࢆࣝࢱࢫ⩦Ꮫࡢ⪅⩦Ꮫࡣᩍᖌࠋ࠸࡞ࢀࡋࡶࡿࡀᗈࡀど㔝ࡢ

ⓗ࣮ࢪࢸࣛࢺࢫ㸧ࢆᩍྠࡿ࠼ࠊኻᩋࢆᜍ࠸࡞ࢀᩍᐊ⎔ቃࢆసࡶࡇࡿ㔜せ࡛࣮ࣥ࢟ࣆࢫࠋࡿ࠶

ࡇࡿࡍᮇᚅࢆᏛ⩦ᡂᯝ࡞ࡁࠊࡤࢀࡅ࡞ࡲᮃࢆࢀࡑࡀᏛ⩦⪅⮬㌟ࠊࡶ࡚ࡋ࠺ࡼࡋᒎ㛤ࢆᤵᴗࡢ㔜どࢢ

ࠊ୰࡛ࡿࢀࡽࡵồࡀᡂ⫱ࡢຊ⬟ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥⱥㄒ࡞㧗ᗘࡾࡼࠊ࡚ࡋ၀♧ࡢ✲◊ࠋ࠸࡞ࡁ࡛ࡣ

Ꮫ⩦ࣝࢱࢫᏛ⩦᪉␎ࡢ㛵㐃ᛶ࡞Ꮫ⩦⪅ࡢ≉ᚩࡓࡋྜ⤫ࢆᣦᑟࡀ᭷ຠ࡛ࠋࡿࢀࡽ࠼⪄ࡿ࠶ 
 

ཧ⪃ᩥ⊩ 
Busch, D. (1982). Introversion-extroversion and the EFL proficiency of Japanese students. Language Learning, 32, 

109-132. 

Cain, S. (2013). Quiet: The power of introverts in a world that can't stop talking 㸦ࠗ ෆྥᆺே㛫ࡢ௦ ♫ࢆኚ

ຊࡢே࡞㟼ࡿ࠼  .♫ⲡ⚽Ꮚヂ㸧. ᮾி: ㅮㄯྂࠊ࠘
Ehrman, M., & Oxford, R. (1990). Effects of sex differences, career choice, and psychological type on adult’s 

language learning strategies. Modern Language Journal, 73, 1-13. 
Lightbown, P. & Spada, N. (1993). How languages are learned. Oxford: Oxford University Press.  

Oxford, R. (1990). Language learning strategies: What every teacher should know. New York: Newbury 

house/Harper & Row.  

ᅬ⏣⏤⣖. (2010). ࠗ᪥ᮏ∧MBTI 㸸 MBTIࣝࣗࢽ࣐ ࡵࡓࡢࢡࢵࣂࢻ࣮ࣇᐇ࡞㐺ษࡢ .࠘ ᮾி: JPP. 

Wakamoto, N. (2009). Extroversion/Introversion in foreign language learning: Interactions with learner strategy 
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୰ᏛᰯⱥㄒᏛ⩦ື࡚࠸࠾ᶵ࡙ࢆࡅ㧗ࡿࡵᐇド◊✲ 
 

ⱝ⏕ ῝㞷㸦ྎᕷ❧୰㔝୰Ꮫᰯ㸧 
 

 㸪⮬ᕫỴᐃㄽ㸦SDT㸧㸪ᫎ⏬ᩍᮦ㸪୰ᏛᰯⱥㄒᏛ⩦㸪⮬ᚊᛶࡅ㸸 ෆⓎⓗືᶵ࡙ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
� ⱥㄒᩍ⫱⌧ሙ࡛ᩥࠊࡣ㒊⛉Ꮫ┬ࡀ┠ᣦࡍᐇ㊶ⓗࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ࡞⬟ຊࡢ⫱ᡂࢆ┠ᣦࡢࠎᩘࠊ࡚ࡋ

ヨࢆࡳᣮᡓࡀࡿ࠸࡚ࡋ༑ศ࡞ᡂᯝࢆ≦⌧ࡢࡇࠊࡣ⪅➹ࠋ࠸࡞࠸࡚ࡗࡀୖࡀᡴ㛤ࡿࡍᡭࠊ࡚ࡋ࡚ࡔᏛ⩦

ࡅᶵ࡙ືࡿ࠶ᩘࠊࡣ࡛✲◊ᮏࠋࡓ࠼⪄ࡿ࠶ᚲせ࡛ࡀ⤌ྲྀࡿࡵ㧗ࢆពḧࠊᙜ࡚ࢆⅬ↔ᚰ⌮ⓗഃ㠃ࡢ⪅

⌮ㄽࡢ୰ࠕࠊࡽ⮬ᕫỴᐃㄽࠖ�Self-Determination Theory, Deci & Ryan, 1985, 2002��௨㝆 SDT ࠊࢆ�グ␎

SDTࠊࡀ⪅➹ࠋ࠸ࡓࡾ᥈ࢆ᪉ἲࡿࡵ㧗ࢆᏛ⩦ពḧࡋࡳ⤌ᯟࡢ✲◊ ྍࡿࢀධࡾྲྀ⫱ⱥㄒᩍࢆࡳ⤌ᯟࡢ

⬟ᛶࢆぢฟࠊࡣࡢࡓࡋ௨ୗ㸱Ⅼ1ࠋࡿ࠶࡛ࡽ) ୰Ꮫᰯ࡛ࡿࡁ⏕ࠕࡣຊࠖࡀࡇࡴ⫱ࢆᣦᑟ┠ᶆࡢせࡉ

SDTࠊࢀ ࡓࢀࡉ௬ᐃࡿࡵ㧗ࢆࡅෆⓎⓗືᶵ࡙ (2ࠋࡿ࠶ࡀඹ㏻ᛶㄽ⌮ࡿࡍ┙ᇶࢆᚊᛶ⮬ࡢ SDT ࡢ

㸱ࡢࡘᚰ⌮ⓗḧồࠊ⮬ᚊᛶࡢḧồࠊ᭷⬟ᛶࡢḧồࠊ㛵ಀᛶࡢḧồࠊࡣᩍ⫱⌧ሙ࡛άẼࡿ࠶ࡢⱥㄒࡢᤵᴗ

SDT (3ࠋࡿ࡞㔜ᚰ⌮ⓗせ⣲ࡢ⪅⩦Ꮫࡁࡍព␃㝿ࡿࡍࣥࢨࢹࢆ ᐇࢆᤵᴗࡢⱥㄒ࡞ᐇ㦂ⓗࡃᇶ࡙

᳨ࡋウືࠊ࡛ࡇࡿࡍᶵ࡙ࢆࡅ㧗ࡿࡵせᅉࢆ☜ㄆࠊ࡛ࡲࢀࡇࠋࡿ࠶࡛⬟ྍࡀࡇࡿࡍSDT ࡳ⤌ᯟࢆ

㇟ᑐࢆ⏕Ꮫࡣࡃከࡢࡑࠊࡀࡓࡁ࡚ࡋࢆ၀♧࡞⏝᭷ᩍ⫱⌧ሙࠊࡣᯝ⤖ࡢ✲◊ᐇドࡢᤵᴗ࡛ࡢⱥㄒࡓࡋ

ࡋᑐ⏕୰Ꮫࡢᛮᮇࡿ࠶Ⓨ㐩ẁ㝵ᚰ⌮ⓗࠊ⣭࡛ึࡀࣝ࣋ⱥㄒࣞࠊ࡚ࡗࡀࡓࡋࠋࡿ࠶࡛ࡢࡶࡓࡋ

�ࠋࡿ࠶ࡀᚲせࡿࡍウ᳨ࠊ࠺⬟㐺ᛂྍࡶ࡚

�

 ⓗ┠ࡢ✲◊ .2
� ᮏ◊✲ࠊࡣ୰Ꮫ⏕ᑐࠊ࡚ࡋSDT ࠊࡋᐇࢆᤵᴗࡢⱥㄒ࡞ᐇ㦂ⓗࡿࡵ㧗ࢆࡅෆⓎⓗືᶵ࡙࡛ࡳ⤌ᯟࡢ

ᶵືࡀఱ࡚ࡋࡑࠋࡿࡍウ᳨ࡽ୧㠃ࡢࢱ࣮ࢹ㉁ⓗࢱ࣮ࢹ㔞ⓗࠊࢆࡢࡓࡵ㧗ࢆຠᯝࡀᣦᑟ࡞࠺ࡼࡢ

୰ᏛᰯⱥㄒࠊࡋⓎぢࢆ⣒ཱྀࡿ᥈ࢆࡢࡿ࠸࡚ࡋᣢ⥔࠺ࡼࡢࢆពḧࡢࡑࠊࢀࡲ⏕ࡀពḧ࡚ࡗ࡞ࡅ࡙

Ꮫ⩦࡛ࡢពḧྥୖࡿࡀ࡞ࡘᩍ⫱ⓗ♧၀ࢆࡇࡿࡍ┠ⓗࠋࡿࡍ 
 
3. ᡭ⥆ࡁ 
� ྎᕷࡢබ❧୰Ꮫᰯ 3 ᖺ⏕ࡢ 3 ࢫࣛࢡ 107 SDTࠊ㇟ᑐࢆྡ ࡚ࡋど⫈ぬᩍᮦࢆࣅࣞࢸࠊ࡛ࡳ⤌ᯟࡢ

እᅜㄒᫎ⏬ࢆ⤂ࡿࡍᐇ㦂ⓗ࡞ᤵᴗࢆ 4 ᅇᐇࠋࡓࡋෆⓎⓗືᶵ࡙ࢆࡅ㧗ࠊࡵࡓࡿࡵᣦᑟෆᐜ࡚ࡗࡼ

࡞࠺ࡼࡿࢀࡽࡌឤࡀ㐩ᡂឤࡶ⪅⩦Ꮫࡢᗘ⇍⩦ࡢࠊ࠼ࢆᗘ⏤⮬ࡿࡁ࡛ࡀࡇࡿࡍ㑅ᢥ⪅⩦Ꮫࠊࡣ

ෆᐜ࣌ࠊࡋάືࡾྲྀࢆධࠊࢀᏛ⩦⪅ྠኈࡢ㛵ࢆࡾࢃᴦࡽࡀ࡞ࡳࡋᏛ⩦࡛ࡿࡁෆᐜタィࠋࡓࡋᤵ

ᴗࡢᤵᴗ㐣⛬ࠊࡋ୍⤫ࡣ㡰␒ࡣ� 1) ᫎ⏬ࢢࣥࢹ࣮ࣜࡌࡍࡽ࠶ࡢ� 2) ᫎ⏬ࡢண࿌⦅ࡢど⫈� 3) ᫎ⏬ࡢ

୍ሙ㠃ࢢࣥࢽࢫࣜࡢ� ࢆ㉁ၥ⣬ࠊࡵࡓࡿ࠼ᤊࢆᚰ⌮ⓗኚᐜࠋࡓࡋάືࢢ࣮ࣥ࢟ࣆࢫࢢࣥࢸࣛ (4

๓ᚋᐇࠋࡓࡋ㉁ၥ⣬ࠊࡣSDT ᘅ᳃࣭ࠊᘅ᳃㸦2006㸧ࠊᏳ⸨㸦2001㸧ࡓࡋࡳ⤌ᯟࢆ ⏣୰㸦2006㸧ࠊ
⏣୰࣭ᘅ᳃㸦2007㸧ࠊ⏣୰㸦2009a㸧ࢆཧ⪃సᡂࡢࡑࠋࡓࡋᵓᡂࠊࡣᫎ⏬⤂ࡢᤵᴗࠊ⮬ᚊᛶࡢḧồࠊ

᭷⬟ᛶࡢḧồࠊ㛵ಀᛶࡢḧồࡢ㸲ᅉᏊ࡛ࢆࣅࣞࢸࠕࠊ࠺άື࠸ࢁࡋࡶ࠾ࡣᛮ࠺ ࡣᤵᴗ࡛ࡢⱥㄒࠕࠖ

⏕ᚐࡢせᮃࢆษࡿࢀࡃ࡚ࡋ ࡿ࠸࡚ࡌឤࡿࡁ࡛ࡤࢀࡸ࡚ࡗࡤࢇࡀࡣศ⮬ࠊࡣᤵᴗ࡛ࡢⱥㄒࠕࠖ ⱥࠕࠖ

ㄒࡢᤵᴗ࡛ࣉ࣮ࣝࢢࡸ࣌ࠊࡣάື༠ຊⓗࡿ࠸࡚ࡵ⤌ࡾྲྀᛮ࠺ ィࡢ࡞ࠖ 12 㡯┠࡛ࠊࣜࡾ࠶ ࢝ࢵ

ࡢ㉁ၥ⣬࡞᭷ຠࠋࡿ࠶࡛ࡢࡶࡿࡏࡉ⟆㸳௳ἲ࡛ᅇ࣮ࣝࢣࢫࢺ࣮ 99 ྡศࠊࡣ࡚࠸ࡘᏛ⩦⪅య⩦⇍ᗘ

ࡢࡕ࠺ࡢ⪅⩦Ꮫࠊࡵࡓࡿࡍࡽ࡚᫂࠸ࡘⅬ࡞᫂ࡀᅉᯝ㛵ಀࠋࡓࡋࢆィゎᯒ⤫ู 8 ࠊࡋᑐྡ
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ಶูࡣࡓࡲ」ᩘே࡛15ࠊ ศࡽ 80 ศ⛬ࡢࣉࢵ࣮࢛ࣟࣇࡢ㠃᥋ࢆᐇࠋࡓࡋ㘓㡢ࡓࡋ㠃᥋ࡢෆᐜࢫࡣ

 ࠋࡓࡗ⾜ࢆᐹ⪄࠼ຍࢆゎ㔘ࢀࡒࢀࡑࠊࡋ࣮ࣜࢦࢸ࢝ࡈᚰ⌮ⓗḧồࡢࡘ㸱ࠊᚋࡓࡋࢺࣉࣜࢡ
 

4. ⤖ᯝ 
� 㔞ⓗࡢࢱ࣮ࢹศᯒࡢ⤖ᯝࠊᏛ⩦⪅యࡢഴྥࠊ࡚ࡋᫎ⏬⤂ࡢᤵᴗືࡢᶵ࡙ࡀࡅ㧗ࢃࡀࡇ࠸

ᗘ⇍⩦ࠋࡓࢀࡽࡵㄆࡀຠᯝࡢᗘ⛬ࡿࡍᣢ⥔ࢆኚᐜ࡛ពḧ࡞ᚤᑠࠊࡣ࡚࠸ࡘᅉᏊࡢࡘ㸱ࡢࡢࡑࠋࡓࡗ

㧗ࡀ⋠᪼ୖࡢពḧ␒㡰࠸㧗ࡀᗘ⇍⩦ࠊ࠸⾜ࢆィゎᯒ⤫ࡢከ㔜ẚ㍑࡛㸰せᅉศᩓศᯒࠊࡣどⅬ࡛ࡢู

ࠊୖࡽࡉࠋࡓࡗ ᒙࠕࠊࡣ⮬ᚊᛶ ឤࡓࡁ࡛ࠕࡣ୰㛫ᒙࠊࡿࡍࡋᚋᢲࠖࢆ 㛵ࠕࡣୗᒙࠊࡵ㧗ࠖࢆ

୰࣭ᘅ⏣ࠊᘅ᳃(2006)ࠊࡣᯝ⤖ࡢࡽどⅬࡢᗘ⇍⩦ࠋࡓࡗࢃࡀࡇ࡞ᚲせࡀᣦᑟࡿࡏࡓᣢࢆᗘࠖࡾࢃ

᳃(2007)ࠊ⏣୰(2009b)ࡢᏛ⏕ࢆᑐ㇟୍ࡓࡋ㐃ࡢ SDT ࡗ࠶࡛ࡢࡶࡿࡍᨭᣢࢆᯝ⤖ࡢ✲◊ࡢ࡛ࡳ⤌ᯟࡢ

ᣦᑟ࡚ࡋព␃ࢆ㸱Ⅼࡢ௨ୗࠊ࡚ࡋᚩ≉ࡢࡅᶵ࡙ືࡓࡋ㇟ᑐࢆ⏕୰Ꮫࠊࡾࡼࢱ࣮ࢹ㉁ⓗࠊࡽࡉࠋࡓ

ࡿࡍ▱ㄆࡿ࠸࡚ࡋḞዴࠊࡁࡓࡗࡲ㧗ࡀࡅᶵ࡙ືࡣ⪅⩦Ꮫ (1ࠋࡓࢀࡉㄆ☜ࡀࡇࡿ࠶ࡀᚲせࡍ⏕

ᚰ⌮ⓗ࡞ഃ㠃ࡽࡀ࡞࠸⿵ࢆᏛ⩦⾜ືࢆ⾲ฟࠊࡏࡉ┠ᶆ㐩ᡂࢆࡽ⮬ᑟࡃຊࡀഛ2ࠋࡇࡿ࠸࡚ࡗࢃ)�ど⫈

ぬᩍᮦືࡢᶵ࡙ࡅຠᯝࡰࠊࡣဨࡢᏛ⩦⪅ᑐ࡚ࡋ᭷ຠ࡛ࠊࡀࡿ࠶Ꮫ⩦⪅ಶูࡢࢹ࣓ࡢ㛵ࡾࢃ

᪉ࡸႴዲ㉳ᅉࠊ࡚ࡋᏛ⩦⪅ࡢど⫈ぬᩍᮦᑐཷࡿࡍᐜࡢᵝ┦ࡀ」㞧3ࠋࡇࡿ࠸࡚ࡋ)�ෆⓎⓗせᅉ

ྠᵝཷࠊ㦂ࡸᐙᗞ⎔ቃࡴྵࢆᏛ⩦⎔ቃࡢ࡞እⓎⓗ࡞せᅉࡀືࡃࡁᶵ࡙ࡅ㛵ࠋࡇࡿ࠸࡚ࡗࢃ�

�

ཧ⪃ᩥ⊩ 
Ᏻ⸨ྐ㧗 (2001).ࠕ⮬ᕫỴᐃព㆑ࡀ⮬ᚊᛶᨭࡢㄆ▱࣭ືᶵ࡙ࡅཬࡍࡰᙳ㡪  ࠖ ࠗྡྂᒇᏛᏛ㝔ᩍ

⫱Ꮫ㒊⣖せ㸦ᩍ⫱ᚰ⌮Ꮫ⛉㸧  ࠘ 48 , 73-81.  

Deci, E.L.,& Flaste, R. (1995). Why we do what we do: understanding self-motivation. New York: Penguin㸦ࢩࢹ 

E.L. ࢺࢫࣛࣇ R. ᱜⱱ⏨┘ヂ (1999)ࠗேࢆఙࡍࡤຊ㸫ෆⓎ⮬ᚊࡵࡍࡍࡢ  ࠘ ᪂᭙♫.㸧 

ᘅ᳃ே (2006). ࠗእᅜㄒᏛ⩦⪅ືࡢᶵ࡙ࢆࡅ㧗ࡿࡵ⌮ㄽᐇ㊶  ࠘ ከ㈡ฟ∧  

ᘅ᳃ே࣭⏣୰༤㸦2006㸧.ࠕⱥㄒᏛ⩦ືࡿࡅ࠾ᶵ࡙ࢆࡅ㧗ࡿࡵᤵᴗᐇ㊶㸸⮬ᕫỴᐃ⌮ㄽࡢどⅬ  

ࡽ     ࠖ LET Language Education and Technology 43 , 111-126.  

Ryan, R.M.,& Deci, E.L. (2000). Self-Determination theory and the facilitation of intrinsic motivation. Social    �  
   Development, and Well-Being American Psychologist, 55, 68-78.  

⏣୰༤࣭ᘅ᳃ே (2007).ࠕⱥㄒᏛ⩦⪅ࡢෆⓎⓗືᶵ࡙ࢆࡅ㧗ࡿࡵᩍ⫱ᐇ㊶ⓗධࡢࡑຠᯝ᳨ࡢド  ࠖ  

   JALT Journal, 29, 59-80.  

⏣୰༤ (2009a). ࠕ㸱ࡢࣝ࣋ࣞࡢࡘෆⓎⓗືᶵ࡙ࢆࡅ㧗ࡿࡵ᪉␎ࡢຠᯝ᳨ド  ࠖ JALT   
   Journal, 31, 227-250.  

⏣୰༤ (2009b). ࢫࣛࢡࠕෆືࡢᶵ࡙ࡀࡅప࠸Ꮫ⩦⪅ືࡢᶵ࡙ࢆࡅ㧗ࡿࡵᐇ㊶◊✲  ࠖ ࠗᏛⱥㄒᩍ⫱   

   Ꮫ୰ᅜ࣭ᅄᅜᨭ㒊◊✲⣖せ  ࠘ 6, 69-81.  

⏣୰༤ (2010).ࠕⱥㄒࡢᤵᴗ࡛ෆⓎⓗືᶵ࡙ࢆࡅ㧗ࡿࡵ◊✲  ࠖ JACET Bulletin, 50, 63-80.  

୰ᏛᰯⱥㄒᏛ⩦ື࡚࠸࠾ᶵ࡙ࢆࡅ㧗ࡿࡵᐇド◊✲

ࡵࡌࡣ

ⓗ┠ࡢ✲◊

ᡭ⥆ࡁ
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ཧ⪃ᩥ⊩

 

ESP  ࢺࢫࢸ㐺ᛂᆺࢱ࣮ࣗࣆࣥࢥ㡯┠సᡂࡿࡼศᯒࢫࣃ࣮ࢥ
 

ᑠᒣ ⏤⣖Ụ㸦ྡྂᒇᕤᴗᏛ㸧 

ᮌᮧ ဴኵ㸦᪂₲㟷㝠Ꮫ㸧 
 

 ࢡࣥࣂ┠㸪ෆᐜⓗጇᙜᛶ㸪㡯ࢺࢫࢸ㐺ᛂᆺࢱ࣮ࣗࣆࣥࢥ㸪ࢫࣃ࣮ࢥ㸸 ESP㸪ࢻ࣮࣮࣡࢟
 

 ࡵࡌࡣ .1
ࡶⓎ㐩ࡢ࣮ࢪࣟࣀࢡࢸࢱ࣮ࣗࣆࣥࢥ 㡯┠ᛂ⟅⌮ㄽ (IRT)ࡣ㸦CAT㸧ࢺࢫࢸ㐺ᛂᆺࢱ࣮ࣗࣆࣥࢥ

ࡾ࡞ᡭἲࢺࢫࢸࡿࢀࡉ┠ὀ 1990 ᖺ௦ࢆ࣓࢝ࣜࡣ୰ᚰ࡚ࡋつᶍ࠺ࡼࡿࢀࡽ࠸⏝ࢺࢫࢸ

CATࡀຠ⋡ᛶࡢຊ ᐃ⬟࠺࠸࠺⾜ࢆฟ㢟࡚ࡏࢃྜື⾜⟆ᅇࡢேࠎಶࠋࡓࡗ࡞ ࠊࡀࡿ࠶Ⅼ࡛࡞せࡢ

ࡢド᳨ࡢෆᐜⓗጇᙜᛶࡢ࡚ࡋࢺࢫࢸࡢࡘ୍ࠊࡀⅬ࠺࠸ࡿ࡞␗࡚ࡗࡼ⪅㦂ཷࡶ␒㡰ࡶ┠ฟ㢟㡯ࡢࡇ

㞀ቨࠋࡿ࠸࡚ࡗ࡞ࡶ 

ෆᐜⓗጇᙜᛶCAT ᪉ࡢᵓ⠏ࡢࢡࣥࣂ┠㡯ࡣ Steinberg et al. (1990)ࠊࡣ㆟ㄽ࡛ࡢ࡚࠸ࡘ⢭ᗘࡢ

ฟ㢟ࡀࢫࣥࣛࣂࡢ⫢ᚰ࡛ࠊࡇࡿ࠶Luecht et al. (1998) ࡿࡼࣥࣙࢩ࣮࣑ࣞࣗࢩࡣᐇ㦂ࡢ⤖ᯝࣥࢸࣥࢥࠊ

ࡀࢫࣥࣛࣂࡢฟ㢟ศ㔝㞴᫆ᗘࡢ┠㡯ࡣ࡚ࡗࡼศ㔝ࡢࢶ CAT ࡽ᫂ࢆࡇࡿ࠼ࢆᙳ㡪ᯝ⤖ࡢ

⤖ࡓࡗ⾜ࢆド᳨ࡢᙧ࡛ෆᐜⓗጇᙜᛶ࠺⾜ࢆホ౯ࡢ┠㡯ࡀᑓ㛛ᐙࡣ Crotts et al. (2012)ࠊࡓࡲࠋࡿ࠸࡚ࡋ

ᯝࠊෆᐜⓗጇᙜᛶࡣᐇࡓࢀࡉಶࢺࢵࢭࢺࢫࢸࡢࡢࠎ㛵ࢆࡇࡿ࠶࡛➼ྠࡰࡶ࡚ࡋ᫂ࠋࡓࡋࡽ

CATࠊࡽ✲◊ࡢࡽࢀࡇ ᑓ㛛ᛶࠊ࠸Ⰻࡢࢫࣥࣛࣂࡢศ㔝ࡸ㞴᫆ᗘࠊࡣࡿࡵ㧗ࢆ⢭ᗘෆᐜⓗጇᙜᛶࡢ

 ࠋࡿࢃࡀࡇࡿ࠶ྍḞ࡛ࡀࡇࡿࡍసᡂࢆࢡࣥࣂ┠㡯ࡓࡏࡉᫎࢆ

ࡶࢆศᯒ⤖ᯝࡢࢫࣃ࣮ࢥ⾡Ꮫᢏ⛉࡚ࡋⓗ┠ࢆຊ ᐃ⬟ࡢᏛᢏ⾡ⱥㄒ⛉⯡୍ࠊࡣ࡛✲◊ᮏ࡛ࡇࡑ

ㄒᙡ࣭ㄒྃࡢ㡯┠ࢆసᡂࠊࡋෆᐜⓗጇᙜᛶࢆ☜ಖࡓࡋ CAT ࡽࡉࠋࡓࡋ㛤Ⓨࢆ CAT ศࢆ⢭ᗘࡋᐇࢆ

ᯒྠࡿࡍࡢࡑၥ㢟Ⅼࢆ᫂ࡀࡇࡿࡍࡽᮏ◊✲ࡢ┠ⓗ࡛ࠋࡿ࠶ 
 

 ࢺࢫࢸ๓㑅ᐃࡢㄒᙡ࣭ㄒྃࡿ࡞ࢺࢵࢤ࣮ࢱ .2
Ꮫ㞧ㄅ⛉⯡୍ࠊࡣ㑅ᐃࡢㄒᙡ࣭ㄒྃࢺࢵࢤ࣮ࢱࡢ┠㡯ࢺࢫࢸ Scientific American㸦SA㸧ࢫࣃ࣮ࢥࡢ⣙

80 ㄒᏛ⾡ㄽᩥྜࢫࣃ࣮ࢥࡢィ⣙ 200 ㄒ㸦ᶵᲔᕤᏛࠊ㟁ẼᕤᏛࠊᛂ⏝≀⌮Ꮫࠊ⏕≀ᕤᏛࡢ㸲ศ㔝㸧

SAࠋࡓࡗ⾜ࢆศᯒ࡚ࡗᚑᡭἲࡢᑠᒣ㸦2013㸧ࠊࡋ㇟ᑐࢆ 㑅ᢥࡢぢ࡚᪥ᮏㄒࢆⱥㄒࠊࡽศᯒ⤖ᯝࡢ

㸦JE㸧ྛࣉࢱࡢ㏫ࡢࡑ㸦EJ㸧ࣉࢱࡪ㑅ࢆ⊫ 50 ၥࢆసᡂࠊࡋᕤᏛ⣔Ꮫ⾡ㄽᩥ᭱ࡣࡽࢫࣃ࣮ࢥప 3

ศ㔝ඹ㏻࡚ࡋฟ⌧ࡿࡍ 4gram 5gram ࡋసᡂ⮬⊃ࢆ❶ᩥࡴྵࢆ༢ㄒ㐃㙐ࡢࡽࢀࡇࠊᢳฟࢆࢺࢫࣜࡢ

ࢆ㸦SC㸧ࣉࢱࡪ㑅ࡽ⊫㑅ᢥࡋࡁᢤ✰ࢆࢺࢵࢤ࣮ࢱ࡚ 80 ၥྜࠊィ 180 ၥࢆసᡂࠋࡓࡋ 

࡚࠸⏝ࢆ┠㡯ࡢࡽࢀࡇ 2 ᏛࡢᕤᏛ⣔Ꮫ㒊ࡢᏛ⏕ 145 ᅇࡢࡇࠋࡓࡋᐇࢆࢺࢫࢸᚓ࡚๓ࢆ༠ຊࡢྡ

ࡀ್ࡢ Outfit Mean Squareࢁࡇࡓࡋศᯒ࡛ࣝࢹࣔࣗࢩࢵࣛࢆ⟆ 1.3 ࡓࢀࡉᶆ‽ࠊࡃ࡞ࡣࡢࡶࡓ࠼㉸ࢆ

t್ࢆ1.96ࡶ㉸ࡵࡓࡓࡗ࡞ࡣࡢࡶࡿ࠼㡯┠㝖ཤࡎࢃ⾜ࡣ180ၥࢆ㡯┠ࢡࣥࣂ⏝ࠋࡓࡋࡇࡿࡍ 
 
3. ⤖ᯝ⪃ᐹ 
๓ࡢࢺࢫࢸ⤖ᯝࡣᅗ㸯180࠺ࡼࡿ࠶㡯┠୰79㡯┠㸦44㸣㸧ࡀᅔ㞴ᗘ0.5㹼2.0㞟୰ࠊࡀࡿ࠸࡚ࡋ

ࡣࢀࡇ SC ࡢࣉࢱ 80 㡯┠୰ 58 㡯┠ࡇࡇࡀ㞟୰ࢀࡇࠋࡿ࠶࡛ࡵࡓࡿ࠸࡚ࡋẚ EJ  JE ࡣࣉࢱ

ᅔ㞴ᗘࡢศᕸࡀᗈࠋ࠸ 

ᮏ◊✲ࡢCAT ᐇࡣMoodle UCAT (Kimura et al., 2012) ࢆ⏝ࠊࡋᕤᏛ⣔Ꮫ㒊⏕ 63 ேᐇࠋࡓࡋ

ࢺࢫࢸ๓ࠊᯝ⤖ࡢࡇ CAT యࡢ┦㛵ࡣ௨ୗࡢᅗ 2 ࡾ࠾ࡍ♧ 0.54 ぢࡀ㛵┦ࡢᗘ⛬ࡿ࠶ࡾ࡞

CATࡿࡼ࠸㐪ࡢ⋠☜⟆ᶆṇ┠ࡓࡲࠋࡓࢀࡽ CAT2CAT1㸦50%㸧ࠊࡵࡓࡿࡍド᳨ࢆᙳ㡪ࡢ⢭ᗘࡢ

㸦80%㸧ࢆタᐃࠊࡀࡓࡋ⢭ᗘࡣ࡞ࡁᕪ␗ࠋࡓࡗ࡞ࡣ 
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ᅗ 1. 㡯┠ᅔ㞴ᗘࡢศᕸ 

 

ᅗ 2. CAT1&CAT2  㛵┦ࡢᯝ⤖ࡢࢺࢫࢸ๓
 
௨ୖࡽࡇࡢᮏCAT ࡉಖ☜ࡣෆᐜⓗጇᙜᛶࡾࡼࡇࡿ࠸⏝ࢆࢫࣃ࣮ࢥࡢヱᙜศ㔝㡯┠సᡂࠊࡣ

ࡣࡵࡓࡢຊ ᐃ⬟࡞☜ṇࡾࡼࠊࡢࡢࡶࡿ࠸࡚ࢀ 3 ᨵၿࡽࡉࢆࢫࣥࣛࣂࡢ㞴᫆ᗘࣉࢱࡢ┠㡯ࡢࡘ

 ࠋࡓࡗ࡞ࡽ᫂ࡀࡇࡿ࠶ࡀᚲせࡿࡍ
 
ཧ⪃ᩥ⊩ 
Crotts, K., Sireci, S. G., and Zenisky A. (2012). Evaluating the Content Validity of Multistage-Adaptive Tests, 

Journal of Applied Testing Technology, Volume 13, Issue #1 

Kimura, T. Ohnishi, A., & Nagaoka, K. (2012). Moodle UCAT: a computer-adaptive test module for Moodle based 

on the Rasch model, The 5th International Conference on Probabilistic Models for Measurement 

ᑠᒣ⏤⣖Ụ (2013). ⛉Ꮫᢏ⾡ࡢࢫࣃ࣮ࢥศᯒᇶ࡙ࡢࢡࣥࣂ࣭࣒ࢸࡃᵓ⠏₯ᅾࣛࣥࢡ⌮ㄽࡿࡼ

 .49-29 ,295࠘ࢺ࣮࣏ࣜ✲◊ヨ⾜, ࠗ⤫ィᩘ⌮◊✲ᡤඹྠࡢࢺࢫࢸ࣭ࣈࢸࣉࢲ࣭ࢱ࣮ࣗࣆࣥࢥ

Luecht, R. M., de Champlain, A., & Nungester, R. J. (1998). Maintaining content validity in computerized adaptive 

testing. Advances in Health Sciences Education, 3, 29-41. 

Steinberg, L., Thessen, D. and Wainer, H. (1990). Validity. In H. Wainer (Ed.), Computerized adaptive testing: A 
primer (pp. 185-229). Hillsdale, NJ: Lawrence Erlbaum Associates, Inc. 

ࢺࢫࢸ㐺ᛂᆺࢱ࣮ࣗࣆࣥࢥ㡯┠సᡂࡿࡼศᯒࢫࣃ࣮ࢥ

ࡵࡌࡣ

ࢺࢫࢸ๓㑅ᐃࡢㄒᙡ࣭ㄒྃࡿ࡞ࢺࢵࢤ࣮ࢱ
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⬻ෆ⾑ὶኚ

⪃ᐹ

ཧ⪃ᩥ⊩

 

እᅜㄒึᚰ⪅ࡢㄒᙡᏛ⩦ࡢ⬻άື 
 

୰㔝 ⚽Ꮚ㸦ᕞዪᏊᏛ㸧 
 

 㸪ึᚰ⪅㸪⬻⾑ὶ㸪fNIRSࡾࡒ࡞ㄒ㸪ࣥ࣌ࢫ㸸 እᅜㄒㄒᙡᏛ⩦㸪ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
ᖹᡂ 23 ᖺᗘࡽᐇࡿ࠸࡚ࢀࡉᑠᏛᰯእᅜㄒάືࡢᏛ⩦ᣦᑟせ㡿࡛ᩥࡣᏐࡶ࡛ࡲࡃ࠶ࡣ⿵ຓ

➨㸪ࢀࢃᢅ࡚ࡋ 1 ゝㄒࡿ࡞␗㡢⣲ࡢⓎ㡢࣭ࣜࢆ࡞࣒ࢬ㐌୍ᅇ࠺࠸▷㛫࡛⮬↛⋓ᚓࡣࡇࡿࡍ

㸪ᑠᏛᰯࡣⲶཎ (2011)ࠋ࠸ࡋࡎࡴ 5㸪6 ᖺ⏕ࡢⱥ༢ㄒࣜࢢࣥࢽࢫ㐙⾜ࡢ⬻⾑ὶࢆㄪ㸪ᕥ⬻ࡳࡢ

ᮏࠋࡿ࠸࡚ࡋሗ࿌ࡿ࠸࡚࠼ᤊ࡚ࡋ㡢ࡃ࡞ࡣ࡛࡚ࡋゝㄒࢆ㡢ࡢ㸪ⱥㄒࡾ࠾࡚ࡋάᛶࡶ⬻ྑࡎࡽ࡞

ࢆࡢࡿࢀࡽぢࡀάື⬻࡞ᚩⓗ≉ㄒᙡᏛ⩦ࡢ⪅እᅜㄒึᚰࡢⱥㄒ௨እࡔࢇᏛࢆⱥㄒ࡛ࡍࡣ࡛✲◊

ㄪࡵࡓࡿᏛ⏕࡚ࡵึࡀᏛࣥ࣌ࢫࡪㄒࡢ 3 ✀㢮ࡿ࡞␗ࡢㄢ㢟ࡢㄒᙡᏛ⩦୰ࡢ⬻⾑ὶኚࢆ㸪㏆㉥

እග⬻ᶵ⬟ࢢࣥࢪ࣮࣓⨨ (near-infrared spectroscopy, NIRS) ࢆ࡚ࡗㄪ㸪ࡢࡑㄒᙡᏛ⩦ࡢ㐪ࡼ࠸

 ࠋࡿࡍウ᳨ࡶ࡚࠸ࡘᏛ⩦ຠᯝࡿ
 
2. ᐇ㦂 
2.1 ┠ⓗ 
᪥ᮏேᏛ⩦⪅࡚ࡵึࡀᏛࡪእᅜㄒࡢㄒᙡᏛ⩦୰ࡢάືࢆㄪࡵࡓࡿᮏ◊✲࡛ࣥ࣌ࢫࡣㄒࡢㄒᙡᏛ

⩦୰࡚࠸࠾௨ୗࡢ 2  ࠋࡓㄪ࡚ࡗࢆLABNIRS (ᓥὠ〇సᡤ)࡚࠸ࡘⓗ┠✲◊ࡢࡘ
↓㡢+⤮+ᩥᏐࠕ(1) (ࠖᩥᏐ↓)㸪ࠕ㡢+⤮+ᩥᏐ᭷ (ࠖᩥᏐ᭷)㸪ࠕ㡢+⤮+ᩥᏐࡾࡒ࡞ ࡢ(ࡾࡒ࡞ࠖ) 3  ㄢࡢࡘ

㢟ᚋࡢㄒᙡグ᠈ࢺࢫࢸ⤖ᯝࡿࡼᏛ⩦ຠᯝࡢ㐪ࢆ࠸ㄪࡿ 
(2) 3 �ࠋࡿㄪࢆὶኚ⾑⬻ࡢㄢ㢟㐙⾜୰ࡢࡘ � � � � � � � � � � � � � � � � � � �  

2.2 ཧຍ⪅ 
ཧຍ⪅ࡣ㸪22㹼25 ṓྑࡢࡁ 10 ேࡢ⏨Ꮚ࡛ࣥ࣌ࢫㄒࢆᏛࡔࢇ⤒㦂ࠋ࠸࡞ࡣ 

2.3 ㈨ᩱ�  
⤮+㡢ࠕ (ࠖᩥᏐ↓), ࠕ㡢+⤮+ᩥᏐ᭷ (ࠖᩥᏐ᭷),ࠕ㡢+⤮+ᩥᏐࡾࡒ࡞  㸴ᯛྛ (ࡾࡒ࡞ࠖ)

2.4 ᡭ㡰�  
1㸬㛤║࣭㛢║� (ྛ 10 ⛊㸧 
2㸬ࣥ࣌ࢫㄒᮍಟㄒᏛ⩦㸦ᩥࠕᏐ↓ 㸪ࠖᩥࠕᏐ᭷ 㸪ࠖࡾࡒ࡞ࠕ ,ࠖ ྛ 6 ㄒ㸦60 ⛊㸧㸩rest (10 ⛊)) 
3㸬ィ⟬� (30 ⛊㸧 
4㸬ㄒᙡグ᠈ࢺࢫࢸ-㡢ኌ࣭⤮3) ࢺࢫࢸࢢࣥࢳࢵ࣐㹶3 = 9 ㄒ)� 㸦90 ⛊㸧 
5㸬ࢺࢫࢸࣝ࣌ࢫ-㡢ኌ࣭3)ࢺࢫࢸࢢࣥࢳࢵ࣐ࣝ࣌ࢫ x 3 = 9 ㄒ) 㸦90 ⛊㸧 
6㸬㛤║࣭㛢║� (ྛ 10 ⛊㸧 
 
3. ⤖ᯝ 
3.1� ㄒᙡグ᠈ࢺࢫࢸ 

3 㸦ᩥᏐ↓㸪ᩥ࠸㐪ࡢᏛ⩦ᩍᮦࡢࡘ Ꮠ᭷㸪ࡾࡒ࡞㸧ࡿࡼᏛ⩦ᚋࡢㄒᙡࢆࢥࢫࡢࢺࢫࢸ⾲ 1  ࠋࡍ♧
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⾲ 1. ㄒᙡグ᠈ࡢࢺࢫࢸ Score㸦3 Ⅼ‶Ⅼ㸧 

Ꮠ↓ (SD)ᩥ ࢺࢫࢸ  � ᩥᏐ᭷(SD)� �(SD)ࡾࡒ࡞    

㡢࣭⤮ࢢࣥࢳࢵ࣐㸦ྛ n=10㸧 1.70� ( .949) 1.90 (.738)* 2.20 (.632)* 

㡢࣭ࢢࣥࢳࢵ࣐ࣝ࣌ࢫ㸦ྛ n=10㸧 1.90  (1.197) 1.80 (.789)* 2.50 (.707)* 

య㸦ྛ n=20㸧 1.80  (1.056) 1.85 (.749)* 2.35 (.671)* 

                                                                        *p < .05 

 
㸪2ࡽᯝ⤖ࡢࡽࢀࡇ ✀㢮ࢺࢫࢸࡢయ࡛ࡾࡒ࡞ࠕࡣ 㸦ࠖ2.35㸧࡛ ᏛࡔࢇㄒᙡࡢᚓⅬᩥࠕ ,ࡀᏐ↓ 㸪ࠖᩥࠕ

Ꮠ᭷ Ꮫࠖ⩦ㄒᙡࡢᚓⅬ㸦1.80㸪1.85㸧ࢀࡒࢀࡑࡾࡼ᭷ព㧗ࡃ㸦p < .05㸧, 㡢⤮࡞ࠕࡣ࡛ࢺࢫࢸࢢࣥࢳࢵ࣐

ࡾࡒ 㸦ࠖ2.20㸧ᩥࠕࡀᏐ↓ 㸦ࠖ1.70㸧㸪ᩥࠕᏐ᭷ 㸦ࠖ1.90㸧ࢀࡒࢀࡑࡾࡼ᭷ព㧗ࡃ㸦p < .05㸧㸪㡢࣭࣐ࣝ࣌ࢫ

ࡾࡒ࡞ࠕࡶ࡛ࢺࢫࢸࢢࣥࢳࢵ 㸦ࠖ2.50 㸧ᩥࠕࡀᏐ↓ 㸦ࠖ1.90㸧ᩥࠕᏐ᭷ 㸦ࠖ1.80㸧ࢀࡒࢀࡑࡾࡼ᭷ព㧗

 ࠋ㸦p < .05㸧ࡓࡗ

 

3.2 ⬻ෆ⾑ὶኚ 
⾑ὶ㔞ᩥࠕࡶᏐ↓࡛ࠖࡣ⾑ὶ㔞ࡢ᭷ព࡞ቑຍࡾࡲ࠶ࡣぢᩥࠕࠊࡎࢀࡽᏐ᭷࡛ࠖࡣᕥ࣮࢝ࣟࣈ㸪ゅᅇ㏆

ྑࠋࡓࡋቑຍࡃࡁࡣ㔝㸪⫈ぬ㔝㸪⦕ୖᅇ㏆࣮࢝ࣟࣈᕥഃ㢌㒊ࡣ࡛ࠖࡾࡒ࡞ࠕ,ࡋቑຍࡸࡸࡀὶ⾑⬻ࡢ

ഃ㢌㒊࡛ᩥࠕࡣᏐ↓ 㔝㸪⫈ぬ࣮࢝ࣟࣈࡣ࡛ࠖࡾࡒ࡞ࠕ㸪ࡎࢀࡽぢࡣቑຍࡢὶ㔞⾑࡞᭷ពࡣᏐ᭷࡛ࠖᩥࠕࠖ

㔝㸪ࢣࢵࢽ࢚ࣝ࢘㏆ࡢ⾑ὶ㔞ࡀᛴቑຍࠋࡓࡋ 

 

4. ⪃ᐹ 

ࣟࣈ㸪ࡋቑࡀὶ㔞⾑ࡢ㐙⾜ࠖࡾࡒ࡞ࠕࡣࡢࡓࡗ㧗ࡀ⋠⟆ṇࡢࡾࡒ࡞ࡢ㸪ᩥᏐࡽᯝ⤖ࡢࡽࢀࡇ

ࡶ࡚ࡗ࠶࡛⪅⣭ึࡢㄒࣥ࣌ࢫࡣࡕࡓ⪅ཧຍࠋࡿࢀࡽ࠼⪄࠸࡞ࡣ࡛ࡽࡓࡋάᛶࡀάືࡢ㔝࣮࢝

ࢆⱥㄒ࡛ࡍ 10 ᖺ௨ୖࡶᏛᩥࡢࢺࢵ࣋ࣇ࡛ࣝࡢࡿ࠸࡛ࢇᏐᥦ♧ࣥ࣌ࢫࡀㄒࡢ㡢⣲ㄆ㆑ಁࢆ㐍ࡉ

↓Ꮠᩥࠕ㸪ࡓࡲࠋࡿࢀࡽ࠼⪄࠸࡞ࡣ࡛ࡢࡓࡵ㧗ࢆㄆ㆑ࡢ࡚ࡋゝㄒ࡛ࡇࡿࡒ࡞ࡽࡉ㸪ࡏ Ꮠᩥࠕࠖ

᭷ࠖࡢㄢ㢟㐙⾜ࡢ⬻ྑ⾑ὶࡀ᭷ពቑࡽࡇࡓࡗ࡞ࡋ㸪ゝㄒ㔝ࡣᕥ⬻ᒁᅾ࠼⪄ࡿ࠸࡚ࡋ

ึࡢㄒࣥ࣌ࢫࡣ⪅㸪ཧຍࡽࡇࡓࡋቑຍ᭷ពࡶὶ㔞⾑ࡢ⬻ྑ࡚ࡗ࡞ࠖࡾࡒ࡞ࠕࡽࡉࠋࡿࢀࡽ

⣭⪅࡛ࡵࡓࡿ࠶㸪Ⲷཎࡀࡽሗ࿌ࡓࡋⱥㄒึࡢ⣭⪅ྠᵝ㸪ྑ⬻ࢆ࡚ࡗ㡢ࡢ࣒ࢬࣜࡸศᯒࡿ࠸࡚ࡗ⾜ࢆ

 ࠋࡿ࠶ᚲせ࡛ࡀ㏣ドࡽࡉᚋࠋࡿ࠶ࡶᛶ⬟ྍࡿ࠸࡚࠼ࡽᤕ࡚ࡋീ⏬ࢆࣝ࣌ࢫ㸪ࡓࡲࠋ࠸࡞ࢀࡋࡶࡢ

 

ཧ⪃ᩥ⊩ 
Sugiura, L., Shiro Ojima, S., Matsuba-Kurita, H., Dan, I., Tsuzuki, D., Katura, T., & Hagiwara, H. (2011). Sound to    

language: Different cortical processing for first and second languages in elementary school children as revealed 

by a large-scale study using fNIRS. Cereb Cortex, 21(10), 2374-2393, doi: 10.1093/cercor/bhr023.  

 

እᅜㄒึᚰ⪅ࡢㄒᙡᏛ⩦ࡢ⬻άື

ࡵࡌࡣ

ᐇ㦂

┠ⓗ

ཧຍ⪅

㈨ᩱ�

ᡭ㡰�

⤖ᯝ

� ㄒᙡグ᠈ࢺࢫࢸ

－147－

８
月
６
日（
木
）

እᅜㄒᩍ⫱࣓ࢹᏛ➨ 55ᅇᅜ◊✲



ㄢ㢟ࡢᚋࡵࡲ

ᘬ⏝ᩥ⊩

⤫ไ⩌

ᐇ㦂⩌

 

ከㄞᤵᴗࡀព㠃ཬࡍࡰᙳ㡪 

-ពᏳ࣭ືᶵ࡙ࡅ↔Ⅼࢆᙜ࡚࡚- 
 

ụ  ୖ ஂ⨾Ꮚ㸦ྠᚿ♫ዪᏊᏛ 㠀ᖖㅮᖌ㸧 

⃝ ఀ㒔Ꮚ㸦ྠᚿ♫ዪᏊᏛ ⫈ㅮ⏕㸧 

 

 㸪ពᏳ㸪⮬ᕫỴᐃឤ㸪㉁ၥ⣬ࡅ㸸 ከㄞ㸪ෆⓎⓗືᶵ࡙ࢻ࣮࣮࣡࢟

 

 ࡵࡌࡣ .1
㏆ᖺࠊⱥㄒከㄞᣦᑟࡀᏛ⩦⪅ࡿࡸࡢẼࠊⱥㄒ⬟ຊࡿࡏࡉୖྥࢆຠᯝⓗ࡞ᣦᑟ᪉ἲ࡚ࡋࡘ୍ࡢὀ┠ࢆ

㞟ᰯྛࠊࡾ࠾࡚ࡵ✀࡛ከㄞᤵᴗࡢᑟධࡀ㐍ࡿ࠸࡛ࢇ��㧗℩, 2008)ࠋከㄞࠕࡣᏛ⩦⪅ࡀ㎡᭩ࢆ⏝ࡎࡏ

ࣝ࣋ࣞ࡞ࡲࡊࡲࡉࠊࢀࡉ⩏ᐃ(Day & Bamford, 2002�ࠖࡇࡴㄞ㔞ࢆᮏࡢⱥㄒ࠸ࡋ᫆ࡿࡁゎ࡛⌮

ࠊㄞゎຊ㣴ᡂ㸦Robb & Susser, 1989㸧ࡿࡼከㄞ࡛ࡲᅾ⌧ࠋࡿࡁ࡛ࡀࡇࡿࡍᐇ࡚ࡋᑐ⪅⩦ⱥㄒᏛࡢ

ⱥᩥㄞゎ㏿ᗘୖྥࡢ㸦Matsui & Noro, 2010㸧ࠊⱥㄒᑐࡿࡍ๓ྥ࡞ࡁែᗘࡢᙧᡂ㸦Fujita & Noro, 2009) ࡞

ຠࡍࡽࡓࡶࡅᶵ࡙ືࡸୖྥࡢⱥㄒ㐠⏝⬟ຊࡀከㄞᤵᴗࠊ࠺ࡼࡢࡇࠋࡿ࠸࡚ࢀࡉሗ࿌ࡀᡂᯝ✲◊ࡢ

ᯝࠊࡀࡿ࠸࡚ࡁ࡚ࡗ࡞࠺ࡼࡿࢀࡽ▱ࡣ࡚࠸ࡘⱥㄒᏛ⩦⪅ࡢᏳせᅉ࡞࠺ࡼࡢᙳ㡪᳨ࢆࡿ࠶ࡀ

ドࡓࡋ⛉Ꮫⓗ◊✲ࡾࡲ࠶ࡣከࠋ࠸࡞ࡃᮏ◊✲ࡢ Research question ⾜ࢆከㄞάືࡀ⪅⩦᪥ᮏேⱥㄒᏛࠊࡣ

ࠊࡿ࠸࡚࠼ࢆᙳ㡪࡞࠺ࡼࡢព㠃㸧ࡢ୧᪉ࡢࣈࢸ࢞ࢿࠊࣈࢸࢪ࣏ព㠃㸦ࠊ࡛ࡇ࠺࡞

タᐃࠋࡓࡋ� � � � � � � � � � � � � � � � � � � � �

 

 ᪉ἲ㸸ཧຍ⪅࣭ᡭ㡰࣭㉁ၥ⣬ࡢ✲◊ .2
ᐇ㦂⩌࡚ࡋᅜ㝿ᩍ㣴ᑓᨷࡢᏛ⏕ 52 ᤵࡢࢢࣥࢹ࣮ࣜࡴྵࢆᅄࣨ᭶㛫ᤵᴗ㛫እከㄞࠊ㇟ᑐࢆྡ

ᴗࠋࡓࡗ࡞⾜ࢆᤵᴗᅇᩘࡣ 15 ᅇ࡛ࡢࡕ࠺ࡢࡑࠊࡀࡓࡗ࠶ 2 ᅇࠊࣥࣙࢩ࣮ࢸ࢚ࣥࣜ࢜ࡣᚋࢆࢺࢫࢸᐇ

ࠊࡵࡓࡓࡋᐇ㉁ⓗ࡞ᤵᴗᅇᩘࡣ 13 ᅇ࡛ࠋࡓࡗ࠶ᤵᴗෆᐜࠊࡣᾏእࡸࢫ࣮ࣗࢽࡢⱥㄒࡢᑠㄝࢆ⏝ࠊࡋ

ㄞゎຊࡢ㣴ᡂࠊㄒᙡࠊⱥᩥせ⣙(summary writing)ࡢ⩦ᚓࢆ┠ⓗࡓࡋᤵᴗࠊࡓࡲࠋࡓࡗ࡞⾜ࢆ⯆࣭㛵ᚰ

ᤵᴗ㛫እ࡛᭱పࠊࡋ♧ᣦ࠺ࡼࡪ㑅ࢆᮏࡿࡵࡋᴦࡓࡗྜ 500 4ࠊࢪ࣮࣌ ௨ୖࢆㄞࠊࡳከㄞグ㘓ࣞ

ࢆࢺ࣮࣏ 4 ᯛ௨ୖᥦฟࢆࡇࡿࡍ⩏ົࠋࡓࡅᩍᮦࠊࡣGraded Readers (ⱥㄒᏛ⩦⪅ࢆᑐ㇟ࡓࡋᏛ⩦ᅗ

᭩)ࡧࡼ࠾Very Short Introduction Series (Ṕྐࠊᨻᩥࠊࢫࢿࢪࣅࠊ࡞ᵝ࡞ࠎศ㔝ࡢධ㛛᭩)ࡓࡲࠊᏛ

㠀ⱥ࡚ࡋ⩌᪉⤫ไ୍ࠋࡓࡋᣦᑟ࠺ࡼࡴㄞ࡛ࢇ㑅ࢆᮏ࡞ࡁዲࡓࡗྜࣝ࣋ⱥㄒࣞࡢศ⮬ࡽᅗ᭩㤋ࡢ

ㄒᑓᨷࡢᏛ⏕ 35 ࡽ⮬ࠊ࠼⪄ㄽ⌮ⓗ࡚࠸ࡘၥ㢟࡞ࠎᵝࡢ௦♫⌧ᡂ⫱ࡢ⬟ⱥㄒᅄᢏࠊ㇟ᑐࢆྡ

ึ᭱ࡢ㊶ᤵᴗᐇ⪅ཧຍࡢ⩌ไ⤫ࠊ⩌ᐇ㦂ࠋࡓࡗ࡞⾜ࢆᤵᴗࡓࡋⓗ┠ࢆࡇ࠺㣴ࢆຊࡿ㏙ࢆពぢࡢ

ࡣ㉁ၥ⣬ࠋࡓࡋศᯒ࡚࠸ࡘᙳ㡪ࡍࡰཬព㠃ࡀᤵᴗࡢከㄞࠊࡋᐇࢆ㉁ၥ⣬ㄪᰝᚋ᭱ Section A

㸦ព㠃㛵ࡿࡍ㉁ၥ㡯┠㸧㸸 Part A: intrinsic motivationࠊPart B: instrumental motivationࠊPart C: class-related 

extrinsic motivationࠊPart D: integrative motivationࠊPart E: anxiety and negative attitudes toward EnglishࠊPart F: 

self-confidence/self-efficacy  Section B㸦Ꮫ⩦⪅ࡢᅄᢏ⬟ᑐࡿࡍዲࡳ㸧ࡢ 40 㡯┠ࡽᵓᡂࠋࡿࢀࡉ 

�

3. ⤖ᯝ 
� ᪥ᮏேⱥㄒᏛ⩦⪅ࡀከㄞάືࠊ࡛ࡇ࠺࡞⾜ࢆព㠃࡞࠺ࡼࡢᙳ㡪ࢆཬ᳨ࢆࡿ࠸࡚ࡋࡰドࡿࡍ

ࠋࡓࡗ࡞⾜ࢆศᩓศᯒࡢせᅉࡿࡍ⟆ᅇࡢ㉁ၥ⣬ࢆᚑᒓኚᩘࠊ㛫ࣉ࣮ࣝࢢࢆኚᩘ❧⊃ࠊࡵࡓ

ࡢ࣮ࢨࢤ࣭ࢫ࢘ࣁ࣮ࣥࣜࢢࠊࡵࡓࡓࡗ࡞ࡓ❧ࡾᡂࡀ௬ᐃࡢ㠃ᛶ⌫ࠊᯝ⤖ࡢᐃ᳨ࡢ㠃ᛶ⌫࣮ࣜࢡ࣮ࣔ
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ᅗ1.� ᤵᴗ᭱ึ᭱ᚋࠊࡿࡅ࠾㉁ၥ⣬ㄪᰝࡢẚ㍑�

㸦4���㸸ⱥㄒࡢᮏࢆㄞࡿ࠸࡛ࢇ࠸࡞ࡽ▱ࠊ༢ㄒࡀฟ

 㸧ࠋࡿ࡞Ᏻࡿࡃ࡚

⤖ᯝࢆ᥇⏝ࡢࡑࠋࡓࡋ⤖ᯝࠊ᭷ព࡞┦స⏝ࡣࡢࡶࡓࡗ࠶ࡀQ2(F(1, 68)=9.061 p<.01), Q26(F(1, 68)=4.415 

p<.05), Q 31(F(1, 68)=5.115 p<.05), 32(F(1, 68)=5.327 p<.05), 36(F(1, 68)=5.419 p<.05)࡛ࠋ୍ࡿ࠶ ᪉࡛᭷ព࡞┦

స⏝ࠊࡀࡓࡗ↓ࡣQ.5(F(1, 68)=3.389 p<.07), Q.27(F(1, 68)=3.694 p<.059)᭷ព࡞ഴྥࠋࡓࡗ࠶ࡀỈ‽

㉁ၥྕ␒㉁ၥࡢグୖࠋࡓࡗ࡞ࢃ࡞⾜ࡣከ㔜ẚ㍑ࡿࡼ᪉ἲࡢࢽ࣮࢙ࣟࣇࣥ࣎ࠊࡵࡓࡓࡗ࠶࡛[2]ࡀᩘ

㡯┠ࡣ㸦Q.2: ⱥㄒࡢᮏࢆㄞ࡛ࢇど㔝ࢆᗈࠋ࠸ࡓࡵQ5㸸᪥ᮏㄒ⩻ヂ࡛ㄞࡔࢇᚋࠊⱥㄒࡢཎసࢆㄞࡇࡔࢇ

ㄞࢆᮏࡢQ. 27㸸ⱥㄒࠋࡿ࡞Ᏻࡿࡃฟ࡚ࡀ༢ㄒ࠸࡞ࡽ▱ࠊࡿ࠸࡛ࢇㄞࢆᮏࡢQ. 26㸸ⱥㄒࠋࡿ࠶ࡀ

ᚓࢆᐇឤࠊࡽࡓ࠼⤊ࡳㄞ୍ࢆᮏࡢQ.31㸸ⱥㄒࠋࡿ࡞Ᏻࠊ࠸࡞ࡋࢆ᪥ᮏㄒヂࢇࡕࡁࡽࡀ࡞ࡳ

ࢆᮏࡢQ.36㸸ⱥㄒࠋ࠺ᛮ࠸㠃ⓑ࡚ࡗ▱ࢆࡋᅇ࠸ゝࡢࡣ࡛ࡽ࡞ⱥㄒࠊ࡛ࢇㄞࢆᮏࡢQ.32㸸ⱥㄒࠋࡿࢀࡽ

ㄞࡀࡢࡴዲࠋࡔࡁ㸧࡛ࠋࡿ࠶ 

 

ศᯒࡢ⤖ᯝࠊᐇ㦂⩌ࠊ⤫ไ⩌ࡢ୧⩌ࠊ࡚࠸࠾ෆ

Ⓨⓗືᶵ࡙ࢆࡅ㧗࠺࠸ࡿࡵ⤖ᯝࡀ᫂࡞ࡽ

ᑐᩍᮦࢢࣥࢹ࣮ࣜࠕࠊࡣ࡛⩌ᐇ㦂ࡓࡲࠋࡓࡗ

㍍ῶࡢᏳࡿࡍ 㸦ࠖᅗ㸯㸧ࠕࠊ࡚ࡋࡑࠊⱥㄒࡢཎ᭩

ࡴㄞⓎⓗ⮬ࢆ ഴࡍ♧ࢆᏛ⩦ែᗘ࡞Ⓨᒎⓗ࡞ࠖ

ࢢࣥࢹ࣮ࣜࡾࡼከㄞࠊࡾࡲࡘࠋࡓࢀࡽぢࡀྥ

ࢆࡅෆⓎⓗືᶵ࡙ࠊࢀࡉ㍍ῶࡀᏳせᅉࡿࡍᑐ

㧗ࡀࡇ࠺࠸ࡿࡵ☜ㄆ࡛ࠋࡓࡁᮏ◊✲ࡢ⤖ᯝ

ከㄞᣦࡣࡇࡴ㎸ࡳ⤌࣒ࣛࣗ࢟ࣜ࢝ࢆከㄞࠊࡽ

ᑟࡀᏛ⏕ࢢࣥࢹ࣮ࣜࡢᑐࡿࡍᢠࢆ㍍ῶ

๓ࠊࡋඞ᭹ࢆⱞᡭព㆑ࡿࡍᑐࢢࣥࢹ࣮ࣜࠊࡋ

ࢆࡇࡿ࠸࡚ࡗࡀ࡞ࡘࡇ࠺ᇵࢆែᗘ࡞ࡁྥ

♧၀ࠋࡿ࠸࡚ࡋ 

 

 ㄢ㢟ࡢᚋࡵࡲ .4
� ᮏ◊✲ࠊࡾࡼ᪥ᮏேⱥㄒᏛ⩦⪅ࡀከㄞάື࡞ࣈࢸ࢞ࢿࠊࡀࡇ࠺࡞⾜ࢆព㠃㸦࣮ࣜࢢࣥࢹ

ᑐࡿࡍᢠࢆ㍍ῶ㸧࠸ࡼࡶᙳ㡪ࢆࡀࡇࡿ࠼᫂ࠋ୍ࡓࡗ࡞ࡽ ᪉࡛ࠊෆⓎⓗືᶵ࡙ࠊࡣ࡚࠸࠾ࡅ

ᐇ㦂⩌ࡣ࡚࠸࠾ኳຠᯝࠊࡵࡓࡓࢀࡽࡳࡀ⤫ไ⩌ࡢ᪉ࡀෆⓎⓗືᶵ࡙ࡾࡼࡀࡅ㧗࠺࠸ࡓࡗࡲ⤖ᯝ

㇟ᑐࡀⱥㄒึ⣭Ꮫ⩦⪅㸦⤫ไ⩌㸧ࠊⱥㄒୖ⣭Ꮫ⩦⪅㸦ᐇ㦂⩌㸧ࡢᅜ㝿ᩍ㣴ᑓᨷࠊࡣᮏㄪᰝ࡛ࠋࡓࡗ࡞

ド᳨ࢆỗ⏝ᛶࡢከㄞᣦᑟࠊ࡚ࡋㄢ㢟✲◊ࡢᚋࠋࡿࢀࡽ࠼⪄ࡿ࠶せᅉ࡛࡞ࡁࡀࡇࡓ࠸࡚ࡗ࡞

�ࠋࡿ࠶ࡀᚲせࡿࡍẕ㞟ᅋ࡛ᗘ᳨ド࡞ⓗ⯡୍ࡾࡼࠊࡶࡵࡓࡿࡍ

�

5. ᘬ⏝ᩥ⊩ 
Day, R. R. & Bamford, J. (2002). Top ten principles for teaching extensive reading. Reading in a Foreign Language, 

14(2), 136-141.  
Fujita, K., & Noro, T. (2009). The effects of 10 minute extensive reading on the reading speed, comprehension and 

motivation of Japanese high school EFL learners. Annual Review of English Language Education in Japan, 
20, 21-30. 

Matsui, T., & Noro, T. (2010). The effect of 10-minute sustained silent reading on junior high school EFL learners’ 
reading fluency and motivation. Annual Review of English Language Education in Japan, 21, 71-80.  

Robb, T. N. & Susser, B. (1989). Extensive reading vs skills building in an EFL context. Reading in a Foreign 
Language, 5, 239-251.   

Takase, A. (2008). The two most critical tips for a successful extensive reading program. Kinki University English 
Journal, 1, 119-136. 
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ᐇ㦂⩌

ከㄞᤵᴗࡀព㠃ཬࡍࡰᙳ㡪
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ࡵࡌࡣ
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⤖ᯝ

ཧ⪃ᩥ⊩

ᖺ➨ ᅇ ⣭ ᖺ➨ ᅇ ⣭

ᖺ➨ ᅇ ⣭ ᖺ➨ ᅇ ⣭

 

ึ⣭ⱥㄒᏛ⩦⪅ࡢ⫈ゎࡢࢬ࣮࣏ࡿ࠼ຠᯝ 
 

ᑠᒇ ከᜨᏊ㸦ἲᨻᏛ㸧 
 

 ࡾ༊ษࢡࣥࣕࢳ㸪⫈ゎ㸪㡢ኌᩍᮦ㸪ࢬ࣮࣏㸸 ึ⣭ⱥㄒᏛ⩦⪅㸪ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
ⱥㄒ࡚ࣜ࠸࠾ࢢࣥࢽࢫ⫈ゎཬࡍࡰせᅉࡢ㸯ࠋࡿ࠶ࡀࢬ࣮࣏ࡘBlau (1990), Ἑ㔝 (1993, 1997), 㛗

࠼ࢆᙳ㡪ࡢ㈇ࡣ࡚ࡗࡼࣝ࣋ࣞࡢ⪅⩦Ꮫࠊࡶࡽࡀ࡞ࡋࡿࡅຓࢆゎ⌮ࡢ⪅⩦Ꮫࡀࢬ࣮࣏ࠊࡣ(2001) ⏣

ࠋࡿ࠸࡚ࡋ᥎ዡࢆ♧ᥦࡢ㡢ኌࢢࣥࢽࢫࣜࡓࢀධࢆࢬ࣮࣏࡞㐺ษ࠺࠶ࣝ࣋ࣞࡢ⪅⩦Ꮫࠊࡵࡓࡿ࠶ࡶࡇࡿ

ࢺࢫࢸࠊࡵࡓࡿࡍㄪᰝࢆᙳ㡪ࡢゎ⫈ࡢࢬ࣮࣏ࠊࡋ㝈ᐃ⪅⩦⣭ⱥㄒᏛึࠊࡣ࡛✲◊ᮏࠊ࡛ࡇࡑ

 ࠋࡓࡋᐇࢆㄪᰝࢺ࣮ࢣࣥ
 
ࣙࢳࢫ࢚ࢡ࣭ࢳ࣮ࢧࣜ .2  ࣥ
 ࡍࡰཬࢆᙳ㡪ࡢࢫࣛࣉゎ⫈ࡢ⪅⩦⣭ⱥㄒᏛึࡣᤄධࢬ࣮࣏ࡢࡈࢡࣥࣕࢳ .1
 ࡢࡿࢀࡽࡌឤࡃ㐜ࡀࡉ㏿࡚ࡗࡼᤄධࢬ࣮࣏ .2

 
3. ᡭ㡰 
3.1 ཧຍ⪅ 
� ཧຍ⪅ࠊࡣᏛ 1 ᖺ⏕ࡢⱥㄒᚲಟ⛉┠ཷࢆㅮࡿ࠸࡚ࡋ 2 22ࠊ⏕Ꮫࡢࢫࣛࢡ ྡ 32 ⪅ཧຍࠋࡿ࠶࡛ྡ

ࡇ࠺ࡣᤵᴗ௨እ࡛ࡶ᪥ᖖ⏕ά࡛ࡣⱥㄒࠊࡃ࡞ࡀ㦂⤒ࡢ⯟Ώࡧࡼ࠾ᾏእᅾఫࢇࠊࡣ࡚ࡋᚩ≉ࡢ

ࡢࡇࠋࡿ࠶࡛⪅⩦᪥ᮏேⱥㄒᏛ࠸㧗ࡀⱞᡭព㆑ࡢẚ㍑ⓗⱥㄒࠊࡃ࡞ࡀ 2 ⬟ࢢࣥࢽࢫࣜࡢ⏕Ꮫࡢࢫࣛࢡ

ຊྠࡀ⛬ᗘ࡛ࠊࡵࡓࡿࡵ☜ࢆࡇࡿ࠶Ꮫ࡛ᐇࡓࡋTOEIC ᭷࡚࠸⏝ࢆࢥࢫࢢࣥࢽࢫࣜࡢࢺࢫࢸ

ពỈ‽ 5%࡛୧ഃ᳨ᐃࡢ t ᳨ᐃࠊࢁࡇࡓࡗ⾜ࢆt (52)=0.36, p=.72 2ࠊࡾ࠶࡛ ࡢࢥࢫࢢࣥࢽࢫࣜࡢࢫࣛࢡ

ᖹᆒⅬࡢᕪ᭷ពᕪࠋࡓࡗ࡞ࢀࡽࡳࡣ 
 
3.2 ၥ㢟࣭ࢺ࣮ࢣࣥసᡂ᥇Ⅼ᪉ἲ 
ࣥࣙࢳࢫ࢚ࢡ࣭ࢳ࣮ࢧࣜ 1 2ࠊࡵࡓࡢ ✀㢮ྠࡢෆᐜ࡛ࡿ࡞␗ࡢࢬ࣮࣏㡢ኌࢆࢡࢫࢱ⏝ព1ࠋࡓࡋ

2013ࠊࡣ┠ࡘ ᖺ➨ 3 ᅇⱥ᳨ 2 ⣭ࢢ࣮ࣟࣀࣔࡽࢢࣥࢽࢫࣜࡢၥ㢟 15 ၥࢆ⏝ྛࠊࡣࢀࡇࠋࡓࡋၥ 1
ศ⛬ᗘࡢⱥᩥࢀࡑࠊࡁ⫈ࢆᑐࡿࡍ㉁ၥࢆ࠼⟆ࡢ 4 㡢ኌ୰ࡢⱥᩥࡢࡇࠋࡿ࠶࡛ࡢࡶࡪ㑅ࡽ⊫㑅ᢥࡢࡘ

200msecࠊࡋࢆຍᕤࡾ༊ษࢡࣥࣕࢳࢬ࣮࣏ࡢ ௨ୖ࡚ࡍࢆࢬ࣮࣏ࡢ 200msec ពࠊࡢࡶࡓࡋ

ࡈࡾࡲࡲࡢ 600msec 1ࠋࡓࡋసᡂࢆࡢࡶࡓࡋᤄධࢆࢬ࣮࣏ࡢ 200msecࠊࡣ࡛ࢫࣛࢡ ࢆ㡢ኌࢬ࣮࣏

ࡣ࡛ࢫࣛࢡࠊࡁ⫈ 600msec ヨ㦂ྠᵝࡢⱥ᳨ࠊࡁ⫈ࢆ㡢ኌࢬ࣮࣏ 15 ၥࡢၥ㢟 4 ᢥࡽ㸯ࢆ࠼⟆ࡢࡘ㑅

ᢥ࠺ࡼࡿࡍᣦ♧ࠋࡓࡋ᥇Ⅼ1ࠊࡣ ၥࡁࡘ 1 Ⅼ15ࠊ Ⅼ‶Ⅼ࡛᥇Ⅼ2ࠋࡓࡋ 2013ࠊࡣ┠ࡘ ᖺ➨ 1 ᅇⱥ᳨ 2
⣭ࡽࢢࣥࢽࢫࣜࡢ 3 ከࡅࡔࡿࡁ࡛ࢆෆᐜࠊࡁ⫈ࢆ㡢ኌࡓࡋࢆຍᕤࡌྠࠊࡧ㑅ࢆၥ㢟ࢢ࣮ࣟࣀࣔࡢࡘ

1ࠊࡾ࠶࡛ࢡࢫࢱࡿࡏࡉ᪥ᮏㄒ࡛グ㏙ࡃ ࡣⱥᩥࠋࡓࡋᐇᚋࡢࢡࢫࢱࡢ┠ࡘ 2 ᅇᨺ㏦ࠊࡋᨺ㏦⤊

 30 ࠊྛࡣ᥇Ⅼ᪉ἲࠋࡓࡅタࢆグ㏙㛫ࡢ⛊ 㡢ኌࢡࣥࣕࢳࢆศࡢࢡࣥࣕࢳࡢࡑࠊࡅෆᐜࡀ᭩ࡿ࠸࡚ࡅ

ሙྜࢆ 1 Ⅼ1ࠊࡽࡉࠋࡓࡋ ᩥ༢࡛ࡶ᥇Ⅼࠊࡋࢆ㐺ษෆᐜࡤࢀ࠸࡚ࡗࢃࡀ 1 Ⅼࣥࣕࢳࠋࡓࡋ

3ࠊࡵࡓࡿ࡞␗࡚ࡗࡼၥྛࡣᩘࡢᩥᩘࢡ  ࠋࡿ࡞␗ࡀⅬ‶ࡈၥ㢟ࡢࡘ
� ࣥࣙࢳࢫ࢚ࢡ࣭ࢳ࣮ࢧࣜ 2 2ࠋࡓࡋព⏝ࢆ⣬ࡿࡁグ㏙࡛⏤⮬ࠊࡵࡓࡢ ࡇࠊᚋ⤊ࢡࢫࢱ㡢ኌࡢࡘ

ࠊࡋ♧ᣦ࠺ࡼࡿࡍࢺ࣓ࣥࢥ⏤⮬࡚ࡋ㛵㸧࡞ࡉ㏿ࡢ㡢ኌࡸࡉࡋ㡢ኌ㠃㸦㞴ࡢࢡࢫࢱࡢᅇ⣬⏝ࡢ
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 ࠋࡓࡋᐹ⪄ࢆពぢ࡞ほⓗࡢ⪅ཧຍ࠸࡞ࢀ⾲ࡣࢥࢫ

 

⾲ 1� ࢡࢫࢱ 1㸸200msec ⾲ ࢱ࣮ࢹࡢᤄධᚋࢬ࣮࣏ 2� ࢡࢫࢱ 1㸸600msec  ࢱ࣮ࢹࡢᤄධᚋࢬ࣮࣏

 

 

⾲ 3� ࢡࢫࢱ 2㸸200msec ⾲ ࢱ࣮ࢹࡢᤄධᚋࢬ࣮࣏ 4� ࢡࢫࢱ 2㸸600msec  ࢱ࣮ࢹࡢᤄධᚋࢬ࣮࣏

 
4. ⤖ᯝ 
� ⤖ᯝࣥࣙࢳࢫ࢚ࢡ࣭ࢳ࣮ࢧࣜࠊࡣ 1 ࣮ࢧࣜࠋࡓࡗ࡞ࢀࡉㄆ☜ࡣຠᯝࡢࢬ࣮࣏ࡿࡼィ⤫ࡣ࡚࠸ࡘ

ࣥࣙࢳࢫ࢚ࢡ࣭ࢳ 2 200msecࠊࡣ࡚࠸ࡘ ࠸࡞ࡅ࠸࡚࠸ࡘ࡚ࡃ㏿ࠕࠊࡣ⪅⩦Ꮫࡓ࠸⪺ࢆ㡢ኌࡢ ࡓࡗࡲࠕࠖ

600msecࠊࡃከࡀ⟆ᅇ࠺࠸ࠖࡓࡗ࡞ࡽศࡃ ࢀࡽࡏᐤࡣ⟆ᅇ࡞࠺ࡼࡢࡑࠊࡣ⪅⩦Ꮫࡓ࠸⪺ࢆ㡢ኌࡢ

ࣀࡸసᴗࡃ᭩ࠊࡢࡑࠋࡓࡗ࠶ࡀኌ࠺࠸ࡓࡌឤࡃࡽ࡙ࡁ⪺ࠊࡾ࠶࡛ࡆጉࢁࡋࡴࡣࢬ࣮࣏ࠊࡀࡓࡗ࡞

 ࡓࢀࡉㄆ☜ࡶࡇࡍࡰཬࢆᙳ㡪ࡣゎ⫈ࡢ⪅⩦Ꮫࡶᙳ㡪ࡢせᅉࡢ௨እࢬ࣮࣏➼ゎ⌮ࡢ༢ㄒࠊࢬ

 

ཧ⪃ᩥ⊩ 
Blau, E. K. (1990). The effect of syntax, speed, and pauses on listening comprehension. TESOL Quarterly, 24(4), 

746-753.  

Ἑ㔝Ᏺኵ (1993). ࣒ࠖࢬࢽ࣓࢝ࡢࢢࣥࣜࣄࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࠕᑠụ⏕ኵ (⦅)ࠗⱥㄒࢢࣥࣜࣄࡢ

 .ᣦᑟ࠘ಟ㤋᭩ᗑ, pp. 8-55ࡢࡑ 

Ἑ㔝Ᏺኵ (1997). ࡢ࡚࠸ࡘ࣒ࢬࢽ࣓࢝ࡢࢢࣥࢽࢫࣜࠕゝㄒᚰ⌮Ꮫ◊✲ࠖࡢࡤࡇ⛉Ꮫ◊✲ (⦅)ࠗࡇ

➨࠘ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡤ  1 ,ྕ ⱥ₻♫, pp. 5-31. 

㛗⏣ᐉᏊ (2001).ࢬ࣮࣏ࠕ᧯సࡿࡼⓎヰ㏿ᗘࡢኚ⫈ゎࠖࠗ ᪩✄⏣ᏛᏛ㝔ᩍ⫱Ꮫ◊✲⛉⣖せู࠘

  8 -2, pp. 127-137. 

Ⓨヰ㏿ᗘ 䝫䞊䝈䛾ᖹᆒ 䝫䞊䝈䛾ྜ

wpm msec %
#1 No. 16 160.3 200.0 7.0
#2 No. 17 187.8 200.0 5.1
#3 No. 18 149.1 200.0 7.2
#4 No. 19 171.0 200.0 5.3
#5 No. 20 159.0 200.0 5.8
#6 No. 21 160.5 200.0 4.8
#7 No. 22 169.2 200.0 5.3
#8 No. 23 167.6 200.0 4.6
#9 No. 24 152.7 200.0 4.8
#10 No. 25 156.9 200.0 6.3
#11 No. 26 148.5 200.0 6.2
#12 No. 27 150.8 200.0 4.2
#13 No. 28 153.1 200.0 3.9
#14 No. 29 164.4 200.0 6.9
#15 No. 30 169.5 200.0 5.7

average 161.4 200.0 5.5

2013ᖺ➨3ᅇ2⣭ Ⓨヰ㏿ᗘ 䝫䞊䝈䛾ᖹᆒ 䝫䞊䝈䛾ྜ

wpm msec %
#1 No. 16 112.5 600.0 52.5
#2 No. 17 140.9 600.0 40.1
#3 No. 18 119.8 600.0 33.4
#4 No. 19 124.8 600.0 44.2
#5 No. 20 117.2 600.0 43.5
#6 No. 21 125.8 600.0 33.6
#7 No. 22 114.3 600.0 55.8
#8 No. 23 126.2 600.0 39.0
#9 No. 24 117.8 600.0 35.8
#10 No. 25 110.4 600.0 51.1
#11 No. 26 115.0 600.0 37.1
#12 No. 27 111.5 600.0 40.8
#13 No. 28 117.8 600.0 35.1
#14 No. 29 124.3 600.0 41.3
#15 No. 30 123.8 600.0 44.8

average 120.1 600.0 41.9

2013ᖺ➨3ᅇ2⣭

Ⓨヰ㏿ᗘ 䝫䞊䝈䛾ᖹᆒ 䝫䞊䝈䛾ྜ

wpm msec %
#1 No. 16 158.7 200.0 5.4
#2 No. 17 157.4 200.0 3.9
#3 No. 18 144.3 200.0 6.5

average 153.5 200.0 5.3

2013ᖺ➨1ᅇ2⣭
Ⓨヰ㏿ᗘ 䝫䞊䝈䛾ᖹᆒ 䝫䞊䝈䛾ྜ

wpm msec %
#1 No. 16 119.1 600.0 40.5
#2 No. 17 118.5 600.0 38.0
#3 No. 18 112.7 600.0 36.3

average 116.8 600.0 38.3

2013ᖺ➨1ᅇ2⣭

ึ⣭ⱥㄒᏛ⩦⪅ࡢ⫈ゎࡢࢬ࣮࣏ࡿ࠼ຠᯝ

ࡵࡌࡣ

ࣥࣙࢳࢫ࢚ࢡ࣭ࢳ࣮ࢧࣜ

ᡭ㡰

ཧຍ⪅

ၥ㢟࣭ࢺ࣮ࢣࣥసᡂ᥇Ⅼ᪉ἲ
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ὀ
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༠ാᏛ⩦ࡾࡼ⮬ᕫㄪᩚᏛ⩦࠺ࡼࡢࡣⓎࡿࢀࡉ㸸 

 ࡚ࡋࡊࡵࢆᣦᑟࡢ␎ㄆ▱᪉ࢱ࣓࠸ࡼࡾࡼ
 

ụ⏣ ┿⏕Ꮚ㸦㛵すᏛ㸧 
 

ࢳ࣮ࣟࣉࢬ࣒ࢸࢫࢩࢡࢵ࣑ࢼࢲㄆ▱᪉␎㸪༠ാᏛ⩦㸪⮬ᕫㄪᩚᏛ⩦㸪Ꮫ⩦⪅せᅉ㸪ࢱ࣓ 㸸ࢻ࣮࣮࣡࢟  
 
 ࡵࡌࡣ .1
ᮏ◊✲Ⓨ⾲࡛ࢱ࣓ࠊࡣㄆ▱᪉␎ࡢᣦᑟࢆ┠ⓗࡓࡋ༠ാᏛ⩦ࢆᤵᴗෆ࡛ᐇ(1)ࠊࡾࡼࡇࡿࡍ ᤵ

ᴗእ࡛ࡢ⮬ᕫㄪᩚᏛ⩦ࡢࡿ࡞࠺ࡼࡿࢀࢃ⾜࠺ࡼࡢࡀ㸦ࡣࡓࡲᐇࡢ࠸࡞ࢀࡉ㸧ࡑ (2) ࡓࡲࠊ
࣓ࢫࣛࢡ≉Ꮫ⩦⎔ቃ㸦ࡃᕳࡾྲྀࢆ⪅⩦Ꮫࠊࡸ㸧Ꮫ⩦⪅せᅉࡢ࡞ᕫຠຊឤ⮬ࠊᏳࡸ㸦ືᶵ⛬㐣ࡢ

୰࡛᫂ࡢࡳ⤌ᯟࡢComplex Dynamic Systems Theory㸦௨ୗCDST㸧ࠊࢆࡢࡿࡍᙳ㡪࠺ࡼࡢࡀ㸧ࢺ࣮

 ࠋࡿࡍሗ࿌ࢆᯝ⤖ࡢࡑࠊࡋࡽ
Ꮫ⩦᪉␎ᣦᑟࠊࡣ✲◊ࡢ⌧ᅾᩘ࡛ࡲከࡃሗ࿌ࡀࡿ࠸࡚ࢀࡉ (Goh, 2008; Graham & Macaro, 2008; Ikeda, 

2007 ༑ศࡀ᪉ἲ࡞ຠᯝⓗࡔࡲࠊࡣ࡚࠸ࡘᣦᑟࡢ␎ㄆ▱᪉ࢱ࣓࡞㔜せ࡚࠸࠾⩦ᕫㄪᩚᏛ⮬ࠊ (࡞

ᕫ⮬ࡢእ࡛ࠖࠕᤵᴗࠊࢆ⩦༠ാᏛࡢෆࠖࠕᤵᴗࠊࡣ࡛✲◊ᮏ࡛ࡇࡑࠋ(Plonsky, 2011) ࠸࡞࠸࡚ࢀࡉ❧☜

ㄪᩚᏛ⩦ࡢ㊊ሙ࡚ࡋᑟධࡾࡼࠊ࡛ࡇࡿࡍ᭷ᶵⓗࢱ࣓࡞ㄆ▱᪉␎ᣦᑟࣔࢆࡿࡁ࡛ࡀ❧☜ࡢࣝࢹ᥈ࡗ

 ࠋࡓ
 
2. ᡭ㡰 
2.1 ཧຍ⪅ 
ཧຍ⪅ࠊࡣእᅜㄒࢆᑓᨷࡿࡍ᪥ᮏேᏛ⏕ 38 ᒚࢆᤵᴗࡢⱥㄒ࡚ࡋ┠⛉㑅ᢥࠊࡣࡽᙼࠋࡓࡗ࠶࡛ྡ

ಟࠊࡾ࠾࡚ࡋ᭦ࡿ࡞ⱥㄒຊྥୖࡵࡓࡢᤵᴗእ࡛ࡢ⮬ᕫㄪᩚᏛ⩦ࡀᚲせ࡞≧ἣࠋࡓࡗ࠶ 
 
2.2 ᡭ㡰 
2.2.1 ᤵᴗࠕෆ࡛ࠖࡢ༠ാᏛ⩦ 
ᙼࠊࡣࡽ㐌 1 ᅇ 90 ศࡢᤵᴗࠊ࡚࠸࠾ẖᅇ⣙ 30 ศ㛫ࡢ༠ാᏛ⩦ࠊ࠸࡞ࡇ࠾ࢆᤵᴗእ࡛ࡢ⮬ᕫㄪᩚᏛ

 ࠊࡣ࡚ࡋᡭ㡰ࡢᐇ㝿ࠋࡓࡋ㆟ㄽࢆ㸧࡚࠸ࡘ⏝ࡢ␎ㄆ▱᪉ࢱ࣓≉㸦ࡳᝎࡸ࠼⪄ࡢ࡚࠸ࡘ⩦
(1) ẖᅇࠊᏛ⩦᪉␎ࢆ㸯ࠊࡆୖࡾྲྀࡘᩍᖌࡢࡑࡀෆᐜ࡛ࢺࣥࣜࣉࢆ‽ഛࠊࡋሗ࡚ࡋཧຍ⪅

ᥦ౪ (15ࠥ20 ศ) 
㸦⣙ࣉ࣮ࣝࢢࡢྡᩘ「ࠊࢆࢡࢵࣆࢺࡿࡍ㛵㐃␎᪉ࡓࢀࡽࡆୖࡾྲྀ࡛ࢺࣥࣜࣉ (2) 4 ྡ㸧࡛ ㆟

ㄽ㸦10ࠥ15 ศ㸧 
⾲ࠊࡣ࡚࠸ࡘࢡࢵࣆࢺࡧࡼ࠾␎Ꮫ⩦᪉ࡓࡆୖࡾᅇ࡛ྲྀྛࠋࡓࡗ࠶࡛ࡢࡶ࠺࠸ 1 ࠋࡿ࠶࡛ࡾ㏻ࡍ♧

㆟ㄽࡢᚋࠊࡣ༠ാᏛ⩦࡚ࡋࢢࣟࡢࡾ㏉ࢆࢺ࣮ࢩࡾグධࠋࡓࡋࡾ㏉ࠊࡣࢺ࣮ࢩࡾ(a) ㆟ㄽࡢෆᐜࠊ

(b)ࡢࡑ᪥ࡢᏛ⩦⪅せᅉࡢ⛬ᗘ㸦ືᶵࠊᏳࠊ⯆㸧ࠊ(c) ㆟ㄽࡀᤵᴗእᏛ⩦ࡓ࠼ᙳ㡪࡚࠸ࡘࠊグධ

 ࠋࡓࡋ
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� � ⾲ 1. Ꮫ⩦᪉␎㛵ࢡࢵࣆࢺࡿࡍ 

ᅇ Ꮫ⩦᪉␎ 1

 ࢡࢵࣆࢺ 

1 ⌧≧ࡾ㏉ࡾ ⌧ᅾ࡞࠺ࡼࡢࠊⱥㄒᏛ⩦ࡿ࠸࡚ࡋࢆ 

 ࡢࡶ࡞⬟ྍ⌧ᐇࠋఱࡣ⏬ᶆ࣭ィ┠ࡢㄆ▱᪉␎㸦┠ᶆ࣭ィ⏬㸧 ⮬㌟ࢱ࣓ 2

3 ㄆ▱᪉␎㸦Reading, Listening㸧 ලయⓗ࡞࠺ࡼࡢ᪉ἲࠊࡀ⮬ศ㐺ࡿ࠸࡚ࡋ

4 ㄆ▱᪉␎㸦Writing, Speaking㸧 ලయⓗ࡞࠺ࡼࡢ᪉ἲࠊࡀ⮬ศ㐺ࡿ࠸࡚ࡋ

5 ㄆ▱᪉␎㸦ㄒᙡ㸧 ලయⓗ࡞࠺ࡼࡢ᪉ἲࠊࡀ⮬ศ㐺ࡿ࠸࡚ࡋ

࣭ࡾ㏉ࡾࡢㄆ▱᪉␎㸦Ꮫ⩦┤ᚋࢱ࣓ 6 ホ౯㸧 ලయⓗఱࢆࡾ㏉࠸ࡼࡤࢀ㸽 

ホ౯㸧࣭ࡾ㏉ࡾ࡞ㄆ▱᪉␎㸦ᐃᮇⓗࢱ࣓ 7 ලయⓗఱࢆࡾ㏉࠸ࡼࡤࢀ㸽 

 ࡿ࠸࡚ࡋಖ☜࠺ࡼࡢࠊࢆ⏝ᶵࡢಖ㸧 ⱥㄒ☜ࡢㄆ▱᪉␎㸦⏝ᶵࢱ࣓ 8

9 ឤ᪉␎㸦ືᶵࡢ⥔ᣢ㸧 ⮬㌟ࡢ࡚ࡗᏛ⩦ືᶵࢆ⥔ᣢࡿࡍ᪉ἲࡣ㸽 

10 ♫᪉␎㸦Ꮫ⩦⎔ቃࡢ⥔ᣢࠊ⪅ࡢᏑᅾ㸧 ⮬㌟ࡢⱥㄒᏛ⩦ࡢຓࠕࡿ࡞ࡅ⪅ࠖࡣ㸽 

11 ⥲⩦  

 

 

 ศᯒࡧࡼ࠾㞟ࡢࢱ࣮ࢹ 2.2.2
� ᕫ⮬ࡢᤵᴗእ࡛ (c)ࠊࢢࣟࡢ⩦༠ാᏛ (b)ࠊ㉁ၥ⣬㸦๓㸧ࡢ࡚࠸ࡘᏛ⩦⪅せᅉ (a)ࠊࡣ㞟ࡢࢱ࣮ࢹ

ㄪᩚᏛ⩦グ㘓ࢺ࣮ࢩ㸦Ꮫ⩦ࡿࡍᗘグ㘓ࠊࡋᥦฟ㸧ࡧࡼ࠾ࠊ (d) ࣗࣅࢱࣥ 㸦࣮㐺ᐅ㸧ࠋࡓࡗ࡞ࡇ࠾࡚ 

� CDSTࠊࡀࡿ࠶ᅾ㞟୰࡛⌧ࡣࢱ࣮ࢹ ࡢෆࠖࠕᤵᴗࠊࡀ⩦ᕫㄪᩚᏛ⮬ࡢእࠖࠕᤵᴗࠊ୰࡛ࡢࡳ⤌ᯟࡢ

༠ാᏛ⩦ࢆ㏻ࡢࡑࡓࡲࠊࡢࡿࡌ⏕࠺ࡼࡢ࡚ࡋ㐣⛬࡚࠸࠾Ꮫ⩦⪅⮬㌟ࡀ᭷ࡿࡍせᅉᏛ⩦⪅ྲྀࢆ

 ࠋࡿࡵ㐍ࢆศᯒࠊࡾ⤠ࢆⅬ↔ࡢࡿࡍ⏝స࠺ࡼࡢࡀቃ⎔ࡃᕳࡾ

 
3. ⤖ᯝ 
� Ⓨ⾲᭱ࠊࡣ᪂ࡢࡑࢱ࣮ࢹࡢศᯒ⤖ᯝࢆヲ⣽ሗ࿌ྠࡓࡲࠋࡿࡍࠊᩍ⫱ⓗ♧၀ࢱ࣓ࠊ࡚ࡋ

ㄆ▱᪉␎࠸ࡼࡾࡼࡢᣦᑟ᪉ἲࢆᥦࡿࡍணᐃ࡛ࠋࡿ࠶ 

 

 

ὀ 
᪉ࡢ௨እࢀࡑࠊࡣࡵࡓࡍ࡞ࡇ࠸ࢆ␎ㄆ▱᪉ࢱ࣓ࠊࡀࡿ࠸࡚ࡆୖࡾྲྀࡶ␎᪉ࡢㄆ▱᪉␎௨እࢱ࣓ .1

 ࠋࡿ࠸࡚ࡋ㉳ᅉࡇࡿ࠶ࡀᚲせࡿ࡞࠺ࡼࡿ࠼ࠊࡕᣢࢆ㆑▱ࡶ࡚࠸ࡘ␎

 

ཧ⪃ᩥ⊩ 
Goh, C. (2008). Metacognitive instruction for second language listening development: theory, practice and research 

implications. RELC, 39, 188-213. 

Graham, S., & Macaro, E. (2008). Strategy instruction in listening for lower-intermediate learners of French. 

Language Learning, 58, 747-783. 

Ikeda, M. (2007). EFL reading strategies: Empirical studies and instructional model. Tokyo: Shohakusha. 

Plonsky, L. (2011). The effectiveness of second language strategy instruction: A meta-analysis. Language Learning, 
61, 993-1038. 

 

༠ാᏛ⩦ࡾࡼ⮬ᕫㄪᩚᏛ⩦࠺ࡼࡢࡣⓎࡿࢀࡉ㸸

࡚ࡋࡊࡵࢆᣦᑟࡢ␎ㄆ▱᪉ࢱ࣓࠸ࡼࡾࡼ

ࡵࡌࡣ

ᡭ㡰

ཧຍ⪅

ᡭ㡰
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➹グ㸪ᐇᢏ㸪ព㆑ㄪᰝ᳨ࡽドࡿࡍ㡢ኌᏛ⩦㡯┠ࡢᐃ╔㸸 

ㄒᙉໃ࡚࠸ࡘࣥࣙࢩ࣮ࢿࢺࣥ 
 

ሯ ᮅ⨾㸦㜰ዪᏛ㝔▷ᮇᏛ㸧 
ୖ⏣ ὒᏊ㸦㜰ዪᏛ㝔Ꮫ㸧 

 
 㸪Ⓨ㡢ᣦᑟࣥࣙࢩ࣮ࢿࢺࣥ㸪ព㆑ㄪᰝ㸪ᙉໃ㸪ࢺࢫࢸ㸸 Ⓨ㡢デ᩿ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
ᮏⓎ⾲ࡣ㸪Ꮫ࡛ࡢⱥㄒ㡢ኌᏛࡢ㏻ᖺᤵᴗࡿࡼᏛ⩦㡯┠ࡢᐃ╔ࢆ㸪➹グ㸪ᐇᢏ㸪ព㆑ㄪᰝࡢ 3 Ⅼ

࡚࠸ࡘࣥࣙࢩ࣮ࢿࢺࣥㄒᙉໃࡣ㸪ᅇࡕ࠺ࡢ┠㡢ኌᏛ⩦㡯ࠋࡿ࠶ሗ࿌࡛ࡢᯝ⤖ࡓࡋᐹ⪄ࡋド᳨ࡽ

 ࠋࡿࡍド᳨ࢆኚࡢ
Ⓨ㡢ᣦᑟࡢ๓ᚋ࡚࠸ࡘຠᯝ᳨ࢆドࡿ࠸࡚ࡋඛ⾜◊✲ࡣ㸪Ꮫ⏕ᑐ㇟ࡢ㏻ᖺࡢ㡢ኌᏛᣦᑟ๓ᚋࡢᐇᢏ

ホ౯᳨ࡿࡼド㸦ྜྷ⏣㸪2006㸧㸪୰Ꮫ⏕ᑐ㇟ࡢ 5 ᪥㛫ࡢⓎ㡢ᣦᑟࢆᐇᢏព㆑ㄪᰝ᳨࡛ド㸦ᮌ⃝㸪2013㸧㸪
୰Ꮫ⏕ᑐ㇟ࡢ 2 ㏻ᖺࡢ㸪Ꮫ࡛ࡀࡿࢀࡽࡳࡀ࡞ᐇᢏ࣭ព㆑ㄪᰝ㸦す㔝࣭⊧⏣, 2014㸧Ⓨ㡢ᣦᑟἲࡢࡘ

ᤵᴗࡢ๓ᚋኚࢆ➹グ㸪ᐇᢏ㸪ព㆑ㄪᰝࡢ 3 Ⅼࡽㄪᰝࠋ࠸࡞ࢀࡽࡳࡣࡢࡶࡓࡋከ᪉ྥࡢࡽㄪᰝࢆ⤌

 ࠋࡿࡍド᳨ࢆᛶ⬟ྍࡢⓎ㡢ᣦᑟ࡞ຠᯝⓗࡾࡼ㸪࡛ࡇࡿࡍᢕᥱࢆ≦⌧࡚ࡏࢃྜࡳ
 

2. ㄪᰝ᪉ἲ 
2.1 ཧຍ⪅ᐇᮇ 
ㄪᰝཧຍ⪅ࡣⱥㄒ㡢ኌᏛཷࢆㅮࡿࡍᏛ 1 ᖺ⏕ 2 ࡢࢫࣛࢡ 35 4ࠋྡ ᭶ึࡢᅇᤵᴗࡧࡼ࠾ 1 ᭶᭱ࡢ⤊ᤵ

ᴗࡢィ 2 ᅇ㸪➹グࢺࢫࢸ㸪ᐇᢏ࡚ࡋⱥᩥࡢࢢࣟࢲ㘓㡢㸪࡚ࡋࡑព㆑ㄪᰝࠋࡓࡗ⾜ࢆᐇᢏ➹グࢸ

 ࠋࡓࡋᐇ㡰ࡢࢺࢫࢸ㸪ᐇᢏ㸪ព㆑ㄪᰝ㸪➹グࡵࡓࡿ࠸࡚ࡋ㛵㐃ࡀෆᐜࡢࢺࢫ
 
2.2 ᡭ㡰 
2.2.1 ᐇᢏࢺࢫࢸ 
ᐇᢏࡣ࡛ࢺࢫࢸ㸪➹グ࡛ࢺࢫࢸၥࡿࢀࢃ༢ㄒࢆࢢࣟࢲࡴྵࢆ࣮ࣥࢱࣃ࣭ࣥࣙࢩ࣮ࢿࢺࣥࡸ㘓㡢

⣙ࡣࡉ㛗ࡢࢢࣟࢲࠋࡓࡋᅇࢆࣝࣇ㸪㡢ኌࡏࡉ 120 ㄒ࡛ࡾ࠶㸪➹グࡢㄒᙉໃၥ㢟࡛ၥࡿࢀࢃ 6
༢ㄒ 5 ✀㢮ࡴྵࢆ࣮ࣥࢱࣃ࣭ࣥࣙࢩ࣮ࢿࢺࣥࡢ 6 CALLࠋࡿ࠸࡚ࡗධࡀᩥ ᩍᐊ࡛㸰ศ㛫ࣉࣜࢡࢫࡢ

ࣇㄆᚋ☜ࢆࡇࡓฟ᮶ࡀࣝࣇ㡢ኌࡓࢀࡉ㘓㡢㸪ṇᖖࡋࢺ࣮ࢱࢫࢆ㘓㡢㯲ㄞᚋ㸪ྠࢆࢺ

⪅ᚋᢸᙜࡢࡑ㸪ࡋᅇࢆࣝ 2 ࡿࡍ㛵㐃ࢺࢫࢸ㸪➹グࡣ᥇Ⅼࠋࡓࡋ᥇Ⅼࡀྡ 6 ༢ㄒࡢㄒᙉໃ 5 ✀㢮ࡢ

ࡴྵࢆࣥࣙࢩ࣮ࢿࢺࣥ 6  ࠋࡓࡗ⾜ࢆุ᩿ࡢṇㄗ࡚ࡗ⤠ࡳࡢᩥ

 
2.2.2 ព㆑ㄪᰝ 
ព㆑ㄪᰝࡣ㸪4 ᭶ 1 ᭶ࡢࢀࡒࢀࡑࡢⅬ࡛ࡢཧຍ⪅ࡢ㐩ᡂᗘࢆ㸪Ⓨ㡢グྕࡢㄞࡳ㸪Ⓨ㡢ࡢṇ☜ࡉ㸪

ㄒᙉໃ㸪ࣥࣙࢩ࣮ࢿࢺࣥ㸪࣒ࣜࢬ㸪㡢ࡾࡀ࡞ࡘࡢ㸪༊ษࡾ㸪⾲⌧ㄞࡳ㸦ឤࡓࡵࡇࢆⱥᩥࡢㄞࡳ㸧

࡚࠸ࡘ 5 ௳ἲ࡛ᅇ⟅ࢆồࠋࡓࡵ 
 

2.2.3 ➹グࢺࢫࢸ 
⛉ᩍࡢ⾜⌧∧㸪ᪧࢆ㸦ሯ࣭ୖ⏣ 2012㸧ࢺࢫࢸグ➹ࡓ࠸⏝㸪Ⓨ㡢Ꮫ⩦ᒚṔㄪᰝ࡛ࡣࢺࢫࢸグ➹ࡢࡇ
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᭩ศᯒ⤖ᯝ㸦ୖ⏣࣭ሯ 2011㸪ୖ⏣࣭ሯ 2014㸧ࢆ㋃࡚࠼ࡲᨵゞࠋࡿ࠶࡛ࡢࡶࡓࡋタၥࡣ 4 㡢ኌᣦࡢࡘ

ᑟ㡯┠㸦Ⓨ㡢グྕ㸪ㄒᙉໃ㸪ࣥࣙࢩ࣮ࢿࢺࣥ㸪ᩥࡿࡅ࠾ពࡢࣉ࣮ࣝࢢ༊ษࡾ㸧࡛ᵓᡂࡋ㸪ᖹ᫆࡞ㄒ

ᙡࡸⱥᩥࢆ⏝ࡋ㸪タၥᩘࡶ㓄៖4ࠋࡓࡋ ࡣ࡚࠸ࡘタၥ㡯┠୰㸪ᙉໃࡢࡘ 6 ಶࡢከ㡢⠇ㄒ࡚࠸ࡘṇ

Yes-Noࡣ࡚࠸ࡘࣥࣙࢩ࣮ࢿࢺࣥࡓࡲタၥ㸪ࡪ㑅ࡽ⊫㑅ᢥࢆࡢࡶࡓ࠸ࡘࡢᙉໃグྕࡃࡋ ၥᩥ㸪2
✀㢮ࡢၥモၥᩥ㸪⫯ᐃᩥ㸪㑅ᢥၥᩥ㸪ิᣲᩥࡢ㸴ᩥィ㸷࢝ᡤࡢኚㄪ㒊ศ㸦 㸧ࡁ⨨ࢆ㸪ᅇ⟅ࢆ

࡛ᅖ࠺ࡼࡴồࠋࡿ࠶࡛ࡢࡶࡓࡵᅇ⟅ไ㝈㛫ࢆタࡎࡏࡣࡇࡿࡅᐇࠋࡓࡋ᥇Ⅼࡢࢀࡒࢀࡑࡣ㡯┠ࡈ

ィⅬ㸦ᙉໃྜ 6 Ⅼ‶Ⅼ㸪ࣥࣙࢩ࣮ࢿࢺࣥ 6 Ⅼ‶Ⅼ㸧ࢆ⟬ฟࠋࡓࡋ 
 
3. ⤖ᯝ 
㏻ᖺࡢᏛ⩦ࡢ๓ᚋ࡛ẚ㍑ࡓࡋ⤖ᯝ㸪ᙉໃࡣ࡚࠸ࡘࣥࣙࢩ࣮ࢿࢺࣥ㸪➹グ㸪ᐇᢏࡶᖹᆒⅬࡣ

㸦➹グ㸦ྛࠋࡓࡗศࡀࡇࡿ࠸࡚ࡋ╔ᗘᐃ⛬ࡿ࠶ࡶࡽࡕ㸪ࡋ᪼ୖ 6 Ⅼ‶Ⅼ㸧㸸ᙉໃ 4.78 5.22 Ⅼ㸪ࣥ

ࣥࣙࢩ࣮ࢿࢺ 3.95 5.24 Ⅼ㸪ᐇᢏ㸦ྛ 6 Ⅼ‶Ⅼ㸧㸸ᙉໃ 5.27 5.59 Ⅼ㸪ࣥࣙࢩ࣮ࢿࢺࣥ 3.51 4.65 Ⅼ㸧

࣮ࢿࢺࣥ㸦㸩1.29㸧㸪 ᐇᢏࣥࣙࢩ࣮ࢿࢺࣥ㸪➹グࡣᖜࡧఙࡢࢺ࣏ࣥሙྜ㸪ࡓぢู┠㸪㡯ࡋࡔࡓ

ࢩ࣮ࢿࢺࣥ㸪ࡾࡲࡘࠋࡓࢀࡽࡳࡀ␗ᕪ㸦㸩1.14㸧㸪 ➹グᙉໃ㸦㸩0.44㸧㸪 ᐇᢏᙉໃ㸦㸩0.32㸧ࣥࣙࢩ

㸪ࡿ࡞㡢ㄞ࡞༶⯆ⓗࡣㄒᙉໃ࠸ࡋṇࡢከ㡢⠇ㄒ㸪㏫ࡃࡍࡸฟࡀᏛ⩦ຠᯝࡶᐇᢏࡶグ➹ࡣࣥࣙ

⌮ㄽ࡛ࡢࡑࡶ࡚࠸࡚ࡗࢃ㏻ࡢࡾⓎ㡢ࠋࡓࡗࢃࡀࡇࡿ࠶ࡀࢫ࣮ࢣ࠸࡞ࡽ⮳ 
ࡢᏛ⩦ᚋࡢ㏻ᖺࡓࡲ 1 ᭶ࡢព㆑ㄪᰝ࣭➹グ࣭ᐇᢏࡢⅬᩘࡢ┦㛵ࢆぢ࡚ࡿࡳ㸪ᙉໃࡣព㆑➹グ㸪

 ࠋ㸸r=.313㸧ࣥࣙࢩ࣮ࢿࢺࣥ㸦ᙉໃ㸸r=.372㸧㸦ࡓࢀࡽࡳࡀ㛵┦ࡸࡸᐇᢏព㆑ࡣࣥࣙࢩ࣮ࢿࢺࣥ
 
4. ⪃ᐹ 
ከ㡢⠇ㄒࡢㄒᙉໃࣥࣙࢩ࣮ࢿࢺࣥὀ┠ࡋ㸪➹グ㸪ᐇᢏ㸪ព㆑ㄪᰝࡢ 3 Ⅼ᳨ࡽドࡓࡋ⤖ᯝ㸪

ࡘ㸪ㄒᙉໃࡋࡋࠋࡓࢀࡉ♧ࡀࡇ࠸ࡍࡸฟࡀᏛ⩦ຠᯝࡶᐇᢏࡶグ➹ࡣ࡚࠸ࡘࣥࣙࢩ࣮ࢿࢺࣥ

♧ࡶࡇࡿ࠶ࡀࢫ࣮ࢣ࠸࡞ࡽ⮳Ⓨ㡢ࡢࡾ㏻ࡢࡑࡶ࡚࠸࡚ࡗࢃ㸪⌮ㄽ࡛ࡿ࡞㡢ㄞ࡞༶⯆ⓗࡣ࡚࠸

ࠖࡿࡁ࡛ࠕ㸪ࡀࡓࡗ࠶ࡶࡢࡶࡿࢀࡽࡳࡀ㛵┦࠸ᙅࡸࡸ㸪ࡣ࡚࠸ࡘࢺࢫࢸࡢࢀࡒࢀࡑព㆑ㄪᰝࠋࡓࢀࡉ

グ➹࡞࠺ࡼࡢᅇࠋࡓࡗศࡶࡇ࠸࡞ࡣᐜ࡛᫆ࡣࡇࡿࡍⓎࢆᐇຊࡶ࡛ࢺࢫࢸࡢ㸪ᐇ㝿࡚ࡋព㆑

ྍࡿࡁ࡛⏝ά࡚ࡋࢺࢫࢸデ᩿࡚࠸ࡘⓎ㡢ࡢ㸪Ꮫ⩦๓ᚋ࡛ࡇࡿࡍ⢭ᰝࡾࡼࢆෆᐜࡢࢺࢫࢸࡢᐇᢏࡸ

⬟ᛶࡶឤࠋࡿ࠸࡚ࡌᏛ⩦⪅ྛࠎ⤖ᯝࢆ㑏ඖ࡛ࡢ࣒ࢸࢫࢩ࡞࠺ࡼࡿࡁᥦ୍ࡢṌࢆࡇࡿ࡞㢪ࠋ࠺ 
 
ཧ⪃ᩥ⊩ 
ᮌ⃝ⱥᏊ (2013).  ᫂♧ⓗⓎ㡢ᣦᑟࡀ୰Ꮫ⏕ࡢⱥㄒᏛ⩦ࡿ࠼ᙳ㡪 㡢ኌࡧࡼ࠾ࣝ࢟ࢫⱥ༢ㄒᏛ⩦

᪉␎࡚ࡋ┠╔ ࠗ㛵ᮾ⏥ಙ㉺ⱥㄒᩍ⫱Ꮫ࠘27㸪 99-112.  
す㔝୍ᮁ࣭⊧⏣ⱥఙ (2014). ࡓࡅྥࢺࢫࢸࣥࢥࢳ࣮ࣆࢫⓎ㡢ᣦᑟࡢ㛤Ⓨ࣭ᐇ㊶ 1 ㊶ᩍ⫱ᐇࡢ᭶࢝

ࡽ  ࠗ୰ᅜᆅ༊ⱥㄒᩍ⫱Ꮫ◊✲⣖せ࠘44㸪 51-60.  
ሯᮅ⨾࣭ୖ⏣ὒᏊ (2012). ୰Ꮫ࣭㧗ᰯ࡛ࡢⓎ㡢Ꮫ⩦ᒚṔᐃ╔ᗘ̺Ꮫ㸯ᖺ⏕ࢺ࣮ࢩࢡࢵ࢙ࢳࡢ㉁

ၥ⣬ࡀ♧၀̺ࠗࡢࡶࡿࡍ㜰ዪᏛ㝔Ꮫ⣖せ࠘8㸪 1-27. 
ୖ⏣ὒᏊ࣭ ሯᮅ⨾ (2011). Ⓨ㡢㡢ኌࡳࡃࡋࡢ↔Ⅼࡓ࡚࠶ࢆ୰Ꮫᰯⱥㄒᩍ⛉᭩ศᯒ̺ࡢࢺࢵࣉࣥᇶ

 .㜰ዪᏛ㝔Ꮫ⣖せ࠘7㸪 15-32̺ࠗࡿࡍᐹ⪄ࢆ♏
ୖ⏣ὒᏊ࣭ ሯᮅ⨾ (2014). ୰Ꮫᰯⱥㄒ᳨ᐃᩍ⛉᭩ࡿࡅ࠾㡢ኌᣦᑟ㡯┠ࡢศᯒ̺᪂ᪧᏛ⩦ᣦᑟせ㡿࡛ࡢ

 .㜰ዪᏛ㝔Ꮫ⣖せ࠘10㸪 1-15̺࡚ࠗ࠸ࡘኚࡢ࠸ᢅ
ྜྷ⏣ᘯᏊ (2006).  FACETS ศᯒࡿࡼⱥㄒ㡢ኌホ౯ࡿࡅ࠾ホᐃ⪅᳨ࢫࣂドࠗᏛⱥㄒᩍ⫱Ꮫ

࠘43㸪 73-85.  

➹グ㸪ᐇᢏ㸪ព㆑ㄪᰝ᳨ࡽドࡿࡍ㡢ኌᏛ⩦㡯┠ࡢᐃ╔㸸

ㄒᙉໃ࡚࠸ࡘࣥࣙࢩ࣮ࢿࢺࣥ

ࡵࡌࡣ

ㄪᰝ᪉ἲ

ཧຍ⪅ᐇᮇ

ᡭ㡰

ᐇᢏࢺࢫࢸ

ព㆑ㄪᰝ

➹グࢺࢫࢸ
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⤖ᯝ⪃ᐹ

ཧ⪃ᩥ⊩

 

᪥ᮏேⱥㄒᏛ⩦⪅ࡢⱥᩥ⏘ฟ㐣⛬ࡢศᯒ 
 

㜰  ୖ ㎮ஓ㸦ᗈᓥᏛ㸧 
 

 ⛬㸪⏘ฟ㐣ࢫࣃ࣮ࢥ㸪ࢢࣥࢸࣛ 㸸ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
ᮏ◊✲ࡢ┠ⓗࡣ㸪᪥ᮏேⱥㄒᏛ⩦⪅ࡀⱥసᩥࡿࡍࢆ㝿㸪࡞࠺ࡼࡢ㐣⛬ࢆ⤒࡚ⱥᩥࢆ⏘ฟࡢࡿ࠸࡚ࡋ

ࡸᙳ࢜ࢹࣅ㸪ࡵࡓࡿࡍほᐹࢆ⛬㐣࠺⾜ࢆ㸪ⱥసᩥࡣ࡛ࡲࢀࡇࠋࡿ࠶࡛ࡇࡿࡍࡽ᫂ࢆ

think-aloud ἲࢆ࡞⏝ࡢື⾜࡚ࡋヲ⣽ࢆศᯒࡢࡢࡶࡓࡁ࡚ࢀࡉ㸦Harvey and Yuill, 1997 ࢱ࣮ࢹ㸧㸪࡞

㞟ࡢຠ⋡ᛶࡢᝏࡸࡉ⭾࡞సᴗ㛫ࡀ㞀ᐖࡾ࡞㸪ィ㔞ⓗ࡞ศᯒࡣࡇ࠺⾜ࢆᐜ࡛᫆ࠋࡓࡗ࡞ࡣ 
㏆ᖺࡢᏛ⩦⪅ࡢࢫࣃ࣮ࢥᵓ⠏࣭ศᯒࡾࡼ㸪ⱥㄒᏛ⩦⪅ࡀసᩥࢆ⌧⾲࡞࠺ࡼࡢከ⏝ࡢࡿ࠸࡚ࡋ

ࡿ࠶ࡘࡘࢀࡉࡽ᫂ࡀࡢࡿࢀࡽぢࡀᕪ࡞࠺ࡼࡢ㸪ࡽẚ㍑ࡢ⌧⾲࠺ࡀ⪅㸪ẕㄒヰࡓࡲ㸪

㸦Aijmer, 2002 ᯝ࡛ࠖ⤖ࠕࡢసᩥࡣࡢࡶ࡞⬟ほᐹྍ࡛ࢫࣃ࣮ࢥ⪅⩦㸪Ꮫࡽࡀ࡞ࡋࡋࠋ㸧࡞ ࠖ⛬㐣ࠕ㸪ࡾ࠶

ࡣࡇࡿࡍศᯒࢆࡢࡓࡗ࠶ࡀヨ⾜㘒ㄗ࡞࠺ࡼࡢ࡛ࡲࡿ⮳⌧⾲ࡓࢀ᭩㸪᭱⤊ⓗࡵࡓ࠸࡞ࡣ࡛

㞴࡛ࡇࡑࠋ࠸ࡋᮏ◊✲࡛ࡣ㸪࡛ୖࢱ࣮ࣗࣆࣥࢥධຊᩥࡓࢀࡉᏐิࢆグ㘓ࢆ࣒ࢸࢫࢩࡿࡍ⏝࡚ࡋᏛ⩦⪅

 ࠋࡓࡋࡇ࠺⾜ࢆศᯒࡢ⛬㐣ࡢࡑ⌧⾲ࡿࢀࡉ㸪⏘ฟࡋグ㘓ࢆ⛬ⱥᩥ⏘ฟ㐣ࡿࡼ
 

2. ᡭ㡰 
2.1 ㄪᰝཧຍ⪅ 
ᮏ◊✲࡛ࡣ㸪᪥ᮏேᏛ⏕ࡢⱥㄒᏛ⩦⪅ࡢ୰࡛ࡶ㸪⩦⇍ᗘࡀ୰⣭ࣞࡿ࠶ࣝ࣋Ꮫ⩦⪅ 94 ྡศࢱ࣮ࢹࡢ

TOEIC IPࡢ⪅⩦Ꮫࡓࡗ࡞⪅㇟ᑐࠋࡓࡋ㞟ࢆ ࡣࢥࢫᖹᆒࡿࡅ࠾ࢺࢫࢸ 479.5 Ⅼ㸦ᶆ‽೫ᕪࡣ 69.9㸧
ࡣ㸪᭱పⅬࡾ࠶࡛ 305 Ⅼ㸪᭱㧗Ⅼࡣ 655 Ⅼ࡛ࠋࡓࡗ࠶ 

 
 ศᯒᡭ㡰㞟᪉ἲࡢࢱ࣮ࢹ 2.2
ศᯒ࡚ࡋࢱ࣮ࢹ⏝ࡣࡢࡓࡋ㸪ࡑࡼ࠾ 4 ࣨ᭶Ώ࡚ࡗ㛤ㅮࡢࢢࣥࢸ࣭ࣛࢡࢵ࣑ࢹ࢝ࡓࢀࡉᇶ

ᮏࢆᏛࡪᤵᴗ࡚࠸࠾㸪ᏛᮇึࡢᮇᮇᮎࠕᏛᰯᩍ⫱ ࠋࡿ࠶࡛ࢱ࣮ࢹసᩥࡓࢀ᭩࡛ࢡࢵࣆࢺ࠺࠸ࠖ

Ꮫ⩦⪅ࡀཧ↷≀ࢆࡎࢃ㸪㛫ไ㝈ࡿ࠶ࡀ୰࡛㸪ࡢࡑⅬ࡛᭷ࡿ࠸࡚ࡋ▱㆑࡛ࡳࡢ᭩ࡾ࠾࡚ࢀ㸪⾲ 1
 ࠋࡓࢀࡉ᮲௳࡛㞟࡞࠺ࡼࡍ♧࡛
ࢆ࣒ࢸࢫࢩグ㘓ࡢධຊࢻ࣮࣮࣎࢟ࡓࡋసᡂࡀ㸪ᮡᾆṇẶ㸦ྡྂᒇᏛ㸧ࡣ࡚ࡗࡓ࠶㞟ࡢࢱ࣮ࢹ

୍㒊ᨵኚ࡚ࡋ⏝ࡣ࣒ࣛࢢࣟࣉࡢࡇࠋࡓࡋ㸪Hot Soup Processor㸦HSP㸧࠺࠸ゝㄒ࡚ࡗࡼసᡂ࡚ࢀࡉ

㸪ᅗࡣධຊ⏬㠃ࠋࡿࡍ༢࡛グ㘓⛊࣑ࣜࢆ㛫ࡢࡢࡑࡸᏐᩥࡢ㝿ࡓࢀࡉࣉࢱࡀ㸪ᩥᏐࡾ࠾ 1࣭ᅗ 2
 ࠋࡿ࠸࡚ࡗ࡞ࢫ࢙ࣇ࣮ࢱࣥࡿࡁ㞟୰࡛ࡇࡿࡍධຊࢆ㸪ⱥᩥࡋࡢࡶ࡞㸪ᴟຊ⡆⣲࠺ࡼࡍ♧

 
 ⾲ 1.  

ⱥసᩥࡢᥦฟᮇ㞟ࡢ᮲௳ 

ᤵᴗ άືෆᐜ 㛫ไ㝈 ཧ↷≀  ࢡࢵࣆࢺ
Week 1/2 㸯ᅇ┠ࡢసᩥ㞟 50 ศ㛫 ࡋ࡞ Ꮫᰯᩍ⫱ 
Week 2/3-14 ྛ✀₇⩦ ࢺࣂࣝ ࡾ࠶ ࡋ࡞ 
Week 15 㸰ᅇ┠ࡢసᩥ㞟 50 ศ㛫 ࡋ࡞ Ꮫᰯᩍ⫱ 
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㞟ࡓࡋⱥసᩥࡕ࠺ࡢࢱ࣮ࢹ㸪᭱ ⤊ⓗ⏘ฟࡓࢀࡉ㧗㢖ᗘ⾲⌧࡚ࡋ㸪 N-gram ⾲⌧㸦2-gram㸪3-gram㸪

4-gram㸧ࢆᢳฟࡶࡿࡍ㸪ࢆ⌧⾲ࡢࡑ⏘ฟࡓࡗ⮳ࡿࡍ㐣⛬ࢆศᯒࠋࡓࡋලయⓗࡣ㸪ྛᏛ⩦⪅ࡢ

㸪㧗㢖ࡵồࢆ㜈್ࡿࡁ࡛ࡢࡇࡍ࡞ࡳࠖ␃ࠕ࠸࡞࠸࡚ࡗ⾜ࢆࢢࣥࣆࢱ㸪ࡶࢆᗘ㏿ࢢࣥࣆࢱ

ᗘ⾲⌧ࢆ⏘ฟࡿࡍ㐣⛬࡚࠸࠾㸪␃ࡀ㉳ࡃ࡞ࡇࡿࡇ⏘ฟࢆ࠺ࡿ࠸࡚ࢀࡉศᯒࠋࡓࡋ 

 

3. ⤖ᯝ⪃ᐹ 
ศᯒࡢ⤖ᯝ㸪ࡎࡲ㸪ᅇࡢㄪᰝ༠ຊ⪅ࡽᚓࡓࢀࡽసᩥ࡚࠸࠾ࢱ࣮ࢹ㸪in theࡸ there is2ࡓࡗ࠸-gram

⾲⌧㸪a lot of ࡸ I think that ࡞࠺ࡼࡢ 3-gram ⾲⌧㸪࡚ࡋࡑ㸪it is important to ࡸ I think it is ࡓࡗ࠸ 4-gram

⪅⩦ⱥㄒᏛࡿ࡞␗ࡣ⪅ㄪᰝ༠ຊࡢ㸪ᅇࡣᯝ⤖ࡢࡇࠋࡓࡗศࡀࡇࡿ࠸࡚ࢀࡉ㧗㢖ᗘ࡛⏘ฟࡀ⌧⾲

㜰ࡓࡗ⾜࡚ࡋᑐ  ୖ ᗘ⇍⩦ࡢࣝ࣋㸪୰⣭ࣞࡀ⌧⾲ࡓࢀࡽ㸪ᅇ࡛ᚓࡾ࠾࡚ࡋ㢮ఝㄪᰝ⤖ᯝࡢ (2013)

 ࠋࡓࡗࢃࡀࡇࡿࢀࡉฟ⏘࡚ࡋඹ㏻ࡑࡼ࠾࠾࡚ࡗࡼ⪅⩦Ꮫࡢ

ḟ㸪ᢳฟࡓࢀࡉ㧗㢖ᗘ⾲⌧ࡀ㸪࡞࠺ࡼࡢ㐣⛬ࢆ⤒࡚⏘ฟࡿ࠸࡚ࢀࡉ㸪ࡓࡲ㸪␃ࡇࡿࡌ⏕ࡀ

㸪2-gramࢁࡇࡓࡋศᯒࢆࡿ࠸࡚ࢀࡉฟ⏘ࡃ࡞ 㸪ࡣሙྜࡢ⌧⾲࠸࡞ᑡࡢẚ㍑ⓗㄒᩘ࡞࠺ࡼࡢ⌧⾲

ࡏࡉࡌ⏕ࢆ␃㸪ࡿ࠼ቑࡀㄒᩘ࠺ࡼࡢ㸪4-gramࡀࡿࢀࡉほᐹࡀࡿࡁฟ࡛⏘ࡃ࡞ࡇࡿࡌ⏕ࡀ␃

࠸࠾ሙྜࡿࡍฟ⏘ࢆ⌧⾲ࡢ㸪㧗㢖ᗘ⾲⌧௨እࡓࡲࠋࡓࡗ࡞ࢀࡽぢࡃከࡣࡿࡁฟ࡛⏘ࡃ࡞ࡇࡿ

㸪1ࡃከࡀࡇࡿ࠸࡚ࡋฟ⏘ࡽࡀ࡞ࡋ㏉ࡾ⧞ࢆヨ⾜㘒ㄗࡓࡗ࠸๐㝖ࡸಟṇࡢ⌧⾲㸪ࡣ㸪యⓗࡶ࡚

㸪1ࡸࡿ࠸࡚ࡌ⏕ࡀ␃༢ㄒෆ࡛ࡢࡘ ㄒࡣࡃࡋࡶ 2 ㄒࢆ␃ࡃ࡞ࡇࡿࡍ⏘ฟࡿࡍࡀከᩘࢆ༨

ࡿࢀ⌧ሙྜ㸪㧗㢖ᗘ࡛ࡢ⪅⩦᪥ᮏேⱥㄒᏛࡢࣝ࣋㸪୰⣭ࣞࡽᯝ⤖ࡢࡇࠋࡓࡵ 3-gram ࡸ⌧⾲ 4-gram ⾲

㸪1ࡘࡘࢀࡉ㏉ࡾ⧞ࡀ␃ࡿࢀࢃᛮࡢࡶࡿࡼ᥎ᩙࡸ⪄㸪ᛮࡣ⌧ ㄒࡣ࠸ࡿ࠶ 2 ㄒ⛬ᗘࡢ⏘ฟࡀ㐃ࡗ࡞

 ࠋࡿࢀࡉ၀♧ࡀᛶ⬟ྍ࠸࡞࠼⾜༑ศࡀ⌮ゝㄒ⏘ฟ࣭ฎࡢ༢࡛࡞ࡁࡾࡼ㸪ࡾ࠶ᯝ࡛⤖ࡓ

 

ཧ⪃ᩥ⊩ 
Aijmer㸪K. (2002). Modality in advanced Swedish learners' written interlanguage. In Granger, S., J. Hung, and S. 

Petch-Tyson. (Eds.), Computer Learner Corpora, Second Language Acquisition and Foreign Language Teaching 

(pp. 55Ѹ76). Amsterdam: John Benjamins. 

Harvey, K and Yuill, D. (1997). A study of the use of monolingual pedagogical dictionary by learners of English 

engaged in writing. Applied Linguistics, 18(3), 253-278. 

㜰ୖ㎮ஓ (2013). ⦪᩿ⓗᏛ⩦⪅ࡓ࠸⏝ࢆࢫࣃ࣮ࢥⱥㄒ⾲⌧ࡢ⤒ኚࡢศᯒ ࠗᗈᓥእᅜㄒᩍ⫱◊✲ 1࠘7, 

93-103. 

᪥ᮏேⱥㄒᏛ⩦⪅ࡢⱥᩥ⏘ฟ㐣⛬ࡢศᯒ

ࡵࡌࡣ

ᡭ㡰

ㄪᰝཧຍ⪅

ศᯒᡭ㡰㞟᪉ἲࡢࢱ࣮ࢹ
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ㄒᙡㄆ㆑ࡢ⮬ືࢆ ᐃࡿࡍ 

 ド᳨㛤Ⓨࡢࢺࢫࢸⱥㄒㄒᙡࣥࣛࣥ࢜
 

ᒣෆ ㇏㸦ᮾிᅜ㝿Ꮫ㸧 

ᓟᯇ ಙ᫂㸦ᮾிᏛ㸧 

ᕝᮧ ᫂⨾㸦ᮾிᅜ㝿Ꮫ㸧 

すᕝ 㸦ᮾᾏᏛ㸧 

ຍ⸨ 㞟ᖹ㸦HOYA  㸧ࢫࣅ࣮ࢧ

⸨⏣ 㞞ஓ㸦HOYA  㸧ࢫࣅ࣮ࢧ

 

 ࢺࢫࢸ㸪ㄒᙡࣥࣛࣥ࢜㸸 ㄒᙡㄆ㆑㸪⮬ື㸪ࢻ࣮࣮࣡࢟

 

 ࡵࡌࡣ .1
㏿ㄞࡸከㄞࡣ㸪༢ㄒㄆ㆑ࡀ⮬ືࡋ bottom-up ฎ⌮ࡀ㐍ࡀࡇࡴ㔜せ࡛ࠋࡿ࠶࡛ࡲ㸪ㄒᙡ

ࠋ(Nation & Webb 2011)ࡿ࠸࡚ࢀࡉ㛤Ⓨࡀࢺࢫࢸㄒᙡ࡞ࡲࡊࡲࡉ㸪ࡵࡓࡿ ࢆ࡞ࡉ῝ࡢㄒᙡࡸࢬࢧ

ࡿࡁᐃ࡛ ࢆື⮬ࡢ㸪ㄒᙡㄆ㆑ࡋࡋ L2 ㄒᙡࡣࢺࢫࢸᮍࡔ㛤Ⓨࠋ࠸࡞࠸࡚ࢀࡉᮏ◊✲࡛ࡣ㸪ㄒᙡࢧ

᪂ࡿࡁ࡛ࢡࢵࣂࢻ࣮ࣇ༶ⓗࢆ㸪⤖ᯝࡁᐃ࡛ ࢆ࠸ᗘྜࡢື⮬ࡢ㸪ㄆ㆑࡚࠼ຍㄆ㆑㏿ᗘࢬ

 ࠋࡿࡍド᳨ࢆಙ㢗ᛶጇᙜᛶࡢࡇࡋ㛤Ⓨࢆࢺࢫࢸㄒᙡࣥࣛࣥ࢜࠸ࡋ

 

2. ゝㄒฎ⌮ࡢ⮬ື 
� ゝㄒฎ⌮ࡢ⮬ືࡢᗘྜࡍ♧ࢆ࠸ᣦᶆ࡚ࡋኚືಀ (ᩘCV: coefficient of variation㸧ࡀᥦၐࡿ࠸࡚ࢀࡉ

㸦Segalowitz & Segalowitz 1993; Segalowitz, Segalowitz & Wood 1998; Harrington 2007; Lim & Godforid 2014)ࠋ 

ᥦ♧ࡓࢀࡉ༢ㄒࡀᐇᅾࡿࡍ༢ㄒࢆ࠺Ỵࡿࡵㄒᙡุูㄢ㢟(lexical decision task)ࡧࡼ࠾ᥦ♧ࡓࢀࡉⱥ

ㄆ▱ㄢ㢟࡞࠺ࡼࡢἲᛶุูㄢ㢟㸦grammaticality judgment test㸧ᩥࡿࡵỴࢆ࠺࠸ࡋṇἲⓗᩥࡀᩥ ,࡛ 

ⱥㄒຊࡀ㧗ࡃゝㄒฎ⌮ࡢ⮬ືࡀ㐍ࡿ࠸࡛ࢇᏛ⩦⪅㸪ኚືಀᩘࡀᑠࡀࡇࡿ࡞ࡃࡉሗ࿌ࠋࡿ࠸࡚ࢀࡉ 

 
 㛤Ⓨࡢࢺࢫࢸㄒᙡࣥࣛࣥ࢜ .3

BNC(British National Corpus)ࡢ⣙ 1 ൨ㄒࡢㄒᙡࣜࡽࢺࢫ㸪ฟ⌧㢖ᗘᇶ࡙࡚࠸㸪500 ㄒ㸪1000 ㄒ㸪1500

ㄒ㸪2000 ㄒ㸪3000 ㄒ㸪5000 ㄒ㸪1 ㄒ࠺࠸㸵ࣞࢆࣝ࣋タᐃࢺࢫࢸࡈࣝ࣋ࣞࡋᑐ㇟ㄒᙡࢆᢳฟࠋࡓࡋ 

Ꮫ⩦⪅ࡀㄒᙡࡿࡍࣥࢢࣟࢺࢧ࣭ࢺࢫࢸ㸪⏬㠃ୖⱥ༢ㄒࢀࡑᑐᛂࡿࡍពࡢ࡚࠸ࡘ㑅

ᢥ⫥ࡀᥦ♧ࠋࡿࢀࡉᏛ⩦⪅ࡣ㸪ᥦ♧ࡓࢀࡉ༢ㄒ㐺ࡿࡍពࡃ㏿ࡅࡔࡿࡁ࡛ࢆṇ☜㑅ᢥ࠺ࡼࡿࡍồ

㸵ࡀ༢ㄒࡢࡑ㸪⟆ㄗ⟆ṇࡀ⊫㛫㸦ᛂ㛫㸧㸪㑅ᢥࡢ࡛ࡲࡿࡵỴࢆ⊫㑅ᢥࡽ♧༢ㄒᥦࠋࡿࢀࡽࡵ

 ࠋࡿࢀࡉグ㘓ⓗື⮬ࣂ࣮ࢧ⏝ࢺࢫࢸ㸪ㄒᙡࡀ➼ࡿࡍᒓࢀࡢࣝ࣋ࣞ

ၥࡢᅇ⟅ධຊᚋ㸪ㄒᙡࣞࡈࣝ࣋㸪ṇ⟅⋡㸪ゎ⟅㛫㸪ㄒᙡㄆ㆑ࡢ⮬ືࡢᗘྜࡀ࠸Ꮫ⩦⪅୍

ぴࡢᙧ࡛ࠋࡿࢀࡉࢡࢵࣂࢻ࣮ࣇᮏࢆࢺࢫࢸ㸪ᐃⅬほ ⓗ୍ᐃᮇ㛫ࡈᐇ࣭ẚ㍑࡛ࡇࡿࡍ㸪Ꮫ

 ࠋࡿࡁ࡛ࡀࡇࡿࡍᢕᥱࡀ㐍Ṍࡢṇ☜ᛶ࣭㏿ᗘ࣭⮬ືࡢࣝ࣋ࣞྛࡢㄒᙡㄆ㆑ࡢศ⮬ࡣ⪅⩦

㛤Ⓨࣥࣛࣥ࢜ࡓࡋㄒᙡࡣࢺࢫࢸ㸪ࡢࢺࢫࢸ┠ⓗᛂ࡚ࡌ㸪ᑐ㇟ㄒᙡ⏤⮬ࢆᩘࡢࡑኚࡿ࠼ᰂ㌾ᛶ

ࢆᑐ㇟ㄒᙡࢺࢫࢸ㑅ᢥࠋࡿ࠸࡚ࡗࡶࢆ BNC ࡿ ࢆ㐩ᗘ⇍ࡢㄒᙡࡿࡍ㑅ᢥࡽ proficiency test ࠋࡿ࡞

୍᪉㸪ࢺࢫࢸᑐ㇟ㄒᙡࢆ㸪ᩍ⛉᭩ࡢ➨㸯ㄢࡽ➨㸳ㄢ࡛ࡓࢀࢃㄒᙡࡿࡍᏛ⩦⠊ᅖෆࡢㄒᙡ⩦ᚓࡢ

฿㐩ᗘࡿ ࢆ achievement test  ࠋࡿ࡞ࡶ
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4㸬᳨ドᐇ㦂 
4.1 ᮦᩱ (ㄒᙡࢺࢫࢸ) 
� ᮏ◊✲࡛㛤Ⓨࣥࣛࣥ࢜ࡓࢀࡉㄒᙡࠋࢺࢫࢸᅇࡣ㸪ྛࣞࡽࣝ࣋ 6 ༢ㄒࡀࡈฟ㢟࡛ࡢࡓࢀࡉ㸪㸵

6×ࣝ࣋ࣞ ༢ㄒ=42 ༢ㄒࢺࢫࢸࡀᑐ㇟ㄒࡢࡇࠋࡓࡗ࡞ 42 ಶࡢ༢ㄒ࣒ࢲࣥࣛࡣᥦ♧ࠋࡓࢀࡉ 

4.2 ཧຍ⪅ 
TOEIC  ࠋࡓࢀࡉᐇ㇟ᑐࢆ᪥ᮏேⱥㄒᏛ⩦⪅㸦Ꮫ⏕㸧ࡿ࡞␗ࡢⱥㄒ⇍㐩ᗘࡃᇶ࡙

4.3 ᡭ㡰 
(1) ཧຍ⪅ࡣ㸪ᮏࡢࢺࢫࢸෆᐜ㸪ព㸪ཷࡅ᪉ࡢ࡚࠸ࡘㄝ᫂(2)ࠋࡓ࠸⪺ࢆ ᮏࡢࢺࢫࢸゎ⟅ᙧᘧ័

ࡉ♧ᥦࡀ࡞㛫ࡓࡋせ⟆ṇㄗ㸪ゎࡢ⟆㸪ゎࡣၥ㢟࡛ࣝࣉࣥࢧࠋࡓࡋ⟆ゎၥ㢟ࣝࣉࣥࢧ㸪ࡵࡓࡿࢀ

�(3)ࠋࡓࢀ 42 㢟㐃⥆࡚ࡋゎ⟅ࠋྛࡓࡋ ၥ㢟ࡢゎ⟅ධຊ┤ᚋࡃ࡞ࡣࢡࢵࣂࢻ࣮ࣇ㸪ḟࡢၥ㢟ࡀᥦ♧

㸪ࡁࡘࡽࡤࡢ㛫㸪ゎ⟅㛫ࡓࡋせ⟆ṇㄗ㸪ゎูࣝ࣋ࣞࡢᚋ㸪ㄒᙡ⤊ࡢၥゎ⟅ධຊ (4)ࠋࡓࢀࡉ

ኚືಀᩘ㸦CV㸧୍ࡀぴࡢᙧ࡛ᥦ♧࣭(5)ࠋࡓࢀࡉࢡࢵࣂࢻ࣮ࣇ ཧຍ⪅ࡣ⮬ศࢺࢫࢸࡢ⤖ᯝࢆぢ࡚㸪⮬

ศࡢㄒᙡㄆ㆑࡚࠸ࡘឤࡇࡓࡌ㸪⮬ศࡢᚋࡢㄢ㢟ࡣఱ࡚࠸ࡘ࡞グ㏙࡚ࡋᥦฟ(6)ࠋࡓࡋ� ࢫࢸ

ࡢࣝ࣋ㄒᙡࣞࡢ⪅㸪ཧຍࡋ㜀ぴࢆࢺ࣮࣏グ㏙ࣞࡸᒚṔࡓࢀࡉ✚ࣂ࣮ࢧࡢ⪅ཧຍࡣᐇ⪅㸦ᩍဨ㸧ࢺ

ᢕᥱ㸪ࡧࡼ࠾㸪ᚋࡢㄒᙡᣦᑟࡢィ⏬❧ᙺ❧࡚ࠋࡓ 

 

5. ⤖ᯝ 
ᅇࡢᐇ㦂ࡢ⤖ᯝ㸪(1) 㢖ᗘᇶ࡙ࡃㄒᙡࣞࡢࣝ࣋㞴᫆ᗘࡿࡀୖࡀ㸪ṇ⟅⋡ࡀୗࡾࡀᛂ㛫ࡀ

㛗ࡾ࡞ࡃኚືಀ 㸦ᩘCV㸧ࡀቑຍ࡚ࡋ⮬ືࡢᗘྜࡀ࠸ῶᑡࡇࡿࡍ� (2) ⱥㄒ⇍㐩ᗘࡢ㧗࠸Ꮫ⩦⪅㸪

ṇ⟅⋡ࡾࡀୖࡀᛂ㛫ࡾ࡞ࡃ▷ࡀ CV ⪅㦂ཷࠋࡓࡗࢃࡀࡇࡿࡍቑຍࡀ࠸ᗘྜࡢື⮬࡚ࡋῶᑡࡀ

ࡣᯝ⤖ࡢࡽࢀࡇࠋࡓࡗ࡞ᯝ⤖ࡌྠࡰࡶ࡚ࡋᐇࢆࢺࢫࢸࡌྠ࡚࠼ኚࢆ Segalowitz ࡸ Harrington ඛࡢ

ࡣࢺࢫࢸ㸪ᮏ࡛ࡢࡿࡍ⮴୍ᯝ⤖ࡢ✲◊⾜ L2 ㄒᙡࢬࢧࡢㄆ㆑㏿ᗘࡃ࡞࡛ࡅࡔ㸪⮬ືࡢ ᐃ࡛ࡶ

ጇᙜᛶಙ㢗ᛶࡀࡇࡿ࠶ࡀ☜ㄆࠋࡓࢀࡉ 

 

ཧ⪃ᩥ⊩ 
Harrington, M. (2007). The coefficient of variation as an index of L2 lexical processing skill. School of English, 

Media Studies and Art History, The University of Queensland.  
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comprehension skills, Proceedings of the fourth WorldCALL Conference, 286. 

ㄒᙡㄆ㆑ࡢ⮬ືࢆ ᐃࡿࡍ

ド᳨㛤Ⓨࡢࢺࢫࢸⱥㄒㄒᙡࣥࣛࣥ࢜

ࡵࡌࡣ

ゝㄒฎ⌮ࡢ⮬ື

�

㛤Ⓨࡢࢺࢫࢸㄒᙡࣥࣛࣥ࢜
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776�7H[W�7R�6SHHFK�ྜᡂ㡢ኌ⫗ኌ࡛ࡣᏛ⩦ຠᯝࡿ࡞␗ࡣ�

̿⩦⇍ᗘูぢࡓ᪥ᮏேⱥㄒᏛ⩦⪅ࢢ࣑ࣥࣛࣉࡢຠᯝ᳨ࡢド̿ 
 

ᯇ⏣ ⣖Ꮚ㸦㜰ᕤᴗᏛ㸧 
 

 ᐇ㦂㸪᪥ᮏேⱥㄒᏛ⩦⪅㸪⩦⇍ᗘࢢ࣑ࣥࣛࣉ㸸 TTS(Text-To-Speech)ྜᡂ㡢ኌ㸪⫗ኌ㸪ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
㏆ᖺ㸪㡢ኌྜᡂᢏ⾡ࡾࡼୖྥࡢ㸪እᅜㄒᩍ⫱ࡢ㡢ኌྜᡂࡢࢺࣇࢯά⏝ࡀቑࡢࡑࠋࡿ࠶ࡘࡘ࠼ά

ࡋẚ㍑ሙྜࡓࡋ⏝ࢆ㸦ᮾ㸪2010㸹᯽ᮌ�㸪2008㸧୍᪉࡛㸪⫗ኌࡿࢀࡉᣦࡀⅬ࡞ࠎᵝ࡚࠸ࡘ⏝

࡚㸪ࡢࡑᏛ⩦ຠᯝ᳨ࢆࡢࡿ࡞␗࠺ࡼࡢࡀドࡣ✲◊ࡓࡋᑡࠋ࠸࡞ᮏ◊✲࡛ࡣ㸪≉㡢ኌ༢ㄒㄆ▱

▱ぬᏛ⩦࠺࠸㠃ࡽ㸪᪥ᮏேⱥㄒᏛ⩦⪅ࢆᑐ㇟⩦⇍ᗘࡢᕪࡢࡑࡿࡼᏛ⩦ຠᯝࡢ㐪᳨ࢆ࠸ドࡇࡿࡍ

�ࠋࡓࡗ⾜ࢆᐇ㦂ࢢ࣑ࣥࣛࣉࡓࡋⓗ┠ࢆ

ᮏ◊✲ྠᵝࡢ➨ゝㄒ㸦௨ୗ㸪L2㸧㡢ኌᥦ♧ࢢ࣑ࣥࣛࣉࡿࡼᐇ㦂࡛ࡣ㸪Ꮫ⩦ᮇฎ⌮่ࡓࢀࡉ

⃭ㄒ⩌ࢺࢫࢸࡀᮇ࡛᪂ฟ่⃭ࡢㄒ⩌ࡃ㏿ࡾࡼ㸪ṇ☜ฎ⌮㸦ၐ➼㸧ࠋࡿ࠸࡚ࢀࡽ▱ࡀࡇࡿࢀࡉඛ⾜

≉࡞㡢㡪ⓗࡢ㡢ኌ࡛ࣝ࣋ぬࣞ▱ࡀ⪅⩦㸪Ꮫࢆ⏤⌮ࡿࢀ⌧ࡀຠᯝ㸦Ꮫ⩦ຠᯝ㸧ࢢ࣑ࣥࣛࣉࡢࡇࡣ࡛✲◊

ᛶࢆグ᠈ࡋ㸪⏝ࡋࡿ࠶࡛ࡽࡿ࠸࡚ࡋ㸪ゝㄒࡢ⩦ᚓࢆᨭࡢ࣒ࢬࢽ࣓࢝ࡿ࠼ 1 ࡿ࠸࡚ࡋࡘ

㸦Trofimovich & Gatbonton, 2006 㸧ྜࠋᡂ㡢ኌࡣ⫗ኌẚ㍑࡚ࡋᵓᡂせ⣲ࡀ⤫ไࢆࡇࡿ࠸࡚ࢀࡉ⪃៖

ࡵࡓ࠸ࡍࡸࢀࡉຠ⋡ࡀ⌮ฎࡢࣝ࣋㡢㡪ࣞࡣᡂ㡢ኌྜ࡚ࡗ⪅⩦Ꮫ࠸㧗ࡀ㸪⩦⇍ᗘࡣ࡛✲◊㸪ᮏࡋ

Ꮫ⩦ຠᯝࡣపࡃ㸪⫗ኌࢆ⏝ࡿࡍ᪉ࡀᏛ⩦ຠᯝࡣ㧗࠺࠸࠸௬ㄝࠋࡓ࡚ࡓࢆ�

�

2. ᡭ㡰 
2.1 ཧຍ⪅ 
ཧຍ⪅ࡣ㸪᪥ᮏேⱥㄒᏛ⩦⪅�Ꮫ⏕Ꮫ㝔⏕�80 ⏝ࢆኌ⫗ࡧᐇ㦂ཬࡓ࠸⏝ࢆᡂ㡢ኌྜࠋࡓࡗ࠶࡛ྡ

40ࠎྛࡣ⪅ཧຍࡢᐇ㦂ࡓ࠸ 㸪2࠾࡞ࠋࡿ࠶࡛ྡ Oxford Placement Test (Listening)ࡣᗘ⇍⩦ࡢ⪅ᐇ㦂ཧຍࡢࡘ
� ࠋࡿ࠸࡚ࡋไ⤫࡚࠸⏝ࢆ➼

 
2.2 ᮦᩱ 
ㅖ᮲௳㸦ぶᐦᗘ, 㢖ᗘ, 㡢⠇ ࣙࢩ࣮ࣞࣗࢹ ᩘ, ,ࣥ ㄒ㢌Ꮚ㡢➼㸧ࢆ⤫ไ่⃭ࡓࡋㄒ⩌ࢆ㡢ኌྜᡂࢺࣇࢯ

 Globalvoice English Professional version 2.0.1ࡣࢺࣇࢯ㡢ኌྜᡂࠋࡓࡋኌ࡛సᡂ⫗ࡢ⪅ⱥㄒẕㄒヰࡣࡓࡲ
(HOYA)ࢆ⏝ࡋ㸪⏨ᛶࡢኌ (PAUL)ዪᛶࡢኌ (KATE)ࢆ⏝ࠋࡓࡋ⫗ኌࡣⱥㄒẕㄒヰ⪅㸦࣓࢝ࣜ

ฟ㌟࡛᪥ᮏࡢᏛ࡛ᩍ㠴ࡿ࠸࡚ࡗࢆ⏨ᛶዪᛶྛ 1 ྡ㸧ࣝࢹࣔ㡢ኌసᡂࡢ༠ຊࢆ౫㢗ࡋ㸪ࣝࢱࢪࢹ

㘓㡢ࡓࡋ㡢ኌࢆ⏝ࡢࡑࠋࡓࡋ㝿㸪Ⓨヰ㏿ᗘ㡢ࡢࡣࡉࡁ㡢ኌศᯒࢺࣇࢯ Praat ࠸࡚ࡋไ⤫࡚ࡋ⏝ࢆ

 ࠋࡿ
 
2.3 ᡭ㡰 
ㄢ㢟㸦Ꮫࡢࢫ࣮࣋⌮㸪㡢㡩ฎࡿࡆᣲࢆࡢ⪅ཧຍࡢே୍ࠋࡓࡗ⾜ࢆᐇ㦂㸪ಶูࡋ⏝ࢆࣥࢥࢯࣃ

⩦ᮇ㸧Ѝၐㄢ㢟㸦ࢺࢫࢸᮇ㸧Ѝఇ᠁Ѝពฎ⌮ࡢࢫ࣮࣋ㄢ㢟㸦Ꮫ⩦ᮇ㸧Ѝၐㄢ㢟㸦ࢺࢫࢸᮇ㸧࡛࠶

�ࠋࡿ࠸࡚ࡗࢆࢫࣥࣛࣂ࣮ࢱࣥ࢘࢝ཧຍ⪅㛫࡛ࡣ␒㡰ࡢㄢ㢟ࠋࡿ
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2.4 ศᯒ᪉ἲ 
㸦ྜᡂ㡢ኌ࠸㐪ࡢ㸪㡢ኌࡋ㇟ศᯒᑐࢆᛂ㛫ࡢ࡛ࡲၐࡽ♧㡢ኌᥦࣝࢹࣔࡿࡅ࠾ᮇࢺࢫࢸ

⫗ኌ�Ꮫ⩦ᮇࡢฎ⌮ࡢ㐪࠸㸦㡢㡩ฎ⌮ࢫ࣮࣋ពฎ⌮ࢫ࣮࣋㸧ࡿࡼᙳ㡪ࢆ⩦⇍ᗘ 㸦ู⩦⇍ᗘࢺࢫࢸ

ࡣ↓᭷ࡢຠᯝࢢ࣑ࣥࣛࣉ㸪࠾࡞ࠋࡓࡋศᯒẚ㍑㸧ࢆ⩌ୖ⩌㸪ୗࡋศ㢮⩌�࡚ࡗࡼ⦼ᡂࡢ

ඛ⾜◊✲ࡾࡗࡢ㸪Ꮫ⩦ᮇ᪤ฟࡢㄒᙡࢺࢫࢸᮇ࡛᪂ฟࡢㄒᙡࡢᛂ㛫᭷ពᕪ࠺ࡿ࠶ࡀ

�ࠋࡿࡍุ᩿࡛

�
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ᅗ 1. ྜᡂ㡢ኌࢆ⏝ࡓࡋሙྜࢢ࣑ࣥࣛࣉࡢຠᯝ 
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ᅗ 2. ⫗ኌࢆ⏝ࡓࡋሙྜࢢ࣑ࣥࣛࣉࡢຠᯝ 

 

3. ⤖ᯝ 
ྜᡂ㡢ኌࡢሙྜ㸦ᅗ 1㸧ࡣ㸪⩦⇍ᗘࢺࢫࢸୗ⩌࡛▱ぬᏛ⩦ࡢ㠃࡛ຠᯝࡀ㧗ࡀ࠸㸪⩦⇍ᗘୖࢺࢫࢸ

⫗ࠋࡓࡗࢃࡀࡇࡿࢀ⌧ࡀᏛ⩦ຠᯝࡢฎ⌮㸦ពฎ⌮➼㸧ࡢୖࡾࡼࣝ࣋㸪㡢㡪ࣞࡃపࡀຠᯝࡣ࡛⩌

ኌࡢሙྜ㸦ᅗ 2㸧ࡣ⩦⇍ᗘࢆၥࢢ࣑ࣥࣛࣉࡎࢃຠᯝࡀ㧗࠸㠃㸪㡢㡪ࣞࡢࣝ࣋ฎ⌮㈇Ⲵࡀ㠀ᖖ㧗࠸

ࡀ㏣ドࡢᚋࠋࡓࡗࢃࡀࡇ࠸㧗ࡀᛶ⬟ྍࡿࡌῶࢆຠᯝࡣࢡࢫࢱ࠸㧗ࡢㄆ▱㈇Ⲵࡢ➼⌮㸪ពฎࡵࡓ

ᚲせ࡛ࡀࡿ࠶㸪᪥ᖖⓗ L2 ࡼᗘ⇍⩦ࡀᏛ⩦ຠᯝࡢ㸪ྜᡂ㡢ኌࡣቃ࡛⎔࠸࡞ᑡࡀࡇࡿࢀゐኌ⫗ࡢ

 ࠋࡿࡁ၀࡛♧ࢆࡇࡿ࠶ࡀᚲせࡃ࠸࡚ࢀධࡾྲྀ⩦Ꮫࡽࡀ࡞ࡋ៖⪄ࢆᛶ⬟ྍࡿ࡞␗࡚ࡗ

 

ཧ⪃ᩥ⊩ 
ᮾ῟  ୍ TTSࠕ.(2010) ྜᡂ㡢ኌ࡛ᗈࡿࡀእᅜㄒᩍ⫱ࢹ࣓ࢳ࣐ࣝᩍᮦ㛤Ⓨࡢ᪂࡞ࡓᆅᖹࠖࠗ ὶ㏻⛉Ꮫ

Ꮫᩍ⫱㧗ᗘ᥎㐍࣮ࢱࣥࢭ⣖せ ,࠘ 6, 1-11. 

᯽ᮌ⨾, ᗣᩄ, ᭶୍ᘯ (2008).ࠕእᅜㄒᏛ⩦ࡿࡅ࠾㡢ኌྜᡂ⏝≦⌧ࡢㄢ㢟ࠖࠗ ⚄ᡞᏛᅜ㝿࣑ࢥ 

ㄽ㞟࣮ࢱࣥࢭࣥࣙࢩ࣮ࢣࢽࣗ ,࠘ 5, 10-19. 

Trofimovich, P., & Gatbonton, E. (2006). Repetition and focus on form in processing L2 Spanish words: 

Implications for pronunciation instruction. Modern Language Journal, 90, 519-535. 
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⤖ᯝ

ཧ⪃ᩥ⊩

 

�ࡿࡅ࠾ࣥࣙࢩࢵ࢝ࢫࢹ࣭ࣥࣛࣥ࢜

Ⓨヰࡢ⏕ᡂ㐣⛬ࡢศᯒ�

�

Ⳣཎ�Ᏻᙪ㸦ᅜኈ⯓Ꮫ㸧�

㕥ᮌ�ᗈᏊ㸦ᮾᾏᏛ㸧�

ಖᓮ�๎㞝㸦᪩✄⏣Ꮫ㸧�

 
㸪ᶍࢸࢽ࣑ࣗࢥ㸪Ⓨヰ⏕ᡂ㐣⛬㸪ゝㄒ࣒࣮࢛ࣛࣇ࣭ࣥࣙࢩࢵ࢝ࢫࢹ 㸸ࢻ࣮࣮࣡࢟  ೌ

ཧຍ⪅ࠊ❧⮬ࡢTED 
 
 ࡵࡌࡣ .1
� ⱥㄒࡿࡼⓎಙຊࢆ㣴ᡂࡀࡇࡿࡍႚ⥭ࡢㄢ㢟୍࡛ࡿ࠶᪉࡛ࠊ࠺⾜ࢆࣥࣙࢩࢵ࢝ࢫࢹࠊᏛ⏕ࠊࡣ

ཧຍࡇࡿࡍ㌋㌉ࠊࡿࡍⓎಙࡀࢪ࣮ࢭࢵ࣓࠸ࡓࡋᾋࢆࢪ࣮ࢭࢵ࣓ࠊ࠸࡞ࡤⱥㄒ࡛⾲⌧࡛ࠊ࠸࡞ࡁ

ゝ࡞యⓗࡢ⪅⩦Ꮫࠊ࡛ࡇࡑࠋ࠸ࡋ㞴㠀ᖖࡣࡇࡿࡏࡉ㦂⤒ࢆ㆟ㄽᒎ㛤࡞άⓎࠊࢀࡽぢࡀၥ㢟ࡓࡗ࠸

ㄒࡢࢸࢽ࣑ࣗࢥཧຍࡍಁࢆ⎔ቃࢆᥦ౪ࢆࡇࡿࡍ┠ⓗࢆ࣒࣮࢛ࣛࣇ࣭ࣥࣙࢩࢵ࢝ࢫࢹࠊ࡚ࡋᵓ

⠏ࠋࡓࡋᮏ◊✲ࡿࡅ࠾ࣥࣙࢩࢵ࢝ࢫࢹࡣゝㄒ⾲⌧ࣝࢥࢺࣟࣉࠊࡋ┠╔ศᯒࢆ㏻࡚ࡋⓎヰࡢ⏕ᡂ㐣

ࠊࡾྲྀࢆࢢࣟࡢ⏕Ꮫ࡚ࡗࢆ࣒࣮࢛ࣛࣇ࣭ࣥࣙࢩࢵ࢝ࢫࢹ࣭ࣥࣛࣥ࢜ࠊࡣලయⓗࠋࡓࡋほᐹࢆ⛬

�ࠋࡓࡋᐹ⪄ࢆ࠸ཧຍᗘྜࡢࢸࢽ࣑ࣗࢥࡿࡍ㛵ࢡࢵࣆࢺࡢ㇟ᑐࡀ⏕Ꮫࡽศᯒࣝࢥࢺࣟࣉ

 
2. ᡭ㡰 
2.1 ཧຍ⪅ 
ཧຍ⪅ࡣ㸪㸶ࡢࡘ㧗➼ᩍ⫱ᶵ㛵㸦㸵Ꮫࠊ㸯㧗ᑓ㸧ࡢᏛ⏕࡛ྛࠋࡓࡗ࠶Ꮫ⏕ࡢ༙ࡣᩍ㣴ㄢ⛬ࡢⱥㄒ

�㸸ࡾ㏻ࡢୗグࡣཧຍᩍ⫱ᶵ㛵ྡࠋࡿࡓࢃከᒱ࡛ࡲ་⒪ࠊᕤᏛࡽ⣔ᩥࡣᑓ㛛ࡢࡑࠊࡾ࠶࡛⪅ᒚಟࡢ  
⩌㤿㧗ᑓࠊᮾᾏᏛࠊ᪩✄⏣Ꮫࠊ⚟ᓥᏛࠊරᗜ┴❧Ꮫࠊி㒔་⒪⛉ᏛᏛࠊᅜኈ⯓Ꮫࠊ 
ឿᜨ་ 

  
2.2 ᡭ㡰 
� ࡍࢆࣥࣙࢩࢵ࢝ࢫࢹࡃ࡞ࡣᑐ㠃ᘧ࡛ࠊࡵࡓࡿࡆୗࢆࢫࣞࢺࢫࡿࡍᑐཧຍࡢ⏕Ꮫࠊࡣ࣒࣮࢛ࣛࣇ

ࡣ⪅ཧຍࠋࡓࡅタୖࢺࢵࢿሙࡿ Moodle ࡛సᡂࡢ⏬ືࡿ࡞࣐࣮ࢸࡓࢀࡉど⫈ࣥࣙࢩࢵ࢝ࢫࢹࠊ

ⱥㄒ⾲⌧㸦᪥ⱥㄒࠊෆᐜࠊ࣐࣮ࢸ⏕Ꮫࠊ࡚ࡗࡼ⫈どࢳ࣮ࣆࢫࡣ㛫✵ࡢࡇࠋࡿࡍ⏝ࢆ㛫✵ࡿࡁ࡛ࡀ

ࡢᣦᑟࠊㄝ᫂ࡢ⏝ἲࡢ࣒࣮࢛ࣛࣇᤵᴗ୰ࡣ⏕Ꮫࠋࡿ࠸࡚ࢀࡉタィࡶ࠺ࡼࡿࡍᥦ౪ࢆ㸧ࢺࣉࣜࢡࢫ

ጞࢆࡳ㎸ࡁ᭩ࡽ⟆㏉ࡿࡍᑐࢀࡑࠊࡅཷࢆ㉁ၥࡿ࡞ⅆཱྀࡢࣥࣙࢩࢵ࢝ࢫࢹࠊࡋ⫈どࢆ⏬ືࠊ࠶

ࡽࡅ࡙ົ⩏ࢆࡇࡿࡍ㏉ಙࡇࡿ࠼ຍࢆࢺ࣓ࣥࢥࡋᑐⓎゝࡢㄡࠊࡎᚲࠊࡀࡿࡍⓎゝ⏤⮬ࠋࡿࡵ

ㄪࢆ᪉ྥᛶࡢࣥࣙࢩࢵ࢝ࢫࢹࡧࡼ࠾⌧⾲ⱥㄒࠊࡋཧຍ࡚ࡋࢱ࣮ࢸࣜࢩࣇࡣᩍဨࠊࡓࡲࠋࡿ࠸࡚ࢀ

�ࠋࡓࡋᩚ

�

2.2.1 Moodle  㛤Ⓨࡢࢺࢧ
� ᮏ◊✲ࡢᐇࡾࡓ࠶㸪 Moodle TED discussionࠋࡓࡋ㛤Ⓨ⮬⊃ࢆࢺࢧ  ,glossaryࠊࡵጞࢆࢡࣥࣜࡢ
᪥ⱥࡢࢺࣉࣜࢡࢫཧ↷ࠊforum Quizletࡓࡲࠋࡿ࠸࡚ࡗ࡞࠺ࡼࡿࡁ࡛࡛ࡘ୍ࢡࢵࣜࢡࡀཧຍࡢ ࣜࡢ

ࡸ࢜ࢹࣅࡣ⪅ཧຍࠊࡋࡶࢡࣥ glossary ➼࡛ᚲせឤࡓࡌㄒࢆᏛ⩦ࠋࡓࡋ࠺ࡼࡿࡁ࡛ࡀࡇࡿࡍ㸦ᅗ 1㸧 
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ᅗ 1. 
 
3. ⤖ᯝ 
� ⱥㄒ࡛᭩࠸࡞࠸࡚ࢀ័ࣥࣙࢩࢵ࢝ࢫࢹࡸࡇ࠺࠸ࡃཧຍ⪅ࡶከ୍࠸᪉ࡢࡑࠊᑐ⨨ࡿࡍᏛ

ࡲࡘࠊᢎㄆࡢⓎゝࡢᡭ┦ࡿ࠶࡛ࡘ୍ࡢ␎᪉ࡢࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࠊࡿࡳぢ࡚ࢆⓎゝࡢ⪅๓ࠋࡿ࠸ࡶ⏕

 Are”ࡣ⪅ཧຍࡿࡍ᭷ࢆẚ㍑ⓗⱥㄒຊࡓࡲࠋࡓࢀࡽࡅぢཷࡃከࡀ⌧⾲ࡢ➼”.That’s a good idea”, “It’s great”ࡾ
you saying....?”࠺ࡼࡢࡢ┦ᡭࡢⓎゝࡢ┿ពࢆၥࡶ⌧⾲࠺ぢࡢࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࠊࢀࡽጼໃࡘࡁ࡛ࡀ

 ࠋࡓࢀぢ࡚ྲྀࡀࡇࡿ࠶ࡘ
� ⫈どሙྜࡢࡳࡢ⫈ど࢜ࢹࣅࠋࡓࡗ࡞␗࡚ࡗࡼ௳᮲ࡀ⏝ㄒᙡࠊࡿぢࢆෆᐜࡢࣥࣙࢩࢵ࢝ࢫࢹ

ࢵ࢝ࢫࢹࡽ࡚ࡋඹ᭷ࢆሗࡢ࠸ࡀ⪅ཧຍࠊࡋ⾲Ⓨࢆࢀࡑࠊࡋ᥈ࢆ㛵㐃㈨ᩱ࡛࡞ࢺࢵࢿᚋࡓࡋ

⪅ᚋࠊࡋᑐࡢࡓࡗ࡞ࢀࡽࡵㄆࡣ⏝ࡢㄒᙡࡿ࠸࡚ࢀࡲྵ࢜ࢹࣅࡀ⪅๓ࠊࡣሙྜ࡛ࡓࡗ⾜ࢆࣥࣙࢩ

ࡣ࡚ࡋ㛵୰㌟ࡢࣥࣙࢩࢵ࢝ࢫࢹࡓࡲࠋࡓ࠸࡚ࡗ࡞ᐩ㇏ࡀㄒᙡࡢయࣝࢥࢺࣟࣉࠊࢀࡽぢࡃከࡣ࡛

๓⪅ࠊࡀ⮬ศࡢឤࢆ㏙ࡿ࠸࡚ഴྥࡀᙉࡢ࠸ᑐࠊࡋᚋ⪅ࡣ⮬ศࠊ࠼⪄ࡢᥦ࢜ࢹࣅࢆෆᐜࡢࡑࡸ

�ࠋࡓࢀࡽࡅぢཷࡃከࡀⓎゝࡿ㏙ࢆ࠼⪄ࡸពぢࡢศ⮬ࡽࡀ࡞ࡳ㎸ࡾ┒ࢆሗࡢ

� ௨ୖᮏせ㡯ᇳ➹Ⅼ࡛ࡢ⤖ᯝ࡛ࠊࡀࡿ࠶Ⓨ⾲ࢱ࣮ࢹࡿ࡞ࡽࡉࡣ࡛ࡲ㞟ୖࠊ࡛⬟ྍࡀ㏙ࡢ⤖ᯝ

 ࠋࡿ࠶ࡶᛶ⬟ྍࡿࡁሗ࿌࡛ࢆࡢࡶࡿ࡞␗ࡣ
 
ཧ⪃ᩥ⊩ 
బ⸨ බ࣭ヂࠝࢫ࣒࣮࢙ࢪ㸪ࢳ࣮࣡ 㸦ࠞ2002㸧⾜Ⅽࡢ࡚ࡋᚰ� ㊰᭩ᡣ 
ᓥ ಙඖ࣭ヂ⏣ࠝࢫ࣒࣮࢙ࢪ㸪ࢳ࣮࣡ 㸦ࠞ2004㸧ᚰࡢኌ̿፹ࡓࢀࡉ⾜Ⅽࡢ♫ᩥⓗࢳ࣮ࣟࣉ�  
     ⚟ᮧฟ∧ 
▼㯮 ᗈ㸦2004㸧♫ᩥⓗࡢࢳ࣮ࣟࣉᐇ㝿 Ꮫ⩦άືࡢ⌮ゎኚ㠉࣮ࣇࣛࢢࣀࢫ࢚ࡢ�  
     ㊰᭩ᡣ 
Lois Holzman (2015). Vygotsky at Work and Play. Routledge  
 
�

�ࡿࡅ࠾ࣥࣙࢩࢵ࢝ࢫࢹ࣭ࣥࣛࣥ࢜

Ⓨヰࡢ⏕ᡂ㐣⛬ࡢศᯒ�

ࡵࡌࡣ

ᡭ㡰

ཧຍ⪅

ᡭ㡰

㛤Ⓨࡢࢺࢧ
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⤖ᯝ⪃ᐹ

ㅰ㎡

࡞ཧ⪃ᩥ⊩

ྍどࡢᏛ⩦ᨭ LMS ᐇࡢ⩦ᅜ㝿༠ㄪᏛࡓࡋ⏝ࢆ࣮ࣝࢶ

㊶◊✲㸸Ꮫ⩦ࡿࡼࢸࢽ࣑ࣗࢥホ౯ 
 

Ᏻ㒊 ⏤⨾Ꮚ㸦ᗈᓥᕤᴗᏛ㸧  
┈Ꮚ ⾜ᘯ㸦ᾆᏛ㸧  

 
ࡵࡌࡣ .1  

Ꮫ⩦⌮ㄽࡢ⩏ⓗᵓᡂ♫ࠊࡣ(㸦CMCࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡿࡼ፹࣮ࢱ࣮ࣗࣆࣥࢥ

ࡉ୰࡛ሗ࿌ࡢ✲◊ࡢ㐣ཤࢆࡇࡿࡍ㐍ಁࢆ⩦ゝㄒᏛ࡞ࣈࢸࢡࣛࢱࣥࠊࡀࡿࡍᛕ⌮ࢆ

ᩥ␗ࡢ㠀ẕᅜ⪅ྠኈࠊࡓࡋ⏝ࢆࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥᮇᆺྠࠊ(Chapelle, 2003)ࡾ࠾࡚ࢀ

㛫ࠊࡶ࡛ࣥࣙࢩࢡࣛࢱࣥࡢⱥㄒຊࢆ㧗ࡿࡵຠᯝࡀࡇࡿ࠶ࡀ♧၀ࡿ࠸࡚ࢀࡉ㸦Park & 
Nakano, 2001)ࠊࡓࡲࠋᒣ⏣ࡽ㸦2009㸧ࡢ᪥ᮏேᏛ⏕ࢆᑐ㇟ྠࡓࡋᮇᆺ CMC ࡼ✲◊ࡢ

࣐࣮࢛ࣇࣃࠊࡋ㐍ಁࢆࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ࡞ᴟⓗ✚ࠊࡣ࡛ࢫࣥࣛࣇ࣭ࣥ࢝࢜ࢹࣅࠊࡿ

ࡀຠᯝࡿࡵ㧗ࢆព㆑࡞ἲⓗᩥࡣࢺࢵࣕࢳ࣭ࢺࢫ࢟ࢸࠊࢀࡉࡿ࠶᭷ຠ࡛ࡶ࡚࠸࠾ࢫࣥ

ࡉ㐍ಁࡀᕫಟṇ⮬ࡢ࡞ࡋ┤࠸ゝࠊࡣ࡛ࢫࣥࣛࣇ࣭ࣥ࢝࢜ࢹࣅࠋࡿ࠸࡚ࢀࡉᣦࡿ࠶

ࢹ࣓ࠊ࠼ࡲ㋃ࢆ✲◊ࡢࡽࢀࡇࠋࡿ࠸࡚ࢀࡉሗ࿌(Levy & Stockwell, 2006)ࡿ࠶ࡀຠᯝࡿࢀ

ࡀ࠸㐪࡞࠺ࡼࡢࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡸⱥㄒᏛ⩦άືࡢ㛫ᩥ␗ࠊ࡚ࡗࡼ࠸㐪ࡢ

ぢ᳨ࡿࢀࡽウࡿࡍᚲせࠋࡿ࠶ࡀ  
 

2. ◊✲┠ⓗ  
ᮏ◊✲࡛ࠊࡣ⪅ࡢᏛ⩦⪅ࡢᏛ⩦ᒚṔྍࢆどࠊ࡚ࡋ࣮ࣝࢶࡿࡍLMS(Moodle)ࢆ⏝

ᮇᆺྠࠊࡋ CSCL(Computer Supported Collaborative Learning)࠺࠸࢜ࢹࣅࢺࢫ࢟ࢸࠊ㸰

ⱥㄒࠕࠊᏛ⩦ຠᯝࠖࠕࠊάືព㆑ࠖࡢ༠ㄪᏛ⩦୰ࠕࡀࡽࢀࡇࠊࡋ┠╔࠸㐪ࡢ࣮ࣝࢶࡢࡘ

ࠋࡓࡋⓗ┠ࢆࡇࡿࡍウ᳨ࢆᙳ㡪ࡿ࠼ព㆑ࠖࡿࡍ㛵ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ  
  
3. ᐇ㊶᪉ἲ  

ప ୰⣭ⱥㄒᏛ⩦⪅ (TOEIC ᚓⅬࡀ 380 ࡽ ⏕᪥ᮏேᏛࡢ(550 37 39ࠊྡ ࣜࣇࡢྡ

ィࣉ࣮ࣝࢢࢸࣥࣛ࣎ࡿ࡞ࡽ⏕Ꮫࡢࣥࣆ 76 ேࡿࡼ CMC ࣇㄪᰝࢆ㆟ㄽࡓࡋ⏝ࢆ

ࠊࢆࡾྲྀࡾࡸࡢⱥㄒ࡛ࡿࡼࢺࢵࣕࢳ࣭ࢺࢫ࢟ࢸࢫࣥࣛࣇ࣭ࣥ࢝࢜ࢹࣅࠊࡋࢻ࣮ࣝ

4 㐌㛫⾜ࠋࡓࡗ  
 
4. ྍどᨭࡢ࡚ࡋ LMS㸦Moodle㸧⏝  

Ꮫ⩦⾜ືྍࡢどࢫࢭࢡࠊᶒࡢไ㝈ࠊཬࡧ⪅ࡢᏛ⩦ࡢẚ㍑ࡵࡓࡢ LMS㸦Learning 
Management System㸧ࢆ⏝ࠋࡓࡋLMS ࡓࡌᛂⓗ┠ࠊࡣ LMS ศ࠸ࡢ࣒࣮࢛ࣇࢺࢵࣛࣉ

Moodleࠊࡀࡿ࠶ᚲせ࡛ࡀࡅ ᐇࡀ⬟ᶵࠊ࡛⏤⮬ࢬ࣐ࢱࢫ࢝ࠊࡵࡓࡢࢫ࣮ࢯࣥࣉ࣮࢜ࠊࡣ

ࢺ࣭ࢵࣉࣥࡽほⅬࡢゝㄒ⩦ᚓ➨ࠊࡾ࠾࡚ࡋ ࠊࡵࡓࡿࡁ࡛ࡀࡇࡍࡸቑࡶࢺࢵࣉࢺ࢘

Moodle LMSࠊࡣࢱ࣮ࢹࡓࢀࡉ✚ࠋࡓࡋ⏝ࢆ ࢛ࣇホ౯ࡢᢞ⚊ᙧᘧࡿ࠶࡛ࡘ୍ࡢ⬟ᶵࡢ

ࠊࡋබ㛤⏕Ꮫࡢෆࣉ࣮ࣝࢢࢺࢵࣕࢳᚋ࡛ྠ୍ࡓࡏࡉ㏣ຍࢆࢺ࣓ࣥࢥᡭ⏕ᚐ┦ࠊ࡚࣒࣮

ࡢື⾜⩦Ꮫࠊ࡛ࡇࡿࡍබ㛤ᵝྠࡶ࡚࠸ࡘホ౯⤖ᯝࠊࡓࡲࠋࡓࡏࡉホ౯ࣆࢀࡒࢀࡑ

ྍど┦ホ౯ࠋࡓࡗ⾜ࢆ  
  

－164－

8᭶ 6᪥�(13:35-14:05)���601ᐊ



5. ⤖ᯝ⪃ᐹ  
ศᯒࡢ⤖ᯝྠࠊᮇᆺ CSCL ᑐヰ┦ᡭࠊࡎࡽࢃ࢜ࢹࣅࠊࢺࢫ࢟ࢸࠊࡣࡇࡿ࠸⏝ࢆ

ࡢᚓ⩦⌧⾲ࠊࡀ࠺ࡢ⩌ࢺࢵࣕࢳ࣭ࢺࢫ࢟ࢸࠋࡓࢀࡉ၀♧ࡀࡇࡿࡏࡉቑࢆぶ㏆ឤࡢ

ホ౯ࡀ㧗ᩥࠊࡃἲࡸㄒᙡ࡚࠸ࡘṇ☜ᛶࢆព㆑ࣕࢳ࣭ࢺࢫ࢟ࢸࠋࡓࢀࡉ♧ࡀࡇࡓ࠸࡚ࡋ

ࢩ࣮ࢣࢽ࣑ࣗࢥࠋࡿࢀࢃᛮࡓࡗ࠶ࡀຠᯝ࠺࠸ࡿࡏࡉ╔ᐃࢆᶆㄒᙡ┠ࠊࡀ࠺ࡢ⩌ࢺࢵ

2ࠊࡣ࡚࠸ࡘᴟᛶ✚ࡢࣥࣙ ࠊࡣⅬ࡛ࡢࡇࠋࡓࡗ࡞ࢀࡉㄆ☜ࡀᕪ࡞㛫࡛᭷ពࢹ࣓ࡢࡘ

ᒣ⏣(2009) ࡢඛ⾜◊✲ࢆᨭᣢࡽ࣐࣮ࢸࠊࡣ࡛⩌ࢫࣥࣛࣇ࣭ࣥ࢝࢜ࢹࣅࠊࡀࡓࡗ࡞ࡋ

ヰ㢟ࡀ㞳ࡇࡓࢀ(off-topic)ࠊ㠀ゝㄒࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡿࡼ౫Ꮡࠊࡾࡼࡇࡓࡋ✚

ᴟᛶಁࡀ㐍ྍࡓࡗ࡞ࢀࡉ⬟ᛶࠋࡿࢀࡽ࠼⪄ࡀ  

� ࡞ⓗ☜࡛ヲ⣽ࡾࡼ⪅⩦Ꮫࠊࡾࡼࡇࡓࡁど࡛ྍࢆᏛ⩦ᒚṔࠊࡣ࡚࠸ࡘホ౯ࣆ

㸪ࡏࡉᚊⓗ⮬ࡾࡼࢆ⪅⩦ᏛࠊࡾࡼどྍࢆᏛ⩦ᒚṔࠊࡓࡲࠋࡓࢀࡽᚓࡶࢡࢵࣂࢻ࣮ࣇ

Ꮫ⩦ືᶵࢆ㧗ࡿࡵ⮬ᚊⓗ࡞Ꮫ⩦ࢆᨭࡿࡍ⎔ቃࢆࡢࡶࡓࡁ࡛ࡀࡇࡿ࠼ᛮࠋࡿࢀࢃ  

 

ㅰ㎡  
ᮏ◊✲ࡣ JSPS ⛉◊㈝ 2 5 3 7 0 6 7 4 ࣇࡓ࠸ࡔࡓ࠸࡚ࡋ༠ຊࠋࡿ࠶࡛ࡢࡶࡓࡅཷࢆຓᡂࡢ

ࠋࡿࡍࢆឤㅰ⏕ඛࡢᏛࣥࣆࣜ  

 

࡞ཧ⪃ᩥ⊩  
ᒣ⏣ᨻᐶ࣭ᯇᮏె✑Ꮚ࣭㉥ᇼྖ㸦2009㸧ࠕ➨ゝㄒࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥᏛ⩦ᨭࡢࡵࡓࡢ

ྠᮇᆺ CMC ホ౯ࡢ ࡚ࠖ࠸࠾ẚ㍑ࡢ⩌ࢺࢵࣕࢳࢺࢫ࢟ࢸࢫࣥࣞࣇࣥ࢝࢜ࢹࣅ : 

ࠗ᪥ᮏᩍ⫱ሗᏛᏛㄅ࠘ 25(1), 15-24. 

Levy, M. & Stockwell, G. (2006). CALL Dimensions: Options and issues in Computer Assisted 
Language Learning. New Jersey: Lawrence Erlbaum & Associates. 

Park, K-J., & Nakano, M. (2001). Negotiation in cyber: The role of chatting in the development of 

grammatical competence. In Waschauer, M., & Kern, R. (Eds.), Network-based language 
teaching: Concepts and practice (pp. 50-86). New York: Cambridge University Press. 

Chapelle, C. (2003). English language learning and technology (Vol.7). Amsterdam: John 

Benjamins Publishing Company. 

 

ྍどࡢᏛ⩦ᨭ ᐇࡢ⩦ᅜ㝿༠ㄪᏛࡓࡋ⏝ࢆ࣮ࣝࢶ

㊶◊✲㸸Ꮫ⩦ࡿࡼࢸࢽ࣑ࣗࢥホ౯

ࡵࡌࡣ

◊✲┠ⓗ

ᐇ㊶᪉ἲ

ྍどᨭࡢ࡚ࡋ 㸦 㸧⏝
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Ꮫ⏕ⱥㄒᏛ⩦⪅ࡢ Extensive Reading  ຠᯝࡢ

̿ⱥㄒ⬟ຊࠊㄞゎ㏿ᗘࠊရモู⩦ᚓ⋡ 
 

㛫ᡤ ᬛᏊ㸦ࢡ࣮࣡ࢺࢵࢿࣥࣙࢩ࣮ࢣࣗࢹ࢚㸧 
 

 㸸 ከㄞάື㸪C-test㸪ရモ㸪ⱥㄒ⬟ຊ㸪ㄞゎ㏿ᗘࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1

Extensive Reading (ER)ࡢຠᯝࡣඛ⾜◊✲࡛♧ࠊࡾ࠾࡚ࢀࡉࡤ࠼Lao & Krashen (2000)ࡣER ࡚ࡗࡼ

ྡモືモࡢ⩦ᚓࡀ㉳ྡࠊࡋࡋࠋࡓࡋ♧ࢆࡇࡿࡇモ࣭ືモ௨እࡢရモࡢ⩦ᚓ࡚࠸ࡘㄪࡣ✲◊ࡓ

Ꮡᅾࡓࡲࠋ࠸࡞ࡋከࡢࡘ୍ࡀ✲◊ࡢࡃᩍ⫱ᶵ㛵ࢆᑐ㇟ࡾ࠾࡚ࡋ(Hafiz & Tudor, 1989; Iwahori, 2008)ࠊER
 ࠋ࠸࡞࠸࡚ࡗࢃࢇࡣ࡚࠸ࡘࡢࡍࡽࡓࡶࢆ࠸㐪Ꮫ⩦ຠᯝࡀ࠸㐪ࡢᐇ᪉ἲࡢ
ᮏ◊✲ࠊࡣ᪥ᮏࡢᏛ㸦㸿Ꮫࠊ㹀Ꮫ㸧࡛ᐇࡓࢀࡉER ERࠊ࡚࠸࠾ᤵᴗࡓ࠸⏝ࢆ ⱥㄒ⬟ຊࡢ

 ࠋࡓㄪࢆᏛ⩦ຠᯝࡢࡈရモ࡚ࡋࡑࠊ↓᭷ࡢᏛ⩦ຠᯝࡿࡍᑐㄞゎ㏿ᗘࡧࡼ࠾
 
2. ◊✲᪉ἲ 
ཧຍ⪅ࡣExtensive Reading ⏕ᏛࡢᏛࡢࡘ㸰ࡿ࠸࡚ࡗ⾜ᤵᴗෆ࡛ࢆ 32 Aࠊෆࠋྡ ᏛࠊࡣᕤᏛ㒊 2 ᖺ

⏕ 17 ྡ㸦⏨ዪẚ ᖺ㱋ࠊ13:4 19-21㸧ୖࠕࠋ⣭ⱥㄒࠖࡢࣝࢺࢱ࠺࠸ᤵᴗཷࢆㅮࠊࡾ࠾࡚ࡋᤵᴗෆ࡛ࡣ

ᤵᴗእ࡛Extensive ReadingࠊࡧᏛࢆࣥࣙࢩ࣮ࢸࣥࢮࣞࣉ ࡗ⾜ࢆᐇ㦂ࠊࡓࡲࠋࡓ࠸࡚ࡗ⾜࡚ࡋᐟ㢟ࢆ

ࡢእᅜㄒᏛ㒊ࠊࡣ㹀Ꮫࠊ᪉୍ࠋࡓࡗ࡞࠸࡚ࡋㅮཷࡣࢫࣛࢡࡢⱥㄒᤵᴗ௨እࡢࡇࠊࡣᏛᮇ୰ࡓ 1 ᖺ

⏕ 15 ྡ㸦⏨ዪẚ ᖺ㱋ࠊ8:8 18-19㸧ࠕࠋExtensive Readingࠖࡢࣝࢺࢱ࠺࠸ᤵᴗཷࢆㅮࠊࡾ࠾࡚ࡋᤵᴗෆ

ࡣ࡛ Extensive Reading ࡣᤵᴗእ࡛ࠋࡓ࠸࡚ࡗ⾜ࢆ࡞ࢺࢫࢸ༢ㄒࡸ⢭ㄞࡢ࡚࠸⏝ࢆᩍᮦࡢ Extensive 
Reading Bࠋࡓ࠸࡚ࡗ⾜࡚ࡋᐟ㢟ࢆ ᏛࡢᏛ⏕ࡣExtensive Reading ࢆᤵᴗࡢⱥㄒࡢࡃከࡶᤵᴗ௨እࡢ

ཷㅮࠋࡓ࠸࡚ࡋ୧Ꮫࡣ 1 Ꮫᮇ㛫ER 1ࠊ࠸⾜ࢆ 㐌㛫 1 Graded Readers ᩍࢆࢺ࣮࣏ࣞࢡࢵࣈࠊࡳㄞࢆ

ဨᥦฟࠋࡓࡋ 
ER C-testࡢࡵࡓࡿࡍᐃ ࢆⱥㄒ⬟ຊᚋࠊ๓ࡢ ➨ࡽࡉࠋࡓࡗ⾜ࢆࢺࢫࢸࢻ࣮ࣆࢫㄞゎࡧࡼ࠾

ゝㄒᏛ⩦Ṕࡸㄞ᭩⩦័ࢆࢺ࣮ࢣࣥࡢ࡚࠸ࡘᐇࠋࡓࡋC-test ࡿ࠶ࡢᑐᛂࡣ࡚࠸ࡘ t ᳨ᐃ࡛ER ࡼ

ࡽࡉࠊࡋㄪᰝࢆຠᯝࡿ 9  ࠋࡓࡗ⾜ࢆศᯒࡶ࡚࠸ࡘࡧఙࡢࡈရモࡓࡅศࡘ
 
3. ⤖ᯝ 
ศᯒࡢ⤖ᯝࠊ୧Ꮫ࡚࠸࠾ⱥㄒ⬟ຊㄞゎ㏿ᗘ࡚࠸࠾ఙࠊࡋࡋࠋࡓࢀࡽࡳࡀࡧ๓ࡣ࡛ࢺࢫࢸ

C-test ERࠊࡎࡽࢃࡶࡓࡗ࡞ࡽࢃኚࢇࡣࢥࢫࡢ ࡀ㛫࡛ᕪࡢᏛࡢࡘࡣࡉࡁࡢຠᯝࡢ

 ࠋࡓࡌ⏕
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⾲���         
Descriptive Statistics of the C-test, and Pre- and Post-reading Rates in wpm 

 (University A, n=17, and University B, n=15) 

University A University B  

㻌  M SD P M SD p 

C-test Pre-rate 48.82 12.86 49.87 13.77 
 Post-rate 69.94 6.58 

.000*** 
59.33 8.54 

.003** 

Reading Rates Pre-test 130.35 26.71 145.00 22.84 
 Post-test 151.35 22.54 

.000*** 
154.27 28.82 

.107 

***p < .001. **p < .01.       
 
4. ⪃ᐹ 
Ꮫࡿࡅ࠾ຠᯝࡢᕪࠊࡣER ᐇ᪉ἲ 4 ᪉㸸Aࡢձᑟධࠋࡓࢀࡉ၀♧ࡵࡓࡓࡗ࠶ࡀ࠸㐪ࡢࡘ

Ꮫ࡛ࡸࣝ࣋ࣞࡣฟ∧♫ࡿࡼᮏࡢ㐪࠸㸦authentic ࡢከㄞࠊ➼㸧࠸࡞࡛࠺ࡑ Material ࣡ࣃ࡚࠸ࡘ

Bࠊ᪉୍ࠋࡓ࠸࡚ࡋㄝ᫂ࡽࡀ࡞ࡋ⏝ࢆࢺ࣏࣮ࣥ Ꮫ࡛ࢆࢺࣥࣜࣉࠊࡣ㓄ᕸࠊࡋᏛ⊂⮬ࡢ ER
ࡋㄢࡢࢺ࣮࣏ࣞࢡࢵࣈղࠋࡓ࠸࡚ࡋࢆ㢌࡛ㄝཱྀ࡚᫂࠸ࡘࡇ࡞ᐇົⓗ࡞ไࢺ࣏ࣥࡸᥦฟㄢ㢟ࡢ

᪉㸸୧Ꮫࠊࡶཎ๎୍࡚ࡋ㐌㛫 1 Graded Readers ࡇࡿࡍᥦฟ㐌⩣ࢆࢺ࣮࣏ࣞࢡࢵࣈࠊࡳㄞࢆ

Aࠊࡀࡓ࠸࡚ࡗ࡞ Ꮫࢆࢺ࣮࣏ࣞࠊࡣ⩣㐌࡛ࡲᥦฟ࡛ࡓࡗ࡞ࡁሙྜࠎ⩣ࠊࡣ㐌࡛ࡲᥦฟ࡞

᪉B୍ࠋࡓ࠸࡚ࡗ Ꮫࠊࡣ⩣㐌ࢆࢺ࣮࣏࡛ࣞࡲฟࡓࡗ࡞ࡏሙྜࠊࡣᤵᴗ᭱⤊᪥࡛ࡲᥦฟ࡚ࡗ࡞

Bࠊᯝ⤖ࠋࡓ࠸ Ꮫ࡛᭱ࢆࢺ࣮࣏ࣞࡢࢇࡣ⤊᪥ฟࡓ࠸࡚ࡋᏛ⏕ࠋࡓ࠸ࡶճࢡࢵࣂࢻ࣮ࣇෆᐜ㸸

୧Ꮫࢺ࣮࣏ࣞࢡࢵࣈࠊࡶᩍဨࡀ 1 ゝࢆࢺ࣓ࣥࢥຍ࠼㏉༷ࠊࡀࡓ࠸࡚ࡋࢆຍ࡚࠼A Ꮫ࡛ࡣከㄞ

մGraded Readersࠋࡓ࠸࡚ࡋΏ⏕ẖ㐌Ꮫࠊࡋࣇࣛࢢဨศࢫࣛࢡࢆㄒᩘ⥲ࡿࡼ 㸸Aࣝ࣋ࣞࡢ Ꮫ࡛

ࣝ࣋ࣞࠊࡵࡓࡓ࠸࡛ࢇ㑅ࢆࣝ࣋ࣞ⏤⮬ࡀ⏕Ꮫࠊࡣ 1ࠥ6 Bࠊ᪉୍ࠋࡓࡗࡔࠎᵝ࡛ࡲ Ꮫ࡛࢟ࣜ࢝ࠊࡣ

ࣝ࣋ࣞୖ࣒ࣛࣗ 1  2 4ࠊ௨ୖࠋࡓ࠸࡚ࡗ࡞ࡇࡿࡍ㑅ᢥࢆᮏࡽ ERࠊࡀⅬࡢࡘ ࡰཬࢆᙳ㡪ຠᯝࡢ

 ࠋࡿࢀࡽ࠼⪄ࡓࡋ
C-testࠊࡓࡲ ࠊෆᐜㄒƫࡽᯝ⤖ࡢ ⬟ㄒ㛵ࠊࡎࡽࢃ㧗㢖ᗘฟ⌧ࡿࡍရモࡽ⩦ᚓࡀࡇࡃ࠸࡚ࢀࡉ

ᐇ㝿ࠊ࡛ୖࡓࡋࡽ᫂ࢆࡇ࠸ࡋஈ㦂⤒ࢢࣥࢹ࣮ࣜࡀ⏕Ꮫࡢ᪥ᮏࠊࡣ✲◊ᮏࡽࡉࠋࡓࢀࡉ♧

ERࡿࡅ࠾ᩍᐊࡢ ᐇ࡚࠸ࡘᩍ⫱ⓗᥦゝࠋ࠺⾜ࢆ 
 
ཧ⪃ᩥ⊩ 
Hafiz, F. M. &Tudor, I. (1989). Graded readers as an input medium in L2 learning. System, 18(1), 31-42. 
Iwahori, Y. (2008). Developing reading fluency: A study of extensive reading in EFL. Reading in a Foreign 

Language, 20(1), 70–91. 
Lao, C. Y. & Krashen, S. D. (2000). The impact of popular literature study on literacy development in EFL: More 

evidence for the power of reading. System, 28, 261–270. 
 

Ꮫ⏕ⱥㄒᏛ⩦⪅ࡢ ຠᯝࡢ

̿ⱥㄒ⬟ຊࠊㄞゎ㏿ᗘࠊရモู⩦ᚓ⋡
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ᡓᚋ᪥ᮏࡿࡅ࠾ⱥㄒᩍ⫱ᨻ⟇㐣⛬ࡢṔྐⓗ㌿Ⅼ 
 

㟷⏣ ᗉ┿㸦ᮾிᏛ Ꮫ㝔⏕㸧 
 
 ✲◊㸸 ⱥㄒᩍ⫱ᨻ⟇㸪ᨻ⟇㐣⛬㸪ᅜ㆟㘓㸪Ṕྐⓗࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
ᮏ◊✲ࡢ┠ⓗࡣ㸪ᡓᚋ᪥ᮏࡿࡅ࠾ⱥㄒᩍ⫱ࡢᨻ⟇㐣⛬ࡢ㌿Ⅼ࡚࠸ࡘ⪃ᐹࡋ㸪⌧ᅾࡿࡅ࠾᪥ᮏ

 ࠋࡿ࠶࡛ࡇࡿࡍᢕᥱヲ⣽ࡾࡼࢆᵓ㐀ࡢ⛬ⱥㄒᩍ⫱ᨻ⟇㐣ࡢ
㏆ᖺ㸪᪥ᮏࡢⱥㄒᩍ⫱ᨻ⟇ࡣ࡚࠸࠾ᗘ㔜ࡿ࡞ᨵ㠉ࡾ࠾࡚ࢀࢃ࡞⾜ࡀ㸪ࢀࡑᑐᩘࡶ✲◊ࡿࡍከࡃ

㸪ࡣ࡛✲◊⾜ඛࡢࡃከࡢࡽࢀࡑ㸪ࡽࡀ࡞ࡋࡋࠋ㸦e.g., Butler and Iino, 2005㸹Ụᕝ㸪2009㸧ࡿ࠸࡚ࢀࡉ✚

≉ᐃࡢᨻ⟇ࡢࡑࡸෆᐜࢆศᯒࡇࡿࡍ║ࡾ࠾࡚ࢀ⨨ࡀ㸪ࡢࡑ㐣⛬࡞ࡇ࡚ࢀࡉ┠╔ࢇࡣ

◊ࡿࡅ࠾ศ㔝ࡢ࡞㸪ᶫᮏ㸦2014㸧࡚࠸࠾ᒣ⏣࣭㟷⏣㸦2015㸧ࡸ㸪㟷⏣㸦2015㸧ࡣ⪅⾲Ⓨࠋࡓࡗ

✲✚ࢆཧ↷ࡋ㸪ⱥㄒᩍ⫱ᨻ⟇✲◊ࡢᨻ⟇㐣⛬◊✲ࡢどⅬࢆ⏝ࠋࡓࡋ㟷⏣㸦2015㸧ࡸᒣ⏣࣭ 㟷⏣㸦2015㸧
ᛴ⃭ࡀ㸪Ⓨゝᩘࡾࡓࡵ㞟㞟୰ⓗࢆⓎゝⓗ୍ࡣ⫱ⱥㄒᩍ࡚࠸࠾㸪ᅜࡾ㏻ࡿ࠸࡚ࡋࡽ᫂ࡶ

ῶᑡࡾࡓࡋ㸪࡞ࡁ㌿ࡾ⧞ࢆ㏉ࠋࡿ࠸࡚ࡋᮏ◊✲࡛ࡣ㸪ࡢࡽࢀࡇ㌿Ⅼࡢࡑࡣࡃࡋࡶ๓ᚋࡼࡢ

㸪ᑎἑ㸦2014㸧ࡣࢀࡇࠋࡿࡍᐹ⪄ࢆࡢࡿ࠶㛵ಀ࡞࠺ࡼࡢ㌿Ⅼࡢ๓ᚋࡢࡑ㸪ࡾ࠶ࡀฟ᮶࡞࠺
ศᯒ࡞௳୰ᚰࠖⓗࠕࡿ࠸࡚ࡗ࡞⾜ࡀ✲◊⾜ඛࡢࡃከ࡚࠸࠾✲◊Ṕྐⓗࡢ⫱㸪ⱥㄒᩍࡿࡍᣦࡢ

 ࠋࡿ࠶࡛ࡢࡶࡿᅗࢆ⬺㞳ࡢࡽ
 
2. ◊✲᪉ἲ 
2.1 ᑐ㇟ 
ᮏ◊✲ࡢ࡞ᑐ㇟ࡣᅜ㆟㘓࡛ࡀࡿ࠶㸪ࠕᅜ㆟㘓᳨⣴࣒ࢸࢫࢩ 㸦ࠖhttp://kokkai.ndl.go.jp㸧ࡽ⮬

࡚࠸࠾Ⓨゝෆᐜࡢ㸪ᅜ㆟㘓ࡣࡢࡓ࠸⏝ศᯒࠋࡿࡁ࡛ࡀࡇࡿࡍࢻ࣮ࣟࣥ࢘ࢲ⣴࣭㜀ぴ᳨࣭⏤

࣒ࠖࢸࢫࢩᅜ㆟㘓᳨⣴ࠕࡣᚓྲྀᩘ௳ࠋࡿ࠶࡛⛣᥎ࡢࡑࡧཬᩘ௳ࡢẁⴠࡸ㆟ࡴྵࢆࠖ⫱ⱥㄒᩍࠕ

㸪 1947࠸⏝ࢆ⬟ㅖᶵࡢ ᖺࡽ 2014 ᖺᮎࡢ࡛ࡲᅜ࡛ࡢⓎゝࡕ࠺ࡢ㸪ࠕⱥㄒᩍ⫱ࠖࢆࡢࡶࡿࢀࡲྵࡀ

࡚࡛ࡇࡇࠋࡓࡋࢻ࣮ࣟࣥ࢘ࢲ㏙ࡿ㆟ࡣ㸪⾗㆟㝔࣭ཧ㆟㝔ࡿࡅ࠾㸪ᮏ㆟㸪ጤဨ㸪୧㝔༠㆟

㸪ྜྠᑂᰝ㸪㛢୰ᑂᰝࡴྵࢆ࡚ࡢ㆟࡛ࡾ࠶㸪ࢆࡽࢀࡑࡣᩘ௳ࡢࡑ᪥ࡀኚࡈࡿࢃ⣼ィ

ษࡢヰ㢟ࡡ㸪ᴫࡾ࠶࡛ࡢࡶࡓࢀࡉࡵࡌࡽ࠶࡚࠸࠾㸪ᅜ㆟㘓ࡣ㸪ẁⴠࡓࡲࠋࡿ࠶࡛ࡢࡶࡓࡋ

࠺ࡓࡋࢻ࣮ࣟࣥ࢘ࢲ࡚ࢆⓎゝࡿ࡞㇟㸪ศᯒᑐࡣ࡚ࡋ㛵ᩘ௳ࡢẁⴠࠋࡿ࠶࡛ࡢࡶࡓࢀࡽ༊ษ࡛┠ࢀ

 ࠋࡓࡋィᩘࢆᩘ௳࡛࠼
 

2.2 ᡭ㡰 
ಋୖࡢศᯒࠋࡓࡋᐹ⪄ࢆࡢࡿ࠸࡚ࡋ⛣᥎ࡶ௦⫼ᬒ࡞࠺ࡼࡢࡀ⛣᥎ࡢᩘ௳ࡢ㸪௨ୖ࡚ࡋࡑ

✀ྛࡢ➼⛣᥎ࡢᩘ⪅ฟධᅜࡿࡅ࠾㸪᪥ᮏฟ᮶࡞㸪⤒῭ⓗ࣭ᅜ㝿ⓗእⓗ࣭ᩍ⫱ྐⓗࡣࡢࡿࡏ㍕

⤫ィⓗ㈨ᩱ࡛ࡢࡽࢀࡇࠋࡿ࠶ศᯒࡢどⅬࡣ㸪Ụᕝ㸦2009㸧ࡸᑎἑ㸦2014㸧➼ࡢඛ⾜◊✲࡚ࡋࡶࢆ

㑅ᐃࡋ㸪ࡢࡽࢀࡇどⅬ㛵࡚ࡋ⊟΅ࢆ⫣ᩥࡿࢃฟ᮶ࡿ㝈ࡾ⥙⨶ⓗศᯒࡓࡲࠋࡓࡗ࡞⾜ࢆ㸪⤒῭࣭እ࣭

ᩍ⫱㛵ࡿࡍ⤒ⓗ࡞⤫ィⓗࢆࢱ࣮ࢹศᯒࡢᮦᩱ࡚ࡋ᥇⏝ࡀࡿࡍ㸪ࡓࡋ࠺ࡇ⤫ィⓗࡢࢱ࣮ࢹ⏝ࡣ㸪

ⱥㄒᩍ⫱㛵ࡶ࡚࠸࠾✲◊ࡿࡍᑎἑ㸦2014㸧ࡔࡲࡔࡲࡢࡢࡶࡿ࠸ࡣ࡚ࢀࡉ┠╔࡚ࡗࡼ࡞ᡭⷧࡢ࡞

 ࠋࡿ࠶࡛≦⌧ࡀ
 

－168－

8᭶ 6᪥�(9:30-10:00)���602ᐊ



 

 

3. ⤖ᯝ 
௨ୖࡢᡭ㡰ᚑ࡚ࡗศᯒࡓࡋ⤖ᯝ㸪ᡓᚋ᪥ᮏࡢⱥㄒᩍ⫱ᨻ⟇㐣⛬ࡢ㌿Ⅼࡾࡼࢆヲ⣽グ㏙ࡇࡿࡍ

 ࠋࡿࡆᣲࢆ୍㸪௨ୗࡀ࠸࡞ࡁ࡛ࡣࡇࡿ㏙࡛ࡇࡇࢆ࡚ࡢࡑไ⣙ୖࡢ⣬ᖜࠋࡓࡁ࡛ࡀ
1947 ᖺࡽ 1975 ᖺࡣ࡚࠸࠾࡛ࡲ㸪ࡢᩍ⛉ࡸᩍ⫱ࡢࡶࡢࡑ㛵ࡿࡍⓎゝࡀቑຍࠕࡿࡺࢃ࠸ࡓࡋᩍ

㸦ᅗࡓࡗ࠶࡛ࡢࡶ࡞እⓗࡣࡇࡿ࡞㇟ᑐࡢᅜ࡛Ⓨゝࡀ⫱㸪ⱥㄒᩍࡀࡓࡗ࠶ࡀࠖࢫ࣮ࢥ㏫ࡢ⫱ 1㸧ࠋ
ࡀ㇟⌧ࡿࢀࡤ࣒࣮ࠖࣈⱥㄒࠕࡿࡺࢃ࠸㸪ࡣᮇ㛫ࡢࡇ㸪ࡓࡲ 2 ᗘ฿᮶ࡀࡿ࠸࡚ࡋ㸪ࡢࡽࢀࡇฟ᮶

ⱥㄒᩍࡀ࡞㸪Ụᕝ㸦2009㸧ࡽࡉࠋࡓࡗ࡞ࡽࡀ࡞ࡘࡾࡲ࠶ࡣⓎゝࡿࡍᑐ⫱ⱥㄒᩍࡢᅜ࡛ࡶ

⫱ᨻ⟇ࡢ㛵㐃ࢆᣦࡿࡍ⤒῭ᅋయࡿࡼᥦゝࡢඛ㥑ⓗ࡞࡛ࠕࡿ࠶Ꮫⱥㄒᩍ⫱ࡢ᳨ウ㛵ࡿࡍせ

ᮃࠖࡢࡇࡶᮇࡣⓎゝࡢቑຍࠋࡓࡗ࡞ࡽࡀ࡞ࡘᚋ௨ୖࡢ≧ἣ୍ࡀኚࡀࡿ࡞ࡇࡿࡍ㸪ࡢࡑ㌿

Ⅼࡣࡢࡓࡗ࡞ 1975 ᖺࡽ 1976 ᖺࡢࡇࠋࡓࡗ࠶࡛࡚ࡅᖺࠕࡿࡺࢃ࠸ࡣᖹἨΏ㒊ㄽதࠖࡸ᪫ᕝ

Ꮫࢸ௳᭱ࡢ㧗ุỴࡀฟࡾ࠾࡚ࢀࡉ㸪ࡀࡽࢀࡇᅜ࡚࠸࠾ⱥㄒᩍ⫱ᑐࡿࡍⓎゝࡀቑຍࡗࡁࡿࡍ

 ࠋࡿࢀࡽ࠼⪄ࡓࡗ࡞ࡅ
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Examining the Performance of  

Multiple-choice 1-blank Partial Dictation Items  
 

SHIZUKA, Tetsuhito (Daito Bunka University) 

 

Keywords: Partial dictation, Multiple-choice, Reliability, Validity, Rasch person separation 

 

1. Introduction 
It is generally agreed that dictation is a useful pedagogical technique that taps overall EFL proficiency. In 

testing a large number of students, however, partial dictation may be preferred because of its greater ease of scoring. 

Taking one step further, one can conceive of, as it were, multiple-choice partial dictation that makes machine scoring 

possible. 

Multiple-choice 1-blank partial dictation (MC1PD) refers to a technique of asking the test-taker to choose, 

from multiple options, the word that fills the designated blank in a sentence. For example, the sentence stimulus 

“Cooking is a wonderful hobby because you can eat what you create” is aurally delivered; the test-takers listens, 

looking at its blank-mutilated partial script “Cooking is a wonderful hobby (       ) (       ) (       ) 

(   *   ) ...”; the test-taker’s task is to decide which of the four options provided – “can’t”, “watch”, “neat”, “eat” – 

fills the asterisked blank. 

Although MC1PD items are already being used in at least one standardized EFL placement test (Shizuka & 

Mochizuki, 2014), their psychometric nature is yet to be fully examined. This study addresses the question: “How 

does MC1PD compare with standard open-ended partial dictation in terms of item performance?” 

 

2. Procedure 
2.1 Participants 

Participants of this study were 76 university students in Tokyo, Japan. They comprised three groups at two 

institutions: 42 English majors at university A, 10 English majors at university B, and 24 non-English majors also at 

university B. The participants joined this study as learning activities in courses taught by this presenter.  

   

2.2 Tests and scoring 
The participants took two tests with a three-week interval in between. The first test consisted of 20 MC1PD 

items. As stimulus sentences and four options, Listening Section Part 2 sample items of the VELC Test® (VELC 

Research Group, 2013) were used. The second test delivered the same 20 stimuli but the students were required to 

write, for each sentence, four words to fill in the four blanks.  

The first test was scored dichotomously to produce MC1PD score. The second test produced one 

dichotomous score and one polytomous score. The open-ended 1-blank partial dictation (OE1PD) score reflected 

whether or not the target asterisked blanks were correctly filled. The open-ended 4-blank partial dictation (OE4PD) 

score was about how many of the 4-per-sentence blanks were correctly filled.  

For a subsample of 35 students, TOEIC® scores were also available as one external criterion. 

 

 

－170－

8᭶ 6᪥�(10:05-10:35)���602ᐊ



3. Results 
3.1 Relationship between OE1PD and MC1PD correctness 

When a person tries an OE1PD item and its MC1PD counterpart, the result can be one of the following four 

combinations: both correct, only OE1PD correct, only MC1PD correct, and both incorrect. Table 1 presents the 

proportion of each combination summarized across all 76 persons and 20 items. The tendency was that when one 

gets an OE1PD item correct, one gets its MC1PD counterpart also correct, but not vice versa, as expected. 

  

Table 1.  

Proportions of Four OE1PD-by-MC1PD Correctness Combinations 

  MC1PD Correct MC1PD Incorrect Total 

OE1PD Correct 13.1% 4.7% 17.8% 

OE1PD Incorrect 40.4% 41.8% 82.2% 

Total 53.5% 46.5%  

 
3.2 Item difficulty and item separation 

MC1PD and OE1PD item difficulties were positively correlated, r = .50. MC1PD items were much easier 

than OE1PD items: the mean MC1PD item difficulty was -0.20 logits and the mean OE1PD item difficulty was 2.50 

logits, z = 4.763, p < .0001, r = 1.065 (large effect size). MC1PD items varied more reliably in difficulty than 

OE1PD items: Rasch item separation for the former was 2.96 and that for the latter was 2.41.  

 

3.3 Person ability and person separation 
MC1PD and OE1PD person abilities were positively correlated, r = .67. MC1PD items separated candidates 

somewhat more reliably than OE1PD items: Rasch person separation was 1.22 for MC1PD items and 1.16 for 

OE1PD items. 

 

3.4 Correlation with OE4PD and with TOEIC 
MC1PD person ability measures correlated with OE4PD measures less strongly (r = .63) than OE1PD did (r 

= .81), but MC1PD measures correlated with TOEIC total as strongly (r = .68) as OE1PD measures did (r =.66). 

 

4. Discussion and conclusion 
Overall, MC1PD items behaved as expected relative to their open-ended counterparts. Difficulty-wise they 

were much more manageable, but separated persons somewhat better. In addition, the fact that 20-item-based 

MC1PD measure accounted for 46.2% of 200-item-derived TOEIC total variance is noteworthy. Taken together, 

these results are interpreted as indicating that MC1PD can play a useful role in large-scale EFL testing. 
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1. Introduction 
In the field of second language (L2) motivation studies there has been much discussion on the role of English 

as the primary international language in the globalized world and how the new conceptualization of L2 motivation, 

namely the L2 motivational self system (Dörnyei, 2009), might well explain L2 learners’ motivation. In particular, 

researchers have demonstrated that ideal L2 self, which is one’s idealized self-image regarding an L2, might exert a 

strong motivational power. The studies in Japan focusing on ideal L2 self can be broadly categorized into four types: 

(a) examination of the structural relationships between and among the constructs of the L2 motivational self system 

as well as criterion measures; (b) investigation of the relationships between the constituents in the L2 motivational 

self system and variables in other theories, such as the constructs within the self-determination theory (Deci & Ryan, 

1985); (c) intervention studies with the aim of enhancing students’ ideal L2 selves; and (d) detailed qualitative 

examination of the ideal L2 self. What seems to not have been discussed enough, however, is the possible lack of 

ideal L2 self among some learners and the socio-contextual factors that might play an important role in whether or 

not students form ideal L2 selves. As Hayashi (2013) describes, some Japanese learners of English have “no 

identifiable need to use English in interpersonal communications” (p. 90) and thus might not have any ideal L2 self. 

Given these circumstances, the aim of the study was to examine ideal L2 selves as reported by university 

non-English majors in rural Japan who might not be very motivated to study English. 

 

2. Method 
A questionnaire was administered to 114 university non-English majors. The questionnaire included both 

positively and negatively worded Likert-scale items as well as an open-ended question that asked participants to 

freely describe their ideal L2 selves. In the presentation, some of the preliminary findings of an exploratory factor 

analysis (EFA), descriptive statistics, and the analysis of the open-ended question are discussed. 

   

3. Results 
The results of the EFA showed that items focusing on the general importance of English for the future (general 

ideal L2 self) and others focusing on specific situations in which English is used (specific ideal L2 self) seemed to 

vary in distinct ways. Furthermore, items that focused on general ideal L2 self were very easy to endorse, suggesting 

that these participants, non-English majors who might not see the relevance of English studies, seem to consider that 

English will be important for their future in general terms. In contrast, when items focused on specific ideal L2 self, 

they were much more difficult to endorse. Another interesting finding is that when the scores on negatively worded 

items focusing on specific ideal L2 self were reverse coded, many of the items had higher means than positively 

worded items with similar meanings on specific ideal L2 self. Thus, in order to capture the participants’ varying ideal 

L2 selves, it might be worthwhile to include both positively and negatively worded items in future studies. 
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In terms of the answers to the open-ended question, 52.50% of the participants answered that they did not 
have any ideal L2 self. The type of ideal L2 self that was reported with the most frequency was oneself using 
English for business purposes. Furthermore, some participants, although not many, reported unique ideal L2 selves, 
some of which are very specific. These include, for example, becoming an anchor and interviewing foreigners in 
English and becoming a businessperson and having negotiations in English. 
 
4. Discussion 

The analysis of the open-ended question indicated that indeed many participants reported that they did not 
have any ideal L2 self. This might be natural in a sense because Japan is a typical English as a foreign language 
context where visualizing an active self communicating in English does not come easily. This is also captured by 
low means of items describing specific situations in which to use English. In contrast, the Likert-scale items that had 
high means were those focusing on general ideal L2 selves; these might not be the ideal L2 selves that ignite the 
necessary effort and persistence in order to achieve any realistic competence in communicating in English. 

While most types of ideal L2 self reported by the participants were general, some were rather specific ideal L2 
selves with a career-related focus. This might suggest that ideal L2 selves become clearer and more elaborate when 
one has a clear ideal self in general terms. That is, when an L2 learner has an image of oneself pursuing a certain 
career and if that career can have the English-related component, their ideal L2 self also becomes clearer. Thus, 
participants’ ideal L2 selves might develop and become more elaborate as they become more mature and have more 
vivid images of themselves pursuing a certain career. In this sense, in future research it might be worthwhile to 
examine in more detail the relationships between ideal selves and ideal L2 selves. Participants live in similar 
circumstances but develop different types of ideal L2 selves. This points to the possibility that elaborate ideal L2 
selves can be developed in an environment where opportunity for communication in English is limited. Learners and 
teachers alike can learn from these few learners with elaborate ideal L2 selves. 
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1. Enhancing Partial and Synchronized Captioning 
We have developed Partial and Synchronized Caption (PSC)

1
, a smart type of captioning that aims to foster 

L2 listening comprehension by providing minimal textual assistance. PSC promotes listening to the audio instead of 

reading the caption and strives to act as a source of scaffold for training L2 listening skill. In PSC, synchronization is 

done in word-level, using an automatic speech recognition (ASR) system, so that the words appear on the screen 

one-by-one from left to right and in synchrony with the speakers’ utterance. Synchronization facilitates 

text-to-speech mapping, but encourages word-by-word decoding strategy. To avoid this problem, partialization is 

devised to restrict the number of words. Partialization makes a principled selection of words to generate a caption, 

which includes less than 30% of the original transcript. This selection is based on factors that impair L2 listening 

comprehension. Three factors were considered: speech rate, word frequency and specificity. Based on these, the 

system adjusts the captions according to the learners’ vocabulary sizes and their tolerable rates of speech. Evaluated 

against the conventional full-captioning method, PSC led to comparable amount of comprehension. PSC, however, 

could better train L2 learners to cope with difficulties of authentic material without receiving any assistance (caption). 

In order to enhance the PSC system, it is necessary to incorporate other features that cause listening difficulty. To this 

end, we exploit the potential of ASR errors as an insightful resource for investigating different features.  

 

2. ASR and L2 Speech Recognition 
ASR technology has been incorporated into CALL systems mainly for training pronunciation and improving 

speaking skill. However, this technology is hardly used for training listening skill due to the errors in the generated 

transcripts, which make them inappropriate or confusing for L2 listeners. For captioning to be used in teaching/ 

learning purposes, there is little tolerance for errors (below 5%). In PSC, we avoided this problem by referring to the 

original transcript and eliminating all the errors.  

Although the ASR errors are often considered as a major drawback of such systems, in this study we aim to 

view these errors from a different perspective and use them as a medium to enrich PSC. While transcribing, ASR 

systems come across several problems that lead to erroneous output. Some of these errors can be explained by the 

characteristics of the input. For instance, noise, distortion, high speech rate and lexical difficulties are several of the 

perceivable causes of ASR errors (Goldwater et al., 2008). In this view, ASR systems deal with similar challenges as 

L2 learners often face when listening to authentic materials. Thus ASR errors can be viewed as good indicators of 

the problematic segments in speech for L2 listening. If this assumption is true, these errors may be beneficial and can 

be accredited some instructional value. To investigate this hypothesis, in this study we undertook a root-cause 

analysis of the ASR errors and further performed a comparative analysis between the conceivable causes of the ASR 

errors and the factors that lead to L2 speech recognition difficulties.  

                                            
1
 http://www.ar.media.kyoto-u.ac.jp/psc/ 
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Previous studies have considered human speech recognition where native speakers are compared against ASR 
performance in transcription tasks (Meyer et al., 2011). However, we could not find a comprehensive comparison 
between ASR and L2 speech recognition. A comparison of the two highlights the joint errors, reveals the differences 
and clarifies whether ASR errors can be epitomized as the sources of L2 listening difficulties.  
 
3. Results 
    To analyze the ASR errors, 12 TED talks were transcribed by an ASR system (Julius 4.3.1). The generated 
transcript is then aligned with the original transcript (expert-annotated transcript) in order to find the mismatched 
instances (ASR errors). The errors are then classified into three main categories: insertion, deletion and substitution. 
Insertion errors are made when the ASR system transcribes a word that does not actually exist in the speech. In 
contrary, deletion errors refer to those words that existed in the original transcript, but were not generated by the ASR. 
Finally, the substitution errors are the mismatches between the ASR output and the original transcript. Our analysis 
revealed that 6.62% of the ASR errors are insertions, 5.18% are deletions, and 88.20% are substitution instances.  

In the second stage, the errors are further analyzed to identify the underlying features. These features are 
adopted from the factors that make L2 listening difficult, such as speech rate, word frequency, word length, etc. 
(Griffiths, 1990; Bloomfield, et al., 2010). Our preliminary results at this stage revealed a close relationship between 
the underlying factors that lead to ASR errors and those that impede L2 listening (Table 1). Moreover, similar trends 
have been found for the influence of these factors on speech recognition both for L2 learners and ASR systems. As 
the table suggests factors such as high speed of delivery, incidence of low-frequency words and use of short words 
are responsible for ASR errors. Our results showed that Word Error Rate (WER) increases as the speech rate inclines. 
In line with this, studies on L2 listening problems indicate that high speech rate attenuate L2 listening (Griffiths, 
1990). Moreover, incidence of low-frequency words led to higher WER. This factor also largely impacts L2 
listening (Webb, 2010). Finally, the analysis shows that WER is inversely correlated with word-length. Yet, for L2 
listeners, studies reported mixed results. Longer words may be easy to recognize, but hard to learn. 

The results of this study suggest that the ASR errors can identify the difficult segments of speech. The findings 
also shed light on improving the selection criteria of the PSC system in order to better assist L2 listeners. 

Table 1. Analysis of ASR errors. For speech rate the standards in (Tauroza & Allison, 1990) was used. 

Factors Analysis 
Speech Rate Slow: 23.14% Moderately Fast: 24.27% Too Fast: 29.14% 

Word Frequency High (<3K freq. band): 23.66% Mid (3K~9K freq. band): 22.76% Low (>9K freq. band): 26.00%

Word Length Short (< 6 letters): 24.07% Medium (6~11 letters): 23.70% Long (> 11 letters): 20.57% 
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1. Introduction 

A substantial amount of research has dealt with the importance of vocabulary and vocabulary learning for 
ESL/EFL learners from various perspectives. For example, Qian (2002) focused on the significance of learners’ size 
and depth of vocabulary for reading. Similarly, Schmidt & Schmidt (2014) proposed the necessary sizes of 
vocabulary for various pedagogical purposes. Farghal and Obiedat (1995) shed light on L2 learners’ collocational 
knowledge while Webb (2005) discussed the influence of learners’ vocabulary on their reading and writing.  
Yamamoto (2014) examined memorizing word-lists as one of the most typical learning methods and showed its 
efficiency not only for receptive but also for productive knowledge. Fewer studies, however, have been conducted 
on the effectiveness of learning words which are encountered incidentally in EFL classroom settings. In such a 
situation, instructors would typically provide the meaning of the new words aurally using either learners’ L1 or L2. 
Thus, attempting to simulate a classroom learning situation, this research compared Japanese college-level EFL 
learners’ word-meaning retention rates taught by two exposure methods: L1 equivalent words or their L2 synonyms. 

 
2. Procedure 
2.1 Participants, materials, and procedures 

The participants were 178 students enrolled in a university in the Chubu district in Japan. Eighteen 
low-frequency English adjectives beyond the JACET 8000 level were selected as target words. Each word was 
shown for 15 seconds on a screen while its meaning was provided aurally through either L1 translation or L2 
synonyms. The order of methods was counterbalanced. A recall test was given two times: once immediately 
following the exposure, and again two weeks after the exposure.   
2.2 Statistical analyses 

A two-way ANOVA and following simple main-effect analyses were conducted. Exposure methods 
(translation vs. synonym) and test administration time (immediate vs. delayed) were used as two main factors, and 
the word retention score for each level of the two main factors was used as the dependent variable of the ANOVA.  

 
3. Results 
    As shown in Table 1, the mean retention scores of the immediate test were 4.46 for words learned through 
translation, and 2.33 for words by synonym, respectively. Those of the delayed retention test administrated two 
weeks later were 2.85 for translation exposure and 1.18 for synonyms. The ANOVA results showed that the two 
main effects were statistically significant at .01 and so was the interaction at .05. The results of the simple main 
effects turned out to be all significant at .001. Based on the results of the simple main effects, a comparison of the 
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four retention scores in Table 1 revealed that the scores of the immediate post-test were significantly higher than 
those of the delayed tests for both exposure methods, and that the average word-meaning retention scores by L1 
translation method were also significantly higher than those by L2 synonyms at immediate post-test and at delayed 
test. These results suggest that translation is the most effective method for both short-term and long-term retention of 
word meaning for the present participants and its presumed population. 

 
Table 1. Mean word retention scores at immediately-after test and delayed-test  

 exposure method immediate-test score delayed-test score 
Translation 4.46 2.85 
Synonym 2.33 1.18 
Note. n=178  
 
Table 2 Results of the two-way ANOVA on time and exposure method as two main factors 

Source SS df MS F-ratio p-value 
time 
 

337.908 
357.405 

1 
177 

337.908 
2.019 

167.344 0.000 *** 

exposure 
method 

646.576 
679.236 

1 
177 

646.576 
3.838 

168.489 0.000 *** 

interaction 
 

9.559 
320.753 

1 
177 

9.559 
1.812 

5.275 0.023 * 

Note.* means  p<0.05, ** means p<0.01, *** means p<0.001  
 
Table 3 Results of the simple main effects of each level of the two main factors. 

Source SS df MS F-ratio p-value 
time at translation 230.568 

422.057 
1 

177 
230.568 
2.385 

96.694 0.000 *** 

time at synonym 116.899 
256.101 

1 
177 

116.899 
1.447 

80.793 0.000 *** 

method at 
immediate test 

406.686 
521.439 

1 
177 

406.686 
2.946 

138.048 0.000 *** 

method at delayed 
test 

249.449 
478.551 

1 
177 

249.449 
2.704 

92.263 0.0000*** 
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－177－

８
月
６
日（
木
）

እᅜㄒᩍ⫱࣓ࢹᏛ➨ 55ᅇᅜ◊✲



Emotional Valence and L2 Lexical Recall Memory: An Experimental 

Study with Japanese Learners of English 
 

KANAZAWA, Yu (Graduate Student, Kwansei Gakuin University) 
 

Keywords: emotional valence, emotional words, L2 lexical memory, incidental learning, recall test 
 
1. Introduction 

Affective/emotional aspects have been proposed to be crucial factors in SLA. Although such phenomena as 
motivation and learner anxiety have been investigated elaborately, there have been less research on the topic 
approached from the domain of second language vocabulary processing and acquisition (memory). In other words, 
while the macro-level effect of emotion on L2 learning has been well investigated, the micro-level effect of emotion 
on L2 learning has been disregarded so far. Although there surely have been studies related to this interest, they 
mostly focused on investigating the special characteristics of ‘emotional words’ in bilingual lexicon, leaving few 
implications on how emotionality of L2 words has potential cognitive benefit on memory. This study approached 
this issue experimentally from the perspective of emotional valence (positive-unpolarized-negative), which is the 
most influential constituent of emotionality in emotional psychological literatures (e.g. Bradley & Lang, 1999). 
 
2. Purpose of the Study and Research Question 

The purpose of this study is to investigate whether the difference in emotional valence of L2 words have 
different impacts on incidental lexical memory formation. The following research question was established: Do three 
different conditions of lexical emotional valence (i.e. valence+ [positive], valence= [unpolarized], and valence- 
[negative]) result in different recall performance of English words? 

 
3. Method 
3.1 Participants 

32 Japanese learners of English participated in the experiment (13 males and 19 females; mean age = 30.16, 
SD = 13.17; mean AOA = 11.31, SD = 2.28; TOEIC score: M = 789.40, SD = 147.47). Most of them were 
undergraduate or graduate students of Kwansei Gakuin University. 

 
3.2 Experimental Materials 

The experimental words were selected from Affective Norms for English Words by Japanese Learners of 
English (JLE-ANEW; Kanazawa, 2015). The words selected met both of the following requirements: (a) 
imageability score is larger than 5.00 in MRC Psycholinguistic Database, (b) the SD of valence score in JLE-ANEW 
is 0.5 or less. As a result, 141 words were extracted, which were divided into three groups of 47 words: (i) valence+ 
(mean valence score = 3.44), (ii) valence= (mean valence score = 3.14), and (iii) valence- (mean valence score = 
2.54). Psychological software SuperLab® on lap-top PC was used to present stimuli. 
 
3.3 Procedure 

Participants took the experiment individually or in a couple. The experiment consisted of two sessions: study 
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session and test session. The emotional valence judgment task was utilized in the study session to ensure semantic 
processing. A paper-based recall test was implemented in the test session without previous notice (incidental learning 
paradigm). The answer sheet consisted of two sections: ‘confident’ section, in which only those words you clearly 
remembered are to be written, and ‘maybe’ section, in which you can also write dubious words. To rate the test, two 
different criteria were adopted; sensitive rating (in which both ‘confident’ and ‘maybe’ words are scored) and strict 
rating (in which only ‘confident’ words are scored).  
 
4. Results and Discussion 
    Since the results of Shapiro-Wilk test showed that some of the groups were not normally distributed (p < .05), 
Kruskal-Wallis one-way analysis of variance test was implemented for statistical analysis. It was revealed that there 
are significant difference between the valence conditions for both sensitive rating, H (2) = 8.34, p = .015, and strict 
rating, H (2) = 7.15, p = .028. Further multiple comparison using Mann-Whitey U test detected significant difference 
between valence+ condition and valence- condition for both sensitive rating, U = 724.00, p = .004, r = -.51, and strict 
rating, U = 762.00, p = .009, r = -.46. Sensitive rating and strict rating resulted differently between valence+ 
condition and valence= condition, in which only strict rating detected marginal significance (U = 878.00, p = .086, r 
= -.30). These result ([valence+] > [valence=] = [valence-]) correspond with a previous study with Turkish learners 
of English with high proficiency (Aycicegi-Dinn & Caldwell-Harris, 2009), which suggests that the effect of 
emotionality of L2 words on memory could not be L1-specific phenomenon. 

 

Figure 1. Emotional Valence of L2 Words and Recall Performance 
5. Conclusion 

It was verified that emotionality (i.e. emotional valence) affects L2 lexical recall memory, also proposing that 
micro-level (e.g. lexical-level) effect of emotion on L2 learning be a potential field of SLA research to investigate. 
 
References 
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How Different is L2 Learning Motivation  

between Would-be English Teachers and  

Would-be non-English Teachers at the Tertiary Level?  
 

MIYASAKO, Nobuyoshi (Fukuoka University of Education) 
 

Keywords: L2 learning motivation, L2 motivational self system, international posture, willingness to communicate 
 
1. Introduction 

Admittedly, many Japanese university students are not so eager to learn or use English even in this global age 
when English is practically used as the lingua franca. Included are supposedly would-be English teachers in 
education departments. Why don’t they try to develop their English proficiency more aggressively? Is their L2 
(English) learning behavior relevant to their L2 learning motivation? If so, what is their L2 learning motivation? Is 
their L2 learning motivation different from that of would-be non-English teachers? In order to answer these 
questions, this study compared L2 learning motivation between would-be English teachers and would-be 
non-English teachers at a university.  
 
2. Method 
2.1 Participants 

Participants of this study were 88 students at a teacher training university in Kyushu in the 2014 fall semester. 
43 of them were would-be English teachers, who took a mandatory course for obtaining the certificate for English 
teachers at the secondary level. The other 45 were would-be non-English teachers, who, not majoring in English, 
took an English course as a part of the liberal arts requirement. 
 
2.2 Instruments 

The students’ perceptions of their L2 learning motivation were investigated with two questionnaires. One 
examined their motivational factors relevant to L2 motivational self system (D rnyei, 2005) with 39 6-point Likert 
items devised by Taguchi, et al. (2009). Motivational factors examined included L2 motivational effort as criterion 
measures, ideal L2 self, ought-to L2 self, family influence, promotion-focused instrumentality, prevention-focused 
instrumentality, attitudes to learning English, cultural interest, attitudes to L2 community, and integrativeness. 

The other inquired into their international posture factors and willingness-to-communicate factors with 34 
6-point Likert items developed by Yashima (2009). International posture factors examined were intergroup 
approach-avoidance tendency, interest in international vocation / activities, interest in international news, and having 
things to communicate to the world. Willingness-to-communicate factors consisted of willingness to communicate, 
and frequency of communication. 

 
2.3 Analyses 

With these data, correlation analyses were first conducted within the would-be English teachers and would-be 
non-English teachers to look into characteristics of their L2 learning motivation. Second, regression analyses were 
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performed with the motivational factors, international posture factors and willingness-to-communicate factors to 

identify explanatory factors for their L2 learning effort within the groups. Third, analyses of variance or 

Mann-Whitney U tests were run with the motivational factors, international posture factors and 

willingness-to-communicate factors to compare L2 learning motivation between the would-be English and 

non-English teachers.  

 

3. Results 
The analyses produced the following results. First, L2 learning effort of the would-be English teachers was 

moderately correlated with their ideal L2 self, attitudes to learning English, and frequency of communication. 

Factors that significantly accounted for their L2 learning effort turned out to be attitudes to learning English, 

frequency of communication, and willingness to communicate.  

Second, L2 learning effort of the would-be non-English teachers was highly correlated with their ideal L2 self, 

promotion-focused instrumentality, and attitudes to learning English. Also, their L2 learning effort was moderately 

correlated with attitudes to L2 community, integrativeness, and interest in international vocation / activities. Out of 

them, what significantly contributed to their L2 learning effort were ideal L2 self, promotion-focused instrumentality, 

attitudes to learning English, and frequency of communication. 

Third, there were significant differences in seven motivational factors between the would-be English and 

non-English teachers: L2 motivational effort, ideal L2 self, promotion-focused instrumentality, attitudes to learning 

English, cultural interest, attitudes to L2 community, and integrativeness. There were also significant differences in 

all of the four international posture and two willingness-to-communicate factors between the teachers. All of the 

significant differences showed supremacy of the would-be English teachers. Moreover, effect sizes for the 

motivational factors were large or nearly large.  

 

4. Discussion 
At the presentation, based on the results, we will discuss what relationships the students’ L2 learning 

motivation and behavior have, and what we can do to raise their L2 learning motivation and improve their L2 

learning behavior.  
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◊✲ 㸸 㸦ᑿ㸧ࡇ࠸࡞ࡽࢃࠊࡇࡿࢃࡽᯝ⤖ࡢ

�

◊✲ ᏛⱥㄒᏛ⩦⪅ࡿࡅ࠾ゝㄒព㸦す⏣㸧

◊✲ ᏛⱥㄒᏛ⩦⪅ࢸࢸࣥࢹࢫࣥࢱࢫࡢᩍ⫱ⓗධ㸦ᒸ⏣㸧

 

 ᐇែㄪᰝ㸸ࡢ⪅⩦ᏛⱥㄒᏛࡓࡋᣦ┠ࢆேᮦ⫱ᡂࣝࣂ࣮ࣟࢢ

 ࡽどⅬࡢ⫱ᩍ✲◊
 

す⏣ ⌮ᜨᏊ㸦㜰Ꮫ㸧 
➉ 㡰Ꮚ㸦㜰Ꮫ㸧 
ᑿ ᗣ⿱㸦㜰Ꮫ㸧 
ᒸ⏣ ᝆభ㸦㜰Ꮫ㸧 

 
 ࢸࢸࣥࢹேᮦ㸪Ꮫ⩦⪅ືᶵ㸪ࣝࣂ࣮ࣟࢢ㸸 TOEFL ITP®㸪ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
㏆ᖺࣥࣙࢩ࣮ࢮࣜࣂ࣮ࣟࢢࡢక࡚ࡗ➨୍ゝㄒࡎࡽ࡞ࡳࡢᡃࠊ ࠊࡋᚓ⩦ࢆⱥㄒࡿ࠶እᅜㄒ࡛࡚ࡗࠎ

ᅜ㝿ⓗ࡞ሙ㠃࡚࠸࠾ⱥㄒ࡛ウ㆟࣭΅ࢆࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࠊࡋᅗࡿ⬟ຊࢆᣢࡘேᮦࡀồ࠸࡚ࢀࡽࡵ

Ꮫࡓࡋᚊ⮬࡚ࡗΏᾭ⏕ࠊࡁ⨨ᛕ㢌ࢆேᮦ⫱ᡂ࣭ேᮦ㛤Ⓨࡓࡗకࣥࣙࢩ࣮ࢮࣜࣂ࣮ࣟࢢࠊᚋࠋࡿ

ࡢࡇࡿࡍ㐺ᛂࣥࣙࢩ࣮ࢮࣜࣂ࣮ࣟࢢࠊ࡚ࡋࢆ⫱ᩍࠊ࡚࠸࠾Ꮫࠊࡶࡵࡓࡃ࠸࡚ࡋᡂ⫱ࢆ⪅⩦

 ࠋ࠺ࢁ࠶ࡀᚲせࡃ࠸࡚ࡋᡂ⫱ࢆேᮦࡿࡁ࡛
� ᮏ◊✲Ⓨ⾲࡛ࠊࡣᏛⱥㄒᏛ⩦⪅ࡢゝㄒࢱ࣮ࢹ㸦TOEFL ITP®㸧ࢆᇶ┙࡚ࡋᏛⱥㄒᏛ⩦⪅ࡢゝㄒ

ⓗഃ㠃㛵ࡿࡍᐇែࢆ᫂ࠋࡿࡍࡽ㜰Ꮫ࡛ࠊࡣᖹᡂ 24 ᖺᗘࡽ㛤ጞࡓࡋᏛ㒊ࡢ 1 ᖺḟ⏕㸦ᖺ㛫

⣙ 3000 ே㸧ࢆᑐ㇟࡚ࡋTOEFL ITP®ࡢつᶍࢱ࣮ࢹ㞟ࠊࡵࡓࡿ࠸࡚ࡗ⾜ࢆ㔞ⓗ࣭㉁ⓗ◊✲᪉ἲࢆ⏝

࠸ࡘ⫱Ꮫⱥㄒᩍࡓࡋᣦ┠ࢆேᮦࣝࣂ࣮ࣟࢢࡽ୧ഃ㠃ࡢ⫱ᩍ࣭✲◊ࠊ࠸⾜ࢆゎ㔘ศᯒࢱ࣮ࢹ࡚࠸

࡚⪃ᐹࠋࡃ࠸࡚ࡋ 
 
2. ඛ⾜◊✲ 

TOEIC TOEFLࡸ ᢕࢆᐇែࡢ⪅⩦Ꮫࡸᶆ┠ࡿࡆᥖࡢᩍ⫱ᶵ㛵ྛࠊࡣ㝿ࡿࡍ⏝ࢆࢺࢫࢸእ㒊ࡢ࡞

ᥱྛࠊ࡛ୖࡓࡋⱥㄒࡢࢺࢫࢸಙ㢗ᛶࠊጇᙜᛶࠊᐇ⏝ᛶ᳨࡚ࡏࢃ࠶ウࠊࡋ㑅ᐃࠊࡎࡲࠋࡿࢀࡉTOEIC ࢆ

Ꮫⓗࡣ࠸ࡿ࠶Ꮫ㒊༢࡛ᐇࢆࢱ࣮ࢹࢥࢫࠊࡋศᯒᩘࡣ✲◊ࡓࡋከࡃぢࡿࢀࡽ㸦㑣ぞ࣭ ➉ 2013㸪
㣤⏣ 2013 ࡢᩘ「ࢆᯝ⤖ࢺࢫࢸࡿ࠸࡚ࡋᐇᏛⓗࡣࣉ࣮ࣝࢢ✲◊ࡢᑠሯ㸦2013㸧ࠊࡶ࡛࡞ࠋ㸧࡞

TOEICࠊࡓࡲࠋࡿ࠸࡚ࡋࢆᐹ⪄࠸῝⯆ࡾ࠾࡚ࡋศᯒከゅⓗࡀ⪅✲◊ ࡀࢺࢵࢤ࣮ࢱࡢ⩌⪅㦂ཷࡶࡾࡼ

G-TELPࡿࢀࡽ⤠ 㸦ᑠ➟ཎࡿࢀࡉᩓぢࡶሗ࿌ࡓࡋ⏝άࢆ 2013㸪୰ᓥ 2010㸧୍ࠋ᪉ࠊTOEFL ITP®ࡢሙྜࠊ

Ꮫⓗ⏝ࡢࡑ࡚ࡋ⤖ᯝࢆሗ࿌ࡿ࠸࡚ࡋࡢࢱ࣮ࢹࢥࢫࠊࡢࡢࡶࡿ࠶ࡣヲ⣽࡞ศᯒ➼ࢇࡣぢ

 ࠋ࠸࡞ࢀࡽ
TOEICࠊࡣሗ࿌࡛✲◊ࡢ࡛ࡲࢀࡇ G-TELPࡸ ࡋ㇟ᑐࢆ⏕Ꮫࡢⓒྡつᶍᩘࡽ༑ྡᩘࠊ࡚ࡋ⏝ࢆ

TOEFLࡓࡗᢅࢆᏛ⾡ⱥㄒࠊࡾ࠶ὶ࡛ࡀ✲◊㔞ⓗࡓ ࡶࡋࠊሗ࿌࡛ࡸ✲◊ࡓࡋ⏝ࢆࢱ࣮ࢹࡢ 3,000 ྡ

ᅾ⌧ࠊࡣ✲◊ࡿ࠸࡚ࡋศᯒከゅⓗ࡚࠸⏝ࢆ᪉ࡢ㉁ⓗ◊✲᪉ἲࡧࡼ࠾㔞ⓗࠊࢆࢱ࣮ࢹ࡞つᶍ࠺࠸

 ࠋࡿ࠼ゝ࠸࡞ࢇࢁࡇࡢ
 

 ⓗ┠ࡢ✲◊ .3
ᮏⓎ⾲࡛ࡣᏛⱥㄒᏛ⩦⪅ࢆᑐ㇟ࠊ࡚ࡋձTOEFL ITP®ࡢࢢࣥࢸࢫࢸࢆどⅬࡽ㸦ᑿ㸧ᥦゝࢆ

ື⪅⩦Ꮫ®ղTOEFL ITPࠊ࠸⾜  ƫ (ෆⓎⓗືᶵ࣭ࡅእⓎⓗືᶵࡅ) ព㠃㛵ࡿࡍㄪᰝ㛵ࡿࡍ

ᏛⱥㄒᏛ⩦⪅ࡢᐇែ㸦す⏣㸧ࢆ᥈ࠊࡾճTOEFL ITP®㠃᥋ࡓ࠸⏝ࢆࢱ࣮ࢹᏛⱥㄒᏛ⩦⪅ࣥࢱࢫࡢ
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ⱥࡵࡓࡿࡏࡉᡂຌࢆᾏእ␃Ꮫࡢ⏕մᏛࠊ㏙࡚࠸ࡘᩍ⫱ⓗධ㸦ᒸ⏣㸧ࢸࢸࣥࢹࢫ

ㄒᩍᖌࡇࡁࡍࡀ㸦➉㸧࡚࠸ࡘゝཬࠋࡿࡍ 
ᏛⱥㄒᏛ⩦⪅ࡢTOEFL ITP®ࢆᇶ┙ࡓࡋ㔞ⓗ◊✲㸦࣭ࢢࣥࢸࢫࢸ㉁ၥ⣬ㄪᰝ̺ືᶵព̺㸧

࠸⏝ࢆࢱ࣮ࢹᐇド࡚࠸ࡘゝㄒⓗ࣭ᚰ⌮ⓗഃ㠃ࡢ⪅⩦ᏛⱥㄒᏛࠊ࡚࠸⏝ࢆ㸧ࢱ࣮ࢹ㉁ⓗ◊✲㸦㠃᥋

࡚ศᯒ࣭ゎ㔘ࠊࡋᚋࠊᾏእ␃Ꮫࢆ┠ᣦࡍᏛ⩦⪅ᑐ࡞࠺ࡼࡢࠊ࡚ࡋᩍ⫱᪉ἲ㸦ពᅗⓗ࡞ᩍ⫱ⓗධ㸧

ᒎࡸ᪉ྥᛶࡢ㊶ᐇ࣭✲◊ࡢᚋࠊ࠸⾜ࢆ㆟ㄽࡽ୧ഃ㠃ࡢ㊶ᐇ✲◊ࠋࡍ♧ࢆࡢࡿࡁ࡛ࡀࡇ࠺⾜ࡀ

ᮃ࡚࠸ࡘ㏙ࢆࡇࡿ┠ⓗࠋࡿࡍ 
 
4. ◊✲ 1㸸TOEFL ITP®ࡢ⤖ᯝࡇ࠸࡞ࡽࢃࠊࡇࡿࢃࡽ㸦ᑿ㸧 
� ᖹᡂ 24࣭ 25 ᖺᗘ 1 ᖺḟ⏕ࢆᑐ㇟ᐇࡓࢀࡉTOEFL ITP®ࡢ⤖ᯝࢆᏛධヨ࣮ࢱࣥࢭヨ㦂ࢽࢫࣜ

ᖹᡂࡢᑟධ๓ᚋࡀࢢࣥ 16-18 ᖺᗘᐇࡓࢀࡉ㐣ཤࡢ⤖ᯝẚ㍑ࡿ࡞␗ࠊࡶࡿࡍᐇ᮲௳࡛⾜ࢃ

ࡓࢀ 24࣭ 25 ᖺᗘࡢ⤖ᯝࢆヲ⣽ẚ㍑ࡽࡉࠊࡋ 24 ᖺᗘࡣඹ㏻ᩍ⫱ࡢⱥㄒ⛉┠ࡢᡂ⦼ࡢ㛵㐃ࠊ࡚࠸ࡘ

25 ᖺᗘࡣᛶูࡿࡼᕪ࡚࠸ࡘศᯒࡢࡑࠋࡓࡗ⾜ࢆ⤖ᯝ24ࠊ ᖺᗘࡢ⤖ᯝྜࡣィⅬࡣ࡚࠸࠾ᖹᆒⅬᕪ

Listeningࠊࡀࡓࡗ࡞ࢀࡽぢࡃࡁࡀ Structureࠊࡋ᪼ୖࡣᖹᆒⅬࡢࣥࣙࢩࢡࢭ ୗࡀᖹᆒⅬࡢࣥࣙࢩࢡࢭ

㝆ࠊ࡛ࡇࡓࡋぢྜࡣୖࡅィⅬࡢᖹᆒኚ24ࠋࡓࡗࢃࡀࡇࡓࡗ࡞ࡀ ᖺᗘ 25 ᖺᗘࢆẚࡓ

ࠊྜࢁࡇ ィⅬࡢኚࡢࡈࣥࣙࢩࢡࢭࡃ࡞࡛ࡅࡔࡓࡗ࠶ࡀᖹᆒⅬ୍ࡀᚊኚࠊࡓࡲࠋࡓࡗ࡞࠸࡚ࡋ

ᡂ⦼ࡢ┦㛵ࡣపࠊࡃ☜ドⓗᅉᏊศᯒࡢ⤖ᯝࡽඹ㏻ᩍ⫱ࡢⱥㄒ⛉┠ࡢᡂ⦼ᙳ㡪ࡿࡍ⬟ຊࢀࡒࢀࡑࡀ

┦ࡢ୰⛬ᗘࡣຊ⬟ࡿ࠸࡚ࢀࡽTOEFL ITP®࡛ィຊ⬟ࡢࡑࠊࡀࡓࡗపࡶྜࡿࡵ༨⦼ᡂࡢ┠⛉ࡢ

㛵ࠋࡓࡗ࠶ࡀᛶูࡿࡼᕪࢆぢࠊࡶ࡚࠸࠾ࣥࣙࢩࢡࢭࡢࢀࡎ࠸ࠊࡿዪᏊᏛ⏕ࡢᖹᆒⅬࡀ⏨ᏊᏛ⏕ࡢ

ᖹᆒⅬࡶࡾࡼ㧗ࠋࡓࡗࢃࡀࡇ࠸ᮏⓎ⾲࡛ࡢࡽࢀࡇࠊࡣศᯒ⤖ᯝࡢヲ⣽ࢆᥦ♧ࠊࡶࡿࡍᏛ

ࡍ㆟ㄽ࡚࠸ࡘ⏺㝈ࡢ࡚ࡗࡓ࠶ࡿࡍࢆゎ㔘ࡢᯝ⤖ࡢࡑࡸ⏝ࡢእ㒊ヨ㦂ࡢ࡞®TOEFL ITPࡢ࡚࠸࠾

 ࠋࡿ
 
5. ◊✲ 2 : ᏛⱥㄒᏛ⩦⪅ࡿࡅ࠾ゝㄒព㸦す⏣㸧 
ᖹᡂ 24 ᖺ࣭ᖹᡂ 25 ᖺࡢ 2 ᗘΏࠊ࡚ࡗTOEFL ITP®ㄪᰝᐇࠊᏛ⏕⣙ 5500 ࡅᶵື㇟ᑐࢆྡ

࣭ࡅෆⓎⓗືᶵࡓࡋ౫ᣐᕫỴᐃ⌮ㄽ⮬ࠊࡣ┠㉁ၥ⣬㡯ࠋࡓࡋᐇࢆ㉁ၥ⣬ㄪᰝࡿࡍ㛵ពせᅉ

እⓎⓗືᶵ࣭ࡅ↓ືᶵࡢࡑࠊࡢពⓗഃ㠃㛵ࠊࡣ࡚ࡋᅜ㝿ⓗᚿྥᛶྍࠊ⬟⮬ᕫ㸦⌮⮬ᕫ࣭⩏ົ

⮬ᕫ࣭ດຊ㸧ࠊCan-Do (Speaking/Listening, Reading/Writing)ࠊᅜ㝿ⓗᚿྥᛶࠊ࡚࠸ࡘయഴྥ࣭ᛶᕪ࣭ᖺ

ᗘูẚ㍑ࠋࡿ࠸࡚ࡗ⾜ࢆ⤖ᯝࠊ࡚ࡋయഴྥࠊࡣ࡚ࡋእⓎⓗືᶵࡢ୰୍࡛ྠࡶどㄪᩚ㸦άືᑐ

L2ࠊࡣ࡚ࡋ㛵ពせᅉࡢࡢࡑࠊࡃపࡀᚊᛶ⮬ࠊࡾ࠶࡛⩌⪅⩦Ꮫ࠸㧗ࡀ㸧ࡅព㆑ⓗ౯್ࡿࡍ ⌮⮬

ᕫࡸCan-Do Reading/Writing Can-Do Speaking/Listeningࠊࡀ࠸㧗ࡣ ࡇࡿ࠶Ꮫ⩦⪅㞟ᅋ࡛࠸పࡣ࡚࠸ࡘ

ẚᏊ⏕ᚐ⏨ࡀ᪉ࡢዪᏊ⏕ᚐࠊᯝ⤖ࡓࡗ⾜ࢆከኚ㔞ศᩓศᯒ㸦ᛶᕪ㹶ᖺᗘูẚ㍑㸧ࠋࡓࡗ࡞ࡽ᫂ࡀ

㍑ືࠊ࡚ࡋᶵࡅ㸦ෆⓎⓗ࣭እⓎⓗ㸧ពせᅉࡀ㧗࠸ഴྥࠋࡓࢀࡉ♧ࡀࡇࡿ࠶ᖺᗘูẚ㍑ࡗ⾜ࢆ

ᖹᡂࠊᯝ⤖ࡓ 25 ᖺᗘධᏛࡢ 1 ᖺḟ⏕ࡢ᪉ࠊືࡀ ᶵࡸࡅព㠃࡛㧗࠸ഴྥࡋ♧ࢆゝࠊ ㄒⓗぢ࡚ࡶ㧗࠸

ࡣ⪅⩦Ꮫࡿࡍᒓ⩌ୖࠊᯝ⤖ࡓࡗ⾜ࢆศᯒ࣮ࢱࢫࣛࢡࡵࡓࡿ▱ࢆᚩ≉ࡢᏛ⩦⪅ಶேࠋࡓࡋ♧ࢆ್ᩘ

ゝㄒ࣭ពඹ㧗࠸ഴྥࠊࡾ࠶ప⩌ᒓࡿࡍᏛ⩦⪅ࡣゝㄒ࣭ពࡶప࠸ഴྥࡀࡇࡿ࠶᫂ࡽ

ᩍࡢࡵࡓࡿࡵ㧗ࢆᏛ⩦⪅ືᶵࠊࡋ♧ᥦࢆヲ⣽ࡢศᯒ⤖ᯝࡿࡍ㛵㉁ၥ⣬ㄪᰝࠊࡣ࡛⾲ᮏⓎࠋࡓࡗ࡞

⫱ⓗධ㛵ࡿࡍᥦゝࠋ࠺⾜ࢆ 
 

6. ◊✲ 3: ᏛⱥㄒᏛ⩦⪅ࢸࢸࣥࢹࢫࣥࢱࢫࡢᩍ⫱ⓗධ㸦ᒸ⏣㸧 
ᖹᡂ 24 ᖺᗘࡢ 1 ᖺḟTOEFL ITP®ཷࢆ㦂ᩥࡓࡋ⣔࣭⌮ᕤ⣔Ꮫ㒊ࡢ 2 ᖺ⏕ィ 17 ⩦ⱥㄒᏛࡿࡼྡ

㛵ࣉ࣮ࣝࢢࢫ࣮࢛࢝ࣇࡿࡍ㸲௳ࢆᑐ㇟ࡓࡗ࡞⾜ᛂ⏝ヰศᯒ◊✲ࢆሗ࿌ࠋࡿࡍヰศᯒࡣ┦⾜Ⅽ

ᐇែㄪᰝ㸸ࡢ⪅⩦ᏛⱥㄒᏛࡓࡋᣦ┠ࢆேᮦ⫱ᡂࣝࣂ࣮ࣟࢢ

ࡽどⅬࡢ⫱ᩍ✲◊

ࡵࡌࡣ

ඛ⾜◊✲

ⓗ┠ࡢ✲◊

－185－

８
月
５
日（
水
）

እᅜㄒᩍ⫱࣓ࢹᏛ➨ 55ᅇᅜ◊✲



ཧ⪃ᩥ⊩

 

࣮ࣟࣉゎ㔘Ꮫⓗࡿࡍグ㏙ࢆᩥࡿࡍ⬟ྍࢆࢀࡑࠊฟ᪉ἲࡧゎ㔘ཬࡢពࡿ࠸⏝ࡀ⪅ཧຍ࡚࠸࠾

ࢆ㊥㞳ࡣ®TOEFL ITPࡣᏛ⏕㐩ࠊࡽศᯒࡢࡽ⾜Ⅽෆ㒊┦࠺࠸ࣉ࣮ࣝࢢࢫ࣮࢛࢝ࣇࠋࡿ࠶࡛ࢳ

ࢆࢸࢸࣥࢹࡢศ㐩⮬ࡧཬࢫࣥࢱࢫ࡞ࡁ๓ྥࡣⱥㄒᏛ⩦⮬యⱥㄒࡋࡋࠊ࡞ࡁྥࢁᚋࡓ࠸⨨

ࣥࢱࢫ࡞࠺ࡼࡢࡇࡽࡉࠋࡓࡗศࡀࡇࡿࡍᵓ⠏࡚ࡗࡼࡁ⥆⾜Ⅽᡭ┦ࡢ࡞ࠖ⪄ᛮࡓࢀࡉᥥฟࠕ

ࡿ࠸࡚࠸⏝ᥥฟ࡚ࡋ※㈨ࢆゝㄝࡢ⪅ࡃᕳࡾྲྀࢆ୰࡛⮬ศ㐩ࡢࡁ⥆ᵓ⠏ᡭࢸࢸࣥࢹࡧཬࢫ

ࡋࡑࢫࣥࢱࢫࡢ⩦ⱥㄒᏛࠊⱥㄒࠊእ㒊㈨᱁ヨ㦂࡚ࡋ࠺ࡼࡢࡇࠊࡣ࡛⾲ᮏⓎࠋࡓࡗ࡞ࡽ᫂ࡶࡇ

ᐃ᪉ྥ୍ࡾࡲࡘࠊ㣴ᡂࢆ⏕Ꮫ᪉ྥࡿࡵồࡀᩍ⫱ᶵ㛵ࠊ࡚ࡋᑐᏛ⏕㐩ࡿࡍᵓ⠏ࢆࢸࢸࣥࢹ࡚

ᚲせ࡚ࡋ※㈨ࡀᩍ⫱ⓗධ࡞࠺ࡼࡢࡣࡵࡓࡿࡏࡉ㸦ゝㄒ㸧♫ࡅ㛵㐃ࢆࢸࢸࣥࢹ

 ࠋࡿࡍ㆟ㄽࢆࡢ࡞
 
7. ◊✲ 4: Ꮫ⏕ࡢᾏእ␃Ꮫࢆᡂຌࡵࡓࡿࡏࡉⱥㄒᩍᖌࡇࡁࡍࡀ㸦➉㸧 
� ࣉࢵࢺ⏺ୡࠕ ࢃᦠ⫱Ꮫⱥㄒᩍࠊ࡚࠸࠾ᮏᏛࡿ࠸࡚ࡋ᥎㐍ࢆᙉࡢࣝࣂ࣮ࣟࢢ࡚ࡋᣦ┠ࢆ10ࠖ

ᮏᏛ୍ᖺࠊࡸ✲◊㊶ᩍ⫱ᐇࡓࡁ࡚ࡗ⾜ࡀࡽ⪅➹ࠊࡢ࡞ࡁࡍࢆఱࡓࡲࠊࡢࡿࡁ࡛ࡀఱ࡚ࡋࡢࡶࡿ

ḟ⏕ࡢTOEFL ITP®ࡀ⪅➹࡛ࡲࢀࡇ࡚ࡋࡑࠊࢥࢫࡢᮏᏛࡢᏛ⏕ࢆᑐ㇟ࢺ࣮ࢣࣥࡓࡗ⾜ㄪᰝࡢ⤖

ᯝࢆ࡞ཧ↷ࡽࡀ࡞ࡋ⪃ᐹࡢࡑࠋࡓࡋ⤖ᯝࠊᏛ⏕ࡀᾏእ␃Ꮫࢆᡂຌࡵࡓࡿࡏࡉ⫢せࡿࢀࡉせ⣲ࡢ

ࠊࡣ࡚࠸ࡘ⪅๓ࠊࡃ㧗ࡀᛶ⬟ྍࡿࡁ࡛⫣㈉ୖྥࣥࣙࢩ࣮࣋ࢳࣔⱥㄒຊ㣴ᡂࡢ⏕Ꮫࡣⱥㄒᩍᖌࠊࡕ࠺

⌧ᅾࡢᖹᆒⓗ࡞ᮏᏛ୍ᖺḟ⏕ࡢⱥㄒຊࠊࢆ␃Ꮫ࡛ࡲࣝ࣋ࣞࡿ࡞⬟ྍࡀ㣴ᡂࠊࡣࡵࡓࡿࡍ㛗ᮇఇ

ᬤᮇ㛫࡚ࡵྵࡶᑡ୍ࡶࡃ࡞ᖺ༙ࡿࡓࢃ㞟୰ⓗ࡞ⱥㄒᏛ⩦ࡀᚲせ࡛ࡀࡇࡿ࠶᥎ᐃࠋࡓࢀࡉᮏⓎ⾲࡛

 ࠋࡿࡍ㆟ㄽ࡚࠸ࡘࡇࡁࡍࡀⱥㄒᩍᖌࡵࡓࡿࡏࡉᡂຌࢆᾏእ␃Ꮫࡀ⏕Ꮫࠊࡣ
 
8. ⪃ᐹ 
� ᮏⓎ⾲࡛ࠊࡣᏛⱥㄒᏛ⩦⪅ࡢTOEFL ITP®ࢆ㔞ⓗ࣭㉁ⓗ◊✲᪉ἲࡓ࠸⏝ࢆᇶ♏◊✲ࢆᴫほࠊࡋ⪃ᐹ

TOEICࡸ®TOEFL ITPࢆⱥㄒ⬟ຊࡢ⏕Ꮫࡿࡅ࠾Ꮫࡢᐃ≉ࡿ࠶(1ࠋࡓࡗ⾜ࢆ ࡛ ᐃࡋᖺᗘࡈẚ㍑

ࡇࡿࡍุ᩿ࢆ࠺ࡿ࠶ࡀぢ࡚ኚࢆࡅࡔィⅬྜࠊࡾ࠾࡚ࡗྜࡳ⤡㞧「ࡀせᅉ࡞ࠎᵝࡣ㝿ࡿࡍ

ࡍ㛵⦼ᡂࡸ࣒ࣛࣗ࢟ࣜ࢝ࠊࡶ࡚࠸ࡘࡢࡿࡍពࢆఱࡀࡇ࠸పࡀ㛵┦ࡢ⦼ᡂࠊࡓࡲࠋ࠸ࡋ㞴ࡣ

ࡀウ᳨࡞ៅ㔜ࠊࡣ⏝ࡢᯝ⤖ࡢࡑࡸᑟධࡢእ㒊ヨ㦂ࠊࡵࡓࡢࡑࠋࡿ࠶ࡀᚲせࡿ࠸࡚ࢀࡉ❧☜ࡀ᪉㔪ࡿ

ồ2ࠋࡿࢀࡽࡵ) ゝㄒືᶵ࣭ࡅពⓗഃ㠃㛵ࠊࡣ࡚ࡋᵝ࡞ࠎᏛ⩦⪅ࡀΰᅾࡸࡇࡿࡍゝㄒ࣭ពࡢ

ୖ⩌ࡣ㧗࠸ഴྥࠊࡢࡢࡶࡍ♧ࢆప⩌ࡣゝㄒ࣭ពඹప࠸ഴྥࠊࡽࡇࡍ♧ࢆᏛⱥㄒᩍ⫱࠾

࡚ࡋウ᳨࡚࠸ࡘᩍᤵἲࡸᩍ⫱ⓗධࡿࡁ࡛ࡢࡇࡿࡵ㧗୧ഃ㠃ඹࡢゝㄒ࣭ពዴఱࢆ⩌ప࡚࠸

࡚ࡋᑐᚲせᛶࡢ⩦ⱥㄒᏛࡧⱥㄒཬࡋ※㈨ࢆゝㄝࡢ⪅ࡣᏛ⏕㐩 (3ࠋ࠺ࢁ࡞ㄢ㢟ࡢᚋࡀࡇࡃ࠸

๓ྥࢆࢫࣥࢱࢫ࡞ࡁ⠏ࡀࡇࡿ࠸࡚࠸ศࠋࡓࡗᏛ⏕㐩ࡀእ㒊㈨᱁ヨ㦂ࡾࡼ๓ྥࡵࡓࡿ࡞ࡁᚲせ

ࡼࡢ࡚ࡋࡑࠊࡢࡿࡍᐃྠ⏕Ꮫࢆ࣮ࣜࢦࢸ࢝ᡂဨ࡞࠺ࡼࡢࠊࡤ࠼ゝヰศᯒⓗࢆᩍ⫱ⓗධ࡞

ࡋ♧᫂♧ⓗࢆࡢࡿ࠶㏙㒊࡛ࡓࢀࡽࡅ⣣࣮ࣜࢦࢸ࢝ᡂဨࡢࡑࡀࡇࡿ࠸⏝ࢆⱥㄒࡧⱥㄒຊཬ࡞࠺

⌮ゎࡿࡏࡉᏛⓗࡘ᪥ᖖⓗྲྀ⤌4ࠋࡿ࠶࡛ࡳ) Ꮫ⏕ࡀᾏእ␃Ꮫࢆᡂຌࡵࡓࡿࡏࡉ⫢せࡿࢀࡉせ⣲

࡚࠸ࡘ⪅๓ࠊࡃ㧗ࡀᛶ⬟ྍࡿࡁ࡛⫣㈉ୖྥࣥࣙࢩ࣮࣋ࢳࣔⱥㄒຊ㣴ᡂࡢ⏕Ꮫࡣⱥㄒᩍᖌࠊࡕ࠺ࡢ

㛗ࠊࡣࡵࡓࡿࡍ㣴ᡂ࡛ࡲࣝ࣋ࣞࡿ࡞⬟ྍࡀᏛ␃ࠊࢆⱥㄒຊࡢ⏕ᮏᏛ୍ᖺḟ࡞ᖹᆒⓗࡢᅾ⌧ࠊࡣ

ᮇఇᬤᮇ㛫࡚ࡵྵࡶᑡ୍ࡶࡃ࡞ᖺ༙ࡿࡓࢃ㞟୰ⓗ࡞ⱥㄒᏛ⩦ࡀᚲせ࡛ࡀࡇࡿ࠶᥎ᐃࠋࡓࢀࡉ 
 
 ࡈ࠸ࡉ .9
ᚋࡢᒎ㛤1ࠊ࡚ࡋ) TOEFL ITP®㉁ၥ⣬ㄪᰝ㸦ືᶵព㸧ࢆ 4 ᭶࣭2 ᭶ ᐃணᐃ1ࠊࡋ ᖺḟ

ࡢ⏕ 1ᖺ㛫ࡢኚࡢഴྥࢆ᥈ࡀࡇࡿணᐃ2ࠊࡓࡲࠋࡿ࠸࡚ࢀࡉ)Ꮫࡢẚ㍑ࠊࡸᅜⓗ࡞ㄪᰝ3ࠊ) ᵝࠎ

✲◊ࡿࡍ㛵ኚࡢ⪅⩦Ꮫࡓ࠸⏝ࢆⓗㄪᰝ᩿⦪(4ࠊ✲◊ࡿࡍ㛵ኚࡢゝㄒ࣭ពࡿࡼᩍ⫱ⓗධ࡞

－186－

8᭶ 5᪥�(12:30-14:10)���࣮ࣛࣝ࣍ࣇ



 

ࣜ࢝)ᩍ⫱ⓗධ࡞ຠᯝⓗࡾࡼ࡚࠸࠾⫱Ꮫⱥㄒᩍࠊ࡚ࡋⓎᒎⓗᒎ㛤ࡢᚋࡽࡉࠋࡿ࠸࡚ࡋ⏬ィࢆ

ࠊࡵ㧗ࢆពഃ㠃ゝㄒ⬟ຊࠊ࡛ࡇࡃ࠸࡚ࡋᵓ⠏ࠊࡋᶍ⣴ࢆ(❧☜ࡢᩍᤵἲ࠸ࡼࡾࡼࡸᵓ࣒ࣛࣗ࢟

Ꮫⱥㄒᩍ⫱ࢆ㏻ࡾࡼࠊ࡚ࡋከࣝࣂ࣮ࣟࢢࡢࡃேᮦࢆ⫱ᡂࡃ࠸࡚ࡋᚲせࠋ࠺ࢁ࠶ࡀ 
 
ཧ⪃ᩥ⊩ 

㣤⏣Ẏ㸦2013㸧ࠕ␃ᏛᏛ⏕ࡢⱥㄒຊ ᾏእESL ࡚ࡵồࢆ㛵ಀ࠸ࡼࡾࡼࡢ ࠖࠗ JACET Kansai journal࠘

15, 106-124.  

ᑠ➟ཎ┿ྖ㸦2013㸧ࠕ㛗ᓮᏛᏛ⏕ࡢⱥㄒຊఙᙇ㛵1 ✲◊ࡿࡍ ᖺ㛫ࡢG-TELP ࡽࢱ࣮ࢹࡢ ࠖࠗ 㛗

ᓮᏛゝㄒᩍ⫱◊✲࣮ࢱࣥࢭ⣖せ࠘1, 47-66. 

ᮌᮧⱱ㞝࣭᳃♸ྖ⦅㸦2014㸧. ᖹᡂ 24 ᖺᗘTOEFL ITP®ᐇ㛵ࡿࡍሗ࿌᭩㸸⤖ᯝศᯒ࣭⪃ᐹ㜰

ᏛᏛᩍ⫱᥎㐍ᶵᵓ� 㜰ᏛᏛ㝔ゝㄒᩥ◊✲⛉ 

ᑠሯⰋᏕ㸦2013㸧ࠗ ⱥㄒຊྥୖࡓࡅྥឡ▱ᩍ⫱ࡢᣮᡓ ㉁ಖドᏛ⩦⮬❧ྥୖࢆ┠ᣦ࡚ࡋ ឡ࠘▱ᩍ

⫱Ꮫ. 

୰ᓥᙲᏊ㸦2010㸧ึࠕᖺḟᩍ⫱ࡿࡅ࠾ G-TELP ᭷ຠᛶࠖࠗࡢ㐩ᗘ ᐃ฿ࡓ࠸⏝ࢆ ᡭ๓Ꮫ CELL ᩍ⫱

ㄽ㞟࠘2㸪43-46. 

㑣ぞಙᜨ࣭ ➉㡰Ꮚ㸦2013㸧ࠗࠕ ⱥㄒᩍ⫱⥲ྜ࣒ࢸࢫࢩ ド᳨ࡢຠᯝࡢ⩦ⱥㄒᏛࡓ࠸ᇶ࡙࠘ LTM-CALL

ᐹ⪄ࡃᇶ࡙㛗ᮇⓗほᐹࡢ⩌⪅⩦Ꮫࡓࡋ⏝⥆⥅ࢆ ࠖࠗ ゝㄒᩥㄽྀ࠘7, 43-59. 

 
 
. 

◊✲ Ꮫ⏕ࡢᾏእ␃Ꮫࢆᡂຌࡵࡓࡿࡏࡉⱥㄒᩍᖌࡇࡁࡍࡀ㸦➉㸧
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ㄪᰝཧຍᏛࡿࡅ࠾ᐇ㊶⎔ቃ

 

ከᵝ࡞Ꮫ⎔ቃࡿࡅ࠾ⱥㄒ㹣࣮ࣛࢢࣥࢽ 

̾ Ꮫ⩦ࡿࡳࡽ࣮ࣗࣅࢱࣥࠊࢺ࣮ࢣࣥࠊࢱ࣮ࢹ 

 ⓗࠖᏛ⩦⪅ Ѹ⌮ࠕ
 

㟷ᮌ ಙஅ㸦ᗈᓥᕷ❧Ꮫ㸧 
㕥ᮌ ⦾ኵ㸦ྡྂᒇᏛ㸧 
➉ ගᏊ㸦ᗈᓥಟ㐨Ꮫ㸧 
Ώ㎶ ᬛᜨ㸦ᗈᓥᕷ❧Ꮫ㸧 

ᚿỈ ಇᗈ㸦ᕞᏛ㸧 
ᑎᔱ ྐ㸦ᯇᒣᏛ㸧 
ụ  ୖ ┿ே㸦ᯇᒣᏛ㸧 

 
㸸 eࢻ࣮࣮࣡࢟ ⾜⩦㔞࣭㉁࣭⥅⥆ᛶ㸪⮬ᚊⓗᏛࡢ⩦㸪⌮ⓗᏛ⩦⪅㸪Ꮫࢢࣥࢽ࣮ࣛ  ື
 
 ᬒ⫼ࡢ✲◊ .1
� Ⓨ⾲⪅ࡀࢀࡒࢀࡑࠊࡣࡽᡤᒓࡿࡍᏛࡢ୍ྠࠊ࡚࠸࠾ⱥㄒ㹣࣮ࣛࡢࡑࠊ࠸⏝ࢆ࣒ࢸࢫࢩࢢࣥࢽᏛ⩦

ຠᯝࡾ࠶ࡢࢺ࣓ࣥࢪࢿ࣐ࢢࣥࢽ࣮ࣛࡸ᪉࡚࠸ࡘ㸶ᖺ௨ୖࡾࡓࢃඹྠ◊✲ࢆ㐍ࡢࡇࠋࡿ࠸࡚ࡵⱥㄒ㹣

ࡿࡍ⩦Ꮫ㔞ࢆἲၥ㢟ᩥࠊࢢࣥࢽࢫࣜࠊࢢࣥࢹ࣮ࣜࠊ㸯㸳㐌㛫ࡽ㸶㐌㛫ࠊࡣ࣒ࢸࢫࢩࢢࣥࢽ࣮ࣛ

 ࠋࡿ࠸࡚ࡗ࡞␗ࡲࡊࡲࡉᏛ࡛ྛࡣᤵᴗᙧែࡸᑟධᙧែࡢࡑࠊࡀࡿ࠶࡛࣒ࢸࢫࢩ⩦ⱥㄒᏛࡢᆺࣝࣜࢻ
� Ⓨ⾲⪅ࡢ࡛ࡲࢀࡇࡣࡽඹྠ◊✲ࠊࡾࡼᏛ⩦ࡢ㔞ࠊ㉁ࠊ⥅⥆ᛶࢇࡕࡁࢆ☜ಖ࡛ࡀ࠺ࡿࡁ㹣ࣛ

ࢆ⌮⟶ࡢ㛫㝸࡛Ꮫ⩦㐍ᗘ࠸▷ẚ㍑ⓗࠊࡓࡲࠊࡇࡿ࠸࡚ࡗ࡞せᅉ࡞ࡁࡿࡅศࢆᡂྰࡢ⩦Ꮫࢢࣥࢽ࣮

ࡶ㔞ⓗࠊࡀࡇ࠺⾜ࢆ⌮⟶⩦Ꮫ࡞ཝᐦࡾࡼࠊ࡞ࡇ࠺⾜ࢆࢺࢫࢸ⩦ࡢࡈᐃᮇ㛫୍ࠊࡸࡇ࠺⾜

㉁ⓗࡶ㐺ษ࡞Ꮫ⩦ࢆ☜ಖ࡛ୖࡿࡏࡉ᭷ຠ࡛ࢆࡇࡿ࠶᫂ࠋࡓࡋࡽ 
� ࡶ࡛ࡇࡶ࡛ࡘ࠸ࠕࡣࢢࣥࢽ㹣࣮ࣛࠊࡽࡀ࡞ࡋࡋ Ꮫࠖ⩦୍࡛ࡿࡁ᪉࡛ࠕࠊඛᘏ࡚ࡋࡋࡤ⤖ᒁ࡞ࡽࡸ

ࡢど┘࡞᥋ⓗ┤ࡣࢢࣥࢽ㹣࣮ࣛࠊࡾ࡞␗ࡣᤵᴗ࡞ఏ⤫ⓗࡢㅮ⩏ᙧᘧࠋ࠸ከࡶሙྜࡿࡀ࡞ࡘࡇࠖ࠸

⮬ࡶࡎࢀࡉ⌮⟶ࠋࡿ࠶Ꮫ⩦ᙧែ࡛ࡿࢀࡉせồࡃᒙᙉ୍ࡾࡼࡀᚊᛶ⮬ࡢ⪅⩦Ꮫࠊࡃከࡀࡇ࠸࡞ࡀ┠

ⓗᏛ⩦࠺⾜ࢆᏛ⩦⪅ࡢࡽ⮬ࡾࡲࡘࠊᏛ⩦ࢆ⮬ᚊⓗ࡚ࡋ࣮ࣝࣟࢺࣥࢥⱥㄒຊྥୖࢆᅗࡿᏛ⩦⪅ࡢ㣴ᡂ

࡛ࡘ୍ࡢᶆ┠࡞ⓗ⤊᭱ࠊࡾ࠶ㄢ㢟࡛ࡢ᭱ࡶ࡚࠸࠾ࢢࣥࢽⱥㄒ㹣࣮ࣛࠊࡎࡽ࡞ࡳࡢ⩦Ꮫ࡞ⓗ⯡୍ࠊࡣ

 ࠋ࠺ࢁ࠶
 
2. ㄪᰝࡢᴫせ 
� ୖ࡛㏙ࡓၥ㢟ព㆑ࢆ㋃ࠊ࠼ࡲⓎ⾲⪅ࡣࡽᏛ⩦ࡢ㔞ࠊ㉁ࠊ⥅⥆ᛶࡧࡼ࠾Ꮫ⩦ຠᯝࡢほⅬࠊࡽⱥㄒ㹣

⩏ᐃࡢࡑࠊࡋ⩏ᐃసᴗⓗࢆࡢࡿ࠶࡛⪅⩦Ꮫ࡞࠺ࡼࡢࡣ⪅⩦ⓗࠖᏛ⌮ࠕࡿࡅ࠾ࢢࣥࢽ࣮ࣛ

 ࠋࡓࡳヨࢆࡇࡿࡍᢳฟࠊ㆑ูࢆ⪅⩦ⓗᏛ⌮࡚࠸࡙ࡶ
� ⌮ⓗᏛ⩦⪅ࡢ㆑ูึ࡚᭱࠸࠾ὀ┠ࠕࡣࡢࡓࡋᏛ⩦ࡢ࡛ࡲࢀࡇࠋࡿ࠶࡛ࠖࡉࢺࣥࢱࢫࣥࢥࡢ◊✲

⤖ᯝࢺࣥࢱࢫࣥࢥࠊࡽᏛ⩦ࡀࡇࡿࡍᏛ⩦ຠᯝᙳ㡪ࡀࡇࡿࡍ᫂ࣥࢱࢫࣥࢥࠊࡾ࠾࡚ࡗ࡞ࡽ

࡛ࡢࡓࡁ࡚ࡵ㐍ࢆ✲◊ࡢ࡚࠸ࡘࡿ࠶ຠᯝⓗ࡛ࡀࢺ࣓ࣥࢪ࣮ࢿ࣐࡞࠺ࡼࡢࡣࡵࡓࡃᑟ⩦Ꮫ࡞ࢺ

ࡋᏑᅾࡀ⪅⩦Ꮫࡿ࠸࡚ࡗ⾜ࢆ⩦Ꮫ࡞ࢺࣥࢱࢫࣥࢥࠊࡃ࡞㛵ಀࢺ࣓ࣥࢪ࣮ࢿ࣐ࡣ୰ࡢ⪅⩦Ꮫࠊࡀࡿ࠶

࡞ࡣ࡛ࡢࠖࡿ࠸࡚ࢀࡉࡽࡸࠕࢆ⩦Ꮫ࡞ࢺࣥࢱࢫࣥࢥࠊࡾࡲࡘࠊ⪅⩦Ꮫ࡞࠺ࡼࡢࡇࠊࡣࡽ⪅⾲Ⓨࠋࡓ࠸࡚

－188－
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࡞ࢺࣥࢱࢫࣥࢥࡎࡲࠊ࠼⪄࠸࡞ࡣ࡛ࡢࡿ࠸ࡀ⪅⩦ⓗᏛ⌮୰ࡢ⪅⩦Ꮫࠖࡿ࠸࡚ࡗࡸⓎⓗ⮬ࠕࡃ

Ꮫ⩦⪅ࢆᏛ⩦ࡾࡼࢱ࣮ࢹᢳฟࢆࡇࡿࡍヨࠋࡓࡳᏛ⩦ࡢࢱ࣮ࢹ୰࡛ࠊ㸯᪥ࡢᏛ⩦㔞Ꮫ⩦㛫㝸↔Ⅼࢆ

ᙜ࡚࡚ศᯒࠊࢁࡇࡓࡋ㸯᪥ࡢᏛ⩦㔞ࡀᑡࡘࠊࡃ࡞Ꮫ⩦㛫㝸࠸▷ࡀᏛ⩦⪅ࣥࢱࢫࣥࢥࡣୖࢱ࣮ࢹࠊࡀ

ࡿ࠶ព㆑ⓗ࡛ࠖࠕࡀື⾜⩦Ꮫࡢࡑࡣ࡛ࡅࡔࢀࡇࠊࡋࡋࠋࡓࡗ࡞ࡽ᫂ࡀࡇࡿ࠸࡚ࡋࢆ⩦Ꮫ࡞ࢺ

⾜ࢆ⩦Ꮫព㆑ⓗࠊࡃ࡞ࡣ࡛ࡅࡔࢱ࣮ࢹ⩦Ꮫࡿ࠶ᯝ࡛⤖ࡢ⩦Ꮫࡢᐇ㝿ࠊࡵࡓࡢࡑࠋ࠸࡞ࡽศࡣ࠺

ᚊⓗᏛ⮬ࡿࢀࡽࡳࡽᙼࠊ࡚ࡗࡼࢀࡑࠋࡓࡗ⾜ࢆㄪᰝࢺ࣮ࢣࣥࡵࡓࡿࡍࡽ᫂ࢆࡢࡿ࠸࡚ࡗ

ࠋࡿ࠶࡛ࡢࡓ࠼⪄࠸ࡓࡋࡽ᫂ࢆࡢࡿ࠶ࡀᚩ≉࡞࠺ࡼࡢࡣᕤኵࡸព㆑ࡿࡍᑐ⩦Ꮫࡸື⾜⩦

ࠋࡓࡗ⾜ࢆㄪᰝ࣮ࣗࣅࢱ࡛ࣥࢇ㎸ࡾ⤠ࢆ⪅㇟ᑐࡽ୰ࡢࡑࠊࡶࢆᯝ⤖ࡢㄪᰝࢺ࣮ࢣࣥࠊࡽࡉ

ᮏබເࡢࡑࠊࡣ࡛࣒࢘ࢪ࣏ࣥࢩㄪᰝ⤖ᯝ୍ࡢ㒊࡚࠸ࡘሗ࿌ࠋࡿࡍ 
 
3. ㄪᰝཧຍᏛࡿࡅ࠾ᐇ㊶⎔ቃ 
᭱ᚋࠊᮏ◊✲ཧຍྛࡓࡋᏛࡿࡅ࠾ㄪᰝᑐ㇟ࡢࢫࣛࢡᐇ㊶⎔ቃࡢᴫせࠋࡃ࠾࡚ࡋ♧ࢆ 
 

 ᗈᓥᕷ❧Ꮫ ྡྂᒇᏛ ᕞᏛ ᗈᓥಟ㐨Ꮫ ᯇᒣᏛ 
ᤵᴗ⛉┠  ྡ CALL 

ⱥㄒ㞟୰Ϩ 

㹣࣮ࣛࢢࣥࢽ 

ⱥㄒϨ 

ⱥㄒ㸦ᇶ♏㸧 ⱥㄒ IIIB e-learning 

ⱥㄒϨ 

CALL1 

⏝ᩍᮦ 

㸦ᩍᮦ㔞㸧 

㺶㺎㺡㺼㺆㺻㺖㺼㸦60㸧 

㺶㺛㺤㺻㺖㺼㸦1400㸧 

ᩥἲ㸦800㸧 

㺶㺎㺡㺼㺆㺻㺖㺼㸦40㸧 

㺶㺛㺤㺻㺖㺼㸦800㸧 

ᩥἲ㸦800㸧 

㺶㺎㺡㺼㺆㺻㺖㺼㸦40㸧 

㺶㺛㺤㺻㺖㺼㸦800㸧 

 

㺶㺎㺡㺼㺆㺻㺖㺼㸦40㸧 

㺶㺛㺤㺻㺖㺼㸦800㸧 

ᩥἲ㸦400㸧 

㺶㺛㺤㺻㺖㺼㸦800㸧 㺶㺎㺡㺼㺆㺻㺖㺼㸦40㸧 

㺶㺛㺤㺻㺖㺼㸦800㸧 

ᩥἲ㸦400㸧 

Ꮫ⩦ᙧែ 

⮬Ꮫ⩦ࡳࡢ 

㸦୍ᩧᑐ㠃ᤵᴗ

 㸧ࡋ࡞

㐌 1 ᅇᩧ୍ࡢᤵ

ᴗ࡛ࡢ⮬Ꮫ⩦㸩

ᤵᴗእ࡛ࡢ⮬Ꮫ

⩦ 

ᤵᴗእ࡛ࡢ⮬Ꮫ

⩦㸦㐌㸯ᅇᩧ୍ࡢ

ᤵᴗู࡛ࡣᩍᮦ

 Ꮫ⩦㸧ࢆ

㐌㸯ᅇᩧ୍ࡢᤵ

ᴗ࡛ࡢ⮬Ꮫ⩦㸩

ᤵᴗእ࡛ࡢ⮬Ꮫ

⩦ 

ᤵᴗእ࡛ࡢ⮬Ꮫ

⩦㸦㐌㸯ᅇᩧ୍ࡢ

ᤵᴗ࡛ᑠࢺࢫࢸ

ࠊᐇูࢆ ᩍᮦࢆ

Ꮫ⩦㸧 

⮬Ꮫ⩦ࡳࡢ 

㸦୍ᩧᑐ㠃ᤵᴗ

 㸧ࡋ࡞

⩦ࢺࢫࢸ ↓ ᭷ ↓ ᭷ ᭷ ↓ 

᭱పᾘ 

 ࡢ࣐ࣝࣀ

タᐃ 

ྛᩍᮦࡁࡘ 

70% 

ྛᩍᮦࡁࡘ

100% 

ྛᩍᮦࡁࡘ

100% 

ྛᩍᮦࡁࡘ

80% 
500ၥ௨  ୖ

ྛᩍᮦࡁࡘ 

70% 

Ꮫ⩦ᮇ㛫ෆࡢ

ᾘᮇ㝈 

᭷ 

㸦㸯㐌㛫ࡈ㸧 

᭷ 

㸦㸯㐌㛫ࡈ㸧 

᭷ 

㸦㸯ࣨ᭶ࡈ㸧 

᭷ 

㸦㸯ࣨ᭶ࡈ㸧 

᭷ 

㸦㸯㐌㛫ࡈ㸧 

᭷ 

㸦㸰㐌㛫ࡈ㸧 

�

ㅰ㎡㸸ᮏ◊✲ࡣ⛉Ꮫ◊✲㈝⿵ຓ㔠ᇶ┙◊✲(B)㸦ㄢ㢟␒ྕ㸸25284106ࠊ◊✲ㄢ㢟ྡ㸸ከᵝ࡞Ꮫ⎔ቃ࠾

ᮇ㛫㸸ᖹᡂ✲◊ࠊ ⩦Ꮫ࡞ᚊⓗ⮬ࡽ⩦Ꮫࡿࢀࡉ⌮⟶– ࢢࣥࢽⱥㄒ㹣࣮ࣛࡿࡅ 25 ᖺᗘࠥ27 ᖺᗘࠊ

◊✲௦⾲⪅㸸㟷ᮌಙஅ㸧ࠋࡿ࠶࡛ࡢࡶࡓࢀࢃ⾜࡚ࡅཷࢆ 

ከᵝ࡞Ꮫ⎔ቃࡿࡅ࠾ⱥㄒ㹣࣮ࣛࢢࣥࢽ

̾ Ꮫ⩦ࡿࡳࡽ࣮ࣗࣅࢱࣥࠊࢺ࣮ࢣࣥࠊࢱ࣮ࢹ

⪅⩦ⓗࠖᏛ⌮ࠕ Ѹ

ᬒ⫼ࡢ✲◊

ㄪᰝࡢᴫせ
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␎ᴫࡢࢺࢡ࢙ࢪࣟࣉ

Ꮫ⩦⪅ࡢ࡚࠸ࡘࡢࢫࢭࣟࣉ࣭ࢢࣥࢸࣛࡢศᯒ 㸸ㄒᩘࡢ⣔ิ᥎⛣ഴྥࣝࢹࣔࡢ

 

WritingMaetriX  ᵓ⠏ࡢ※ゝㄒ㈨ࡓ࠸⏝ࢆ

ⱥㄒᏛ⩦⪅ࡢࢫࢭࣟࣉ࣭ࢢࣥࢸࣛࡢゎ᫂ 
 

▼ 㞝㝯㸦᪩✄⏣Ꮫ㸧 
▼ ༟ᕭ㸦⟃ἼᏛ Ꮫ㝔⏕㸧 
ᕝ  ཱྀ ຬస㸦ྡྂᒇᏛ Ꮫ㝔⏕㸧 
㜿㒊 ㍜㸦ྡྂᒇᏛ Ꮫ㝔⏕㸧 
すᮧ ே㸦ྡྂᒇᏛ Ꮫ㝔⏕㸧 
ⲡ  ⷷ 㑥ᗈ㸦ྡྂᒇᏛ Ꮫ㝔⏕㸧 
 

 㸪CALL㸪WritingMaetriX㸪Rࢫࢭࣟࣉ࣭ࢢࣥࢸ㸪ࣛࢫࣃ࣮ࢥ⪅⩦㸸 Ꮫࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
� ᮏࡣ࡛࣒࢘ࢪ࣏ࣥࢩ㸪࣮ࣛ࢟ࡢࢢࣥࢸධຊグ㘓࣒ࢸࢫࢩ WritingMaetriX㸦WMX; ⲡ࣭ⷷ㜿㒊࣭⚟

⏣࣭ᕝ ,ཱྀ 2015㸧ྍࢫࢭࣟࣉ࣭ࢢࣥࢸࣛࡓ࠸⏝ࢆどࢫࣃ࣮ࢥᵓ⠏ࢺࢡ࢙ࢪࣟࣉ㸦Writing MaetriX 
Corpus Project; ▼࣭▼࣭ⲡ࣭ⷷ㜿㒊࣭⚟⏣࣭ᕝ ,ཱྀ 2014㸧ࡢ㐍ᒎࢀࡑᇶ࡙ࡃⱥㄒᏛ⩦⪅ࢸࣛࡢ

⪄ᛮࡸ⏕ἲ่⃭࡛ࡲࢀࡇ㸪ࡣⰍ≉ࡢࢺࢡ࢙ࢪࣟࣉᮏࠋࡿࡍሗ࿌࡚࠸ࡘᡭἲ✲◊ࡢࢫࢭࣟࣉ࣭ࢢࣥ

Ⓨヰἲࡢ࡞ෆ┬ⓗㄪᰝἲࡀὶ࡛࣮࢟✲◊ࢫࢭࣟࣉ࣭ࢢࣥࢸࣛࡓࡗ࠶ධຊグ㘓࠸⏝ࢆ࣒ࢸࢫࢩ

ࣝࢢ㛤Ⓨ࣭ᨵⰋ࢙࢘ࢺࣇࢯ㸪ࣉ࣮ࣝࢢ㸪ゝㄒ㈨※ᵓ⠏࡚ࡅศࡃࡁ㸪ࡣࢺࢡ࢙ࢪࣟࣉᮏࠋࡿ࠶Ⅼ࡛ࡓ

ࡢࣉ࣮ࣝࢢゎᯒࢱ࣮ࢹ㸪ࣉ࣮ 3 ྵࢆࢱ࣮ࢹධຊグ㘓࣮࢟ࡢࢢࣥࢸ㸪ࣛࡾ࠾࡚ࢀࡉᵓᡂࡽࣉ࣮ࣝࢢ

࡚ࡋᣦ┠ࢆゎ᫂ࡢࢫࢭࣟࣉ࣭ࢢࣥࢸࣛࡢ⪅⩦ⱥㄒᏛࡓ࠸⏝ࢆࡽࢀࡑࡧᵓ⠏ཬࡢࢫࣃ࣮ࢥ⪅⩦Ꮫࡔࢇ

 ࠋࡿ࠸
 

 
ᅗ  ᵓᡂࡢࢺࢡ࢙ࢪࣟࣉ .1

 
2. WMX  ࡣ
� WMX 㸪Windowsࡣ Hot Soup Processor 3.3⏝ ࡛㛤Ⓨࡓࢀࡉ㸪ࣛࡢࢢࣥࢸグ㘓࣭⏕࣭ศᯒࢆ

㸦ⲡ࣭ⷷ㜿㒊࣭⚟⏣࣭ᕝࡿ࠶࡛࣒ࣛࢢࣟࣉࡘᣢࢆࢻ࣮ࣔࡢࡘ୕࠺⾜ ,ཱྀ 2015㸧ࠋ 
� グ㘓࣮ࣔࡣ࡛ࢻධຊࢀࡉ♧⾲ࡀࢫࢡࢵ࣎ࢺࢫ࢟ࢸࡢࡵࡓࡢ㸪ᩥࡇࡑᏐࡀධຊࡿࢀࡉධຊࡓࢀࡉ

ᩥᏐධຊࡓࢀࡉ㛫ࡀグ㘓ࠋࡿࢀࡉ⤊㸪グ㘓ࡓࢀࡉሗ࡚ࡋࣝࣇࢢ࣮ࣟ࢟ࡣฟຊࠋࡿࢀࡉ
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Rࡸࢺࣇࢯ⟭㸪⾲ィࡵࡓࡿ࠶࡛ࢱ࣮ࢹࢺࢫ࢟ࢸࡢࡾ༊ษࣈࢱࡣࣝࣇࢢ࣮ࣟ࢟ࡢࡇ ぶࡢቃ⎔ࡢ➼

ᛶࡀ㧗ࠋ࠸ 

� ⏕࣮ࣔࡣ࡛ࢻグ㘓࣮࡛ࣔࢻฟຊࢆࣝࣇࢢ࣮ࣟ࢟ࡓࢀࡉ࠸㸪᭩ࡁጞࡽࡵ⤊ᩥࡢ࡛ࡲᏐධ

ຊ࠺ࡼࡢ⏬ືࢆ⏕ࡓࡲࠋࡿࡁ࡛ࡀࡇࡿࡍ㸪᪩㏦ࡾ㸪୍Ṇ㸪ᕳࡁᡠࡢࡋ᧯సࡁ࡛ࡶࡇ࠺⾜ࢆ

 ࠋࡿ

� ศᯒ࣮ࣔࡣ࡛ࢻグ㘓࣮࡛ࣔࢻฟຊࢆࣝࣇࢢ࣮ࣟ࢟ࡓࢀࡉඖ㸪௨ୗࡢ⏘ฟࡿࡁ࡛ࡀࡇ࠺⾜ࢆ㸸㸦a㸧

⥲ᝅᩘ㸪㸦b㸧ึධຊ㛫㸪㸦c㸧୍ศ࣮࢟ࡢࡾࡓ࠶ධຊᩘ㸪㸦d㸧୍ศࡢࡾࡓ࠶ㄒᩘ㸪㸦e㸧๐㝖ࡢ࣮࢟ᡴ㘽

⣼⛣⣔ิ᥎ࡢ㸪ㄒᩘࡓࡲࠋ᥎ᩙᅇᩘࡢ᥎ᩙᅇᩘ㸪㸦f㸧๓༙㸭୰┙㸭ᚋ༙ࡢࡾࡓ࠶ศ୍ࡓ࠸ᇶ࡙ᩘ

✚ಟṇᅇᩘࢀࡒࢀࡑࢆᲬ࡚ࡋࣇࣛࢢᅗ♧ࡁ࡛ࡀࡇࡿࡍ㸪⾲♧ࢆࣇࣛࢢࡓࢀࡉ⏬ീ࡚ࡋࣝࣇಖ

Ꮡࠋࡿࡁ࡛ࡀࡇࡿࡍ 

� 㸪WMX࠺ࡼࡢࡇ ࠶࡛࣮ࣝࢶࡢ⏝✲◊ࢢࣥࢸ࡚ࣛࡋࡑᣦᑟ㸪ࢢࣥࢸᮏ᮶㸪⮬ᚊᏛ⩦㸪ࣛࡣ

 ࠋࡿࢀࡽ࠼⪄ࡿࡁ࡛⏝ᛂࡃᗈࡶᵓ⠏ࡢࢫࣃ࣮ࢥ⪅⩦Ꮫࡽ⬟ỗ⏝ⓗᶵࡢࡑ㸪ࡀࡿ

 
 ␎ᴫࡢࢺࢡ࢙ࢪࣟࣉ .3
ᮏࡣ࡛࣒࢘ࢪ࣏ࣥࢩ㸪ࡵࡌࡣ㸪ゝㄒ㈨※ᵓ⠏ࡽࣉ࣮ࣝࢢ㸪ᖺ࡛࣒࢘ࢪ࣏ࣥࢩࡢᥦࣃ࣮ࢥࡓࡋ

ࢸ㸪࡚ࣛ࠸࠾࣭▼࣭ⲡ࣭ⷷ㜿㒊࣭⚟⏣࣭ᕝཱྀ㸦2014㸧▼ࠋࡿࡍㄝ᫂ࢆ␎ᴫࡢࢺࢡ࢙ࢪࣟࣉࢫ

ࡢᵓ⠏ࡢࢫࣃ࣮ࢥどྍࢫࢭࣟࣉ࣭ࢢࣥ 3 ✀㢮ࡢᥦࠋࡓࡗ⾜ࢆ 

୍Ⅼ┠ࡣ㸪WMX 㸪ࡣ࡛✲◊ࢢࣥࢸࣛࡿࡅ࠾⫱እᅜㄒᩍࠋࡓࡋウ᳨࡚࠸ࡘᛶ⬟ྍࡢࡑᴫㄝࡢ

ෆ┬ⓗ◊✲ἲ㸦e.g., ่⃭࡚ࡋ㸪ࡢࡢࡶࡓࡁ࡚࠸⨨ࢆ㔜ᚰᣦᑟࡸホ౯ࡢࢫࢭࣟࣉ࣭ࢢࣥࢸࣛ

⏕ἲ࣭ᛮ⪃Ⓨヰἲ㸧ࡓࡗ࠸࠺ࡑࠋࡓࡁ࡚ࢀࡽ࠸⏝ࡀ≧ἣࢆ㚷ࡳ㸪࣮࢟ධຊࡢ⣔ิグ㘓ࡓ࠸⏝ࢆࢱ࣮ࢹ

㔞ⓗ◊✲ἲࢫࢭࣟࣉ࣭ࢢࣥࢸࣛࡓ࠸⏝ࢆ㛵ࡢ✲◊ࡿࡍᒎᮃࢆᥦ♧ࠋࡓࡋ 

Ⅼ┠࡚ࡋ㸪ࢫࣃ࣮ࢥᵓ⠏ィ⏬࡚࠸ࡘᥦࠋࡓࡋ᪤ᏑࡢᏛ⩦⪅ࡣࢫࣃ࣮ࢥ㸪Ꮫ⩦⪅ࢸࣛࡢ

ࡣࡓࡁᙜ࡚࡚ࢆⅬ↔࡞༑ศࢫࢭࣟࣉ࣭ࢢࣥࢸ㸪ࣛࡾ࠶࡛ࡢࡶࡓࡋ㇟ᑐࢆࢺࢡࢲࣟࣉ࣭ࢢࣥ

WMXࠋ࠸࡞࠼࠸ ࡛グ㘓ࡓࡋᏛ⩦⪅ࡢ⏘ฟ㐣⛬ࢆࢱ࣮ࢹࡢ㔞✚࡛ࡇࡿࡍ㸪ẕㄒู࣭⩦⇍ᗘูࡢ

Ꮫ⩦⪅ࢆࢫࢭࣟࣉ࣭ࢢࣥࢸࣛࡢᶓ᩿ⓗ࣭⦪᩿ⓗศᯒ࡛ࡇࡑࠋࡿ࡞⬟ྍࡀࡇࡿࡍ㸪᪤ᏑࡢᏛ⩦

㸪Writing MaetriX Corpus Projectࡽࡀ࡞ࡾ๎ᵓ⠏ᡭ㡰ࡢࢫࣃ࣮ࢥ⪅  ࠋࡓࡋㄝ᫂ࢆ␎ᴫࡢ

᭱ᚋ㸪ணഛ◊✲ࡢ⤂ࠋࡓࡗ⾜ࢆᅜ❧Ꮫࡢ 2 㸦ィࢫࣛࢡᗘู⇍⩦ࡢࡘ 75 ྡ㸧ࢆᑐ㇟㸪WMX

࡚࠸⏝ࢆ 3 ✀㢮ࢆࢭࢵ࢚ࡢ㞟㸪ᑠつᶍࡢࢫࣃ࣮ࢥᵓ⠏࣭ศᯒࠋࡓࡗ⾜ࢆᏛ⩦⪅ࣉ࣭ࢢࣥࢸࣛࡢ

࡛✲◊㸪ணഛࡵࡓࡿࡍไ⤫ࡾ㝈࡞⬟ྍࢆせᅉࡍࡰཬࢆᙳ㡪᪉ࡢࢫࢭࣟࣉ࣭ࢢࣥࢸࣛࢺࢡࢲࣟ

ࡣ ICNALE㸦Ishikawa, 2013㸧ࢢࣥࢸࣛࡢ᮲௳‽ᣐࠋࡓࡋ⩦⇍ᗘู࣭ࢫࣛࢡㄒᙡࡢࢬࢧ㛵ಀ㸪

⩦Ꮫࡿ࠶࡛࠸≻ࡢࢺࢡ࢙ࢪࣟࣉ㸪ᮏ࡚ࡌ㏻ࢆศᯒࡢ➼␗㢮ఝ࣭ᕪࡿࡼࣝࣥࣕࢪࡸࢡࢵࣆࢺࡢࢭࢵ࢚

WMXࡿࡃ࡚࠼ぢࡽࡇࡑ㸪ࡓࡲ㸪ࡋ♧ࢆ➃୍ࡢどྍࡢࢫࢭࣟࣉ࣭ࢢࣥࢸࣛࡢ⪅ ᨵⰋ࣭ࢫࣃ࣮ࢥ

ᵓ⠏ᑐࡿࡍ♧၀᳨࡚࠸ࡘウࠋࡓࡋ 

ᖺᗘࡢᥦࢆ㋃࡚࠼ࡲ㸪⌧ᅾࢱ࣮ࢹࡢ㞟≧ἣཬࡧᴫせ㸦ࣛࢢࣥࢸᣦᑟࡓࡅཷࢆ⤒㦂࣭ᾏእ

ᅾṔ࡞㸧㸪ࡓࡲᚋࢱ࣮ࢹࡢබ㛤ࡢணᐃ࡚࠸ࡘ࡞ሗ࿌ࠋࡿࡍ 

 

4. Ꮫ⩦⪅ࡢ࡚࠸ࡘࡢࢫࢭࣟࣉ࣭ࢢࣥࢸࣛࡢศᯒ 1㸸ㄒᩘࡢ⣔ิ᥎⛣ഴྥࣝࢹࣔࡢ 
ࡍ㛵ࢫࢭࣟࣉ࣭ࢢࣥࢸࣛࡢ⪅⩦Ꮫࡓ࠸⏝ࢆࢱ࣮ࢹࡓࡋ㸪㞟ࡽࣉ࣮ࣝࢢゎᯒࢱ࣮ࢹᚋ㸪ࡢࡑ

㸪WMXࡎࡲࠋࡿࡍ⤂ࢆᡭἲࡢศᯒࢱ࣮ࢹ⣔ิࡓࡋ┠╔⣔ิ᥎⛣ഴྥࡢ㸪ㄒᩘ≉ศᯒ㸪ࡿ

࡛㞟ࢢ࣮ࣟ࢟ࡓࡋሗࡽ㸪ᅗ 2 ࠋࡿࡍᢳฟࢆࢱ࣮ࢹ⛣⣔ิ᥎ࡢ⣼✚ㄒᩘ࡞࠺ࡼࡢ㸦a㸧ࢺࢵࣟࣉࡢ

 ศᕸ㸦Poissonࣥࢯ࣏ࡿ࠶࡛ࡘࡦࡢ㸪㸦a㸧㞳ᩓ☜⋡ศᕸࡣࢱ࣮ࢹ⛣⣔ิ᥎ࡢ⣼✚ㄒᩘ࡞࠺ࡼࡢࡇ

distribution㸧㸪ࡋ࠸࡞㸦b㸧⥺ᙧᅇᖐࣔࣝࢹ࡛ࣔࣝࢹࡿࡁ࡛ࡀࡇࡿࡍ㸦e.g., ᕝཱྀ࣭ᐊ⏣࣭ᚋ⸨, 2014; ⲡ

ᵓ⠏ࡢ※ゝㄒ㈨ࡓ࠸⏝ࢆ

ⱥㄒᏛ⩦⪅ࡢࢫࢭࣟࣉ࣭ࢢࣥࢸࣛࡢゎ᫂

ࡵࡌࡣ

ࡣ
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ࡓࢀࡉ㛤Ⓨࡵࡓࡢ✲◊ࢫࢭࣟࣉ࣭ࢢࣥࢸࣛ ⤂ࡢࣥࣙࢩ࣮ࢣࣜࣉࣈ࢙࢘ࡸ㛵ᩘࡢ

ཧ⪃ᩥ⊩

 

࣭ⷷ㜿㒊࣭⚟⏣࣭ᕝ ,ཱྀ 2015㸧ࠋᅗ 2 ศᕸࣥࢯ࣏✚㸪⣼ࢱ࣮ࢹࡢ㸦a㸧ࢺࢵࣟࣉ㸪ࡣ㸦b㸧ࢺࢵࣟࣉࡢ

⥺ࡃ࡞ࡣศᕸ࡛ࣥࢯ࣏✚㸪⣼࠼ຍࢱ࣮ࢹ 㸪ほࡣ㸦c㸧ࢺࢵࣟࣉ㸪ࢆᮇᚅ್ࡓࢀࡉࢺࢵࣇ࡚ࡗࡼ

ᙧᅇᖐࣔࡿࡼࣝࢹᮇᚅ್ࢆグࠋࡿ࠶࡛ࡢࡶࡓࡋ 
 

 
ᅗ 2. ㄒᩘࡢ⣔ิ᥎⛣ࣝࢹࣔࡢࡑࡍ♧ࢆ 

 
� ࡚ࡋẕᩘࡣศᕸࣥࢯ࣏ ࠋࡘࡶࢆ್ࡢࡘࡓࡩࡢࡁഴࡧࡼ࠾∦㸪ษࡣࣝࢹ㸪⥺ᙧᅇᖐࣔࡕᣢࢆࡳࡢ

㸪1㹼2ࢆሗ࡞Ⳙࡓࡗ࠸⛣⣔ิ᥎ࡢሙྜ㸪⣼✚ㄒᩘࡿࢀࡉࣝࢹࣔ㸪㐺ษࡵࡓࡢࡑ ಶࡢᣦᶆ

㞟⣙ࡤ࠼ࡓࠋࡿࡁ࡛ࡀࡇࡿࡍ㸪ᅗ 3 ࡑࡼ࠾㸪ࡣ 120 ಶࡢᏛ⩦⪅ࡿࡅ࠾ࢭࢵ࢚ࡢ⣼✚ㄒᩘࡢ⣔

ิ᥎⛣ࡀࡿ࠸࡚ࡋ♧ࢆ㸪ୖグࣝࢹࣔ࡞࠺ࡼࡢࢆ࡚ࡗࡼࡇࡍ㸪ࣥࢯ࣏ศᕸࡢሙྜ࡛ࡣ㸪ࡼࡢࡇ

 ࠋࡿࡁ࡛ࡀࡇࡍࢃࡽ࠶࡚ࡋኚᩘࡢࡘࡦࡓࡗࡓࢆ⣔ิ᥎⛣ഴྥࡢ⣼✚ㄒᩘࡢேࠎಶ࡞࠺
 

 
ᅗ  ⛣⣔ิ᥎ࡢㄒᩘࡿࡅ࠾ࢭࢵ࢚ࡿࢀࡉ㘓ࢫࣃ࣮ࢥ .3

 
� ࢱ࣮ࢹ࡞ࡲࡊࡲࡉ࡞㸪ከኚ㔞ゎᯒࡣࢱ࣮ࢹࡿࢃ㛵⣔ิഴྥࡢ⣼✚ㄒᩘࡓࢀࡉኚᩘ࠺ࡼࡢࡇ

ศᯒᛂ⏝ࡿࡁ࡛ࡀࡇࡿࡍ㸦e.g., ᕝ ,ཱྀ to appear; ᕝཱྀ࣭ᐊ⏣࣭ᚋ⸨, 2014㸧ࠋ 
 
5. Ꮫ⩦⪅ࡢ࡚࠸ࡘࢫࢭࣟࣉ࣭ࢢࣥࢸࣛࡢศᯒ 2㸸⣔ิࢱ࣮ࢹศᯒ 
� ࢸࣛࡢேࠎ㸪ಶ࡚ࡗࡼࡇࡿࡍ⏝ࢆᡭἲࡢศᯒ㸦time series data analysis㸧ࢱ࣮ࢹ㸪⣔ิࡽࡉ

⮬㸪⮬ᕫ┦㛵ಀᩘ㸦autocorrelation㸧㸪ࡤ࠼ࡓࠋࡿ࡞⬟ྍࡶࡇࡿ࠼ᤊヲ⣽ࡾࡼࢆࢫࢭࣟࣉ࣭ࢢࣥ

ᕫᅇᖐࣔࣝࢹ㸦auto-regression model㸧ࡓࡗ࠸᪉ἲ࡚ࡗࡼ㸪᭩ࡁᡭࡢᒁᡤⓗィ⏬㸦local planning㸧ࡢഴ

ࢱ࣮ࢹ ሙྜ㸪ほࡿࢀࡽぢࡀ࿘ᮇᛶࡧఙࡢㄒᩘࡢᡭࡁ᭩ࡿ࠶ࡽࡉࠋࡿࡁ࡛ࡀࡇࡿࡍウ᳨ࢆ࡞ྥ

㸦ᅗࡿ࡞⬟ྍࡀศᯒ࡞⢭⣽ࡾࡼ㸪࡛ࡇࡿ࠼ᤊ࡚ࡋ࿘ᮇᡂศ + ṧᕪ + ࢻࣥࣞࢺࢆ 4㸧ࠋ 
�  
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ᅗ 4. ㄒᩘࡢ⣔ิࢱ࣮ࢹศᯒࡢ 

ὀ. ୖࢀࡒࢀࡑࡽ⣔ิࡿࡅ࠾ほ ࢱ࣮ࢹ㸪 
࿘ᮇᡂศ㸪ࢻࣥࣞࢺ㸪ṧᕪࠋࡿ࠸࡚ࡋ♧ࢆ 

 
� Ⓨ⾲࡛ࡣ㸪࡛ࡲࢀࡇ㞟ࡽࢱ࣮ࢹࡓࡋ㸪ㄒᩘࡢ⣔ิ᥎⛣ഴྥࡍࢃࡽ࠶ࢆᣦᶆ㸪ཬࡧ⣔ิ࣮ࢹ

 ࠋࡿࡍ⤂ࡶ࡚࠸ࡘ࡞㛵㐃ࡢሗࢡࢵࣇࣛࢢࣔࢹሗࡢ࡚࠸ࡘ࿘ᮇᡂศࡿࢀࡽᚓࡽศᯒࢱ
 
Rࡓࢀࡉ㛤Ⓨࡵࡓࡢ✲◊ࢫࢭࣟࣉ࣭ࢢࣥࢸࣛ .6  ⤂ࡢࣥࣙࢩ࣮ࢣࣜࣉࣈ࢙࢘ࡸ㛵ᩘࡢ
᭱ᚋ㸪ࣛࡵࡓࡢ✲◊ࢫࢭࣟࣉ࣭ࢢࣥࢸ㛤ⓎࡓࢀࡉR ⟭ィࡢ⛣⣔ิ᥎ࡢㄒᩘࡓ࠸⏝ࢆ㛵ᩘࡢ

ࡇࡿ࠸⏝ࢆࡽࢀࡑ㸪ࡋ⤂ࢆ࣮ࣝࢶศᯒ∧ࣈ࢙࢘ࡢࡵࡓࡢ✲◊ࢫࢭࣟࣉ࣭ࢢࣥࢸࣛࡧศᯒ㸪ཬࡸ

࡛Ꮫ⩦⪅ࡓࡗ࠸࠺ࡢࢫࢭࣟࣉ࣭ࢢࣥࢸࣛࡢഃ㠃ࡀ᫂ࢆࡢࡿ࡞ࡽ㏙ࠋ࠸ࡓ 
 
ཧ⪃ᩥ⊩ 
Ishikawa, S. (2013). The ICNALE and sophisticated contrastive interlanguage analysis of Asian learners of English. 

In S. Ishikawa (Ed.), Learner corpus studies in Asia and the World (Vol. 1, pp. 91–118). Hy go, Japan: Kobe 
University, School of Languages & Communication. 

▼㞝㝯࣭▼༟ᕭ࣭ⲡⷷ㑥ᗈ࣭㜿㒊㍜࣭⚟⏣⣧ஓ࣭ᕝཱྀຬస (2014). ࢺࢡࢲࣟࣉ࣭ࢢࣥࢸࣛࠕ

㸸Writing MaetriX Corpus Projectࠖࠗࢫࢭࣟࣉ࣭ࢢࣥࢸࣛࡽ እᅜㄒᩍ⫱࣓ࢹᏛ➨ 54 ᅇᅜ

◊✲せ㡯㞟 ,࠘ 156–157. 
ᕝཱྀຬస (to appear).ࠕᏛ⩦⪅ࢢࣥࢸࣛࡢ᪉␎ࡣ⌧ᐇࢫࢭࣟࣉࢢࣥࢸࣛࡢᫎࡿࢀࡉ እࠖᅜㄒ

ᩍ⫱࣓ࢹᏛ ➨ 55 ᅇᅜ◊✲. ༓㔛ࣛࢱࣥࢭࢫ࢚ࣥࢧࣇ .࣮ 
ᕝཱྀຬస࣭ᐊ⏣࣭ᚋ⸨ளᕼ (2014). ࡿࡅ࠾ࢢࣥࢸࣛࢭࢵ࢚ࠕቑຍㄒᩘࡢ⣔ิ᥎⛣ഴྥࡣ

࡚ࠖ̿࠸⏝ࢆࢢࣥࢸࢵࣇࡢศᕸࣥࢯ࣏ࡧࡼ࠾ࣝࢹᙧᅇᖐࣔ⥺̿ࡿࡍ ணࢆホ౯ࢭࢵ࢚

ࠗ➨ 40 ᅇᅜⱥㄒᩍ⫱Ꮫᚨᓥ◊✲Ⓨ⾲ண✏㞟 ,࠘ 306–307. 
ⲡⷷ㑥ᗈ࣭㜿㒊㍜࣭⚟⏣⣧ஓ࣭ᕝཱྀຬస (2015). ࠕᏛ⩦⪅ࢆࢫࢭࣟࣉࢢࣥࢸࣛࡢグ㘓࣭ྍど࣭ศ

ᯒࡿࡍከᶵ⬟ᆺࡢ࢙࢘ࢺࣇࢯ㛤Ⓨ㸸WritingMaetriXࠖࠗ LET ୰㒊ᨭ㒊◊✲⣖せ ,࠘ 26, 23–34. 
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“፹ࡿࡍ㐨ල”ࢆຠᯝⓗᛂ⏝ࡓࡋⱥㄒᩍ⫱ࡢヨࡳ 

�ࡢ࡞ゝㄒຊ࡞࠺ࡼࡢࡣⱥㄒࡢ࡚ࡋ  
 

ྖ㸸㕥ᮌ ᗈᏊ㸦ᮾᾏᏛ㸧 
� � � ヰ㢟ᥦ౪⪅㸸㣤㔝 ୍ᙪ㸦⩌㤿ᕤᴗ㧗➼ᑓ㛛Ꮫᰯ㸧 

� � � � � � � ⸨ᯞ ⨾✑㸦ி㒔་⒪⛉ᏛᏛ㸧 
� � � � ಖᓮ ๎㞝㸦᪩✄⏣Ꮫ㸧 

 
 㐨ල㸪άື⌮ㄽࡿࡍἣ㸪፹≦ࡢ≀Ꮫ⩦㸪యᛶ㸪ᮏࡢࡽ㸸 ≧ἣࢻ࣮࣮࣡࢟
�  
� ⱥㄒࡢᤵᴗࢆཧほࠊࡿࡍάືࡣ active ࡀ⪅⩦Ꮫࠊࡀࡿ࠶ࡣ࡛ activated ࡣᤵᴗ࡞࠺ࡼࡿ࠸࡚ࢀࡉ

ᑡࠋ࠸࡞ⱥㄒ⩦ᚓ㛵ࡿࢃάືࡀᏛ⩦⪅ࠊ࡚ࡗゝㄒࡢ⩦ᚓࡣྍḞ࡛࠺࠸ࡿ࠶┿ṇᛶࡀప

ࢃࠕᡤㅝ࠺࠸࠸࡞࠸࡚ࡋ⤖┤ࡧᏛࡢά⏕ࡀࡧᏛࡢゝㄒࠊ࡚ࡋᯝ⤖ࡢࡑࠋ࠺ࢁ࠶࡛ࡢ࡞ࡽ࠸

⑅⍗ࡢሙࡢࡧᏛࡢࡑࡣ࡛ࠋࡿࢀࡽࡅぢཷࡤࡋࡤࡋࡀࡇ࠺࠸ࡿ࠸࡚ࡗ࡞ࠖ⩦Ꮫࡢࡾࡶࡘࡓࡗ

⩦ゝㄒ࡞ຠᯝⓗࠊࡾࡲ㧗ࡀṇᛶ┿ࡤࢀࡍ⿵ࠊಟṇ࠺ࡼࡢࠊ࡚࠸࡚ࡋ࿊ࢆ┦ᵝ࡞࠺ࡼࡢࡣ

ᚓࠋ࠺ࢁࡔࡢࡿࡀ࡞ࡘ 
� ᮏྖࡎࡲࠊࡣ࡛࣒࢘ࢪ࣏ࣥࢩࢆᢸᙜࡿࡍ㕥ᮌᗈᏊ㸦ᮾᾏᏛ㸧ࠕࡀ㧗ᰯ⏕ࡢពୡ⏺ࡢ⾲⌧᪉

ἲ࡛ࠖࡢᐇ㊶ࢆ⡆༢⤂ࠊࡋヰ㢟ᥦ౪⪅ࠋࡃ⾜࡛࠸࡞ࡘ 
� 1 㐌㛫ྜࡢᐟᙧᘧ࡛⾜ࡓࢀࢃᮏࡢࢺࢡ࢙ࢪࣟࣉ┠ⓗࠊࡣཧຍ⪅ࡀⱥㄒࢶ࣭ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࢆ

ࠊ≀Ⓩሙேࠊ࡚ࡅྥࢫ࣐࣮࢛ࣥࣇࣃࡢ᪥⤊᭱ࠋࡿ࠶࡛ࡇࡿࡍ㦂⤒ࢆάືࡿ࠶ࡢពࡓࡋ࣮ࣝ

ศࠖ⮬ࠕࡿࡅ࠾࣒࣮ࢳࠊࡽࡀ࡞ࡋࡽ᫂ࢆᙺࡢศ⮬ࡿࡅ࠾࣒࣮ࢳ࣭ࢫ࣐࣮࢛ࣥࣇࣃ࡚ࡋࡑ

⏕ලయⓗࠋࡿ▱ࢆពࡢࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ࠸࡞ࢀࡽᚓࡣ࡛ࡅࡔゝㄒ▱㆑ࠊࡋㄆ㆑ࢆ⨨ࡕ❧ࡢ

ᚐ1ࠊࡣ) ⏕ᚐࡢ㐣ཤࡢ⤒㦂ࢆࠊ࡚ࡗ᪂࠸ࡋ≧ἣࢆ⌮ゎ2ࠊࡿࡍ)ᮏ≀ࡢ♫ᐇ㊶⬦ᩥࠊ࠸⾜ࢆά

whole language learningࡓࡋᢕᥱࢆពࡢື ࡚ࡋࡑࠊࡿࡍ㦂⤒ࢆ 3)ⱥㄒ࣭ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ࠺࠸

ศ⮬ࡿࡍ⩦⦏ࢆࣇࣜࢭࠊࡇࡪᏛయⓗࡣ⏕㧗ᰯࠊᯝ⤖ࡢࡑࠋࡿ࠶࡛ࡢࡿࡍゎ⌮ࢆᙺࡢ࣮ࣝࢶ

ࠖࡿ࠼ぬࢆࣇࣜࢭࠕࠊ࡚ࡋࡑࠋࡿࡍ㦂⤒ࢆኚࡢศ⮬ࡿ࠸࡚ࡋ⏕Ⓨࢆࡤࡇ࡚ࡋ≀Ⓩሙேࡽ

άືࢆ㏻ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࠊ࡚ࡋຊࡓ࠸ࡘࡀㄆ㆑ࠋࡿ࠶࡛ࡢࡿࡍ 
� ḟࠕࠊ་⒪⣔Ꮫࡿࡅ࠾Ꮫࡢࡧᵓ⠏ 㸦ࠖ⸨ᯞ㸧ࠕࠊࢆ⌮ᕤ⣔Ꮫ⏕ࡢ࡚ࡗAuthenticity ఱࡣ

࡚ࠖ࠸ࡘ⛬ᡂ㐣⏕ࡢࡑࡢࡶࡿᚓ࡛ࡇࡿࡍཧຍ࠘ࠗᮇᾏእ༠ാ◊ಟ▷ࠕᚋ᭱ࠊ㸦㣤㔝㸧ࠋࠖ

㸦ಖᓮ㸧ᐇ㊶ሗ࿌ࢆ⤂ྛࠋࡿࡍሗ࿌ᚋࠊࢺ࣓ࣥࢥࡢࡽࣟࣇࡣ㉁ၥࠊࡅཷࢆ࡞ሙࡢཧຍ

 ࠋࡿ࠶ணᐃ࡛࠺⾜ࢆពぢࠊ࠸ྜࡋヰࡀ⪅
� ᮏࠊࡣ࡛࣒࢘ࢪ࣏ࣥࢩⱥㄒ࠺࠸ゝㄒࢆࡢࡶࡢࡑ┤᥋ᩍࡿ࠼ⱥㄒᩍ⫱ࢆ୍ᗘぢ┤ࠋࡍⱥㄒ࠸

ࡀゝㄒ࠺࠸ⱥㄒ࡚ࡋᯝ⤖ࠊࡢ࡞ࡇࡿࡍ㉳⏕࠺ࡼࡢࡣ㐨ලࠖࡿࡍ፹ࠕࠊ⫱ゝㄒᩍ࠺

ኚࢆどⅬࡃࡋᑡࠊ࡚ࡋࡑࠋࡿࡍ♧ᥦඹࢱ࣮ࢹࡢࡽ㊶ᐇࢆࡇ࠺࠸ࡢࡿࡍ╔ᐃ࠺ࡼࡢ

ࡿࡁ࡛ࢆពぢࡢࡽࣟࣇࠊࢆࡇ࠺࠸ࡢࡿ᮶࡚ࡗࢃ㛵࠺ࡼࡢᡂ⫱ࡢேࡀ⫱ⱥㄒᩍࡓ࠼

  ࠋࡿ࠼⪄࠸ࡓࡆ࡞ࡘᑗ᮶ീࠊࡋ㆟ㄽࠊࡘࡘࡋ⏕ࡅࡔ
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㸯㸧་⒪⣔Ꮫࡿࡅ࠾Ꮫࡢࡧᵓ⠏ 
 
ி㒔་⒪⛉ᏛᏛ࡛ࡢᐇ㊶㸦ヰ㢟ᥦ౪⪅㸸⸨ᯞ⨾✑㸧 
ᑐ㇟Ꮫ⏕㸸ᨺᑕ⥺ᢏ⾡Ꮫ⛉㸯ᖺ⏕ 
⛉┠ྡ㸸་Ꮫⱥㄒ㸦1 ᖺᚋᮇ㛤ㅮ㸪ᚲಟ⛉┠㸪㸯ࢫࣛࢡ 35 ྡ⛬ᗘ㸪㐌㸯ᅇ 15 ᅇᤵᴗ㸧 
ᤵᴗෆᐜ㸸� ᩍᐊࢹ࣓ࢳ࣐ࣝ Moodle ⱥࡢ⏕Ꮫࠋᤵᴗࡢ㸲ᢏ⬟⤫ྜ࣭ෆᐜ㔜どᆺࡓࡋ⏝ࢆ

ㄒຊࡸ᪥ᮏㄒ࡛Ꮫࡿ࠸࡛ࢇ་⒪㛵㐃▱㆑ࢆ⪃៖ࡋ㸪ⱥㄒᅪࡅྥ⯡୍ࡢᝈ⪅ᩍ⫱⏝ࢧ

ࠋᩍᮦ࡚᭱ࡋ㑅ᐃࢆࢺࢫ࢟ࢸ࡞ࢡࢵࢸࣥࢭ࣮࢜ࡽࢺࢧࡢ⏝⫱୰➼ᩍࡧࡼ࠾ࢺ

⤊ⓗࠕࡣẼࡿ࡞Ẽ 㸪ࡋᵓᡂ࡚࠼ࢆどぬሗࢆㄝ᫂ᩥࡅྥ⪅ᝈ⯡୍ࡿࡍ㛵ࠖ

 ࠋᐇࢆࢺࢡ࢙ࢪࣟࣉࢽ࣑ࡿࡆ࡞ࡘࢢࣥࢸࣛ
Ꮫ⏕ࡢ⫼ᬒ㸸࣭ᑠつᶍ༢⛉Ꮫ࡛㸪ࡰဨࡀᑗ᮶デ⒪ᨺᑕ⥺ᢏᖌࡾ࡞㸪㝔ົࠋࡿ࡞Ꮫ

㝔➼ົࡋ㸪ᑗ᮶◊✲ࡶᦠ࠺ࢁ࠶࡛ࡿࢃᛮࡣࡢࡿࢀࢃ 15%⛬ᗘ࡛ࠋࡿ࠶ 
� � � � � � ࣭᥎⸀ධヨཷࡢ㦂⛉┠ⱥㄒ⛉┠ࡵࡓ࠸࡞ࡀ㸪ⱥㄒຊࡾ࡞ࡀప࠸Ꮫ⏕ࡀΰ࠾࡚ࡗࡌ

 ࠋ࠸ከࡶ࠸᎘㸪ⱥㄒࡾ
� � � � � � ࣭ᚲಟⱥㄒࡣ㸯ᖺḟ㸰⛉┠㸦ࠕⱥㄒ ་Ꮫⱥㄒࠕࠖ 㸧ࠖ㸪2 ᖺḟ㸯⛉┠㸦ࠕⱥㄒ࣑ࢥ࣮ࣝࣛ࢜

ࣥࣙࢩ࣮ࢣࢽࣗ 㸧ࠖࡢࡑࠋࡳࡢࡣ㸱ᖺᚋᮇ࡛ࡲᑓ㛛⛉┠ࡢᩍဨࡀᢸᙜࡿࡍ㑅ᢥⱥ

ㄒࡀ㛤ㅮࠋࡿ࠸࡚ࢀࡉ 
 

� ་⒪⣔Ꮫࡢሙྜ㸪Ꮫ⏕ࡣධᏛⅬࡽ᫂☜༞ᴗᚋࡢ⫋ᴗࢆព㆑ࡾ࠾࡚ࡋ㸪Ꮫ࡛ࡢᏛࡣࡧ་

⒪ேࡢ࡚ࡋே㛫ᩍ⫱㸪༞ᴗඹཷ㦂ࡿࡍᅜᐙヨ㦂ྜ᱁ࡢ࡚ࡅྥᑓ㛛ᩍ⫱ࡀᮏࡢᰕࠋࡿ࡞

Ꮫ࡚ࡗࡼཧຍࡢඹྠయࠖࡢ㊶ᐇࠕ㸪ࢀࡽࢀධࡾྲྀࡀ⩦ᐇᆅ₇ࡢ࡞⩦㝔ᐇࡣ࣒ࣛࣗ࢟ࣜ࢝

㸪ᩘᖺ㛫ࡾ࠶࡛ࡢࡍฟࡳ㋃ࢆṌ୍➨ࡢ࡚ࡋ་⒪ேࠖࡢᑗ᮶ࠕྠධᏛࡣ⏕Ꮫࠋࡿࡍᡂ㛗ࡣ⏕

⫱Ꮫᩍࠋࡿࡁ࡛ࡀࡇࡿぢ⛬㐣ࡢᡂ㛗ࡃ࠸࡚ࡋ❧☜ࢆᕫ⮬ࡢ࡚ࡋ༸ࡢ་⒪ேࠊࡣ⛬ᩍ⫱ㄢࡢ

࠺ࡼ࠼ᤊ࡚࠸࠾ࡾࡀ࡞ࡘࡢ♫ࡿ࠸࡚ࡁ⏕ࡢࡽᙼࢆࡧᏛࡢ⏕Ꮫࠊࡅ࡙⨨୰ࡢ⬦ᩥ࠸ᗈࢆ

≉Ꮫ㸪ࠋࡢࡍࡓᯝࢆᙺ࡞࠺ࡼࡢࡣࠖ┠⛉ⱥㄒࠕࡿ࠸࡚ࢀࡉᏛ࡛ᚲಟࡢࡃከࠊࡁࡿࡍ

⩦ᾭᏛ⏕ࡢ࡚ࡋᴗே⫋ࡃ⥆ࡶ㸪Ꮫ༞ᴗᚋࡣ᥋⥆ᮇࡢᑓ㛛ⱥㄒࡽ㸪୍⯡ⱥㄒࡢపᏛᖺ

 ࠋࡿ࠶ࡀᚲせࡿࡍᤵᴗタィព࡛ៅ㔜ࡿࡍࢆࡅ᪉ྥࡓ࠼ぢᤣࢆ
� ᮏᐇ㊶࡛ࡣ㸪15 㐌ࢆ㸯㸧㌟య㛵ࡿࡍᇶᮏㄒᙡࡢᏛ⩦㸪㸰㸧᪥ᮏㄒ࡛Ꮫ⩦ࠕࡿ࠸࡚ࡋゎ๗Ꮫࠖࢆ

ព㆑ࡓࡋෆᐜ㔜どᆺࢢࣥࢹ࣮ࣜࡢάື㸪㸱㸧ᝈ㛵ࡿࡍᝈ⪅ྥࡅሗࢆ⏝ࡓࡋⓎᒎⓗᏛ⩦ࡢ

୕ẁ㝵ศࡅ㸪࡞ࢡࢵࢸࣥࢭ࣮࢜ࡢୖࢺࢵࢿ࣮ࢱࣥゝㄒ㈨ᩱࢆά⏝ࡽࡀ࡞ࡋ㐺ᐅ㊊ሙసࡓࡢࡾ

♧ᥦࢆグ㘓ࡢࡾ㏉ࡾࡸࢱ࣮ࢹฟ⏘ࡢ⪅⩦Ꮫࠋࡿ࠸࡚࡚❧ࡳ⤌ࢆ㸪ᤵᴗࡋᕤኵࢆࢺ࣮ࢩࢡ࣮࣡ࡢࡵ

ESPࡢ㸪Ꮫึᖺḟࡽࡀ࡞ࡋ   ࠋ࠸ࡓࡳ࡚࠼⪄࡚࠸ࡘࡓࡾ࠶ࡢ

፹ࡿࡍ㐨ල ࡳヨࡢ⫱ⱥㄒᩍࡓࡋ⏝ᛂຠᯝⓗࢆ

�ࡢ࡞ゝㄒຊ࡞࠺ࡼࡢࡣⱥㄒࡢ࡚ࡋ
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㸰㸧⌮ᕤ⣔Ꮫ⏕ࡢ࡚ࡗAuthenticity  ࠋఱࡣ
 
⩌㤿㧗ᑓ࡛ࡢᐇ㊶㸦ヰ㢟ᥦ౪⪅㸸㣤㔝୍ᙪ㸧 
ᑐ㇟Ꮫ⏕㸸ᑓᨷ⛉ 2 ᖺ⏕㸦Ꮫ 4 ᖺ⏕┦ᙜ㸧 
⛉┠ྡ㸸⛉Ꮫⱥㄒ㸦㸰ᖺ๓࣭ᚋᮇ㛤ㅮ㸪㑅ᢥ⛉┠㸪ཷㅮ⪅ 25 ྡ⛬ᗘ㸪㐌㸯ᅇ 15 ᅇᤵᴗ㸧 
ᤵᴗෆᐜ㸸AFP ࡣࡉ㛗ࡢࢀࡒࢀࡑ㸦࢜ࢹࣅࢫ࣮ࣗࢽࡿࡍᑐ⾡Ꮫᢏ⛉ࡢ 2~3 ศ㸧ࢆど⫈ࡓࡋᚋࠊ⌮

ゎࡓࡋෆᐜࡽ⮬ࠊ࡚࠸ࡘⓎ⾲ࠋࡿࡍⓎ⾲ࡢ࢜ࢹࣅࠊࡣ୰ࡿ࠶ࡢ㡯┠ཱྀ࡚࠸ࡘ㢌࡛Ⓨ

 ࠋ࠺⾜࡛ࡇࡿࡍࡾࡓ࠸᭩ࢆⱥᩥ࡞⡆༢ࢆせ⣙ࡢෆᐜࠊࡾࡓࡋ⾲
Ꮫ⏕ࡢ⫼ᬒ㸸 ࣭ ከࡀࡃ⌮ᕤ⣔ࡢᏛ㝔㐍Ꮫࠋࡿࡍ 
  ࣭ ᑓᨷ⛉ 1 ᖺḟࠊࡾࢃ⤊ࡢ⮬ศࡢᑓ㛛ศ㔝ࢆ✲◊ࡢ୰㛫Ⓨ⾲ࡢᙧཱྀ࡛ࠊ㢌ㄽ  ᩥ
  㸦ⱥᩥࡴྵࢆࢺࢡࣛࢺࢫࣈ㸧࡛Ⓨ⾲ࠋࡿ࠸࡚ࡋ 
  ࣭ ༞ᴗࡣ⮬ศࡢ≉ᐃࢆ✲◊ࡢୖཱྀࠊࡆ㢌ㄽᩥ㸦ⱥᩥࡴྵࢆࢺࢡࣛࢺࢫࣈ㸧 
    ࡛Ⓨ⾲ࠋࡿࡍ 
           ࣭ᡤᒓ◊✲⌜ࠊࡣ࡚ࡗࡼᅜ㝿Ꮫ➼࡛ⱥㄒ࡛ࡢⓎ⾲ࡿࡍࢆᏛ⏕ࠋࡿ࠸ࡶ 
 
ᮏᐇ㊶࡛⏝ࡣࡢࡶࡢࡑ࢜ࢹࣅࢫ࣮ࣗࢽࡿࡍᏛ⩦⪅ྥࡅ⦅㞟ࠊࡃ࡞ࡣ࡛ࡢࡶࡓࢀࡉᐇ㝿ࣗࢽࡢ

ࡀࡢࡶࡢࡑᩍᮦࠊࡽほⅬࡢ㹃㹑㹎ࠊ࡛ࡢ࡞㡢ኌᫎീࢫ࣮ authentic ࡔࡓࠋࡿ࠼ゝࡿ࠶࡛ࡢࡶ࡞

ࡣᐇ㝿ࠊࡵࡓࡢࡑࠋࡿ࠶ᐇ࡛⌧ࡀࡢ࠸㧗ࡀ㞴ᗘࡾ࡞ࡣ⏕ㅮᏛཷ࠼ࡺࡀࡿ࠶࡛ authenticࠊࡋ

⯡༢ㄒ㸦୍ࡿ࠸࡚ࢀࡉ⏝ࠊࡳㄞࢆࢺࣉࣜࢡࢫࠊࡵࡓ࠸࡞ࡁ࡛ࡀゎ⌮࡞ࡣ࡛ࡅࡔ⫈どࡢ࢜ࢹࣅ

ⓗ࡞༢ㄒᑓ㛛⏝ㄒ㸧ࢆ࡞☜ㄆࡽࡀ࡞ࡋ⌮ゎࢆ㐍ࠋࡿࡵ 
ᮏᐇ㊶ࡢ┠ⓗࠊࡣᑗ᮶ⓗᢏ⾡⪅࡚ࡋ㐼㐝࠺ࢁ࠶࡛ࡿࡍᕤᏛ⣔ࠊ࡚࠸ࡘࢡࢵࣆࢺࡢᏛ⏕⮬ࡽ

యⓗ㛵ࡃ࠸࡚ࡗࢃែᗘࢆ㣴ࠋࡿ࠶࡛ࡇ࠺authentic ࡣࡢࡶࡢࡑ࢜ࢹࣅ࡞ど⫈ࡋ⌮ゎࡣࡇࡿࡍ

ຠࡴ⤌ࡾྲྀẼᴫ࡛ᩍᮦࡢ㐍ྲྀࠊࡋࡇ㉳ࢆẼࡿࡸࡀ⪅⩦Ꮫࠊࡑࡇࡽ࠸ࡋ㞴㏫ࠊࡀ࠸ࡋ㞴ࡾ࡞

ᯝࡶࡇࡿ࠶ࡀ᪥㡭ࡢᐇ㊶࡛ឤࠋࡿࢀࡽࡌᮏᤵᴗཷࡢㅮ⏕ࠊࡣ᪥㡭ࡢ◊✲⏕άࠊࡽ⮬ศࡢᮍ᮶ീ

ࠊ࡚࠸࠾ពࡓࡋ࠺ࡑࠋࡿࢀࢃᛮ࠸ከࡀ⏕Ꮫࡿࡁᢞᙳ࡛ࢆศ⮬୰ࡢࡑࠊࡁᗘീ࡛⛬ࡿ࠶ࢆ

⌮ᕤ⣔Ꮫ⏕ࡢ࡚ࡗ authenticity ࠊࡣ▷ᮇⓗࡓࡲ㛗ᮇⓗ⮬ศࡢᑗ᮶ࢆぢᤣࠊ࡚࠼ྲྀࡴ⤌ࡾ

ᤵࡢ࡛ࡲࢀࡇࠊࡣ࡛࣒࢘ࢪ࣏ࣥࢩࡢࡇࠋࡿࢀࢃᛮ࠺ࢁ࠶Ꮫ⩦ᙧែ࡛ࡿࡁ࡛㊶ᐇࠊࡋㄆ㆑ࢆㄢ㢟ࡁ

ᴗࢆࡳ⤌ࡾྲྀࡢ⤂ࠊࡋᕤᏛࢆᑓᨷࡿࡍᏛ⩦⪅ࡢࡑࠊ࡚ࡗయⓗ࡞ពᚿࡀᫎࡿࢀࡉᏛ⩦⎔ቃ

 ࠋ࠸ࡓ࠸ၥࢆࡢࡿᚓࡾ࠶ࡀᣦᑟἲ࡞࠺ࡼࡢࡓࡲࠊࡢࡶ࡞࠺ࡼࡢࡣᩍᮦࡸ
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㸱㸧▷ᮇᾏእ༠ാ◊ಟࠕཧຍ࡛ࠖࡇࡿࡍᚓࡢࡑࡢࡶࡿ⏕ᡂ㐣⛬࠸ࡘ  ࡚
 
᪩✄⏣Ꮫே㛫⛉Ꮫ㒊࡛ࡢᐇ㊶㸦ヰ㢟ᥦ౪⪅㸸ಖᓮ๎㞝㸧㸦2001 ᖺᗘࡽ 15 ᖺ㛫ᐇ㸧 
ᑐ㇟Ꮫ⏕㸸㸱ᖺ⏕ࡀẖᖺ 10 ྡ⛬ᗘཧຍ�  ࡿࢃຍࡶ⏕Ꮫ㝔ࠊ⏕㸲ᖺࡁ
⛉┠ྡ㸸ᑓ㛛࣑ࢮᒚಟ⏕� 㸦⩣㸲ᖺḟࡣဨࠕ༞ᴗ◊✲ࠖࡴ⤌ࡾྲྀ㸧 
ᤵᴗෆᐜ㸸⡿ᅜ༠ᐃᰯ࡛ࡢ㸷᭶ࡢ 10 ᪥㛫࡛௨ୗࠋ࠺⾜ࢆࡇࡢ 
� � � � � ༠ᐃᰯࠊࡣCase Western Reserve University (Cleveland, OH) 
� � 㸯㸧᪥ᮏᩥࡢⱥㄒࣥࢮࣞࣉ� � 㸰㸧᪥ᮏㄒ࡚ࢫࣛࢡTA 
� � 㸱㸧Show & Tell㸦ᒎ♧ᐇ㊶㸧  㸲㸧ᑠ୰ᏛᰯࡢぢᏛ 
� � 㸳㸧⌧ᆅᏛࡢᤵᴗࢆ⫈ㅮ� � � 㸴㸧Ꮫ⏕ࡢࡳࡢὶ 
� � 㸵㸧Ṕྐⓗ࡞タࠊᅵᆅ࣮ࢶࡢཧຍ㸦ಶูάື㸧 
� � 㸶㸧⡿ᅜ㛤ᣅࡢ⏕άࡢయ㦂� � 㸷㸧”Thanksgiving dinner” ࡢయ㦂 
� � 10㸧Dartmouth College  ᤵᴗཧຍ㸦ᕼᮃ⪅㸧ࡢᩥࠊ᪥ᮏㄒࡢ࡛
    11)  Major League Baseball ほᡓ㸦ᕼᮃ⪅㸧 
Ꮫ⏕ࡢ⫼ᬒ㸸࣭㸲ᖺḟࠕࡲࡲࡢࡑࠊࡣ༞ᴗ◊✲ࠖࠋࡴ⤌ࡾྲྀ 
� � � � � � ࣭༞ᴗᚋ୍ࡀࢇ⯡ᴗᑵ⫋ࠊࡋ㸯ࠊ㸰ྡࡀᏛ㝔㐍Ꮫࠋࡿࡍ 

 
� ࡗᣢࢆⓗ┠࠺⾜༠ാ࡛ࠊࡾ࠶࡛㊶ᐇࡢࡧᏛ࠸ࡋཝࠊࡃࡋᴦࠊࡣᾏእ◊ಟࠊࡿ࠶ࡶ㌿ᆅ⒪ἲ࡛ࠖࠕ

࡚༠ᐃᰯࠋࡿࡅࢆ㸰ࣨ᭶ࡢ㸶᭶ࠊ㸵࡚ࡋഛ‽ࡢ๓ࡢᐇࡢẖᖺ㸷᭶ࠊࡎࡲࠋࡿ࠶άື࡛ࡓ

㸦㸱ྡ๓⌜ࡢࡘ㸱ࢆ࡞ᫎീ⦅㞟సᴗࠊయ㦂ࠊᮦྲྀࠊ㑅ᐃࡢࢡࢵࣆࢺ࡞᪥ᮏⓗࠊࡵࡓࡢࣥࢮࣞࣉ

ᚋ㸭⌜㸧ࠊࡳ⤌ࡾྲྀ࡚ᢸᙜᩍဨࡕ❧ࡢࡶࡢ࠸㸶᭶ᮎⓏᰯ࡚ࡋ㞟୰ⓗⱥㄒࡢࣥࢮࣞࣉ⦎

ࡀᆅゎᩓ⌧ࠊᆅ㞟ྜ⌧ཎ๎ⓗࠊࡣಟ࡛◊ࡢࡇࠋ࠺⾜ࢆ⩦⦏ࡢࣥࢮࣞࣉᗘ୍࠺ࡶಟṇᚋࠋ࠺⾜ࢆ⩦

ᇶᮏ࡛ࠋࡿ࠶ 
� ᦚࠊࡽࡁࡓࡋⱥㄒ⎔ቃ࡛ࡢάືࡀጞࠋࡿࡲ⌧ᆅࡣࣝࢸ࣍ࡢ⏨ዪ୍ู࡛㒊ᒇ㸱ࠥ㸳ྡࡢᐟ

Ἡࠕࠋࡿ࡞༠ാࠖάືࡎࡲࠊࡣ⮬ศ࡛ࢸࢽ࣑ࣗࢥࡢࡕࡓ㐍⾜ࠋࡃ࠸࡚ࡋ‽ഛᮇ㛫10ࠊ ᪥㛫ࡢ⌧

ᆅᅾᮇ㛫ࢆ㏻ࠊ࡚ࡌᚲࡎ⮬ᡃࡀ✺⾪ࡢ㉳ࠊࡁᙇࠊ㛵ಀಟྜࠊពᙧᡂࠊጇ༠ࠊⴱ⸨ࡦ࡞

ࠊࡣᮏ◊ಟ࡛ࠋࡿࡍẖ᪥⤒㦂ࢆἣ≦࠸࡞ࡅ࠸࡚ࡗࡸࡣ࡚ࡃ࡞ࢃྜࡁྥศ⮬ࡢ⣲࡚ࡋࡑࠊ㊶ᐇࡢࡾ

ⱥㄒ⎔ቃࢆᇶ┙ࡓࡋάືࡢ┠ⓗࡀ᫂☜࡛ࠊࡾ࠶ఏࡿ࠼┦ᡭࡢ࡚ࡗ࠶άື࡛ࠕ࠺࠸ࡿ࠶┿ṇࠖ࡞

≧ἣࡢཧຍࡀ㐍⾜ࡃ࠸࡚ࡋ୰࡛ࠊ᪥ᖖࡢᏛࡇࡃ࠸࡚ࡗࡀ࡞ࡘࡇࡿࡁ⏕ࡀࡧᚎࠎẼ࡙࠸

 ࠋࡃ࠸࡚
� ⌧ᆅᰯ࡛ࠊࡣάື㛵ࡢࡇࡿࢃከࡢࡑࠊࡾ࠶࡛ࡢࡶࡢࠖ↛✺ࠕࡀࡃሙ࡛ࡢ㐺ษ࡞ᑐᛂࡀせồࡉ

ࠊࢺ࣮ࢣࣥࡢ๓ࠊⱥㄒຊ ᐃࡢ๓ᚋࠋ࠸࡞ࡅຓ≉ࡣᘬ⋡ᩍဨࠋࡿ࠶࡛⥆㐃ࡢࡇࡿࢀ

ᚋࠊࢺ࣮ࢣࣥࡢᚋࡢ㠃ㄯ࡛⯆῝ࡀࢱ࣮ࢹ࠸ẖᖺ✚ࠊ࡛ࡢࡿࡍⓎ⾲ᙜ᪥୍㒊ࢆ⤂ࠋࡿࡍ 
Ⓨ⾲᳨ࡶࣟࣇࢆࢱ࣮ࢹࠊࡣド࡞࠺ࡼࡢࡇࠊࡋᾏእ◊ಟ࠸ࠊ࡚యⓗ࡞Ꮫࡀࡧ⏕ᡂ

 ࠋ࠸ࡓ࠸ၥࢆࡢࡿᚓࡾ࠶ࡀᣦᑟἲࠊᏛ⩦⎔ቃࡿࢀࡉ
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㡢ᩥᏐᑐࡿࡍẼ࡙ࡁ

ὀពࡽẼ࡙ࡁ

㡢ᩥᏐࡁࡘࡧ⤖ࡢ

3.3 Ẽ࡙ࡢࢫࢡࢵࢽ࢛ࣇࡍಁࢆࡁά  ື

ࡁẼ࡙ࡿࡅ࠾άືࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ

� ࡣάືࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ

 

እᅜㄒάືࡿࡅ࠾Ẽ࡙ࡁ�

㸫Ⓨ㐩ẁ㝵ࢆព㆑ࡓࡋ⩦ᚓࢆ┠ᣦ࡚ࡋ㸫�

 
⊁ ᖾ⏨㸦㜰ᕷ❧Ꮫ㸧 

ᩧ⸨ Ꮚ㸦㛵すᏛ㝔Ꮫ㸦㠀㸧㸧 
⚟ཎ ྐᏊ㸦࣒ࢲࣝࢺ࣮ࣀΎᚰዪᏊᏛ㸧 

ከ⏣ ⋹Ꮚ㸦㜰ᩍ⫱Ꮫ㸦㠀㸧㸧 
 
 㸪ᬯ♧ⓗ▱㆑㸪ᑠᏛᰯ㸪እᅜㄒάື㸪␗ᩥ⌮ゎࡁ㸸 Ẽ࡙ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
� ᑠᏛᰯࡢእᅜㄒάືࠊ࡚࠸࠾ẕㄒࡢ᪥ᮏㄒࢆ࡚ࡋពᙧᘧࢆ⋓ᚓࡿ࠸࡚ࡋᏛ⩦⪅ࡀ➨ゝㄒ

ゐࡿࢀ୰࡛᪂ࡓఱࢆⓎぢࡿࡍࠊẼ࡙ࡢࡇࠋࡿࢀࡲ⏕ࡀࡁẼ࡙ࡁ↔Ⅼࢆᙜ࡚ࡢࡑࠊᙺຠᯝ

�ࠋࡿ࠼⪄࡚࠸ࡘ

� ࠖࡁẼ࡙ࠕሙ㠃࡛࡞ࠎᵝࠊࡣእᅜㄒάື࡛ࡢᑠᏛᰯࡓࡗࡲጞ࠺ࡼࡏࡉࡅᙧ࡛㌟࡞↛⮬ࢆࡤࡇ

ࠊᚋࡓࡋᴫほࡢࡿ࠶࡛⛬ㄆ▱㐣࡞࠺ࡼࡢࡀࡁẼ࡙ࠊࡣ࡛࣒࢘ࢪ࣏ࣥࢩᮏࠋࡿ࠸࡚ࢀࢃࡀ⌧⾲࠺࠸

��㡢ኌពࡢ㛵ಀᑐࡿࡍẼ࡙ࠊᩥࡸࡁ Ꮠ㡢㡩ࡢ㛵ಀ㛵ࡿࡍẼ࡙ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ���ࡁάືࡢ

୰࡛⏕ࠊࡿࢀࡲ⮬ศࡸ⪅ࡢឤࡸᛮ࠸㛵ࡿࡍ᪂࠸ࡋⓎぢࠊࡸఏ㐩ࡢ㞴ࡢ➼ࡉࡋከᵝ࡞Ẽ࡙ࡇ���ࡁ

�ࠋࡿࡍウ᳨ࡽࡀ࡞ࡋ♧ࢆලయࠊ࡚࠸ࡘࡁẼ࡙ࡿࢃ㛵ᩥࡿ࠶ᬒ⫼ࡢࡤ

 
2. ⬻⛉ᏛࡽぢࡓẼ࡙ࡁ 
2.1�Ẽ࡙ࡢࡁ✀㢮�

� Ẽ࡙ࢆࡁᨭࡿ࠼ཎ⌮1ࠊ࡚ࡋ) యീࡀぢ2 ࡿ࠼) ศ㢮ࡀ➽ (3 ࡿࡍ㏻4 ࡿ) ✵㛫㛵ಀࢆᢕᥱ5 ࡿࡍ) 
⤌ࢆࡳ⌮ゎ6  ࡿࡍ) つ๎ࡀぢࡢ ࡿࡘ㸴ࡿࢀࡽ࠼⪄ࡀࡘ㸦ᒣ㫽, 2002㸧ࠋ 
 
2.2�ព㆑ⓗ㐣⛬࡛⏕ࡿࡌẼ࡙ࡁ�

� Ẽ࡙ࠊ୍࡚࠸ࡘࡁ ⯡ⓗࠊࡣḟࡢᅗࠊ࠺ࡼࡍ♧ᑐ㇟ᑐ࡚ࡋὀពࠊࡁྥࡀព㆑ࡢࡑࠊࡾୖᚋࠊ

ୖᥖࡢཎ⌮ᇶ࡙࡚࠸Ẽ࡙ࡀࡁ㉳ࠋࡿ࠸࡚ࢀࡽ࠼⪄ࡿࡇ�

ὀព�� Ѝ�� ព㆑� Ѝ�� Ẽ࡙ࡁ

 
2.3 ↓ព㆑ⓗ㐣⛬࡛⏕ࡿࡌẼ࡙ࡁ�

� Ẽ࡙࠺ࡶࠊ࠸࡞࠸࡚ࢀࡽ▱ࡾࡲ࠶ࠊࡣࡁ㸯ࡢࡘẼ࡙ࠋࡿ࠶ࡀࡁලయࠊࡀ࣮ࣛࢣ࣭ࣥࣞ࣊ࠊ࡚ࡋ

ࡢయࠊࡣࢀࡇࠋࡿࢀࡽࡆᣲࡀࡃẼ࡙ࡇࡿ࠶ࡀⓙྡ๓ࡣ≀ࠊࡽࡾྲྀࡾࡸࡢ⏕ඛࣥࣂࣜࢧ

⛛ᗎࢆಖࠊࡀ⬻ࡿࡍ࠺Ẽ࡙ࢆࢳࢵࢫࡢࡁධ࡚ࡗࡼࡇࡿࢀᐇ⌧ࠋࡿࢀࡽ࠼⪄ࡿࢀࡉ�

�ࡁᕫ⤌⧊�Ѝ��Ẽ࡙⮬ࠊ࣮ࣆࣟࢺ࢚ࣥ�ཎ⌮�Ѝࡿࢃഛ⬻

� ゝࡢࡕࡓࡶᏊࠊࡀࡁẼ࡙ࡿࡌ⏕࡛⩦Ꮫࡿர㛗ᮇ㛫ࠊࡁẼ࡙ࡿࡇᏛ⩦࡛㉳ࡢᬑẁࠊࡽࡇࡢࡇ

ㄒᏛ⩦ࡿࡅ࠾ᵝ࡞ࠎ⌮ゎࢆຓࡿ࠸࡚ࡅ᥎ᐹࠊࡓࡲࠋࡿࢀࡉẼ࡙ࠊࡣࡁ᫂♧ⓗ▱㆑ࠊࡃ࡞࡛ࡅࡔᬯ♧

ⓗ▱㆑ࡶ㛵ಀࠊ≉ࠊࡋ↓ព㆑ⓗ࡞㐣⛬࡛⏕ࡿࡌẼ࡙ࡁᐦ᥋㛵ࠋࡿ࠸࡚ࡗࢃ 
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3. 㡢ᩥᏐᑐࡿࡍẼ࡙ࡁ 
3.1 ὀពࡽẼ࡙ࡁ 
� ㏻ᖖࠊᏊᩘࡎࢃࡽ࡚ࢀࡲ⏕ࡣࡶᖺࡢ㛫ࠊከ㔞ࢆࢺࢵࣉࣥࡢ࡛ࡇࡿࢀࡽ࠼ゝㄒࢆ㌟

㛵ಀࡢព㡢ࠊࡅྥࢆὀព㡢㇟ࡢ๓ࡢ┠ࠊ࡚ࡗࡼࡇࡿࡅࡾㄒࡶᏊࡀẕぶࠋࡃ࠸࡚ࡅ

࡛⛬㐣ࡢ⩦Ꮫࡢゝㄒ➨ࠋࡃ⾜࡛ࢇ㐍ࡀゝㄒ⋓ᚓ࡚ࡋ㏻ࢆࠖࡁẼ࡙ࠕὀពࠖࠕࡢࡇࠋࡃ࠸࡚ࡋゎ⌮ࢆ

ὀព (attention)ࡇࡑࡾࡲࡘࠊࡣࡇ࠺࠸ࡃẼ࡙ゝㄒሗ㸦㡢ኌ㸧ࡿࡃ࡚ࡗධࠊࡀ⪅⩦Ꮫࠊᵝྠࡶ

㔜ࡶ࡚᭱ࡋࢫࢭࣟࣉࡢึ᭱ࡢゝㄒ⩦ᚓ➨࡚ࡗࡼࡇࡿࡍⓎぢ㸦detection㸧ࠊࡾ࠶࡛ࡇࡿࡅྥࢆ

せ࡞Ẽ࡙ࡁ㸦noticing㸧ࡿࢀࡲ⏕ࡀ㸦Schmidt, 2001㸧ࠊࡽࡉࠋⱥㄒᅪࡢᏊࠊࡣࡕࡓࡶᑵᏛ๓Phonemic 

awareness ឤࢆ㡢㡩ᵓ㐀ࡢ༢ㄒ࡚ࡋ㏻ࢆࡧ㐟ࡤࡇࡸ࣒࣮ࢤࠊࡏࡉ┠ὀ㡢ព㆑ⓗ࡛ࡇ࠺⾜ࢆᣦᑟࡢ

ぬⓗ㌟ࠋࡃ࠸࡚ࡅPhonemic awareness  Rhyming 2) Alliteration 3) Syllables and (1ࠊ࡚ࡅศࡃࡁࡣ

Onsets/Rimes 4) Blending 5) Location 6) Segmentation 7) Manipulation ࡢ 7 ẁ㝵ࡾ࠶㸦Adams,1990㸧ࠊㄞࡢࡳ๓

ẁ㝵ࠊ࡚ࡋ㡢㡩ᵓ㐀࣮ࣝࣝࡢẼ࡙ࡢࡑࠊࡏᚋࡢㄞࠋࡿࡆ࡞ࡘࡳព㆑ⓗ࡞㡢ࡢὀពࡤࡇࡀ

 ࠋࡿ࠶࡛ࡢࡍฟࡳ⏕ࢆࡁẼ࡙ࡢ

 
3.2 㡢ᩥᏐࡁࡘࡧ⤖ࡢ 
� Phonemic awareness ࡛⣲ᆅࢆసࡓࡗᚋࠊ ⱥㄒᅪࡢᏊࡀࡕࡓࡶ㡢ኌᩥࡽᏐࡿࡍ⾜⛣㝿ᑟධࡉ

ព (1ࠊࡣゝㄒ⩦ᚓࠋࡿ࠶࡛ࢫࢡࢵࢽ࢛ࣇࡀࡢࡿࢀ 2) 㡢ኌ 3) ᩥᏐ ࡢ㡰࡛⾜ࢀࢃ㸦ᯇ㤶2003ࠊ㸧ࡢࡇࠊ

ࡽ(2 ㄒᙡ࡞ᙉᅛࡾࡼࠊࡾࡼࡇࡿࡅࡘࡧ⤖ࢆᏐᩥ㡢ࢀࡉᑟධࡀࢫࢡࢵࢽ࢛ࣇࠊ㝿ࡢ⾜⛣ࡢ(3

Ꮫ⩦ಁࡀ㐍ࢀࡉグ᠈ᐃ╔ࠋࡿࡍ�  

� ➨ゝㄒ⩦ᚓ࡛ࡢࢫࢡࢵࢽ࢛ࣇࡾ࡞ࡁ࠸ࠊࡣᵝࡢ࣮ࣝࣝ࡞ࠎㄝ᫂ࠊࡣࡢࡿࡍࢆ ⱥㄒࡢ㡢㡩ᵓ㐀ࢆ⌮ゎ

ࡇࡍಁࢆὀពࡋ♧ᥦࢆᏐᩥࠊ㝿ࡿ࠼ࢆࢺࢵࣉࣥࠊࡀࡿ࡞㈇ᢸ࡞ࡁࡣࡕࡓࡶᏊ࠸࡞࠸࡚ࡋ

ࠋࡿ࡞⬟ྍࡀࡇࡿ࠼ኚࢺࢵࣉࣥ࡞⬟ゎྍ⌮ࢆࡾࡀ࡞ࡘࡢ㡢࡞ព↓ࠊࡤࢀࢀࡲ⏕ࡀࡁẼ࡙࡛

᪩ᮇⱥㄒࡢሙᩥ࡚࠸࠾Ꮠᣦᑟ㛵ࡣ࡚ࡋ㈶ྰ୧ㄽࠊࡀࡿ࠶⩦ᚓࡢࢺࢵࣉࣥࡍಁࢆ᮲௳ࡘ୍ࡢ㡢ኌ

࠸ࡋࡲᮃࡣࡇࡿࡍ᥋ẁ㝵࡛ᩥᏐࡢᮇึࠊ㸦ᮧ㔝, 2006㸧ࡾ࠾࡚ࢀࡽࡆᣲࡀࢺࢵࣉࣥྠࡢᏐᩥ

 ࠋ㸦ᒸ࣭㔠᳃, 2007㸧ࡿࢀࡽ࠼⪄

 
3.3 Ẽ࡙ࡢࢫࢡࢵࢽ࢛ࣇࡍಁࢆࡁά  ື
� ᮏࠊࡣ࡛࣒࢘ࢪ࣏ࣥࢩ㡢ὀពࠊࡅྥࢆẼ࡙ࡍಁࢆࡁάືࡢ୰1ࠊࡽ) ༑ศ࡞㡢ኌゐࡿࢀάື� � �

άືࡴࡋぶࢺࢵ࣋ࣇࣝ (2 3 )ᩥᏐࡢᇶᮏⓗ࡞㡢ࡿ▱ࢆά  ື ࡢ࡞ษࡶࢀࡎ࠸ࠋࡿࡍ⤂࡚࠸ࡘ

㌟⮬ࡕࡓࡶᏊࠊࡇࡿ࠶࡛ࡢࡶࡍಁࢆὀពࡀࢀࡑࠊࡇࡿ࠼ࢆࢺࢵࣉࣥ࡞༑ศࡕࡓࡶᏊࠊࡣ

 ࠋࡿ࠶࡛ࡇ࠺࠸ࡃ࠸࡚࠸Ẽ࡙ࡀ

 
 ࡁẼ࡙ࡿࡅ࠾άືࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ .4
4.1�  ࡣάືࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ
እᅜㄒάືࡢࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࠊࡣ࡚࠸࠾✚ᴟⓗ࡞ែᗘࢆ㌟ࡀࡇࡿࡅ㔜せ࡛ࡇࡇࠋࡿ࠶

࡛ゝ࠺ែᗘࠊࡣእᅜㄒࢆὀព῝࡚࠸⪺ࡃ┦ᡭࡢᛮࢆ࠸⌮ゎࠊࡾࡓࡋ࠺ࡼࡋ⪅ᑐ࡚ࡋ⮬ศࡢᛮ࠸

ࡇࡢែᗘࡿࡍ࠺ࡼ࠼ఏࢆ࠸ᛮࡢศ⮬ᴟⓗ✚ࠊࡽࡀ࡞ࡋࡾࡓࡋᐇឤࢆࡉษࡸࡉࡋ㞴ࡢࡇࡿ࠼ఏࢆ

ྜࡁ㡪ࠕࡿࡼ⏝స┦ࡢᡭࡁ⪺ᡭࡋヰࠊࡣࠖࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࠕࠊࡣᯇ⏿㸦2002㸧ࠋࡿ࠶࡛

࠸࡞ࡾ㝈ࡓࡋᣦ┠ࢆゎ⌮࡞☜ṇࡾࡼࠊ࠸ྜࡕศࢆឤ࣭ពᛮ࣭ሗࠋࡿ࠸࡚㏙ࠖࡾࡲ㧗ࡿࡼ࠸

┦ὶࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡀάື࡛ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࠊ࡛ࡇࡑࠋࡿ࠶άືࡿࡅ࠾Ẽ࡙࡚࠸ࡘࡁ

᳨ウࠋࡃ࠸࡚ࡋ 

 

እᅜㄒάືࡿࡅ࠾Ẽ࡙ࡁ�

㸫Ⓨ㐩ẁ㝵ࢆព㆑ࡓࡋ⩦ᚓࢆ┠ᣦ࡚ࡋ㸫�

ࡵࡌࡣ

⬻⛉ᏛࡽぢࡓẼ࡙ࡁ

�Ẽ࡙ࡢࡁ✀㢮�

�ព㆑ⓗ㐣⛬࡛⏕ࡿࡌẼ࡙ࡁ�

↓ព㆑ⓗ㐣⛬࡛⏕ࡿࡌẼ࡙ࡁ�
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እᅜㄒᩍ⫱࣓ࢹᏛ➨ 55ᅇᅜ◊✲



ࡿ࠼ࢆࡁẼ࡙ࡿࢃ㛵ᩥ࠸

ࡾࢃ࠾

ཧ⪃ᩥ⊩

 

 ࡁẼ࡙ࡿࡅ࠾άືࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ 4.2
� Ẽ࡙ࠊࡣࡁఱὀព࡚ࡗࡼࡇࡿࡅྥࢆᘬࡁ㉳ࠋࡿࢀࡉࡇᑠᏛᰯẁ㝵ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡢάື

⮬ (ⱥㄒ⾲⌧ 3ࡍ⾲ࢆ࠸ᛮࡸឤࡢศ⮬ (2 ࠸ᛮࡸឤࡢศ⮬ (1ࠊࡣ㇟ᑐࡿࡅྥࢆὀពࡀࡕࡓࡶᏊࠊ࡛
ศࡢឤࡸᛮࡢ࠸ఏ࠼᪉㸦ᕤኵ㸧 4) ⮬ศࡢឤࡸᛮࡀ࠸ఏࡿࢃᎰࡸࡉࡋᴦ5 ࡉࡋ) ⮬ศࡢឤࡸᛮ࠸

࠼ఏࡢ࠸ᛮࡸឤࡢ⪅ (8 ࠸ᛮࡸឤࡢ⪅ࡿศࡽ⌧⾲ (ⱥㄒ⾲⌧ 7ࡢ⪅ (6 ࡉࡋ㞴ࡿ࠼ఏࢆ

᪉㸦ᕤኵ㸧9) ⪅ࡢឤࡸᛮࡀ࠸ศࡿᴦࡸࡉࡋᎰ10 ࡉࡋ) ⪅ࡢឤࡸᛮࡅཷࢆ࠸Ṇࡿࡵ㞴ࡉࡋ   
11) ┦ὶ࡛ࡿࡁ႐ࡣࡎࡲࠋࡿࡁ࡛⌮ᩚ ࡧ⮬ศ⮬㌟ࡢឤࡸᛮ࠸Ẽ࡙ࡀࡇࡃ㔜せ࡛᭱ࠊ⤊ⓗ

 ࠋ࠸ࡓࡋᣦ┠ࢆ࠸ྜࡵ㧗ࡢ⮬ࡓࡋ㏻ࢆⓎぢ࡞ከᵝ࠸ࡋ᪂ࡿࡼὶ┦ࠊࡣ
 
4.3� Ẽ࡙ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡍಁࢆࡁάືࡢᒎ㛤 
እᅜㄒάືࡢᤵᴗࡣࡃࡁศ1ࠊ࡚ࡅ㸧ᑟධ� 2㸧ᒎ㛤� 3㸧ࡢ ࡵࡲὶ࡛ࢀィ⏬ࠋࡿࢀࡉᑟධ࣭ᒎ㛤

Ẽ࡙࠸ࡽࡡࡸࢫࣥࢸࣥࢭࢺࢵࢤ࣮ࢱࡽ࡞ヰࡸࢺࢵ࢟ࢫࣝࢹࣔࠊࡋタᐃࢆሙࡿ࠶ࡢᚲ↛ᛶࠊࡣ࡛

ࡇࡽࡔሗࡢ≀ᮏࠋࡿ࡞ࡇࡃ࠸࡚࠼ఏⱥㄒ࡛┦ᡭࠊ࠸ྜࡁྥឤࡸ࠸ᛮࡢࡽ⮬࡛ୖࡢࡑࠊࡁ

ࡋࡵࡲࡽࡉࠋࡿࢀࡲ⏕ࡀὶ┦ࡾ࠶ࡀⓎぢ࠸ࡋ᪂࡚ࡋᯝ⤖ࠊ࠸ᛮ࠸ࡓࡋゎ⌮ࠊ࠸ࡓ࠼ఏࡑ

ࡢ๓㏙࡚࠸ࡘࡾ㏉ࡾࡢࢀࡒࢀࡑࡀᩍᖌࠋࡿ࡞㔜せࡀඹ᭷ࡢయ࡛ࢫࣛࢡࡾ㏉ࡾࡢಶே࡛ࠊ࡚

1㸧ࡽ 11㸧ࡢࡢほⅬࢆ᫂☜ࠊࡾࡼࡇࡍ♧Ẽ࡙ࡀࡁᏛࠊࡾࡲࡘࠋࡿࡲ῝ࡧẼ࡙ࡍಁࢆࡁ

᪥ᖖⓗࠊຓゝ࡞☜ⓗࡢᩍᖌࠊฟࡢᶵࡢࡽ୧㠃ࡢ㔞㉁ࡢάືࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࠊࡣࡵࡓ

㠀ゝࠊ࡚࠸࡚ࢀࡽ㝈ࡣἲ⬟ຊᩥࡢ⏕ᑠᏛࠊ᪉୍࡛ࠋࡿࢀࡽࡵồࡀࡾࡃᏛ⣭࡙࠸ ࡿࡼඹឤᐜཷ࡞

ㄒࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ᪉␎┿ࠊࡶ࡚࠸⏝ࢆఏࠕࠋࡿ࠶ࡶࡇ࠸࡞ࡁ࡛⌧⾲ࢆࡇ࠸ࡓ࠼እᅜㄒࢆ㏻ࠖࡓࡌ

᪥ᮏㄒࠊࡣ࡞᰿ᣐࡸ⏤⌮ࡤ࠼ࠊ⌧⾲࡞㞧「࠸㏆ᐇ┿ࡾࡼࠊࡀࡿ࠶ࡣ㔜せ࡛ࡀࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ

 ࠋࡿ࠼⪄ࡿ࡞㇏ࠖࡶ᪥ᮏㄒࡶⱥㄒࠕࠊࡾࡲ῝ࡀࠖࡁẼ࡙ࠕࡢ⮬ࠊࡾࡼࡇࡿ࠼ఏ࡚࠸⏝ࢆ
 
�ࡁẼ࡙ࡿࢃ㛵ᩥࡿ࠶ᬒ⫼ࡢࡤࡇࡇ�.5

 㛵ಀࡢᩥࡤࡇ 5.1
� ᑠᏛᰯእᅜㄒάືࡢ┠ᶆࡢ୰࡛ᩥ㛵ࠊࡣ࡚ࡋࡢࡶࡿࢃᏛ⩦ᣦᑟせ㡿ࠕ࡚࠸࠾እᅜㄒࢆ㏻࡚ࡌ

ゝㄒᩥࡸ㛵ࡿࡍయ㦂ⓗ⌮ゎࡢࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࠖࡵ῝ࢆ⣲ᆅࢆ㣴࠺㏙࡛ࡍࠋࡿ࠸࡚ࢀࡽᩍ

ᣲᣦᑟ┠ᶆࡢࡑࡀゎ⌮ࡢᅜᩥᅜᩥ⮬ࠊࡶ࡚࠸࠾‴ྎࠊ୰ᅜࡿ࠸࡚ࡗ⾜ࢆ⫱ⱥㄒᩍ࡚ࡋ⛉

ࡓࠋࡿ࠶ྍḞ࡛ࠊࡣࡇ࠺ᢅࢆᩥࡿ࠶ᬒ⫼ࡢࡤࡇࠊ࡚࠸࠾⫱ᑠᏛᰯእᅜㄒᩍࠊࡾ࠾࡚ࢀࡽࡆ

Ẽ࡙࠺ࡼࡢࠊ࡛⌧⾲ࠊㄒᙡࡢⱥㄒࡓࢀࡽ㝈ࡿࡁゎ࡛⌮ࡢࡽᙼࠊ࡚࠸࠾Ⓨ㐩ẁ㝵࠺࠸⏕ᑠᏛࠊࡔ

య㦂ⓗࠕࠊࡃ࡞ࡣ࡛ࡢࡿࡏࡉࡵ῝ࢆゎ⌮࡚ࡗࡼࡳࡢ㆑▱ࠊࡿ࠼ࡓ࠶ࢆࡁ ⌮ࠖゎࡉࡵ῝࠺ࡼࡢࢆ

 ࠋ࠸ࡓࡋࢆᥦࡢࡘ୍ࡢࡑࠊࡣ࡛࣒࢘ࢪ࣏ࣥࢩᮏࠊࡾ࠶࡛ࢁࡇࡁࡿࢀࡉ㆟ㄽ࠸ከࠊࡣࡿࡏ
 
5.2 ᩥ㛵ࡿࢃẼ࡙ࡁ 
� ᩥࢆᑠᏛ⏕࠺ᢅ࠺ࡼࡢ㛵ࠊ࡚ࡋCurtain(2004)ࡀ⤂ࡢ࣓࢝ࣜࡿ࠸࡚ࡋNational Standard 
in Foreign Language Education Project(1999)ࡢసᡂࡓࡋ Standard for Foreign Language Learning in the 21st 
Century The Culture Triangleࡿࡅ࠾ ⪄ཧ࠸ከࡶ࡛ୖࡿ࠼⪄ࢆ㊶ᐇࡢ࡚ࡗ❺ඣࡢ᪥ᮏࠊࡣ᪉࠼⪄ࡢ

⾜♫ࡢࠎேࠊࡅศせ⣲ࡢࡘ㸱ࡢProducts  2) Practices  3) Perspectives (1ࠊࢆᩥࡣᥖ᭩࡛ୖࠋࡿ࡞

ືᵝᘧࡢ Practices ≀ࡢ࡞㡢ᴦࠊ㐨ලࠊ≀㣗ࡓࡲࠊ㛵ಀࡢ⢭⚄ᩥࡢ࡞ᛮ⪃ᵝᘧࡸ౯್ほࡢࡑ

㉁ᩥ࡛ࡿ࠶ Products  Perspectives ࠊᩥࡽ㛵ಀࡢ యࢆᏛࠋࡿ࠸࡚ࡋ♧ࡪඣ❺ࡎࡲࠊ࡚ࡗど

ぬⓗࡢࡑࡶ㐪ࡸ࠸ඹ㏻ᛶᩥ࠸ࡍࡸࡾࢃࡀࡢഃ㠃࡛ࡿ࠶ Products ࡢࠎே࠺ࡼࡢࡀࢀࡑࠊࡋ♧ࢆ

⏕άࡢ୰࡛ࢆࡢࡿ࠸࡚ࢀࢃ Practice ࡚ࡗ⾜እᅜㄒ࡛ࠊࡣ࡛ࡲࡇࡇࠋࡿࡍゎ⌮ࠖయ㦂ⓗࠕ࡚ࡋ㏻ࢆ

ࡢࡑࠊࡃ࡞ࡣ࡛ࡢࡿࢃ⤊࡛ࡇࡇࠊࡀࡿ࠶࡛ࡎࡣࡿ࠶࡛ࡢࡶ࡞⬟ゎྍ⌮࡚ࡗ❺ඣࡶ Products  Practices

－200－
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ࡇࡿ࠼⪄ࢆࡢࡿ࠸࡚ࡅཷࢆᙳ㡪⫼ᬒ♫ࡸ⤫ఏࡢᅜࡢࡑࠊࡢࡿ࠶ࡀ㔜せᛶࡸ౯್࡞࠺ࡼࡢࠊࡣ

ࡓࡋゎ⌮࡛ࡍእᅜㄒ࡛ࠋࡿ࠶ᚲせ࡛ࡀ Products  Practices ඹ㏻ࡸ㐪Ⅼ┦ࡢᩥࡢࡕࡓศ⮬ࠊࡽ

ⅬẼ࡙ࡢࡑࠊ࡚ࡋࡑࠊࡇࡃ┦㐪Ⅼࡢᚲ↛ᛶࡀࡑࡇ┦ᡭᩥࡢࢆㄆࠊࢆࡇ࠺࠸ࡿࡵPerspectives 
 ࠋࡿ࠶࡛ࡢࡶ࠸ࡓ࠸ྜࡋヰ࠺ࡼࡿࡏẼ࡙❺ඣࡀ⪅ᣦᑟ࡚ࡋ
 
 ࡿ࠼ࢆࡁẼ࡙ࡿࢃ㛵ᩥ࠸ 5.3

ALT  ࢆゎ⌮ࠖయ㦂ⓗࠕࡀ❺ඣࠊ୰࡛ࡿࡍὶ࡚ࡗࢆⱥㄒࠊࠎேࡘᣢࢆ࣭␗ゝㄒᩥ␗࡞
ࠋ࠸ࡼࡽࡓࡋ࠺ࡼࡢࡣࡿࡏẼ࡙ඹ㏻Ⅼࡸ㐪Ⅼ┦ࠊࡋẚ㍑ࢆᩥࡢእᅜ᪥ᮏ↛⮬ࠊࡵ῝

❺ඣࡶ࡚ࡗ࠶ⱥㄒ࡛ࠊࡣࡇࡁࡍព␃ࠊࡀࡿࡍ⤂࡚࠸࠾࣒࢘ࢪ࣏ࣥࢩᮏࠊࡣලయⓗάື୍ࡢࡑ

࡞ලయⓗ࠸ࡍࡸࡋゎ⌮ࡀ Products ࡛ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ㠀ゝㄒࡸゝㄒࠊࡸ Practices ྲྀࡎࡲ࡚ࡋ㢟ᮦࢆ

࠼㉺ࢆᩥࡸ㛵ಀࡢᅜẸᛶࡸ⫼ᬒᩥࡢࡑࠊࡢࡿ࡞␗᪥ᮏࡐ࡞ࠊࡽࡇࡑࠋࡿ࠶࡛ࡇࡿࡆୖࡾ

ࡿ࠼⪄ࡀ❺ඣ࡛ࡢ࠸ࡼ᪥ᮏㄒ࡛ࠊࢆඹ㏻ᛶࡓ Perspectives ࡁẼ࡙࡞ࡓ᪂ࡶ࡛ࡇࡇࠊษ࡛ࡀࡇࡄ࡞ࡘ

 ࠋࡿ࡞ࡇࡿࡵ῝ࢆ⌮ゎᩥ␗ࠊࢀࡲ⏕ࡀ
 
 ࡾࢃ࠾ .6
� እᅜㄒάືࡢᵝ࡞ࠎ㠃ࠊ࡚࠸࠾ὀព࡚ࡗࡼࡇࡿࡅྥࢆᘬࡁ㉳ࡿࢀࡉࡇẼ࡙᭱ࠊࡣࡁ⤊ⓗᏛ⩦

ࡗࡼࡇ࠺ᴟⓗ✚ࢆ㆑▱ࡸࡤࡇࠊࡓࡲࠋࡘ❧ᙺ╔ᐃࡢ⩦Ꮫࠊࡋྜ⤫ࠊ⌮ᩚࢆຊ⬟ࡸ㆑▱ࡢ⪅

ࠊ࡚࠸࠾࣒࢘ࢪ࣏ࣥࢩᮏࠊࡽほⅬࡢࡽࢀࡇࠋࡿ࠸࡚ࡁ࡚ࡗࢃࡶࡇࡿࢀࡉಁࡀࡁẼ࡙ࡽࡉࠊ࡚

እᅜㄒάືࡿࡅ࠾ゝㄒᩥࡸᑐࡿࡍẼ࡙ࡢࡁ㔜せᛶࢆᣦࠊࡋᏊࡀࡕࡓࡶᏛ⩦㐣⛬࡛Ẽ࡙ࡵࡓࡃ

ࢀࡉ୰࡛⢭⦓ࡿࡍ⏝ࢆゝㄒ➨ࠊࡸࡁẼ࡙ࡓࡌᛂⓎ㐩ẁ㝵ࠋࡓࡋࡇࡍ♧ࢆᣦᑟ࡞ලయⓗࡢ

 ࠋࡿࢀࡉᮇᚅࡀࡇࡿࢀࢃ⾜㐺ษࡀ⏝ᛂࡢእᅜㄒάືࠊࡾࡼࡇࡿࡲ῝ࡀゎ⌮ࡢࡁẼ࡙ࡿ
 
ཧ⪃ᩥ⊩ 
ᒸ⚽ኵ࣭㔠᳃ᙉ㸦⦅㸧 (2007). ࠗᑠᏛᰯⱥㄒᩍ⫱ࡢ㐍ࡵ᪉㸫ࡢࡤࡇࠕᩍ⫱࡚ࠖ࠘ࡋᮾி㸸ᡂ⨾ᇽ. 
ᯇ㤶ὒᏊ (2003). ࠗᑠᏛ⏕ࡣⱥㄒࡀዲࡁ㸰࠘ᮾி㸸ᯇ㤶ࢫࢡࢵࢽ࢛ࣇ◊✲ᡤ. 
ᯇ⏿↫  ୍ (2002).ࠗⱥㄒᩍ⫱ே㛫Ꮫࡢᒎ㛤࠘ᮾி㸸㛤㝯ᇽ. 
ᮧ㔝 (2006). ࠗ➨ゝㄒ⩦ᚓ◊✲ࡽぢࡓຠᯝⓗ࡞ⱥㄒᏛ⩦ἲ࣭ᣦᑟἲ࠘ᮾி㸸ಟ㤋. 
ᒣ㫽 㔜 (2002). ̺ࠗࡇ࠺࠸࠺ࡣࠖࡿࢃࠕㄆ㆑ࡢ⬻⛉Ꮫ  ࠘ ᮾி㸸⟃ᦶ᭩ᡣ. 
ᩥ㒊⛉Ꮫ┬ (2008).ࠗᑠᏛᰯᏛ⩦ᣦᑟせ㡿ゎㄝእᅜㄒάື⦅࠘ᮾி㸸ᮾὒ㤋ฟ∧♫. 
Adams, M. (1990). Beginning to read: Thinking and learning about print. Cambridge, MA: MIT Press.  
Curtain, Helena, and Carol Ann Dahlberg. (2004). Languages and Children- Making the Match: New Languages for 

Young Learners, Grades K-8, Third Edition. Boston: Pearson Education Inc. 
Schmidt, R. (2001). Attention. In P. Robinson (Ed.), Cognition and Second Language Instruction. Cambridge: 

Cambridge University Press. 
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iPad ⬟㘓㡢࣭ᙳᶵࡢ Moodle  ࡓࡏࡉ㐃ᦠࢆ

 ホ౯グ㘓ࡢάືࢺࢵࣉࢺ࢘
 

⇃ ಙᘯ㸦Ꮫ⩦㝔Ꮫ㸧 
 

 άື㸪ホ౯ࢺࢵࣉࢺ࢘㸪ࢢ࣮ࣥࢻࣕࢩ㸸 iPad㸪Moodle㸪ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
እᅜㄒࡢᤵᴗࢺࢵࣉࢺ࢘ࡢ࡞ࣥࣙࢩ࣮ࢸࣥࢮࣞࣉࡸࢳ࣮ࣆࢫࡿࡅ࠾άື୍ࠊࡣᐃࡢホ౯άືࡀ

కࡢࡑࠊࡢࡢࡶ࠺ሙ㝈ࡢࡾሙྜࡀከࠊࡃάື࡛࡞࢜ࢹࣅࢆグ㘓ࢆࡢࡶࡓࡋᚋ࡛ど⫈᳨ࡋウ࠺࠸ࡿࡍ

ࢺࢵࣉࢺ࢘ࠊ࡛ࡇࡑࠋࡿ࠶࡛≦⌧ࡀࡢ࠸࡞࠸࡚ࢀࢃ⾜ࢇࡀάືࡢࠖࡾ㏉ࡾࠕࡿࡺࢃ࠸࡞࠺ࡼ

άືࡿࡺࢃ࠸ࡢ࡞ࢺࢵࣞࣈࢱࡸ࢛ࣥࣇࢺ࣮࣐ࢫࢆᦠᖏᶵჾ࡛㘓㡢࣭ᙳࡢࡑࠊࡋ㡢ኌ࣭ື⏬ࢺࢵࢿࢆ

ࠋࡓࡁ࡚ࡋ㛤Ⓨ࡛ࡲࢀࡇࢆ࣮ࣝࣗࢪࣔࡿ࡞⬟ྍࡀホ౯ࡸ⫈ど┦ࠊ࡚ࡗࡼࡇࡿࡍඹ᭷࡛ୖࢡ࣮࣡

㡢ኌᢞ✏⏝ࡢ⏝⩦⦏ࢢ࣮ࣥࢻࣕࢩࡧࡼ࠾VoiceShadow ࠊື ⏬ᢞ✏⏝ࡢVideoBoard ࡽࢀࡇࠊࡀࡿ࠶࡛

࣮ࣟࣉࢵࢆ┿ࡢᯛᩘࡓࡋሙ࡛ᙳࡢࡑࠊࡓࡲࠋࡿࡍ⤂ࢆ∧᪂᭱ࡓ࠼ຍࡅࢆ⬟ᶵ࠸ࡋ᪂ࡽࡉ

ࣗࢪࣔࡿࡍసᡂࢆ࣮ࣙࢩࢻࣛࢫࡿࡺࢃ࠸ࠊ࡛ࡇࡿ࠼ຍࢆ㡢ኌࡢࡵࡓࡢㄝ᫂┿ࡢࢀࡒࢀࡑࠊࡋࢻ

࣮ࣝMediaBoard  ࠋࡿࡍ⤂ࡶ
ᮏⓎ⾲࡛࡛ࡲࢀࡇࡣ㛤Ⓨࢆ࣒ࢸࢫࢩࡓࡁ࡚ࢀࡉᐇ㝿ࡢእᅜㄒࡢᤵᴗ࡛⏝ࡓࡋ⤒㦂ࠊࡶࢆᚑ᮶ࡢ

᪉ἲẚࢺࢵࣉࢺ࡚࢘άືࡾࡼࢆຠᯝⓗࡢࡵࡓ࠺⾜᪉ἲࢆᥦ♧ࠋࡿࡍ 
 
2. VoiceShadow 
� Moodle ࡾࡓࡋホ౯ࡾࡓࡗྜࡁ⪺࠸࠾ࢆ㡢ኌࡓࢀࡉ㘓㡢ࡢࡑࠊࡋ㘓㡢ࢆ㡢ኌࡢࢢ࣮ࣥࢻࣕࢩ࡛ୖ

VoiceShadowࡀ࣮ࣝࣗࢪࣔࡢࡵࡓࡿࡍ PCࠊ࡚ࡋ⬟ᶵ࠸ࡋ᪂ࠋࡿ࠶࡛ Chromeࡢ࡛ୖ ࡳࡢ࣮ࢨ࢘ࣛࣈ

ᑐᛂࠊࡀࡿࡍ㘓㡢୰ࡢ㡢ኌࢆGoogle Speech to Text APIᩥ࡚࠸⏝ࢆᏐࠊࡋᚋ࡛Ꮫ⩦⪅⮬㌟ࡀ㘓㡢ࢩࡓࡋ

5ࠊࡣ࡚࠸ࡘホ౯ࠋࡓࡋ࠺ࡼࡿࡁ࡛♧᫂ࡿࢀࡉㄆ㆑࡚ࡋᗘⱥㄒ⛬ࡢࡀ㡢ኌࢢ࣮ࣥࢻࣕ ẁ㝵

ホᐃຍࠊ࠼Rubrics㸦ホ౯ᇶ‽㸧ࠊࡾࡼࡇࡿ࠸⏝ࢆᏛ⩦⪅ࡢάື㛵ࡾࡼ࡚ࡋヲ⣽ࢵࣂࢻ࣮ࣇ࡞

PCࠊࡓࡲࠋࡿ࠶࡛⬟ྍࡀࡇࡍ㏉ࢆࢡ iOSࠊࡃ࡞ࡣ࡛ࡅࡔୖ ᶵჾୖ࡛ࡶᑓ⏝ࣉࡢ 㸦ࣜVoiceShadow App 
for Moodle㸧ࡸ⩦⦏ࡢࢢ࣮ࣥࢻࣕࢩࠊࡤࢀ࠸⏝ࢆ㘓㡢ࠊホ౯ࠋࡿ࠶࡛⬟ྍࡀ 
 
 
 
 
 
 
 
 
 
 
 

ᅗ 1. VoiceShadow ࡿࡼ࣮ࣝࣗࢪࣔ PC  ホ౯ࡧࡼ࠾⏕㘓㡢࣭ࡢ࡛ୖ

－204－

8᭶ 5᪥�(9:00-16:00㸭࣒ࢱࢥ㸸13:10-14:40)࣮ࣝ࣍ࢫ࢚ࣥࢧ���



 

3. VideoBoard 
⪅⩦ᏛࡸᩍဨࠊࢆᵝᏊࡢ࡞ࣥࣙࢩ࣮ࢸࣥࢮࣞࣉࡸࢳ࣮ࣆࢫ

ྠኈࡀ iPad Moodleࢆࢀࡑࠊࡋ⏬ᦠᖏᶵჾ࡛㘓ࡢ࡞ ᥋┤

ࢆࣝࣇ⏬ືࡓࡋ⏬㘓ࠊ࡚ࡗࡼࡇࡿࡍࢻ࣮ࣟࣉࢵ PC ୖ

ࢢ࣮ࣥ࢟ࣆࢫࡓࡗ⾜ᤵᴗ࡛ࠋࡿࡁᦠᖏᶵჾୖ࡛බ㛤࣭㜀ぴ࡛ࡸ

άືࡄࡍࢆᡭࡢࡶᦠᖏᶵჾࡸ PC ࡛ぢࡑࠊ࡚ࡗࡼࡇࡿ

どⅬ࡞ᐈほⓗࡾࡼࠊࡾ࡞⬟ྍࡀホ౯┦ࡸሙ࡛⮬ᕫホ౯ࡢ

Rubricsࡣࡽᩍဨഃࠋࡿࡁ࡛ࡀࡇࡿࡍホ౯ࢆάືࡽ ࡿ࠸⏝ࢆ

ࢵࣂࢻ࣮ࣇ࠸ࡋヲࡢ࡞ࢫࣂࢻ࡞ලయⓗࠊ࡚ࡗࡼࡇ

iMovieࠊ࡚ࡋ⬟ᶵ࠸ࡋ᪂ࠋࡿ࠶࡛⬟ྍࡀࢡ YouTubeࡸ ࢺࢧ

⏬ືࡓࢀࡉసᡂ࡚ࡋసရࠖࠕ࡚࠸⏝ࢆ⬟㞟ᶵ⦆࡞ࠎᵝ࡛࡞

Moodleࠊࡁ࡛ࢻ࣮ࣟࣉࢵࡶࣝࣇ ୖ࡛ඹ᭷ྍ⬟ࠋࡓࡗ࡞

iOSࠊࡓࡲ Androidࡃ࡞࡛ࡅࡔ  ࠋࡓࡋᑐᛂࡶ✏ᢞࡢࡽ
ᅗ 2. iPad VideoBoardࡢ࡛ୖ ࣮ࣗࢪࣔ  ࣝ

 
4. MediaBoard 
� ሙ࡛ᙳࡢࡑࠊࡸ┿ࡓ࠸࠾࡚ࡋᙳࡵࡌࡽ࠶

┿ࡢࢀࡒࢀࡑࠊࡋࢻ࣮ࣟࣉࢵఱᯛࢆ┿ࡓࡋ

ࡇࡿ࠼ຍࢆ㡢ኌࡿࡍࡾࡓࡋㄝ᫂ࡾࡓࡋᥥ࡚࠸ࡘ

Moodleࢆ࣮ࣙࢩࢻࣛࢫࡢࡁ㡢ኌࠊ࡛ ୖ࡛స

ᡂࠋࡿ࠶࡛࣮ࣝࣗࢪࣔࡿࡍసᡂ࣮ࣙࢩࢻࣛࢫࡓࡋ

Quiz࡞⡆༢ࡢࡁ㑅ᢥ⫥ Likeࠊࡾࡓࡋ㏣ຍࢆ ࢱ࣎

࣓ࢥࠊࡾࡓࡋホ౯Ẽ㍍ࢆసရࡢ࠸࠾࡚ࡗࡼࣥ

ࡼタᐃࠋࡿ࠸࡚ࢀࡽ࠼ຍࡅࡶ⬟ᶵࡿ࠼ྜࡋࢺࣥ

ࡌྠࡶ㡢ኌࡸ⏬ືࠊࡢ࣮ࣙࢩࢻࣛࢫࠊ࡚ࡗ

⏬㠃࡛ࣞࢺ࢘බ㛤࣭ඹ᭷ྍ⬟࡛ࠋࡿ࠶ 
 

ᅗ 3. iPad MediaBoardࡢ࡛ୖ ࣙࢩࢻࣛࢫࡿࡼ࣮ࣝࣗࢪࣔ  ࣮
5. ⤖ᯝᚋࡢㄢ㢟 
VoiceShadowࡿ࠶࡛࣮ࣝࣗࢪࣔࡢ⏝ࢢ࣮ࣥࢻࣕࢩ CALLࢆ ᩍᐊ࡛ࡢᤵᴗ࡛ 1 ᖺ㛫⏝ࡓࡋ⤖ᯝࣜࠊ

࡞ࠎᵝࡣᚋࠋࡓࢀࡽࡵㄆࡀࡧఙ࡞᭷ព࡚࠸࠾ⱥㄒຊຊࢢࣥࢽࢫ OS ࢩ࡞⬟ྍ⏝㐠࡛࣮ࢨ࢘ࣛࣈࡸ

 ࠋࡿ࠶ㄢ㢟࡛ࡀࡇࡃ࠸࡚ࡋᵓ⠏ࢆ࣒ࢸࢫ
 
ཧ⪃ᩥ⊩ 
Daniels, P. (2012). Technically Speaking: Moodle, mobile apps and mobile content, The JALTCALL Journal, 8(1), 

33-43. 
⇃ಙᘯ & Daniels, P. (2013). ࣭ࣔࣝࣂ Moodleࡢࡵࡓࡢ⩦⦏ࢢ࣮ࣥࢻࣕࢩࡓࡋ⏝ࢆࢫࣂࢹ ࣗࢪࣔ

 .⣖せࠗゝㄒ࣭ᩥ࣭♫࠘11, 115-130࣮ࢱࣥࢭ✲◊⫱ά⏝, Ꮫ⩦㝔Ꮫእᅜㄒᩍࡢࡑ㛤Ⓨࡢ࣮ࣝ
⇃ಙᘯ (2014). Capture, Upload, and Share 㸫࡛ࢺࢵࣞࣈࢱグ㘓ࡓࡋάື࡛ୖࢺࢵࢿࢆඹ᭷࣭ホ౯ࡓࡿࡍ

Moodleࡢࡵ ά⏝㸫 ࠗ᭱᪂ࡢ࣮ࣝࣗࢪࣔ⏝ ICT  .62-53 ,ࢺࢵࢿࣛࣉእᅜㄒᤵᴗ࠘ၿࡢ⚾ࡓࡋ⏝άࢆ
⇃ಙᘯ & Daniels, P. (2015). ຠᯝⓗࢺࢵࣉࢺ࢘࡞άືࢫࣂࢹࣝࣂࣔࡢࡵࡓ࠺⾜ࢆά⏝ἲ◊✲ 㸫

iPad Moodle  .⣖せࠗゝㄒ࣭ᩥ࣭♫࠘13, 91-99࣮ࢱࣥࢭ✲◊⫱㐃ᦠ㸫, Ꮫ⩦㝔Ꮫእᅜㄒᩍࡢ

⬟㘓㡢࣭ᙳᶵࡢ ࡓࡏࡉ㐃ᦠࢆ
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 ࢢࣥࢽ࣮ࣛ-㸸 ㄒᙡ㸪ពᅗⓗᏛ⩦㸪അⓎⓗᏛ⩦㸪ከㄞ㸪eࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
ᡃࡣࠎ 2014 ᖺࡢ LET ᅜ࡚࠸࠾ពᅗⓗㄒᙡᏛ⩦ಁࢆ㐍ࡢࡵࡓࡿࡍ e-࣮࣒ࣛࣛࢢࣟࣉࢢࣥࢽ

㸦Vocabulary Manager㸻VM㸧࡚࠸ࡘⓎ⾲ࡓࡋ㸦ᒸᓮ, 㕥ᮌ, , 2014㸧ࡢࡑࠋ୰࡛ࠊ༢ㄒᖒࠊࢫ࣮࣋ࢆ

༢ㄒ༢యࢫࣥࢸࣥࢭࠊᡂࡢ⦎⩦ၥ㢟ࢆ‽ഛࠊࡋᏛ⩦⪅ࡀ㑅ᢥ࡚ࡋ⦎⩦ၥ㢟࡞࠺ࡼࡿࡵ⤌ࡾྲྀᶵ⬟

༢ㄒᖒࠗࡢࡁࣜࣉࣈ࢙࢘ࡣ㒊୍ࡢ⬟ᶵࡢࡇࠊᚋࡢࡑࠊࡀࡓ㏙࡚࠸ࡘ 㢖ฟ㡰ⱥ༢ㄒ 2000+ 㸦࠘ᒸᓮ, Ṋ
⏣, , 2014㸧࡚ࡋල⌧ࠋࡓࡁ࡛ࡀࡇࡿࡍ 

VM ࠊࣔࢺࣉࢭࣥࢥࢆ࣒ࢸࢫࢩ⩦ⓗᏛྜ⥲࡞⬟ᡂ㛗ྍ࡛࣮ࣜࢻࣥࣞࣇ࣮ࢨ࣮ࣘࡣ ࠊࡋᑐᛂࡶࣝࣂ

ᵝࡢ࣮ࣝࣗࢪࣔ࡞ࠎ㏣ຍࠊࡾࡼㄒᙡᏛ⩦࡞ࢢ࣮ࣥࢻࣕࢩࠊࢢࣥࢽࢫࣜࠊࢢࣥࢹ࣮ࣜࠊࡎࡽ࡞ࡳࡢ

ࢡࣇࣝࢭࠊࡾࡼࡇࡴ㎸ࡳ⤌ࢆ࡞⌮⟶ᩍᮦࠊ⌮⟶⪅⩦Ꮫࠊࡣ⬟ᶵ⪅⌮⟶ࠋࡿ࠸࡚ࡋᑐᛂࡶ

ࡓࡋ㏣ຍⓎ⾲௨㝆ࡢᖺࠊࡣ࡛ࡇࡇࠋࡿ࠶࡛࣒ࢸࢫࢩࡿࡁᑟධ࡛ᐜ᫆ࡶᤵᴗࡎࡽ࡞ࡳࡢࢫࢭ VM
 ࠋࡿ㏙࡚࠸ࡘ⬟ᶵ࠸ࡋ᪂ࡢ
 
2. VM ᪂ᶵ⬟ 
2.1 ᪤▱༢ㄒᾘࡋ㎸ࡳᶵ⬟ 

 
ᅗ 1. AFP  ࡢᏛ⩦⏬㠃ࡓࡋᩍᮦࢆࢫ࣮ࣗࢽ

－206－

8᭶ 5᪥�(9:00-16:00㸭࣒ࢱࢥ㸸13:10-14:40)࣮ࣝ࣍ࢫ࢚ࣥࢧ���



 

ᅗ 1 AFPࡣ ࡢࡓࡋ♧ղ࡛ࠊᫎീᥦ♧㒊ࡀࡢࡓࡋ♧ձ࡛ࠋࡿ࠶୍࡛ࡢᏛ⩦⏬㠃ࡓࡋᩍᮦࢆࢫ࣮ࣗࢽ

♧⾲ୗࡢᫎീᥦ♧㒊ࠋࡿ࠶࡛⬟ྍࡀ㑅ᢥࡢ♧⾲㠀࣭♧⾲ࢀࡒࢀࡑࠊࡾ࠶ᥦ♧㒊࡛ࢺࣉࣜࢡࢫࣥࣛࢺࡀ

ࢱ࣎ࡋᕳᡠࡿ࠸⏝⩦⦏ࡢ㡢ㄞࡸࢢࣥࢽࢫࣜࡣࣥࢱ࣎ࡿ࠸࡚ࢀࡉ 㸦ࣥ㸸 1Sec 㸻㸯⛊ᕳᡠࡋ㸧ࠊ⏕ࢫ

ࢻ࣮ࣆࢫ⏕㸦㸸 80 㸻ࣥࢱ࣎ㄪ⠇ࢻ࣮ࣆ 80㸣㸧࡛ࠋࡿ࠶ 
Ꮫ⩦⏬㠃ᕥࠕࡢᮏࣞࡢࣥࢫࢵᚲ㡲ㄒᙡ ࠖࢆ

ㄒᙡ࡞ᚲせࣥࢫࢵࣞࡢࡑࠊࡿࡍࢡࢵࣜࢡ

㸦ᅗࡿࢀࡉ♧⾲ࡀ 2㸧ࡿࢀࡉ♧⾲࡛ࡇࡇࠋㄒ

ᙡࣥࢫࢵࣞࡢࡑࡣᚲせ࡛ࡘᏛ⩦⪅ࡢᮍ

▱ㄒ࡛ࠋࡿ࠶᪤▱ㄒᮍ▱ㄒ࡛ࡲࢀࡑࠊࡣ

࠺ࡓࡗ⾜ࢆࡳᾘ㎸࡚࠸࠾Ꮫ⩦⤒㐣ࡢ

ᅗࠋࡿࢀࡉỴᐃ࡚ࡗࡼ 2 ᩍᮦ୰ࠊࡣࡢ

࡛ࣝ࣋ࣞ 3 ㎸ࡋᾘࡀ⪅⩦Ꮫࡔࡲࠊࢀࡉศ㢮

࡚ࡗ▱ࡋࡶࠋࡿ࠶࡛ࢺࢫࣜࡢㄒᙡ࠸࡞࠸࡛ࢇ

ࠋ࠸࡞ࡣࡇࡿࢀࡉ♧ᥦࡣ௨㝆ࡤࡅ࠸࡛ࢇ㎸ࡋᾘ࡚ࡅࢆࢡࢵ࢙ࢳㄒࡢࡑࡣሙྜࡓࢀࡉ♧ᥦࡀㄒࡿ࠸

ᚲ㡲ㄒᙡࡢࣥࢫࢵᮏࣞࠕࠊࡤࢀ࠸࡚ࡗ▱ࢆㄒᙡࡢ࡚ࡍ ࠋ୍࠸࡞ࢀࡉ♧⾲ࡶఱࡶ࡚ࡋᢲࠖࢆ ⯡ⓗ༢ㄒᖒ

ࢆࡢࡶࡓࡆୖࡳ✚ᗘ୍ࠊ࡛ࡇࡴ㎸ࡋᾘࢆ᪤▱ㄒࡣ࡛⬟ᮏᶵࠊࡀ࠸ከࡀࡇࡃ࠸࡚ࡆୖࡳ✚ࢆᮍ▱ㄒࡣ

ᗘᾘࡢ࡞ࡃ࠸࡚ࡋᡭ㛫ࡾࡼࠊࡎࡽ࠸ࡀຠ⋡ⓗᏛ⩦࠺ࡼࡿࡁ࡛ࡀᕤኵࠋࡿ࠶࡛ࡢࡿ࠸࡚ࢀࡉ 
 
2.2 ㄒᙡࢺࢫࢸࢬࢧ 
୰ᩍᑂ⟅⏦ࠕࠊᏛኈㄢ⛬ᩍ⫱ࡢᵓ⠏࡚ࡅྥ 㧗➼ᩍ⫱ᶵ㛵ࡢࡃከࠊ௨㝆࡚ࢀࡉ⾲Ⓨࡀࠖ Ꮫ⩦ᡂᯝ㸦ࣛࠕ࡛

㸧࣒ࠖ࢝ࢺ࣭࢘ࢢࣥࢽ࣮ ࠸ࢆ

࡞ㄢ㢟࡞ࡁࡀࡍ♧

ࠋᡃࡿ࠸࡚ࡗ VMࡶࠎ Ꮫ⩦ຠࡢ

ᯝࢆ☜ㄆࡵࡓࡿࡍ᪥ᮏᅜෆ

ࡿ࠸࡚ࢀࡉ⏝ࡤࡋࡤࡋࡶ࡛

Paul Nation ࡢ Vocabulary Size 
Test㸦Nation & Beglar, 2007㸧ࡢ

monolingual ᐇ㦂ࢆࣥࣙࢪ࣮ࣂ

ⓗࡳ⤌㎸ࠊࡳVM Ꮫ⩦๓ᚋࡢ

pre- and post-test ࡛⏝࡚ࡋ

㸦ᅗࡓࡋ࠺ࡼࡿࡁ 3㸧ࠋᮏᶵ⬟ࠊࡣᚋࠊᏛ⩦⪅ࡢ㈨᱁ヨ㦂㸦TOEIC ࢢࣥࢹ࣮ࣜࡸࢥࢫࡢⱥ᳨㸧ࡸ

 ࠋࡿ࠶ணᐃ࡛ࡃ࠸࡚ࡋ⬟ྍࢆ♧⾲ẚ㍑ࡢຊࢢࣥࢽࢫࣜࠊࢻ࣮ࣆࢫ
 
ཧ⪃ᩥ⊩ 
Nation, I.S.P., & Beglar, D. (2007). A vocabulary size test. The Language Teacher, 31(7), 9-13. 
ᒸᓮᘯಙ, Ṋ⏣ளᕼᏊ, ⚟⏣⾰㔛, ᕝ➃Ὀ†, ⇃⏣ᒱᏊ, Ỉ㔝⣧ḟ, ᶫᮏಙ୍ (2014).ࠗ㢖ฟ㡰ⱥ༢ㄒ

2000+࠘ᮾி㸸ᅜ㝿ㄒᏛ♫ 
ᒸᓮᘯಙ, 㕥ᮌගᏊ, ỤཎᬛᏊ, ᮌᡞᙪ (2014).ࠕពᅗⓗㄒᙡᏛ⩦ಁࢆ㐍ࡢࡵࡓࡿࡍ e-࣮ࣛࣂࢹࢢࣥࢽ

㛤Ⓨ✲◊ࡢࢫ ,ࠖ ࠗእᅜㄒᩍ⫱࣓ࢹᏛ➨ 54 ᅇᅜ◊✲Ⓨ⾲せ㡯 ,࠘ 166-167. 
 
グ 
࣭ᮏ◊✲୍ࡣ㒊ࠊ⛉Ꮫ◊✲㈝(ㄢ㢟␒ྕ㸸25282061)ࡢຓᡂࠋࡿ࠸࡚ࢀࢃ⾜࡚ࡅཷࢆ 

ᅗ 2㸬ࠕᮏࣞࡢࣥࢫࢵᚲ㡲ㄒᙡࠖࡢ�

ᅗ 3㸬9ࠕRFDEXODU\�6L]H�7HVWࠖࡢ⤖ᯝᥦ♧�

ពᅗⓗㄒᙡᏛ⩦അⓎⓗㄒᙡᏛ⩦᪉ಁࢆ㐍ࡿࡍ

㛤Ⓨࡢ࣒ࣛࢢࣟࣉࢢࣥࢽ࣮ࣛ

ࡵࡌࡣ

᪂ᶵ⬟

᪤▱༢ㄒᾘࡋ㎸ࡳᶵ⬟
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Implementing ICT in Japanese EFL Classroom:  

Collaborative Writing Activities  
 

SUZUKI, Mitsuko (Graduate Student, University of Tsukuba) 

FUKUDA, Eri (Chugokugakuen University) 

OKAZAKI, Hironobu (Akita Prefectural University㸧 
 

Keywords: electronic whiteboard, collaborative learning, writing, EFL activities 

 

1. Introduction 
Implementation of Information and Communication Technologies (ICT) in education has become a high 

priority in Japan now. According to the survey conducted by Ministry of Education, Culture, Sports, Science and 

Technology (MEXT) in 2011, the average number of electronic whiteboards per Japanese primary and secondary 

school has reached two. These digital boards, which can integrate technology for a range of learning purposes, allow 

teachers to accommodate learners’ various learning styles and encourage collaborative learning in classroom (Swan, 

Schenker & Kratcoski, 2008). On the other hand, however, the use of electronic whiteboards has the potential to 

provide teacher-centered rather than student-centered lessons (Northcote, Mildenhall, Marshall & Swan, 2010). In 

fact, Japanese teachers appear to have been less successful in using the interactive whiteboard as a collaborative, 

student-centered tool (Benesse Education Research and Development Institute, 2011).  

The two lessons provided below focus on academic English writing. These collaborative electronic 

whiteboard activities have been successful in supporting beginner level students’ writing skills at Japanese English as 

Foreign Language (EFL) high school and university courses. 

 

2. Writing Activity at Senior High School 
English writing tends to be deductive, requiring the writers to present their main points first followed by 

explanations. This style of writing is in marked contrast to Japanese inductive paragraph organization. 

Understanding this structural difference is a critical first step to write a logical essay and therefore, a one-to-one 

teaching situation would be ideal in order to check each student’s comprehension. However, Japanese typical large 

class size hinders such an optimal learning. The first series of activities are designed to deal with these difficulties. 

 

2.1 Procedure 
For preparation, instructor needs to divide a paragraph into individual sentences and mix them up. At this 

point, it is important to choose a paragraph that has a clear topic, supporting, and concluding sentences. Following a 

brief introduction on the basic structure of an English paragraph, identical sets of these sentences are shown on the 

electronic whiteboard. Students are asked to get into groups and directly reorder one of the sets into a paragraph on 

the whiteboard. Electronic whiteboard allows the students to move the sentences smoothly. Once they finish this task, 

students are given an opportunity to compare their answer with the others’, and rearrange their sentences if necessary. 

Because this activity is done on a single screen, it adds a game-like element to the lesson and promotes further 

discussions and mutual support among the students. This process also enables instructors to observe students’ 

understanding visually and provide necessary feedback on the point that students have difficulty with. 

－208－
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3. Writing Activity at University 
Typical peer-reviewing requires students to be paired. However, when only two students are involved in the 

process, Japanese learners of English are often hesitant in expressing their honest opinions about the partner’s work 
partly because her comment could be taken more personally in one-on-one communication. In comparison, when 
peer-review is done in groups, students’ comments on a group member’s writing could be taken as more of 
subjective points of view, which encourages them to express themselves more freely. Active discussions on a 
student’s work would be more helpful for the student than limited exchange of thoughts in pairs. An electronic 
whiteboard enables the instructor to conduct peer-reviews in groups, as it is equipped with a large screen which 
allows several students to work on one essay concurrently.  
 
3.1 Procedure 

In order to implement the activity using the electronic whiteboard, two kinds of worksheets are needed. The 
instructor should prepare a handout for the rest of the class while one group is peer-reviewing using the electronic 
whiteboard. For peer-reviews, students need to pay attention to content, organization, and mechanics; thus, activities 
to review those components would be effective. While the rest is working on this activity, one group is provided with 
a checklist which guides the students to focus on the aforementioned areas as they peer-review one of their group 
member’s essay. Utilizing the touch panel feature of the device, students are encouraged to write question marks 
when they do not understand certain points in the essay and exclamation marks if they like the ideas, just as they do 
in pairs in the traditional method, but more actively. The amount of feedback one student gains increases, at the same 
time, use of body could relax the students, which could result in more interactions and discussions.   
 
4. Conclusion 

Even though electronic whiteboards have the potential in boosting learners’ interactivity, instructors still have 
a vital role in facilitating learning. With careful planning on materials and grouping, ICT learning could be more 
motivating and engaging. The above two activities are beneficial for students who are at beginner level in writing, 
but could be as well adapted to higher-proficiency EFL students. 
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⬻⛉Ꮫᇶ࡙ࢺࣇࢯ࣒ࢸࢫࢩࡃ�

Ꮫ⏕ࢆࣝࢱࢫື⾜ࡢ㋃ࡓ࠼ࡲヨࡳ�

 
㕥ᮌ ༓㭯Ꮚ㸦㛗ᓮ⣧ᚰᏛ㸧 

ᒣᓊ ಙ⩏㸦ࣥࢺ࣮ࣗࢽ e  ᴗ㒊㢳ၥ㸧ࢢࣥࢽ࣮ࣛ
ྜྷཎ ᑗኴ㸦㛗ᓮ⣧ᚰᏛ㸧 

 
 ࢢࣥࢽ࣮ࣛࢻࢵࢹࣥࣞࣈ㸪⬻⛉Ꮫ㸪Testing Learning Training㸪ࢢࣥࢽ࣮ࣛࣝࣂࣔ 㸸ࢻ࣮࣮࣡࢟

ᩍᐊᤵᴗࡢᙺ 
 
 ࡵࡌࡣ .1
㏆ᖺ㸪E-࣮ࣛࡣࢢࣥࢽ㸪㧗➼ᩍ⫱ࡶ࡚࠸࠾ᗈࡃᬑཬࡽࡀ࡞ࡋࡋࠋࡿࢀࡽࡳࡀ㸪ࡢࡑຠᯝ࡚࠸ࡘ

ᐇ㸪㰻⸨㈗ᾈࠋࡿ࠶࡛ࡽ᫂㦂ⓗ⤒ࡣࡇ࠸࡞ࡣ࡛ࡢࡶࡿࢀࡉಖドࡶ࡚࠸࠾௳᮲࡞࠺ࡼࡢ㸪ࡣ

ࡿࡅ࠾⫱㸪㧗➼ᩍࡣ㔠ᛶᕼ E-࣮ࣛࡢࢢࣥࢽຠᯝࡓࡗᢅࢆ 12 ᖺ㛫ࢆ✲◊ࡢ㞟ࡋ㸪24 ࠸ࡘㄽᩥࡢ

ຠᯝࡢࡑ᪉㸪୍ࠋ㸦㰻⸨࣭㔠㸪2009㸧ࡓࡋ♧ࢆࡇࡿ࠶ࡀຠᯝࡢ୰⛬ᗘࡣᯝ㸪⥲ྜⓗ⤖ࡓࡋศᯒࢱ࣓࡚

ࠋ㸦Ᏻᾉ㸪2011㸧ࡿ࠸࡚ࢀࡉ၀♧ࡀࡇࡿ࠼ࢆᙳ㡪ࡎࡽ࡞ᑡࡀᏛ⩦⎔ቃࡸࣝࢱࢫ⩦Ꮫࡢ⏕㸪Ꮫࡣ
య⮬ࡇࡿࡍ⩦Ꮫ๓୍࡛ᐃ㛫ᐃᮇⓗࡢࣥࢥࢯࣃᵝᘧ㸪Ṧື⾜ࡢࡕࡓ⏕㸪Ꮫࡣࡽ⪅✲◊㸪ᮏ࡚ࡏే

ᶵࣝࣂࣔࡢ⏕Ꮫࡢ㸪㏆ᖺ࡛ࡇࡑࠋࡓࡁ࡚ࡋほᐹࢆࡇࡿ࠶ഴྥࡿࡍ㸪୍⯡ࡀἣ≦ࡿ࠼ぬࢆᅔ㞴

ჾ⏝ࡢቑࢆ㋃࠼ࡲ㸪ᙜヱᏛࡳ⤌ࢆࢢࣥࢽ࣮ࣛࣝࣂ࡚ࣔ࠸࠾㎸ࡔࢇᤵᴗࢆ 2014 ᖺᗘヨ⾜ࠋࡓࡋ

⏝ࡣࢺࣇࢯ㸪ᩓₔ࠸ࡍࡸࡾ࡞Ꮫ⏕ࢆື⾜ࡢไᚚࡋ⣔⤫❧࡚࡚ಶูᚲせ㡯┠ࢆ㞟୰ⓗカ⦎࡛ࡿࡁ

┠ⓗࡿࡍ⮴ྜ㸪⬻⛉Ꮫᇶ࡙ࡢ࣮ࢱ࣮ࣗࣆࣥࢥࡁ≉ᛶࢆά࡚ࡋ㛤Ⓨࡓࢀࡉ㸪Newton TOEIC® TEST 
ᑐ⟇ A1A2A3B1B2  ࠋࡿࡍ♧ᥦࢆㄢ㢟ࡢ㸪ᚋࡋሗ࿌ࢆヨ⾜⤖ᯝࡢࡑ㸪ࡣ✲◊ᮏࠋࡓࡋ㑅ᐃࢆࢫ࣮ࢥ
 
2. ᪉ἲ 
2.1 ཧຍ⪅ 
ཧຍ⪅ࡣ㸪㛗ᓮ┴㛗ᓮᕷࡢᏛ࡛๓ᮇ㛤ㅮࡿ࠸࡚ࢀࡉᑓ㛛ᚲಟ⛉┠ࢆᒚಟࡿࡍ 3࣭4 ᖺ⏕ዪᛶ 38 ྡ

㸪CASECࡣⱥㄒ⬟ຊࡢ࡛ࡲㅮ๓ཷࡢࡽᙼࠋࡓࡗ࠶࡛ ⱥㄒࣥࣙࢩ̿ࢣࢽ࣑ࣗࢥ⬟ຊุᐃࡧࡽ࡞ࢺࢫࢸ

TOEIC ཷ㦂ᐇ⦼⤖ᯝࡽ㸪TOEIC ␎㸪࡚ࡋ⟭ࢥࢫ 300 Ⅼ㹼600 Ⅼࡢᖜศᕸࠋࡓ࠸࡚ࡋ 
2.2 ᡭ㡰 
� Ꮫ⩦ᮇ㛫ࡣ㸪⛉┠ᒚಟᮇ㛫ࡢ 15 㐌ຍ࡚࠼ኟᮇఇᬤ୰࣒ࢸࢫࢩࡶ⏝ࡋ⬟ྍࢆ㸪ᖹᡂ 26 ᖺ 4 ᭶

11 ᪥㹼8 ᭶ 15 ᪥ࡢ⣙ 18 㐌㛫࡛ࠋࡓࡗ࠶ᙧᙧែࡣ㸪ᤵᴗ࡛Ꮫ⩦᪉ἲࡧࡽ࡞ὀពࡁࡍ㡯┠ࢆ♧࢜ࡿࡍ

࠺⾜ᤵᴗ㛫୰ࡢ㸪ẖ㐌ࡣᏛᏛ⩦㛫ࠋࢢࣥࢽ࣮ࣛࢻࢵࢹࣥࣞࣈࡓ࠼ຍࢆ᥋ᣦᑟ┤ࡢ࡛ࣥࣛࣇ 1 ᅇ

30 ศ㛫㸪ᤵᴗእㄢ㢟ࡢ࡚ࡋ⮬⩦㛫㐌 2 㛫㸪㐌ᙜࡾࡓィ 2.5 㛫࡛㸪ㄢྜࡓࡋィᏛ⩦㛫ࡣ 45
㛫௨ୖ࡛ࠋࡓࡗ࠶ᐇ㝿ࡣ㸪3 ேࡢእࢆ್ࢀ㝖ࡁ 54 㛫㹼38 㛫ࡢᖜศᕸࡣࢫࣂࣛࢩࢩࠋࡓ࠸࡚ࡋ㸪

ࠋࡓࡋసᡂࡀᩍဨࡢே࡛⛉┠ᢸᙜ୍ࡢ⪅✲◊㸪ᮏࡅཷࢆࢫࣦࢻࡢไస㈐௵⪅⏣୰Ặ♫ࣥࢺ࣮ࣗࢽ

ຠᯝࡢ ᐃࡣ㸪࣒ࢸࢫࢩෆࡢWeb ࢆࢺࢫࢸ㸪๓࠸⏝ࢆࢺࢫࢸ 4 ᭶ 11 ᪥㸪ᚋࢆࢺࢫࢸ 8 ᭶ 15 ᪥ᐇ

ࡋ㸪ᚓⅬᕪࢆ⟬ฟࠋࡓࡗ⾜࡚ࡋ 
 

－210－

8᭶ 5᪥�(9:00-16:00㸭࣒ࢱࢥ㸸13:10-14:40)࣮ࣝ࣍ࢫ࢚ࣥࢧ���



 

3. ⤖ᯝ 
� ຠᯝࡢ ᐃࡢ⤖ᯝࡣ㸪๓ࡢࢺࢫࢸᖹᆒࡀࢥࢫ 200 Ⅼ‶Ⅼ୰ 122 Ⅼ (᭱㧗 156 Ⅼ㸪᭱ప 90 Ⅼ)㸪

ᚋࡢࢺࢫࢸᖹᆒࡀࢥࢫ 149 Ⅼ (᭱㧗 186 Ⅼ㸪᭱ప 106 Ⅼ) ࡛㸪Ⅼᕪࡢᖹᆒ27+ࡣ Ⅼ( ᭱㧗+62 Ⅼ㸪᭱ప 

0 Ⅼ)ࠋࡓࡗ࡞t ᳨ᐃ࠸⾜ࢆ㸪p<0.05 ࡛᭷ពᕪ᭷ࡢ⤖ᯝࢆᚓࡓࡲࠋࡓ㸪ྛཧຍ⪅࡚࠸ࡘ㸪Ⅼᕪࢆ๓

ᯝ㸪ᖹᆒ࡛+23% (᭱㧗+57.4%㸪᭱ప⤖ࡓࡋྜ࡛⟬ฟࡿࡍᑐࢥࢫࢺࢫࢸ Ꮫ⩦㛫ࠋࡓࡗ࠶࡛(0%

Ⅼᕪࡢ┦㛵ࡣ࡚࠸ࡘ㸪┦㛵ಀᩘ 0.302 ࡛ୟࡘ t ᳨ᐃࡶ࡚ࡗࡼ㸪┦㛵㛵ಀࠋࡓࡗ࡞ࡣ 

 

4㸬⪃ᐹ 
� ୖグࡢ㏻ࡾ᭷ពᕪࡢࡾ࠶ⱥㄒຊྥୖࡀㄆ࡚࠸ࡘ⏤⌮ࡓࢀࡽࡵ㸪Ṧ㧗➼ᩍ⫱ࡿࡅ࠾E-࣮ࣛࢢࣥࢽ

ࡢⓗ࡛㸪௨ୗ┠ࡿࡍ᥈⣴ࢆఱࡣ௳᮲ࡿࡍಖドࢆຠᯝࡢ 3 Ⅼ᳨ࢆウࠋࡓࡋ 

㸦㸯㸧TLT (Testing, Learning, Training) ࡢ࣒ࣛࢢࣟࣉࢆᇶᮏᤣࡓ࠼⬻⛉Ꮫᇶ࡙࡛ࢺࣇࢯࡃ㸪Ꮫ⩦⪅ࡢ

ࠖ⬟ᶵ⌮⟶⇍⩦ࠕࡿࡼࣥࢥࢯࣃ㸪࡚ࡏేࠋ࠺ࢁ࠶࡛ࡁࡍ㔜どࡣࡇࡓࢀࡉᨭࡀ⩦⇍ែໃࠖࠕ

࣒ࢸࢫࢩධຊࢳࢵࢱࣥ࣡ࠕࡿࡵ㉸㏿࡛㐍ࢆᅇ⟅ᛂࡢ⪅⩦㸪Ꮫ 㸪ࡃ࡞ࡣ࡛࡚ࡋ⩦グ᠈Ꮫࢆ㸪ⱥㄒࠖࡶ

ゝㄒࢆ࠺⬟ຊࡢカ⦎࠺ᢅ࡚ࡋᶵ⬟࡛ࡾ࠶㸪㔜せ࡞ാࡓ࠸࡚ࡋࢆࡁ᥎ ࠋࡿࢀࡉ 

㸦㸰㸧ࡔࡓ༢⦎⩦ࢆከ㔞㧗㏿࡛ᥦ౪ࡃ࡞ࡣ࡛ࡢࡿࡍ㸪ࢢࣥࢽ࣮ࣞࢺẁ㝵࡛ࡣ㸪୍ᗘ㛫㐪ࡓ࠼ၥ

㢟ࡢᥦ♧࡚࠸࠾㑅ᢥ⫥ࣝࣇࢵࣕࢩࢆᥦ♧࡞ࡿࡍ㸪࣮ࢱ࣮ࣗࣆࣥࢥᶵ⬟ࢆάࡓࡋ⦎⩦᪉ἲࢆ㥑

㸪ゝㄒࡿࡍゝࠋࡿࢀࡽ࠼⪄ࡿ࠶ຠᯝⓗ࡛ࡢࡿࡍᙉᮏ㉁ⓗࢆゝㄒ⬟ຊࡢ⪅⩦㸪Ꮫࡀࡇࡿࡍ

⬟ຊࢆᮏ㉁ⓗᙉࡿࡍ᪉ἲ࡛࠸࡞㝈ࡾ㸪ࡿ࠸⏝ࢆ࣮ࢱ࣮ࣗࣆࣥࢥᚲせࠋ࠸ࡋ➼࠸↓ࡣ 

㸦㸱㸧ᤵᴗ୰ᤵᴗእࡢᏛ⩦㛫ࡢୗ㝈タᐃࡳ⤌ࢫࣂࣛࢩࢆ㎸ࡳ㸪ࡢ࢛ࣥࣇࢺ࣮࣐ࢫ⏝ࣔࡵࡌࡣࢆ

㸪࡚ࡗᚑࠋࡓࡁ࡛ࡀࡇࡿࡍಖ☜ࢆ⩦Ꮫࡢᐃ㔞୍㸪ᐃᮇⓗࡽࡇࡓࡗ࠶࡛⬟ྍࡀࢢࣥࢽ࣮ࣛࣝࣂ

E-࣮ࣛࡳ⤌ࢆࢢࣥࢽ㎸ࡴᤵᴗࡣ࡚࠸࠾㸪ᤵᴗእࡢᏛ⩦㛫ࢆ⌮⟶ࡢࡃ࡞ࡣ࡛ࡁࡍ㸪እᅜㄒ⩦

ᚓࡢᡂྰࡢ㘽ࢆᥱࡿゝࡓࡲࠋࡿ࠼㸪E-࣮ࣛࡣࢢࣥࢽ㸪㧗➼ᩍ⫱ࡿࡅ࠾༢ไࡀᣐࡾᡤࠕࡿ࠸࡚ࡋᏛ

 ࠋࡿᚓࡾ࡞ᡭẁ࡞᭷ຠࡿࡍಖドࢆ⩦Ꮫࡢ୰࡛㸪ᤵᴗእ࡛ࡿࢀࡉၥ㢟どࡀಖ☜ࡢ㛫ࠖࡿࡍせࡧ

� ௨ୖࢆせ⣙ࡿࡍ㸪ࡃࡼࡀࢸࣜࣅࢩࢭࢡ㸪ୟࡧࡓࡦࡘᏛ⩦ࡋጞࡓࡵᏛ⏕ࢆᥗ࡛ࢇ㞳ࡎࡉ㸪ᘬࡗ

ᙇ࡚ࡗ㸪ᚋᢲࡋࢆࡋ㸪క㉮ࡿࡅ⥆ࡋE-࣮ࣛࡀࢢࣥࢽ㸪ຠᯝࡿࡆୖࢆゝࠋ࠺ࡼ࠼ 

㸪㸦㸯㸧Ꮫ⩦㛫ࢁࡇࡓࡋウ᳨࡚࠸ࡘ⏤⌮ࡓࡗ࡞ࢀࡽぢࡀ㛵┦㛫ࡢఙ㛗ᗘ㸪Ꮫ⩦㛫࠾࡞

┠㡯ࡢ⇍⩦㸪㸦㸰㸧ᮍࡇࡓࡗ࡞ᑡࡀ࠸ཧຍ⪅㛫࡛㐪࡚࠸࠾㸪Ꮫ⩦㛫ࡾࡼࡇࡓࡋタᐃࢆୗ㝈ࡢ

㸪ࡣ⪅ཧຍࡓࡗࡔࢥࢫప࡛ࢺࢫࢸ๓≉㸪ࡵࡓࡿ࠸࡚ࡋ⬟ᶵࡀࡳ⤌ࡍࡸ㈝ࢆ㛫⩦⦏ࡢ

ᚋࡢࡿࡆୖࢆࢥࢫ࡛ࢺࢫࢸ༑ศከᵝ࡞ၥ㢟⩦⦏ࡢࡿᶵࡣᑡࡓࡗ࡞㸪ࠋࡓࢀࡽ࠼⪄ࡵࡓ 

�  
5㸬ᚋࡢㄢ㢟 
� ᅇ࡞࠺ࡼࡢ⤖ᯝ㸪ཧຍᏛ⏕ࡢࡕࡓᐇ㝿ࡢTOEIC ཷ㦂⤖ᯝࡿࡍྜ↷ࢆᚲせࠋ࠺ࢁ࠶ࡀ 

㸪እࡣ࡚࠸ࡘࢢࣥࢽ࣮ࣛ-Eࡍࡓ‶ࢆ௳᮲࡞࠺ࡼࡓࡋᐹ᳨࡛ウ⪄ࡢ㸪ୖグࡽ✲◊㊶ᐇࡢ㸪ᅇࡓࡲ

ᅜㄒ⩦ᚓࡢࡾ࡞ຠᯝࡀᮇᚅ୍࡛ࡓࢀࡉุ᩿ࡿࡁ᪉࡛㸪ࡢࢀࡑᑐ↷ࡾࡼ㸪⛉┠ᢸᙜࡢᩍဨ⮬㌟

ᛮࡸ㆑⩦ᚓពḧ▱ࡿࡍᑐ㢟ᮦࡢ⏕㸪Ꮫࡣᤵᴗ࡛ࡢࢢࣥࢽ࣮ࣛࢻࢵࢹࣥࣞࣈ≉㸪ࡽෆ┬ⓗほᐹࡢ

 ࠋࡓࡗ࡞㸪᫂ⓑࡀࡇࡿ࠶ࡀవᆅࡢᕤኵ᪉ἲࡣࡓࡲෆᐜ㸪ࡢࣥࣙࢩࢡࣛࢺࢫࣥࡢᩍᖌഃࡍಁࢆ⪄
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▷ᮇㄒᏛ◊ಟࡀ་⒪⣔Ꮫ⏕ࡢⱥㄒᏛ⩦ពせᅉ�

ཬࡍࡰᙳ㡪࡚࠸ࡘ�

 
㔝  ཱྀ ᭸㤶㸦ឡ▱Ꮫ㝔Ꮫ㸧 

 
 ⏕㸸 ▷ᮇㄒᏛ◊ಟ㸪ពせᅉ㸪་⒪⣔Ꮫࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1

2007 ᖺ௨㝆㸪᪥ᮏࡢᅾ␃እᅜேࡀᩘࡢ 200 ேࢆ㉸ࢀࡑࠋࡿ࠸࡚࠼క࠸㸪་⒪ᶵ㛵ࢆ⏝ࡿࡍ㠀᪥

ᮏㄒẕㄒヰ⪅ࡶቑ࠼㸪་⒪ᚑ⪅ࡶ㸪ࡣࡎࡲỗ⏝ᛶࡢ㧗࠸ⱥㄒࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡿࡼ⬟ຊࡀồࡵ

㸪Ꮫࡵࡓ࠸࡞ࡃ࡞ᑡࡶ⪅ࡘᣢࢆⱞᡭព㆑㸪ⱥㄒࡣ୰ࡢ⏕Ꮫࡪ᪉㸪་⒪⣔Ꮫ࡛Ꮫ୍ࠋࡿ࠸࡚ࢀࡽ

ᅾᏛᮇ㛫୰ⱥㄒᑐࡿࡍព㆑ᨵ㠉࠺⾜ࢆᚲせ㏕ࠋࡿ࠸࡚ࢀࡽ 
ࡽࡏㄢࡃከࡀ➼⩦ᐇ㦂㸪ᐇࡸ⩏ㅮࡢࡵࡓࡍࡓ‶ࢆ௳せࡢ㸪ᅜᐙヨ㦂ཷ㦂ㄆᐃࡣ⏕㸪་⒪⣔Ꮫࡋࡋ

⏕㸪་⒪⣔Ꮫ࠼ࡲ㋃ࢆⅬࡢࡽࢀࡇࠋࡿ࠶࡛≦⌧ࡀࡢࡿ࠸࡚ࢀࡽ㝈ࡣ㛫ࡿ࠼ࡵࡓࡢ㸪ㄒᏛ࡚࠸࡚ࢀ

ࡓࡋ⏝ࢆࡳఇࡸࡳ㸪ኟఇࡀࡢࡿࢀࡽ࠼⪄࡚ࡋᛶ⬟ྍࡢࡘ୍ࡢຊ⫱ᡂ⬟ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥⱥㄒࡢ

▷ᮇㄒᏛ◊ಟ࡛ࠋࡿ࠶ 
ᮏㄪᰝ࡛ࡣ㸪ㄒᏛࡧࡼ࠾་⒪◊ಟࡵࡓࡢ 2 㐌㛫࣡ࣁᅾࡓࡋ་⒪⣔Ꮫ⏕ࢆᑐ㇟㸪◊ಟཧຍ๓

ᚋࡿࡅ࠾ⱥㄒᑐࡿࡍពࡢኚ᳨࡚࠸ࡘドࡋ㸪་⒪⣔Ꮫ⏕ࡀ▷ᮇࡢㄒᏛ◊ಟཧຍࡿࡍព⩏ࡘ

 ࠋࡿࡍᐹ⪄࡚࠸
 
2. ཧຍ⪅ࡧࡼ࠾ᡭ㡰 
▷ᮇㄒᏛ◊ಟཧຍࡓࡋ୰㒊ᅪࡢ་⒪⣔Ꮫࡢ 68 ྡ㸦┳ㆤᏛ⛉㸸37 ྡ� ᨺᑕ⥺Ꮫ⛉㸸12 ྡ� ⮫ᗋ᳨

ᰝᏛ⛉㸸19 ྡ㸧ࢆᑐ㇟㸪እᅜㄒ࡛࠺⾜ࢆࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ㝿ࡢពせᅉ㛵✲◊ࡿࡍᗈࡽ࠸⏝ࡃ

ࡿ࠸࡚ࢀ MacIntyre and Charos (1996) ࡚ࡗࡼ㛤Ⓨࡓࢀࡉ 12 㡯┠ࡽᡂࡿ Perceived Communication 
Competence (PCC㸸Ꮫ⩦⪅⮬㌟ࡢⱥㄒࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ⬟ຊᑐࡿࡍ⮬ぬ)ᑻᗘ࠸⏝ࢆ㸪◊ಟཧຍ๓ᚋ

PCCࠋࡓࡗ⾜ࢆㄪᰝ࡚࠸ࡘኚࡢព㠃ࡢ㝿࠺⾜ࢆࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥⱥㄒ࡛ࡢ⪅ཧຍࡢ ᑻᗘ࡛ࡣ㸪

4 Ⓨゝ㸪2ࡢⓎゝ㸪ྜ࡛ࡢ࡛ࣉ࣮ࣝࢢሙ㠃㸦ᑠࡢࡘ ே࡛ࡢヰ㸪ே๓ࢳ࣮ࣆࢫࡢ㸧ࡀᐃࢀࡉ㸪ࡒࢀࡑ

ሙ㠃࡛ࡢࢀ 3 ✀㢮ࡁ⪺ࡢᡭ㸦ぢ▱ࡠࡽே㸪▱ே㸪ே㸧ࡀᐃࠋࡿ࠸࡚ࢀࡉཧຍ⪅ྛࡣ㡯┠࡚࠸ࡘ㸪

ࡍࢆࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥⱥㄒ࡛㸪༑ศࡽ㸻0㸣࠸࡞ࡀຊ⬟ࡿࡍࢆࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥⱥㄒ࡛ࡃࡓࡗࡲ

 ࠋࡓࡋ⟆ᅇ࡚ࡋ 㸻100㸣ࡿ࠶ࡀຊ⬟ࡿ
ࡴྵࢆ་⒪ⱥヰ㸪ᅾᮇ㛫୰ࡣ⪅ཧຍࡢಟ◊ࡢࡇ 30 㛫ࡢⱥㄒࡢᤵᴗࡃ࡞࡛ࡅࡔࡿࡅཷࢆ㸪ᆅඖ

࡛ࣉ࣮ࣝࢢࡣᚋ᭱ࡢ㸪◊ಟࡋཧຍ⩦ᐇࡢᏛඹ⏕Ꮫࡿ࠸࡚ࡋᣦ┠ࢆᨺᑕ⥺ᢏᖌࡸㆤᖌ┳ࡢ 20
ศࡢⱥㄒࠋࡓࡗ⾜ࢆࣥࣙࢩ࣮ࢸࣥࢮࣞࣉࡿࡼ 
 
3. ⤖ᯝ 
◊ಟ๓ᚋࡢᅇ⟅᳨ࢡࢵࣜࢺ࣓ࣛࣃࣥࣀ࡚࠸ࡘᐃ࠸⾜ࢆ㸪ḟ࡞࠺ࡼࡢ⤖ᯝࡀᚓࡓࢀࡽ㸦⾲㸯㸧ࠋ 
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⾲㸯㸬㸬Ꮫ⩦⪅⮬㌟ࡢⱥㄒࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ⬟ຊᑐࡿࡍ⮬ぬࡢኚ 

Pre Post z
ぢ▱ࡠࡽே    82.96 (0-350)    139.83 (6-360) -4.53**
▱ே    78.08 (0-330)    170.09 (20-360) -5.07**
ே    75.00 (13-185)    180.00 (95-250) -4.64**
ᑠࡢ࡛ࣉ࣮ࣝࢢⓎゝ    86.82䠄0-270)   130.52 (16-270) -4.58**
ྜ࡛ࡢⓎゝ    70.99 (0-300)    117.82 (15-270) -4.94**
�ே࡛ࡢヰ    90.96 (0-240)    134.18 (22-270) -4.95**
ே๓࡛ࢳ࣮ࣆࢫࡢ    67.48 (0-300)    116.83 (15-270) -4.81**
median (interquartile range)

Perceived Communication Competence in English

  ** p <.005 �

�

ศᯒࡢ⤖ᯝ㸪◊ಟᚋࡢ࡚ࡍࡣሙ㠃㸪ࡁ⪺ࡧࡼ࠾ᡭ࡚࠸࠾㸪Ꮫ⩦⪅⮬㌟ࡢⱥㄒࣙࢩ࣮ࢣࢽ࣑ࣗࢥ

ࣥ⬟ຊᑐࡿࡍホ౯ࡀ㢧ⴭ㧗ࡾ࠾࡚ࡗ࡞ࡃ㸪࠼ࡓࠊ࡚ࡗࡼࢀࡇ 2 㐌㛫࠺࠸▷ᮇ㛫ࡢㄒᏛ◊ಟ࡛

ࡸ㸪ሙᡤࡀᕫホ౯⮬ࡢຊ⬟ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥⱥㄒࡢ⪅ཧຍࡿ࠶࡛ࡘ୍ࡢ㸪ⱥㄒᏛ⩦ពせᅉࡶ࡚ࡗ࠶

┦ᡭࡎࡽࢃ㧗ุࡀࡇࡿ࡞ࡃ᫂ࠋࡓࡋ��

ㅮ⩏ࡸᐇ㦂㸪ᐇ⩦➼ࡀከࡃㄢࡵࡓࡿ࠸࡚ࢀࡽࡏእᅜㄒᏛ⩦ࡢ㛫ࢆ☜ಖ࠸ࡃࡋ་⒪⣔ࡢᏛ⏕

ຊ⬟ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥⱥㄒࡿ࠶ࡢᛶ⬟ྍࡘ❧ሙ࡛ᙺ⫋ࡢ㸪ᑗ᮶ࡣࡇࡿࡍཧຍ㸪▷ᮇㄒᏛ◊ಟ࡚ࡗ

ࡽᚓ࡚ࡗࡼ㸪ㄒᏛ◊ಟ࠼ࡲ㋃ࢆᯝ⤖ࡢࡽࢀࡇࠋࡿ࠼ゝࡿࡀ࡞ࡘࡅෆⓗືᶵ࡙࡞᭷ຠࡢࡵࡓ࠺㣴ࢆ

᳨ࡢᩍ⫱᪉ἲ࡞ලయⓗࡢࡵࡓࡿࡅࡘࡧ⤖ⱥㄒຊ⫱ᡂࡢ㸪ᐇ㝿ࢆኚ࡞ᐃⓗ⫯ࡢⱥㄒᏛ⩦ព㠃࡛ࡓࢀ

ドࡀᚋࡢㄢ㢟ࠋࡿ࡞ 
 
ཧ⪃ᩥ⊩ 
MacIntyre, P. D., Baker, S. C., Clément, R., & Donovan, L. A. (2002). Sex and age effects on willingness to�  

communicate, anxiety, perceived competence, and L2 motivation among junior high school French immersion 
students. Language Learning, 52 (3), 537-564. 

MacIntyre, P. D., & Charos, C. (1996). Personality, attitudes, and affect as predictors of second language 
communication. Journal of Language and Social Psychology, 15 (1), 3-26. 

MacIntyre, P. D., Clément, R., Dörnyei, Z., & Noels, K. A. (1998). Conceptualizing willingness to communicate in a 
L2 confidence and affiliation. The Modern Language Journal, 82, 545-562. 

Matsuoka, R. (2004). Willingness to communicate in English among Japanese college students. Proceedings of the  
9th Conference of Pan-Pacific Association of Applied Linguistics, 165-176. 

Yashima, T. (2002). Willingness to communicate in a second language: The Japanese EFL context. The Modern  
Language Journal, 86, 54-66. 

 

▷ᮇㄒᏛ◊ಟࡀ་⒪⣔Ꮫ⏕ࡢⱥㄒᏛ⩦ពせᅉ�

ཬࡍࡰᙳ㡪࡚࠸ࡘ�

ࡵࡌࡣ

ཧຍ⪅ࡧࡼ࠾ᡭ㡰

⤖ᯝ
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ᡭ㡰

ᩍ⫱ᨭࢆ┠ᣦࡓࡋㄒᏛᩍ⫱タഛࡢ᭦᪂ᨵⰋ

⤖ᯝ

ὀ

ཧ⪃ᩥ⊩

 

ㄒᏛᩍ⫱タഛࡢ᭦᪂ᨵⰋࡢᐇ㊶㸸 

⌮ᕤ⣔ ESP ᩍ⫱ࡢᨭࢆ┠ᣦ࡚ࡋ 
 

ຍ⸨ 㕲⏕㸦୰㒊Ꮫ㸧 
 

㸸 ㄒᏛᩍᐊ㸪Self-Access Center㸪CALL㸪eࢻ࣮࣮࣡࢟  㸪ESPࢢࣥࢽ࣮ࣛ
 
 ࡵࡌࡣ .1
Ꮫ⏕ࡢእᅜㄒ㐠⏝⬟ຊࢆᏛඹ㏻ࡢᩍ㣴ᩍ⫱ࡢ࡚ࡋእᅜㄒ࠺࠸⨨࡙ࡎࡽࡲࡅ㸪Ꮫ㒊Ꮫ

⛉࡛ᚲせࡿࡍᑓ㛛࡛ࡢⱥㄒ㸪ESP ࠺ࡼࡿࢀࡽࡅ࡙⨨࡚ࡋ㔜せㄢ㢟ࡢ⥭㸪ႚࡀᚓ⩦ࡧࡼ࠾ᣦᑟࡢ

 ࠋࡓࡗ࡞
ᮏⓎ⾲࡛ࡣ 2013 ᖺᗘົᰯ࡛タഛ᭦᪂ࡓࡋㄒᏛᩍᐊ 5 ᩍᐊㄒᏛ⏝⮬⩦ᐊ㸦SAC㸧ࢆᑐ㇟࡚ࡋ㸪

ᏛࡢㄒᏛᩍ⫱タഛᑐࡿࡍከᵝࢬ࣮ࢽ࡞ᛂࡵࡓࡿ࠼㸪ᑟධ࣭⏝ᨭ࣭ᨵⰋ࠺࠸㸱ࡢࡘどⅬ

 ࠋࡿࡍ⤂࡚࠸ࡘࡓࡁ࡚ࡋ㊶ᐇࡀ⪅⾲Ⓨࡽ
ࡿ࡞␗ࡢࣉࢱ 4 ✀㢮ࡢㄒᏛᩍᐊ㸪1 ࡼࡢ㸪ࡋᒎ㛤࡚ࡅ᪉ྥ࠺ࡼࡢࢆㄒᏛᑓ⏝⮬⩦ᐊࡢࡘ

㸪ㄒᏛࡋሗ࿌࡚࠸ࡘࡢࡓࡋಁࢆ⏝άࡢㄒᏛᩍ⫱࣭ㄒᏛ⮬⩦⎔ቃ࡞ຠᯝⓗ࡚ࡅࡘࡧ⤖ࢆࢀࡒࢀࡑ࠺

ᩍ⫱⎔ቃㄒᏛᏛ⩦⎔ቃࡾ࠶ࡢ᪉ࡢᡂຌ࡚ࡋࡘ୍ࡢᥦࠋࡿࡍ 
 
2. ᡭ㡰 
2.1 ᮏᰯࡢㄒᏛᩍ⫱タഛࡢ⏝⪅ᮏⓎ⾲ࡢᑐ㇟⪅ 
Ⓨ⾲⪅ࡣ㸪ឡ▱┴᪥ᕷࡢᏛ㒊Ꮫ⏕ 10,000 ே⛬ࡢᏛࡢㄒᏛᩍ⫱タഛࡢタィ㸪㐠⏝㸪⟶⌮ົ⫋ࢆ

⾲ࠋࡿ࠸࡚ࡋ 1 ㄒᏛᩍᐊࡿ࡞␗ࡢࣉࢱ㸪࠺ࡼࡢ 6 ᩍᐊ SAC 㸪e ⩦ㄒᏛᏛࡢ࡞ቃ⎔ࢢࣥࢽ࣮ࣛ

ᒚࡢㄒᏛᤵᴗࡢ࡚ࡋ⫱ᩍ㣴ᩍࡢᏛࡣ⪅⏝ࡢᮏタഛࠋࡿ࠸࡚ࡗ࡞㇟ᑐࡀタഛ㸪⎔ቃ✀ྛࡿࡍ㛵

ಟ⪅ㄒᏛᩍဨ㸪ࡣࡓࡲᏛ㒊ᑓ㛛ࡣࡓࡲᏛ⛉ᑓ㛛ࡢㄒᏛᤵᴗࡢᒚಟ⪅ᩍဨ㸪࡚ࡋࡑබ㛤ㅮᗙࡵࡌࡣࢆ

㸪≉ࡶ୰࡛ࡢ⪅⏝ࡓࡋ㇟ᑐࢆ㸪Ꮫࡣ࡛⾲ᮏⓎࠋࡿ࠶࡛ࡀ⪅⏝ㅮᖌ㸪⮬⩦ᐊࡸ⪅ㅮཷࡿࡍ

2014 ᖺᗘົᰯ᪂タࡓࢀࡉᕤᏛ㒊ࡢ᪂Ꮫ⛉ࡢᏛ⏕㸦⾲ 2㸧ࢆᑐ㇟ࠋࡿ࠸࡚ࡋᙼࡢࡽⱥㄒ⬟ຊࡼ

ࡋᒚಟ࡚ࡋ┠⛉ⱥㄒࡢဨᚲಟࡣ⪅㇟ᑐࠋࡿ࠸࡚ࡋศࢫࣛࢡ㸪ึ⣭ࢫࣛࢡ୰⣭ࢫࣛࢡ㸪ୖ⣭ࡾ

⾲㸪࡚ࡋせᮃࡢ⛉Ꮫࠋࡿ࠸࡚ 1 㸪ESPࡋ᥎㐍ࢆ⫱ⱥㄒᩍࡢ⛉㸪Ꮫࡋ⏝άຠᯝⓗࢆㄒᏛᩍ⫱⎔ቃࡢ ᩍ

⫱ᨭ⎔ቃࡢ࡚ࡋᮏタഛࡢ㧗࠸᭷⏝ᛶࢆ┠ᣦࠋࡿ࠸࡚ࡋ 
 
 ⾲ 1.  

ᑐ㇟ࡿࡍㄒᏛᩍ⫱タഛ⎔ቃ㸦2013 ᖺᗘ᭦᪂㸧 

 
 

LL ᩍᐊ 
ከ┠ⓗ 
₇⩦ᐊ 

CALL ᩍᐊ PC+LL ᩍᐊ SAC e ࢢࣥࢽ࣮ࣛ

ᩍᐊ  ᩘ 1 2 1 1 1 31 

ᗙᖍ  ᩘ 41 42 47 41 30 ↓ไ㝈 2 

࡞ᶵ⬟ LL ᮘ᳔Ꮚ CALL PC  LL ⏝⎔ቃ ᩍᮦ
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 ⾲ 2.  
ᑐ㇟ࡿࡍᕤᏛ㒊ࡢ᪂Ꮫ⛉ࡢෆヂ㸦2014 ᖺᗘධᏛ㸧 

 ୖ⣭ ୰⣭ ึ⣭ ィ 

2014 ᖺᗘධᏛ⏕ 24 28 28 80 

  
2.2 ᡭ㡰 
ᚋ㸪ㄒᏛᩍࡢࡑࠋࡓࡗ⾜ࢆࢢࣥࣜࣄ๓࡞ᐦ⥥ࡽㄒᏛᩍဨࡿࡍᢸᙜࢆ┠⛉ᩍဨࡢ⛉㸪᪂Ꮫࡎࡲ

ဨ⏝⎔ቃ᳨ࡢ࡚࠸ࡘウࢆ㐍ࠋࡓࡵᢸᙜㄒᏛᩍဨࡣᑓ௵ᩍဨ࡛ࡾ࠶㸪᪥ᖖⓗᡴࡿ࠼⾜ࡀࡏࢃྜࡕ

⎔ቃࠋࡿ࠶Ꮫ⛉ࡢᩍဨࡣᑐ㠃ࡢᡴࡢࣥࣛࣥ࢜ࡏࢃྜࡕᡴࡢࡏࢃྜࡕ୧᪉ࢆᚲせᛂ࡚ࡌ࠸ศ

࡚ࡗ࡞య୍ࡀࣇࢵࢱࢫㄒᏛᩍဨ㸪㸪Ꮫ⛉ᩍဨࡶࡽ࡚ࡗࡲጞࡀㄒᏛᤵᴗࠋࡓࡡ㔜ࢆ㆟ㄽ㸪༑ศࡅ

Ꮫ⏕ࡢᡂ㛗ᨭࠋࡓࡅ⥆ࢆ࡚ࡢ༠ຊ⪅Ꮫ⏕⮬㌟ࢆࢺ࣓ࣥࢥࡢඖ㸪ࠕ᪉ྥ࡙ࡅ 㸪ࠖࡅࡘࡧ⤖ࠕ 㸪ࡾࡼࠖ

⌧ᅾࡢㄢ㢟ゎỴ᭱ࡓࡅྥᑠࡢタഛᨵⰋࢆ⥅⥆ⓗ࠸⾜㸪ᑗ᮶࣮ࣝࢦࡢ㏆࡙ࡿࡅᨭࠋࡓࡗ⾜ࢆ 
 

2.2.1 ESP ᩍ⫱ᨭࢆ┠ᣦࡓࡋㄒᏛᩍ⫱タഛࡢ᭦᪂ᨵⰋ 
ᮏᐇ㊶ࡾࡓ࠶㸪௨ୗ࡞࠺ࡼࡢㄒᏛᩍ⫱タഛࡢ᭦᪂ࠋࡓࡗ⾜ࢆ᭦᪂ࡣ㸪๓㏙࡞࠺ࡼࡢ㛵ಀ⪅ᙜ

 ࠋࡓࡋ↷ཧࢆᡭἲࡢࠖࢺ࣓ࣥࢪࢿ࣐࣮ࢲࣝ࣍ࢡ࣮ࢸࢫࠕࡵࡓࡍฟࡁᘬᴟⓗ✚ࢆ༠ຊ࣭ពぢࡢ⪅
 
3. ⤖ᯝ 
ᐇ㊶ࡢ⤖ᯝ㸪ESP ᩍ⫱ᨭࢆຠᯝⓗࡣ࠺⾜㸪1)Ꮫ㒊Ꮫ⛉ࡢࣥࢨࢹࢻࣥࣛࢢࡢタᐃ㸪2)ㄒᏛᩍဨ

࡞㐺ษ࡛⥅⥆ⓗࡢࢳ࣮ࣟࣉࡢ࣮ࣝࢦᢕᥱࡢㄢ㢟ࡢ≦⌧(ඹ᭷㸪3࡞☜᫂ࡢࢫࢧࣥࢭࣥࢥࡢ㛫࡛ࡢ

㑅ᢥヨ⾜㸪4)⌮ⓗ࡛࡞ࡁᨵၿ࣭᭦᪂ࡶࡾࡼಶู࣮࣒ࣜࢱࢬ࣮ࢽࡢ㐺ᛂࡓࡋ⌧ሙࣞࡢ࡛ࣝ࣋

㓄៖ࡁ⾜ࡢᒆࡢࢬ࣐ࢱࢫ࢝ࡓ࠸ 4 ⅬࡀྍḞ࡛ࡣࢀࡇࠋࡓࡗ࠶ㄒᏛᩍဨࢆᑐ㇟࡚ࡋタഛࡢࢬ࣮ࢽ

ᨭࡢࣝ࣋ኌ㸪⌧ሙࣞࡢ⏕ࡢ⏕Ꮫࡃ⣽ࡵࡁࡾࡼ㸪ࡶࡾࡼタഛ᭦᪂࡞つᶍ࠺⾜࡛ୖࡓࡋࢆࢢࣥࣜࣄ

ࣥࢨࢹࢻࣥࣛࢢࡢ㸪タഛࡣㄢ㢟ࡢḟࠋࡓࡗࡀ࡞ࡘࡇࡿࡍࢡࢵࣂࢻ࣮ࣇ㐺ษタഛࢆࢬ࣮ࢽࡢ

࡛ᑐᛂࡤࢀࡅ࡞ࡋ㐩ᡂྍ⬟࡞ၥ㢟࡛ࠋࡿ࠶ᮏタഛࢆά⏝ࡓࡋᩍ⫱ᐇ㊶ຠᯝࡢ⤖ᯝࡣ࡚࠸ࡘ㸪ᑠᰩ࣭

㧗࣭ຍ⸨㸦2014㸧࡛බ⾲ࡓࡲࠋࡓࡋ㸪ᚋࡢ⥅⥆ⓗࡢࡳ⤌ࡾྲྀ࡞⤖ᯝ㸪2017 ᖺᗘᮎึᖺᗘධᏛ⪅ࡢ

ึᮇ᭱⤊┠ᶆ࡛ࡿ࠶Ꮫ⛉┠ᶆ㐩᭱ࡣ࠺ࡿࡍ⤊ᖺᗘࡢ࡛ࡲ⥅⥆ⓗྲྀࡳ⤌ࡾ㏣ドࡀᚅࠋࡿࢀࡓ 
 
ὀ 
1  ዎ⣙ࡿ࠸࡚ࡋᩍᮦࠋࡍ♧ࢆᩘࢫ࣮ࢥ 
2  ໟᣓࣛࡿࡼࢫࣥࢭᏛ⏕ྠࡢ⏝ᩘࡢ࣮ࣂ࣮ࢧࡋࡔࡓࠋࡍ♧ࢆฎ⌮⬟ຊྠࡾࡼ⏝ࡣ⌧

ᐇⓗୖ࡞㝈ୖࡢୖࢫࣥࢭࣛࡶ࡛ࡲࡃ࠶ࠋࡿ࠶ࡀ㝈ᩘ࡛ࡾ࠶㸪ࢫ࣐࣮࢛ࣥࣇࣃ⮬యࢆಖドࠋ࠸࡞ࡋ 
 
ཧ⪃ᩥ⊩ 
ᑠᰩᡂᏊ࣭㧗ᑦᩍ࣭ຍ⸨㕲⏕ (2014). ⌮⣔Ꮫ⛉ࡿࡅ࠾ⱥㄒᩍ⫱ࣔࢹ ୖྥࡢᵓ⠏:Ꮫ⩦ពḧࡢࣝ

⮬ᚊⓗᏛ⩦ຊ⫱ᡂࡢᣮᡓ. බ┈♫ᅋἲே ⚾❧Ꮫሗᩍ⫱༠ ᖹᡂ 26 ᖺᗘ ᩍ⫱ᨵ㠉 ICT ᡓ␎

, <http://www.juce.jp/archives/taikai_2014/a-17.pdf> 㸦ࢫࢭࢡ᪥㸸2015 ᖺ 6 ᭶ 7 ᪥㸧 
Ꮫⱥㄒᩍ⫱Ꮫ㸦┘㸧࣭ ᑎෆ୍࣭ᒣෆࡉࡦᏊ࣭㔝ཱྀ࣭࣮ࢹࣗࢪ➲ᓥⱱ (2010).ࠗ21 ୡ⣖ࡢ ESP� ̾᪂

 .ᐇ㊶࠘ಟ㤋᭩ᗑᵓ⠏ࡢㄽ⌮࠸ࡋ
⚟ᕼ୍࣭ 㔝ཱྀ࣭࣮ࢹࣗࢪ Ώ㎶⣖Ꮚ (2009).ࠗ ESP ⓗࢆࣝ࢞ࣥࣜࣂ┠ᣦ࡚ࡋ� Ꮫⱥㄒᩍ⫱ࡢᐃ⩏࠘

㜰Ꮫฟ∧. 

ㄒᏛᩍ⫱タഛࡢ᭦᪂ᨵⰋࡢᐇ㊶㸸

⌮ᕤ⣔ ᩍ⫱ࡢᨭࢆ┠ᣦ࡚ࡋ

ࡵࡌࡣ

ᡭ㡰

ᮏᰯࡢㄒᏛᩍ⫱タഛࡢ⏝⪅ᮏⓎ⾲ࡢᑐ㇟⪅
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Ⓨ⾲ࡢᡭ㡰

ࡵࡲ

ὀ

せཧ⪃ᩥ⊩

 

 ᤵᴗᐇ㊶ሗ࿌ࣥࣙࢩ࣮ࢸࣥࢮࣞࣉࡓ࠸⏝ࢆ࣓ࣛ࢝ࣝࣈ࢙ࣛ࢘
 

᳃ୗ ⨾㸦⚄ᡞᏛ㝔Ꮫ㸧 
 

࣓࢝ࣝࣈ࢙ࣛ࢘άື㸪ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ㸪ࣥࣙࢩ࣮ࢸࣥࢮࣞࣉ࣭࣮ࢱࢫ࣏ 㸸ࢻ࣮࣮࣡࢟  ࣛ
 
 ࡵࡌࡣ .1
ຠᯝⓗ࡞ゝㄒࡣࡵࡓ࠺⾜ࢆࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ㸪4 ᢏ⬟ࢆ⤫ྜⓗά⏝ࡿࡍ⬟ຊࢆ㌟ࡃ࠾࡚ࡅ

㒊୍ࡢᤵᴗ࡞ࡲࡊࡲࡉ㸪࡛ࡲࢀࡇࡣ⪅ሗ࿌ࠋ࠸ከࡶⱥㄒᤵᴗࡢู⬟ᢏࡣ㸪Ꮫ࡛ࡀࡿ࠶ྍḞ࡛ࡀࡇ

㸪4࡚ࡋせ⣲࡞せࡣ࠸ࡿ࠶ ᢏ⬟ࡃࡼࢫࣥࣛࣂࢆ㐠⏝ࡿࡍカ⦎ࡾྲྀࢆࣥࣙࢩ࣮ࢸࣥࢮࣞࣉࡿࡀ࡞ࡘ

ධࡓࡁ࡚ࢀ㸦᳃ୗ㸪2011㸪᳃ୗ㸪2014 ࢜ࢹࣅࡽどⅬࡢࢫ࢚ࣥࢹ࣮࢜ࢆࣥࣙࢩ࣮ࢸࣥࢮࣞࣉࠋ㸧

ᙳࡿࡍヨࡣࡳ㸪ࡶ࡛ࡲࢀࡇከࡃሗ࿌ࡀࡿ࠸࡚ࢀࡉ㸪ᮏᐇ㊶ሗ࿌࡛ࡣ㸪2014 ᖺᗘࡢᤵᴗෆ࣭࣮ࢱࢫ࣏ࡢ

 Panasonic) ࣓ࣛ࢝ࣝࣈ࢙ࣛ࢘ࡀ࣮ࢱࣥࢮࣞࣉ࡚ࡋࡳヨ࠸ࡋ㸪᪂࡚࠸࠾ࣥࣙࢩ࣮ࢸࣥࢮࣞࣉ
HX-A500) ࡚࠸⏝ࢆ㸪Ⓨ⾲⪅ࡢどⅬ࢜ࢹࣅࡽᙳࡓࡋ࡚࠸ࡘ⤂ࠋࡿࡍ 
 
2. ᡭ㡰 
2.1 ཧຍ⪅ 
⤒ႠᏛ㒊࡛ࡢࣥࣙࢩ࣮ࢸࣥࢮࣞࣉᤵᴗࢆᒚಟࡿࡍ㸪Ꮫ 2 ᖺ⏕ 30  Oxford Quickࠋࡓࡋ㇟ᑐࢆྡ

Placement Test (Oxford University Press) ࡧࡼ࠾Versant English Test (Pearson Knowledge Technologies) ࡛㸪ᙼ

ࡓࡗ࡞ᯝ⤖࡞࠺ࡼࡢ㸪௨ୗࢁࡇࡓࡋᐃ ࢆⱥㄒ⩦⇍ᗘࡢࡽ  ࠋ1
 ⾲ 1.  

⩦⇍ᗘࡢࢺࢫࢸ⤖ᯝ 

⩦⇍ᗘࢺࢫࢸ ཷ㦂⪅  ᩘ ᖹᆒࢥࢫ㸦‶Ⅼ㸧 CEFR ⟬ࣞ࣋  ࣝ

OQPT 30 22.7 (60) A2 
VET 25 30.1 (80) A1 

 
ࡿ࠸࡚ࢀࡉῧࢺࢫࢸྛ CEFR ⟬⾲ࡿࡼ㸪ࢺࢫࢸ㛫࡛␗ࣝ࣋ࣞࡿ࡞┦ᙜ࡛ࡇࡇࠋࡓ࠸࡚ࡋ

࡛  VET  㸪OQPTࡣ CEFR ࣝ࣋ࣞࡢ⟬ࡢㄪᩚࡶࡇ࠸࡞࠸࡚ࢀࢃ⾜ࡀせᅉ࡚ࡋ⪃៖࠶࡛ࡁࡍ

ࣥࢽࢫࣜࡢ࡛࣒ࢱࣝࣜࡿࡍᐃ ࡀ VET ㆑▱ࡢㄒᙡ࣭ᩥἲࡿࡅ࠾ㄞゎࡿࡍᐃ ࡀ 㸪OQPTࡀࡿ

ࢆ㞳ࡢฟຊ⏘ゎຊ⌮ࡢ⪅⩦᪥ᮏேⱥㄒᏛࡣ࡚࠸ࡦ㸪ࡾ࠶ࡀᕪ࡞ࡁ㛫ࡢຊ⬟ࢢ࣮ࣥ࢟ࣆࢫ࣭ࢢ

 ࠋ㸦ཎ⏣࣭᳃ୗ㸪2013㸧ࡿࢀࡽ࠼⪄ࡶࡿ࠸࡚ࡋ♧
  
 సᡂࡢ࣮ࢱࢫ࣏ 2.2
㸪My future plansࡣ࣐࣮ࢸࡢࣥࣙࢩ࣮ࢸࣥࢮࣞࣉ࣭࣮ࢱࢫ࣏ ࡣ⏕㸪Ꮫࡋ PowerPoint ࡛ 4㹼6 ᯛ⛬ᗘࡢ

A4ࠋࡓࡋసᡂࢆࢻࣛࢫ ࢧ 㸪A2࡚ࡏࢃྜࡾ㈞ࢆࢻࣛࢫࡓࡋࢺ࢘ࢺࣥࣜࣉ࡛࣮ࣛ࢝ࣝࣇࡢࢬࢧ

 ࠋࡓࡏࡉᡂࢆ࣮ࢱࢫ࣏ࡢᗘ⛬ࢬ
 
2.3 Ⓨ⾲ࡢ⦎⩦ 
㸪㉁ၥ࣭(.e.g., Today, I’d like to talk about Japan) ࢀὶࡢ㸪యࡕ❧ඛࣥࣙࢩ࣮ࢸࣥࢮࣞࣉ  ,.e.g) ࢺ࣓ࣥࢥ

May I ask you a question?)㸪⾲ࡢࣇࣛࢢࡸㄝ᫂ (e.g., Please look at this pie chart.) ࡚࠸ࡘ࡞㸪ྛ 10 ᩥ

－216－
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PowerPointࠋࡓࡋసᡂࢆ㞟ࠖ⌧⾲ࡘ❧ᙺࣥࣙࢩ࣮ࢸࣥࢮࣞࣉࠕࡿᡂࡽ ࡛ᩍᮦࢆసᡂࡋ㸪ྠࡌⱥᩥࢆ

ࡣ⏕ᚋ㸪Ꮫࡢ⩦⦏ࡢಶே࡛ࠋࡓࡋ㏉ࡾ⧞ࢆ⩦⦏ࡿࡼ㡢ኌ㸭ᩥᏐ⏘ฟࡧࡼ࠾♧㡢ኌ㸭ᩥᏐᥦ࡚ࡗ 4 ྡ⛬

ᗘࣉ࣮ࣝࢢࡢศཱྀ࡚ࢀ㢌⦎⩦ࡾࡼࡇࡿࡍ㸪࠾ࡢ࠸ᡂᗘࠋࡓࡗྜࡋࢡࢵ࢙ࢳࢆ 
 
2.4 Ⓨ⾲ࡢᡭ㡰 
 ࠋࡓࡗ⾜ᡭ㡰࡛࡞࠺ࡼࡢ㸪௨ୗࡣࣥࣙࢩ࣮ࢸࣥࢮࣞࣉ࣭࣮ࢱࢫ࣏

1) 30 ࢆࢫࣛࢡࡢྡ 4 㸦7ࣉ࣮ࣝࢢ㸪ྛࡅศࣉ࣮ࣝࢢ ྡ⛬ᗘ㸧ྠࡀᩍᐊෆࠋࡿ㈞ࢆ࣮ࢱࢫ࣏ 
 ࠋࡿࡍ╔ࢆ࣓ࣛ࢝ࣝࣈ࢙࡚ࣛ࢘ࡗᚑ♧ᣦࡢ㸪ᩍဨࡣ࣮ࢱࣥࢮࣞࣉ (2
3) ṧࡢࡾᏛ⏕ࡣ㸪ྛ⮬⯆ࢆᣢࡢ࣮ࢱࢫ࣏ࡓࡗ๓ࡋື⛣㸪1 㸪3㹼4ࡁࡘ࣮ࢱࢫ࣏ࡢࡘ ࢹ࣮࢜ࡀྡ

 ࠋࡿ࡞ࢫ࢚ࣥ
ࢩ࣮ࢸࣥࢮࣞࣉ࡛࣓ࣛ࢝࢜ࢹࣅࡢูࡣ࣓ࣛ࢝ࣝࣈ࢙ࣛ࢘㸪ࡕ࠺ࡢࢫ࢚ࣥࢹ࣮࢜ࡢ࣮ࢱࢫ࣏ྛ (4

 ࠋࡿࡍ㛤ጞࢆᙳ࢜ࢹࣅࡢ࡚ࡍᅗ࡛㸪ྜࡢ㸪ᩍဨࡵỴࢆேࡿࡍᙳࢆࣥࣙ
5) Ⓨ⾲ࡣ 5 ศ㸪Q&A ࡣࣥࣙࢩࢵࢭ 1 ศࡋ㸪5 ศ௨ෆⓎ⾲ࡣ࣮ࢱࣥࢮࣞࣉࡓࡗࢃ⤊ࡀ㸪㐺ᐅ Q&A

 ࠋࡿࡍ⤊ࢆᙳ࢜ࢹࣅࡢ࡚ࡍᅗ࡛㸪ྜࡢᩍဨࠋࡿࡵጞࢆࣥࣙࢩࢵࢭ
㸪ྛࡣࣥࣙࢩ࣮ࢸࣥࢮࣞࣉ (6 ࡁࡘࣉ࣮ࣝࢢ 2 ᅇ⾜1ࠋ࠺ ᅇ┠ࡽࡓࡗࢃ⤊ࡀ㸪ࡲࡲࡢࡑࡣ࣮ࢱࣥࢮࣞࣉ

࡛㸪ࡢ࣮ࢱࢫ࣏ࡢูࡅࡔࢫ࢚ࣥࢹ࣮࢜๓ࠋࡿࡍື⛣ 
7) 2 ᅇ┠ୖࡶグࡢ 3㹼5 㸪Q&A࠸⾜せ㡿࡛ࡌྠ  ࠋࡿࡍ௦ࣉ࣮ࣝࢢࡢḟࡽࡓࡗࢃ⤊ࡀࣥࣙࢩࢵࢭ

 
 ࡵࡲ .3
ᤵᴗෆ୍࡛ᩧࡣ࡛ࣥࣙࢩ࣮ࢸࣥࢮࣞࣉ࣭࣮ࢱࢫ࣏࠺⾜㸪ࡀࢫ࢚ࣥࢹ࣮࢜ᑡேᩘ࡛ࡵࡓࡿ࠶㸪ྛᏛ

᪉㸪ᩍ୍ࠋࡿ࠶ࡀⅬࡢ࡞ࡿࡁಖ࡛☜ࡃከࢆᶵࡢ⾲㸪Ⓨࡋཧຍ⟆㸪㉁ᛂࡋ⾲Ⓨࡎࡏᙇ⥭ࡀ⏕

ဨ᭱ࡽึ᭱ࢆࣥࣙࢩ࣮ࢸࣥࢮࣞࣉࡢ࡚ࡍࡀᚋ࡛ࡲぢ࠺࠸࠸࡞ࡁ࡛ࡀࡇࡿ༳㇟ࢆᏛ⏕ࡓࡿ࠼

㸪᪥ᮏࡾࡓࡆୖࡳㄞࢆ✏ཎ࡚ࡗᛮ࠸࡞࠸࡚࠸ᒆࡀ┠ࡢ㸪ᩍᖌ࠸ᛮᏳࡿ࠸࡚ࢀࡉホ౯㸪බᖹࡵ

ㄒࢆࡀࡇࡿࡍࡾࡓࡗከࡢ࡞ࡿ࡞ࡃḞⅬࠋࡿ࠶ࡶ 
ᮏᤵᴗᐇ㊶࡛ࡣ㸪ࢆ࣓ࣛ࢝ࣝࣈ࢙ࣛ࢘ࡀ࣮ࢱࣥࢮࣞࣉ╔ࡾࡼࡇࡿࡍ㸪ୖグࡢၥ㢟ⅬࢆゎỴࡍ

࡚ࡋ⏝ࢆ࣓ࣛ࢝ࣝࣈ࢙ࣛ࢘㸪ࡿࡼࢺ࣮ࢣࣥࡢᚋ⤊ࣥࣙࢩ࣮ࢸࣥࢮࣞࣉࠋࡓࡋᣦ┠ࢆࡇࡿ

ⰋࡓࡗⅬࡣ࡚ࡋ㸪ࢆ⾗⫈ࠕព㆑࡛ࡓࡁ 㸪ࠖࠕ⮬ศ⥺┠ࡢẼࢆࡓࡗ࡞࠺ࡼࡿࡅ 㸪ࠖࠕᬯグ࠺ࡼࡿࡍ

ດຊࡓࡋ 㸪ࠖࠕ᪂࡛㠃ⓑࡓࡗ ࡃࡾศࡀస᪉ἲ᧯ࠕ㸪ࡣ࡚ࡋⅬࡓࡗ࡞Ẽࠋࡓࢀࡽࡆᣲࡀ࡞ࠖ

ࡓࡗ 㸪ࠖࠕᑡࡋ㑧㨱ࡓࡗࡔ 㸪ࠖ⥺┠ࠕព㆑ࡁ⾜ࡀ㐣ࡓࡗࡲࡋ࡚ࡂ ࡢࡿ࠸࡚ࡗᫎ࠺ࡀศ⮬ࠕ㸪࠼ຍ࡞ࠖ

ᤵᴗᐇ࡞࠺ࡼࡢࡇ㸪ࡣᚋࠋࡓࢀࡽࡆᣲࡀࡇ࠸࡞ࡁㄆ࡛☜ࢆ࡞ࠖࡢࡓࡗࡔ࠺ࡣࡉࡁࡢ㸪ኌ

࢙࢘㸪࡛࠼࠺ࡓࡋᕤኵ࠺ࡼࡿࢀࡽ࠼ࢆࢡࢵࣂࢻ࣮ࣇࡸࣥࣙࢩࢡࣛࢺࢫࣥ࡞㐺ษࡾࡼ୰࡛㸪ࡢ㊶

 ࠋ࠸ࡓ࠸⾜ࢆㄪᰝࡁ⥆ࡁ㸪ᘬ࡚࠸ࡘ⏝ά࡞ຠᯝⓗࡢ࣓ࣛ࢝ࣝࣈࣛ
 
ὀ 
1  VET ࡾࡼ⏤⌮ࡢ࡞ࡿࡂࡍࡉᑠࡀኌࡧࡼ࠾⪅㸪Ḟᖍࡣ࡚࠸ࡘ not scored Ꮫ⏕㸦ィࡓฟࡀᯝ⤖࠺࠸

5 ྡ㸧ࠋࡓ࠸┬ࡽࢱ࣮ࢹࢆᙜヱᏛ⏕ࡃ┬ࢆࢱ࣮ࢹࡢ 25 ྡศࡢOQPT ࡣࢥࢫᖹᆒࡢ 22.5  ࠋࡓࡗ࠶࡛
 
せཧ⪃ᩥ⊩ 
ཎ⏣ᗣஓ࣭᳃ୗ⨾ (2013).ࠕ᪥ᮏேⱥㄒᏛ⩦⪅ࡢゝㄒฎ⌮ゝㄒ㐠⏝⬟ຊ㸸Versant English Test ࢥࢫࡢ

 .㟁Ꮚሗ㏻ಙᏛࠗಙᏛᢏሗ࠘2013-14-40, 1-6ࠖ୰ᚰࢆ
᳃ୗ⨾ (2011).4ࠕ ᢏ⬟ࢆྜ⤫ࡢ┠ᣦࡓࡋᏛࡢࢢࣥࢸࣛࡿࡅ࠾ᤵᴗ㸸ࢱࢫ࣏࣮ࣦ࣭ࣗࣞࣆ

✲◊⫱㛵すⱥㄒᩍ⫱Ꮫࠗⱥㄒᩍ࡚ࠖ࠸⏝ࢆࣥࣙࢩ࣮ࢸࣥࢮࣞࣉ࣭࣮ (࠘SELT) ➨ 34 ,ྕ 91-100. 

ᤵᴗᐇ㊶ሗ࿌ࣥࣙࢩ࣮ࢸࣥࢮࣞࣉࡓ࠸⏝ࢆ࣓ࣛ࢝ࣝࣈ࢙ࣛ࢘

ࡵࡌࡣ

ᡭ㡰

ཧຍ⪅

సᡂࡢ࣮ࢱࢫ࣏

Ⓨ⾲ࡢ⦎⩦

－217－

８
月
５
日（
水
）

እᅜㄒᩍ⫱࣓ࢹᏛ➨ 55ᅇᅜ◊✲



ᑐ㠃ᤵᴗࡿࡅ࠾ᩍᖌࡢᙺ

⤖ᯝ
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ᩍᖌࣥࢨࢹࡢᑐ㠃ᤵᴗࡿࡅ࠾ࢢࣥࢽ࣮ࣛࢻࢵࢹࣥࣞࣈ

�ᙺࡢᏛ⩦ពḧྥୖࡢどᗙࡽ�

 

ᑠᰩ ᡂᏊ㸦୰㒊Ꮫ㸧�

㛵ᒣ 㸦୰㒊Ꮫ㸧 

ຍ⸨ 㕲⏕㸦୰㒊Ꮫ㸧 

 

�㸪ⱥㄒᩍᤵἲ㸪Ꮫ⩦ពḧࣥࢨࢹ࣒ࣛࣗ࢟ࣜ࢝㸪ࢢࣥࢽ࣮ࣛࢻࢹࣥࣞࣈ�㸸ࢻ࣮࣮࣡࢟

�

 ࡵࡌࡣ .1

� 2014 ᖺᗘ㸪ົᰯࢺࢵ࣎ࣟ⌮ᕤᏛ⛉㸦௨ୗ㸪ER Ꮫ⛉㸧ࡀ᪂タࠋࡓࢀࡉධᏛ⪅ࡀᑗ᮶ᑓ㛛ศ

㔝ᦠࡣࡃ࠸࡚ࡗࢃ㸪ୡ⏺ࡢᵝ࡞ࠎⱥㄒ⏝⪅༠ാ࡛᭱࠺ࡼࡿࡁప㝈ࡢⱥㄒࢩ࣮ࢣࢽ࣑ࣗࢥ

ࣙࣥ⬟ຊࡀᚲせ࡛ࡋࡿ࠶㸪ER Ꮫ⛉ࡣົᰯㄒᏛ࣮ࢱࣥࢭඹࢆ࣒ࣛࣗ࢟ࣜ࢝ࡢ⮬⊃㛤ጞࠋࡓࡋ

ධᏛⅬࡢⱥㄒຊࡣ㸪ᴫࡡⱥ᳨‽㸰⣭ࡽ 5 ⣭࠺࠸᱁ᕪࡓࡲࠋࡿ࠶ࡀ 2014 ᖺᗘධᏛ㸪ⱥㄒ

ᤵᴗึᅇࡓࡗ⾜࡚࠸࠾ㄪᰝ࡛ࡣ㸪80 ே୰ ࡋ⾲ࢆᏳឤ㸪ⱞᡭព㆑㸪᎘ᝏឤࡿࡍᑐⱥㄒࡀ99%

ࢆ⪅ධᏛ࡞࠺ࡼࡢࡑࡣ✲◊ᮏࠋࡓ࠸࡚ ER Ꮫ⛉ࡀ┠ᶆࠕࡿࡍᇶ♏ⓗ࡞ⱥㄒࢆ㐠⏝࡛ࡿࡁᕤᏛ⪅ࠖ

 ࠋࡿ࠶࡛ࡢࡶࡿࡍሗ࿌ࢆ㊶ᐇࡢᖺᗘึࡿ࠸࡚ࡋ࠺ࡇᑟ࠸

�

2.�  ᙺࡢᩍᖌࣥࢨࢹ࣒ࣛࣗ࢟ࣜ࢝

� ER Ꮫ⛉ࡢⱥㄒᩍ⫱ 1ࠥ㸰ᖺḟ㸦㐌 1 ᅇᤵᴗ㸧ࡢ┠ᶆࡣ㸪ḟࡢ㏻ࠋࡿ࠶࡛ࡾ 

1) ⱥㄒ⩦ᚓᑐࢆࢪ࣮࣓ࢫࢼ࣐ࡿࡍ⫯ᐃⓗ㌿ࡏࡉࡌᏛ⩦ពḧࢆᙧᡂࡋጞࡿࡵ 

2) ⱥㄒࡢ㡢ኌࡾࡓ࠸⪺ࢆே๓࡛ⱥㄒࢆⓎ㡢࣭Ⓨヰࡏࡉࢀ័ࡇࡿࡍࡾࡓࡋ㸪ࢣࢽ࣑ࣗࢥ

 ࡿࡵጞ࠸ᇵࢆ⣲ᆅ࡞ྍḞࣥࣙࢩ࣮

3) యⓗࢆࣝ࢟ࢫ㌟ࡅࡘ㐠⏝ࡿࡍ࠺ࡼࡋᏛ⩦⪅ጼໃࢆᇵ࠸ጞࡿࡵ 

4) ␗ᩥᑐࡿࡍ㛵ᚰࢆ㧗ࡵ㸪␗ᩥ⌮ゎຊ࣭ཷᐜ⬟ຊࢆ㣴࠸ጞࡿࡵ 

ᮏࡣ࡛࣒ࣛࣗ࢟ࣜ࢝ධᏛ CASEC㸦ⱥㄒࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥ⬟ຊุᐃࢺࢫࢸ㸧࣮ࣞࣉ࡚࠸⏝ࢆ

㸪㐌ࡣࢺ࣮ࢱࢫࡢ⫱ⱥㄒᩍࡿࡵ༨ࢆ༙ࡀ⪅ᨃఝึᚰࠋࡿ࠸࡚ࡗ⾜ࢆࢺ࣓ࣥࢫ 1 ᅇ 90 ศࡢᤵ

ᴗ࡛ࡣศ࡛ࡀࡿ࠶ᤵᴗ㛫᭱ࢆ㝈ά⏝ࡵࡓࡿࡍ㸪⾲ 1㸪⾲ 2 ࠺ࡼࡍ♧ࡀ CALL ᩍᐊ

₇⩦ᐊࢆά⏝ࡋ」ᩘᩍဨࢆ㸯ࢫࣛࢡ㓄⨨ࢆࢢࣥࢽ࣮ࣛࢻࢵࢹࣥࣞࣈࡓࡋᐇ㊶ࠋࡿ࠸࡚ࡋ㐌 1

ᅇ 90 ศࡢᤵᴗࡢࡣ㸪ୖ 2 㐌㸦A㸪B㸧ࢫࣛࢡ 1 ᅇ 90 ศࡢ e-Learning ᩍᮦ⿵⩦㛫ࢆ⮬

ཧຍ࡚ࡋタࡅⱥㄒᤵᴗᢸᙜ⪅ࢆ⩦⿵ࡀᣦᑟ㸪ୗᒙ࡛ࡿ࠶ C ࢡࢫࢱࡢᤵᴗෆ࡛࡚ࡣࢫࣛࢡ

࠺ࡼࡿࡁ࡛ࡀࡇࡿࡍᨭࡸ⣽ࢆ⩦Ꮫࡀᩍᖌࡏࡉ㊶ᐇࢆ 2  ࠋࡓࡋಖ☜ࢆᤵᴗ㛫ࡢ⥆㐃࣐ࢥ
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⾲ 1. 2014 ᖺᗘ 1 ᖺḟⱥㄒᤵᴗ⦅ᡂ(A,B)�        ⾲ 2. 2014 ᖺᗘ 1 ᖺḟⱥㄒᤵᴗ⦅ᡂ(C) 

 

⩦ᛶ㸪ಶูᏛࣈࢸࢡࣛࢱࣥࡢ࡛࡚࣌ࡋຓ⿵ࢆㄝ᫂ᩧ୍ࡢᑐ㠃ᤵᴗ࡛ࡶࢫࣛࢡࡢࢀࡎ࠸

�ࠋࡿ࠸࡚ࡋࢻࣥࣞࣈࡃከᩘࢆࢡࢫࢱࡿࡵ㧗ࢆᛶࣈࢸࢡ࣮ࢼࣥࡢ࡛

�

3. ᑐ㠃ᤵᴗࡿࡅ࠾ᩍᖌࡢᙺ 

� ⱥㄒຊࡢᐃ╔ࡣ㸪༢Ꮫ⩦㔞ࡢቑຍࡸᤵᴗ⎔ቃࡢ㑅ᢥ㸪ᩍᮦ㑅ᐃ࡛㐩ᡂ࡛ࠋ࠸࡞ࡣ࡛ࡢࡶࡿࡁ

Ꮫࡸ㸪Ꮫ⩦≧ἣࡋࣥࣛࣉៅ㔜ࢆࢡࢫࢱࡢ㸪ᑐ㠃ᤵᴗ࡛ࡣ⪅⩦Ꮫ࠸ᙉࡀᢠឤ⩦ⱥㄒᏛ≉

⩦ពḧࡢኚ࡚ࡏࢃྜࡋࡽ↷㸪ෆⓎⓗືᶵࢆࢡࢫࢱ࡞࠺ࡼࡃࡘࡧ⤖ࡅᵓᡂࡃ࠸࡚ࡋᚲせࡀ

㸪ࡋほᐹࢆኚ㸪ᡂ㛗ࡢ⪅⩦Ꮫ࡚ࡗᡶࢆὀពࡢ㸪⣽ᚰࡣᙺࡿࢀࡽࡵồࡶ᭱㝿ᩍᖌࡢࡑࠋࡿ࠶

ಶࢆࢡࢫࢱࡢࠎ 1 ࠸࠾࣒ࣛࣗ࢟ࣜ࢝ᮏࠋࡿ࠶࡛ࡇࡃ࠸࡚ࡅࡘࡧ⤖࣒ࢬ࣑ࢼࢲ⩦Ꮫࡢࡘ

㸪Ꮫ⛉ᑓ㛛ᩍဨࡃ࡞ࡣ࡛ࡳࡢᏛ⩦⪅ほᐹࡢⱥㄒᤵᴗෆ㸪ⱥㄒ⮬Ꮫ⩦ෆ࡛ࡿࡼⱥㄒᩍဨࡣ࡚

 ࠋࡿ࠸࡚ࡅ⥆⦾㢖ࢆሗࡃࡿࡏࢃྜࡡ㔜ࡶᵝᏊࡢ⪅⩦Ꮫࡢᤵᴗ࡛ࡢࡿࡼ

 

4. ⤖ᯝ 

� 㸯ࠥ㸰ᖺḟࡢ࡞ࡁ┠ᶆࡣᏛ⩦⪅ࢺ࣮ࢱࢫ࡚ࡋ

ࡶ࡛ࡋᑡࢆ࣮ࢠࣝࣞ㸪ⱥㄒࡇࡘ❧ࡀဨࣥࣛ

ඞ᭹ࠋࡓࡗ࠶࡛ࡇࡿࡍධᏛ㸯ᖺᚋࡢ CASEC ࢫ

≉㸪ࢀࡽぢࡀᨵၿࢥࢫ࡚ࡋయࡣࢥ C ࢫࣛࢡ

ࡀ⪅⩦Ꮫࡣࢀࡇࠋࡓࢀࡽぢࡀᨵၿࢥࢫ࠸ࡋⴭࡶ᭱

2 ᖺ㛫࡛ࡢ㐩ᡂ┠ᶆᑡࡶ࡛ࡋ㏆࡙ࡁⱥㄒࢆᏛࡪពḧ

ᅗ 1. 2014 ᖺධᏛ⪅ CASEC �ኚືࡢࢥࢫ  ࠋࡿࢀࡽ࠼⪄ࡿ࠸࡚ࡋ⾲ࢆࡇࡓࡵጞࡋୖྥࢆ

㛫 ᩍဨ 

ⅆ᭙᪥ 

A,B  ࢫࣛࢡ

㛵ᒣ ᑠᰩ 

ᩍᐊ 

CALL  ₇⩦ᐊ 

9:30- 

10:15 
45 ศ A B 

10:15- 

11:00 
45 ศ B A 

㛫 ᩍဨ 

ᮌ᭙᪥ 

C  ࢫࣛࢡ

ᑠᰩ࣭㛵ᒣྜྠ 

ᩍᐊ 

CALL 

15:20 

-16:50
90 ศ C 

17:05 

-18:35 
90 ศ C 

ᩍᖌࣥࢨࢹࡢᑐ㠃ᤵᴗࡿࡅ࠾ࢢࣥࢽ࣮ࣛࢻࢵࢹࣥࣞࣈ

�ᙺࡢᏛ⩦ពḧྥୖࡢどᗙࡽ

�

ࡵࡌࡣ

� ᙺࡢᩍᖌࣥࢨࢹ࣒ࣛࣗ࢟ࣜ࢝
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እᅜㄒᩍ⫱࣓ࢹᏛ➨ 55ᅇᅜ◊✲



ࡾࢃ⤊

ཧ⪃ᩥ⊩

 

እᅜㄒᏛ⩦࡛ࡢどぬሗࡢຠᯝ 
 

 ᮤ ┦✕㸦ᕞᏛ㸧 
 

 ࣐࣮࢟ࢫ࣭ࢪ࣮࣓㸸 どぬሗ㸪ㄒᙡᏛ⩦㸪ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
� ㏆ᖺࠊእᅜㄒᩍ⫱ศ㔝࡛ࡣㄒᙡࡢ୰ᚰⓗ࡞ពࡢࡘ୍ࡢࡵࡓࡍ⾲ࢆ᪉ἲ࣐࣮࢟ࢫ࣭ࢪ࣮࣓ࡢ࡚ࡋ

࠸࡚ࡋ㇟ᑐࠊࡋࡋࠋࡿࢀࡽࡳࡀ✲◊ࡿࡍ࠺ࡼࡋᨭࢆᚓ⩦ࡢᵓᩥࡢ᱁ࡸᚓ⩦ࡢከ⩏ㄒࡓࡋ⏝ࢆ

⪅⩦ᡭ㡰࡛Ꮫ᪉ἲ࡞࠺ࡼࡢࡣ࡚࠸ࡘㄒᙡࡢ௨እࢀࡑࠊࡵࡓࡿ࠸࡚ࢀࡽ㝈ㄒᙡࡢᐃ≉ࡀ┠㡯ࡿ

ᥦ♧ࡓࡗ࠸ࡁࡍලయࠊ࡛ࡇࡑࠋ࠸࡞࠸࡚ࢀࡉ♧ࡀᮏⓎ⾲࡛ࡣእᅜㄒࡢㄒᙡᏛ⩦ࡿࡅ࠾どぬ

ሗࡢຠᯝࢆ⪃ᐹࠊ࡛ࡇࡿࡍㄒᙡᏛ⩦࣐࣮࢟ࢫ࣭ࢪ࣮࣓ࡿࡅ࠾ά⏝ࡢ᭷ຠᛶ᳨ࢆウࠋ࠸ࡓࡋ 
 

2. ㄒ⩏࣐࣮࢟ࢫ࣭ࢪ࣮࣓ࣉࢱࢺࣟࣉࡢ 
� ࡢつ๎ᛶࠊᙧࡸ࣮ࣥࢱࣃࡿࢀ⌧ࡋ㏉ࡾࡃ୰ࡢᴫᛕࠊぬ▱ࠊື⾜ࡢࡕࡓ⚾ࠊࡣ࣐࣮࢟ࢫ࣭ࢪ࣮࣓

స᧯ࢆࣀࣔࠊぬ▱ࡸ㌟య㐠ືࡢᐇ㝿ࡢࡕࡓ⚾ࠊࡣ࣐࣮࢟ࢫ࣭ࢪ࣮࣓ࡢࡇࠋ㸦Johnson, 1987㸧ࡿ࠶࡛ࡇ

ࡕࡓ⚾ࠊ࡚ࡋࢆࢀࡇࠋࡿ࠶࡛ࡢࡿࢀ⌧ࡕ❧࡚ࡋᵓ㐀ࡿ࠶ࡢពࠊ࡚ࡋ㏻ࢆ㦂⤒࡞ලయⓗ࠺࠸ࡿࡍ

࢟ࢫ࣭ࢪ࣮࣓ࡣLakoff㸦1987㸧ࠋࡿ࠸࡚ࡋࡾࡓࡋゎ⌮ࢆ≀࡞ᢳ㇟ⓗࠊࡾࡓࡋᵓ㐀ࢆ㦂⤒ࡢࠎ᪥ࡣ

࠸࡚ࡅᚩ࡙≉࡚ࡋࡘࡦࡢ๓ᴫᛕⓗᵓ㐀㸦preconceptual structures㸧ࡄ࡞ࡘࢆᴫᛕᵓ㐀᪥ᖖ⤒㦂ࢆ࣐࣮

㸦㘠ࡿ࠶㔜せ࡛㠀ᖖࡣࡇࡃ࠸࡚ࡋศᯒࢆពࡢ⌧⾲㛵㐃࡛ゝㄒࡢ࣐࣮࢟ࢫ࣭ࢪ࣮࣓࠼ࡺࠋࡿ

ᓥ, 2003㸧ࠋ� �  
� 谣螿ࡣᏛ⩦⪅ࡢㄒ⩏Ꮫ⩦ࡢ㝿࣐࣮࢟ࢫ࣭ࢪ࣮࣓ᙧᡂࢆຓࡿࡅ᪉ἲࡸࢪ࣮࣓࡚ࡋどぬሗࡢ

ࡗࡶࡀࢪ࣮࣓ࡓࢀࡉ⡆␎ࡣ࡚ࡋ᪉ἲࡿࡍ♧ᥦ⪅⩦Ꮫࢆࣉࢱࢺࣟࣉࡢ⩏ㄒࠋࡿ࠸࡚ࡋ┠ὀ⏝

⌧ࠊሙྜࡿࡍ៖⪄ࢆ࡛ࡲ᠈グࡢㄒᙡࡢ⪅⩦Ꮫࡃ࡞࡛ࡅࡔゎ⌮ࡢࣉࢱࢺࣟࣉࠊࡀࡿࢀࢃᛮຠᯝⓗࡶ

ẁ㝵࡛ࡣከᑡලయࡀࡢࡶࡓࡋ┦ᛂࠋࡿࢀࡽ࠼⪄࠸ࡋ༢⣧ࡣࢪ࣮࣓ࡿࡂࡍ⌮ゎࡀᐜ᫆ࠊࡀࡿࢀࢃ⾜

㛵ಀࡢࣇ࢜ࢻ࣮ࣞࢺࡣ᠈グゎ⌮ࡾࡲࡘࠋࡿ࠶࡛ࡽࡿ࠶ࡀሙྜࡿ࡞ᅔ㞴ࡣẁ㝵࡛ࡿࡍ㉳ࢆࢀࡑ

 ࠋࡿ࠶ᚲせ࡛ࡀ✲◊ࡿ࡞᭦ࡣ㐺ษࡀල㇟ࡢࢀࡵࡓࡿ࠶
 
 どぬሗࡿࡅຓࢆᙧᡂ࣐࣮࢟ࢫ࣭ࢪ࣮࣓ .3
� ᪥ᮏㄒᏛ⩦⪅⏝ᇶᮏືモ⏝ἲࡓࡋཧຍࡶ⪅➹

㸦Prashant et al., 2012㸧ࢺࢡ࢙ࢪࣟࣉࢡࢵࣈࢻࣥࣁ
ࠊືࡣ࡛ モࡢពࡢ⌮ゎࡧࡼ࠾ᐃ╔ಁࢆ㐍ࡓࡿࡍ

ࠋືࡿ࠸࡚ࡋ⏝᥇ࢆࢶࣥࢸࣥࢥど⫈ぬࡵ モࡢព

ࡸ⏝ࡿࡍิ⨶ࢆࡢ࡛ࡲ㎡᭩ࠊࡾ࡞␗ࡣㄒ

ᙡࡢ⩦ᚓࢆ㐩ᡂࢆࡇࡿࡏࡉᛕ㢌ࠊࡁ࠾Ꮫ⩦⪅

ど⫈ぬࡓࡋ៖⪄ࢆࢫࢭࣟࣉ᠈グࠊࢫࢭࣟࣉ▱ㄆࡢ

 ࠋࡿ࠸࡚ࡋ㛤Ⓨࢆࢶࣥࢸࣥࢥ
� ࢆ⩏ㄒ࡞ලయⓗࠊ㝿ࡿࡍ♧⾲ࢆពࡢモືࡿ࠶

ᥦ♧ࡿࡍ๓ࡢᩘ「ㄒ⩏ࡢ୰᰾ⓗ࡞ពࢆ⡆␎

ࢆࢪ࣮࣓ࡓࡏࡉ⏝ࡿ࠸࡚ࡋ⾲࡚ࡋ㸦ᅗ 1㸧ࠋ
㸦㐃⏬㸧ࢺࢫ࡚ࣛ࠸ࡘ⩏ㄒࡢࢀࡒࢀࡑࠊᚋࡢࡑ
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࡞ࢺࢫࣛࡸࢪ࣮࣓ࠊࡓࡲࠋࡿࢀࡉ♧ࡀసືࡢ㐃୍ࡢᚋࠊᐇ⾜ẁ㝵ࠊഛẁ㝵‽ࡢసື࡚ࡋ⏝ࢆ

✀㸱ࡢࡇࠋࡿ࠸࡛ࢇྵࡶ㡢ኌሗࡣ⏬ືࢺࢫࣛࠋࡿࢀࡉㄝ࡚᫂ࡗࢆ⏬ືࡣἣ≦࠸ࡃࡋ⌧⾲࡛

㢮ࡢど⫈ぬࡣࢶࣥࢸࣥࢥぢฟࡋㄒ⏬㠃ࡢᒎ㛤㡰ᗎ㐃ືࠋࡿ࠸࡚ࡋᐇ㝿ࡣ࡛ࢪ࣮࣌ࣈ࢙࢘ࡢぢฟࡋㄒ୍

ぴ⏬㠃ືࡽモࢆ㑅ᢥࠊࡋḟ⏬㠃㸦ぢฟࡋㄒ⏬㠃㸧ึ᭱ࡢᙜヱືモࡢ୰᰾ⓗ࡞ពࡍ⾲ࢆከ⩏ࢺࢵࢿ

ㄒࡢモືࠋࡿ࠸⏝㐺ᐅࢆ⏬ືࡣ࠸ࡿ࠶ࢺࢫࣛࡵࡓࡿࡅຓࢆゎ⌮ࡢ⩏ㄒྛࠊࡓࡲࠋࡿࡍ♧⾲ࢆࢡ࣮࣡

 ࠋࡿ࠸࡚ࡋࢆᕤኵ࠺ࡼࡿࡁ࡛⌧⾲どぬሗ࡛ࡅࡔࡿࡁ࡛ࠊࡀࡿ࠶ࡶࡢࡶ࡞ᅔ㞴ࡀどぬࡣ࡚ࡗࡼ⩏

� ぢฟࡋㄒࡢࠖࡿࡀ࠶ࠕሙྜࡢୖࡀࡢࡶࠕࠊ᪉ྥࡀࡢ࠺࠸ࠖࡿࡍື⛣࡚ࡗྥ୰ᚰⓗ࡞ព࡛ࠕࠊᐙ

ࡿࡀ࠶ ື࡚ࡗࡀࡓࡋࠋࡿ࠼࠸ࡢព࡞ὴ⏕ⓗࡣࡢࡶ࡞࠺ࡼࡢࠖࡿࡀ࠶㝣ᆅࡽỈୖࡸỈ୰ࠕࠊࠖ

モࡢពࢆᥦ♧ࡿࡍ㝿ࡢ࡚ࡍࡶㄒ⩏ࢆ⥙⨶ⓗิᣲࡢࡑࡎࡲࠊࡃ࡞ࡣ࡛ࡢࡿࡍ୰ᚰⓗ࣭୰᰾ⓗ࡞ព

 ࠋࡿࢀࡽ࠼⪄࠸Ⰻࡀࡢࡿࡍ♧ᥦ࡚࠸⏝ࢆࢪ࣮࣓࡚࠸ࡘ

� ືモࡢㄒ⩏ࡢㄝ᫂ࢆࢺࢫࣛࡣ⏝ࠊࡀࡿ࠸࡚ࡋᅗࡢᥥ⏬ྡࡸ๓ࡢㄆ㆑࡞࠺ࡼࡢᫎീࡢグ᠈㛵ࡍ

ල㇟ᗘࠋࡿ࠸࡚ࡗ࡞ࡽ᫂ࡀࡇࡿࡍᐜ᫆ࢆྕ➢ࡢどぬሗࡣ⏬⥺ࠊࡣ㸦Dwyer, 1978㸧࡛✲◊ࡿ

ᇶᮏືモࠋࡿ࠶࡛ࡢ࡞ຠᯝⓗࡀ⏬⥺༢⣧ࡣࡵࡓࡢゎ⌮ࡢᩥࠊࡵࡓࡿࡍᙳ㡪ຠᯝ⏝ేࡢᫎീࡣ࠸㐪ࡢ

ࢆࡁື࡚ࡏぢ␒㡰ࡽࡀ࡞ࡏࡉᮇྠ㡢ኌࢆࢀࡑࠊ࠸⏝ࢆ⏬⥺ࡓࡋ⡆␎ࡾ㝈࡞⬟ྍࡶ࡛ࢡࢵࣈࢻࣥࣁ

 ࠋࡿ࠸࡚ࡋ⌧⾲

� ౫⨨⪅ヰ࡞࠺ࡼࡢࠖࡿࡃ / ࡃ࠸࡚ࡗࡀ࠶ࠕࡤ࠼㸦ࢫࢩࢡࢲࠊࡣ࡛ࡅࡔࢺࢫࣛࢪ࣮࣓

Ꮡࡿࡍ⾲⌧㸧ࡣࡢࡍ⾲ࢆ㞴࡞࠺ࡼࡢࡑࠋ࠸ࡋሙྜࡀ⏬ືຠᯝⓗ࡛ࠊࡾࡼ⏬ືࠋࡿ࠶ヰ⪅ࡢ⨨㑅

ᢥࡢ⌧⾲ࡿ࠸࡚ࢀࡉ㛵ಀࡀ☜ㄆ࡛ࠊࡁᏛ⩦⪅ࡢグ᠈ࡿࢀࡲ้ࡃ῝ࡶᛮࠋࡿࢀࢃ 

 

 ࡾࢃ⤊ .4
� ᮏⓎ⾲࡛ࡣእᅜㄒࡢㄒᙡᏛ⩦࡛ࡢ࣐࣮࢟ࢫ࣭ࢪ࣮࣓ࡢ᭷ຠᛶࢆ㏙ࢆࢀࡑࠊᐇ㝿ࡢᩍ⫱⌧ሙ࡛ά⏝

ᶆ┠ࡣࡇࡿࡍ⩦Ꮫࢆ୰ᚰⓗᴫᛕࡘᣢࡀㄒࡃ࡞ࡣ࡛ࡅࡔព࡞㠃ⓗ⾲ࡢㄒᙡࠋࡓ㏙࡚࠸ࡘ᪉ἲࡿࡍ

ゝㄒࡢㄒᙡయ⣔ࡾࡼࢆ☜ᐇ⩦ᚓࠋࡿ࠸࡚࠼⪄ࡿࡀ࡞ࡘࡇࡿࡍ 

 

ཧ⪃ᩥ⊩ 
Dwyer, Francis M.㸦1978㸧Strategies for improving visual learning. State College, PA.: Learning Services. 

Johnson, Mark㸦1987㸧The Body in the Mind: The Bodily Basis of Meaning, Imagination, and Reason. University of 

Chicago Press. 

Lakoff, George and Mark Johnson㸦1980㸧Metaphors We Live by. University of Chicago Press. 

Littlemore, Jeannette㸦2009㸧Applying Cognitive Linguistics to Second Language Learning and Teaching. Palgrave 

Macmillan. 

Prashant Pardeshi, Shingo Imai, Kazuyuki Kiryu, Sangmok Lee, Shiro Akasegawa and Yasunari Imamura

㸦2012㸧 “Compilation of Japanese Basic Verb Usage Handbook for JFL Learners: A Project Report.” Acta 
Linguistica Asiatica, 2. 37-63. 

ᐑᮏ⠇Ꮚ㸦2001㸧ࠗ ホ౯㛤ⓎࡢㄒᏛᏛ⩦ᩍᮦࢹ࣓ࢳ࣐ࣝ ⌮ㄽᐇド .࠘ Ỉ♫ 

㘠ᓥᘯᮁ㸦2003㸧ࠕㄆ▱ゝㄒᏛࡢ࣐࣮࢟ࢫ࣭ࢪ࣮࣓ࡿࡅ࠾ඛ⾜◊✲ࠖࠗ ᪥ᮏㄆ▱ゝㄒᏛㄽᩥ㞟࠘

➨ 3 ᕳ. 334-338. 

୰ᓥ⩏᫂㸦2004㸧ࠗ ᫎീࡢᚰ⌮Ꮫ  .♫ࢫ࢚ࣥࢧ ࠘.

㇂୍ཱྀ⨾㸦2011㸧ࠕᛂ⏝ㄆ▱ゝㄒᏛㄒᙡᏛ⩦ ᩥἲ⌮ㄽࢆⱥㄒᩍ⫱ά⏝ࡿࡍ㸦2㸧ࠖࠗ 㜰ᩍ⫱Ꮫ⣖せ .࠘ 

63-74. 

እᅜㄒᏛ⩦࡛ࡢどぬሗࡢຠᯝ

ࡵࡌࡣ

ㄒ⩏࣐࣮࢟ࢫ࣭ࢪ࣮࣓ࣉࢱࢺࣟࣉࡢ

どぬሗࡿࡅຓࢆᙧᡂ࣐࣮࢟ࢫ࣭ࢪ࣮࣓
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⤖ᯝ

ࡵࡲ

ཧ⪃ᩥ⊩

 

 ຠᯝࡢࢡࢵࣂࢻ࣮ࣇᩍᖌࡿࡅ࠾ࢢࣥࢸࣛ

㸫ෙモ↔Ⅼ࡚࡚࠶ࢆ㸫 
 

༨㒊 ᫀⶶ㸦㛗ᒸᕤᴗ㧗➼ᑓ㛛Ꮫᰯ㸧 
 

 㸪ᩥἲᣦᑟ㸪ෙモ㸪ῧ๐ࢡࢵࣂࢻ࣮ࣇ㸪ࢢࣥࢸࣛ 㸸ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
㸪e-mailࡶᬑཬࡢࢺࢵࢿ࣮ࢱࣥ ࢸ㸪ⱥㄒࣛྠࢀࡑࠋࡿ࠸࡚ࡁ࡚ࡗࡲ㧗ࡀᏑᅾ౯್ࡢ

㸪English Expressionࡣ࡚࠸࠾㧗ᰯẁ㝵ࡢ⛬㸪᪂ᩍ⫱ㄢ࡚ࡋࡑࠋࡿ࠸࡚ࡁ࡚ࡗ࡞ࡃ㧗ࡶ┠ὀࡢࢢࣥ
ఝᩍ⛉᭩ࡢࢢࣥࢸࣛࡢ⛬㸪ᪧㄢࡤࡏ㏻ࢆ┠ᐃᩍ⛉᭩ᩘ᳨ࡢ┠⛉ࡢࡇࠋࡓࢀࡲ⏕ࡀ┠⛉࠺࠸

 ࠋ࠺ࢁࡔࡢࡿ࠸࡚ࡗࡇ㉳ࡀኚࡣ࡚࠸ࡘᣦᑟἲࡢࡑ㸪࡚ࡉࠋࡿࢃࡀࡇࡿ࠸࡚
 
2. ⫼ᬒ┠ⓗ 
ᮏ◊✲ࡢ┠ⓗࡣ㸪Ꮫ⩦⪅ࡀ᭩ࡓ࠸ⱥసᩥᑐ࠺⾜࡚ࡋᩍᖌᩥࡢࡽἲಟṇࢡࢵࣂࢻ࣮ࣇ㸦ෙモ㸧ࡣ㸪

Ꮫ⩦⪅ࢡࢵࣂࢻ࣮ࣇࡢ⌮ゎᗘࡢࡑ࡚ࡗࡼຠᯝ㐪᳨ࢆࡢࡿ࠶ࡀ࠸ドࠋࡿ࠶࡛ࡇࡿࡍTruscott
㸦1996㸧ࡀ㸪ࠕᏛ⩦⪅ࢢࣥࢸࣛࡢάືᩥࡢἲಟṇࡣࢡࢵࣂࢻ࣮ࣇ㸪ຠᯝࡃ࡞ࡣ࡛ࡅࡔ࠸࡞ࡀ㸪ࡴ

ࡘຠᯝࡢࢡࢵࣂࢻ࣮ࣇἲಟṇᩥࡿࡍᑐࢢࣥࢸࣛࡢ⪅⩦௨᮶㸪Ꮫ࡚ࡋᙇࠖࡿ࠶᭷ᐖ࡛ࢁࡋ

࣮ࣇࡀ⪅⩦㸪Ꮫࡣ࡚࠸࠾✲◊⾜ඛࡢࡃከࠋ(Ferris, 2004)ࡿ࠸࡚࠸⥆ࡀ㆟ㄽࡶ࡚࠸࠾㸪ᑓ㛛⣬ࡣ࡚࠸

ࡢ⪅⩦㸪Ꮫࡋࡋࠋࡿ࠸ぢ࡚ࢆ࠸࡞࠸࡚ࡋࡇ㉳ࢆ࣮࢚ࣛసᩥ࡛ࡢ㸪ḟࡀ࣮࢚ࣛࡓࢀࡉᣦ࡛ࢡࢵࣂࢻ

⩦Ꮫࡓࡋཧຍ✲◊ࡢࢀࡒࢀࡑ㸪࡛ࡢ࠺㐪࡚ࡗࡼἲຊᩥࡢ⪅⩦Ꮫࡢࡑ㸪ࡣゎᗘ⌮ࡢࢡࢵࣂࢻ࣮ࣇ

ࡿ࠸࡚ㄪ࡛ࡲࡇࡑ㸪ࡀࡿࢀࢃᛮࡿ࠶࡛↛ᙜ࡚ࡁฟ࡚ࡀ࠸㐪ࡶຠᯝࡢࡑ㸪ࡤ࠼㐪ࡀࣝ࣋ἲࣞᩥࡢ⪅

࡚ࡋ⏝ࢆ㸪㉁ၥ⣬ࢆゎᗘ⌮ࡢᚋ┤ࡓࡅཷࢆࢡࢵࣂࢻ࣮ࣇࡣ࡛✲◊㸪ᮏ࡛ࡇࡑࠋ࠸࡞ࢇࡣ✲◊

 ࠋࡿࡍド᳨ࢆࡢࡿฟࡀᕪࡾㄗࡢసᩥ୰࡛ࡃ᭩㸪ᚋ᪥࡚ࡗࡼ␗ᕪࡢࡑ㸪ࡾ 
 
3. ᡭ㡰 
3.1 ཧຍ⪅ 
ཧຍ⪅ࡣ㸪㛵ᮾ⏥ಙ㉺ᆅ᪉ࡿ࠶㧗➼ᑓ㛛Ꮫᰯᡤᒓࡿࡍ㸰ᖺ⏕㸱࡛ࢫࣛࢡ㸪࣭ࢺࢫࢸࣞࣉ㉁ၥ⣬࣭

ࢸ TOEIC Bridgeࡢ⪅ཧຍࡢᅇࠋࡓࡗ࡞㇟ᑐࡢศᯒࡀࡳࡢసᩥࡢ⪅ࡓࡋཧຍ࡚ࡍࡢࢺࢫࢸࢺࢫ࣏
㸪108.0ࡣ㸫ࢥࢫᖹᆒࡢࢺࢫ  ࠋࡓࡗ࠶࡛
 
3.2 ᡭ㡰 
ࡳࡢ࣮࢚ࣛࡢ㸪ෙモࡣࣉࢱࡢࢡࢵࣂࢻ࣮ࣇࠋࡓ࠸᭩ࢆⱥసᩥ࡚ࡋࢺࢫࢸࣞࣉࡣ⪅㸪ཧຍࡎࡲ

ୗ⥺ࢆᘬࡁ㸪ࡢࡑୗṇ⟅࡛ࡢࡶࡍ♧ࢆ㸪┤᥋ࡓࡲࠋࡿ࠶࡛ࢡࢵࣂࢻ࣮ࣇ㸪ෆᐜࡣࢺ࣓ࣥࢥࡢ࡞

ࡽࢺࢫࢸࣞࣉࠋࡓࡗ࡞ࢃ⾜ 1 㐌㛫ᚋ㸪ⱥసᩥࢆ㏉༷ྠࡿࡍ㉁ၥ⣬ࡶ㓄ᕸࡋ㸪ࡢࡑ⌮ゎᗘࢆ

㉁ၥ⣬グධࡢࡑࠋࡓࡗࡽࡶ࡚ࡋ㉁ၥ⣬ࡢᅇ⟅ࡽ㸪ࡀࢡࢵࣂࢻ࣮ࣇ⌮ゎ࡛ࣉ࣮ࣝࢢࡓࡁ㸦GY㸧ࡑ

ࡽࢺࢫࢸࣞࣉ㸪࡚ࡋࡑࠋࡓࡅศ㸦GN㸧ࣉ࣮ࣝࢢ࠸࡞࡛࠺ 5 㐌㛫ᚋࢺࢫࢸࢺࢫ࣏㸦᪂つࡢసᩥ㸧ࢆ

ᐇࠋࡓࡋ 
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4. ⤖ᯝ 
ᅇࡢᐇ㦂⤖ᯝࢆ㸪㉁ၥ⣬࡛ࡀࢡࢵࣂࢻ࣮ࣇ⌮ゎ࡛ࣉ࣮ࣝࢢࡓࡁ㸦GY㸧ࣉ࣮ࣝࢢ࠸࡞࡛࠺ࡑ㸦GN㸧

 ࠋ㸦⾲㸯㸧ࡓࡳ࡚ࡵࡲ࠺ࡼࡢୗグࢆᩘ࣮࢚ࣛࡢࢀࡒࢀࡑ㸪࡚ࡅศ
 
⾲㸯� ゎ⟅ู࣮࢚ࣛࣉ࣮ࣝࢢ  ᩘ

 
 
 
 

 
 㸦GY:N=23, GN:N=8㸧ࢺࢫࢸࣜࣉ
 㸦GY:N=12, GN:N=8㸧ࢺࢫࢸࢺࢫ࣏
㸪ࡶேᩘ⮬యࡢࡑ㸪ࡓࡲࠋࡿ࠸࡚ࡋῶᑡ㢧ⴭ࡚࠸࠾ࢺࢫࢸࢺࢫ࣏㸪ࡣᩘ࣮࢚ࣛࡢ㸦GY㸧ࣉ࣮ࣝࢢ

㸦23ࡿ࠸࡚ࡋῶ༙ࡑࡼ࠾ࡣࢺࢫࢸࢺࢫ࣏ 12㸧ࣉ࣮ࣝࢢࠋ㸦GN㸧ࡣᩘ࣮࢚ࣛࡢ㸪ࢺࢫࢸࢺࢫ࣏

ኚࡃࡣ࡚ࡅࢺࢫࢸࢺࢫ࣏ࡽࢺࢫࢸࣜࣉ㸪ࡣேᩘ⮬యࡢࡑ㸪ࡋࡋࠋࡿ࠸࡚ࡋῶᑡ࡚࠸࠾

㸦8࠸࡞ࡀ 8㸧ࠋ 
�

 ࡵࡲ .5
ᅇࡢᐇ㦂࡛ࡣ㸪ṇ⟅ࡍ♧ࢆ┤᥋ࡶ࠼ࡉ࡚࠸࠾ࢡࢵࣂࢻ࣮ࣇ㸪ࢆࢡࢵࣂࢻ࣮ࣇࡓࢀࡽ࠼Ꮫ⩦

ࡀ⪅㸪ཧຍࡔࡓࠋࡓࡁㄆ࡛☜ࡀࡇࡿࡃฟ࡚ࡀᕪࡶຠᯝࡢࡑ㸪࡚ࡗࡼᕪࡢ࠺ࡿࡁゎ࡛⌮ࡀ⪅

ᑡࡵࡓ࠸࡞㝈ᐃⓗ࡛ࠋࡿ࠶�

 
ཧ⪃ᩥ⊩ 
Ferris, D. R. (2004). The “grammar correction” debate in L2 writing: Where are we, and where do we go from here? 

(and what do we do in the meantime…?) Journal of Second Language Writing, 13, 49–62. 
Truscott, J. (1996). The case against grammar correction in L2 writing classes. Language Learning, 46(2), 327–369. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

ῶᑡ⋡㸦%㸧 ࢺࢫࢸࢺࢫ࣏ ࢺࢫࢸࣜࣉ 

GY 32 14 43.7 
GN 16 11 68.7 

ຠᯝࡢࢡࢵࣂࢻ࣮ࣇᩍᖌࡿࡅ࠾ࢢࣥࢸࣛ

㸫ෙモ↔Ⅼ࡚࡚࠶ࢆ㸫

ࡵࡌࡣ

⫼ᬒ┠ⓗ

ᡭ㡰
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࡚ࡗࡓ࠶ࡿࡵ㐍ࢆ✲◊ࡓ࠸⏝ࢆ࣓ࣛ࢝࢜ࢹࣅ

ࡾࢃ⤊

ཧ⪃ᩥ⊩

 

ⱥㄒᩍ⫱ࡢ࢜ࢹࣅࡿࡅ࠾ຠᯝⓗά⏝ 
 

ᒸ⏣ 㟹Ꮚ㸦ΎἨዪᏊᏛ 㠀ᖖㅮᖌ㸧 
 

 ࢢࣥࣜࢹᕫࣔ⮬࢜ࢹࣅ㸪ⱥㄒᩍ⫱㸪┬ᐹ㸪ほᐹᏛ⩦㸪࢜ࢹࣅ 㸸ࢻ࣮࣮࣡࢟
 
 ࡵࡌࡣ .1
⌧ᅾࠊእᅜㄒᩍ⫱࡚࠸࠾Ꮫ⩦⪅どぬⓗ࣭⫈ぬⓗ࡞ሗࢆᥦ౪ࢆࡇࡿࡍ┠ⓗࢹࣅࣝࢱࢪࢹࡓࡋ

࠾እᅜㄒᤵᴗࠊࡿࡼShrosbree㸦2008㸧ࠋࡿ࠸࡛ࢇ㐍ࡀ⏝άࡢ㸧ࠋ࠺࠸ࠖ࢜ࢹࣅࠕࠊᫎീ㸦௨ୗ࢜

࡞ࣥࣙࢩ࣮ࢸࣥࢮࣞࣉ࣮ࣝࣛ࢜ࡸࢺࢵ࢟ࢫࡢ⪅⩦እᅜㄒᏛ࡚࠸࠾㸦1㸧ᩍᐊࠊࡣⓗ┠ࡢ⏝ά࢜ࢹࣅࡿࡅ

ࡓࡋᙳࡀᩍᖌ࡚ࡋ㸦2㸧ᩍᮦࠊࡿࡍホ౯ࡀ⪅⩦Ꮫࡸᩍᖌࢆ࢜ࢹࣅࡢࡑࠊࡋᙳࢆࢫ࣐࣮࢛ࣥࣇࣃࡢ

ᩍᐊ࡛ᩍᖌࢆᫎീࡢࡑࠊࡋᙳࡀ⪅⩦Ꮫࢆ࡞ࢺࢡ࢙ࢪࣟࣉࡢ㸦3㸧ᩍᐊእࠊࡿࡍ⫈どࡀ⪅⩦Ꮫࢆ࢜ࢹࣅ

ࡢࡇࡣ࡛✏ᮏࠋࡿ࠶࡛ࡇࡿࡏぢ⪅⩦Ꮫࡢࡸ 3 1ࠊࡕ࠺ࡢࡘ ⓗ┠ࢆᙳ࣭ホ౯ࡿࡼ࢜ࢹࣅࡢ┠ࡘ

 ࠋࡿࡍࡇࡿࡍド᳨࡚࠸ࡘຠᯝά⏝ࡢࡑࠊࡁ⨨ࢆ║ά⏝᪉ἲࡓࡋ
 

2. ព⩏ 
እᅜㄒᏛ⩦࢜ࢹࣅࠊ࡚࠸࠾ά⏝ࡀ⮬ᕫ┬ᐹຊ࣭⮬ᚊⓗᏛ⩦⬟ຊୖྥࡢ᭷ຠ࡛ࢆࡇࡿ࠶᫂☜࡛

ࡿࢀࡽᚓࡀᡂᯝ࠺࠸ୖྥࡢຊ⬟ࡓࡋ㛵㐃⯡ࢫ࣐࣮࢛ࣥࣇࣃࡃ࡞࡛ࡅࡔゝㄒ⬟ຊࡢ⪅⩦Ꮫࠊࡤࢀࡁ

ウ᳨ࢆ⏝ά࢜ࢹࣅࡿࡼ⪅⩦ㄒᏛࣥ࣌ࢫࠊࡣCastañeda and Rodríguez-González㸦2011㸧ࠋࡿࢀࡽ࠼⪄

ࠋࡿ࠸࡚ࡋࡽ᫂ࢆࡇࡓࡗసࢆࡅࡗࡁࡃẼ࡙ᡤ▷㛗ᡤࡢຊ⬟ࢢ࣮ࣥ࢟ࣆࢫࡢ⪅⩦Ꮫࠊᯝ⤖ࡓࡋ

⮬ࡸほᐹຊࡿࡍᑐே࡚ࡗࡼࡇࡿࡍᕫホ౯⮬ࠊࡋᐹ┬ࢆࢫ࣐࣮࢛ࣥࣇࣃࡢࡽ⮬ࡀ⪅⩦Ꮫࠊࡣࢀࡇ

㌟ᑐࡿࡍẼ࡙ಁࢆࡁ㐍ࠋࡿࢀࡽ࠼⪄ࡿࡍTochon㸦2008㸧࡛࢜ࢹࣅࠊࡣᙳࡇࡿࡍ⮬యື⾜ࡀᑐ

⾜ࡢḟࡢࡽᙼࠊࡃ࡞࡛ࡅࡔࡿࡏࡉゎ⌮ࢆ㊶ᐇࡢࡽᙼ࡚ࡋᑐ⪅ࡿ࠸࡚ࡋࢆື⾜ࡢࡑࠊࡵ㧗ࢆࡁẼ࡙ࡿࡍ

ࡑࡽᙳࡿࡼ࢜ࢹࣅ࡚ࡗ⪅⩦እᅜㄒᏛࠊ࡚ࡗࡀࡓࡋࠋ㸦p. 426㸧ࡿ࠸࡚ࡋᣦࡿࡏࡉᨵၿࢆື

࡛⛬㐣࡞ྍḞࡢࡿࡏࡉୖྥࢆᛮ⪃⬟ຊ࡞ᢈุⓗࡿࡍᑐ⪅ࡸᕫ⮬ࠊࡀ࡚ࡍࡢ࡛ࡲど⫈࣭ศᯒࡢ

 ࠋࡿࢀࡽ࠼⪄ࡿ࠶
 
3. ඛ⾜◊✲ 

 
ᅗ㸯�  ࡢ⏝ᩍ⫱ⓗάࡢᫎീ࢜ࢹࣅ

䝡䝕䜸⮬ᕫ䝰䝕䝸䞁䜾
䠄video self modeling: VSM䠅

䛒䜛≉ᐃ䛾ᢏ⬟䜢⩦ᚓ䛩䜛䛯䜑䛻ᑐ㇟⪅⮬䜙䛜䝰䝕䝹䛸䛺䛳䛯䝡䝕䜸䜢ほᐹ䛧䚸䛣䛖䛩䜜䜀䛷䛝䜛䜘䛖

䛻䛺䜛䛷䛒䜝䛖䛸䛔䛖⪃䛘䜢ᙉ䛩䜛䛣䛸䛻䜘䛳䛶Ꮫ⩦䛩䜛᪉ἲ䠄Dowrick, 1999䠅

ᩍဨ㣴ᡂ

ᐇ⩦⏕䛜⮬㌟䛾ᣦᑟ᪉ἲ䜢▷ᮇ㛫䛷ྥୖ䛥䛫䜛┠ⓗ䠄Tochon, 2008䠅䛛䜙䚸ᣦᑟ᪉ἲ䛾┬ᐹ䞉ᤵᴗ䛻ᑐ

䛩䜛ほᐹຊ䜢⫱ᡂ䛩䜛┠ⓗ䠄Orlova, 2009; Hamilton, 2012䛺䛹䠅䛻ኚᐜ

䠡䠯䠨

ESL䛻䛚䛡䜛VSM䛜ⱥㄒ⬟ຊ䛰䛡䛷䛺䛟䚸Ꮫຊయ䛾ྥୖ䛻䛴䛺䛜䜛ྍ⬟ᛶ䠄Ortiz, et al. 2012䠗 Boisvert
& Rao, 2014䠅

䠡䠢䠨

᪥ᮏேⱥㄒᏛ⩦⪅䛻䜘䜛䜸䞊䝷䝹䝥䝺䝊䞁䝔䞊䝅䝵䞁䛾䝡䝕䜸ᙳ䞉ど⫈䛻䜘䜛ゝㄒᢏ⾡䞉䝥䝺䝊䞁䝔䞊

䝅䝵䞁ᢏ⾡䛾Ⓨ㐩䠄Okada, 2011, 2012, 2013; Okada, Sawaumi & Ito, 2014䠅

䝡
䝕
䜸
ᫎ
ീ
䛾
ᩍ
⫱
ⓗ
ά
⏝
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ࡗࡓ࠶ࡿࡵ㐍ࢆ✲◊ࡓ࠸⏝ࢆ࣓ࣛ࢝࢜ࢹࣅ .4  ࡚
ᩍဨᐇ⩦ࡸእᅜㄒᤵᴗ࡛ᙳࡢ࢜ࢹࣅࡓࢀࡉど⫈ࡿࡼຠᯝ᳨ࡀドࡢࡑࠊࡎࡽࢃࡶࡿ࠸࡚ࢀࡉ

ᫎീࡀᐇ㝿࡞࠺ࡼࡢ㐣⛬ࢆ⤒࡚ᙳࡾࡲ࠶࡚࠸ࡘࡿ࠸࡚ࢀࡉ㆟ㄽࡀ㐍࠺ࡼ࠸࡞࠸࡛ࢇぢཷࡅ

 ࠋࡓࡵࡲ௨ୗࢆⅬࡁࡍ㐣⛬࡛ὀពࡿࡍᙳ࡚ࡗࢆ࣓ࣛ࢝࢜ࢹࣅࠋࡿࢀࡽ
 ᛶࡢࣥࢥࢯࣃ࣓ࣛ࢝࢜ࢹࣅ 
 ∦ᡭᣢ୕࣓ࣛ࢝ࡕ⬮࣓࢝࢜ࢹࣅࡁ  ࣛ
 ᙳྠࡿࡼ࣓ࣛ࢝࢜ࢹࣅࡢᩘ「 
 ⥅⥆ⓗ࢜ࢹࣅ࡞ᙳ࣭ど⫈ 

 
 ࡾࢃ⤊ .5
ᩍ⫱ᐇ⩦ࡸእᅜㄒᤵᴗ࡚࠸࠾Ꮫ⩦⪅࢜ࢹࣅࢆᙳࡢࡑࠊࡋᫎീࢆほᐹ࣭ศᯒࡽࡇࡿࡍᵝྍ࡞ࠎ

⬟ᛶࡀ࡛᫂࢜ࢹࣅࠋࡿ࡞ࡽ㐣ཤࢆࡾ㏉ࠊࡣࡇࡿ㐣ཤࡢᐇࡅཷࡲࡲࡢࡑࢆධࠊࡃ࡞ࡣ࡛ࡅࡔࡿࢀ

⪅ࡸ⮬ศ⮬㌟ᑐ࡚ࡋ᪂࡞ࡓẼ࡙ࠋࡿࢀࡃ࡚ࡋࡽࡓࡶࢆࡁேࡣேࢆほᐹ࡚ࡋ┿ఝ࡚ࡗࡼࡇࡿ⮬

ᙳ㡪ື⾜ࡢࡽ⮬࡚ࡗࡼࡇࡿࡍほᐹࢆ㌟⮬࡛࢜ࢹࣅࠊࡾ࡞⬟ྍࡀࡇࡿ࠼ኚᐃⓗ⫯ࢆື⾜ࡢࡽ

࠸࡚ࢀࡽࡵồࡀᡂ⫱ࡢຊ⬟ࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡿࡼⱥㄒࡢ᪥ᮏேࠋࡿ࠸࡚ࢀࡽ▱ࡃᗈࡣࡇࡍࡰཬࢆ

⩏᭷ពࡣࡇࡿࡍ⏝άᩍ⫱ⓗࢆ࢜ࢹࣅ࠺ࡼࡢࡇࠊࡵࡓࡍᣦ┠ࢆୖྥࡢⱥㄒ⬟ຊࡢ⪅⩦Ꮫࠊࡿ

ᩍࡢ࢜ࢹࣅࠊ୰࡛ࡢ⫱ⱥㄒᩍࡿࡅ࠾୰➼ᩍ⫱ẁ㝵➼ึࠊࡃ࡞࡛ࡅࡔ⫱㧗➼ᩍࠊᚋࠋࡿࢀࡽ࠼⪄ࡔ

⫱ⓗά⏝㛵ࡿࡍᐇドⓗ◊✲ࡍࡲࡍࡲࡀ㐍ࢆࡇࡴᮇᚅࠋ࠸ࡓࡋ 
 
ཧ⪃ᩥ⊩ 
Boisvert, P., & Rao, K. (2014). Video self-modeling for English language learners. TESOL Journal, 1-23. 

doi:10.1002/tesj.135 
Castañeda, M., & Rodríguez-González, E. (2011). L2 Speaking self-ability perceptions through multiple video speech 

drafts. Hispania, 94 (3), 483-501. Retrieve from http://www.jstor.org/stable/23032122 
Dowrick, P. W. (1999). A review of self modeling and related interventions. Applied and Preventive Psychology, 8, 23-

39. doi:10.1016/S0962 -1849(99)80009-2 
Hamilton, E. R. (2012). Video as a Metaphorical Eye: Images of Positionality, Pedagogy, and Practice. College 

Teaching, 60(1), 10-16. doi: 10.1080 /87567555.2011.604803 
Okada, Y. (2011). Reflecting on students’ videotaped presentations. Journal of Teaching English, 20, 41–54. 
Okada, Y. (2012). Video feedback comparison with EFL students. Studies in Language Education, 4, 17–33. 
Okada, Y. (2013). EFL learners’ positive perceptions with regard to reviewing their classroom performance. 

Proceedings of the 18th Pan-Pacific Association of Applied Linguistics Conference. 2 pages. 
Okada, Y., Sawaumi, T., & Ito, T. (2014). Different effects of sample performance observation between high and low 

level English learners. The 6th Centre for Language Studies International Conference Proceedings, 394-413. 
Retrieved from http://www.fas.nus.edu.sg/cls/CLaSIC/clasic2014 /Proceedings/okada _yasuko.pdf 

Orlova, N. (2009). Video recording as a stimulus for reflection in pre-service EFL teacher training. English Teacher 
Forum, 2, 30-35. Retrieved from ERIC database. (EJ923452) 

Ortiz, J., Burlingame, C., Onuegbulem, C., Yoshikawa, K., & Rojas, E. (2012). The use of video self-modeling with 
English language learners: Implications for success, Psychology in the Schools, 49(1), 23-29. doi: 10.1002 /pits.20615 

Shrosbree, M. (2008). Digital Video in the Language Classroom. The JALT CALL Journal, 4(1), 75-84. 
Tochon, F. (2008). A Brief History of Video Feedback and its Role in Foreign Language Education. CALICO Journal, 

25(3), 420-435. Retrieved from https://calico.org/html/article_709.pdf 
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ཧ⪃ᩥ⊩

 

᪥ᮏேⱥㄒᏛ⩦⪅ࡢㄒ⏝ㄽⓗព㆑ྥୖࢆᨭࡿࡍ 

 ᩍᮦࣥࣙࢩ࣮࣓ࢽ
 

⏣୰ ὒஓ㸦ᾏᏛᅬᏛ㸧 

ᮌ ᕹ㸦ᾏᏛᅬᏛ Ꮫ㝔⏕㸧 

ᰴᘧ♫ VERSION2 

 

 ࢹ㸸 ㄒ⏝ㄽⓗ⬟ຊ㸪ㄒ⏝ㄽⓗព㆑㸪ᐃᆺ⾲⌧㸪࣓ࢻ࣮࣮࣡࢟

 

 ࡵࡌࡣ .1
ᮏ◊✲࡛ࡣ㸪≉ᐃࡢⓎヰ⾜Ⅽ≉ᚩⓗ࡞ㄒ⏝ㄽⓗᐃᆺ⾲⌧ (pragmatic routine) ࡢᙺὀ┠ࡋ㸪᪥ᮏ

ேⱥㄒᏛ⩦⪅ࡢㄒ⏝ㄽⓗព㆑ྥୖࢆᨭ㸪ㄒ⏝ㄽⓗ⬟ຊࡢⓎ㐩㈉⊩ࣥࣙࢩ࣮࣓ࢽࡢࡵࡓࡿࡍᩍᮦࢆ

ไసࠋࡓࡋᮏ✏࡛ࡣ㸪ᩍᮦไసࡢ◊✲⫼ᬒ㸪┠ⓗ㸪ไసࡢ㐣⛬⤖ᯝ࡚࠸ࡘሗ࿌ࠋࡿࡍ 

 

2. ◊✲⫼ᬒ 
2.1 ㄒ⏝ㄽⓗ⬟ຊ 
Ⓨヰࡢୖࣥࣙࢩ࣮ࢣࢽ࣑ࣗࢥࡢᶵ⬟ࡢࡑࡸゝㄒ⏝♫࡛ࡢ≉ᚩ㛵ࡿࢃ▱㆑࡛ࡿ࠶ㄒ⏝ㄽⓗ▱㆑ࡣ㸪

ㄒᙡ࣭ᩥἲᩥࡸ❶ᵓᡂ㛵ࡿࢃᵓᡂⓗ▱㆑୪ࡧ㸪ゝㄒ▱㆑ࢆᵓᡂࡿࡍ㔜せ࡞せ⣲࡛ࡿ࠶ (Bachman & 

Palmer, 2010)୍ࠋ ᪉㸪➨ゝㄒᏛ⩦⪅ᩥࡀἲⓗ▱㆑ࢆⓎ㐩ࡿࡏࡉ㐣⛬࡛㸪ㄒ⏝ㄽⓗ▱㆑ࡢⓎ㐩ࡁ⨨ࢆཤࡾ

ࡿࢀࡽ㝈ࡀ᥋ゐ㔞ࡢ㸪┠ᶆゝㄒࡵࡓࡢࡑࠋࡿ࠸࡚ࢀࡉᣦࡶ࡛ࡲࢀࡇࡣࡇࡿ࠶ࡀഴྥ࠺ࡲࡋ࡚ࡋ

እᅜㄒᏛ⩦⎔ቃࡣ࡚࠸࠾㸪ㄒ⏝ㄽⓗ⬟ຊࡢ⫱ᡂ୍ᐃࡢᩍ⫱ⓗ㓄៖ࡀồࠋࡿࢀࡽࡵ 

 
2.2 ㄒ⏝ㄽⓗᐃᆺ⾲⌧ 
� ᐃᆺ⾲⌧(formulaic sequence)ࡣ㸪ࠕ㐃⥆ⓗ࡛ࢀ࠶㠀㐃⥆ⓗ࡛ࡿ࠸࡚ࢀࡽ࡚❧ࡳ⤌ࡵࡌࡽ࠶ ,ࢀ࠶㸪ࡲ

ࡗࡼἲᩥ ,ࡾ࠶࡛ࡾࡀ࡞ࡘࡿࡼせ⣲ࡘᣢࢆពࡢࡸ㸪ㄒࡿࢀࢃᛮ࠺ࡼࡿ࠸࡚ࢀࡽ࡚❧ࡳ⤌ࡣࡓ

࡚⏕ᡂ, ศᯒ࡚ࡋࡾࡲࡲࡢࡘࡦ ,ࡶࡾࡼ࠺࠸ࡢࡶࡿࢀࡉグ᠈㈓ⶶࢀࡉ, ゝㄒ⏝ࡢ㝿㉳

ࡢࡶࡿࢀࡉ (ࠖWray, 2002)ᐃ⩏ࠋࡿࢀࡉᐃᆺ⾲⌧ࡣ㸪ヰࡋゝⴥ50~30ࡢ%௨ୖࢆ༨ࡾ࠾࡚ࢀࡉࡿࡵ(Foster, 

2001)㸪ࡢࡑ▱㆑ࡣ㐺ษ࡞ゝㄒ⏝ྍḞ࡛ࡿ࠶ゝࡿ࠸࡚ࢀࢃ (Schmitt & Carter, 2004)ࠋᐃᆺ⾲⌧ࡢ

୰࡛ࡶ㸪ࠕ(a)ᑡࡶࡃ࡞㸰ࡘ௨ୖࡢᙧែ⣲ࡽᡂࡾ㸪(b)㡢㡩ⓗࡿ࠶ࡀࡾࡲࡲ㸪ࡾࡲࡘὶᬸࡽࡵࡓ

㸪(d)≧ἣ౫Ꮡⓗ࡛㸪(e)㸦ヰ⪅㸧ඹྠయ࡛ᗈࢀࡽ࠸⏝ᙧᘧ࡛ࡌྠࡶࡘ࠸㸪ࡋ㏉ࡾ⧞㸪(c)ࢀࡉ㡢ኌࡃ࡞࠸

ᐃࠋ(Bardovi-Harlig, 2012, p. 208)ࡿࢀࡉ㸪ㄒ⏝ㄽⓗᐃᆺ⾲⌧(pragmatic routine)ࡣࡢࡶࡿ࠸࡚ࢀࡉ⏝ࡃ

ᆺ⾲⌧㸪ㄒ⏝ㄽⓗᐃᆺ⾲⌧ࡣゝㄒ⏝ࡢ㐺ษࡉᙳ㡪ࢆ୍ࡿ࠼᪉࡛㸪㠀ẕㄒヰ⪅࡚ࡗ㸪ࡢࡑ࠸

ᣦࡢ࠸࡞ࡣヂ࡛ࡿࡁᚓ࡛⩦࡚ࡗ࠸ࡽࡓࡋᅾᮇ㛫ᶆゝㄒ⎔ቃ┠ࡃ㸪㛗ࡃ࡞ࡣᐜ࡛᫆ࡣࡋ࡞ࡇ

㸪ㄒ⏝ㄽⓗᐃࡣࡵࡓࡢⓎ㐩ࡢㄒ⏝ㄽⓗ⬟ຊࡢ⪅⩦㸪Ꮫࡵࡓࡢࡑࠋ(Bardovi-Harlig & Bastos, 2011)ࡿ࠶ࡶ

ᆺ⾲⌧ࡢᩍ⫱୍ࡀᐃࡢᙺࢆᯝࡢࡶࡍࡓᮇᚅࠋࡿࢀࡉᮏ◊✲ࡣ㸪ㄒ⏝ㄽⓗᐃᆺ⾲⌧࡚࠸⏝ࢆㄒ⏝ㄽⓗ

ព㆑(pragmatic awareness)㸪ࡣ࡚࠸ࡦㄒ⏝ㄽⓗ⬟ຊࡢⓎ㐩ࢆᨭࢆࡇࡿࡍ┠ⓗࠋࡿࡍ 

 

 ไసࡢᩍᮦࣥࣙࢩ࣮࣓ࢽ .3
ᮏ◊✲࡛ࡣ㸪≧ἣ౫Ꮡⓗ࡞ㄒ⏝ㄽⓗᐃᆺ⾲⌧ࡾࡼࢆຠᯝⓗᥦ♧ࡿࡍ᪉ἲືࣥࣙࢩ࣮࣓ࢽ࡚ࡋ⏬

࠶Ⅽ࡛⾜ࡍ⬣ࢆࢫ࢙ࣇࡢ✲◊ࢫࢿࢺ࣏ࣛ㸪ࡣᩍᮦࠋࡓࡋࡇࡿࡍไసࢆ㸪ᩍᮦࡋ┠ὀᙺࡢ
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ࡿ 3 㸧ࢫࢿࢺ࣏࣭ࣛࣈࢸ࢞ࢿ㸪ࢫࢿࢺ࣏࣭ࣛࣈࢸࢪ࣏㸪࠺ゝࡲࡉࡽ࠶㸦࣮ࢪࢸࣛࢺࢫࡢࡘ

ࠋࡓࡋ࠸≻ࢆࡇࡿᅗࢆୖྥࡢㄒ⏝ㄽⓗព㆑ࡢ⪅⩦Ꮫ࡛ࡇࡿࡍ♧ᥦࢆ⌧⾲ㄒ⏝ㄽⓗᐃᆺࡽほⅬࡢ

ᩍᮦࡣ㸯ヰࡾࡓ࠶㸱㹼㸳ศ࡛㸪ィ㸳ヰࡽᡂࠋࡿ≀ㄒࡣ㸪ேබ࡛ࡿ࠶᪥ᮏேᏛ⏕(Eizo Hokkaido)㸪
࢝ࣜࣆࢺ࢚ࡢࢺࢵࢥࢫ࣐ࡿࡅຓࢆ㸪ேබ࡚ࡋᑐࡾㄒ⏝ㄽⓗㄗ࡞ࠎᵝࡿࡍ㦂⤒ᮇᅾ୰▷ࢲࢼ࢝ࡀ

㸱⩚(Negpo, Pospo, Boldy)ࡀㄒ⏝ㄽⓗᐃᆺ⾲⌧ࢆ࣮ࢪࢸࣛࢺࢫࡴྵࢆᥦ♧ࡋ㸪ேබࡀኻᩋࡓࡋሙ㠃ࢆ

㔜ࡢ⩦Ꮫ࡚ࡋⅭ⾜ࡍ⬣ࢆࢫ࢙ࣇ㸪ࡣⓎヰ⾜Ⅽࡿ࠸࡚ࡗᢅࡾྲྀ࡚ࡋࠋࡿ࠸࡚ࡗ࡞ᵓᡂࡿࡍ₇

せᗘࡶ㧗࠸ᥦ࣭ ᣍᚅ࣭ ࡛ࠖ(refusal) ࡾ᩿ࠕࡿࡍᑐฟࡋ⏦  ,㸪ඛ⾜◊✲ (Beebeࡾࡓᙜ➹ᇳࡢᮏ⬮ࠋࡿ࠶
Takahashi, & Uliss-Weltz, 1990) ࣮ࢪࢸࣛࢺࢫࡢࡾ᩿ࡢศ㢮ࡶࢆ┤᥋ⓗ᩿ࡾ(direct)㸪㛫᥋ⓗ᩿ࡾ

(indirect)㸪᩿ ࠋࡓࡋࡇࡿࡆୖࡾྲྀࢆ⌧⾲ᐃᆺ࡞ᚩⓗ≉ࢀࡒࢀࡑࡢຓᡭẁ(adjunct to refusals)⿵ࡢࡾ

ᮏᩍᮦᅗ㸯ࠋࡍ♧ࢆ⌧⾲ㄒ⏝ㄽⓗᐃᆺࡢᮏᩍᮦ࡛ࡓ࠸ᇶ࡙ศ㢮࣮ࢪࢸࣛࢺࢫࡢࡾ㸪᩿㸯⾲࡚ࡋ

ࢫⓎヰ⾜Ⅽேබࡀࢺࢵࢥࢫ࣐㸪ࡣ㸪ᮏᩍᮦ࡛ࡢࠖࡾ᩿ࠕࠋࡍ♧ࢆ㠃⏬ࡢRewind & Replayࠖࠕ

 ࠋࡿ࠸࡚ࡋ┠Ꮫ⩦㡯ࡶ⌧⾲ࡿࢃ㛵ࠖᥦ(suggestion)ࠕࡢ㝿ࡿࡍ♧ᥦࢆ࣮ࢪࢸࣛࢺ
ᚋࡣ㸪ᮏᩍᮦࡓ࠸⏝ࢆᩍ⫱ⓗධ㛵ࡿࡍᐇド◊✲ࡶ࠺⾜ࢆ㸪ᮏᩍᮦ࣭⿵ຓᩍᮦ୍ࢆ⯡බ㛤

 ࠋࡿ࠶ணᐃ࡛ࡿࡍ
 

ᅗ 1. Rewind & Replay ⏬㠃 

⾲����

ㄒ⏝ㄽⓗᐃᆺ⾲⌧㸦᩿ࡾ㸧�

 ⌧⾲ศ㢮 ᐃᆺ࣮ࢪࢸࣛࢺࢫ
┤᥋ⓗ᩿ࡾ I can’t. / I won’t.  
㛫᥋ⓗ᩿ࡾ I wish I could … 

I don’t think I can …  
⿵ຓᡭẁ Sorry, but … 

Thanks for the invite, but … 
I’d love to, but … 
Ah … / Well … 
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The use of oral proficiency tests in the Japanese EFL context: 

Perceptions and Problems 
 

FUJII, Akiko (University of the Sacred Heart) 
WATANABE-KIM, Izumi (International Christian University) 

IINO, Atsushi (Hosei University) 
 

Keywords: language testing, formative assessment, speaking, learners’ perceptions 
 
1. Introduction 
     It is becoming increasingly common for language proficiency tests internationally and within Japan to 
incorporate a speaking component (Sato, 2013). Learners’ performance on speaking tests can have a huge impact on 
their future careers as well as on their self-esteem and motivation. For instance, high-stakes tests such as the TOEFL 
ibT and IELTS are often used to screen applicants to overseas graduate study programs or merit-based financial aid 
scholarships (e.g. Fullbright), and TEAP has been introduced as a means to screen college applicants to select private 
universities in Tokyo. Furthermore, it is also of current relevance to consider the role of tests for formative or 
learner-oriented purposes. Tests have the potential to play a key role in shaping learners’ further learning (Purpura & 
Turner, 2014). However, although established assessment measures are recognized as valid and reliable measures of 
oral proficiency, they are not without their weaknesses (Sato, 2013; Watanabe, 2000; Winke, 2013). In particular, 
much more work is needed in order to understand how such tests assess the oral proficiency of Japanese EFL 
learners. 
 
2. Research Goals 
     The goal of the current study was to investigate the problems Japanese EFL learners have on oral proficiency 
tests from the perspective of (1) language produced during the two types of oral proficiency tests (IELTS-based and 
TOEFL-based), (2) the relationship between learners’ test performance and self-assessment of their oral proficiency, 
and (3) learners’ perceptions about the different types of speaking assessments.  
 
3. Method 
3.1 Participants 
     Participants were 36 university students at a private women’s university in Tokyo. They were all English 
majors and their English language proficiency ranged from low-intermediate to high-intermediate.  
 
3.2 Materials & Procedure 
     Materials used for the current study included three types of speaking assessments and a questionnaire. The 
three types of speaking assessments included: (1) an oral proficiency interview test based on the IELTS model, (2) a 
recorded oral proficiency testing based on prompts following the TOEFL model, including integrated speaking 
questions, and (3) a self-assessment checklist to assess spoken interaction and production competence adapted from 
the Swiss version of the European Language Portfolio. Learners also completed questionnaires that elicited 
perceptions about the different assessment measures.  
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     The IELTS type interview tests were conducted individually with a native speaker or near-native speaker 
trained interviewer. The recorded speaking test following the TOEFL model was conducted in small groups. Each 
learner recorded responses into a voice recorder. The self-assessment and questionnaire were completed after the 
IELTS and TOEFL type speaking tests. Learners completed all three types of assessments and questionnaires within 
a time span of one month.  
      
4. Data Analysis & Results 
     The data for the current study consisted of language produced during two types of oral proficiency tests 
(IELTS-based and TOEFL-based), learners’ scores on the tests, learners’ self-assessments, and questionnaire 
responses. The oral proficiency tests were rated by two raters using official scoring guide rubrics. Overall, test results 
indicated general correlation between the two tests and self-assessment with some exceptions. In addition, learners’ 
production was limited in terms of content, particularly in the case of the TOEFL type test, which did not 
discriminate among the lower proficiency learners. Data analysis for the current study focused mainly on identifying 
the problems learners had with the speaking tests. Findings are described below. 
     With respect to the TOEFL-type test, almost all of the learners reported on the written questionnaire that 
comprehension of the oral input for the integrated question was the most difficult aspect of the speaking test. Several 
learners specified that they had trouble identifying the main points of the input texts. Some of the more advanced 
learners reported that even if they could understand the question, they still could not come up with a response. Many 
learners also mentioned that the time limit made the test difficult. With respect to test preparation, almost all of the 
learners responded that they needed training in listening comprehension. The second most common response 
referred to the need to study vocabulary. In contrast, learners’ perceptions about the IELTS-type test were mostly 
related directly to language production, specifically, the difficulty in expressing their ideas in English. Many learners 
mentioned the difficulty with translating their ideas from Japanese to English. Learners also commented on anxiety 
and lack of confidence in the content of their answers. With respect to test preparation, the two most common 
responses were the need to increase their vocabulary and review grammar, and the need to practice speaking. 
Learners generally did not offer more specific study or preparation strategies.  
 
5. Discussion and Directions for Further Research 
    The results of the study indicate that for both types of oral proficiency assessments, vocabulary knowledge is a 
major challenge for Japanese learners. This is an important point for learners and teachers to note. In addition, 
listening skills are a major barrier for learners on a TOEFL type test with integrated speaking tasks. If success on the 
TOEFL is of importance, this is also a point that needs to be addressed by learners and teachers. Finally, in the 
current study, the IELTS-type test interview test provided learners with the opportunity to directly reflect upon their 
ability to express their ideas in English. For the proficiency level of the learners in this study, an IELTS type 
interview test may be more beneficial as a means of formative assessment. Further research is needed to investigate 
how such assessment measures then impact learners’ further learning.  
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JACET Journal, 56, 39-56. 
Winke, P. (2011). Evaluating the validity of a high-stakes ESL test: Why teachers' perceptions matter. TESOL 
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