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Implementing MReader for Your Students

Thomas N. ROBB (m#pE% k%)
Thomas N. ROBB (Kyoto Sangyo University)

MReader was created to allow the Extensive Reading approach to be imple-
mented in any class with access to graded or youth readers. It frees the busy
teacher from the necessity of keeping track of what students have read via time-
consuming reports and other feedback mechanisms. Adoption of MReader pres-
ents an additional means of motivation for students, who can confirm their
understanding of the books they have read and slowly amass a collection of book
covers on their personal page. MReader has over 3700 quizzes and is being
used by over 40,000 students worldwide.

The participants in this workshop will learn how to set up an MReader site and to
select the parameters most suitable for their own school curriculum. Participants
will learn how to “massage” student enrollment data into the correct format using
some special Excel functions such as VLOOKUP, MID, FIND and PROPER. The
method for constructing quizzes for new books will also be covered.
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JRH B GeFMzRAy) Akira HARADA (Otemon Gakuin University)
@ 3_2 Powerpoint @A— t“—{’ﬁ&%ﬁ UT:EE&#E ................................. 64

Vocabulary Learning through Creating Videos with PowerPoint
BH —K hekx®) Kazumichi ENOKIDA (Hiroshima University)
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BFAEBFBEICHTEITIINA M=V —-FIYTOEE - 74
Effectiveness of Digital Storytelling for Japanese Learners of
English

MR TR (REk) Chiho KOBAYASHI (Tenri University)
LIV E1—9yXEFRFFEEEREFRORASL : REFEEFET D
FEFEE B FTERE LT coooveeveormrommomme sttt 84
Developing a New Scale for Computer Assisted Language Learning
Attitudes: Focusing on University-level EFL Learners

e B (asEAS A%ke)

Yusaku KAWAGUCHI (Graduate student, Nagoya University)
B L (asEAY A%R4)

Kunihiro KUSANAGI (Graduate student, Nagoya University)

LFHBFNETHETSICT Y RFLADBELEZOFA e 94
Faculty-Wide Education Using ICT System

B FF mMzFA) Hideko NAKANO (Kyushu Women’s University)

CEAS/Sakai %;&F L 7= Language Portfolio Y A 57 b L HEHEEE - 104
English Language Learning and the Utilization of a Language
Portfolio System on CEAS/Sakai

FEH OBE (o) Masaki FUKADA (Kio University)

@® 1-3

@ 2-3

® 3-3

HEE1E ZEHO1 Room 1, 1* Floor, Library

Examining the Ideal L2 Self Scale for College English Learners
Using Item Response Theory Analysis «-----oooooeeememeeeeinnn 44

Chika TAKAHASHI (Matsuyama University)

A Case Study of Japanese College Students’ Attitudes toward
Foreign Residents in Japan and Learning English — What is a
Global Mindset? - cccoooi 56

Rie ADACHI (Aichi University of Technology)

Assessing the Validities of CELP-Sem and CELP-Lex for English
Lexical Fluency by Way of Shadowing Performance for Japanese
Learners of English ..................................................................... 66

Osato SHIKI (Kwansei Gakuin Univeristy)
Shuhei KADOTA (Kwansei Gakuin University)
Naoya HASE (Kwansei Gakuin University)
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Improving Listening and Speaking Abilities with the “Speak
Eng'ish” Software Program ......................................................... 76

Yasuyo MATSUMOTO (Kiryu University)

Effects of Oral Repetition on the Acquisition of Word Stresses by
Japanese Learners of English: An Experimental Study Utilizing
Speak Everywhere ........................................................................ 86

Yukari AOKI (Chubu University)

Screencast Feedback for Writing Assignments in a Beginning
Japanese Language Class ............................................................ 96

Nina LANGTON (University of British Columbia Okanagan)

Listen More, Read Less: Partial and Synchronized Captions to Train
L2 Listening Using TED Talks ...................................................... 106

Maryam Sadat MIRZAE! (Graduate student, Kyoto University)
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® 1-4

@ 2-4

® 3-4

REE1E $EHH2 Room 2, 1* Floor, Library

CLILIBZERID Z ED &K S ICHEFEF LD Student-Centered B DFZ
RIANVICHRERETDH—T 1S5V FBABETRBELHLT— - 46
How Can CLIL Classes Exert a Positive Influence on the Teacher’s
Teaching Style towards Student-centered Language Learning?:
Through the Project of Overseas Teacher Training in Finland

BAREREF (KRLBEAS) Kazuko KASHIWAGI (Osaka Kyoiku University)
FEERIT Rmus2e®#)  Yukiko ITO (Osaka City Kozu Junior High School)
WP EEE BT BRTRSDIFMRE e 58

Recognition of the Phonetic Symbols by the Students in a Teacher
Training Course

ARILERE (MrEERAS)

Mari KOUCHIYAMA (Kansai University of International Studies)
BA M (EEEEA®)

Jun ARIMOTO (Kansai University of International Studies)

Parts of Speech and Argument Structures: Characteristics of the
Two Pieces of Knowledge of Japanese EFL Learners with Several
Vocabulary sizes ........................................................................... 68

Naoki SAKATA (Kinki University)
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@ 4-4 Do Listening and Oral Reading Enhance Japanese EFL Learner’s
Formation of Incidental Lexical Recognition Memory of
Visua"y_Presented EngI|Sh WordS? ............................................. 78

Yu KANAZAWA (Graduate student, Kwansei Gakuin University)
® 5-4 Leveraging Technology in the GenEd EFL Classroom ------.oooo.. 88
J. Kevin VARDEN (Meiji Gakuin University)

® 6-4 EFLIRIETIcH1F 5 Motivational Enhancement Strategy Dg& - 98
A Study of Motivational Enhancement Strategies in an EFL Context:
What Strategies Do Japanese Learners of English Use to Maintain
Their Motivation to Keep Learning?

WH BT (AStaFAy A%kE)

Tomoka YAMADA (Graduate student, Doshisha Women’s College)
ISH H¥ (AFdEFAS AFRE)

Aya SHIMADA (Graduate student, Doshisha Women'’s College)
RE HIE (AHHaFAs A2kE)

Risa NAGANO (Graduate student, Doshisha Women's College)
RIEPE T (AHitkIT RSy KA$kE)

Itsuko TAKIZAWA (Graduate student, Doshisha Women’s College)
AR EX (AEHETAY)

Natsumi WAKAMOTO (Doshisha Women’s College of Liberal Arts)

@ 7-4 BEFBISIIHEOTLACTHEEDOBE 108
The Roles of Motivation and Self-regulated Capacity in Vocabulary
Learning
HAERF (roamiAz) Mitsuko TANAKA (Ritsumeikan University)
Bl 2 S8E3ME 231H=E Room 231, 3" Floor, Building 2

D15 AY7F3—3N5—=VJILBFEFBFTHOENHARE
—FAYREFERDEDRED LFBREREFIADORE— e 48
What Do Good Learners Teach Us about Good Learning
Environments? A Qualitative Research Project on Informal Learning
Behaviours among Learners of German at Japanese Universities

AHE EE (FEuiz) Tatsuya OHTA (Nanzan University)
BA BfE (EEzniz) Ikumi WARAGAI (Keio University)

T3 SA T I (BiHA2)  Marco RAINDL (Dokkyo University)
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® 5-5
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@ 75

AEFEFBICHITIREELITHOFHEHORE - BCHABRFBORESL
%m L\—c .......................................................................................... 60
An Exploratory Study of Procrastination Behavior in EFL Learning:
Using a Framework of Self-regulated Learning

HEARETF (5F0kEFAE) Michiko UEKI (Ochanomizu University)

A I (EmEAs) Osamu TAKEUCHI (Kansai University)
72—5LYM FEORREFDHPZEDEXLICEHT IRRMICESZ &
%,:OL\—C ....................................................................................... 70

The Effects of Activities Using the Forum Site on Students’
Intercultural Awareness

ANHET (BEA) Yumiko FURUMURA (Nagasaki University)

KE4E D Study Abroad TRICDOSK HEEDREDHHT oo 80
Analysis of the Abilities to be Acquired through an International
Volunteer Activity
THBEBR (2mEKRSE K$bkE)

Kanami DOSHO (Graduate student, Waseda University)

R BUHE (2mmAz) Norio HOZAKI (waseda University)
BFRABREEICLIREFHORERE : 70— NIVAMBERYTICH
Uf;;ﬂtm,r yg t:l.—@ﬁ%& D ...................................................... 90

Identifying English Skill Needs in Global Business: Analysis of Field
Interviews

X8 EB i) Miharu FUYUNO (Kyushu University)
7 = ABESH Culture Swap & Moodle #RIf L1-8 L ROKRE - 100

Using the Animated Video Series “Culture Swap” on Moodle: Effects
and Issues

TH KT (Eesaiz) Mitsuko TAKEI (Hiroshima Shudo University)
KE EW (reeais) Shinya OZAWA (Hiroshima Shudo University)
3D {RA8RE TD Telecollaboration (cHIFBHSHAR 110
Self-disclosure in Telecollaboration within 3D Virtual Environments
WH AE (FUra brA®) Hisae MATSUI (Princeton University)

X BE aEmmiAzx) Rika HANAMITSU (waseda University)
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253 2328 = Room 232, 3" Floor, Building 2

BRI RETEY A XTFARDDEF oo, 50
Analysis of a Vocabulary Size Test of Controlled Productive Ability

SHEAXT AFHRTAS)

Yumiko IMAI (Doshisha Women’s College of Liberal Arts)
=R E (ARHRFAY)

Hiroshi MINE (Doshisha Women'’s College of Liberal Arts)

AAARESBPEOHEEERMEICETIRIT e 62
Japanese English-Learners’ Perception of Word Boundary

WA BB creMeis)
Katsumi YAMAMOTO (University of Marketing and Distribution Sciences)

A AT EwPsmAs) Tomoko YAMAMOTO (Kobe Gakuin University)
LR 2L (mEAZ) Shigeru YAMANE (Kansai University)
AV T —TFTVDEBIEDEEEE - oooevvrrrree 72

Vocabulary Used in English Textbooks in Sweden

NI B G2grs) Kimihiro IRIE (Shigakukan University)

P FPE® ESL/EFL 2B EICH T 2BEDRMIEIBFRD AR EEED
&EE ................................................................................................ 82
Exploring the Applicability of Lexical Sophistication Measures to
Learners in Asian ESL/EFL Contexts
BH 2B Gimkz Kx3k4)

Takumi ISHII (Graduate student, University of Tsukuba)

BFHE?AVHRHE?: ZFOTEEMEIESD e 92
The Impact of Smartphone Dictionary Apps on EFL Learning

NI BT (KIRABAZ) Toshiko KOYAMA (Osaka Ohtani University)
TOEIC RE—%>T « 54T 47 « TRAMEFRALI-RAE—FRE
@Eﬁ,:ﬂaj—é%g ........................................................................ 102
Application of TOEIC-SW Tests to the Public Speaking Class

i R (HIBATAS) Shigeru TAKENO (Miyazaki Municipal University)
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AFRAZFEFBEO wh 5ERXGERGED - RNV EIZ2a=I—a v
iﬁi’,bd)'f:&bd)lf«fl:l‘y FEEJE ......................................................... 112
Production of Wh-questions by Japanese EFL Learners: A Pilot
Study for Effective Communication Activities

FT =M GaEzpis) Miwa MORISHITA (Kobe Gakuin University)
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282K PCH=EB PC Room B, 2" Floor, Building 2

1ROFEREEFACEDCBFAXEZFZFBERATYV -V T+ 2RK
& %@ﬂ’é’ﬂgﬂ_‘\"ﬁ ........................................................................... 116
A Readability Formula for Japanese EFL Learners based on
Estimated Phonological-coding Time and its Pedagogical
Implication

B BEZ (z>rEszewesm  Ryuji TABUCHI (Mint Sound Education Group)

B E— (EEA®) Eiichi YUBUNE (Toyo University)
GREEERBFAY 7 FORRELYEANHOREEME 126
Reading Speed Measuring Software and its Pedagogical Prospects
LA =% (ERALE) Takane YAMAGUCHI (waseda University)

M BRIE (gmAzm=) Akinobu KANDA (Tokyo Metropolitan University)
B BEZ (3> rEszewesm  Ryuji TABUCHI (Mint Sound Education Group)
B E— (EEAP) Eiichi YUBUNE (Toyo University)
MEISERFY A b Seleaf DU R=>J FU VD ERE DA EIZR
‘i-g-ﬂ]% ....................................................................................... 136

English Movie Scene Search Site “Seleaf” and its Learning Effects

B E— (EA) Eiichi YUBUNE (Toyo University)
B BEZ (3> rEszewesm  Ryuji TABUCHI (Mint Sound Education Group)

BFROAEZBHEARICEITIIHRE - BRED - TFFY/1 X!
“Language Education & Technology” #8#i;a X & I%ic LI-EHI2HF - 144
Reviewing Effect Size, Statistical Power, and Sample Size of Foreign
Language Teaching Research in Japan: A Case of “Language
Education & Technology”

B FBIL (asBEXRS K¥BR4 / BASMHRESSHIHEE)

Kunihiro KUSANAGI (Graduate student, Nagoya University / JSPS Research Fellow)
KA B (BEA®) Atsushi MIZUMOTO (Kansai University)
A H (@A) Osamu TAKEUCHI (Kansai University)



REE1R ZHO1 Room 1, 1% Floor, Library

8-3 Creating an Appropriate Assessment of Student Satisfaction for
Foreign Language Education ...................................................... 118
Peter CARTER (Kyushu Sangyo University)
Kaori MIURA (Kyushu Sangyo University)
Etsuko KAKIMOTO (Kyushu Sangyo University)

@ 9-3 E-Teaching and Educational Technology - eoeeseeieeenin 128
Fumi TAKEGAMI (Ritsumeikan Keisho Junior & Senior High School)
Terry LASKOWSKI (Kumamoto University)

10-3 An Alternative View of “Task-based Language Teaching versus
Cognitive PPP Approach” at Secondary School Education in Japan
from a Complex Adaptive Systems Perspective ------oroeeeeeeeeee 138
Nobuyoshi MIYASAKO (Fukuoka University of Education)

@ 11-3 Differences to be Noted between Male Students and Female
Students: A Case Study of Web-based Training Session «========* 146
Midori IBA (Konan University)

HEE1RE ZAM2 Room 2, 1* Floor, Library
8-4 HEHEIDOAH-FEHEDFELEEDEE v, 120
Problems in English Class Observed by English Teachers

B BEEX (BEILE%EMER)
Mutsumi IIJIMA (Akashi National College of Technology)
® 9-4 BREOVBEVWAFELEZWNRELI-EEFEFBFERRE
_EEEU)(;"( 7)DE¥0)EF‘]J:%EW& b—c_ ........................... 130
Analyses on Survey Targeted University Students with Low English
Proficiency: For the Improvements of English Remedial Education
WE EBEE GFgA®) Masaki MAKINO (Kinki University)
T JEE (Eixs) Junya HIRANO (Kumamoto University)
o Ll 2SEE3MH 231H=E Room 231, 3" Floor, Building 2
85 YUY F—AVIDPBRICEIIRE  HREOERMELRGSICEBALT:

Eggqiﬁz:?‘:go’(%ﬁEag%g ................................................ 122
Effects of Shadowing on Reading-aloud Performances of Japanese
EFL Learners Focusing on Pronunciation Accuracy and Fluency

M 2 EREEAD) Yutaka YAMAUCHI (Tokyo International University)
ZM E88 (mmi) Nobuaki MINEMATSU (University of Tokyo)
JIAR BEZE (mmEmAz) Akemi KAWAMURA (Tokyo International University)
@l B (mmA®) Megumi NISHIKAWA (Tokai University)

BEHE M (HovAv—ex) Masaya FUJITA (HOYA Service Corporation)
miE E£F (HovA ¥ —Ex2) Syuhei KATO (HOYA Service Corporation)
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© 9-5 FEEODERL-I-RESFEMIBORERICOVT
—BARASBELBETEORBSEEDRE— e 132
Brain Responses to Different Speech Rates during Auditory
Sentence Comprehension by Native and EFL Learners

RHEEHE (BaERS A2kE)
Mayumi KAJIURA (Graduate student, Nagoya University)

10-5 ﬁgﬁRy 7 |~ [fulll 4 6%13*;&‘% ......................................................... 140
The English Grammar Education by Translation Software
IR E=E Guks Kb4)

Yukitaka YAMAOKA (Graduate student, Kyushu University)

@ 116 IHREESWRIICHT SBHEOEADHT oo 148
Analysis of the Use of Passive Voice in Academic Articles on
Engineering
Bl BEF HI£sZsMeR)

Yasuhiro OKUYAMA (Ibaraki National College of Technology)

2l 2 SEE 30 2328=E Room 232, 3" Floor, Building 2

86 HBFEAKBEDSAT4vTIcBITS peerfeedback DIBFERR - 124
Peer Feedback in EFL Writing: What Do Japanese College Students
Think about Their Peer’s Comments?

BEFET (ASdaFRse K2ke)
Itsuko TAKIZAWA (Graduate student, Doshisha Women’s College)

© 96 EREBHT 51 OOHMBEMELDT LS AYEE oo 134

Teaching Technical Writing Online Using Figures and Tables

AE B GemEkz) Goh KAWAI (Hokkaido University)
AP BBX (=2 VERSION2)  Akio OHNISHI (VERSION2, Incorporated)
10-6 EEE&*Z{IF& ,:1:5”- 3 t"?%!liﬁo)ﬁ*ﬁ- ............................................. 142

An Analysis of Students’ Peer Evaluations on Developing English
Teaching Materials

BR B GaEBESEAYEPAYE)
Kaoru SUZUKI (Nagoya University of Arts and Sciences Junior College)

@ 11-6 CMC (computer-mediated-communication) ICHIFE3RI& D - 150
Noticing Language Forms on CMC

BARTFINF mzEAs) Chikako AOKI (Hokkai-Gakuen University)
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E-learning English Courses in Various University Settings: From
Controlled Learning to Autonomous Learning

BARK EZ (hemuiAz) Nobuyuki AOKI (Hiroshima City University)
WA BEX @HEAD) Shigeo SUZUKI (Nagoya University)

MH HF (EeEairz) Mitsuko TAKEI (Hiroshima Shudo University)
B EE (hamirk) Tomoe WATANABE (Hiroshima City University)
BIK BRIE (k) Toshihiro SHIMIZU (Kyushu University)
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_ertlng Maetrix Corpus PrOject_ ............................................. 156
From Writing Product to Writing Process—Writing MaetriX Corpus Project—

AH R (REEAY KFRE)

Yutaka ISHII (Graduate student, Waseda University)
BH EB ks x3kREe)

Takumi ISHII (Graduate student, University of Tsukuba)
B IBIL (amEKRS K$RE)

Kunihiro KUSANAGI (Graduate student, Nagoya University)
PUEE K (BEEAS A¥BRE)

Daisuke ABE (Graduate student, Nagoya University)
BH ME (esExs xeke)

Junya FUKUTA (Graduate student, Nagoya University)
NB BfF (esERS A%ike)

Yusaku KAWAGUCHI (Graduate student, Nagoya University)
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“Multi-step Instruction” and Its Effectiveness

BR F— GEBAEEAY)
Juichi SUZUKI (Kyoto University of Foreign Studies)
BH B CERIBFAEEYR)
Ken FUJITA (Mie Prefectural Kambe Senior High School)
Il < B GERIHLBSESR)
Megumi NAKAGAWA (Kyoto Prefectural Momoyama Senior High School)
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S-4
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How Japanese Universities should Cultivate Global Human
Resources: A Proposal for International Communication
Management (ICM)

T BF (s Yuko TAKESHITA (Toyo Eiwa University)
Il ¥ ERAEEAS
Yohei ARAKAWA (Tokyo University of Foreign Studies)
RE BE EREmEitis)
Chie SAITO (international University of Health and Welfare)
MBE=RT (Emafirss)
Mihoko KATO (Toyohashi University of Technology)
=FB05F (BUKFAZE) Hiroko MIYAKE (Showa Women’s University)
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Research and Development of an e-learning Device to Facilitate
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MIE 5ME GKAEIAS) Hironobu OKAZAKI (Akita Prefectural University)
BAR HF amsE2) Mitsuko SUZUKI (Soka High School)

RKFE FE BATEAD) Kazuhiko KIDO (international Pacific University)
TR EF @Eameis) Satoko EBARA (international Pacific University)

P-3 EHBABHEIOISLTERT -0 25 - RINEK] OBFE - 168
On the Development of a Handbook on English Expressions for a
Short-Term Study Abroad Program

FKE B (=maFEsLy) Satoshi HAGINO (Jissen Women’s Junior College)
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Samuel GILDART (7 = v 2&#pekz)  Samuel GILDART (Ferris University)
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1. &

Ay 7 AT x— REGEREM (OED) (2 XHiZ., literacy &9 SENRHD TERLGTHD
X185 0FRDOT AV, vV Fa—ty Y HOBERBZOKMGECENTTH D,
literacy &) SEEIIBEHBLE L TEL LZOTHS, £ T literacy & V) SHEIL,
ANHEEHEICB N TTRTOFELICEBE ST LIRIHRLERINTND, ZOEKIT
T AU BZBNTEDOHKRAS HET BEREM Y 7 7 2 — (functional literacy) | &9 HFET
MASNTVD, BB ) 77 > — 1 1F, Tabb, [V 77 v — ) BB THET & 3
WHE] AERLTWD, ZOREREX T, HEHEPERTE GV 77— O
NI OV TREFT L2y,

EUTIV—ELTOHEEATAOX—

N
il
anh

U7 7 —HE T, 2O, HEUEOHER L BORE D < LB R0—>T
Bole, TAYIIZBWTIELL 9 7 OFREKD THEMEIZIFI (back to basics) | DOIEHIZIS
WTC, V77 —#EIL I3Rs (AEEH) ] OHEMERE (basicskills) DHEEFE L L TR
L. 198 0FMPITURIL, HiIRTFEROA T A —7 bl kD [y EEE

(cultural literacy) | OEEEE 2B XL L=, BRIZBWTH, VT 7 o—HEFIL, [
FHB L HHEBG ORI, PR T Wwdrtme 32 R GirEs i)
FEALMESEIBORE EREZAABL WD, VT IV —HBFEELRL T -HDHE
WERLRTFEROT Va—Fi%, ZHBEER, VT 7 —BEMUMEF I TIEH Y 27,
BUAHA 74 R X— L BUG N L D@ L IFORPICH D 2 L 2R LT D,

PRI H L DONWT [T 4 AINVEE T D0 TBEROHE T 2HET 5~
— N T T T o— A T A u¥— L EROEIRY] (Literacy, Ideology and Politics
of Schooling, 2001) IZBWC, V7 7 —HEx NERMNA TAr¥—) MAEERA T4
n¥—| [HAEETARX—] O=Z2ZH8L., TNENOBIRIERELZ ST L Tnd, ¥
N—ZEBZODNEEHA LT, VT I v—HHEICXNT B =207 7 a—F O EH
FEUALHIRICRFT L, TEXHEEHE) L LTOREDOFNCHY FEHEE LW,
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1. XIS

(7w =SV NM ) ICRBER b DIR, EEEZITILH ET D FETI] . B - BEFIHE -
oA o=y T ol TEHBMER) OBTIIRy, Zhbi3ds BN I3RS NE
H) T3 Thy, Thb e LIERENER, B0 b2 FEM L, Bt TE
AT 27D OEIRAEE - FLHMEEZ R RO SN D, 32 Z PR O MR IR & 1l
FETHLDThD, £z, BE - a3a=Fr—va ORGP AKGE - HEELEOEE
D 2 EAIRIAWEF - BBERRREE ) « BRI L W o Tt ENIT L ORI D,

WES DFFEHRBTAMGE LN D, Zu—sULiy TAM ) Tide<, AL EERMICHETE 5
SR/ HER TR OB E W OB FiEN 2 & LI2BE DO WREMEIC W Tha U5,

2. M%F - FELFICETLHEERENLEER

JAEDEY | FOEDRFEHABICB N TIZ S OEERRINTND, £T, INERIZBWT
1T, 2011 (SFRK 23) AEEEL DB 6 - 55 6 A4 CTHER 35 HALRFR o0 TAMERREE)) SEfb S i
Tz SCHEMEEIL TEFZHOICHAERBICENE L 8 21828 U T, SE3biconT
BRI 2RO D & &b, Bl a=r—2a v a2XA59 L+ HBEZBFR L,
AIa=b—Ta R )OFERMEED LA RS LTERARIEERZITS5,) L LTV,

Z LT, 2013 (PFpk 25) 4 12 B2 MEREESE)) OBARZE 3 F#EL L, H5- 56
AETI THERHME) T2 2 L 2WE Lz, FRICHE 3 FEND O HMERERS)) 138 hin b R
iz, 2018 (SFpk 30) L L 0 SEATHEM S D,

B PR TOIEEDOFTEIE 2013 (K 25) FEEL D FHIE L THREETIT O & S, /e
WHFRICETAEFICA DY, PEREREDL 2020 (ERL32) HFHE I VRERRICITO 2L &5,

2.1 @R

SCERRHAE O #HTIT RS (TAMERE ) T555) BE il & L TORVWINERE B K
AR TG &) | AR E 22 12 K D /N 3 SRR T LR ] O SeEEE BAE O
AEL VoI AR BTV D £ THC, SR LUEHEERFICHET O EANNY, BX
U HAIZB T DHFEONLEST O 2 LCHEDR H 5.

F9, SHIEIFE-BHUICEIEFTHAND, BEFRICLAHEALNIDIISAROZ L TH S,
L)L, EEEGEOBRAROBENE, BROEBMITL - & RIS SN L EDNT
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KB ERGEIHETHHIGE L ODRFAZME X BN OIEET I UNENDH D,

FAC, 1 AEBIESBEHE L TV A, AARICEIT 2 IGETE S IR < AEETH
Do /INFAITIBUWTAER] 35 BAAZRER] (A 1 E) HFF2H0 s LIEfREEZ{To72 L 2 AT, U
BEENERT D LD 2 BENERIND T EERNTh 5, F _SiE/INEEEE I
TEHRILOHFETEH, INFERDLHRFR ML TA~—V a VEBEETo 5 A1E, HaEd
FEEICEH L THEENSDBEHERA ~— Y a v HEEZT AR EBEERH D HLOD,
D TRIFAVFHBEPR RO DDITFEREATH D L VI RER R INTND,

ENERZEREL TOERNES - #ftHp R

w
il
anh

2007 CFR19) FED TSEEHEMBHESHFREE] (R) [CXiud, S350 &% ke
BB, GREIEE . Bt - BRSAZABLI LT BOOBXEED, i tala=r—va
VEATOTEOICEHRAENTO2OICKERES)] LERIND, I TIX, BED TRERE)
TR, TEEET)) Ml LT, SMEREZ 5 TR & ORINTHIEEE 438 L 72 Lk DRE ) DR
RS ST D,

FIT, ZEETO TEREN) BRERET DS, B oBERITEETE LV ThH D, HAGE
O THEERFN) & U CHAGEH —SiBana ICNTE L TV DR (B 21X Tk 123 &/ AEMH)
EFFEOREFERDT D E VST FIEIC LY, hEFELE DORFE~DRDEEMT, FMEFE
L COHEFEOHEICIL, AL bICHGER —Sitaht QAN RET 5 L0, B -SiEChikA
LTV EESUEDIEE Z2TEHT 5 38R Th 5,

EEREIIZDOL )RR EREE LI LV BROEZBEL LV TH D, SEOMEEL
REEREY « HERICBRAE L7z BT, BB L~ THMEDOEAREZRFOZ LI T 2 BRI 21T
5 Z & T, BT DSOS ERAMMER &2 T 5 & W ) BIREEZ RN ATREL e b, 2D
EiE. OWTIE A ED TR EOR A ZMixHbE T, BB Z 5 L0 O #LHEE L £
BH—KkEhd, ZNoBnFLhEHA-HATRICVE L SNDEBETH S,

S & Xk

MAWEZ (1996). [HEAEIREE L] skt

i R2ZEAAR (2011). THCEIREE )& B le—5 1)) LA NI o Bl Rk] A 250,

SCEVE PR SEEN B R /1E 23V 1 b http://www.mext.go.jp/b_menu/shingi/chousa/shotou/036/.
2014 5 7 23 A&,

SCHERRHRE INFA SN EFETR &N YA N http://www.mext.go.jp/a_menu/shotou/gaikokugo/, 2014 4 5
23 BB,

B (2008). [Z LT R ORKA~A~INNODHRFEHBELBE 5] WRAEF

VE—T I Ly NE 1A,
e BAE (2010).  T55 —SREMEMGAFIE ) eV UIRHR [ S35 & 37 - DEe] a5, 193-218.
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1. [FL®IC

BAE D AARZEY &< RFEBREICB T 5 70— OUEOMEREIT, BASEORFIETIIER
D LIGOWINEGEEN O TSE D b DEWINIRD, WET T nbA AT LEA~ L FHERE
AR ENTWD, 2072, KFEIE T B — S A ORI KD BTV 5D, £7-,
M2, ZELVHRSLAARDO S, B TR LOLAZT, HET VT 2hhd LT 51415
OBEENBI L, ENTE 2, BEIDBBIGELELA LR OVIMRUIC A -T2,
DX D RUFEHE Z W & RO BWAREDO T, IREIL v —0r 30, Zr—
WM BRFEIGE, A== 0 — A R = VOEER IR DI L, FERESIDERK
WCAKIICE X H LT, ISR 0 — SV AM OERRIC S &b LWEGEHE 2390 < 5K
HHENTWD, 5F T, ORFIDEVPHEEOT A% 70— UL AMIZETEI TR,
QBUE D RKFD— TR DYEFEDFRIET T T 7 v — L AMITRD 5 ERAMNRIGEE N
HIZODRWDTIERWD, EOBEZNGLIE LSS, FoBERIE, OF - moaIa=
= a VHLDOEEHEIZL 2T, 2L ORFEDONFRFOIGENFBEEIIK T L, FM 3
MLUSNVRREIZ/RoTND L, Ql1, 2EOREHE TIEAICRAS LS RiGEomn k
DN &, @5H%. 77— VA TRNE, bIFCRBTObOoRHL b, 7
VOV AMBFEH TERVRFL, ZOFEMERETETIERS 2228, RENFELTH
LOTIERNNEEZEZ TN,

SADYUARTA MIT v —rV AMICHIG LWERGE T OB RISV T O BRI 2 2 %
AL, DETOEMEIERDTZ,

2. JO—N)LEABERDE=HDOIZI2a=r— 3 08E

7= LT H RIS TEDAMEBTRT D2 ENBHE LIRS TWVDHIES, [7r—N
WM =HGENTEDAN] W IORERDRBHEIND LT TE, EEGEE AR SN
TWAHRGEZME S RN M CABIBGRAME L, HE, JARIEE e EThHERET
XD E WV oTn I LICEBRTE 5 2 LiEFEW RV, L, FERZ, HH5W0EERLRNIZ =2
RS2 —va OBENEBTRT DI ENEETHD, 722, ala=fr— g U HE)
HHEEANIALS, BERTHD, TI T, aIa=r—rva VBhrAye—T0), B, %E
. A= ABRENH|L, ENENRN T BRI ZHLNIL, ENH TR TOERR
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Zad TRIERA - RRT) ) 2oV Cilam 2 BT 2, MFRBARAD, HDWIFTRFEN, [
PEDS, e LI o THHT [3UfkzE) I3FEL, SMEATIRLS TS [ r—1d)) 134%E
T, FRFICEET 22 &8 TE D, WO EHROBEMOILFITEZ DIz,

3. 21 HERBEITRITIRERE

Ja—s VM EE, B SRk RREERFHRICH > T, SRR RERIO AL S fii L.
BB ORI Z FATREIC T D ANTZEBE X D, Ko T, 7 a— UL AMIZRD b5 EiEH 72
FRICIGENVAD Z LT, o, aa=r—a U HITHEORRTITRL, e
FHRERTHERINDIBDOTHLIND, FARICEGEaI 2= —var e nERFRELTDH L
WCHEREA S D, UL, TENT B — L AZ U E— RFHETHDH I END, S Ax
EDWBBICBVTEWIENIDRROOND Z EFEINLRVWEETH D, FEHBEN & Ok
WCHETED00, $-AHERT 7 /) v V—0OREE EORKIZ 21 OB EIITHTE 50
M ARKRP I B LIS EE X D,

4. JO—NILAMDBERKICIEZAN - REN - RENZEEHNEE

A a=r—va VR IBMES AR EERARVE TS oS GEWPREOF AL 7 —
VIMICERT BI21E, SEFEACMA, a3 a=F—v a3 VN, Beshs OB K EE
Thd, EHOIT, WHTGEETHE T FAEEXZIC, BEOFREOTEKEZE L, HH
iR, 1 H 3 W, 7 IEBORGEEE 21T O BE. T8 OB RGEIE 2 /L A T T 555E
T PEMUATHEGR R & U CEM L7z, £ ORI AN ORIIHE DS B RO TV D [F
AR IGEFEE ) OB LTz, HEFEHEOBLENDIT, BICEFEOMBNR R 2D 12
WEBZDFALD, TOODTEDIZHFTEE L LR LIZ ) EFADFEDHFNEF X—
3 V OEGRFE BEROMENER L THDIE0 0 . HEESTHRERFEEHRENHLT VWS
ERbinol, TRDOFAICHINIIIT S 1 B 6 R OERRFETHELZ Ehi Lz b 2 A, F
GO L BRELERGEFEEICECO LN TER,

AR T TIEAARNFAE L HFPAEERZZ I VERBOERNRETOAS v F— vy T LEAE
MBFERLTWD, BFFHE TR F v — iR o Y DR EIR O 8 TR A
EDITN—TFBRERDOA B —r vy TEAEY — R, ARARFE, KAEER ETUN o
WETEML, 1EBTREEZHT Z L % BEICPBLEE 2 ERFERB S LOFEREZH L T 5,
ZOXHIREFEEDENA U F—r Ty AR, 2 a=b—va VREAREIUERIG AR
< BERMIRKREDOFADBERICEEI L TS Z &R ahoi,

Z DA ERLOEMTHER 8 A SGEVHE AR S RER . ST 1 A THET
DR DUFINEERT O U734 & L C TOEFL F 0B D TOEIC - E 4175 Z & 2 BEiH Lz,
oy el 0%, TEMU EORFES 17 ALLED PBL 2 A4 TOWINA 2 —v vy T
BRI 22 LICE 2T r— SV AMIBAESICERTELbDEERZTND, ZOHIEF, /N
BEHAL THIAD BN T L0 EZORFTHEMAHETH 5.
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1. [EILHIC: EFMTOHRELETORE

PR 22 CIXHLIC BGESUIR 2 File 7 0 OB 121 Tidde < EMEHFZEEE & L CEBSAICTE R
DIeDIBERT T X v 7 Jeih LA C OBRIRTEBNC LB R R P HEE O EE O EIZ o7 -
THVF 2T LEREL, TNEIUTKHE LT HE FIENVEIZR D, FREFTITELE L
THAH TR FERONY) $ 2T AR TR, BFEOMERIKRFZORETIEIAY =
TEAREHEAT) ZEEFAFEETH D, AWE CINER R KZE T OTREHE S O BUH &
DF% &, EF CORGEHE ORI L B U F 2 T ABEEOFPEIC W THE Lz,

Ill

2. THTIvUEBOEME TOEFL

ERBERFEFRTIE, 7HT I v 7 8GEE 1 AFERICEFTICERE L TWD, @FEONER
H 3 #tH (Academic English for TOEFL T, TT 33 & OY TOEFL J5# ) (20 2 - H OB EL H (Academic
English for TOEFL, TOEFL ##BIfHE & € EVERE BALE) ARl o, PETOHE
1% TOEFL DR [T v 7 Th b, 4 A NFREJFAI 12 BIZ ITP #5ZBRsETE Y, 2013 4F
BED 1 FEADEA 4 A D 508. 4 8035 522. 7 i~ LK) 14. 3 SN T v 7 Uiz, 1EEITE
B iBT OZBRLFEHIT SN TRV, ITP T475 5L ES LT iBT TH3 A LR 27 VT4 5
T LW 2FEEASOHERE: L 78> T D, TOEFL B O BGEHE I IT— A S im0 & 2 23,
INFHEOEEET TORFL O80T v 7% Bie DIZREECTH V. HE DO EARN L IGEAERE
NRIN5,

3. 2FEBFUVIELELERB TOEZEENDHRIG

FEFRFFEICOWTIE, 2FAETHEHE 1 BB, 3EETEH LR A ZMERH TREL TV 5,
SEENSRIBICNEZET L, EFRREE OREICHIE LTENEZHEFE L 05, #ilx
FAET 4 BIZHIBEREREFZSOT, EARTEREEZ TS X DO ZE| LOV\’CO)%K%%&{LW
ZEETC 2 M TR L, 3BEMBICITRGEANFEL T2 MD OB & Team Teaching &%
fiid %5, Z @ Team Teaching Ti% History Taking, Examination, & L CTZ#uiE Clinical
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Reasoning £ T& A /N—7 5%, ©HAHATIUIEMKIIEE DRFETH L O THMHGELF DT,

HEOFERTONICHIST 20 &5, EMHDW0IET « AT 4 AL & OREG TR

FELMETH 5720, HEFERICKIG T 2 HMHEE S 7.5, Examination [ZOWTIIHE  fili2,

EF BERZ TN RFECREZHET 5SS, SR EORRBREEZE L, AN
WY A 7 NV TFEREILNED D,

4. ZREFIRBLLREZESE

KIETIX 2023 4FLARE | EBRREE A 52 T T2 R & 2226 U7 (P AUERRIRIHE S FFrf Sz Ly
FERE U CKRETH < ITITKREERMEZ A5 (USMLE : United States Medical Licensing
Examination) (BT DMEND D, ZOFMOEAHIMIET D 2 & bEFIHMIGEREASY v 7
DIETH D, NERERFPEFI C—EDRMME 72 LI FAE, 6 FRFICENM TORf
RWHMENFIRETH Y . ZOWHEEZ | DO BEIERE LT, WA CISHAE HET 57X 2013
FRK LV EREEREFAERALHINERE LTCH#ELE (K128, 2 ZTIEFHERY
AN USMLE XK 24T 5 7210 Tlde <, HEEEHEB b S EREE COERHRHEDT-DODY — 7 &
a v 7 B OEFHNENNEE Z B RKEFE T OIS, RRELY BT FENL 0T
ATy I YGERIE, T T NVREFEM AL T2 K DD TOEFL G L e A —TF A X
LTW5, ZORIFEBHABTLED TEEEINTEY . REPELTHEE LB TE 5,

1. EXREERESEER CORERR

5. #iE EFMTOREHEOAMAHE

S CORGERE L ROMFERIRF L RE SRR | EMBERE VI BEBEO B L
LCOHEEPIREFINTWD, ZOHFIIEFRBEN LD DT TIERL ., FEFEEND
OHIFF S K E WV, MEREKZELE T LAEC L ERNREZE-Z FDAMERH D . ZHIZiZ—EB
FABBIML CHEICET 2 2MORWERARR D SN D, FAITFHC2FEL E & b,
EFEHEILY v T T DIGEHEITRCBELER L BRI S 5 &5, EFRHA,
FHEBEO=—AERBIO DD, HHEEBITHEN I X 27 22 AR LBRETHZ T
FO—IREERN LELEERE O ) X2 T AEEROEENTND
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NEF e (BRF)

F—I—F: 7Ly MR BREEVAT A CALL VAT A, Fyra—K /{2,
Windows 8

1. [XL®IC

2000 4EIZ A>T L OB BN FEFHEH CALL VAT LA EEA LTS, CALL 2T A
X, SR ERZE RIS, BEWERH I DDA 2737 a oy —Le LT, b5
WIE.FNETERTH -7 FUABILL S 25 ADEKE LT HEEREBIDNHE STV,

BHALA LB WD D —HHR#RAMN D 10T Z2EMA L-@EE8R, 727547 « 5—=
CIURNIEELTVWD,

& AN, £ < OEEMMRITIT, BURD CALL HE% LD L 5 ITHHT DDA %Y
MEWVIBEERZ TS, £9, BURO CALL 20 < 2BERMEE LT, THOMME, tvb
. BURDV AT LEEHT5 ETOBEHOBBERKEV, IHIZ, TXTDT FADT T
DFE¥% CALL =TT TV D EBEMARIT D 720,

—F, TRCOWELBEER L o TWDET A7 by 7RI CALL HECET 5 2 L AARY
WCEE LWONZOWTEEMN & D, ldld, REFMANICBTL27LV T4 K T—=v
7 LN BRI BN T, Wl EICBIT 2 BIRED A Y v ML e-Learning IFEID A U v R &
AlE SEBRIENER SN TS, LA T Y REBEELTLE DT AZ by 7 CALL =T
X, ZOWHBFREDOAY v R EAEDTEHOFEBUIHEL < 2o TN 5D,

LR EA BRERRE 2 B £ 2 C L AR IR, (8 B2 SERR R A & VBT AY KV Windows
8 X7 Ly MREFIM Uiz, HiBEHAEICB T D MR CALL Z=ERbE ) 2 L, M5, Eik,
ZLTCU AT Ll EAT 9, —MRAICHEREREE Cld, REBEOGTESHHE & DO REFEROEZ
FlRELWEShD, 72, ARFICEZLOIREBETLILEED NI 7 4 v 7 ORELH D,
ZbHZbH ¥ T Ly hPCOFEHESCH#EY I Z A7 OFEORG ML TH D, k% 72— R,
V7 FNEDOBMEP BN, FHIAIETIR, el Ay, Ty Fr—K Fvra—F0
PR, (2) %7 Ly b PCOMAKE ¥ A7 OBIfR, (3)FEER EORMBEA ICERE 4TS,

2. FEHBCALL SR TLDIEE
WIHHETL0BEBRZ DX T Ly MEREZHIET 272012, £, R8RS T 7 &
ARA b (AP) B HZEDRIHE L ITER 2 FNCERE L=, F7=, P —,3 UPS, PoE A A v F

ZUTOR1OXHICHE Lz, FEEAWRE LT, UTOK 2 1Z5RT, A2 T,
X —R— NEBHE L CRIHT 2 Z &L 23AHE72 Windows 8 # 7' L PR A2 E LTz,
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3PoERA wF o AP

D-link#t & - PoEIC & &ER—

—  DGS-3120-24PC/SI o B
PoEICL DR B—
AT — FiEE I

BRASvF DELLHE PowerConnect2716

BB} vF DELLHM Power Connect2716
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DHCPHESE, MACP FL/27+1 LS~

207X uF

1. 270U kCALL S RF LIHE

3. EE

AT, ¥ 7 Ly MNERE IMS H— & OEERIE FOINCEREZIT>TWD, EK
FOABXDY T ATEM LTz, TORMPEWmANTTRT ELLTOEY TH D,
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 Windows 8 Update ®DFASIRRERL, @ — 0T 7V ~OEHENIT 72 L, Windows 8 2 5T
IXDIRDH AL <A XML,

£
a

4. #%

SR I R HEE O S o X 7 Ly MERFIHA~OBIFHIE VY, 7272 L, MRy
AT KEFRAT 2 &0 MERSME D BRR CALL OLEEIEE L CWRIREINZ 0 4
Ty MRETEBRTERWI LDy, 5%, BELZFZ 7 Ly b CALL HE~DHE
FUBAT D EEERE, WEOR THEH WTRERBERESC BARIN /2 2 XA 712D\ T, S b7 5 FERESE
BRZAT-> TWOETZLY,

S Xk

Ono, Y., Ishihara, M. & Yamashiro, M. (2014). Construction of wireless tablet-PC classroom for
Computer-Assisted Language Learning in Japan. Proceedings of Human-Computer Interaction,

Partll, HCI 2014, CCIS, 435, 128-132.
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Examining the Ideal L2 Self Scale for College English

Learners Using Item Response Theory Analysis

TAKAHASHI, Chika (Matsuyama University)
Key Words : L2 motivation, ideal L2 self, graded response model, scale development
1. Introduction

A recent development in the field of second/foreign language (L2) motivation includes the L2
motivational self system (Dornyei, 2009). It postulates that an important type of L2 motivation related to
L2 learning effort is the ideal L2 self. It is one’s idealized self-image regarding an L2, and this sense of
ideal L2 self is proposed to lead to L2 learning effort. When measuring ideal L2 self, researchers have
typically utilized Likert-scale questionnaires, in which respondents are expected to rate the extent to
which they agree or disagree. As L2 motivation is highly context-dependent (Dérnyei & Ushioda, 2011, p.
214), there should be careful consideration of how relevant a questionnaire statement is to a given
population. This study aims at investigating questionnaire items designed to measure the ideal L2 self for
a sample of L2 college students who might not be particularly motivated to learn English, and examining
what kinds of ideal L2 self are attainable for them. The graded response model (GRM) (Samejima, 1969),

a major model within the item response theory (IRT) framework, was applied in this study.
2. Method

The data collection consisted of a questionnaire that included 20 5-point Likert-scale items and an
open-ended question in which the participants were asked to freely describe their ideal L2 selves. The
participants were 208 Japanese college non-English majors in rural Japan. An exploratory factor analysis
(EFA) was first performed, followed by the GRM analysis. In addition, answers to the open-ended
question were categorized according to whether respondents described the kinds of ideal L2 self in one’s

own country or abroad, how specific they were, and what purposes for using English they had.
3. Results
First, an EFA with principal axis factoring was performed. Two factors had eigenvalues higher than 1.00,

and they accounted for 63.69% of the total variance. Factor 1 received heavy loadings from items

describing specific situations that require a relatively high competence of English. This factor can be
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named specific ideal L2 self. Factor 2 received heavy loadings from items that address rather general
ideal L2 selves, which emphasize the necessity and the importance of being a proficient English speaker
in the future. This factor can be named general ideal L2 self.

Next, the items in the two factors were analyzed separately within the GRM because of the
unidimensionality assumption of IRT. For both specific and general ideal L2 selves, some items were
more difficult to endorse than others, and were more informative than others. For example, the two items
focusing on situations abroad were very difficult to endorse for the sample, and offered little information.
In contrast, some items focusing on general ideal L2 selves were very easy to endorse. Furthermore, even
when an item was not too difficult to endorse it offered little information because the item did not well
distinguish respondents with varying ideal L2 self levels (e.g., “I can imagine myself working at a
company where the official language is English in the future”).

Finally, the answers to the open-ended question revealed that 47.35% of the respondents wrote that they
did not have any ideal L2 self. Among the different ideal L2 selves described by the respondents, the one
that was listed most frequently (14.90%) was “using English when traveling overseas,” followed by
“using English for business purposes” (10.10%). Some of the ideal L2 selves included in the Likert-scale
items did not appear, such as “writing English e-mails fluently.” Furthermore, respondents’ answers
included references to rather general ideal L2 selves, such as “using English for daily conversation.” This
might mean that some respondents had difficulty envisioning specific contexts in which to use English
and envisioning themselves as English users even in the future. Such descriptions might have lacked the

“image” component, which is considered crucial in the L2 motivational self system.

4. Discussion

This study revealed which questionnaire items might be more psychometrically sound than others, and
what kinds of ideal L2 self were reported by the sample. Researchers need to think carefully about the
contexts in which learners use English and the competence required in such contexts. Also, the
endorsibility of the items needs to vary enough so that the items capture the sample’s varying ideal L2
self levels. Future researchers should also explore the possibility of the scale of ideal L2 self having a
two-dimensional structure. The differences between the two types of ideal L2 self, general and specific,

might be important, for they are likely to exert different motivational power.
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A Case Study of Japanese College Students’ Attitudes
toward Foreign Residents in Japan and Learning

English —-What is a Global Mindset? -

ADACHI, Rie (Aichi University of Technology)
Key Words :  Globalization, Study aboard, Intercultural competence
1. Introduction

It is said that the number of students who study abroad at a university has decreased gradually in Japan.
On the other hand, English has become more important, because both the number of people who use
English in many Asian countries and the number of Japanese companies which go to Asian countries are
increasing. The Japanese government also plans to increase the number of foreign students to 300,000
students by 2020, in order to keep stable economic growth. Therefore, Japanese students will need to
acquire intercultural competence and to have a global mindset both inside and outside of Japan. However,
most Japanese high schools and universities tend to emphasize only English communication skills.
Would English communication skills be really enough to cope with a globalized society? This study
focused on the attitudes of Japanese college students toward foreign residents in Japan and examined

Japanese students' attitudes.

2. The study
2.1 The participants, the items of the questionnaire, and the aim of the study

The study was conducted on Japanese college students at the end of 2011. The participants were
engineering students in a local private college. The students were majoring in robot engineering,
mechanical engineering and information technology, and almost all of them were male. The items on the
questionnaire covered attitudes toward foreign residents in Japan, learning foreign languages, the future
possibilities of using foreign languages, and some other variables. These items were constructed based on
the presenter’s previous research into Japanese attitudes toward foreigners and different cultures. Each
item was rated on a six-point Likert scale, using a range from strongly disagree (0) to strongly agree (+5).
The main aim of this study was 1) to examine the differences in the students’ attitudes toward foreign
residents based on their attitudes toward learning English and toward Asian languages, and 2) to find the

relationship between the attitudes toward foreign residents and some other intercultural attitudes.
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3. Result

3.1 The differences in the students’ attitudes toward foreign residents

After conducting a maximum likelihood factor analysis, five factors were extracted. One of the factors,
“Understanding of different people,” which represents students’ attitudes toward foreign residents,
subsumed making friends with some Asian residents in Japan. Next, comparable analyses were
performed to examine the differences of “Understanding of different people” based on their learning
attitudes. The result showed that “Understanding of different people” is different depending on their
learning attitudes toward both English and Asian languages. When they have a positive attitude toward
learning English, they tend to have positive attitudes toward foreign people in Japan. Also, when they
have a positive attitude toward learning in Korea or China or learning Hangul or Mandarin, they have
positive attitudes toward them again. Therefore, it seems that having a positive attitude toward other

languages would develop their understanding of and interest in people of other cultures.

3.2 The students’ attitudes toward foreign residents and their other intercultural
attitudes.

The result of regression analysis showed that “Understanding of different people” was affected by
“learning Asian languages”, “positive attitude toward other cultures”, and the “international future”. This
implies that the students who have positive attitudes to learn Asian languages and toward other cultures
will also try to build a good relationship with people from different cultures. Therefore, the subscale of
“Understanding of different people” is considered one of required intercultural skills in a globalized

world.

4. Conclusion

The study concludes that it will be necessary for university students not only to learn English, but also to
learn other languages and they need to cultivate a multicultural perspective and to develop intercultural
skills in order to have a positive attitude toward foreign residents in Japan. This attitude would be
necessary to have a global mindset which makes them expand their relationship with other people. More
and more Japanese students will have intercultural contact even within Japan in their future. They will
need to build a good relationship with various foreign people from Asian countries both inside and

outside of Japan.
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Assessing the Validities of CELP-Sem and CELP-Lex for
English Lexical Fluency by Way of Shadowing

Performance for Japanese Learners of English
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KADOTA, Shuhei (Kwansei Gakuin University)
HASE, Naoya (Kwansei Gakuin University)
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1. Introduction:

In order to measure both lexical knowledge and lexical access speed among Japanese EFL learners, two
types of CELP tests (Computer-based English Lexical Processing Tests) have been developed: CELP-Sem
and CELP-Lex (Kadota, et al, 2010; Hase, et al, 2013). They both put emphasis not only on the accuracy
but also on the speed and stability of lexical processing. The difference between the two is that CELP-Sem
employs semantic relatedness judgment of two words while CELP-Lex uses the lexical decision task in
which a single word visually presented is real or not. Both CELP-Sem and CELP-Lex have two versions:
Test A and Test B. In shadowing task, learners track the heard speech and repeat it as exactly as possible
while listening attentively to incoming messages. Kadota (2007) argues that one of the potential effects of
the L2 shadowing training is to enhance the speed and efficiency of the subvocal rehearsals in the
phonological working memory. Since the CELP-tests are expected to measure the degree of automaticity of
lexical processing that shadowing is expected to improve, it is likely that the results of the two types of

CELP tests show relationships with shadowing performance.
2. Purpose

The research to be reported here was an attempt to investigate the correlations between the results of the
two types of CELP tests (e.g., correct response rates, reaction times (RTs), CV (coefficient of variation))
and shadowing performance (reproduction rates) in order to explore the validities of those two tests. A total
of 81 undergraduate students in Japan were given both types of CELP tests and shadowing tasks of 150-

word speech.
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3. Results

The following is the correlation data obtained from this study.

Tablel. Correlations between CELP-SEM A and SH

Table 2. Correlations between CELP-LEX A and SH

CRR RT1 RT2  RTICV__ RT2CV CRR RT1 RT2 RT1CV__ RT2CV
SH . 438™ - 429" - 421" -125 - 144 SH . 244 - 175 -. 145 -.181 - 139
N =44 xp < 05 *xp < .001 N =44, xp < .05 **xp < .001
Table 3. Correlations between CELP-SEM B and SH Table 4. Correlations between CELP-LEX B and SH
CRR RT1 RT2  RTICV  RT2CV CRR RT1 RT2 RTICV ~ RT2CV
SH -. 054 -.396" - 413" -.337" - 353" SH - 489™ -. 267 -. 255 . 026 -.282

N =37, xp <.05 *¥p <.001

N =37, %p <.05 **p <.001

Note. CRR: Correct Response Rate
RT2: reaction time calculated on all responses

RT1: reaction times calculated only on correct responses
CV (coefficient of variation)
SH (reproduction rate: shadowing performance)

Major results obtained were as follows:

1) Overall, CELP-Sem tests produced significant correlations with shadowing performance data in reaction

time while CELP-Lex tests did not produce any significant correlations with shadowing performance in
reaction time.
2) Regarding correct response rates, CELP-Sem yielded a higher correlation with shadowing performance

in Test A but not in Test B.

4. Conclusion

To conclude, the present study suggests that CELP-Sem scores reflect L2 shadowing performance for
Japanese learners of English. Since reaction time data of both versions of CELP-Sem tests had higher
correlation with shadowing performance scores than CELP-Lex tests, it can be pointed out that CELP-Sem
may indicate the efficiency of lexical processing that may also be involved in carrying out shadowing task.
The possible reasons for the correlation between CELP-Sem (semantic relatedness judgment task) and

shadowing performance will be discussed in the presentation.
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Parts of Speech and Argument Structures:
Characteristics of the Two Pieces of Knowledge of

Japanese EFL Learners with Several Vocabulary Sizes

SAKATA, Naoki (Kurume University)

Key Words : syntactic knowledge, parts of speech, argument structures,

vocabulary sizes, textbook corpus
1. Introduction

Communicating meanings in a second language requires syntactic knowledge. Without it, it is difficult to
exchange accurate intents. However, it has not been much known about what leads to its acquisition.

In foreign language teaching environments, it is common to inform learners of parts of speech of
words to show them which role each word plays in making sentences. It is also common to teach students
each verb’s canonical argument structure. However, whether such explicit instructions lead to the
acquisition of syntactic knowledge has not been explored thoroughly to my knowledge.

Zyzik and Azavedo (2009) showed that English-speaking learners of Spanish have difficulty
assigning parts of speech to Spanish words. Kim, Choi, and Yang (2013), investigating argument
structure knowledge of Korean EFL learners, suggested that some structures are more difficult to learn
than others and high proficiency learners have more of that knowledge.

Based on their discussions, this study investigated part of speech knowledge and argument

structure knowledge of Japanese EFL learners as a starting point.
2. Methods
2.1 Participants

A hundred and twenty-six university students (whose proficiencies are between beginners and

intermediate) participated in this study.
2.2 Materials & Procedure

I created a sheet which asks parts of speech and argument structures of words selected from self-made

corpus compiled from high school textbooks which participants were likely to use by asking high schools
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they graduated from. The experiment was conducted in regular English classes, distributing the sheet to

each participant. Participants were told to finish the experiment in 15 minutes.

3. Results

A Linear Mixed Effects model analysis showed that parts of speech of nouns and verbs were easier to
know than those of adjectives (B = -.25, t = -6.4, p < .01) and adverbs (f = -.17, t = -4.4, p < .01).
Although there is little difference among participants with different vocabulary sizes overall, participants
with small vocabulary showed their slow attainment of syntactic awareness of adverbs (f = -.23,t=-4.1,
p <.01). Concerning argument structures, participants with large vocabulary knew better than those with
medium (p = -0.3, t = -2.3999, p < 0.05) and small vocabulary ( = -0.29, t = -2.5, p < 0.05). It is also
shown that SVC (B =-0.23, t =-1.9, p = 0.06) and SVOC (B = -0.2333, t = -1.8666, p = 0.06) structures
tend to be more difficult to learn than SV, SVO, and SVOO structures.

4. Discussion

From those results above, it can be said that Japanese learners of English have certain amount of part of
speech knowledge of nouns and verbs as far as they have appeared sufficiently frequently in the input.
However, they do not have much awareness for modifiers. It was also found that learners with larger
vocabulary seem to have more argument structure knowledge although it is yet to know the cause-effect

relationship between these two pieces of knowledge.
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Improving Listening and Speaking Abilities with the

“Speak English” Software Program
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1. Introduction

My university nursing students cannot properly pronounce English words or read sentences in
English, because they seem merely to have listened in silence in their English classes at junior and senior
high school. In addition, they do not recognize words quickly. Therefore, in the fall semester, I used the
software program, “Speak English” by Light House, which lets students choose the reading and listening
speed that suited their ability.

1.1.1 Purpose of the study

I wanted to see how “Speak English,” which has automatic-speech recognition and
instant feedback presentation, helped university students of nursing with a low level of English
language skill to improve their ability to speak (a productive skill) and listen (a passive skill).

1.1.2 Participants

90 university nursing students in CALL were split into 2 classes which each met once a week from
October 3, 2013 to January 9, 2014,

2. Results

2.1. Results of the questionnaires about this software program

I want to concentrate on the answers to the fourth of my questionnaires, given on Nov. 13-14, 2013.
During the fall semester, 88 nursing students responded to the following seven items. Overall, most of the 88
students appear to have enjoyed learning English with this software.
1) Do you find this software useful for helping you to recognize sounds and words?
83 nursing students out of 88 responded that it was useful.

2) How effective is this software in improving pronunciation?
80 students replied that it had effectively improved their pronunciation.

3) How effective is this software in increasing the number of your vocabulary items?
76 students said that it was effective.

4) How much did you use the function of repetition in the program?

24 students said that they used it all the time, and 54 students said that they sometimes used it.

5) How much did the listening and repetition function motivate learning?

69 students said that they had been motivated to learn and 18 students said that they had been
somewhat motivated.

6) How much did this software motivate learning?

80 students said that their learning had been motivated a lot and 7 students that it had been
somewhat motivated.

7) How much did you enjoy speaking English with this software?

68 students said that they had enjoyed it, while 19 students said that they had somewhat enjoyed
it.

2.1.1 Results of the VELC test

I administered a Visualizing English Language Competency Test (VELC) because it told students
what they had achieved in 10 areas. I used a #-test (Paired Sample #-test): ¢ (77) = .597 and the p-value is .552.
There was no difference between the mean in July, 2013 and in January 2014 in the confidence level (a =
5%).



NEBHB AT A 7HR EHARZERRAR

Table 1
Results for Paired Differences
Paired Differences
Std. Std. Error| 95% Confidence Sig. (2-
Mean Deviation Mean Lower Upper t df tailed)
Pair 1 jlali?u;ry 3.577 52.881 5.988 -8.346 15.500 .597 77 .552]

2.1.2 Results for the Cando levels

The results of the VELC tests show 10 Cando levels. Now, regarding Cando levels, “When the
students listen to English news broadcasts from CNN and the BBC, they can understand over X % of what is
said”, “When the students watch movies in English without subtitles, they can understand over X% of what
the actors say”, and “When the students listen to conversations between native speakers of English, they can
understand X% of what they say.” are the most difficult levels for Japanese university nursing students to
attain.

3. Conclusions

For 30 minutes in each class, the Japanese university nursing students practiced listening and
speaking English during the fall semester from October, 2013 to January, 2014. Though they liked learning
English with the software, “Speak English”, they may not have had enough time in each class for practicing
listening and speaking to improve these skills after being merely listeners in class for 6 years. In order to
improve their listening skills, English teachers should give their students texts with many varieties of English
spoken in authentic situations at natural speed and they should teach English in English, so that the students
can use English in class and be exposed to as many varieties of English as possible.
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Do Listening and Oral Reading Enhance Japanese EFL
Learner’s Formation of Incidental Lexical Recognition
Memory of Visually-Presented English Words?

KANAZAWA, Yu (Graduate student, Kwansei Gakuin University)

Key Words : oral reading, listening, repetition, phonological encoding, levels of processing

1. Introduction
One of the crucial factors determining whether visually presented L2 words remain in
memory is the “quality” of encoding (Hulstijn, 2013). It is reported that different mode of
encoding results in different fixity in memory (Craik & Lockhart, 1972). According to their
Levels of Processing model, the encoding is “deeper” and more effective in memory trace
formation in the following order: structural, phonological, and semantic encoding. Despite the
elaborate investigation of semantic level, differences in the shallower levels of processing
have not been investigated sufficiently. This research focused on the diversity of phonological
encoding of visually presented words and tested whether different phonological encoding
tasks result in different strength of memory. This research also tested whether repetition of the
same lexical item is effective in phonological encoding setting.
2. Purpose of the Study and Research Questions
The present study investigated the effect of oral reading (OR), simultaneous listening (SL)
and repetition on incidental L2 word-level memory trace formation of Japanese EFL learners
(Figure 1). The following Research Questions (RQs) were established:
® RQI1: Does the difference in phonological processing affect incidental memory
performance? Different 4 (2 x 2) conditions were established:
(a) Oral reading of words presented visually and auditorily (OR* SL* condition)
(b) Silent reading of simultaneously presented words (OR- SL* condition)
(c) Oral reading of visually presented words (OR* SL- condition)
(d) Silent reading of visually presented words (OR~ SL- condition)
® RQ2: Does the frequency of encoding affect incidental memory performance?

® RQ3: Do the results found on RQ1 vary depending on the frequency of repetition?

Simultaneous
Oral Reading Listening

/aepl/ /a=pl/

Figure 1. Oral Reading, Simultaneous Listening and Phonological Encoding
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3. Method
3.1 Participants
32 Japanese EFL learners with high proficiency in English participated in this experiment
(14 males and 18 females; mean age = 33.34; SD=11.56; mean score of TOEIC test = 759.33;
SD = 184.35). They mostly consisted of graduate students who major in Linguistics.
3.2 Experimental Materials
The experimental words were selected from the familiarity list of Yokokawa (2006). The
96 target words were subdivided into eight groups to which different conditions were allocated.
Strict control was ensured so that there is no significant difference in the groups regarding
form (letter count), sound (syllable count), and meaning (BNC frequency and familiarity).
Experimental software SuperLab® on lap-top PC was used to present stimuli.
3.3 Procedure
Participants were tested individually. The experiment consisted of two sessions: study
session and test session. The rhyme decision task was utilized in the study session to ensure
phonological processing. The visual recognition test (96 target words and 96 distractors) was
implemented in the study session without previous notice (incidental learning paradigm).
4. Results and Discussion
The following results were detected through the statistical analysis of the produced data:
® RQI1: OR" items were significantly better remembered than OR- items (F (1, 31) = 70.82,
p < .01, n2=.70). On the other hand, SL* items were less remembered than SL- items
(F(1,31)=70.82, p < .01, n2=.70), indicating SL worked negatively in memory.
® RQ2: The items presented twice were significantly better remembered than those once
(t(31)=11.26, p < .01, r = .90), indicating the efficacy of repetition of presentation.
® RQ3: The items encoded once and those twice had consistency in the tendency found.
5. Conclusion
It was concluded (a) that oral reading enhances the formation of incidental lexical
recognition memory, (b) that presentation frequency increases the possibility of the item being
remembered without intentional effort. The negative result observed on simultaneous listening
could have been caused by different factors such as Transfer Appropriate Processing (Morris
et al., 1977) and needs further research for the satisfactory rationale.
6. References
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research. Journal of Verbal Learning and Behavior, 11, 671-681.
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Effects of Oral Repetition on the Acquisition of Word
Stresses by Japanese Learners of English:

An Experimental Study Utilizing Speak Everywhere

AOKI, Yukari (Chubu University)
Key Words: oral repetition, Speak Everywhere, word stress, online practice, online assessment

1. Introduction

English word stress is contrastive: e.g. pdduce is a noun meaning fruit and vegetable, and produce is a
verb meaning ‘to manufacture.” Research has shown that intelligible English word stress is vital to
successful communication. Gallego’s study (1990) reports that 64.6% of communication breakdowns
between non-native teaching assistants and native undergraduate students occurred due to pronunciation
errors, of which 35.8% were stress related. Despite the importance of English stress, Japanese learners
make frequent stress errors, especially when loanwords from English are accented differently in Japanese
from the original English (e.g. English pdttern vs. Japanese patdan). Because memorizing correct stress
placements by rote is burdensome, it would certainly be ideal for learners to learn them without explicit
instruction or conscious memorization. This study reports on a preliminary study that examined the effects
of a computer-based online word repetition exercise on the learning of English word stress. Previous
research demonstrated a significant beneficial effect of this type of exercise on the acquisition of Japanese
word accentuation (Yoshida 2010). The research question of this study is: Does online vocabulary

repetition practice have a positive effect on leaners’ acquisition of English word stress placements?

2. Methods
Participants

The participants were 73 Japanese students enrolled in a course titled “Advanced Freshman English”
during the 2014 spring semester at a Japanese university. The course mainly focuses on enhancing reading
skills and vocabulary building, as well as basic grammar. Based on the results of the placement test, the
students were divided into three levels: beginning, intermediate, and advanced. Two groups which
participated in this experiment were chosen from the advanced level. Their ages ranged from 18 to 19. One
section of the course was designated as a control group and the other as an experimental group. The control
group consisted of 33 students, and their majors were business administration and information science (19)
and management (14). There were 6 female students and 27 male students in this group. The experimental

group consisted of 41 students, and their majors were clinical engineering (9), architecture (16), physical
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therapy (7) and occupational therapy (9). There were 21 female students and 19 male students in this group.

Material and Procedure

For oral practice and all testing, a web-based system called Speak Everywhere was used. This system
allows foreign language instructors to give oral practice and tests to their students. Students’ oral
productions are saved on the server and are reviewed as well as graded at a later time. Thirty vocabulary
items used in this experiment were selected from past entrance exam word stress items from the National
Center Test for University administered by the National Center for University Entrance Examinations. A
word reading task was created on Speak Everywhere and administered three times as a pretest, a posttest,
and a delayed posttest. A word repetition exercise was also created in which students were to repeat after a
native speaker model in the video. The procedure was as follows. First, both groups took the pretest. The
format of the pretest was simply to read a set of vocabulary words that appear on the computer screen one
word at a time. One week later, the experimental group worked on the repetition exercise followed by the
posttest, while the control group took only the posttest. Then the delayed posttest was given to both groups
after another week. The dependent variable of the study is the number of words correctly stressed. The
hypothesis to be tested was whether or not the experimental group significantly outperformed the control
group in terms of gains in the test score. Statistical analysis software R 3.2 was used for these statistical

analyses.

3. Results and discussion

To test the hypothesis, the paired sample #-test (two-tailed) was used to detect the difference between
the pretest and the posttest score of the experimental group and those of the control group. While there was
no significant difference between the mean score of the pretest and posttest in the control group (pre=12.44,
post=12.72) a significant difference was detected in the experimental group (pre=14.19, post=21.77, =
-12.6203, p<0.01). The result provides an affirmative answer to the research question: online oral repetition
practice is effective in promoting correct English word stress placements. It is also worth noting that during
the repetition exercise, the students were able to correct their own stress errors by almost 100% without

explicit instruction and visual input enhancement.
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Leveraging Technology in the GenEd EFL Classroom

VARDEN, J. Kevin (Meiji Gakuin University)
Key Words : Synchronous Computer-Mediated Instruction, Skype, General Education EFL
1. Introduction

In Academic Year 2013 Meiji Gakuin University's English Education Reform Working Group,
under the direction of Professor Keiko Tanaka in the Faculty of International Studies, began
small-group Skype lessons in the classroom proper. This talk discusses the setup of the

classes, 2013 results, and preliminary 2014 results.
2. Curriculum Reform Pressures

Pressure for reform of Meiji Gakuin's current General Education (GenEd) EFL curriculum
has mounted. MEXT (2011) and the related Global 30 project provide a clear call for
curriculum reform, a call that Meiji Gakuin, despite having the longest English history of any
Japanese university, has just begun to answer. The withdrawal of two departments from the
program provides sufficient internal pressure; reform sought by members of the Education
Reform Committee since 2011 adds to it. In addition, there is a call to find and implement a

"MeiGaku method" of foreign language teaching to keep the university competitive.
3. 2013 General Education EFL Pilot Program

As a first step in investigating an alternative GenEd EFL paradigm, 18 International
Business freshman were selected to participate in a 2013 pilot course. Lessons were held
twice a week across two compulsory English Communication classes. Four concurrent
45-minute small-group Skype lessons were run by Waku Work English instructors using
Hitachi 24" PCs and external mic/speaker units; the other half of each class was reading or

writing with a Meigaku professor. See Grimes-MacLellan & Varden (2014) for further details.

Survey responses regarding the Skype portion of students' classes were very positive.
However, this positivity did not carry over to their Reading and Writing lessons, or their test
scores. For the 16 students who took both the entry and exit TOEFL ITP, average
improvement was outside the Standard Error of Measurement only for the Reading section.
Those few who did significantly better in Reading are thought to have done so for
non-academic reasons. Since the number of students participating was limited, the program

was expanded in academic year 2014.



NEBHB AT A 7HR EHARZERRAR

4. 2014 General Education EFL Pilot Program

In 2014 50 students from seven of ten academic departments remaining in the GenEd EFL
program participated. The majority chose not to opt out after orientation, resulting in class
sizes of 43 to 50 (average size 46.2). The basic setup was the same as in 2013, with both Skype
and Literacy lessons meeting twice a week. However, the Waku Work English instructors are
running the four concurrent workstations in a separate classroom, two lessons per class
period. In addition, the texts are Cambridge's new Unlock Listening and Speaking for the
Skype lessons and Unlock Reading and Writing 3 for the Literacy lessons. Both Skype
instructors and Literacy instructors covered Units 1-3 during spring semester. Also, a Moodle

was used to facilitate communication between instructor and student populations.

Spring semester results confirm the positive experience of small-group lessons for students,
while at the same time affirming the administrative difficulties and challenges of the
45-minute format. Though some students have complained about the amount of homework
and the difficulty of the text (Bl level of CEFR), they have by far and large responded
positively to the much more challenging academic English curriculum. The Moodle used was
helpful as an organizational and communicative took, but the intensive time and effort

required made its use questionable for the already understaffed program.

5. Conclusion

One thing is clear thus far: The program is implementable. Given a handful of positive,
motivated faculty, the budget to accommodate equipment purchases and Skype instructors,
and the support of university administrative and technology personnel, small-group academic
English lessons achieving many of MEXT's globalization goals can be conducted. Further, the
contribution of the Moodle could be significant if a dedicated Research Assistant were in
charge of its development. What is less clear is whether this curriculum addresses the needs
and goals of students and their departments, and whether the results of the students' scores

at the end of the first year will reflect true improvement.
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Screencast Feedback for Writing Assignments
in a Beginning Japanese Language Class
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1. Introduction

Comprehensible, timely and personalized feedback from instructor to student is extremely important in
foreign language teaching. Conventional written feedback on student assignments is particularly
problematic in terms of comprehensibility as the instructor’s comments can sometimes be misunderstood
or misinterpreted by the reader (Bailey, 2009), and can lead to student frustration. Oral feedback, on the
other hand, may be more precise, and may be produced in a more timely manner than written feedback
(Edwards, Dujardin & Williams, 2012). Screencasting, where a video is produced that captures the
instructor’s voice (and image if desired) and onscreen annotations on the writing assignment, shows great
potential for use in giving multi-media feedback to students on their writing assignments (Seror, 2012).
Through the use of screencasting technology, instructors can verbally walk the student through the
writing assignment, giving students the benefit of both visual and audio feedback. This paper will briefly
introduce the proprietary screencasting software called Mediasite that the author piloted for use in a

beginning-level Japanese language course at a Canadian university in 2013-14.

2. Using Mediasite screencasting software

Mediasite is produced by Sonicfoundry, and a license has been purchased for use by the instructor’s
university. Videos produced by the instructor are stored on a password-protected personal site, but can be
shared by means of a link to a URL that students can view on any internet browser without logging in.
The instructor downloads the Mediasite desktop recorder to her computer. Student writing assignments,
in Word document or pdf format, are downloaded from the course management system and opened on
the desktop. The instructor creates a video by naming and providing descriptions, launching the desktop
recorder, choosing the desired audio/video combination, selecting the part of the desktop to be recorded,
and then recording the video. The instructor can use the electronic editing, highlighting and “insert
comment” features of the word processing or pdf program to annotate the assignment, and at the same
time capture an audio narration of the editing process. The video is then uploaded to the instructor’s My
Mediasite page. From here, a URL can be generated that enables the instructor to share the video with the
student, either by e-mail or through the course management system. Mediasite is typically purchased by
an institution and personal accounts are created by an administrator, but similar free software, such as

Jing, can be used to the same effect, although the length of recording may be limited in some cases.
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Figure 1. The instructor’s Mediasite page

2.1. Advantages

From the instructor’s perspective, the system is very convenient as it can be used on a home or work
computer at any time. Video content is uploaded to a video-streaming server as the content is being
created and no local rendering is required. The video that is produced comes close to replicating a
one-on-one tutorial session, without the interactivity. However, unlike a one-time face-to-face feedback
session, students can revisit the screencast oral feedback multiple times via the website link. The oral
component also potentially provides an additional opportunity for the student to hear the language being
studied. The student can also experience how their assignment is “read” by someone for the first time,
which may help the student to identify areas of weakness where ideas are not expressed clearly or
grammatically correctly. While written feedback can run the risk of sounding more like curt directives for
corrections, oral feedback enables the instructor to use vocal tone and emphasis to provide a more

nuanced explanation of how students can improve their work.

2.2. Disadvantages

The Mediasite interface may not be completely intuitive for instructors who are not technologically savvy,
and if mistakes are made in the Share stage of the procedure, students may end up unable to access their
video. While some studies claim that using screencast feedback results in much more feedback produced
in much less time, until the instructor masters the technological aspects and develops an efficient system
for creating, annotating, and distributing the feedback, the time required to evaluate an assignment may

exceed that required for conventional feedback methods.
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KFEREAE (74 —TF L, HBE TR N, Wiki 22 8) 2FH L CEEER% 0O ENS T
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Listen More, Read Less: Partial and Synchronized

Captions to Train L2 Listening Using TED Talks

MIRZAEI, Maryam Sadat (Graduate Student, Kyoto University)

Key Words :  CALL, listening skill, partial and synchronized caption, word frequency, speech rate

1. Introduction

Captioning is widely used by second language learners as an assistive tool for listening to authentic input.
The use of captions, however, may lead to word-by-word decoding and over-reliance on reading skill
rather than enhancing the learner’s listening skill (Vandergrift, 2004; Leveridge and Yang, 2013). With
the purpose of encouraging the learners to listen to the audio instead of merely reading the text, the study
introduces a novel technique of captioning, partial and synchronized, as an alternative listening tool for
L2 learners. Using TED Talks as appropriate authentic medium, our captioning method strives to provide

adequate support, decrease dependence on captions and prepare learners for real-world situations.
2. Partial and Synchronized Captioning (PSC)

In this method, “synchronized” captioning is to present caption text word-by-word aligned in precise
timing with the speech signal of the respective words, which effectively shows the correspondence
between the words and the audio channel. The term “partial” captioning pertains to selecting a subset of
words from the original transcript and presenting them in caption while hiding the rest. Both components,

synchronization and partialization, are complementary and counteract demerits of one another (Table 1).

"35 - Original Transcript Q
== § Alignment
2 |2 | e
. < & |5 | % iy
Advantage - Caption Type |[£ |2 | & |3 % Automatic Speech
=18 = | B Recognition Trained for Alignment
= g |§ Unit
=S I
13
Aid word boundary detection | v I/
Speech-to-text mapping I/
Avoid over-reliance on reading a4 v
Avoid being distractive v/ ST/ se':ztrw"
Automatic v/ v/ v v/ Knowledge
Adjustable to learners’ Level v v Test Result Specificity Bast
Adjustable to the content ST\ / v/ Decision Making ~ Feature Extraction
Table 1. Comparison of Captioning Methods Figure 1. Dataflow and Main Components of the System
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An automatic speech recognition system was trained using TED talks to precisely align the text to the
speech to aid text-to-speech mapping, present word-boundaries and avoid odd appearance of the words.

The outcome of this process is then used to generate partial captions by automatically selecting
words/phrases that are likely to hinder learner’s listening comprehension. The criteria for this selection
are bound to “speech rate”, “word frequency”, and “word specificity”. Thus, only the words beyond the
learner’s tolerable speech rate or his/her vocabulary size are presented in caption. Learner’s appropriate

rate of speech and vocabulary size forms the basis of PSC (Figure 1).

3. Experimental Evaluation

The experimental procedure was administered in two CALL classes at Kyoto University, with 28 and 30
Japanese students enrolled in each class. TED talks delivered by native American speakers were selected
as a material for this study. The students were grouped into three proficiency levels based on their TOEIC
or CASEC scores. To generate appropriate PSC caption for each group, the learners’ vocabulary size
(Nation and Beglar, 2007) and their tolerable rate of speech were evaluated. Although the percentage of
shown words varied among groups, this number never exceeded 30% of the original transcript. The
students watched the videos under three conditions: no caption (NC), full caption (FC) and PSC followed
by a comprehension test. The experiment had two parts: First, the students watched the first part of a
video (70%) under one of the above conditions and took a listening test. Next, the subjects watched the

rest of the same video (30%) “without caption” (presuming a real-world situation) and took another test.

The result of one-way ANOVA test on the first part (70%) revealed a significant difference between NC
(M =35.7, SD =14.7) condition and PSC (M =52.9, SD =19.4) or FC condition (M =54.2, SD = 17.3) at
the p <.05. However, no significant difference was found between the score on PSC and FC condition in
this part [F (1, 57) = 25, p =.62]. The findings suggest that PSC leads to the same level of comprehension
as FC while providing less than 30% of the transcript. In the second part of the experiment (30% without
caption), the best performance is associated with the condition in which the learners first watched the
video with PSC [F (2,118) = 20.5, p < .05] as compared to FC and NC. The results indicate the
effectiveness of PSC on preparing the learner for real-world situation as compared to NC and FC.
Although this is a short-term enhancement partly because of adaptation to the video, this finding is still

valuable. This method can be effectively incorporated into CALL systems to train L2 listening.
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T2 G4 4) EIED, SMERGOREHY - R LB ORE CORMERRTE DL
2Lz, 2 TOBMENASRBZECHER LizA > 74 >0 3D (RABEREE, ¥ KT 4 7 0FA
RBRIS IR o 122, ASHORNC | BEfREOA ) =T — g 2% Lz, ZRTiE, &h
Y RIATNT, BoOHREHY - RLTHOREAREL, BMEITHAETRA ZAF ¥ v b
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A LTC20 M. HHEHEZ o7, ZIEIZZNTNORE CORHAAET L& 5 BIFo583

L, ZTOHT, EOXIICHCHRERESE T 1 EFHE L,

FAETHEE LT, Antaki 5 (2005)DFATHFFEICHEV, 2EEOITICE Y ACRTROBT 200
Uiz, REEAHT CIEREONFICE RS A U TLH %, BFEE4E AS-unit (Z531F, TOH T, BN
TROGHOEEOH L, £ A FIC Altman & Taylor (1973) DB B OIEUEIZAIY | ZBepIZ /548
L7z, E£7o. FBOEHDOETERT 28, LHENEN Y OWBIEL 5 2 2 ERITM
D EWL T — M EERHZICER L, ZOMELAEDETELZ L,

3. BREER

IRTORER, BN —F @O =B O B CBRIL Bl b0 bz oz, BEEGRE O
— A, EFLAOSMEFIIHNE O TIEFE—BEREO B ORNE < b, & B o
H CBHRIT A D 2 ME R 23 do o 7223, BRI D A8 T B B CBiR 03 Hik i £ <
RoNb Loz, UL, BEOEVCLDKRERETRD LN, BMFED 2
AV b HEDETELETLHE, EHODORETHLRIZENRDEICHRELITYE L, BRI 2
RLXLFTLK R TV DERTFR RGNz, —T7, el DEFITIXZ O LS REmIT R 6 e h o
oo BTEVENOEKEIZEY . BRHRRDRWEE T, IR EON oz, R
I D L. HAERFEOY R — MRICH L, BHRZ&TNTF 2FR Lol 7o r—h
OFERMNS, BEBROH L S 2RRL, HOOXRS TRILZBE <AV EVIE#HLI S -
e, TOXEI BRI -T2 EHERISN D,

4. #Em

AEIOHFEN S, (KEERE TH > Th, RMOEHEA ERQDHH T, BINE R OB E )Y
L. BERZZHLLT S RocFRRBO b, £/2. AELHTRIZEBNTL, HBodkfFLvd
T I —H A EENEERMLITERO TEH T, RZREE OS2 B R OREIC R L 5
ZTCEPHERI SN D, FIZ, HEEEE VAR — MREICRL T L E D /EEMERH Y | <72 1 8
DXL, ZO XD R NFEESEE N HRICH ORISR D X 0 BB OMM B LEL LS
2 XD, AEIOWEMRIL. PEOSIMEANEIINZ, SMERRELMETHLZ LB, —
WAl TE 720 A8, Telecollaboration DWIHEABLFE D 7 11 & 2 2R < 212134 H O 2 FRIZ, &
HBINE RO, £723 ALLEDO 7V —TNOBINE OMGEe EORR MR LEEND,

SE Xk

Altman, 1., & Taylor, D., (1973). Social Penetration: The Development of Interpersonal Relationships.
New York: Holt, Rinehart and Winston

Antaki, C., Barnes, R., & Leudar, 1. (2005). Self-disclosure as a situated interactional practice. British
Journal of Social Psychology, 44, 181-199

Salmon, G. (2000). E-moderating: The key to teaching and learning online. New York: Routledge.
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HAANERZEFEED wh SERIXCERREN : IR
A a2 —2aVEHDOEOHD/N/4 Oy FMRE
BT B R AE)

F—OJ— K wh BRI, WGEQAE, SEEEGIEFET L, 2 Ia=7—va UiEE), BHAA
FRETE A

1. [FLC®IC

PR EEAI 2= —va Ui, B EINEOERICE > TThivd, 20, U7
NEA DDA 2=l —3 3 AZBWTIE, MBI AR R SRS 2 PE T 2 BB ) AN BRI R
Thd, AARZEOEREL, BB [0 2T LIk TESICHKT L2 &
MTEDLDOIK LT, HFEOEMBATH LB TIE, *IST 2 ERCE LT, 58
BhEhER OfIE, (—RRBYEAASEER 2 0 5 FEhE & 72 5 0TI BhEhE] do AL izt b
MERWDEAL, SIRO EAFDA > b x—a R EBMb Y, THERERD - TR
%< DWHERLETH D, wh BIIXOHAE, & HICRMEFAOLHE~OI®E, FREHFHOA >k
X—va VIR EORBRR DY, R A R L T H5E L L BB OEENE Z 580
728, BARANFGEFBEFITE o TE, UL OATR RS TRWZ L RTINS,

Morishita (2014) X, ##k L1 0 AARAFREFZEE 20 452 RIC, X7 TRAICEME
F7208 5, BEWOKROIESE J2F 5 spot-the-difference task & Ffifi L7z, FEHF DR &
BIXEZILTONLIELEZA, a3a=fr— a3 VEBICBWTERRSTOERMFE AL LT
TNRNIZ, B AT & A L—RITETTERVEANEE SN,

ABETIE, RN eaIa=r—Ta U EHOZDDO/ M2y M#& L LT, CEFR A2
~L (Oxford Quick Placement Test (235 <) DORFA D wh B SCDEHBEINT DUV THAT,

2. FI&

2013 SR ORTHNS, Ak L~ D AARNEREFEE ORF 1~4 484) 124 22081, #2058
BLOEHOE— F2ARR LR —OMELZ 1 HEOA % — T3 E%EH Lz (F 1),

T R E— R il R PR EHE—F il PR R 1]
FZ M A4 ST el F 2L
F 2 2 NU—FA N XFBLOER 2L e 2L
TAN3 ST CiRa s A 1) N = Wl 10FS[H]

1. ETXALOBK, E— FE L UHIBRERH
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&7 A RTIE, R A XFEITEF TR L, XHO—Ea M 5 wh B % 3CF
FRIIOETERT A LR L, 7 AR 1 T, BEC CERED O FRBFIWTHHES
3% 9D BRI S R Ad HARICEEA L TH B o 7= (e.g., John went home at six.), 7 A k 2 & 3 Tl
IR NEESEE LA A ST LT B, N —FA v N IR T, AR 2 T
I, 7 AN ERU LD PRIz, BERY CETLERSHITL L OIKEL,
HEBEORE R EEZHA L THOHHTEADL LR L, 7A N 3 T, EFIETXOH
LIz, Bz L7y 0EFE2HERR LT (e.g., John went home at six. ‘went home”),

3. BREER

3TEOTAIDH L, TAML E3OKEEZLTIORT (£2),

A [E S R
# R R0 E% (S50 TS A
1 John went home at six. What did John do at six? 44.4% 4.0%
2 John went home at six. When (What time) did John go home? 58.1%  11.3%
3 John went home at six. Who went home at six? 41.1%  21.8%
4 Mary saw Susan yesterday. What did Mary do yesterday? 41.9% 8.9%
5 Mary saw Susan yesterday . When did Mary see Susan? 60.5%  12.1%
6  Mary saw Susan yesterday. Who did Mary see yesterday? 50.8% 8.1%
7 Mary saw Susan yesterday. Who saw Susan yesterday? 37.9%  29.8%
8  Mary bought a book yesterday. What did Mary do yesterday? 51.6%  16.1%
9  Mary bought a book yesterday . When did Mary buy a book? 56.5%  25.0%
10 Mary bought a book yesterday. What did Mary buy yesterday? 54.0%  31.5%
11 Mary bought a book yesterday. Who bought a book yesterday? 45.2%  37.9%
12 John thought Mary liked Susan . Who did John think (that) Mary likes? 16.1% 0.0%
13 John thought Mary liked Susan. Who did John think likes Susan? 8.1% 0.0%
14 John thought that Mary liked Susan . Who did John think (that) Mary likes? 10.5% 0.0%
15 John thought that Mary liked Susan. Who did John think likes Susan? 0.0% 0.0%

®2. TR ETRIIDOME EEBLUVFHEER

BEHRIHIRI D720 T A b 1 IZRB T, EEREIBBLICESRENZNUTTHY, T2
k3T, ELICKIBIARTLTWD, 1 EOBITICEWTRHR U & 9 RECE R+ 5 &, E
BRNEATHHEMBROND Z L0, 15« @RTOEMIFA R L TWD Z & AR
IND, ZNHDOZEMNE, SERE LIk L~ O HARNFGEFEE L, Sl omEsE
HIEZHOWTOMBAZ LSERICEL T, HFFEHICBOTIZY 72 A JMLBIZ L Y K&
7RI 2 £ S A BRI R iz, 411 Pienemann and Johnston (1987) 72 & D S 3E-E15IE
FETNAVOMARESSBIZ LN D, RMSTEMBET 5 O ML e HFELBEEE ) OB R
ERNRIVREEEIRICOWT, SRRABLED HFA & EREZITVTC0,

SE Xk
Morishita, M. (2014). Question forms produced by Japanese EFL learners in dialogue contexts: A pilot

study for a syntactic priming experiment. The Journal of Language and Literature, 33,201-218.
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A SE6E (k) 9:30-10:00/ 2282k PC #= B

| RMEREET LS BAARBELTEM
=K E YT 4 DR EZOREURE

M B (S NEREEE)
WA s GRIERS)

F—O—F: V—Xv VT4, THF 3, Flesch-Kincaid Grade Level, 1 KA
WPM (words per minute)

s

1. FCOHIT: FEEED2 DOAIE (1 REIGEARE & 2 REIGEERE)

P, WPM & UCEHT 2Rt fs 2, BEAORRSE, SO, WRmmk, SOURFEAZICK 2 6
iz, TR SLOMEEICR ARSI 2 B 1 RITMRE ) &, RAGE, Mook,
TR LEIC L DR G RFEER 72 & H B EOR WO A & 5RAMNGHEITIE % & B ik
M7e 12 WIOBEEREE | (20 CRIET 2 HEE R L TWD, BRERDLIE, T 77 7 %HA
THIE L2 WPM 23, EIC 1 IRIWFEAEEEEIZ L A b D) 2 IRIFHRIEEEIZ K 5 b O DR E T &
HIE, AR ORFTCEFTICA DY RSN RIS R 5 0 b Th 5,

1 AR E T EICFH 28> CTHRE5LT 5 A b A7 v S ofE (NFEBREGHE) %
FEBR L, 2 YR A FRARR 13 R AR 0D 7= 6D D FEfR 7 2 AT 9 2 AR (G Uk PR AR B 3Efi)
DAXNVERMLTND &B R D, E OB % Siff DAL reading model & LTI 1123777,
WNAERBR SRS [RT=WNE=EK] Sl bncER ABI CEEHRZR 7ot 2T, oW
% Baddeley H DU —F 1 7 A U HHEKIZ
WA, FRA—T DR 2 LS 5 KT /7;\//

WEZT B, = ONFEIETHAR 2 A — :o

RICHEAT L7200 & ST REATR N B O B || Far -, cemantic
PADRTDOND, B2 FHERFD R, = i 4 742 chunks
SCREMMDMMDIRN IR ED & &\ THM AN .'igw N acoustic
WA SN, MEORE, B0 #s, RE [ B L] 21 sec
o, S s boosm (B || P g hveea

BEARTDID, = OWBEICET 2 B2 2 \Q?/'
KRR FE L M S U5

% 230 msec

A

>X
g

2. 1 REGERfBEEZR—7 v b&EL
)= EYT 4 HARK B 1. BEROLHEH reading model
FERRFRAIC N BIER & ) D TSR note: LTINS HERRFIA 1 UHARKIE, FiZin>
CEH) 2 BREDT v v 7 M) ORI D RBRKENDY 2 Rl I K S D, AROTCHE
> PN SIEIEN

I FRE L AL DR (F— 2 FE IR &R,
BEHEREIPRERTFO 1 DL L, Fy o 7HNF
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TORTCXELXEIMEEZ 2 5O DOWRERF LT ARAEEZFLEEWT Y —F
E'Y 7 ¢ 585 Mint Grade Level for Japanese (MGJP) &, Z<EEREFEEEE AT EEE Mint Grade
Level for English (MGEN) #BRZL7- (1, X 2),

MGJP: GL=0. 07496 (3Sy+ 2Cn) /Ph+ 7.926 log(Ph/ C) + 4.618 - X1

MGEN: GL=0. 07662 (3Sy+ 2Cn) /Ph+ 19.554 log(Ph/ C)—3.141 - X2
where Sy: number of syllables; Cn: number of consonants; Ph: number of phrases; phrase: a sequence of
words divided by non-letters; C/: number of clauses; clause: a sequence of words divided by ”. ! ? ;” and is
almost equal to a sentence; log: common logarithms;

5% Flesch—Kincaid Grade Level (FKGL) 2&DFHi72 8 DD — & 1 7 ¢ A & Ll
MRRE L7z, £ ORER, FKGL & MGEN & OFHBIFR%IL 0.99 Th o7z (1), kgt oO7ii%
B (WPM) ERRRESCD Y — & U T o I EEE N — X TREHEDS 0. 9 2z 2 A O E =
L7z (K 2), sRESCOBBEFEMN 1 LR35 & FEE (WPM) 1349 12 FA DM 2 3z 72,
R1MGEN ETLvoa - Fou( KEEXBRY—FEYToAREORERE T
FKGL CLI FORC FryG GFog SMOG _LWF _ ARI | .®

MGEN | 0.99 095 088 096  0.98 0.97 098 099 | &,
note: MFEEEHI/ S— =7 US DEFEER 72 & G1-9 D 16 it (44,023 HEE) ,

BERASLICHED D TR 2 2%y Lic) =4 ey 7 o fRlEe, £ ¢ oo
L RO MR TR ¥ 07 % 2 MEBICIES CHRASEON 3 o sop A

= . s — ) S ey —  note! m—ONFEIL,
BEZRL, SHICHADEES LY =X YT 1 BENEVADHBEZ R L1 S 1 5

LizZ emh, BEREHICHN LI 0T SICIBRaH Y, 800 (R, SR 81
T
SDICHEART ST | RIWBAEEE I b BE 52D L BEADND,

3 =T UREADHENTE — FroRNEFOERELERT ES

U—F 4 U ZREIZB VT, Bx R A Bk LA O E N EATED, BRED
X, RS ALARTO 1 IRIFAEEEIZIER L, 7% > 7 NE O R L Z 720 O 55 <,
WX A ONFIZEDN THETNCHE L (FxrF2 ) TELHAXFNLEZHIIOTDHI L
LRIMFICEBE THDH EEZX D, TY X7 - AFAOM EFEHIZ, VA= 72K HHE
WA B =% ZICBIT DRFENEDOMANLTIC S LWL 52 5 L Bbhb,

SEXM - EH
Card, S., Moran, T. P., & Newell, A. (1983). The psychology of human-computer interaction. Hillsdale, NJ:
Lawrence Erlbaum Associates, Inc.
FIREE — - Bt — (2011). 21 BOffI-- & 57 — 2 ~_—R|ZH-5 < Breath Group fiE#7 |, [4HEFEAE
AT 4 T HELED)E 51 M EENIER SRR EM], pp.124-125.
HEE « TFE— (2013). DB LWEERd R Y 7 MRS C —RiA 0 S & IEME S D4R A BILR
—) MMEREZE AT « 7% (LET) BIHRECHE 25 130 [B] (2013 42F%) AR RSRREE] 10-11
HBE— (2014). TV =XV 7 ¢ OJFB TR —RAARNAT ) =2 ) 7 0 AXHFE—), [HHE
FEHCE AT 4 7 F4(LET) BHCCE #5 132 [\ (2014 4E) WFFERSs K TIAE] |
it + B (2013).  TBREEF 2 — XX ZF|H L7z Breath Group R D #HT) . Language Education &
Technology, 50, 23—41.
%k . Mingle8+2 Official Website : http://mintap. kir. jp/public/mingle/mingle. html
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Creating an Appropriate Assessment of Student

Satisfaction for Foreign Language Education

CARTER, Peter (Kyushu Sangyo University)
MIURA, Kaori (Kyushu Sangyo University)

KAKIMOTO, Etsuko (Kyushu Sangyo University)

Key words: student satisfaction, foreign language education, qualitative enquiry, assessment standards,

educational evaluation.

1. Introduction

To help students compete on a global level it is imperative that the standards of education on offer are as high as can be.
This is only possible when educators understand the extent to which they are connecting with their learners in areas that
the students themselves care about. However, student satisfaction is noted as one of the hardest educational constructs
to measure; furthermore, making sense of foreign language learner satisfaction is even more challenging, and yet is it

these students who arguably have the greatest potential to succeed on the global stage.

The present research summarizes the results of a qualitative study into foreign language students’ satisfaction with their
education, conducted as they approached graduation and were preparing to enter the workforce. Participants were 12

graduating seniors from a course in English Communication, taught at a private university in Japan.

The long-term aim of the present study was to produce an appropriate measure effective for assessing foreign language
students’ satisfaction with the education they received. An appropriate assessment of educational outcomes is defined
as having four specific criteria: accuracy; feasibility; utility; and, propriety (Gareis & Grant, 2008). Using these criteria
as benchmarks, we aimed to create an emic assessment of the English Communication Course and its outcomes from a
student perspective, adapting attributes from the Joint Committee on Standards for Educational Evaluation’s Student

Assessment Standards (2003) as a starting point.

The shorter-term purposes of the study were to ascertain the extent to which students in the English Communication

Course were satisfied with their education, and to begin unpacking student satisfaction as a construct relevant to foreign
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language education. To achieve these aims, we conducted focus group discussions, formed a purposeful conceptual
sample representative of the course makeup, and then created and distributed a 10-item online survey. Results from the

survey were collected and coded into categories, and finally collapsed into themes.

From a review of the literature on student satisfaction we anticipated three themes: teaching quality, student
participation, and perceptions of course value. Emergent themes not predicted by previous studies were expected to
contribute to our understanding of foreign language students’ degree of satisfaction with the education they received.
The four themes that emerged were the chances the course offered to students, the quality of relationships students
form during their education, how rich the course is as a whole, and a sense of continuity across subjects and grade

levels.

The findings thus suggest that the students are satisfied with the Course, and that this can be explained to a certain
extent by the expected and emergent themes. Furthermore, the survey appears to have potential as an appropriate
measure of student satisfaction as it pertains to students’ satisfaction as learners in a globally-focused foreign language

course.

2. References

Gareis, C.R., & Grant, L.W. (2013). Teacher-made assessments: How to connect curriculum, instruction, and student

learning. New York: Routledge.

Joint Committee on Standards for Educational Evaluation. (2003). The student evaluation standards. Thousand Oaks, CA:

Corwin.
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R Bl (ENIA TEEmFRMER)

F—O— K EEEE. B WIS

4 A OHEBY TlE, kxR Z i 2 2 FBFENEML . FEEB IR #ERSNLD 2
EMZV, £ T DN, PR mROFGEERE B IV TR U 2 H 2 I2<
S, BEINLIFEHEPMRZLOEYE] ZFHELC, FHEVPEESOT VWS HEE I & oz
FIECHRE AT A NV BIRICHRE LB E L LTE Lo, HBHG~RET D2 L ICRY
A TND,

FPIE, BIRE L BBURO/NFER, hERE L OESEEROEEHEIIK LT v r— &
Fehiti L7z, AR TIE, PERE L OESER CHZ D IRGEHE L0 B BERE R 258 L.
WETDHLOTH D,

7RI ABFIRIE. AL 25 RSB E B EIT SR B R S SRR S (B) DR A X T T,
HELTWDHDOTHD,

2. HERE

BRE. BRBOFEE., SEOEEHBICT v r— MIEE LT LB TEM L, M
BAaE5bET, 6 0OKOFFEKRIY 1 354DFFKRHFEE., 33IBWOEKRLY 1 2 64DEHK
HENS K 5T,

JEEEHEN A HEOREICB W TBETE 2 FEBFOR VK E | S HIZEN D DAEENKEFER

H U COFRAEFEEHICB N TBETE LRV EIZONWT ANTF 2 ENTESH D) TR
Ho) Fch s 720 OAtbETEEZRDT7Z, SHI2, K3 Z LI THBRER %
K7z, BEENEFICOWVTIE, FEFFLBCHOWTE TEIL « B T [FER) T30k - 307
Mo« JESC - 5R0) D5 BFIC D>V T 1 6 HHORMAER LTz, Z ORMANEIC OV T,
[LDI-R -LD HI¥r o7 b Ot EE] 255 & L, EE O 0MNEREEHROBLE LV WET 2Nz 72
HDOThH D,
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W\ 1 S ORI 6, i, SR AW LR D ISHET S EATE R

|2 JOUEMOTREIIRT S Z L BEIETHS

B3 mEER LT A D L AREETH D (B R CTLT 5 W)

H | 4. BOBEXEEVWHAZN
5. BARLUFESBEP. BONEEEL LTS LARETHS CCFE ST 5 N
6. T HMCHOS VML

wo BT ABICBETE P, AN THICES AV LEFETE 2L
8. RO, MICHAES Z IR 5 OMEIET, FCA A bHAK S 72\ L BT E 220
9. BHOELEV (Fyrr7) BDbhbien

;é 10. HEEOFEIANSEAE C X TRy (FHEE—BhE 2R & OIEFIC B ARGEOFEIRN BT 572 L)

L |11 CERERRTE RV NS (BT LRSI TS 20)

Tol1e s TATrNy B OBOFENRERTHY . REAMICALT L NCERRES 5

# | 13 FXEBBFCEROROVICEXAL 2 LHTEF, LFEOKRE SRR —E TR0

; 14, BESCET BB NAIC A 2 < L B & B EEIC bR T A

é 15, BED BEHFTRY 25 5129 WEHTH

W |16 sumEEE BT L EECHT

®1. BEPEFICETLFEHIBESNSIRAYRET V47— MER

3. HBRETRE

FHEHIZOW TR SN DIHEN S -T-0IF, BEL bz, R1OEAES2, 3, 9,
10, 11, 14, 16Tho7, Fo, HEMMDS 1HAZBRWTRETIZEBWNT, FELd
ZIEER LR SH 5 2 ENbhoTz, BESNAHENEYOMEAZ R LI-DlE, HAEZ S
15 ECIVEBEFTRVESIIIDRE THD) OART, FERTIH LS H D) 3 8%,
xd 2] 31%., (MlZHD] 1 7%, 17200 1 4% Tho7edd, @R TIXENZILL 9 %,
24%, 27%. 30%&E@ESN, 2L, FEAETOLTEFOMA, FIFEHT/ R
FRRENCBIT A NFEEROR VP, EOREFIEICRB TE 5N H D EEZ DR
%o Flo, HEEBICHAES 7 [FHRTIBEICERFETET, B THRICHE RV BT
2] T TRl ®H 5] T ORIZERTF T8 0%, miT6 7%L . FEHEDNKY K
ELTEOEVBERSIN TRV ERIDNRZ D, WHE CHERAFLEER2EN TV D0
H LNV, FrfbzE L THHEHRMUENTE TV EIEHENSZWEHETE D, —FHZ
DHEAT KL< HD) LRZE LT FHREEITZ6 %, MRBEETIIHN2MHEDO 1 3% ERoTE
. NEOHSERLNRDIZONTIOHEHANRKELS LoTWBEI EBNbND, 208D it
72T W R E FFOFEEDOIEIFEICTREE 52 5 2 LN TEH L HfFTE 5,

SE 3k
L8 —Z b [LDI-R -LD ko 7= DOifiH Z-Learning Disabilities Inventory—Revised
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F—T—F: Ty F—A 7, Hii, BEEHE, GOP, JEahdE

1. B8

i

Bael, FATN, SUEHHN O LAFEEN (mental lexicon) D HEEFH 2 o CTEFLT
2 EFRES, BEWRROMXIREGET DL O1Z, VRLRA v bR —v g VEAHEUICHEE LT <
prosodic planning Z ME &5 (U « Z=48 « IR - 6)1] - R - IR 2013), 2O X572 E
FOE L S ZTERT 27201, BERORNS, [ UHELE Vv F—o 7 L TREORMAERICE
NEET, WMOMLREHENBRIZTE S L) gt BEh{l (Segalowitz & Segalowitz 1993;
Segalowitz, Segalowitz & Wood1998; Harrington 2007) Z{EE S ¥ 2 HERH VY, HEHL T
bRHINDZENEZ N, L, V¥ R—A VI REBRICEDLS SGWHIRRHLDD, ED
< BWOFFERGERE O FEEITNRD B 2 02T 5 TR ZRAEIZ E 720720,

2. B®Y

KIFFETIL, EEOEMME TS OBLEND, vy R—A U 7 EFHITEDL B0
BH 2500, TOREIFEHEDOITEAZEEIZL > TEDLIITE R IONERHE LT,

3. A&
3. 1. &
(1) PIROIEIRy'—Y
Q) Iy =V ONFHERFEE GEEOAMREZERET 5 720 ORPIEROERM)
@) x R—A v 7H - 57 -
(4) BEEBEHGESE & IE T 5 72 D TOEIC
3. 2. BHE
PRRRNERE DO S0 D AR NSRGEEAEE ORFE)
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3. 3. Fl&
(1) TOEIC #3mUT F2 & SRR O H R NSGEFHFI, PIROFEII Ry -V Fh L
Thbol,

(2) XL OWNEIRfF 2R T 2 BRAOMEITHEL TH EOf:o L, BERNEEE R
TICXLTFHEREETFTALT D720 125554 20T 5729124772,

Q) WEBMFIIBEIC BT 2B A/ b Ly =V _B:—EJTJ”éaREﬁ ETo7,

WRICEL Ry E—V%, FHY 7 M1 2R LTy F—A o 7HE 21T o7,

G)FRILEXLZFHLTE Lo, ZNOHOFEFIZHBMIZT L o — X IRTFEI N,

(6) %*ﬂ&%f’ﬁ@ Hwta, 5 QIR (accuracy) Lt & (fluency) nHLHEE L7z, B
NS B OIEMEMEIZIE GOP (goodness of pronunciation) % V7= (Witt and Young
2000) Yﬁ%é (fluency) CIXFEEEHEE (rate of
utterance) Z, B A HHRAELHM 2> T2 =

DT ESTY

7L L Crig L7z, s

(D BEE IS B, Bz, Fizo 3 8
SNT, RILRBOFEFED R 2T & i - Dm0
S3HF LT, =

1. v F—A BB -HBEVI L

4. FEREER
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— 124 —



NEFEHBEAT = FEH4M=EMAAR

%= 1.Entry (6 E%) 12+ 5 Peer feedback D758

Rank Type Token  Peer Feedback Per Person

1 Academic elaboration 147 10.5
2 Coherence 139 9.9
3 Praise 106 7.6
4 Personal elaboration 84 6.0
5 Error correction 57 4.1
6 Style 46 33
7  Critique (Suggestion) 23 1.6
8 Agreement 22 1.6
9  World elaboration 12 0.9
10 Unclassified 2 0.1
11 Question 1 0.1

Total 639 8.75
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oAy N EOREEIRIEIO writing 12D AL Writing BB/ D[R] EIZD72F TWDHDh, 72 L
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8 & S BT 5 A3, Student-centered classroom Z HifiE L CHRET 2MENH D & E 25,
SE XX
Dérnyei, Z. (1997). Psychological processes in cooperative language learning: Group dynamics and

motivation. The Modern Language Journal, 81, 482-493.
Hyland, F., & Hyland, K. (2001). Sugaring the pill: Praise and criticism in written feedback. Journal of

Second Language Writing, 10, 185-212.
Oxford, R. (1997). Cooperative learning, collaborative learning, and interaction: Three communicative

strands in the language classroom. The Modern Language Journal, 81, 443-456.
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DT 7 A /V%%{E 73‘@”/1 L. i‘% Shingo is nine vears old. He is from Japan, but his family moved to

Canada in August. His father will work there for two vears. Yesterday

EYN0IN =L, N
D+E‘ Y7 b %*U)ﬂ LT%D+ 2 was Shingo’s first day of school. He doesn’t speak English well
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E-Teaching and Educational Technology

TAKEGAMI, Fumi (Ritsumeikan Keisho Junior & Senior High School)
LASKOWSKI, Terry (Kumamoto University)
Key Words: Pedagogy, Professional/personal theories of teaching, informed eclecticism
1. Introduction

E -Teaching (Engaging Teaching) leads to learners being highly motivated, focused and
interactive in their classroom activities. In e-teaching, teachers integrate professional theories of
teaching with their personal theories of teaching so that they are better informed of ways to engage
their students. We agree with Krista Moroder, an educational technology teacher developer, who
writes “Think pedagogy first, technology second”. In this study, the formula of pedagogy first,
technology second is linked by the concept of e-teaching and educational technology. Pedagogy is
often defined as the art and science of teaching existing within a continuum of theory to practice.
Theory represents professional assumptions and knowledge of teaching and learning principles
documented in the research literature and taught in teacher education programs. Practice is based
on the teachers’ personal theories for teaching that evolve from their knowledge of teaching and
experiences in the classroom. The two theories, professional and personal, are cyclical-- Theory
informs practice and practice informs theory. Educational technology then, represents the tools
that are put in the hands of teachers to carry out their implementation within a professional

pedagogical framework, i.e., “think pedagogy first, technology second”.

Although presenting a pedagogical view of integrating professional and personal theories in one’s
teaching seems to be rather a commonplace idea, it is misleading because it may be an idealized
view. In most cases, teachers teach solely from their personal theories of teaching, and

professional theories of teaching often do not enter into their daily instruction:

Professional(-) XPersonal theories (+) € Edu. Tech. > Classroom

1.1 Post Method Era

Professional theories of teaching, at least when it comes to prescribed teaching approaches and
methods, have shown to be limited when teachers set out to make sense of them in the classroom.
This is largely due to the failures of research that attempted to prescribe the best teaching methods
or standardized teaching approaches. Teachers found that what researchers said ‘ought to” happen
in the classroom in theory ‘did not” happen in practice. Arguably, this gap between theory and

practice has put us in a post method era (Kumaravadivelu, 2006). There are no standardized
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methods that are adequate to account for the diversity of learning styles and strategies our learners
prefer, and the particular realities each teacher faces that are unique to his/her own situations in
classrooms. In this post method era without ‘best’ methods, teachers have resorted to either
following the textbook or taking an eclectic approach, grabbing at what looks like interesting
activities and instructional techniques (including the use of educational technologies) and
integrating them into their instruction without knowing why they are doing what they are doing in
pedagogic terms. However, the claim is made that this approach runs the risk of shallow
instruction because teachers are not linking what they do to features of existing pedagogic
professional teaching and learning principles (Stern, 1992). That is, without being informed by
professional theories of teaching and learning (why), teachers organize their instruction (what)
solely on their intuitive judgments or personal theories of teaching. Instead, what is required is
informed eclecticism. For informed or enlightened teachers, this means linking why they are doing

what they are doing in the classroom to formal teaching and learning principles.
2. The Study

The study aimed to learn whether an informed teacher, one who integrates personal theories of
teaching with professional knowledge of teaching, is better positioned to use the tools of
educational technology to meet his/her classroom needs. Data from the co-researcher, a secondary
school practitioner, will demonstrate how pedagogic principles and learning theories based on a
view that learning is social (Vygotsky, 1978) helped inform her to be an e-teacher. Supported by
a social constructivist learning theory, results depict the process the co-researcher goes through as
she designed and implemented a lesson to increase student interaction in her third year junior high
school classroom. In taking an e-teaching approach, the design of the lesson was informed by
professional and personal theories of teaching that enabled her to form a collaborative learning
activity that was realized in a jigsaw activity, a cooperative learning technique. The teacher then
decided to integrate educational technology as a tool to help carry out her lesson aim. Although
the study does not claim to show innovative or sophisticated uses of educational technologies for
learning, it does present a simple use of technology in the classroom that is highly organized and
supported by contemporary pedagogic approaches by ‘thinking pedagogy first, technology

second’. The study aims to show implications for teacher development.
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An Alternative View of
“Task-based Language Teaching versus Cognitive PPP
Approach” at Secondary School Education in Japan

from a Complex Adaptive Systems Perspective

MIYASAKO, Nobuyoshi (Fukuoka University of Education)
Key Words : Complex adaptive systems, grammar, PPP, TBLT
1. Introduction

The present Courses of Study for foreign languages seem welcomed by advocates of task-based language
teaching (TBLT). The guidelines, strongly recommending increasing student English use in integrated
skills activities, may be interpreted as introducing TBLT into secondary education. However, this is not
the case. Theoretical examinations of TBLT (Miyasako, 2012a & b) show: (a) TBLT, which is primarily
based on the implicit learning of English, is ineffective in improving student English proficiency in the
context of secondary schools in Japan; and (b) the cognitive Presentation-Practice-Production (C-PPP)
approach, which also recommends increasing student English use, matches the guidelines better. How
can this issue be accounted for from a complex adaptive systems (CAS) perspective (Ellis &
Larsen-Freeman, 2006; Larsen-Freeman & Cameron, 2008)? This presentation revisits the issue of TBLT
versus the C-PPP approach with a focus on grammar, surveying teachers’ perceptions on grammar

teaching at secondary schools.
2. Revisiting TBLT versus PPP

The CAS perspective regards language teaching and learning as an open, non-linear, dynamic and
adaptive process, where the language, learners and context interplay with one another. Admittedly, these
agents are composed of a variety of subagents, competing and interacting with each other, but this revisit
of TBLT versus the C-PPP approach looks into points relevant to the three agents: language learning
nature, formal learning context, and teachers’ recognition of grammar learning and teaching.

First, language here means grammar, which lies at the core of language learning. It is on how
grammar is learned that TBLT and the C-PPP approach disagree: mainly implicit and explicit learning

respectively, although they agree on the necessity of increasing learner English use. The CAS perspective
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considers grammar development emergent, in line with general cognitive development. The basic
mechanism of it is form-meaning association through analogy, where recency and frequency matter as
shown in Ziph’s law. This law applies not only to implicit learning in TBLT but to ACT-R (Anderson, et
al., 2004), which supports the C-PPP approach, because analogy-based production is a requisite function
there. Consequently, the emergent view of CAP’s does not contradict the C-PPP approach in this point.
Second, the formal nature of English language education (ELT) has been preserved in Japan,
although the roles that the language plays are changing. The CAS perspective does not ignore this
context where grammar instruction, usually in an explicit fashion, constitutes an indispensable part of it.
This perspective does not allow TBLT to dominantly impose meaning-focused activities, but seeks to
strike an optimal balance between form- and meaning-focused activities in each English teaching context,
which is supported by recent SLA research (Nassaji & Fotos, 2011), congruent with the C-PPP approach.
Third, since teachers and learners are important agents of ELT, their recognition and beliefs on
teaching and learning cannot be ignored in the CAS perspective. Although both TBLT and the C-PPP
approach have to adapt themselves to the teachers and learners, the teacher recognition and beliefs have
been fairly unknown. Therefore, we are conducting a survey of secondary school teachers’ recognition
and beliefs, with a questionnaire including 15 five-point Likert scale questions and two open questions,
on their grammar teaching and its integration with other skills. This questionnaire is based on Borg and
Burns (2008), which investigated English language teachers’ beliefs and practice of grammar teaching

from 18 countries.

3. Results and Discussion

At the presentation, results of the survey will be shown, and the issue of TBLT versus C-PPP

approach will be further discussed with implications to secondary school ELT.
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Mizumoto, A., Urano, K., & Maeda, H. (2014). A systematic review of published articles in ARELE 1-24:
Focusing on their themes, methods, and outcomes. ARELE, 25, 33-48.
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Differences to Be Noted between Male Students and
Female Students:

A case study of web-based training session

IBA, Midori (Konan University)
Key Words : student autonomy, gender differences, incentive, motivation, web-based training

1. Introduction

In the literature of language learning, there is general agreement on how difficult it is to enhance student
autonomy, namely, to enhance student engagement in and out of the classroom (Toyoda & Harrison,
2002). In this study I compared two groups of students who enrolled in English listening courses in
2012 and 2013, I advised them to use web software which was created as a self-study tool to prepare for
the TOEIC. One of the research questions is whether there are any differences to be noted between male

students and female students in relation to the training session.

2. Methods

2.1. Participants

A total of 107 university students (Year 2012, 54 students: Year 2013, 53 students) from an Intermediate
Listening Course (2 classes) were invited to take part in a computer self-study TOEIC preparation course
outside the classroom. Ninety four students out of 107 (Year 2012, 42 students: Year 2013, 52 students)
took the pretest. However, the number of students who both completed the training course and took the
posttest is relatively few. The students who enrolled in the course had taken a placement test called
GTEC. They were placed in one of the top level classes. Participants’ ages ranged from 19 to 21 years;
the mean age was 20 and there were no outliers. Forty-seven percent of participating students were
female, which is more than the actual percentage in the population (35%). They belonged to different
faculties of the university. None had spent more than one month in an English speaking country. They

reported normal hearing and vision.

2.2. Procedures

Participants in the study accessed the website named ATR CALL BRIX. It is an e-learning system and its
extensive contents cover a wide range of educational levels. The TOEIC preparation course was adopted
in the study. The progress of each participant can be checked via the Learning Management System
(LMS). Participants were explained that the software was designed to improve learners’ four skills of
English and participation of the program was not mandatory. In the year of 2012, were still in the period

of a trial operation, the performance of the software was not stable. Considering the situation, I refrained
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from giving them an incentive that they would acquire three extra percentage points when graded if they
took pretest, participated and completed the training and took the posttest. Regarding 2013 participants,
since the operational problems of the software were already resolved, they were given the incentive for
their grade. The period of the training session was approximately three months. Before they started
training, they took a pretest on the web. They were encouraged to practice as much as possible in the
training period. At the end of the period, they took a posttest on the web which was different from the
pretest. Two analyses were done for this study. In Analysis 1, the Multi-way analysis of valiance
(ANOVA) was used to measure the difference between the pretest and the posttest. In Analysis 2, a
regression analysis called the ordinary least square (OLS) with heteroscedasticity-robust standard error

was adopted to see the relation between study hours and scores.

3. Results

1) Regarding the average pretest score of 2013, the estimated coefficient score is 41.712 out of 100.

2) Regarding the increase in test score of 2013, the average score increased by 27.8 points after giving
incentive and statistically significant. The posttest average score is about 69.5 (41.7+27.8). 3)
Regarding the average pretest score of 2012 against 2013, it is lower than that of 2013 by 3.81 points but
not statistically significant.4) Regarding the average posttest score of 2012 against 2013, it is lower than
that of 2013 by 5.96 points but not statistically significant. 5) Regarding the female's post-test score of
2013 against male, it is higher than male's 2013 by 0.17 points and statistically significant. 6) Regarding
the female's post-test score of 2012 against male, it is higher than male's 2012 by 0.18 points and
statistically significant at 6.5% level. 7) Regarding the posttest average score of 2013 (worked more than
20 hours), the Students who worked more than 20 hours are expected to get higher scores than other
students, but this hypothesis is not true for the case of 2013. 8) Regarding the posttest average score of
2012 (worked more than 20 hours) against 2013, the students who worked more than 20 hours got higher
scores than other students by 0.22 points (0.092+0.128) for the case of 2012 and this result is statistically
significant. 9) Regarding the female's post-test average score (worked more than 20 hours) against male,

they hours got slightly lower score (-0.002) and this is statistically significant (for 2012 and13).

4. Discussion

As for the posttest, both male and female participants achieved higher scores than in the pretest. The
effect of the training would account for this. The total scores of female students were somewhat higher
than male students. This tendency can be seen in both years and statistically proved to be true. Regarding
the relation between study hours and scores, the longer male students worked, the better results they
achieved. It is too early to draw conclusions from this tendency, because relatively few males took part in

the sessions. Further research is needed for this question.
Reference

Toyoda, E., & Harrison, R. (2002). Categorization of text chat communication between learners and

native speakers of Japanese. Language Learning and Technology, 6(1), 82-99.
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Ahmad, J. (2012). Stylistic Features of Scientific English: A Study of Scientific Research Articles.
English Language & Literature Studies, 2(1), 47-55.
Berk, L. M. (1999). English Syntax: From Word to Discourse. Oxford: Oxford University Press.
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Cambridge University Press.
Millar, N., Budgell, B. & Fuller, K. (2013). ‘Use the active voice whenever possible’: The Impact of
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Rowley, Mass: Newbury House.
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Schmidt, R. (1990). The role of consciousness in second language learning. Applied Linguistics, 11,
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Reading and Writing Activities

in Two Languages Using Moodle

FUKUDA, Eri (Chugoku Junior College)

SUZUKI, Mitsuko (Soka High School)

NITTA, Haruhiko (ON THE TOP LTD.)
OKAZAKI, Hironobu (Akita Prefectural University)

Key Words: Reading, writing, Moodle, social networking websites, metacognitive knowledge
1. Introduction

Reading news articles and writing summaries in English are often challenging for Japanese learners of
English. Language used in ungraded news articles and their contents are more advanced. Also, summary
writing requires a learner to extract minimal information to describe the gist, which is difficult for many
students due to the limited instruction on this skill (Ono, 2011). To support students to tackle these
demanding tasks, online reading and writing activities were assigned through an e-learning platform,
Moodle. The activities and use of Moodle will be introduced along with the partial result of a

questionnaire survey.
2. L1 and L2 Reading and Writing Activities and Moodle

As a learning platform, Moodle was used in the study. At the beginning of the semester, an orientation
was held to instruct the students about the functions of Moodle and process of assignment submissions.

As assignments, students search online for two articles on the same topic; one in Japanese and one in
English. These articles were not a translation of one or the other, so the students were required to retrieve
information from different websites. In order to develop overall literacy skills, L1 reading was
incorporated. Also, another purpose of including L1 reading on the same topic as that of L2 reading was
that the information from the L1 article could be used to help comprehend the L2 counterpart. Links of
the articles were posted to the classes’ Moodle page to share. The workshop feature was utilized for the
particular assignments because this function allows students to share their work with classmates.
Through this feature, students can post relevant pictures together with articles to highlight the contents
and make their posts more visually attractive to classmates. Furthermore, based on the information
gained from the news articles, students were asked to write a summary of the two articles to describing
similarities and differences between them. This summary was also shared among the students using the

workshop feature. They were allowed to use either language to write a summary as Mason and Krashen
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(1997) reported that those who wrote summaries in the first language showed superior results than in L2;

at the same time, if a student was motivated to write in English, it should be encouraged as well.

BERHUIOUT

AL THEEIh, T TR T SEBSRISNTILT,
saz,

sz EEre 5 EEH

Figure 1. An Example of Posting of Articles
3. Students’ Perception of Reading and Writing Activities

The overall reaction from the students toward the reading and writing assignments was positive. Sixteen
students responded to the questionnaire consisted of five-point Likert-scale type questions. Three
questions were asked related to the assignments. For the first question, all the respondents agreed or
strongly agreed that the bilingual reading increased their English reading skills; whereas, 86.67% thought
the same for Japanese reading skills. As for the second question, 75% of the respondents agreed or
strongly agreed that their English writing skills were improved by the assignments while approximately
half of the respondents felt their Japanese writing skills developed through the bilingual reading. Finally,

the result of the question 3 showed L1 reading was effective in supporting L2 reading comprehension.

4. Conclusion

Moodle provided a platform for the students to present visual aids and summaries to classmates.

Although the tasks were strenuous, students found them useful to improve L2 reading and writing skills.

5. References

Ono, M. (2011). Japanese and Taiwanese university students’ summaries: A comparison of perceptions of
summary writing, Journal of Academic Writing, 1(1), 191-205.

Mason, B., & Krashen, S. (1997). Extensive reading in English as a foreign language, System, 25(1),
91-102.

This study is partially supported by a research grant from Bunkyo-kyokai .
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