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Osamu TAKEUCHI

President of LET, Kansai University

A scorching summer has come to Japan once again. And, with the arrival of summer, of course, comes the holding
of the LET Annual National Conference. Welcome! On behalf of LET, I cordially greet all the participants in the

conference.

For this year’s conference, we have invited Dr. Norman Segalowitz, a renowned researcher in the field of second
language fluency from Concordia University, as a keynote speaker. In addition, Prof. Koyo Yamamori of the
National Institute of Educational Policy Research and Dr. Kojiro Shojima of the National Center for University
Entrance Examination have kindly agreed to be keynote speakers at the conference. Several workshops, offered by
leading researchers and teacher-trainers in Japan, are to be provided to the participants of the conference. About
70 papers are to be read and 11 posters will be on display for your perusal. We also have some 29 commercial

displays of cutting-edge educational technology and teaching materials, so there is something for everyone!

I invite you all to have a wonderful time during this national conference and I am certain that every one of you

will be able to take something stimulating back with you to your classrooms and schools.

Lastly, on this occasion, I would like to express my sincere thanks to the National Conference Steering Committee
members for their relentless efforts. Without their efforts and contribution, the holding of this conference will not
be possible. I also would like to extend my heart-felt appreciation to Konan University for its generosity in
allowing us to use Okamoto Campus for the conference venue, even under the ominous warnings of possible
shortages of electric power supply due to the shutdown of the various nuclear power plants in the aftermath of the

Great Tohoku Earthquake. Thank you so much, everybody!
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Natsumi WAKAMOTO

Conference Chair, President of LET Kansai Chapter, Doshisha Women'’s College of Liberal Arts

“What’s going on in learners’ minds? What kinds of instruction will help my students the most?” We, as teachers
and researchers, are always full of questions about the process of foreign language learning. LET, our academic
association, has held a national conference once a year for over half a century. The significance of the conference
lies in sharing “cutting edge” research and innovative foreign language lessons. Especially, in Japan, dramatic

changes have been occurring in schools of all levels.

The LET Kansai chapter started discussions on the theme and programs of this conference one and half years ago
under the leadership of former chapter president Prof. Kazuo Kanzaki, and the steering committee members have
participated in earnest discussions to make this conference fruitful and enjoyable for all. We are proud of setting
the conference theme as “Foreign Language Education at the Cutting Edge: Learning, Teaching and Testing,” and
of welcoming distinguished researchers as our keynote speakers from overseas and Japan: Dr. Norman Segalowitz
of Concordia University in Canada, Prof. Koyo Yamamori of the National Institute for Educational Policy
Research, and Dr. Kojiro Shojima of National Center for University Entrance Examination. It is our sincere hope
that these three days will provide opportunities for participants to interact with each other and to find answers to

their questions on foreign language teaching and research. Let’s enjoy the conference!
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FRRTY2—)U / Overall Schedule

8 A7 H () Tuesday, August 7th
7—% 33w 7 Workshops
9:00-14:15 g
Z4F (8:30-12:45 : 13 BHEE DT )  Registration (8:30-12:45: Piloti, Building 13)
101 CALL BEZ=E 102 CALL BEZ=E 103 LTEEEE
9:00-10:30 WS-3 Aaron Campbell WS-6 8 &F
10:45-12:15 WS-1 #8 f#— WS-4 gilH BB WS-7 v 32 —)L ANUS
12:45-14:15 WS-2 ® iF— WS-5 Ikt Rt WS-8 Hlg ¥—
10:00 KEEES - IIRERSE Committee Meetings and Chapter Presidents’ Meeting
' 331-336 (3 B£E 3 &)
12:30 =4 National Directors’ Meeting
' 337 (3EE3 )
8 A8 H (JK) Wednesday, August 8th
9:00 Z{t Registration
' 3EfE 1> a—R Concourse, 1st floor, Building 3
Bi&1TE Opening Ceremony
9:40-10:00
142 (1 56 4 B5)
HEA#E 1 Keynote Speech 1
10:00-11:30
142 (1 SfE 4 F%) /Norman Segalowitz
S EBEBTR Supporting Member Exhibits
11:00-17:00 .
153> Y Lounge, 3rd floor, Building 1
#hE - 2LEXRE  General Meeting - LET Awards
11:30-12:15
142 (1 SEE 4 B)
13:00.16:05 MEHRE - EERE - 85> 2RI L Oral Presentations + Symposium
' ' HHMEETEVAR RL—3 3> Supporting Member Demonstrations
131 132 133 331 332 333 334 335 336 337
13:00-13:30 | OP-01 OP-08 | OP-13 | OP-17 | OP-21 OP-26 | OP-30 | D-01
13:35-14:05 | OP-02 S-1 OP-09 | OP-14 | OP-18 | OP-22 OP-27 | OP-31 | D-02
14:10-14:40 | OP-03 OP-10 | OP-15 | OP-19 | OP-23 OP-28 | OP-32 | D-03
15:00-15:30 | OP-04 | OP-06 | OP-11 | OP-16 | OP-20 | OP-24 OP-29 | OP-33 | D-04
15:35-16:05 | OP-05 | OP-07 | OP-12 OP-25 D-05




RA %S —%FK Poster Presentations

13:30-15:30 1583/ SH>Y Lounge, 3rd floor, Building 1

P-01-P-05 (2 7% 4 L / Core Time : 14:40-15:30)

HEAEE 2 Keynote Speech 2

16:20-17:50
142 (1 B4 / LK K5
|#FE2 Conference Reception
18:10-20:00 -
588 1M> > Lounge, 1stfloor, Building 5

8 A9 B (K) Thursday, August 9th

Z{t Registration

9:00- 38fE1Ma>a—R Concourse, 1st floor, Building 3
9:30.12:00 MEFHRE - RERE - 25 2RI LA  Oral Presentations - Symposium
BHMSETECA RL—Y 3> Supporting Member Demonstrations

131 132 133 331 332 333 334 335 336 337
9:30-10:00 | OP-34 OP-40 | OP-41 | OP-45 OP-49 OP-53 | D-07
10:05-10:35 | OP-35 | OP-37 OP-42 | OP-46 OP-50 OP-54 | D-08
10:55-11:25 | OP-36 | OP-38 S-2 OP-43 OP-47 | OP-51 OP-55 | D-09
11:30-12:00 D-06 | OP-39 OP-44 OP-48 | OP-52 D-10

RA A —%FK Poster Presentations

9:30-11:30 1EfE3ESY Y Lounge, 3rd floor, Building 1

P-06 - P-11 (23 7% 4 L /Core Time : 10:40-11:30)

S ERR Supporting Member Exhibits

11:00-15:00 N
153> >> Lounge, 3rd floor, Building 1
13:00.14:40 MRHEEK - REIBE - 2F P V/RP DL Oral Presentations = Symposium
- . BHEETEVAFL—2 3> Supporting Member Demonstrations
131 132 133 331 332 333 334 335 336 337
13:00-13:30 OP-56 | OP-59 | OP-62 | OP-64 | OP-66 OP-68 | D-12
13:35-14:05 S-3 OP-57 | OP-60 | OP-63 | OP-65 | OP-67 OP-69 | D-13
14:10-14:40 OP-58 | OP-61 D-11 OP-70 | D-14
HEAEE 3 Keynote Speech 3
15:00-16:30 .=
142 (1 SEEARE) /| =B BRZE
B£4T%E Closing Ceremony
16:35-16:50
142 (1 S8 4 [5)
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To sign up for a workshop, please visit the conference website (http://www.let-kansai.org/2012/)
and send the necessary information. Application for attendance will be accepted on a
first-come, first-served basis. In the confirmation e-mail, you will receive a digit ID number.

You will need to show this ID number at the reception desk.
LET members: Free

Non-members: 1,000 yen per workshop

Please pay at the reception desk (Piloti, Building 13) on the day of the workshop.

FREER - XBRERRE

Committee Meetings and Chapter Presidents’ Meeting

12:30-

BER

National Directors’ Meeting



J—% 3w 7 TBY 5L Workshops Program
19:00-10:30 @10:45-12:15 (12:45-14:15

13 5£E 101 CALL ZE&= (CALL Room 101, Building 13)

@ F—HEA—2EEA LT I[85 F— 5 OBRA] HIEROMEL] [BEDE
#1ed
Language Instruction Using Database Software
e B— (KIRIEXXZE) Kenichi KAMIYA (Osaka Institute of Technology)

© Ustream THEZEBOHEREHE S TBRIELELD
Live Broadcasting of Educational and Academic Events Using Ustream
B’ E— (BREXKF) Junichi AZUMA (Juntendo University)

13 58E 102 CALL i8Z = (CALL Room 102, Building 13)

@ Using Moodle Reader to Support Extensive Reading
Aaron Campbell (GRERSMEZEKS) Aaron CAMPBELL (Kyoto University of Foreign Studies)

@ NEBREORRISET 57— 2 DT - B - RI
Data Analysis for Foreign Language Teaching
ATHE %8 (REXKF) Hiroaki MAEDA (Hiroshima University)

® RICKZHE - EBET—FMED R R A
Using R to Analyze Data in Language Teaching Research
Rt Rttt (BEXKZF) Tatsuya SAKAUE (Hiroshima University)

13 5HE 103 ELBEEEZE (Lecture Room 103, Building 13)

@ REBRT V7 = v 7 BT
Simultaneous Interpreters in Your Classroom
T5 &F (%A=t PAN) Akiko HIRASHIMA (PAN Inc.)

@ REHH % FD L NEREETHOED S
Communicative Activities Based on Hi, Friends

VB —)L AVE (EEKZE)  Chantal HEMMI (Sophia University)

® HOBEE o) SEHEEOHY A
Providing Learners with Clear Messages through Pictures
RIS ¥E— (BESMNEZEKRE) Yoichi NAKASHIMA (Kansai Gaidai University)
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9:00-

2+ (358 1 F)

Registration (1st Floor, Building 3)

9:40-10:00
FHETE (142 H=E)

Opening Ceremony (Room 142)

GE= WA BE GRBEHZEKXRZFE)
32 25 Fx (REAXEER)
T E (LET 2K, BEBEXE)
EXRK BExX (REETEER. LETHAXHE. AIEMLZFXRE)
Coordinator Katsumi YAMAMOTO (University of Marketing and Distribution Sciences)
Greetings  Yoshimi SUGIMURA (President of Konan University)
Osamu TAKEUCHI (President of LET, Kansai University)
Natsumi WAKAMOTO (Conference Chair, President of LET Kansai Chapter, Doshisha

Women'’s University)

10:00-11:30

HFEE1 (142 8=)

Keynote Speech 1 (Room 142)

GIE= KX BA (BEBEFRKE)
Coordinator Osato SHIKI (Kwansei Gakuin University)

Second Language Fluency:
Challenges for Researchers and Educators ----- 36

Norman SEGALOWITZ (Concordia University)




11:00-17:00
EMREERT 1 SEIEIIUY)
Supporting Member Exhibits (Lounge, 3rd floor, Building 1)

HEEMEE—EIZDOWTIEp.34 ZZEL S,

11:30-12:15
O . rEh A s = ¥ e
Re - FRERE (142 =)
General Meeting and LET Awards (Room 142)
#% / General Meeting
EIES MM BF (LETEHERE. KERKXBKXZE)
30 TR E (LET =k, BAEXE)
Coordinator Toshiko KOYAMA (Secretary of LET, Osaka Ohtani University)
Greetings  Osamu TAKEUCHI (President of LET, Kansai University)
FRERE / LET Awards
BERE ARH E (LETEREEEZZEE. HEXH)
FRERE A B (LET2&. EAXZE)

Announcement Akira KUBOTA (LET Awards Committee Chair, University of Tsukuba)

Presenter  Osamu TAKEUCHI (President of LET, Kansai University)

<L) I 0o am 0o



$2H:888H % Day 2: August 8th Afternoon

BB TEAM—23Y  Supporting Member Demonstrations
(113:00-13:30 213:35-14:05 314:10-14:40 @15:00-15:30 B5)15:35-16:05

337 #H=E (Room 337)

® ERSEXHRBES (CIEE) BARES
FRAZEEERPI—XIZEIT S Criterion (BERSA - 7TV T ) OMRHIGTERAZE 220
Effectively Using TOEFL Criterion at an English Intensive Course
#ZH EB (F@EX®) Nobuo TSUDA (Konan University)

@ S B ERE

BEMICEFETEOIRMROERES A T4 v TFE VAT L CASEC—WT (Writing
TIULOE)  ++ve+seeeeeee e et e bttt E e E b h b 220
CASEC-WT: An Online Tutoring System for English Essay Composition

J4L=ZUR TwyO Mikko VILENIUS
INK BF Natsuko KOBAYASHI

©) BMRXLHTHIISTY SUF—TUNHR

Blended Learning made eaSy Wlth D|g|ta| e'BOOkS ....................................................... 221
TU4 ) eBooks TILUTY RS—=vH % !
B—LY N T4 Darren HALLIDAY
@ BF LR T LR
Mac-CALL & iPad T@E%iﬁé .................................................................................. 221
Class support by Mac-CALL and iPad
gk K1E Daigo KATO
® wUHF— S kRE
Extending your reaCh Wlth MOOdle materials ................................................................. 222
Moodle Zf# A L =2 R RE#E R —World Link ZFIAL T—
F—< R Ty Thomas H. GOETZ
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MERK-EBRME- N5 URO DL Oral Presentations* Symposium
(113:00-13:30 213:35-14:05 314:10-14:40 @15:00-15:30 B5)15:35-16:05

131 2= (Room 131 : %1%k~ Teaching Methodology)

A% KK BEA (BE@EFERKAE) - P EH (ERXE)
Chair : Osato SHIKI (Kwansei Gakuin University) - Masaki NAKANISHI (Setsunan University)

@ TENATIETIRTY — L] D EEREMTBYEIERFZS oo 44
An Empirical Study on Using the Inflection Presenter
HIE F (QLGfEXE) Norikazu TAHARA (Ritsumeikan University)
R KE (FELUXRE) Takeshi KAKIHARA (Nanzan University)
e mE (BEKERE GF) Naomi IKEYA (Tokyo Metropolitan University)
#e g— (KBRIEXX®) Kenichi KAMIYA (Osaka Institute of Technology)
@ IME DE = BMMAEE R L= P EER TR EOREERE e 46

Challenges and Perspectives of Chinese pronunciation guidance using the speech recognition feature of
IME

B EH (EBEXFE) Masaki NAKANISHI (Setsunan University)
Q) S Web N—RX TOFETHE : KERKZFIZK HEFMOFE (HKEE, hEFE, AL b

jj‘}l,g.’g.’ [m| 3/7%1:{ ........................................................................................................ 48
Web-based speaking training: Dissemination of Legal Information by Osaka University (English, Chinese,

Portuguese, Russian)

nEE MF (KERXZE GE)) Junko KATO (Osaka University)

@ EREMHIMTREEFIRA LB T R b (CELP-Le) MBS -wrvvorrssovmssoees 50
Introducing a newly developed vocabulary test (CELP-Lex): exploring the measurement of lexical access
speed

KX BA (BEZERKFE) Osato SHIKI (Kwansei Gakuin University)
& @in (BA@EFERKFE) Naoya HASE (Kwansei Gakuin University)
FE EF (FEfEFERXE) Shuhei KADOTA (Kwansei Gakuin University)

® Vocabulary Levels Dictation Test DSEEMED B IIHT ---ooeovveeeeremsssees 52

Reanalysis of the Reliability of the Vocabulary Levels Dictation Test
SH BETF (ASHEFKRE) Yumiko IMAI (Doshisha Women's College of Liberal Arts)
=R E (ASHEFKRE) Hiroshi MINE (Doshisha Women's College of Liberal Arts)




D13:00-13:30 @13:35-14:05 @14:10-14:40 @15:00-15:30 ©15:35-16:05

132 Z{= (Room 132 : 5% / O ¥— Technology)

NEURDH L1 /Symposium 1 : 13:00-14:40
e T — 8 A—XBBFAOBRK ERK—BI NIRRT A FEBEELT e 186

Educational Uses of Video Database System: Present Roles and Future Prospects

A =% (RRAXE) Takane YAMAGUCHI (Waseda University)

H A (BBRERR) Akinobu KANDA (Tokyo Metropolitan University)
HilH 882 (22 FEFEZEMER)  Ryuji TABUCHI (Mint Sound Education Group)
mft E— (REKRF) Eiichi YUBUNE (Toyo University)

A% e BT EEFEXF)
Chair : Fusako ARAKANE (Uekusa Gakuen University)

@ OGS VI AT T EFEALELEEFBEOBCHBFZEREOHEE 54
Establishing an active learning environment via social media to support Japanese EFL students'

self-regulated study

MO £/ (XHEKF) Sachiyo SEKIGUCHI (Bunkyo University)
® O ENMILTNARATRE—F UV EHEEHRVED - BEFMEZATREICT S
LMS =E~“/:L—)L(DF;$]%&%O),§FH ................................................................................ 56
Audio/Video Recording Modules for Self- and Peer-evaluation of Speaking Skills in Moodle Environment
HEH 185h (FBRXF) Nobuhiro KUMAI (Gakushuin University)

133 #LZ= (Room 133 : CALL - e-Learning.”CALL - e-Learning)

A% KR EE RRFEAFHEEASHER) - A ¥ (BEMEKXDE)
Chair : Yoshimasa AWAJI (Tokyo Gakugei University Setagaya Junior High School) - Akira MORITA (Waseda University)

@ O CALL 2 EEICEEZRIFTERDHEICAITT : CALLEEENDIVEa1—4
AEXIINBUEEHICET BERIHEBTFRE --verrerrrermrere e 58
English learners’ barriers to the use of CALL: Constructing a questionnaire for assessing computer skills

and English proficiency of learners in a CALL classroom

FH EF¥ GEFMERARE (FE))  Shoko IWATA (Otemon Gakuin University)

[REA & GEFMZERAE) Akira HARADA (Otemon Gakuin University)

@ CALL E$M TORBERFTEDLTMER : & LT TOEIC BRO Part 7
& Parts Etti;z P R T P P PP PP PP P PP PR PP PPERPPPPITPPPRITPY 60
How do English major students learn Part 5 of TOEIC in and out of the CALL class?

B RF GlEzFEHRRE) Noriko MINAMI (Soka Women's College)
TE & (REXZE (3B) Yoshikata SHIMOJIMA (Takushoku University)



D13:00-13:30 @13:35-14:05 @14:10-14:40 @15:00-15:30 ©15:35-16:05

OIEE—O— A DI TOBEREEODITNDRZ TE T & 62
Inquiry into the potential of university English language education through courseware using authentic

materials: Results of courseware vocabulary analysis

& IBF (KBRKZE) Junko TAKEFUTA (Osaka University)
@ BEEANEORETOYT 2 BICH T HRBREBEOEA—EEORE
BAUZE D ER L) HELom -+ erereeeresesessees e s 64 8
The Application of Somatic Vibrations to English Prosodic Acquisition by the Auditory-Impaired Learners — g
the Improvement of Oral Output H
K E Kaoru SUZUKI /7]5
(BEEE=XRFEAKREE) (Nagoya University of Arts and Sciences Junior College)
© [P TOEIC BT TERLILE BB TE S Web BH DFETHTR rrrvrverrrrrssmeneees 66
Effects of TOEIC Web Material for English Phonetic Changes
it B— (REFEXFE) Eiichi YUBUNE (Toyo University)
£ {E— (HBAKXF) Shinichi MINE (Meiji University)

331 #ZE (Room331: YR=14 - RE—F >4 /Listening * Speaking)
A% 2HF B (IGEXP) - 815 EdiE (BNEEXRDP)
Chair : Naoki SUGIMORI (Ritsumeikan University) = Miyuki TAKAHASHI (Aichi University of Education)

©) BRERECHTIEYRLONE . BAANBESTECHT 2 EEHE - 68

The effect of repetition on oral picture description: An empirical study for Japanese EFL learners

EE 87 (KBRHEEXF) Yuko IKUMA (Osaka Kyoiku University)
MHE EF (BAEFREXEFE) Shuhei KADOTA (Kwansei Gakuin University)
TH B (REIBFEXE) Ai HIRAI (Kyoto Seika University)
FT = (WFRFERXFE) Miwa MORISHITA (Kobe Gakuin University)
BN B (REBEXR) Satoshi YABUUCHI (Kyoto Seika University)
ONOP- 1 ORI ANGE-F ¥ I =RV, I 3 QN Y= 575 ;1 AR 70
A Comparative Analysis of Text Characteristics of Scripted and Unscripted Listening Materials
% B8 FRRIKE) Junichiro CHINO (University of Niigata Prefecture)
£ BX BiRIHKE) Michio MINESHIMA (Niigata Institute of Technology)
Xz £ (ERIESZSEMPIR)  Yoshihiro OMINATO (Nagaoka National College of Technology)
©) L2 BEDBEBAEERIEARFT BB EADINER s 79
Acoustic analyses of the effect of singing on improving pronunciation
FH 0EH BBKE GE) Hitomi NAKATA (Dokkyo University)



(D13:00-13:30 @13:35-14:05 @14:10-14:40 @15:00-15:30 ©15:35-16:05

@ FEMBEOD b L—= I NERAREBLEEORE—F U F I RIFTE
% - CALL ﬁidé;ﬁﬁﬁ L/f:*&%g‘gﬁi[:%ﬁ(%% ......................................................... 74

How syntactic processing training facilitates the oral production of elementary level Japanese EFL learners:

A study based on classroom research using CALL
H#T £ (WMFFERAE) Miwa MORISHITA (Kobe Gakuin University)
WK HWF (HEERKEF) Tomoko YAMAMOTO (Kobe Gakuin University)

[— — - — = » q i
332 1= (Room332: Y—F 41 >4 - 54 F 4 % /Reading - Writing)
g% [@IE 5ME (MERIKP) - 8 EF FERIEEFER)
Chair : Hironobu OKAZAKI (Akita Prefectural University) = Masao NINOMIYA (Ochiai Junior High School)
O O > ¥ F—A4 VT ICHEBERTRENORE  BERBEHE Yy F—a1 VT DER 76
A Study on the Relationship between Shadowing Performances and Lexical Processing Skills of Japanese

EFL Learners

WA 2 (ERREEXE) Yutaka YAMAUCHI (Tokyo International University)
M EH (RERXFH) Nobuaki MINEMATSU (The University of Tokyo)
ek £F (RERRKEXEFERE) Shuhei KATO (Graduate Student, The University of Tokyo)
JIF BE (ERREEXE) Akemi KAWAMURA (Tokyo International University)
@@l ' (EBERFE) Megumi NISHIKAWA (Tokai University)
@ BYERBRECIETEERUABERRL FEL ALOBFR 78

Relations Between Reading Rate/Comprehension Enhanced by Silent Repeated Reading and Learner’s

Vocabulary Level
Ml ¥ EREXFEEKRE (JE))  Kazuko IKEYAMA (Keisen University)

® P REE £ AU B RISCANE O TSRO E—NED TEEE
‘:%E L—C_ .................................................................................................................. 80

Measuring Learning Difficulty of Implicit Grammatical Knowledge Using Eye-tracking: with focus on

real-time processing

IR EX (BEEXREXER) Takao BANDO (Nagoya University)
2 EH (BHBXKEXRFER) Chi Yui LEUNG (Nagoya University)
B L (BEHEXRFEXRER) Kunihiro KUSANAGI (Nagoya University)
2l f#ith (BHEERZEXRZER) Junya FUKUTA (Nagoya University)
2 ER (BHEXE) Masatoshi SUGIURA (Nagoya University)



(D13:00-13:30 @13:35-14:05 @14:10-14:40 @15:00-15:30 ©15:35-16:05

@ F o h B D EENEAERRINIEICE R DI e 82
The effect of read-aloud training by chunk on reading efficiency
HH A (BBRERT) Akinobu KANDA (Tokyo Metropolitan University)
mft E— (REKRF) Eiichi YUBUNE (Toyo University)
HilH 88 (S FEFEZEMEF)  Ryuji TABUCHI (Mint Sound Education Group)
A =% (RRAXE) Takane YAMAGUCHI (Waseda University)
Ml FF (AREZZFEKRZE (3E))  Kazuko IKEYAMA (Keisen University)
iR BuE (BERXEKRE) Masahiro SUZUKI (Bunri University)

<L) I 0o am 0o

333 #ZE (Room 333 : HEEER . Learner Variables)
AR KZE FHE (BEKE) - &F BHEF (UNKFE)
Chair : Atsushi OTSU (Fukuoka University) = Yumiko FURUMURA (Kyushu University)
@ olg¥y| L2 BEEC, EEMERYE, AEMNEME DT, 33225 —2 3 o~DHEHBHE
(:Fﬁj—éi?i%ﬁ?ﬁ%%ﬁ%& LT:%EIEE%% ............................................................ 84

Intrinsic Motivation, International Posture, Willingness to Communicate and the L2 Self among Japanese

University Learners of English

7l BEF (KBRXFE) Rieko NISHIDA (Osaka University)
Q@ Cg¥ BFT 0T ZLAHT - ZICE T3 D TETILOLBRRH—2BEE/ X EHT
1& :E‘ -6 1 N QT P P PP P PP PP PP EFPPEPPPIEPPREPPRRPPS 86

Comparing the factor structures of the L2 Motivational Self System before and after “studying abroad”
program: A multi-population path analysis
AR £FF (BAARKFERFERE)  Michiko UEKI (Graduate Student, Kansai University)

MR B (BAEXE) Osamu TAKEUCHI (Kansai University)
Q R MMEEFEEICHITHEHMAERD Attention Shift Costew e 88
Attention Shift Cost of Inflectional Morphology among Beginning Japanese Learners of English
WE EE Hiroshi SHIRONO
(ZERNMATEEEFER) (Yokkaichiminami High School)
@ O BT REBFEXETOISLOBEAREEZEIBL T EEFEVRLANILOKREE
D E'e ............................................................................................................................ 90

Toward the Development of a New Effective English Learning Support Program: For university students at
the English language beginner class level
Wik EF Shigeko MATSUFUJI
(AREEEMBFEXE) (Nippon Veterinary and Life Science University)



D13:00-13:30 @13:35-14:05 @14:10-14:40 @15:00-15:30 ©15:35-16:05

® EFL OBEITHF 2 RFED A DRABSEE £ 55— HRHEIER & T DIEMEM,
b0 L 10) . 1 PP PO PP 92
Assessing Self-Regulated Learning in University Students in EFL Classrooms: The Self-Regulated
Learning Questionnaire Development and Validation
M T BEBEXERZRE) Ayako KOBAYASHI (Graduate Student, Kansai University)
MR B (BAAEXE) Osamu TAKEUCHI (Kansai University)

334 Z{ZE (Room 334)

BRGL

335 #Z=E (Room 335: 1—/%R - HE#2E - CEFR.Corpus - Education Gap + CEFR)

A& BE & (BmKAFE) - T AF (REBHEKF)
Chair : Midori IBA (Konan University) = Hisako KATORI (Tokyo Denki University)

©) HBENSLILOA—/ISRABREY A FOAE—BIREERFIA— e 04
A Novel, Web-based, Parallel Concordancer: Development and EFL Classroom Applications
iE Ex (BERKXE) Kiyomi CHUJO (Nihon University)
T7or= O—LYUX (BFEHAKZE) Laurence ANTHONY (Waseda University)
fiE HMEF (FEXFE) Chikako NISHIGAKI (Chiba University)

® (ER BN DR AGHGEEDRRET +vvevereresseesseeseses s %

Examination of the effective instruction about causative verbs

HE B (WMFREXRERE) Satoshi INOUE (Graduate Student, Kobe University)

@ Ol BEDHEEHREICEITIHERE —MEBELRLITRE— e 98
Education Gap in Korea: The Role of Broadcasting in English Education

hLA S IEF (EREREFKE) Junko CARREIRA MATSUZAKI (Tokyo Keizai University)

@ O 3—0Ov/\EEHBEBSEH(CEFR)ICE D THETM & EEae HHBROMEEME 100
The Correlation between Subjective Evaluation Based on the Common European Framework of Reference
(CEFR) and an English Proficiency Test: Connecting student evaluation to university accreditation

FE & (F@XE) Midori IBA (Konan University)



D13:00-13:30 @13:35-14:05 @14:10-14:40 @15:00-15:30 ©15:35-16:05

== — s = .
336 #ZE (Room 336 : 74/ OL— - $EEER, Technology - Learner Variables)
*336 BAEDERIFEETITHONET . ~The presentations in Room 336 will be made in English.
Ble MH X (BEBAIXE) - XM a2 BEREEXZ)
Chair : Shigeru TAKENO (Miyazaki Municipal University) - Judy YONEOKA (Kumamoto Gakuen University)

@ The Effect of Blogging on Language Learners’ Improvement in English
PrOﬁCiency ..................................................................................................................... 102
RENMLOLODOTOTEFBOHREHE

INGR Bz (BILFRKE) Hiroyuki OBARI (Aoyama Gakuin University)

@ @IzE¥] Learning how to give presentations in online and in-person blended

DT80 8] & T2y 2 LT 104
TUoTAVERADREREICB TS ILEYT—2 3 V%
A4S Bl duEERE) Goh KAWAI (Hokkaido University)
KFE BBX Akio OHNISHI
(¥) VERSION2 (EBh&E8) (VERSION2 Inc. (Supporting Member))

@ [@IxEe¥i Students’ E-portfolio project with Google Sites and various Web2.0 tools -+ 106
Google ¥4 k& Web2.0 V—)LZEFIA L =242 & % E-portfolio DRk~ Z D45 & EERE

PR BT Yoshie KADOWAKI
(University of Nevada, Reno) (University of Nevada, Reno)

W BiE Yuka MATSUHASHI
(University of Nevada, Reno) (University of Neavda, Reno)

@ Teaching English with @ Dash of HUMOF=++++++s+ssesessssessssinsisisinisiiiie, 108
REOREICI—ETE

R E— Masakazu SOMEYA

(KRB XL KRE) (Oita Prefectural College of Arts and Culture)

<L) I 0o am 0o



$£2H:8H88 % Day 2: August 8th Afternoon

RAA—F,EK  Poster Presentations
13:30-15:30 (37 %A L/ Core Time:14:40-15:30)

1 EEE3MES I (Lounge, 3rd Floor, Building 1)

TL—REHEA N B XERBOEBEE S - SBEAREEAN oo, 196
Difficulties in Reading Comprehension through Phrase Reading

HIHE BEF (BEXE) Emiko YANAGIDA (Tokiwa University)
NEEE LTORX Y —T 1 DT IZHF B o ERESED L oo 198
Changes in integrated alpha waves while reading English as a foreign language

i shME (RRARIKF) Hironobu OKAZAKI (Akita Prefectural University)

AF ME RATFEXRFE) Kazuhiko KIDO (International Pacific university)

=R KB (BliXE) Eri FUKUDA (Soka University)

IR 8F RAFEFEKRE) Satoko EBARA (International Pacific university)

KE MR (BEMIBESEFFER) Junj MIZUNO (Seishi High School)
ENDEEM & EBRGENBRD = O DEMBFDRHA & T OREE oo 200

The Importance of Grammar Education and the Attempt of Online-Distribution of Basic English Grammar
Textbook

¥ EF GIGEEXRZFE) Shuhei KIMURA (Ritsumeikan University)

#Fok 8hm (REH-KE) Kouji MORINAGA (Doshisha University)
RARHEY T FERVNET U LHBET X OB LB e 202
Development and Practice of Randomized Test Item Generation System Using Spreadsheet Software

HIE B (EEXF) Hiroaki MAEDA (Hiroshima University)
EFEREY—CREFMALI KA VEBRERE QA DUV T 204
A Trial of German Pronunciation Learning through Speech Recognition Service

BE AR (KBRKXZ) Hiroki IWAI (Osaka University)



16:20-17:50

EHFEE 2 (142 4=)

Keynote Speech 2 (Room 142)

GIE= e Ez (BEXE)
Coordinator Hiroyuki YAMANISHI (Kansai University)

(EAE L BBEEBOEY 15T ™
FIRRICHBITHEEHREDMLEDIT - 38

W K (ELZHBEBRMAER FHFLHEHELN)

Improving Educational Conditions and Refining Classroom Instruction

\ Koyo YAMAMORI (National Institute for Educational Policy Researcw

18:10-20:00

Bz GBEI1EIIUY)
Conference Reception (Lounge, 1st floor, Building 5)
A% - #1T TH B (RWHEERD)

7R i % (KREBEKRE)

Coordinator Ai HIRAI (Kyoto Seika University)

Toastmaster Kazuo KANZAKI (Osaka Electro-Communication University)



9:00-
24 (358 1)

Registration (1st Floor, Building 3)

11:00-15:00
BEY=ERT 1 SEIEIVIY)
Supporting Member Exhibits (Lounge, 3rd floor, Building 1)

HEEMEE—EBITDOWTIEp.3g ZTEBELZELY,

_18_



%30 :889H & Day 3: August 9th Morning

BB TEAM—23Y  Supporting Member Demonstrations
(19:30-10:00 @210:05-10:35 310:55-11:25 @11:30-12:00

131 ZL= (Room 131)
*D~QNEEFEIIHEREK - ERBENTONTET, FMlEp.22 #ZEBL L,

@ ] #xencryyURE
E7YV2DHLWA LS A U3GEHHM [MyGrammarlLab] OIE & KETOERRE 222

An Overview of Pearson's New Online Grammar Coursebook - MyGrammarLab - & University

Implementation

& &7 (E7 YRR Takeshi KAMIMURA (Pearson Kirihara K.K.)
TH T (RERFEXE) Ai HIRAI (Kyoto Seika University)

337 #H= (Room 337)
© G-TELP BAZER
GTELPRE—FVF TR SATAVITRAMDY Y—REBRIZEITBETER

=01 [} - - P P PP
The Release of Speaking Test and Writing Test of G-TELP in Japan, and the Report of Japan's Precedent

Cases
A fIsE Tsuyoshi NUMATA

@ HOYA Bzt &4t

Eﬁ;‘fd)%gg%&’é ‘j W) r\ Globalvo|ce 3/ I) _X ............................................................... 223
Magical English training software "Globalvoice" series
BeE Hth Masaya FUJITA
Q Ml mEEgHta
&4 Th—G E Ei%‘ ......................................................................................................... 224
Self learning by smart phone
S ERES Yukio TSUNO
@ #t 44t VERSION2
Web TILF AT 4T LMS TGlexa] ZR U 3B ZEG oo 224

Introducing the lecture examples of web multimedia LMS, Glexa
AfE BX Akio OHNISHI




¥£3H:8A9H % Day 3: August 9th Afternoon

BMEETECARL—32 Supporting Member Demonstrations

(113:00-13:30 @13:35-14:05 314:10-14:40

333 = (Room 333)
D - QOEBEIIHMEREK - EERBENTONET, FMIEp30 Z#EBL L,

©) MRen 7Ly HE"

REICEFTANEERZ A — FOBEEELE e —= VT OEMERICDONT 225
Goal-setting of Language Proficiency and Effective Use of e-learning in University
B’ E— CCHEEARE) Kenichi HIGASHI (Education industry Marketing)
337 #Z=E (Room 337)
©) RKFVYZwy SRFLYYa—2avR SvRUkRatt
@E%E¥%E%%ﬁgﬁ-%ﬁ VSS @ :%Eﬁ ........................................................................... 225
The Introduction of the latest VSS (Voice & Script Synchronizer) with an electronic E-J dictionary
= EXE Atsuo KUSANO
BX H— Yuichi TSUKAMOTO
) BEEN XIEZETHTI VI T—hA T s —
#Egﬂf‘é&g&;ﬁ-(:%ﬁ@j-ya,f >7_‘-‘_9 A rrrerrr 226
AFPWAA for English teaching and materials
T BLER Norio EBIKO
® B SHRE T
BEESTE D= DD REITIBIE D (L) coerrereereermrmesmnmsss s 296

Strategies for making an effective classroom environment for language learning
Ak BT Ayako SUTO



%30 :889H & Day 3: August 9th Morning

MERK-EBRME- N5 URO DL Oral Presentations* Symposium
(19:30-10:00 @210:05-10:35 310:55-11:25 @11:30-12:00

131 2= (Room 131 : %1%k~ Teaching Methodology)

AR EAKN BE (BHEZERPE)
Chair : Akihiko SASAKI (Kwansei Gakuin Junior High School)

® BARARZED YRS, U—F 12T, 54T 425 hBERIZHT 5 TPR
& TPR Storyteling DA #MEIZHY 2 RIMHE—F% 3 EERBETDFER— 10
An Empirical Study on the Effects of TPR and TPR Storytelling on Japanese Junior High School Students’
Abilities in Listening, Reading and Writing: In the case of 9th graders

2l BF Aiko KUROKAWA
(A SEN L BT 3T A fE1 LU R 22 ) (Kumiyama Junior High School)
@ OP-35 gﬁ%*ﬁ'] ﬁi;k(:jrs[-’-é Fﬁiéﬁgﬁjn:)lb I‘.ﬂ .................................. 112

English Frontier High Schools Project
EM Rz (KIRFFIIESZE%R)  Yasuyuki MIZOHATA (Ohtori High School)

What English skills are useful in Japanese Society? -Perceptions of workers and college students about

English skills-
R E=F FHFEBIIIZRKE) Keiko YASUKAWA (Kobe Shukugawa Gakuin University)
BA 8t (FmXZE 3E) Satoshi SHIRAKI (Konan University)
EHH &7 (F@EX®) Keiko YOSHIDA (Konan University)
EAR & (BEEEXE) Midori SASAKI (Kansai University of International Studies)




19:30-10:00 @10:05-10:35 310:55-11:25 @11:30-12:00

132 Z{= (Room 132 : 5% / O ¥— Technology)

Ale  §H Bz (BEEHEXRD) - KK & (BFEKF)
Chair : Hiroyuki IMAI (Hyogo University of Teacher Education) - Atsushi MIZUMOTO (Kansai University)

@ (Olz%eY TTS #ifi ;&M L 1= Classroom English DHERNFHFE LLE=NEEETE -
E*ﬁio)%ﬂ%{%ﬁ':gjéméﬁ .................................................................................... 116
A Study on the Retention of Classroom English: Comparing Reading Aloud in the Classroom Using TTS

Synthesized Technology and Autonomous Learning of High School Students

FE BE (ElAXZEXRERE) Harumi KATAOKA (Graduate Student, Kansai University)
R BT Makiko ITOU
(RBRFFILARESEFR) (Kashiwara Higashi High School)
iR % (BEfEXE) Shigeru YAMANE (Kansai University)
Q Ol LEHEICH LT iPod Touch #EF L7z Blended Instruction - -wweeeeeses 118
Blended Instruction Using iPod Touch in Ordinary Classrooms
INEF BE— (BURKZE) Yuichi ONO (Tsukuba University)
@ BURE AT L 1= ) SHVEESERR Y v R ORI EFR e 120
Delivering and Utilizing Original English Learning Podcasts with Visual Information
BH —B& (LBXF) Kazumichi ENOKIDA (Hiroshima University)

133 Z{Z (Room 133 : CALL - e-Learning/CALL - e-Learning)

A% SH Bz (EEHEXRF) - kKX & (EEXPE)
Chair : Hiroyuki IMAI (Hyogo University of Teacher Education) - Atsushi MIZUMOTO (Kansai University)

@ CALL 2B (25 B BT B D ETERTIZE ---wevveevmeermsermssmessmsessnsesensennenne. 122

An empirical study of learners’ behavior in CALL
B (T—IL2RKE) Hitomi KWON (Poole Gakuin University)
& 5F GBEFMERARE) Yasuko SATO (Otemon Gakuin University)

NESVRI L 2 /Symposium 2 : 10:05-11:45
SR REBEICE T EEe S—2VY S—SUFTRTAY FDEVAE T

5 -g— :E, 1) LT T T PETT PRI 190
English e-learning in various university settings

BEAR Ez (GEMIKE) Nobuyuki AOKI (Hiroshima City University)

#BAR BX (FHEXF) Shigeo SUZUKI (Nagoya University)

EK BIE (WMKRE) Toshihiro SHIMIZU (Kyushu University)

D BE (GEMIKE) Tomoe WATANABE (Hiroshima City University)

FIS B (WILXFE) Takeshi TERASHIMA (Matsuyama University)



19:30-10:00 @10:05-10:35 310:55-11:25 @11:30-12:00

331 #Z=E (Room331: YR=>4 - RE—F >4 ~Listening - Speaking)
A=Al AF (BEEBRIEXZ) -AANL EE (ERERKE)
Chair : Yuka ISHIKAWA (Nagoya Institute of Technology) - Mari KOUCHIYAMA (Kansai University of International Studies)

@ oIyl XEDY X LEE—BEFELARAANEEZTEOHEERELER e 124
Rhythmic structures of English sentences produced by Japanese EFL learners vs. native speakers of

American English

# BF (RAEHXE) Yoko MORI (Doshisha University)
I EF (ARIXESEEMPER)  Tomoko HORI (Tokyo National College of Technology)
@ Beat EDHHEE ) X LM & HHHEY LB/ EBBEEL oo 126
English rhythm acquisition and EEG
FE FF (AWMEZFKRE) Hideko NAKANO (Kyushu Women's University)
BB FERA (MMIZEXRFEKRZER) Kiyohisa NATSUME (Kyushu Institute of Technology)
©) BAASZEEDYRAZVTERE—F U FITEBFREED ) X laeeeeeens 128
English listening and speaking rhythm of Japanese learners
BH K (BERBEXRF) Takeshi TARUI (The University of Electro-Communications)
@ HRIRAR (24 (F D EIEREIEE DB DT -ovveveereerreerseessesseseseeene. 130
How English Pronunciation Teaching is Characterized in Teacher’s License Courses
AR # (BAEEEXE) Jun ARIMOTO (Kansai University of International Studies)
AAL BB (EAmEEEREKXE) Mari KOUCHIYAMA (Kansai University of International Studies)
R OYZ (WMEFRXEFE) Noriko NAKANISHI (Kobe Gakuin University)
AR T (WEZRRXEFE) Tomoko YAMAMOTO (Kobe Gakuin University)

332 #ZE (Room332: Y—F 4 % + 54 F 4 >4 /Reading - Writing)
A% W0 &8 (RERAXE)
Chair : Takane YAMAGUCHI (Waseda University)

D Wl HEH—H Y F1SLO—EE LTHA L SHIEEOEBBRE—b - LEE

An Extensive Reading Course in a Unified Curriculum — for Intermediate to Advanced Learners of English

N—n—kr AR (BEFEREXZFE) Hisayo HERBERT (Kwansei Gakuin University)

I 2MF (EfEFERXE) Miwako YAMASHINA (Kwansei Gakuin University)
#}H FE EEFERKFE) Chie TSURII (Kwansei Gakuin University)

(>f) moImo,



19:30-10:00 @10:05-10:35 310:55-11:25 @11:30-12:00

@ REX ZEALI/S—YFSAt—2 3 v EB—3BEDLALISES LI=7+

R I ceeeeeestnsen sttt e s 134
Strategy toward Personalization with REX - Extracting Articles Suitable for Individual Learners

T R (ERXE) Yoshinori MIYAZAKI (Shizuoka University)

A A FREKRZE) Takato OSHIRO (Shizuoka University)

AN BE (FERIKRZE) Yumi HASEGAWA (The University of Shiga Prefecture)

333 #ZE (Room 333 : HEEEME . Learner Variables)
& B E— (FFEKXRH)
Chair : Eiichi YUBUNE (Toyo University)

©) EFHEAPRIEI TR L S DAY oeerrereemssremeseeesisensiesesees e 136

How do we assess the outcome of E-dictionary strategy training?
MU BF (KBRKBKRE) Toshiko KOYAMA (Osaka Ohtani University)

@ O Y KEHBICEITDHe 3—=2T AT L COOLL 2F A L-BERUHBAFES 138
Autonomous and Collaborative Learning Using of the E-learning System “COOLL” in English Education
AL EEF (FHBKZE) Chizuko KUSHIMA (Tsuda College)

334 #HZE (Room 334 : BHAEIEHE ~Early English Education)

A% /MNE T (RREEZEMKT) - RF B (EREAXF)
Chair : Osamu OHARA (Jikei University School of Medicine) = Norio HOZAKI (Waseda University)

@ Sl NERNEEEBESFEITF—TAV TR NAT7 IV =23y BEE
ﬁg{%gg&j&*”ﬁﬁ (LT wrerrerre e e 140
Application for a learning achievement test in primary school English education in Japan: Utilizing an

English speech recognition system

Al RE GREB/AEEKRF) Yasushige ISHIKAWA (Kyoto University of Foreign Studies)
R BEE FFRIUZERKZE) Mutsumi KONDO (Tezukayama Gakuin University)
ZEHE *Z (EHNEEKXRE) Eiji SAITO (Kyoto University of Foreign Studies)
@ INERNEEIH OEOEEDSSEEEZ DIBE e, 142
How to have students phonetic awareness in elementary school classrooms
e EF Yoko IKEGAME
(CELEBEEG= (English Education through Rakugo Art for Children)
® INERRIZ BT BEER (1 FE~6 FHE) DRFBEFDLLE oo 144
A Survey of Elementary School Students' English Pronunciation by Years
B mE Katsuhiko MASAKI
(EEHBEXREFMBE/NER) (Attached Elementary School to Hyogo University of Teacher Education)



19:30-10:00 @10:05-10:35 310:55-11:25 @11:30-12:00

@ OEBEREHSRELTEOREEBICHE SRR s 146
Effects of lip movement visuals onto acquisition of English pronunciation
RiE B (BEAXS) Toru NAGAHAMA (Waseda University)
R Bl (RfEXZ) Norio HOZAKI (Waseda University)
I+ 2 (BREEXZE) Fumito KITAMURA (Waseda University)

335 = (Room 335)

BRGL

336 = (Room 336 : (LN EEE EE% - %1%i% .~ Psycholinguistics - Teaching Methodology)

*336 BEDHERILEFETITHONET . ~The presentations in Room 336 will be made in English. E
A% A MK BEAD) 2
Chair : Toshiyo NABEI (Kansai University) ’*\
©) The Role of L1 and L2 Working Memory in Literal and Inferential Comprehension
in L2 LiStening ............................................................................................................... 148
T—FX U TAEY—NE2EFB VR VI OERY TRAFIICEZDHE
£ XL (BBAXRFEKXRZR) Miki SATORI (Kumamoto University)

@ @I The Challenges and Suitability of Task-based Language Teaching in Asian

00 8 0= LT 150
FOTICEFTR2R ) ERL-EBLEOFERVEENS
B ER Ayaka HASHINISHI
(MR EEREXRERE) (Graduate Student, Kobe City University of Foreign Studies)

©) A Comparison of the Decoding Skills of Grades 5 & 6 and Grades 8 & 9
Students: An Examination of Automaticity and Error Types:««««««««--rrrrrrmssrrmrrrnneeneenn 152
INEBEFEEERFE23FEDT 4 A—T « VURENDLE - BEIE & REFTDIEEE

N EBF (EARZERKFE) Mariko KAWASAKI (Kwansei Gakuin University)



$£3H:8A98 FHi Day 3: August 9th Morning

RAA—F,EK  Poster Presentations
9:30-11:30 (a7 %A L/ Core Time:10:40-11:30)

1 S8E3MES > (Lounge, 3rd Floor, Building 1)

m Some Conflicts in Pair Work in the L2 Learning of Nursing Students: Good or Bad? 206
R7 +D—JHITEI ST YT MID2WT: FEXZEDEE
WA K WREXFE) Yasuyo MATSUMOTO (Kiryu University)

A Progress Report on Classroom Activity regarding Participation in The Extremely
Short Story Competition: Tokyo Keizai University Students’ Responses to the ESSC---208
[#BHTEWR k—1)—2 > F R k(Extremely Short Story Competition)]] & A L1=H=FEIET 53R
HE-REZEFRETOEESG
=F UAF (REERFKRF) Hiroko MIYAKE (Tokyo Keizai University)

BHT - BRIEENEEE L THBENEEULERERD S EHEERE - 210
A Junior College Study Abroad Program: Pre- and Post-Program Courses which Enhance English Skills

and Cultural Understanding

=H E (EExTEHKF) Kaoru MITA (Jissen Women's Junior College)
Samuel Gildart (EBELZFEHKE) Samuel GILDART (Jissen Women's Junior College)
BB B (EERXFRAKXE) Satoshi HAGINO (Jissen Women's Junior College)

m Learning, teaching, and evaluation as achievements of discursive practice in the
Classroom ...................................................................................................................... 212
BENHERRORRE LTOFE., 5. i

Mark Taylor (FEERIKZE) Mark TAYLOR (Hyogo Prefecture University)

AR EBENF] & BEEEBETE oovevrerreseiiese ettt 214

Effect of Metacognition on Learning English
RS BEX Mutsumi IIJIMA
(ENITESEZMNER) (Matsue National College of Technology)
KEEEHEICS T HMEDT SOHWK—e-5— =2 F TOLEEERI 216
Listenability in language learning on cloud computing

Bl 8= (2 FBEEZBEWEMA) Ryuji TABUCHI (Mint Sound Education Group)



¥£3H:8A9H % Day 3: August 9th Afternoon

MERK-EBRME- N5 URO DL Oral Presentations* Symposium
(113:00-13:30 @13:35-14:05 ®14:10-14:40

131 2= (Room 131 : %1%k~ Teaching Methodology)

NEL RO H L 3 /Symposium 3 : 13:00-14:40

NEEEE BT BEBTABADELZ T BT & e 192
What is seen from the questionnaire concerning "Foreign Language Activities"?
HIF £5 (KRMILKE) Yukio IKARI (Osaka City University)
EHH B (KREFEXF) Haruyo YOSHIDA (Osaka Kyoiku University)
=iE E=F Sachiko TAKAHASHI
(/ — bLELBLDERFKRE) (Notre Dame Seishin University)
fBlR BF Fumiko FUKUHARA
(/ = bLE LBDLDERFKRE) (Notre Dame Seishin University)
R BETF EHBHEEKRF) Emiko IZUMI (Kyoto University of Education)
AR B3 (EfEERKE) Mari KOUCHIYAMA (Kansai University of International Studies)
MMER B (KREEXF) Tetsuya KAGATA (Osaka Kyoiku University)
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Second language fluency: Challenges for researchers and educators

Segalowitz, Norman
Department of Psychology, Concordia University, Montreal, Canada
& Centre for the Study of Learning and Performance

1. Introduction

Achieving a high level of fluency in a second language (L2) is one of the most difficult tasks facing L2 learners.
Fluency attainment poses challenges for teachers, for designers of technology-assisted learning, as well as for
researchers interested in L2 acquisition. In this talk I discuss barriers to L2 fluency, some of the ways one can study
these barriers in the laboratory, and the implications such research might have for L2 instruction and for overcoming
fluency barriers. The presentation focuses mainly on research concerning ways of measuring the cognitive efficiency
that develops with experience in using an L2 and that may be necessary for fluent speaking. The presentation also

describes a framework for linking cognitive and social factors for a better understanding of L2 fluency issues.

2. Fluency as a challenge for learners, researchers and teachers

L2 fluency is not simply about articulatory fluidity. Several different aspects of fluency need to be distinguished.
First, there is utterance fluency, which is the oral manifestation of how well a person can speak (e.g., measured in
terms of speech rate, lack of unnecessary pauses, etc.; Kormos, 2006). Underlying utterance fluency is cognitive
fluency, which refers to how well a speaker's cognitive system is able to operate in order to produce fluent utterances
(e. g., measured in terms of efficiency of making meaning-word links; flexibility of grammatically driven attention
focusing, etc.; Segalowitz, 2010). There is also perceived fluency, the subjective judgment made by listeners about a
speaker's cognitive fluency based on the evidence they have from hearing the speaker's speech. Most important here,
however, are the relationships between utferance and cognitive fluency. These relationships are crucial for

understanding how learning progresses, for assessing teaching effectiveness, and for identifying barriers to fluency.

3. Measuring fluency

Researchers face many challenges when assessing utterance fluency and cognitive fluency. These include how to
best elicit speech samples, how to determine which speech characteristics are the most important to focus on, how to
measure a person's cognitive ability to process language, and how to control for individual differences that may
affect these measures but that are not related to L2 fluency as such. This section includes examples of ways to obtain
the desired measures (e.g., L2 speech elicitation that involves genuine, spontaneous communication). This section
also discusses criteria useful for deciding which of the many potential measures of utterance and cognitive fluency to

retain for a proper account of L2 fluency.

4. A dynamic systems framework for understanding second language fluency

A person needs strong cognitive fluency to develop strong utterance fluency. This cognitive fluency reflects
modification of the cognitive system responsible for speech production. Here it is important to take into account a
number of factors frequently overlooked in fluency research: the social aspects of communication; a speaker's
motivation for speaking; general considerations of memory, attention and cognitive heuristics; and how all these

factors interact to determine the experiences learners have (their exposure to the target language and opportunities to
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use the language) that shape the acquisition of fluency skills (Figure 1).

FLUENCY-RELEVANT PERCEPTUAL & COGNITIVE EXPERIENCES

L2 SPEECH PRODUCTION INTERACTIVE
COGNITIVE L,
-PERCEPTUAL
PROCESSING

SYSTEMS

characterized by COMMUNICATIVE

<L) I 0o am 0o

utterance fluency (SOCIAL) CONTEXT

characterized

by cognitive

fluency MOTIVATION TO COMMUNICATE

\4

Figure 1. Framework for thinking about the dynamic relationships among sources influencing

second language fluency (adapted from Segalowitz, 2010, Figure 7.1, p. 164).

5. Discussion

This way of thinking about L2 fluency has important implications for understanding barriers to fluency and how to
overcome them and, therefore, for teaching that aims to improve fluency and for using technology to promote
fluency. This section includes a look at a usage-based approach to first language acquisition (Lieven & Tomasello,
2008) and at principles of general cognition that are particularly useful for thinking about fluency, and at their
implications for L2 pedagogy (Gatbonton & Segalowitz, 1988, 2005), as well as for technology-based interventions
in language instruction (Segalowitz & Gatbonton, 1995).
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PR R o= — 3 VAR, iPad 7e & OISR VG L5887 &1 ICT Oif
FFBTIFR IS DT > T D,

LML G, ICT OFFRAOTaMEE LTE, & LTaa=r—v a VREANDMN ESCHESE O
7 8 A2 HIEE LCRY . BHM7SHEFE OBIZB O T ICT OIEANEAL TR, Fi2, K
DAL ERORBUT L o T, CALL ZEEOHHAUFRMAR ORI RENNC /2 B & 5 215372\ R
IZKaD Z & b2V, 2D, BRIFIHIRY/ NS < | Fl#EE CEM SN D IO OmsaA o2 Tlg
A4 52 DTE D ICT BMOSBEHITENE DD, S5 F ThE AL TR,

BRI CTIE, T—F =AY 7 "EFH LIZAT A REHCTH 5 [@FIE LR Y — ) CLF: IR
V=) BV AR — U3k ay TaY e s ZRBL AT U= RHIUIRIHRRETH H 72,
BANESTHDHENIFER S D, Fiz, HEHOD Excel BATIER L7cBmELIEDOT —% %%
DEFFHTHZENTE B0, FNENOREIZHEDE TUER ORIy 7 T v 7 L
THTRT 5 Z LN ARETH 5,

LET2011 Ti&, AV —NEZELEHORT A RBM OFEEREIMTOILTWD #1182 THNESNERER
HEIZBITDAT A N Mt & L BRI . AFE T, IHESNEREOREIZIB W TARY —
IR L, BEE L7 R A s 7 5,

AR — BRI OFE L LT O TH Y | TOHERIIRENZR b OIZE EED, Lal,
LA EDFAT, RECHID CIGELUSNONEREFE AT 20 THY | 2 Th, R ViR
T URGE, AN VR ED A —1 v R EFEIEEOEE MM LT B MR S KE S B o
TW5, BEAD A b S13MZ S E O AR SO ITh Tz > Tl TiliEs Z L 0T
TRWIHETH Y | SHEBE BRI, 29 Wi, FAEOFEEEHICFRIC B 72V Dviara
W, FET, FRREICERE SN QO AEREIZLRITR SN TS 28, SBIEEE 1T 5 AT B CE
H LT > MEK - B2 E 2T HMERH Y HEICE > THORMS TR LS,

Z T, FEE I L QIR R G2 B BT & & DI EEE IR AR S &
[FRFZ, BEOEHERRL, 2R E & 551k E LTRY —LoB#% - FIHICE 72D T
5,

2. EAJIE

A —) VT, R VAR O ZE TR CHRAI AR L 27 T 58 A, BL O LANZ =8 L-8)
TN LA ER T 2 EEHOMBY — L E LCTHATH D, £z, UikdEREZ Tl 1ML S
NTERE AL, ORI TN TS, BRI AR L2158 B LOF#ERT 2 BRIy CAY — v D
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TENTED, AETIL, FAYFRIOWTIE3RFE6 7T % (1FE3 7T, 2FEL LY T
A RS NENTFEIEL 7 T R) A VERIZOWTIR 1 KFE27 T2 (18E1 7T A, 24401
JTR) TRY— VW3R LT,

A — ) UIHENRH L U Bxcel B TIER L7z7—4% (X 1) ZFHATE A7z, EAEREC
PR CERBEOAEHFETHZ LN TE 5, T UUERT —4 % b SICEEI AR (LR E A7 U —
BT e TED (®2), Fe, BEAMICRESNER S L E T D v 7 THIET, R
L EHENHRIEMET 5 2 N TE D, —HRITT N TR LR Ta—F R —F 1 7,
TJERIE 1 SOFFIEUEEIER R L Ca—TF A —F 1 7 ZJERIE 2 SOFFIELE A IR
WZLTa—FRY—F 4 7 L) 5912, BEEEEAIEXIERRIZ Lo KME 352 & T, =
— AV —=F 4 THROEF I ERY | R ENREE e D, En. BEDERARLE LA Z
NEIMGET 208 72\ 2w, RO 2 B2 80 %< OBEOME N ATIEL 725,
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3. PR L4

A — LA LD AIRZEICBIN L T AT L, SRR RSO R ME O S 72 S12ou
TT v rr— MEE T T, REIHENRIE 22 <S5 2 ENTEX R bOD, W D0
FERL ot Fi0. BEOEED D A — VA DBEOH] SRR DN T § B2 AT 577,
INbELEIC, FEICESTHHAIZE > TH L EHOTHRNLY — U5 L), SHICSKE
ZENATWMERDA D,
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hps IEM (ER AR
F—U— N BEER, TAAN, BEE, IME, CALL

1. FEDHB

TR IE, kL THEAFEE) el LT CALLIZEA S, AEFEHEICE
FAREERBICFHAT IR L D0, ZOHIRICE>sTEFREZT AT —ZICE
Bt [EFAD bAEGBEE~OFAINHFEI RN, 2009 4FF CHEERICH 2 5
HLONAY =D hotz, & 2 AN Google 23F /S A JUHEERIANTICH 7 A JIHSHEE 2 4L L 1A
DTOLRWIET—ZEL, BETE PC ETHLEWVWEEOLOEZFATE A LIk o7,
KHBFSEA PC a1 5 A 285% IME [CIEH 5 D1, CALLICEA LRI NI &, & L THE
DT TV r—var 7 ML EWVWST2HKIN VWL THD, 22k, kEx
BRAEEHBTICEB VW TREETOFICHEEDORNIAN DD TIEZVWrEMFEN D,

TN E DR

1 EFRMITERTEIOMN
BEAEANESNEGEORE ST AR EICHAHT 212X, *A4 T 4 T AE—=T—D
HKEEZFICELLRB#RTED 2 MRS N T NIE RS, PEEE IME 054, &5
ADNEAGREETHLORERL D Z Db, TOMELZFBRWICHE LREHEEICHEL-
IME R ET 57 DICbBiEE LM+ 52 RN IEL 5,

2.2 Pl 5 IE

Microsoft, Google, iFIyTEC 23 424t3 2 PC i) [EFEE = AJ) IME O [# CRBFkiEE %
MEFT bl nbrEiE L, FEFEOHM CD 225 2 4385 (182 ) @Bk 3THe
B e, 2~4 FEIHGE 60 35 (1397, #2BWME) ofisx LFE2FnEh PC L THA
L, ELLANTERLFHEREDDEEEZHE L L,

Al JLE R B AR A b AT AT LR —AN 6 3 U - fih-

2.
2.

LR, BERT —4

=7 EE A 1 WER: 76 %l K3k i L % FHHKRFERF
PAGE A AR T ZE VSR A B A 58 T o
fi %—-_ . & Wiy i I
@2 imsyy ' Q i

Microsoft & 7 58tk Google F[E 75 IME iFIlyTEC IME
2.3 BEkAER # 1

B SCFE A T HEEH A L

1 [BH 2 [EH 3 | H 1= H 2 [=EH 3 [EH
Microsoft 3.9% 4.3% 1.1% 2.9% 4.3% 1.4%
Google 69.2% 73.1% 74.2% 87.1% 87.1% 85. 6%
iFlyTEC 85.7% 85. 7% 87.3% 79.9% 76.3% 81.3%
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Microsoft & FidaklL, 2 —F —BHERZRB#HE T 0/ 7262 L —=0 735 2 L TREE
EamEISELELTEY, ZORTHEETEOHBEIZMMRNENWE D, —J, Google
L iFlytek ORI TIiX 6 BIFEM L7z EBROFEEITNT LD 80%RIE2 TRELEIT RV, T2
T, FaR (WIRT 7Y RN) XX OR DL SHOBEERNLCHEETE 20 E ) nE
MFEL CAtz, 1#EHEV IEERLCIETH#ESLE X ELTH-T=,

# 2
% B% [ BT | W E | RE O WE B A
yijing yijing | huaxué huaxué¢ | Hanyu Hanyu | qiche qicheé | diandéng diandeéng
Google | X | X O ix O {0 O ix O X
iFlytek | X | X o 10 x 10 o 0 |o O

F 1125 iFlyTEC D8 3B 30 & HEEFE A L O TR D X5 I/ 2 2 DI,
FMEFOENCELDbDOROD, Tl g SURAT %2 585k &L T TV 2 O BUK T
HERE LV, KV IERICHEEZITMT 5 ICIEEROBRLEA ZHECTLERH S H, O
CETINETOMEERLRY, iFlytek BDEIC T~8 BORBMEELBET HREL
LFHBRMIME W2z 95 Thsb,

3. BE~DBEALZORR

FOEBRERESE X T, BREIL 2012 4 4
A XY iFlyTEC IME # "W EZE A7 7 2 (24 A,
CALL #=E) ORZEICERY A, ¥FHoOHEEST
U— X% gih B TR RET v v by —ic
HAOLTwa,

Z® IME [ 3ETEOETRVRHERERT Z &
NHDHDOT, FRWCTF v 7 Lizd 2tk BT D
REEEEL TR,

B CRT2EFRDIDERICEELRZY, - "

T RA~DEF TREREF N ELS 2550 M7 7 VX I E THRESN TV R, #fR
FERLEEICNZ, BSOS CRBEICHRT 224 B>,

4. SHBOBRELEYE

FHESOHEN [XF] EWIPABERETEEZTIL T — NNy 7 3D 2 E~DOHfF
IEREW, 72720, AW CTHE L7z IME OBRIZOWTIE, #EN T ORE LIZFED
X7 L —RXIZOWVWTOARFHATES, Lo Lt rEs, —FT, £2 Tid#o
TRRNPOZDORERZ RS S (ZZTHEARM) WREEb RS TS, R EIXS %
bEl&fEim b9 s PRI, THRERFTHEY —LE L ToFEEEL M ELURA
OFHEHIENDH72A9, Lo, TREAEDNHFATH720100E, ZOEESCRAEZ T
LT EMICHERL TEB ZERUETHY, TNUREHOMARETH D,

EEB N
Schwartz Alan ff. (2009). &7 AEE & & FREATEH L RGBT E v A7 A [E7HiE]
109, 29-34.
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Web _X— 2 TOZFETHE -
KRR X BIEBROFEE
( %ﬁ ':F'Elnn, Vyi% }‘ﬁ/l/nn, v TR

I wi ORBRORS: FEH SR
F—U—F: ala=r—vay, @i, v FoA, pEE - TBHES, EER

1. (IL®I

IR, KPP ZOEEHE CULETHL L LTHERINTERLZ LI FOSER®H D, 1) EFEZ2
PEZE - ATEGEATHAT 5 a5 2 & (FEF, 2010, pp.105-106), 2) 2 2=~ —3 3 VEEN&ED
HZE (7, 1997), Lo, BARMUEER & ROEBIZ OV TUIELEFHOREN TS EIFEN
#E, F2T, AWGETIISGE, WERE, RV S HLEE, 0T RERE D A HE & R
IS ﬂ@%ﬁ%&@%ﬁ_iDEWLta&@%%ﬁﬁﬂ‘mmamzﬁ)mowf%gbto

2. FIE
MrﬁTJ:‘:ﬁ&—/a/kwawﬁ xR
(G531 %2485 HEEBZ HI0 a3 a=H—arDHh 35T a3a=mhr— g4
WCINETIC ik@;a:ﬁb%h?%tw%ﬁ;Lto%:%%ﬁﬁmﬁ%ﬂ%®ﬁ§%(ﬁﬂ,
1996, pp. 39, 65), HELFEERBAENLO I 2= —a im (INE, 2006) Sa2BR LT, £7-
[G53) FEEOIRMEREEE X DBEDOBELTHHDI, MM ANT7F o Da a=b—aimnb
[V Lv) GEREORI ) 12 Lz (Baxtum, M. M., 1986, pp. 271-272), S HIZ, Web £ T
[ZET) B AT 2 HEOBELTATDI, a—L - LA O & FRIC OV TONIEEL SR L
7= (YW RLA=v T xAF=227,2011),

22 EEOHFIZFELWEE & o), B oEE

F7, 2011 TR FIRFBUE TR O W 245 C, TREFIeEAibha - SUse A (AR 22
- 25 oY b TEEEEERIEDT O DL S BN RORIEEAA OB 2058 o—
Bre UCHEEREM ZRUEL, (X —F v N ETART S Z LN WREIC e~ 7, BARMICIE, EBH
DOHEMAZE L L TRIEERT S & 2 HE O 215 TR OXREER] (7 > TEEE AAGEORFRT ¥ A
B ZAERR L T2, 2012 RICIE0ERE, PIERE, AL b ALVEEOENEBIRE 7T BB 1D 8
BoWAEST, a7 RERE IS LTS ERER OB M OXER I A2 /ER L Tneidndz, Z0Rs,
TNENDOFFET & IHEH OWSECHRFEONKTELEZ D X HICBE L T,

2.3 FIPERERFA DOBEFE, Web ETHAR
ﬁ#ﬁj%%ﬁ% AT OITIMAIZEIZE L= 1 O & 5 R @i @EREl# ©b 5. M
LR ARGk L, Flash Z W THEERE LToOarT oY 2 E L, BERWIE DVD %4050
ﬁ%fﬁﬁ?ééio L7 (Mo —Fy MERTERWEETHET 20 Z L 2BE LT-720),
FRFC, Web BICHA RZBUEL, 12—y MEHTHIE T D L9 Lz, ZOHEM ORI
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FICLLF D/ E 7o TS,
1) Bl Rdrag=, FHEag=E) ORWERETe—L - T A OFETEEEED S,
2) =Y EERR (011 4), BEEERR, WPEREWR, AL R AAGEM 012 4F) BHESN TN,
3) AU H—Fy MTERTIUE Y a2 RA~— 7 3 U Tl 2 TR L, TRl 2N TE S,
4) FEERN D, SMNERED G BAGE, AAGE GAMNERRIZIR L TR Z I ME 1 H 5,
5) VA 7 EEHRH L CEEIT L, BOORESy RRVNLEAEINS, RETHIUE, BEREIOE
FLREEA, BHOA L h3— g L OBEIZ LN LET 5 2 LR T 5,

]
]

shihEN3 s

ToP

g OEIRT

[1 1135, Rl

[ 2] #eEEE

[ 3]t

[ 4] #tend

mEAELEEN

01 1 aEe

[ BEEH
L2145 i FRFADKRRE TR ER S ORI -V TT,

HIRAFAFR
Y

Eleac i ang
wr7Ovo

[4]ikRESEE
[5]#diAs
6108
WEDRI RS
SEEMTR(HER
R, 28 FDF)

Ciopyicht & 2011 - ok OT0R) ol

Peuer repraduce o republish Withcut witten permisscn.

1. WHEERRERNRERS GEED Ol

3. R

DLEORESR, FIEERAERHD Web Y4 M T (G597 M0EA1TH Z ENEHR LIz, iU, B -
ITBHETERTI AR I Z L, ala=r—ralihembb 2 AE LT, KENRET
REBEN P L, BIOIZh > CTHBEOUERZHR L OBEOETNEEZ D ENTE L, BT,
AARNET22<, AMEANIC & o THRNDEFRARMT 2 L T7uUL. Eo Lo ERH L0, 4
OB =D,

BEIR

BJFFSE (2010). [RZP2OfEHE— H AT 21 ko A 2285 LT 205 3R« 5LSCE:.

sl (1997). (98B O F—a a =/ —va VEENOERE BIEL ) FHul: 717,

SILHL (1996). [#EE= 2 = =4 — a VOl & FEE— A E—FF0 b ofEs] BUT  #F7eth

AREERT (2006). [ a=b—a v bttail] ) —X - iRt L 0B 8) BT« UK.

NTF 2, IA IV (1988). FIAMI=RR, FH—RR, ea RER[TZ X klaE 7% A R (I A0 -
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FEEEMEHINRRAE 2 F ) L 7238527 A N(CELP-Lex) DBA%

BoA BN (BAEARER)
BA wgn (BIEFEERT)
Mm e FEEFRERT)

F—U— R (EXDEE)), FEEIET A b, FERSLEEEY), FESEMEHINT, CELP-Lex

1 LI

YEEFBIZB W GEREN RIS D Z L NEETH L0, MEROFEFIEE CIX i x 258452 28
BT AETICESTVARY, I a=r—2 g TENEBFEENEZFITOT HI1E, %< OHEZ
L<HIoTWDIET Tz < . FEFITHGEO BRI CRWRUED 6 51 & i 2 BHLE BBk
L7RIBIC /2D Z ERRFIR CH D, ARFERERECIL. 20X 5 ZBEWREERES 2 IET 5 72 0B L
7o T3 ¥ o — o —ERRERER R T A N LEX Bl (CELP-Lex)IZ DWW C, TDBIRD a7 N R OF
JEZ W THRET 5,

2. CELP-Lex FARIZE A ER
2.1 CELP-Sem DA%

TIECHA SN TE 5B ET A M, [REREFRO IR S GESEY A X)) ZET 5 Nation &
Beglar (2007)?® Vocabulary Size Test (VST), & 7= EAU7Z T FEMIZHEEZ 1> T D22 E W9 Read (2000)0D
Word Association Test 72 KN ETH D, LaL, EFEMEND [ENZITHERRE HEEOEWIME TE S
D EWoTRES) (HEEOERBEERE) 2 HIE L, FEEUEONMNG S 2 3HlT 2 &) 7 2 MIBRF
SN TWRWVDOREIRTH D, FZTAIET 0y =7 FTlE, 3 a—F — [ CaBReU s 41
ET D A I ERERLER T A N (CELP Sem)% Bi%E L7= (FIMIEAY, 2010), Z ¢ CELP-Sem
1%, DEHGEBUEEE U A R, 20067 HEEE SNTZFERIZOWT, 7T A I U ZIRIC K A ESEMEN
Wi U, E OB U7 & IEAR A RIS b U 3B U RE A IE L L ) 245 b0 Th o1z,
1 %1 E, JEFRGE7 (1] : house-home) & HE. L, JEIC 7 T A AGE(house) & = o B =— & —H[ HITHEIR L,
7TV EEDOE, 5y MNE(home) AR L, Wi DFEOERILL L TH D0 ENE LT
BUN CEFEMEN . EOHIBHICE Uz A2, E L <HB L7ZEIAOEER) & & BICRHIT S 2 & T
PEHEEOBFEERRR AU L L5 &5 b D ThH o7z,

2.2 CELP-Lex DBRAFRIZE %Ak

AL BV L T L ORFSETIL JEFEE O HIWT LIS FE SR M TR (lexical decision task)73x $25 < D
e TR SN TE . Zhud, PR SN HGREDNERRICIFET 2 F2 8D, FEHAECRCIHRE) 2> f]
Wrzi4H O TH S, Harrington (2006)1%, & Sih & L CORFEERIER T A MWL, §E5elk
PIWRREE AR L2078 L 0 24RO SRR L TV D, L, algelbHbRREL, BUiREh
TCHEENILET A0ENEM S bOTHY | T LHHIEOEWRE A LN LR a LR TH D
ERBEHRLZR, o T, HEOMEE - WHHEN ZWE L T D D0 E 9 eIk D, LavL, fE%
PRI [ET25 - L) OBROHEEEZRD L=, FEMEHIBo X o 20 fBli 2B 2 ik
IR EWVZ D, FlZIE, “student—pupil” 72 EDORT OFEREMEA M D Z LiE, BAZEDL H Y B
7RIS Z MO CIREEE 725, 20 X 9 7B SRER VAW TR & 22 5700, BLEDS



SEREHE A T 1 7P 52 Rl EM RS

DA KRNI 2 C | EER MRS A P Vs a2 U B — X —REEEERE AR /)7 A (CELP-Lex)
DOBARIZE T L7-, CELP-Lex i%, CELP-Sem & (358720 | #RHER S - BEENERAFIET D 05D
Z I3 2 AT 2 K T D RO LU & IEBR A2 fRE L LD,

3. CELP-Lex OFEEREIZOVT

1) CELP-Sem fERRIMHFIF Lo plife it U, T2 RICHHEBIEE U A MR AR
FoS< R A PR LT,

2) seEfk L7-FEHEEE List 2252, BIfE WEB R CHERHADE STV D IEHER 40481 5. FEHER 40,481
FENNDH 72 % “The English lexical project”(http:/elexicon.wustl.edw/)7)> 5 985 FEOIEHFEY A K& LITF D
T A E TR Uiz GER, BEEEESL, 2 SCRaHO I, SRt O T SOSIREA HE R
ZEEESR, FEAEME W O SO S IR AR R A (E A28,

3) HEBIGEY A O RT(SUSEH), Accuracy (I3 TRIEDSIEL L 722 £ 5 100550 Y A Mo,

4) EHFEIZOW T HIFHFEOLA L RIERO FIATRT & Accuracy 23E D 100550 Y A M & ER LTz,

5) FEHEE 100 75, FEHEE 100 FEOM TLL T OBH B IZBWTHEZED RV ERIE LT,

(Mptiash, HatE O I SOGIRRAEAR, GBI O I SOGR R AEZA )

6) S)DOFER, IEHEE, EHFEOEIAHHGEHE, DU, FEER)ICBWTHEE Th -T2, ZHUL
FJEHFEDIE 5 23, FEBRIITZ OBFENTEE LR 2 & BRI HRENEL 2250 b TH 1 |
HEENSD Z L1, AT A N CTERGEEIEHGEN ) ERBITETND Z EE2EKRT D,

7)  FAEIIT Test A (SEHIRE 50 78, FEHLRE 50 78), Test B (BEHRE 50 7, FEHFE SOTE) (2007, AL B
DT ERROFERROIEH CHREZEN RN ERE LT, 4 HEIZIBW T Test A & Test B OMICHE
I h o T, EDICHERERER, 2 SCFEHOIMAE 35T H CELP-Lex A & B DZEDMGEZTT
2oty ABIZINBIZBWTHHEETHDL Z LRI,

4. CELP-Lex EiFIE

1) &5 - A AT HEETT A M ADB A8, 2) EHAHHK 3 RS, A—AF%F—
I L HEENROR S NG, [RHGERD B) DEHREZR L NJ 24 L, IEERISHRHAHE S D,

[::> + 4+ + - [:> hoga

SEIRIREALIRS 2, HLEXRR

5. fER
UaE RIS D DS EREE R I E Y — VO BB O AlRE D R S i, RO B EhE) %
FEEMEHWRE CHIE T2 Z Ik Y, (X D5EES ) OFMEO FEHUC T CHEERE A A L
72 EE, o0 EE XD, 5%, CELP-Lex O%414H% CELP-Sem & HHET A7/ TIT\V, 55
DA 2=lr—3 g U IBRICGE R ERIEEEE S L 1M Ret L, E OBEE T VAR LT,

FEBER

Harrington, M. (2006). The lexical decision task as a measure of L2 lexical proficiency. EUROSLA
Yearbook , 6, 147-168.

FIFE « B2 ] - RAREIR « BATZUT- - B3 B - MR R—R - AT - i 8L - IRATEAN - ilE
ik - SUHTE - ILURBERT (2010). [55 _SREICHT DREFER L SURD A X —T = A A 1 AR
SRR ORI SRR 19 FEEE~TERK 21 AR PSR CRARITIE (C)) AFJERC R

H) T (2006). [HAASEGE7EFH OFEHGEBIEE < SCFm > ] 0t : <A LIBHIR
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Vocabulary Levels Dictation Test M {3 8 %: D B2 47

A HES (RELLFRT)
=R (RS R

X*—U— K :EFL, #B%, T4 7T — a3, SN, HHSHT

1. IZT®IC

PR L~V 4 77— g 7 A M(VLDT, Fountain & Nation, 2000)? %4 ¥ (22 Tk
FE L7244 - ZHRQ011)1%, VLDT ORMGEDFEET A M LT HoREHEELE TS &
WE L, £/, VLDTIC XV HIE SN DR EMFEEY 4 XILFHHE L~V T X MN(VLT)D %
KHFEREY A XD 50%ThHhDH 2 & &, HENOEWFEEEIL, VLT THE I L2 BM
FEEYVA XL SN D LD bEWERNGEEY A X 2ROk 2 HERM L7, — 5T,
VLDT Test-C DL LR I HIIC @ <, MROZYMICEM N H DH Z & amme LT,
2. BEY

AWFFE D HHIL, EFL K%2AEZ%45 & LT, VLDT ® 4 SOXA{T7T A D H 5 Test-C D
HOEABEETLHZ LICLY, WIT7 A MU ELFHEHAB TOT A FOEEMEICOWVWTH
WiEER DL THD,
3. Hik

RFLFELEY A= T ORFEOT T, FFW LTI CELT 38 X O VLT & VLDT %%
WU EFM RO 2BEML, 4ROTA N 2R2TCZRLELOEREH HEE L=
99),
4. HR

Table 1 IZ/R L7z L D1, VLDT M3 miZ 1HER —FEL, RT3 EEN2EH XD
KL 22 4 BN —FE< 25 &V H ST, CELT, VLT2000, VLT3000 & (X [F4E D15 4
fbE/R LTz, £z, KMEBEOMAEAHBIFREIL 0.41~0.68 EWHETH Y HEHINICHEE
iz L7z,

Table1 CELT. VLT, VLDTDE ¥ S DHE#E

1 2 3 4 F(3/291)
CELT 21 12 29.06 B1.31 33.44 63.44
VLT2000 25.00 26.73 25.:92 26.95 24.62
VLT3000 18107 21.90 20.16 22.40 34.18
VLT-Academic 19.35 20.01 992, 20.86 6.13
VLT5000 16.33 15.60 16.97 16.12 4.05
VLDT-T 26.71 29.67 27.47 30.12 11.72

Table 2 (21X VLDT O /X7 77 7RI ERE R D a oz rm Lic, ZORER, N7 7772
LD o fEIX0.51~0.74 THY ROBREBEEELZ RITHEICEL o7, —F, VLDT Ok
3505 0.85~0.89 L WO EW aflidm LA R E M Z R Uiz, VLDT IXE5E L~ LRI T
WETLHIV X =7y FBEEEOHRICEB N TEZYEREm WV E WD S5 H - ZHR©2011)D
FmzXFLEZEVnZ LI,



Table 2 VLDT o
Test-A Test-B Test-C Test-D

PARA-1 L3 JoLZ 7 L § 7 0.74 0.63
PARA-2 0.58 ;.73 0.66 0.58
PARA-3 0.67 0.62 0.63 0.68
PARA-4 0.51 0.58 0.61 0..59
VLDT-T 0.85 0.89 0.8%9 0.87

VLDT OFEFE L~V ORMBERZH 5002 T 57 H1Z, JACET8000 DFEHET > 7 125\
TEX =Ty biliADET L2 ETT A NOMBRBERIC O W THBRFNZITo72 [LLF, ()
I JACETS8000 D FE#E L ~UL & /-],

JACETR000 #f5fE & 7725 Z & THI LI R o 7o flX L~ 4 & 2 5 & B & I 25 (K B
12725 2 L Th D, Test-C & DIV T, fiRE R 0%70° exceed (4), 2%7A% approximately (4),
distribution (4), rural (4), providing (5),striving (5), 3%7° inevitable (4), compel (5), acquaintance
&) TH o1z, T2, VA BEOEGETH AT 7038 L O occurred (1) 2%, occurs
(1) 9%, debts (2) 9%, obvious (2) 1%, threaten (2) 2% & #HEHF D H D costs (1) 0%, cities (1)
9%, experts (2) 3%, institutions (2) 3%7% ENXREEREB KN 72, —H T, @O0 HEE
T, reduction (4) 62%, quest (6) 52%, slender (6) 34%7% EIXfRE RN E > 72,

Table 3 BEZE LD LALL-2EZDOH
Test-A Test-B Test-C Test-D

Para 1 20 20 20 18
Para 2 1.5 16 18 15
Para 3 10 T 8 10
Para 4 7 6 8 6
Total 52 49 54 49

Table 3 1%, &7 A MERITE T D JACETS8000 DL ~JL | & 2 OREHERE B T LR
L72bDThd, KK, ¥—7 v FEEN 400055 L ~LLL EOFE 4 BB N TH LL ]
DHEENSEEEINTND, ZOZ LN, FEEOEEMESRE(a)Z TP T D ENE &
MEND, £12, FH1EEIIBOVT, LoUL 122 OFEORAZ(CEETZIL Test-A & C T
6 1, Test-B T2 &, Test-D TOfHTH Y, Test-A & C TEH BN - 72K D — DI
o TWh, 9 DT AMNERIT L OEYRICHELRITLEERE L T4 EFHLU LD
FEROGFIENFT 6N D, —BENL o1 Test-C O 19 fHICH L —FD R ->7=00%
Test-D @ 10 il TH » 7=,

5. B

EFL #HFICBWT, T4 77— a  BROFEET A MTHE, DELVSLVOEEDE
TVUT, DEELWNANY T DEEBEOWLE, HEWEEHROFEEOE T Y AR
HcThor LB oncE N, LI, BEEOREM L, EFLEEERT 17 7 —
3 BV TR » SUEMLHE A2 1TH T, HiEZZBHEMICLE LTS I L 2Rl LT
Wwo,




OFFe 8 A 8 H (15:00-15:30) /132 #(=R

=% NVAT 4T BiER L
WEEFEE OB S REDOEE

Bn st CeoR)

XF—U—R: V=YY VAT T, Y=Yy VT—=U T, FRANT =T, FRRRET A,
H O

1. IXC®IZ

FEVEDSEEDBRO DD [Ex 20E] OBGE wTREICT 5 72 DI B PRI ORI, K
FHGEHEN Y 2T AOBETHLH D, FIIRH & OFHREWNDEDH U ¥ 2 7 ANORHEEIIZ
DCIIR Vs, ZOMRRRO—o & LT, HEI COFEREAERR T 2 081 H D, ARFERE
WETH, Vv VAT 4 TEIEH LY =y VT == TR T NA—T IR L, V= v LA
TATHEDLITFEH I 2 =7 ¢ OFBAITIE L, FEETEE O A TP R A — |k
T D EIRRET B,

2. EE

ANAEBNED X HNHITEZSONE D & L 2 TR LA TSI, V= v VT —= THERERORE
WL, LT =V T7—= T OBE, V=V X AN AT A TORRBIZEY 74—~ T —=1
THMTHER Sd77, Facebook * Twitter 21X UHE T2 Y — v L AT 0 T ORHDILR Y RA~— k7
42+ iPad DERIZE ST, V=¥ VAT 4 TILHES BBINTE DPEENIED & 2 15 HAICT)
ZHWT, EAMOSZRN0 2T, B4 2T 7 v a U EBLTa o =7  OFEE T
EEBZ DI, TOHEFHA~OBILLE, ZOXIRICT DFEE EHITEY LIWEHEHED ) ¥ =
T b SEEBET A OB E AR A, eleaming O, CALL ROKE, ¥ 7Ly b7/ /ad—
DA% FO KA 10T 7 7 v V— L OREPRFIGELE BN THED BTN D, EORGIE
T L0 HEE P EENEIL S E D 205738 5, Gruba & Hinkelman (2012) IXS5E5E VU ¥ =7 A
~DT Y ) O—DOREICBAL T, 0 THRY) 12240 HESHE) TReket) o4 >oEE%Z, et
TEVRBETRELL LTET TS, SEDY =% L AT 4 7 OFEIE T OBGHIIESEEA L,
F 72, Chambers,& Bax (20060)3FET 5L 512, 77 /2 o—0OfEHA, CALL EOHFTITOID L)
7RIDEERIZR b O TIHAR S BEH - BERICHLPCIERSND XD, AV ey =y o ERES
e L7,

3. FuPx s NOWgE

AFEREIT 2011 4511 H 35 20124E5 H £ T0 6 4 A RIEM Li- iEE g A El g 7 n =27 FC,
ZIEE, FGER AR SHEDTZOIC PPad  (Wi-Fi£7 /W &K 6 7 A, %8 1 685-3h, JG6E7H
WIEAT 2 L0 MRENT, T aPxy NOBIERBITRA 2 4D 4 F4EDF L 20 AT, £28H
FRNCBIMNE L LT SGEER CRVERETh -7, 7 uY =y MITOBINED Y —2 v L AT
A T OIERZRRFEL, FEIGE), FEDRICED XD 8% -2 2 hE#isET 2,



SNEREHE A T 1 7P 52 Rl EM RS

31 TEBNE

B T RBEE N AL AV TIEe HATIGESE 2D D &0 O T, Rl - Refio
BRI <, B AFE ARG LISE 21T -7, iPad FHIEICE U CI3RIHIRRE, iTunes 74 72 b
RE. T ORBIEREATHVNEF Y =T —a v E L, NKDHHT I ORI R M
A7 iPad OREFIHE - FEFFEEFI Lz, & B OFELENL, Twitter 7°5 Y 7AX A LT [
S0 ZETRESE A Z LML, BIELEIllow” LD Z & T, V—I T —=2 U5
DORMEA R LT, SN E ORERD Y — X )V AT ¢ T BIER TOROE &+ 57215 T2l
SIEARND oo, fila, FE L, EARSIITEZ TV Zitdkd 5, T OFENEEZRY
WA= LT, BEAAEIC L kD 5 B OB R L,

4. WRESTIE

SINE OFEES) - FEHROMREEL ALC %~ b7 H7 I —2 : TOEIC (R)7 A MEHE 2000 7—A %
pretest-posttest & U TR L7z, $£7-. FEERK - FEHBBEOM RIA T4 07 0 r— b LRI o2
E o —OFERNOIRGE LTz, SRR EE O tweets OFLER%E Nvivo9d THEMT —X ZMFEL, Y —
A NAT 4 THED LI CIEFEREE O A AR — b Lo A EE Lz,

5. fER

IRNTORER, EHRENM L LR EORRIE, VA v X — LT 1250 A2 HOOERI
ELTHW, BBICER L, FEHEELE=4— L., a8 2D 6N Lo o 74T
bb, Tz, MOSIED [HDHE0& ] 22T HZLICLVALOFEREZEHIE L, FHEROHERRC
AL W2 EbbooTz, FET 7Y ORE - 1, FEHFRCOWTHRLH Y 2 Tala=
T A OFEFDMES AL, iPad ETHFE L, D50 &0 FEBEEOT A 7 VL L, £ < OFEEED
HENET o FN\ZORINBRER L IroTn, ABIXZOT =2 % =2y )V AT 4 T OZEERADT=OIHF
Teis & LTE LN,

BEIHR

Chambers, A. & Bax, S. (2006). Making CALL work: Towards Normalization. System, 34(4), 465-479.

Gruba, P. & Hinkelman, D. (2012). Action research in blended classrooms (Chapter 5). In P. Gruba & D.
Hinkelman, Blending technologies in second language classrooms (pp. 70-97). Basingstoke, UK: Palgrave

Mcmillan.
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ENRA VTR, ATAY—F 0 VEEEFEHELOET - HBEFHE
ZAREIZ 5 LMS BV 2 —/LDBER & = DIEH

HeH: (B0l (CFEBLRT)
% —U— R : Mobile Devices, Moodle, Shadowing, Speaking, Evaluation

L IL®IC

_ﬂif®& A, BERNTY Yy R—A LT OHRCAEY—F, T LB T — 3 U7 EORKIEE)
LR B U T TOhILCE TIN DD, 2L D054, £ 9 LIEIEENEE 0% T EOFHINEE 3 & -
e LTH, EECREIC L ToINET —2 L LGtk L, TNEETY 4 — KXy 7 OaHtiEEN %
WERT 5 2 ERHEVITONTI Ao LD ICBbiILD, ZIUTFEEMTo G2+ <% T
BIOICA =BV TE D LT, i, ﬁ%#%n%nwﬁ@Wﬁ_owfﬁ@&74 N4
EHRICHEZD LN TEDL LI F%%_J@ﬁ%ﬁﬁb%h%ﬁﬁﬁé EB I HE ST
MoTelzbThD bbb, 2 T2 H LT U N7y hOIREIOFEER% iPhone 72 & DFE /A LT N
A ZATFRIATO, ENET—A—TIE L —BERT 52T, B M AT A ZETH PC ETYH
Rk L7 TR Eh 2 E L 7= v B CRFl - FHAREM L7z D T& 5 LMS (Moodle) HE Y = —/L &2 B Lz, A
R TIIZOEY 2 —)L & TETER LRI OV TR T 5,

2. ENANT N, REF V¥ B—A VT BEEHTEY = —/ (VoiceShadow) DBF%E

INFECTHFEREHL AT LD Moodle b CHERDHAR OGRS I AJRE L 72 5 E ¥ = —/W(VoiceShadow
KO VoiceBoard) & Bi¥s L, #41% PC LT v R—o U 7EESOE IR E L TEH L TE T, FRC
¥ R—A VTRHDOEY 2—/V T D VoiceShadow % CALL Z(=E TORET | AEMYEA L7zFER, U A
=V TR EFGFEINCR O CHBERMEODRD bz, £ 2 T2 ) LIZEBZZENO PC L2 ¢l
ENRANT N, AL THEFOFEFEMTZADEY 2a— Va2 LIz, ZhlZ iof%/&wZ/F
MORRSTOIUE, WO THEZNLTH YUY F—A V7O CiMili A O AN 2 51 0
L LIS AN ATRE & 72 o 72,

inten

Naws 1 Shadowing Recording (+18)

St | S Suacistrng |48




SNEREHE A T 1 7P 52 Rl EM RS

3. ENA TS RET R E—F 2 JTEBIEERR S OFHIEAEY = —/V (VideoBoard) D%

AE—=F RS VBT =L a LR EOT %, BESTEEFLRE N VT A ATHREL, i
% Moodle Vr—/"—DFRHER—VICEEET v 7'a— R 5 2 L1108 - C, R L7-B)# > 7 A L% PC |
RLE/NRA VT IS, A AR - BE T2 L9107 -72, Z?D VideoBoard £ 2— /LI LV | i L=
BN YouTube 72 & D L 5 7 ABIENEY-+ K Tlid72 < Moodle T—AND T T A ~_— R 722/ TOII
BT 52N TE, HETHAToRAY—F U 7IEHE T IZFED EDENA LT /A A PC THDHZ
LICE - T, HOFMEARARMENTTRE S 720 . K0 BB B ) LIiRB &2 i+ 5 2 &2
TEDH Lo T

4. fER

VoiceShadow £ =—/LEZFIH L7= v R—A U 7 ORZETIE, ARO L HICFFEHB LY 2=
TINCBNWTHEZRMPON R, STz, VideoBoard (2 OWCIIERIFRZE TR LA 57 — & ZIEH T
b5, FB, ThH 2O0DF Y 2 —/UI 2OV TIEL Moodle 1.9x H & L TR SNFIH I TV D03,
Moodle 2x THRIFATE 2 X ICBIRNEEIT TN D, £z, BIFED L ZAEA LT /3 ZTON
TULI0S 773 ADFHDRGE 725 TWAH A, android AR THFIAREL 225 K12, ZHH LN
HED BTN D,

SEIR

Kumai, N., & Urick, S. (2012). Shadowing Starter. Macmillan LanguageHouse.

FEHEIL & Daniels, P. (2010). LMS (Moodle) (2351} A EFigkE « AT Y 2 — VOB L OED > ¥
R—A U THE~OIGH R RER RR % —4F] 31, 100-108.

REHEIL « REFHiT- (2010). % F—A v ZHE KOO B Z AIRE L T4 T A AT LD
MELLER [E5 - sub - fhx] B8 5.

iPhone, iPodTouch F£721% iPad (24 > A b=V T 2UENH ST 7V 7r—2 3 > : VoiceShadow App 35 &
" VideoBoard App | iTunes App Store 2°5H % 7> m— Ra[ig (R},

[ e o
“ = :
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CALL FEFICEEL RETER OEEICHEIT T -
CALLFBEDa Y a—F ZAX N K OHEEHICET 5 BRI R

HE By CBFMFERT  FEREhREAN)
JRE B GBEFMFREART)

¥F—U—N: CALLIGEYH, arva—2 U7 7 —, BERHGHE, BROETOH, v 27 Rk

1. IXC®IT

CALL IF, ZOHEMMOAFEMEDNER OB L & b1, SESFAEEMRELE L TIEE (BiE,
g, MTEE 2003 RY) ENTEA

LML, CALL ¥ AT ADOJTREMGE [—RE 2 C, ZNTMETRED] L0 I BEEZ R IRICHREE
THICODOXE, V7 by =T O, MEE. #d%ik, CALL Zii&dDar Ba—2 177 —he
IEEILELZRF L2 T IR 72 WIRER H S, 7o, LL HEOWIEN CALL FEBEA LK L 705
X9 HE R TIL. CALL v A7 AOBEAERIL CALL v A7 AOFHE CTHHHE T L 72>
TWAEE S H D, OV o2, CALL#EODT H L &S CALL 2 AT L ARTOR T2
IR 5720 . LLSREDAOFI T CALL ORIz E L ENTIIVZ0 LTWA (5, 2009, 2012),

Z Z°C, AWFFETIL. CALL 52l OIGENMIRE DFER & 70 2 FEK A FEE 3 2 ERIHO BRI Z 1)

1}, CALL BB a8l 7 vy — M E M L, ZORRE b EICNAZ &12 CALL #3108 %
FAFIHERRE TR 2R E T 5 72 OIE R B ORI o8 2110, BRIVES (EmAE) 28Rl
7o OB, TEHOBERIZIT SEFA(Kano, Y., & Harada, A., 2000)D J57E% AV =, 7201 % 2 BECH
T DRE, FEIRIREETS T T < FBIRIEEE A2 W CHREERR I DIEETT o 72,

2. FE
2.1 BIE

SMENL, KRBFRRTTORTE 111 4 Thole, 2B 1 FEIL T 44, 2 FELLED 40 47T, 145
DOFGFEREINC LY, (KBS SmEH OB LU GREZIT 72, | FAEILBFETGEY 7 A L2 #4E T, 2
AL EOETHBIE Y 7 A EZE LA TH D, SRITZ OMESNEOT T, 1 FAEOHIE
514 CEEHE31 44, IR 2040) 20HT LT

22 FIE
WrgED 71k

FTP, BIFOYGERNEZRIIRIEL U<, REBAINUERERE) — T 4 v T Inb e 57 L—A A
U RTFA N T, R CALL 55 LTth, [RILINEDO T L—RA A N7 A N WE I L&
BUZREHE & L CREDRGE N OMEER 7, 20, b7 r—< 25 2 b b %N LI
DOFFERENCITHIT 5 BPEATMC & 2 FEEHIRZ L Ch B o7e, PC AU 5 H Cafh, #235M
ROEMRIE, CALL #EE CORIET 2322 L Io oW TR K 2B Z21T - 72, BRAICTHOW
T10~20 HEHEREED FAIEE 2 HE Lz, FHEBEIZ 6 HED Y v 1— MRETH -7, EHHGRAE DR
FIZHOWT, B CRHI-CBRARE O B I EHERIIA - 24T o 7o, EOR, T H M OFHRIEEIZ DV T
KT HTE T VDT A & fERIE % SR8 LoD H OIREATo 7,



SEREHE A T 1 7P 52 R EM RS

221 STRER
& 1 A RRAEROHBETTS

FREEPMRIE | RS | CALLRHM | FAMME | 77 A VME | difldiE

PREEPIRRE B ORI 1 462" 362" 389" 275 182
B R 462" 1 670" 345" 172 147
CALLGHif5 362" 670" 1 222 192 182
FAEMER QAT 389" 345" 222 1 516" 518"
7 7 A VR ER CEH 275 172 192 516" 1 642"
TR E B ORI 182 147 182 518" 6" 1
* FHBIERIE 5% AUMETHE (M) w AARIREE 1% AMECHE (W)

3. R

EIIHERR D, B ORISR RS S, CALL MR & W o e A2 Bk Lz, &
fearBa—2 A BT DA T, FHD 2007) OFEARBRIE, 77 A VEE, FREEL V-
Te B SR A W e, T ORER, B B CRTm, #S353HIN, CALL FHii, PC AREE R R,
7 7 A VERSEE CRHE, PRk E R CREMIOR T OMEE Sl PR H ATl SIS BB
HOOHBIZHEMER® Y . E5 5 6 PC FEMERMER CRHI & OFRE CHEMS  RE S 4172, —F CALL
R & PC HE L OB CIIA B RSN o Tz, Zhud, BB - KZHE (2005) TOMFEZ R
LHHDTHY, SGOBIENFTILD,

SEIR

Kano, Y., & Harada, A., (2000). Stepwise variable selection in factor analysis. Psychometrika, 65, 7-22

SAHET (2009). SETMFFERFCKIT D CALL HEOBIRE 5% OB, B TMERERFHENE
FTFCEL. 82-90.

SAHEET, SRER. (2012). CALL #HED EICH 34F. HRSUEARZE, 101, 177-186.

EREH I, RTEIS, FrEEsEdE. (2003). CALL #HfiC k2 B 58 L 3EmEh & A2 S b= KAk
JERENEE S DR, HAEE LFHES, 273), 305-314.

SR, EERAE. (2007). —RFEREE ISR DA A ORI & 20 B o — X REORESRGIRT.
SRR 19 AREETEREE IR RIGRIEE, 595-597.

EETEE, KZEEEA. (2005). K540 CALL (SRS HRERE « SE3ER TR 4 RT3 A ZE35]A.
SCHRFIERE TG, 16 (1).
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CALL ¥R COTEERRFEEEOFEME N : £& LT
TOEIC JEXD Part7 & Part5 Lk L T

M (AR
TR FRAE (RERY: FEREREEM)

F—U—FR: CALL, %8{HWw], TOEIC, Part7, Part5

1. XL

Fox | IPGEH IR & RTBIT Writing,  Derivative,  Dictation, TOEIC & Part5, Part6, Part7
(IS TE % 6 FEHD CALL #b 2% LT & 7=, TOEBNIHOWT, 2010 FFHIH - sz 4%
GUTHHA T OUF I OfF] ) 2 U 7455, Bl S #6301 % 2412 TOEIC JEAUD Reading b4 D471 3 PartS,
Part6, Part7 DNEIZ FREL, JGEOBENSHEIZ D EWFERNP RO (F& ™ 2011) .

L2L, SFBEENENS OWEFREM 22, BEATEDL 9 ICFE 2D T oM
WTIE, FEHDTHD TRV, 22T, ABIETIE, FEEISHFE#RO & % TOEIC JEXD Part?
& Parts (2B 2RO T AT, AR LATREE FACEEDORNZ, £ D X 5 728 i OB &
BOMEH LI L TWNE T,

2. FE
2.1 &

BHENE, HREE\ EFTHOFGERL OER 1 42T 2010 FEEZ D [CALL1 | 2%k 7= 68 4
ThbH. FEFIT CALL B & 122EMo CEBIZE % 15 Bk 2 7o 7.

2.2 FIE

9, BIFIZIEL CALL #hr 0 6 FREEO BT D HA U A% B 20, FENINCEER, =
AV NEGERT A L OITHRE LTz, Foieka WIRRBRESHE B ICiE S, 2oitéknn, O6 fED
FEEL, @6 FHEOFE N, @4 15 oREOT T, 6[FA & 11 FIHOFRETE/MLZ2 20
Hrfialh & RO A EE 3 ORI S A EI Lz, 2Lk, O@@0 3 ~0iEA# LT, i
PNDT I ERER L, FOT 7RI SRR EX0S [ZL 0 R—F—F 4 L &BWT, A
B, HPOCEE, PO 3 BEITE. 2L TCORBD T v 7 FDWT NN MAEEE 721X FAEE LT
ARIDOEN ST FEHEDOT =2 2 NEL, FERIETa A Neair L.

3. MR
1) Part5 OFENZEBNT, B (0=23) 13— AH7V L340 Da A b (BEHERZZ9.7) %%
L, WH)4385 LFDa A bUTFH (BEHERZE22.1) 2L QW2 FAEEO=1)IE— AH 7= 0 F
$J75 DX b (RS 42) 2L, 902 SUFO A v T (YRS 7.8) 27&L
Tz,
Part5 OSFEICEBWT, MRS, R Part7 O L0 b2 Da A MUTFEAEE LTV
(1), 1Oz 2> MIGERSIVTWESCFHO AT B 12.4 307 (FVERZE 12.4),



NEFEAT AT 4 7425 52 B EEFERE

TN 13.8 307 (FYERAE7.8) THVAHE
TR I e o T PRI TEEL2so 72 Thn
BIRNHEENT- SAdboT2) 8V ) EHENS
Wi, EATREIZIE Textend, expand into CfiE:
121 TRERIAS DD TR 72 EDEIRK)
IR OV CRER S B o 7.

400
[==iE
O T

300

200

100
2) EATREE FACREL 0 5, W Part OSFER
BnLL, FEEOa A MEEFELE
(M2). Part7 DFEEIZBNT, LATEAE 1A
HoOPRBRM TN ETO 4L, 2
[B H OHRIRERDM T D FTO 4EH] T2 2 v M2 < 720, WO 48R H 2 < D
TR R aEEWE (X2). ETFEMRO® 5 Part7 125 LT, BEAWNZELD $LA TWBEFD 9 233 2 72

0
Part5 Part 7

Bt BB E TR —AHIYDIA X FHD LLE

5.0
45 T O R fEParts— ABTY DAV
40 W TfI#Parts— AHI=Y DAV -
35 B FRIEPartT— ABHIzUDaro gy | M
20 B T EEPart7— AHT=Y DAL M
25
2.0 [
1.5
1.0
| 1 B
0.5 E E E
0.0 ]
F1E g2 FE3E 4
X2:Part5&Part7F B EZD— AHT=YDFEHIAMID LLE
T

U FEO 2 ORERUTA 15 B DRIEID T A 2o 2 J O REREROE A FR N - EREIC 7 1 75 L A{FH
L7i2En ezl L &S TR L

AFEFRIL 2011 AEEE LV LET BIHCSAHASE Y v Y = 7 b [CALL OfFENIOFETE K OG5 1%
MET T D OER BT ] OIHRZEZIT T 5.

SEIHR

TR, BT QO11). BRI TR AR CALL B Z OIS AMERREE AT 4
TR 127 AR IIR, 18-19.
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= T4 v I RBEMEFEA L2 —A 0TI LD
REFFLZEZTE O Rt DIEZE

—a— A7 =T ODEREEDHOITNO R TEZZ b —

v IR CRBCRT)
¥—U—NK: eleaning, I—AV =7, FH/), EGAP, HEE

1. iXL®HIT

ENOKRFT, EHEORZETNA T —t T v 7 IS 55534 281 L7z Listening Courseware
IZ Vocabulary Courseware %75 4>t 7= Unified System CTHAMSEE L, EEGEE LTCORGRIL D2
2 == a URENOBEBICEI) LI EE RSN D (755 - IR, 2009), hbDa—Ay =7
{% The Three-step Auditory Comprehension Approach (B§#5 3 R ; 773532, 1997) OIEGIZEESWTHITES U
7= b DT, ABIFED BEEZ OFAERE)MET T L 7= Listening Courseware ORI GERE & ZBIRNI O 5 2
LICED, TDBENCBT D RKFPGEHE O R LFEA I DT 5 2 L ThoTo,

2. SEEMEIOIE

AHFTECIE, £, KFENANZLENCHSHE T8 LT DREEOH 28R E L LCEARD
B S w AR LT O, B8 MFABE L, TOMMGERDORGEM S IE~FER A EH L, $£72, Al
DL PR 38T DI OREEZ T CORWATREM RN H 5 Z L A& L, 3RICHESNZY A
TATNVER 2 2y ) TEETLZEHREL, TNHOHEROMHTRER S oM Uiz, &I, AT
FUCBIM LT RFAEN T 2= —2 a3 VEENEROT-DIL, ZO—HAREL A E A L
CALL #ht 21 &y b) OFEFEEZS L=, Z0 21 HOHMIE, EGAP (EGAP7), A6 Bk
a3 a=f—valr (ICCT), Wl EMEOIGTE N&MT7) OHT IV —IIHETE S, 6, Zh
HOEM B LIZENTOFEIC LY, JEGEEE O RFOHEIC & OREES TE D K DI D 0%l
T 57, FrTLE LT 3= RKZEOMEFE Justice (ESAP1) &~V F 2—T vV TRRZOHR
Introduction  to Algorithm (ESAP2) &5 4< ¥h7p 5 2 FESHOD MR OMERGEESZ /08T LT,

3. FER

SIINTOFESR, ESAP1 & ESAP2 TEH &AL TW\ 2 BEEEITZ4 €4 3,827 3F, 3,394 36T, EMIZITH
FRE & AR OBRE T STV B B HEE S RRER (PSERESRL 13,543 78) L RSER N
EWDNoTz, LavL, MiRBsEA i LI-72EA101E 2,118 35 (553%) 1,904 38 (56.1%) 235 Z &
DO, MIROTZ LN SERNIIRE SRR, ENOEREEZEEG IR L~V O
FECEAET D 2 B CTIREECH D Z L AHEE SV,

REFEDOHY % 2T ANTOFHTIEEEE LTS, B F2T 284, HOHVNIRFEERIS, FEHES
iRt LI 2 VED 2 LIS CEIUT AR B 2T 2 Z LIXATRE L 70 D EIRE L, ARIFFECHMr L7z
TRTCOEM (PEFEZBRESH, VAT 4 T AVER 2 b, KFETOAASE H Listening Courseware
21 v b)) OFEEOBE (BALL2D) ZRD7-E 25, 1357 3ETh o712, ZiUuL, %< OBFEE s
WCEDFEROaI 2= —v 3 VEEINOERRERT) & L CHRT T2 HH (7,000~8,000 78) 12TV,



SNEREHE A T 1 7P 52 Rl EM RS

S 51T, EALL21 OfFEgS) (7357 78) Bdiut, THOHATHRGEZ XL 557 (ESAP1, ESAP2) DOk
FEHED 93.7%, 95.4%IT I N—T&E L5 Z AL, FMBOMGRAMET 5 Z & Th HREDH DA
HEEZ EMECHEN CE UL, b ORI OISHNRE L HEE SND, 72720, HEHHEBERICITH
BEERIZ 1~2 [\ LAMEH AU TUVORUWGEDS 3,543 5B 1,877 58 (53%) bbbV, ESCREFERED
ERRAEEELE LTS EDHTL T 52, 205 HLXEEHER - BHBIFISGE T £734—F1 - a3
a=lr—ar 1 DR THDL, ZHOI EEBETIUL, AW CERA L= SREM B0 SHERGER)
FERTBEBIN, LS RFANFHHCY AF 4 TAEM % 22y b, ELICRFPOHGFEIR T2y |
@ Listening Courseware % #3835 LARET A DIFFEBENE F2 57259,

WIT, RN L TR & 72 % S REM B OFERE D SmER sy 2 5R 6D % = & THERRR DA RN & FiH
L7z £, 21 &y FO#HM % 31 (EGAP7, ICCT, N&M7) (2L, FOBFMIC T EHE DFEke &l
FEEB R OFEF A INZ TS %, (HBIC ESAP1 % L C ESAP2 &l L7z, ZOfER, ZhEho
HZRNEIL ESAPL IZXF LT 90.9%, 90.4%, 91.9%, ESAP2 IZ%f L TiE 94.3%, 92.9%, 93.5% Cih-7-,
AENETRD &, 2221 & v NOFEREOFNE & BRIOHR OFEREOFHEIIIRE RN L I ICRAD
B, INHOEAEND, REAGEIHE HYEIGERD D &, ESAP1 TiX 1711, 1,710, 1,712, ESAP2 C
X118, 114, 1L/15 EDR 0 mWZ &3 03ind, L& B ORBRERICKZEIT 2, LTz3o T,
HINGEDS 20 FEIZ 1 FELLTF OIS THIUE, TORMGELH HREE LM LR ba a=r—a
CEREND EHEESI TS (Nation, 2001) Z & ABRETIUL, SEHIOEM OFEDOHTEETE S
FEHECIL ESAP DifsRODSRIN FIREIC /2 D LIXE 272\, EHEE S,

4. Lo

AMFFEOFER, IO RFED5EECHE STV A RERIIEN O EHE O STV A 5550
BIEOFEE L T 5 &, BICIIRZERVD, BINTIERE s Z LR LN o7, SDIT,

MESHE TR 505) & TRFPTERD LI SN, ZO—Ha BHEMICHER L TR
LD At a2 —va ORI EBEBTEZ3 5%, 21 v RO CALL B T ST 23R4
(ZRET 7366 5ETH Y, MOIGEEHR CTHEA STV 2RI 2 H2EIL 93.7%, 954%ThH D
eIl ZOMEIBRIFECHE D FIGAN YT 16 FRIC 155, 22 5RIC1RETHDL T L arL,
ELUTHRFE O, B LI3IGHI L2 ala=r—ra VBN B S LHETE DEITENEE X D,

LML G, ERAESCKFENIGEFEICEST 2 L OTE LM E4BET L L, ZovE

ETHFETIER, FRUI LT, 6.5 &~ RO Listening Courseware 38 O£ % CTHE
AN LTo REFEAO—FED, INHT A M3k & 13850 CALL #h4 & Vocabulary Courseware CO52E
ZOFH (Unified System) 922 LI12LY, SGEICLDaIa=b—1 a3 VEBNOBRIZEEI L= Z &%
FTTIZHEIESIL TN D, ZD7=8, EGAP IZ/38HE 415 Listening Courseware (7 &> ) TOFEIL,
Vocabulary Courseware |Z & 2 REMDOHFFEREOFE 2 B3, EN CTOBE CHFME AR T
EDHGEA I 2= — 2 a VB OBENBIHNICATRRIZR D Z EMEETE 5, & OND, A
ZeCIE, ABMGREEZET G E LT, ZOHEEEZIREET D,

ZEWR

Nation. L. S. P. (2001). Learning Vocabulary in Another Language. Cambridge: Cambridge University Press.

A (1997) . [SGEEH O] J0L: 7.

i, EIRBIERA. (2009) . [SOGEFHEENEE o & —EEE (2008 425 [ SCRUFHER TSR
FEFHEME L X —.




OBkl 8 A 8 H (15:00-15:30) / 133 #=

BB EOWFET 1 Y7 4 FECBT 5 RS BRI
— RO FFRYEDIR Y MH—

R W (BB ERHEIIRE)
F—U—NF: CALL, REHFE AT L, SGET 0 YT 4, JEGET, BRSO

1. [XL®HIT

AL, PR NFEE 268U, REEEY AT AL CALL ZlAAbECERTH LT
HEMe RS 21T 5 2 8I2 80, ¥GET 0 YT ¢ OBGERT Z L 2Rl Ade, 7% OFERE
SATIRIEOREH 7 N — T OfATHEI L I L, TERDAWEORGET 1 VT ¢ VRO E LT & &
I, TEHORBRC X258 3RO IS, SRR b i) FE BRI SOV TRE T 5,

2. FJE

2.1 REHSHE

A BT, BMBAOBAREEETOAMET, SXOHKFELA] - HEFE 2 78 OFFEIONT,
FENENIIR I N—T"10 4 LI 7 —7"5 IO Tt LT,

22 FE

BRE (VISTAT - VISTAIl BiSHE=85) O FEEM %, EF57E Y7 hoy 7 hrra (F
JUVRRERD) THEA L, (R8G5 25 I (FUTEK FM-112, £7213R7 ¢ Y = v 7 #HER3ERE) & CALL
HRAG DRIV AT 2EFIRA LT SN A EFR AR L, RECHed L7end b Epodes 24
D EBR A N LT, FRIE (5 A~12 A) OFERIEHERICEOGREW IE ORGEE sk L, SUGI
Speech Analyzer (ANMSW-SSA0101 #A&t7 =€) A LT, A) - EEFE - LORESOF LA b
ST ATV, FRTFR OO RA T 4 T A= —D%5E & OO Z LA BE L=,
Wl 7 N —71%, FBRI N—7 L [A CREIC S5% s AT IR LR Cimosil 2 920 L, Al
BCREET — X BIE LT,

3. fER

X7 Y b7y MIBET2FIETIE, XORE - EEOES - UK 2 FiE0EIG 02t
ICBWTHEE 72BN EINL WV, SR L —TDIFE A EN, FEHHRENSE SN, BRI S
LI OENT T TGN I SIS, HH 7 N — I BT A T 4 7 OFEEE IR A
LIV Tz, IHIT, EFESHTICEY, R—AOMY F - HEOESRE - 4 > hp— a3 SATBNTYE
DEREND F—AN, FEERIN—TTIIEL RO, #ill 7 —7 TIRUEED TR AR
IFEAEE DTN,

2FEOT T Ty MBI ARIERIE T, 2FEORES - FHEOR S - FIOT RSBV CHEE R
EOPMRERSN TV, STOEA ERKRC, TR L — 7 ClIssahl i o LRI BT 2 50k
DN OUEN R SN, EFHOICE T, ARITRORD TR RRRORE DMK « 50557 7
T hOMENRE SN, THUCHAT, $HlZ L —7TlE, SCOBA RS, BHCBNL - i
ERET D LN TE D —ANIEFIT Do T,



SNEREHE A T 1 7P 52 Rl EM RS

BRI TIE, RA T 4 T A —H— (NS) OF—& LD T YV AR Z R, HRI—FHD
g 21T o7z, L& 2 FEOW ST TRIROE S OMEENE <, FHIK1IZHD L 01T, 2 FETIHFEERY
I—T" L 7 — T T OME N T S,

FhR T N—"7 Wl 7 n—>"

[RREY

§

SIISIEREY

§ 88 8 8 32

X 1.2 EDOFERDER SIZBIT D NS & OFBIEDZE L,

4. BELELD

TR Ty FOFEEATAR L TWNDEDIL, T UROUETH D, BOFEENHS D L0 &
1%, TURPEL RoloZ L EEWT D, DAL, RNEEEV AT AOIRBINEEL KT L0, 7
VIRTH D,

LOEATE, BWSCEBOIUTHEEUTE DB A DOT, GlelEIIX G 2ERH->Th, LT EORF
MEOMBIMA S R AN H D EEZSNDD, 2 SBOBRAIE, EHWVFOEROUELTH 5729,
FERERE M) B35 & D Z &I, BN ENDORFEOUEEL DL Y BETSME L TV D LIFIRTE 5,

2 FEIEVEHEE CTHEOTEVELSTHZ LIFHELV, #35Y XAaE0115 2 L TRk s 28
S TRETDZENFREL 2D, U ALEFTTHGET 5 2 & 2 REF RS 2T LAORMIZL > T
FETHENTEEET D L, FBRYI—T L] T N —T L OFEROENERATE 5,

XE2FEOT T Ty FOSHTHIEL TN D Z LiE, HEICRBT 2daETH D, —EOFP, >
FV—EORNTHRET D L 01270 D, L2 5EE—2OFEOILE LTHEX, —EDRHHEOHIIN
OEH ETHMHARH D, ZOEE, IRINCLD U XLAOERZL LD TH D,

PbEDZ Ehb, BERBENNEORGET 1 YT 1 BT 5 RS 2RI OTE A O 55>
Lol

BEIHR

Iba, M. (2010). Experimental Studies on Prosodic Features in Second Language Acquisition: Training Japanese
learners to produce natural English. Yokohama: Shumpusha Publishing.

FIMET (2006). [H SFEEAEORRI A /) = X h—TGEOEE Z LIZOMNER L FFROBE—] HU : <
5 LI HIRL

ITFSFHR (2001). [ SFEORM L AERDA B =R 2 0 2 L IZOMRTHIEAE & 2 O%E)] 1w &8
HE

FREEE (2006). 7 —7 1 > ZiE&IGH LT8G5 ) A= ZRehOZR5HT  [STEP BULLETINJ 18,
61-76.

FABIENE, FEFFSEEAMEIA (AL 16-17 A UIRIISE C 16520370 - FpL 18-20 AFEEAHRIISE C 18520474 - oL 22-24

FEHEFABRITSE C - 22520606) % FIH] L7-BF%2Th %




OF Wi 8 H 8 H (15:35-16:05) /133 #(=

TOEIC HE TEF2L 2 EETE 5 Web B OFEE

it 3 CREERS)
& fE— (AR

¥—U—NK: TOEIC, %i5%4l, e-leaming, FLASH, ¥t

1. BHIBRFEOE &

TOEIC 7" A R Part1 X° Part2 OMED X 512, HHFRE ORI HBHRA A 21572 < TX
RBIRVRILCIE, R RAT v FIC X DB EMY EENN AR TH D, THL b, Wk &
b FH T AERERR G FEARZRR R ATy TEYRDS BRI SR TR TRIRE & 72 5, T 7R b,
FENF O BEIICERICAER SN D K 51295 Z &2 TOEIC U A= VUMK OFH—HL7rb, E
FLORIMELE LT, BEEIL, Fry o728 ET2 [Ty rEH H50F [Frr 7 - v R
—A VTN ICEDFAR B AT THYR (P, 2006) ZEd Iz L85T 2, Fv 7 1L, F LBk
DRI/ o T2 BT, 2 <03 2 BAltE DT & BROER Y Th Y | — 2L EORBHEZ ST 57k
NCTHD (A, BT, 2010;2011), £ LT, F¥ o7 OF T, SCFETFENTIARVEEL 75528k
NEZY, ZOZELT-E2TOEERAD T ENTAR NLT v TEROIAL L 700 | 2R ) A=
VITRENID BRI ORN D EEZ LD,

2. THRAR NS v 7 OB

FFHE HIE 2012 4F, TOEIC ROETE A8 L CHEES A (Lo E IR BN CTX % Bottom Up
Listening for the TOEIC Test [ HZ{LCHSTOEIC 7 A F U A= BV ) KREFEAERT U A= 7%
ME #F) kERILVFIT U, OIS HBRNIEL, JEE0EF2IoF T HARNFHHFIZE 5T
FREOWIT L 72 o TS, i, Souis, RS, ik, 99k, (D&, 3EKINZED 4 2D
PR SR BT OB E Y =y MECET L THEETE L L OREESN TV D, A TORME
I& Focusonform DA 7y MIKAEBL 7 —7 v b L7 5B FZENE L < M E T /an & FE#ET
ERNE DT o TN D, [FAIFFT, 24 O Unit DEZNENNETRARL—ROD b By 7 HRKIC S 72> T
W5,

3. Web Ztbt DBRZS

HF 5132 OHRF A FET, Adobe #:D Flash Z VT, e-learning #t 2 AERL LTze ZDA L2575
+ 772 Web 41X Adobe 110> Flash CS5 ZHWTERL S TE Y . Android SRDE A /UHFHRIGR TH
FIT&E 5, 2=y MIZ, 0o TOEIC HERMBED A Y U7 D/ hCTHIE & 72 58 2D
S EERNCT A 7T —vary LARLAA U T AN U TRE 2R L0 e ncx?
Warming Up =——%5%F, A% TOEIC FHENTHY AN+ 72 B i n c& 5 L HEE LT,
72T, Part 4 Short Talk OFEA 27 U 7 k& FHWZHWT v o 7 BALTO v R—o > ZH Tl
150 wpm THHETE S & GOLD A XM E- SNAEO TRBHES AL, 2L < B EN T 5 LRl
12, BETOEMBFIRIER Y — Ul bleo T D,

4. Web Z0b1 T8 E DO—1HB1



NEFEAT AT 4 7425 52 B EEFERE

Jume iR e e

T WARMING UP ﬂ T ﬂ
o] - v . Part 4 Short Talk
R T o . '- G | —

gy e p—— : =

- L S — ;__'

';\I_‘:,;"_ e i i slng. 4140 dama b‘;'“ =

™ Qo — e

a _—
1 Warming Up [Hif 2 Part4 Short Talk [Hjjfi

5. TNETORR
DA LNAZGHEREIL, B, % (2010) TR L7ctREAEEE L Tl . 2oifil V 2=

CUBINCERT HFEMAIL. Bt (2012), EHt, & (2011) THE STV D, BRI,
Web Hbt 2 FIIF L 7-12 3N COZERIC X A EBIFRER L OHEFE ORGSR (N=56), #ifigA=a7

(p<0.001, =0.56) ., FARHE (p<0.05, =0.33). wifiFEh= (p<0.001, /=0.58, K3 &), VA=
V7 23T (p<0.01,r=043, X4 ZHR) TR THERFEIENRO Sz (I, STho
rEEREFORFELR L, 0.50 LETREIR, 030 LLETHRIROAZE SD), SHIT,
AEIDFEFTIE, 2012 FEREERTEINCIBN T Z D Web b & HHAD T 22 b &2 WA T
REEZED RN RRER LONRET v 77— MERICOWTHL AT 5,

Reading Efficiency Listening
90 - 6
80 -
14
70 -
12 4
60 - on -
50 - 10
40 A 81
30 T 6
Pre-RE post-RE Pre-Listening Post-Listening
43 Fefighs (RE) M4 YA=2T - Xa7
ZER

FIHET: (2006) [ —SFEERMEOFRMA 1 = A L] < A LISHII

HIEE=. Fifftde— (2010) [HSGEHNL & L COMREBTE LRI B 2 SR EBRR OB E- ST
—HR= DL T v 7 BROfRT) SMERERTE AT « 72 (LET) BEHEGHE 125 BHfFFE R H
FEEH. pp.28-29.

HREE . Eitoe— (011) 1241 BOfl--& 757 — & ~—R|ZF-3< Breath Group T SMEREZE
AT 4 72 (LET) 26 51 [RIRENERS T8I EM. pp.124-125.

BEfE— 012) [Fro 7 &l s v R—A L 7DD Web ORI THPERFAMRIARE
TFFEATACEE] (14) 83-94.

Bl B (010) [Fy o 7i5mhiy R—A 2 TIMEOT-00 7 = 7THI IR IMEREEE A
T TFA(LET)BH NS 125 [AF7E R332, pp.26-27.

Bifitge—, ZE— (2011) [Web kO Flash BMZ L BT ¥ v 7 Fidr ¥ K—A > TRIROFEHE
INEFEHE AT 4 7 %2 (LET) 5 51 [E2ERE RS FE R, pp.26-27.




ORFK 8 A 8 H (13:00-13:30)/331 #(=

TR TR D0 IBRLDOZR
HANTGEFEEE 09 5 FERETE

RS T ORBREE R
M 7 IR
T & GUEPREERT)
AE B AR
N A GUEPRSEERT)

F—U— N IR, FEEEONT, PEHRER, FRRIISERIE, EHRVE

1. XTIz

B SRR T, < OMENFEEEERICIET X A7 FHAORBEZA LML LD & L
T& 72 (Kormos & Denes, 2004; Tavakoli & Foster, 2008, etc.), AFFRTIE, HAAKRFLEEZXGEL, 6
DG 2 U2 PGB L DGR A B A A7 L LC, X AT K LI el s
FEFEAINC £ D L 5 7223k 8 D DHNT DN TERINTHRT L=,

2. FE
21 BIE

BEVE DFINL KD RFA 40 4 (BPE23 44, LolE 17 40) BN LTz, FERESAGEERE L~Ld Oxford Quick
Placement Test (Oxford University Press, 2004, DL~ OQPT) T 17~42 ;i (*F#)29.0 ;) Toh->7-, OQPT
DAATIIHASE CEFR (3 —n w3 FREHES RN LW T AR %, R IR,

#1.
SIE DR
CEFR L~L Bk bk &
Al,A2 CLHEBPEO SRR ) 11 10 21
B1,B2 (B LSl A#E) 12 7 19
Cl,C2 (B L7-SafimE) 0 0 0
it 23 17 40

22 Tt & ERTHX

FRIFZLL T OFNAUHE > THEf L7z « OREEIHIE (OQPT), QfsEiRE, @F%Tr 77—, ©
Tl¥ Heaton (1966, 1975) \ZHefkod 6 =~ 2 FHXE 25 Story (1966)] [Waiting for a bus (1975)) %544
ELTHIWE, 1 ADSIELL, FHOEBICHOUWT 3 RO UERD%, AAET 3 4T O]
L, HeWNTHLT OB T 3 OO, HEET 3 /B TRt T 3 [[INEEHAT 5 X 5k
b, HAEDOIERY, CALL EIZBWTEL OAEFEKD~ A 27 2 O TSI MERNAT, AR 7
7T ANE LIRSz, O, BRIGHREONECAE, i E COMSNHERERCH 53 ORGEI1I
BT 2EREEZEATH L, BEF7 7 AUL I RERH L C1LAREZEIL, B0 1408 F oy



SNEREHE A T 1 7P 52 Rl EM RS

Uiz, EX R SNEED Y B, FEECOIREED 1 [BIE & 3 [\ HIZOWT, Nation 2SR L=V 7 L
7 =7 Range % FVNCREGEOFEI - B AT L7,

3. RERLEBR

VWORT LD, FAZEBVIRIATY ZEI2L0 1 EIEND 3 ERICHNT THEEEL (token) -
720 EEE (type) & BITHEITHIN L= 2 &V o 7 (Rl 1 18] B ) 81.5 5505 3 [a1H -4 102.2
REoS, SRRV EEEUT 1 [BIH Y 37.7 READ 3 [BIH YK 48.9 FEAE N EAUMEINLT) . FEEERE DR
WEEBFIZ EZOEANEE ChoTn, £, SRIOX A TlIX A7 OfffE (WRERHOGHS) ©
FERERELU RUT TR IR SR o T2,

PUEDFERNS, #2710 I U AT ICGERR RIS G E 5 Z &0 h, #0 I L ORI
fEFFERICBW RO LILD Z ERH LN 5Tz, DFED, X A7 O K UMRICOWTIE, 7841
ARNTND Z EIC L > THiEZ m e 5 LFRHC, FERISEIED NS, BGEEOENO T EZDOR)
BERENZ EBEZD,

(8 B (token) DAL (38) =751 555 (type) DZ AL,
110 A 50
Lotk A x
100 7 5 ”,' == {Tik(AL, A2)
7 - e=pe 03 (B1, B2
0 /a /* N x° Ak Pik(B1, B2)
80 v o 35
70 30 T 1
1E1H 358 1E18 388
1. AR ERNE 1 [BIH 225 3 [ B2 ORI O ZAL
Note. * p<.05,N=39 (Wfh# n=21, Hi& n=18)
BEIHR

Kormos, J., & Denes, M. (2004). Exploring measures and perceptions of fluency in the speech of second language
learners. System, 32, 145-164.

Oxford University Press. (2004). Oxford Quick Placement Test Version 1. Oxford: Oxford University Press.

Tavakoli, P., & Foster, P. (2008). Task design and second language performance: The effect of narrative type on
learner output. Language Learning, 58 (2), 439-473.

e

Heaton, J. B. (1966). Composition through pictures. Essex: Longman.  “25 Story”  (pp. 37-38).

Heaton, J. B. (1975). Beginning composition through pictures. Essex: Longman. ~“Waiting forabus” (p. 54).

FERY7 vNo=T

Range: http://www.victoria.ac.nz/lals/resources/range (2012 =3 H 4 HA#3R)

ATFIEIIMNERESE A 7 « 7%4% (LET) B GRS 07 n Y = 7 MIFERED—#T
BD, MOMIEA L S—ZLAFO@EY (HAENE) - R BET GEHEEER), HAEm T EEIEFRRF
KEBHFER), BRI GERKR), HiEwm SO, 8 GUR LESSHEMFR) .,




OB 8 H 8 H (13:35-14:05)/331 #(=S

27 VT NOFEIZL DY A= T TR N OESSHT

B N D)
Z2h ER R TR
N B (R TR )

F—U—F: VR=27, EEHGEE, HBTOREE, SREGEE A—X

1. IZC®IT

PEEHBICB W THRRAERIND L9122 0 | A& FGEOEEENM S BRSh &, (—
& LT, /MK, 2006; Field, 2008) H% « @i TEH STV U A= Z8BBNTIE, BEEAE 729
ICERESDIREDASTNDLOPEX - b DD, HARNIZZOHE T BIRITFFNC NI E S -
SR A= Tt B TR ST b D TH D, Flowerdew and Miller (2005)1%, & 75 S amllidEil s
BRSO WS EEIRHEA SV . B ST B EXDMERSH D LR T 5, F72, Field (2008)X° Lam
(A9ND L H I, AEF-FFEIIFM A ESE L ERNH L L FETHILOLALNS,

HH D DO—HOWIETIL, B TEFENFEHED Y 2= FNICED L 5 a5 B 07, 58N
HDETIUEZNUTRCIEA L L O ORBEE 5 X D00, Lo mIll 20 THELTWD, Z0H
CAMFIETIE TR L OFEE L BIBLORGRC B N DR DOV TIRATZY,

SATIRZECIE, 1 - 14005 - A% (2009)23FFE OC 1 OHEFlE: & A& TG E S 8 & e L, Bix 72
RIZBWTEVDROND Z L EH LT Lz, A TIIE BIZ, FHRERE L, BARNFSEE L
DOEFHIEN - RFETE I L 28 250, T Lizuy,

2. D HE

AWFZEOHRE, A2 VT hOFERY 2= 7T XA MIED L B A 5.2 H0HET5 2 &
ThY ., WD 5 FUTDONT, FFREOER & i+ Z LIZE > THBMNZT S (1) BREEM2E
DORFEERERB LT XA N, 74 T—, FA L FR—=ZXDOHE, (2) 75 A MRBOFEK - SEahHE,
() R—RAWHR., @) 74 7—OWNE. (5) i LSO 5 SHEAVFHEL

3. FE
3.1 FAEXRR

AR CTITERNRE R DV A= TEHME LT, A7 VT ObLHM LD 25 CLFDA - B),
A7 VT NOBNHRS LY 25 LITFOC « D) #BEL, TNETHUIEEND ) A=V THOER %
T L7, #ob Al AP B E R E(2006)D 3 FHAES Th D, #hIBIL. Wb DR T
OEFHED RN\ O RS OC 1 EHFRNEB Th 5, #Hbr Clde 4 L~V T S 2SR
#t EFL/ESL Fl2—RA 7 v 7 CTHY | 2055, HEOTRIZK LT Z 722> 7= Ao (unrehearsed) A
VAE a—EROH o7, BHDIE, EHSICED 20092011 FEEORMFO—ERE LT, HAASGES
HBEA~DIGERERED & 5B O IGERTEREE I D REOA X Ea—ZIEk L2 b DO TH D,
HHA - BlE, 2 TOEFNFANCHE SRR AR BT TEET 5 L0 ) FiEcldR s b
DTHDHEWEIND, £ TRIFETIE, LU0 L ET 570, FhFA + BOJHAS:
B X DITKR D IASL, FHEIGOLE ThHIUTFME RPIREESND 2 ENARTHL LHEETE L H D
ZHY L, E5IT, BHC - DONEICADE, AL —F0, —HAVER UGS 5 256k



SNEREHE A T 1 7P 52 Rl EM RS

DHEDITPRE LTz, Z070, FlIZIEHE FEFHLERLHEIZANED D O, TLE=a—AD K
N BN Z LA LT 2 2 EDRAKRTH L LIBEIND bOIFBSIN Uiz, £i2, 1 >OEFHEM
(B ORTHEE PSR SN TR 56T EHSERH) 23N LT,

EHIZ, BTOEMICONT, EMFE L BB ORGED 5 6, [BIEE OFGHEDOIH 25001 L, B
DFEFEZDWTERS LTz, ZiUL, A ¥ Ea—oHicid, BE SRR LIZEMNAE 25
RN A R 2 —EHITTOSARH Y | BEROFREOF IOV THIEI CX W ed Th
B

32 FEHE

AITEDFA R & R D EFFEMOVT, (1) TF A Mext), 2) 7 4 F— (filled pause), (3) B L > b
AR—A(silent pause)D 3 - DD =~ MI3T7=, AWFFETIL, Butterworth (1980), &M (1993)FDSATHF
FEA N, 200msee LA EOMEE XA R —X L L TR, AR ORI LU HRGE2= » N OFEEE
BAE LT, AEXERENCOWTIE, uh,well £ W o727 ¢ F—XEE . ZRLSADOXRENTAHE L=,

4. BREEBE

MO A EREIRT — 2T EIET 528, BRROMFZE R OFERZ LU FICERRIORT, (1) RahsE
IR AR BIES . B, COIEIZHEL 725 (DIZOWTCIEIHBRT ), £7-. JTse L AkEC, Ak,
FIELCRETZ LR AR TH D B2 DN THLIT L Db b7, B FRETIA LT 554
FELEEICROND 7 4 TR D, Q)T F A b XM O WHFEHO T FEFEHR 1% 2 BEOFH
HEDRIZE S TUIAEENALND OO, ZOAETRE 1T, —H, IEH 2OV CIEENE
DIEFFDHTHRE, (3) EFXEOTFHHERIE L O ITIIRE RENR LN, @) TEEE
EBEOYG, 74 T —OFEIIRENTH D, (5) AT TSI L 512, A7 U7 M EGiA B
LA, W LSEICR LN AR KIET D,

L AT, HMD OREHHEEI I L0 bV, Ziud, FEEEE D foreigner talk / teacher talk {Z I
HHDTHD LHEEEID, authenticity & WO BESITEER b OTH Y | A T 0Gh A LRI
720N DD, FHEHHENEFEIZE > THRT X DO E TN W EB X T DRGEHENL, B &
LC, ALT %03 B CRl§ B 2 Ik L, B 0GEORE B BICEATTEFREMEERT 2800 )
ERBNDTEA D,

T AWTIR e BB GREETR S 23520684) OBk E=T7-HDTh D,

BE IR

Butterworth, B. (1980). Evidence from pauses in speech. In B. Butterworth (Ed.), Language Production. Vol. 1. (pp.
155-176). London: Academic Press.

Field, J. (2008). Listening in the Language Classroom. New York: Cambridge University Press.

Flowerdew, J. and Miller, L. (2005). Second Language Listening: Theory and Practice.

Lam, W. Raising Students' Awareness of the Features of Real-World Listening Input. Guidelines: A periodical for
Classroom Language Teachers, 19(1), 74-86.

PrENET- - otk —5 « AREE (2009). [V A= ZEM OBLEAD R @ EBEI B O IGEE & LD RGFEO I
WATIE), SMNERBEE AT 4 752 25 47 IEEIIERS DB

Tomita, K. (1993). Temporal variables in English speech. Bulletin of Yamagata University. Humanities. 12(4), 138-148.




OIERE 8 H 8 H (14:10-14:40) /331 #=

L2 RO RFEFRAR L B KIT T FEE W E~DRIR

TH DLz ORER: FEHERRED)
F—U—N: REHH, FEdve REEEA, $8, FEST

1. IZC®IZ

AAFEREE I & > CORFEIREOMBEIL, — 3G 0 Y 7 7 /UEEICH 5 & St (Mazuka, et al.
2011), —fil& LT, FEosEhe LIz EInEfiAZ T 2 L2k o T I E A F95E 24EA LT
WD EWVIBISNRROND, — 07 FEE DM RIITEKE OBEANHRNTH D & OME L B 5 A (Graham,
1979) . % DZWFU OV CILEIE - IS CAZIBIRIOIE Z 7 b DR ZN K H ICRZ T B,
FZTARIIETIE, (1) HAGETEEIC L D PG IR AL I A O S, (2) HE
I AT H AT OBANTTH ORI T Z R LGD, V) ZoDREA LT, #NENE 175 -
REFORHEDNRRAN IS DN D TR 2 —v & LB X 0 BaE & i AT,

2. ik
21 BINE L FIE

FHREOSNE 1T EROKRT: | FAEOIGEHIL - F5 7 7 ADIRIEE 16 44, HlilfEE L COSNE
TIERD Y 2= ZHRRATRIRT 5 RE 1 ~ 454 1L L4 Tho T, TNEND 7 —7 TETHH
ORI FRERE 8 B A G2 3CHE 5 D&t » #kir L, £ OB FERRIE CIIRIC — OB T T VR
DIRNIGFEDR 7 o Tl FETY ZALHEGEDVLAR « bV (Geberina, 1990) A £ H L
7o 34 ARICIAI L B DOICEA HHE - ki L. #ERT « BUEHROT — 205 2O AN vr s Z

2y (AVS Audio Editor & O® Praat) Z{H > CRESFHEFTOHEAHE L,

2.1 EBRTE
1. Foig e Lo SiBE ORFo( )EHRADTREM SO R 477 T)
Bt L7 30 EpE

Spring is here. sp(wring / is(u)
My sister is very strong. is(u) / st(o)rong
I have a friend in Australia. f(u)riend / Aust(o)ralia
Our children always help me with the dishes after dinner. | child(o)ren /
The host introduced me to the other guests. int(o)roduced

2.2 i OfE HiE

SIEIT E PRI EZTEE BIROT ALY AL 2ET 5, WIZT~2/FiTEZKEn, A7 4
DOFRMREME 272U AAEEOFNT TS, VA R T 74— (FEH) ORICHNTHKY, i 2~3H
VIS, RABISA ) DT OB AR THE (7272 LSRRI S 2R 70,



NEREBE AT 1 7HR% 52 BIEE RS

S N (R N R S

I guess 1 Just lost my hus- band

1. S HICERA L72dho—3 0 ”So what?” by Plnk

2.3 FELSTTORIE

TEBIRE OAFHIERRIETIL 256 ., FHIEETIZ 176 L 720 . 20T _XTORERFZFHI Lz, &
W ECEERNH O FEWREFNC OV T IE Ladefoged (2003) 5D i a 5% L Lz, LUK, FEBRitoh
MORFEENEZ b0 —HlERT,

VM — Vit bk TrRwon
i z u i z (pause)
0 0.21 0] 0.1351
Time (s) Time (s)
2. FEEEOSNHEADRES ‘s’ X 3. HEEBEOSNEADRT s’

3. fER

FHA - ST OFER, BRI TH > THREFOMARITZIUE @ <1372 < 27%) [HAR N7 5EkE 0D
HENETTHD | LW IEUIFF S e o7z, Ll 3 » H OBMEIREO%Z OB TIEE HITH
D (13%), e L O T Z O SITHFHIICA R TH A (p = .002 < .05) & OFERAEFFT-, HhlFED
AU BT > T2(p = .14 > .05),

INDLORBT — 4D, Y & BEFRBO AAGERFIZ & o TT T HEGEO R F T4 L b R
TR <, Z L CEREOTEIIRIZ L - TE SICRBERRFHAZ IR CE 2 iEEn $ 5 & oMk
PO, AU < EHIFCIRONI-AEE b SIS LN TH L8, S HITHIR - FE5t
B RS C THRBOZAITE —SiE05 5 LICEMT 5] L0 O~ 6D wetta g3
LD ETRST,

BEIHR

Geberina, P. (1990). ~L7R « Rk [HAGEOREHEE — VT IEOHER & FE] vy SR, #
50 JLAKE

Graham, C. (1979). Jazz chants for Children. New York: Oxford University Press

Ladefoged, P. (2003). Phonetic Data Analysis — An Introduction to Fieldwork and Instrumental Techniques.
Blackwell Publishing.

Mazuka, R., Cao, Y., Dupoux, E., & Christophe A. (2011). The development of a phonological illusion: a  cross-
linguistic study with Japanese and French infants. Developmental Science. 14(4). 693-699.




OB[e 8 A 8 H (15:00-15:30) /331 #(=

e D b L —=V TN H AR AR ER B FZEE DAY —F 7
WICRIE TR : CALL #H=EZ2TER LI FEERICE S ELR

AT R GRS
A B (PR

F—U—F: A%, HEEOH, FEIERSFRIM, eleaming, CALL

1. IZC®IT

FERGERILOHP T HHSRIEROEANT, J5E%2 EAP ° ESP & LTS LoV, 28 B
TEDNEE LN, BRI ORFAK] 200 44126 U COGEFE IR 2 B 21T o7 L 24, TEET) 2
LiL, FAEPRLEFLELBEZ WD LERHIE LML LIZWEE THD Z LM gholz, EbIC, [H
— DA LRBIEIE T 7 A N EATY, BRBAGRAIE L& 25, T 3 ML~V ofEICBN T
PEDBER S (P - &R T - IR, 2011),

Levelt(1993) D& F S F5E 7 /LI K
e, A—F T OTrERATBN CONGEPTUALIZER
T, HWESbEE[E (Conceptualizer) CYEDH AL et
A ytE—oF, EXMEE e -
(Formulator) CA »Z /L LF Ly (b
ROREL) Zflio C0Ea— MEB IO
EiHa— MMeah, & E#E
(Atticulaton) & CT7 7 by FEND

1),

BEEREE OWE, o7 at X3

grammatical
-—1 deceding

lemical-prosodic
representation

L. [ehonoiagical
THdecoding &
loxical seloction|

FHELENTWDD, FIkL~<Lo O SP—— =
KEFEEORA, AL HALFY =
A HEHER
NTORGED, ERERECELS

MAEDE T EESHZ L, DEVIR . SEBOBMR L ERUZ 1T D EEFGEET /W (Levelt, 1993)
WOMFENIRNREETHH LB 2 B

“CU>%(Morishita, Satoi, & Yokokawa, 2010 ftll), ZD7=8, A E—F% 1 7281 DHREERE ) 237 7=
WITIE, SOER - TR — NMeD S L—= N k> THEb AT 5 Z E AR R Th D, F 2
T, AWIETIE, HEEHRRZ DTN G (55 A MiI 2 4 BE LIcRERERA1To 7,

2. FE

[l —OHFER B ZBIET HRFVEA 1434 57T A)) ExgE L, £ 10EY)) OO
15 4578, EENEEEFPREE A L7 2 Bl R L—=0 V% T o7, b L—=2 7 ORPEOREL, N
O e-learning > AT A ETIERL LTz, UTFR/R SV 4~5 DORERER IE LWVIEFICIE~E %, KRERED
TR T2 M EfROBRTEANNTHENI bDTho7, %FOMEIL, Versant™ English
Test(Pearson Kirihara K.K.)D/3— k D (LOWEEL) #5EIZ, NT—RA» MRk L (X2, 3),



IEREHE A T 1 7P 52 Rl 2 EMR RS

HEZEORENEHLDT LS, BZATERE AT, COESFEELTFE0
EFEEELWEZE~AFELTRELTRFEL
EEREZEFRATLNS EEiEzESE2 T IS
X2, FL—=VTHPEIMEDRATA R 3. FL—=2 TP 2MEDATA R

APEORBEDNET L2 6, #4134 B SoundEngine Free ver. 4.59 #3725 EIF CEE AL, HHNU
OB AV ST —RA o FEBIWT, B OMBITHE Uiz, ST 2 DA T4 ROBRLD, W
FTHUZH HAGER & EHE AR Y VNSRS, 1BBOARZA R (K2) T, BREERZ %7
Vo r356L, 3O0FERENR—RAZHATHZ 25D T (2 2Tl gives us/ history / the answer), 1F L
VIEFFIC ABE TV X S8BT, 2HEDAT A R (X3) T, HFFERZ %27 7 LT, B
D7 (Z ZCld History gives us the answer.) & iz 818 S 7=, B# D& 71, GlobalvoiceEnglish (HOYA
P—EARASH) TIERR LT, FAIC R - TR SNICE AL, WAVE 7 7 A )V TRAER, BN LTZ,
L[EO b L—= 7 ORI, 710 [, %45 Th o723, 1HE L 10 BIEORBEIEL 1 SIcE
&, il - FET A MO TR OB @20 M, % 100) 252, b—=2 7 OSRETH
#HLT,

3. fER

HRl - FET A MR THE (1=88) DT —XIZOWT HIREET T T2RER, B ((87)=2.34,
p<.05), #%Y¥ (87)=637,p<.01) &b, FHRIT A b EHKLL THET A NORGED A EICEL 7
STWDZ EDBSoT,

FENERS R, —RICSOERRRDOTF = v 7 DD SD 2 EBE, L LARNG, AW
DI L—=2 T DX ICAETOWOEZAME 2175 Z &1L, FasBEoadbz{eL, Av—% 7
DOIHEN Z @D DAREMER S D = EDVRB STz, TNOOMFERER AR E 2, A% S SIZLAED
% e-learning b DBHFEITHLY FHIATZ 0,

BEHR

Levelt, W. J. M. (1993). The architecture of normal spoken language use. In G. Blanken, J. Dittmann, H. Grimm, J.
C. Marshall & C-W. Wallesch (Eds.), Linguistic disorders and pathologies: An international handbook (pp.1-15).
Berlin: Walter de Gruyter.

Morishita, M., Satoi, H., & Yokokawa, H. (2010). Verb lexical representation of Japanese EFL learners: Syntactic
priming during language production. Journal of the Japan Society for Speech Sciences, 11, 29-43.

FPEODY T« R FIM - IUATRF-. 2011). IFESGEEL DR A2 3G & LTSGR E 2B 5 Bilai )
B GEA B P RR IR,




8 /1 8 H (13:00-13:30) / 332 #(==

VX N—A U T EER RETI DL
BGESRRRRE I & v R—A 7 D%

W 2 GREERRS)
Zfr fZH GRS
I A CGREORSE Rbed)
JURE P CRAEEBRY)
vl A GRIERT)

F—U—F: Yy F—A27, AERHE, HEESE SUSEE, fearIREi

1. E

X R—A U0, X T DAE—=FITH LT, IRFFFHCTE 272 RIRIZ, ZDOAE—F
LR UG A N CHAT28PEETH D (EFHE2005), v R—A 270%, BT L2 TR
KVIEFTOT, AESTHEORERY X5 « A 2 hp—Ta Ui EOBAIRFHEEZEHE Lo S5 2 8
MWTED, ST, AIRFYZRRWRRE ) A3 £ - Tandiflk - BB b Mt S, U A=U JHEEE A —
F U7 HRE B MIEE DR EEE LTER STV D (Y43 1998 FIH 2007),

HERA Hul & L7z prosodic shadowing (Z%F LT, &% N—A 79 2 LN O EIREEAE & [RIRH ZZ0K
9% content shadowing TIE, AJJEHZEE L CRERHAE L7228 DIEIRFZ DBARA BT 9 72012, A8t
ERFFE SNSRI S (ERRLIE N e B 2 R U, BMECAROEWSIEEENC /b, ZD7d,
BERER LS content shadowing DFIFEZEAT S 2 LIZ LV, FEEFEOFHEGNRSFEE ) HIRIEE 5 7T
MRH D EMIfFEND (LN B, Z=MEW, #EZ, )IFFAZE 2009),

UEDEIZ, vx =AU 7L, VA=V 7HEE, 3EFE2MITTZT T, FEEOIERERD)
EHAHNMIEIE DELEE LT, IEFEOANERFEE OFRTELWNTER &, REMICAS EishT
WhH, —HT, v¥ F—A L ITRIESTELFEEL 5 EL TERVWFEREOENLY ¥ F—1 7
MW TCE HIZDITWET R FALRES ) D FE « BFHI DWW TOMFEITE E 3 ITEA TN D 1T,

2. BEY

Ty R—A 7T, B2 A CERHEZ IR0 L, FHEW - B - FEEN 0B A L TR
WL, O¥EEATLMENRD D, 20X 9 7 decoding process DT, BRI & 7RGk B4 % K
JETEHEARER TH D LB BID, 22T, A TIE, Vv F—A U 7R TR I D—D2 &
LC, HEESREEZIY B, v R—A 7« RT p—< R L DOBRIZ OV THA L7z,

3. Bk
31 BnE

PEEAGERE D72 5 AR NIGEEE GROROKRFE)
3.2 At

(1) TOEIC : S/ D SGERGERE AW E T H72DDT A R)
Q) V¥ R—A LV THYSEER XA T4 7« AC—h—EE SN, BINFEIC L > T TR 3
XNy —Y



SNEREHE A T 1 7P 52 Rl EM RS

(B) WAEMFEET A |k vy R—A 7 LT 0ESCOWNE (S BMRZIE T 5 72 D ORI E

(4) FEEILHERE )T A &« YRR BRI L GhE T 7w AO AEWEAET S5 7 A b (CELP)

3.3. FE

(1) 22 TOEIC 2 i L, &4 OIGFERERE ZHIE LT,

Q) ZHEIL, AFTHNWZZ LDRWIRy =l oW Ty K= 7L, TNEaEa—
2 L Th ol (DA—AT v 7L LT, LV EGRBON =Ty R—oA 7k
T MBI T Thb, KRDY v F—A v V% ER LT-,)

() ¥ R—A 7 LI SLOWNEEMEE 2 ET 5729018, SR ONEEMET A h &I L7z,

@) BT OETFIEFROEEATCH D, TEET /IES 72 GOP (Goodness of Pronunciation) i~ C, =
VEa— Ny R VT EF A BT « IS BEEME S AT & (LN - 2k - fE - 1
KF,20090) % FAWC, FEEOY ¥ R—A v 7 EF & EEIHHIG L7,

(5) HEEREHEANE T 572012, FHE - B 5E - B - BA (2010) 128 - CHRSE S AU/ REsWBERE
737 A I (CELP: Computer-based Lexical Processing) % 5£fifi L7z, CELP |%, Sw3ESE ORESIRR
BT 7R AOHEEARET ST A FTHDH, T a—ZBEE RIS 1 OOEEMERSH, T
o LR SILD HEEDS, RIOHEE L BWRMIZEIRN B 507 Ol Z2 R D774 L 7K
TANTHD, FEEN 2 OOHGEMIZEHERH D &1 L= O LW LIZ0h, BLU, H
FEDMER ST BFEE DA L TR — REIFI £ CORISHIN HEIICFESR CE 2D T,
FEREAADOSSERE R REST H Z LR TE D, (CELP 1L, FEHENZOT A MBS X5
2, BELUVERAS— L 2 DO8TE = R SAE S, IIDZKE T L THhLAED 100 M AL &
N SN TN D, RIFRTEH, ZIDHDORE AT v 7 EEEA THhERFIZA-STZ,)

4. fER

FEH T ORER, v R—A VT« T —< V ADH, EENWIRE)17 A & (CELP) 155,
TOEIC |25 < FERRGER OMICH BN H 5 Z L3, e Ny v N—A V72T
I T2 DIZEL R TAAES I D— DO ThHhDH Z ENHLNI R -T, BRTIE, TELEDT, INHDOEHK
[ZDWCOBIRAE LB EFE AV BLAANERERB LR D BR L 3G D D TETH D,

BEIR

FHHET: (2007). [ v R—A > 7 L FHORE] 2 22T,

FIMRMET:, BrAEHE], BAHIR, BT (2010). [RESAHFZEEMEG <HARFIE(C> BFERmE
FOESEICBIT AEELI L STFRD A B — T = A R H K NIRRT G~ FEIEF 5
(The Interface between Lexical and Sentence Processing in L2: An Empirical Study of Japanese EFL
Learners)) J 1-170.

YRIRIE (1998). 7y T 4 —k v ALARROFACEET 27 7 v a v U h—F~ vy R—of v
THE) L T4 07—y a ) SRR~ DERERIIZE] 57 %2 B421

EH #E (2005). [V A= ZHEEE LTOY Y R—A V7 ORBICBET 2878 ] AEERE.

I RAMER, BB, JIRAZE 0092). 22T« vy R—o v 7 L SERGER ORHR) [4
EREEE AT 1 72 BRCRS TR B 6-7.

WPy &, ZnfEH, s, JIRIASE (2009b). [EAIEHUEEIN TG LIz v R—A > 7 BEGRE
i A7 LOBHSE | THMEREEE A 7 ¢ 7 eElR RS ] 178-179.

I B ZMED], e, JIRBISE, 7)1 & 011). [3REET v F—A » ZFHlDAA: « 2RHE]
S & BLRRIRHmOBIR ) [HMEREEE A T 1 7 2B R R R 2] 10-11.




ORFF 8 H 8 H (13:35-14:05)/332 #(=8

BV IR UBRFE CH 33t OB EE e O EER & FRRE L~V D BIfR

Ml Fny- GERACERIRS:  FER AT
F—U— R IR LRSS, WIROT XA N, FIAOMEE, NN, FERELL

1L iZICWIZ

FTETIEEARTGE 2RO SN D RPBAEICK L, Pl CE T E U B2 % T 5720, T
BERHEE LROGADOIRELEEZBR LT, PIROT XA M0 R LB 28 aetm L, $9%
FAHPHEMCEBRZIT o7, KFERTOY —F 4 U 7 HBE LMD 10 KOT F A MW, [T
SCEED 3 [EhEfEERGEC WPM L) 17% L5, NABRON LR CE ., ZhblE, fidikd 7=
|\ CREROFBAIDRIE A L, FRIZ LR TlFeA, BREgiANTE D 2 LDz, BT 57
OORBEE VEMEETE DO EEZLND, TNEEZ, KREADYIROMBED K LUEGAIT 55
B0 WPM OIRUSCNEEWRO M L&, £, Fho LFERLVLOBREEN LWL O, &
BROI373 5 72 GEDFRBIS0E I S ~OTHEE DWW T ST — % 5,

2. FE
2.1 BhE

SIENE, HEEANOKRF1HE24 (B 184, L1-44) T, # 1 [HOMMESGERH OFik s
Z 2 JE L, NFYUNIEZ T 7= G-TELP ORI DA RIS 50 BT L W o £ Th - 72, A5
W2, A EZENCSINL TH 5 5 A%, AEIOERICFEET 2 WAL, 201244 A -5 AHTO 5 EO
PFERTCBINTEIZ 19 B DT —HITHDN TN D,

2.2 EREHT
SINEDGEATE S RDT F A MY, THJFEE 596 75, P4 readability (Flesch-Kincaid Grade Level) (%
84, bt CD OEFOAEIL T 141 WPM Th -7,

2.3 FE
231 #0 IR UERSRICIIT 5 WPM & NZSERARRE (DR

BINE T TE 2P, B RICEIR S N BEEA S OMRERFE 2 [[1~3 []) (231
ZAEOFTER (4 - B) L ACHEIC L D 5 BMEONEIRE 4 5l 5, RAGESCEMFCX T
IROERTCEIZ O, (E BB BAGEEN 2 BV CRINT 5, 5l &z, NWABEEZ T Haih
D AFRREZZITIY , SR L2RS bk A iEREZ RO 5,

FLERDEIINTE 795 L, HEOZWARIREMNSEAFFETE 5, CD OFHET NVETEIETeN S,
HIATEIHEA TR L CBIE OLEIIE Uiz L=, B O #iH T —FOS v 21772,

232 B2 540 B LERERIZOWVWT DT 7 —b

SAKEBOY—F 4 T EFNS, 23 HANLRAMREGTARDT v — T, ZHETO 4 [EIZHONT
BT AT o 12, BRI CORMGEOD, £ ORUUESS, HFi~OER, NAHEMEE~DH
fFIZDNWTRI, TASOFEFED L) UIER R OFREZ G OISR EIT20 ) SR C BRI E A%
T,



SNEREHE A T 1 7P 52 Rl EM RS

3. fER

XD 3 5D VIR, §r7RERER LDtk « BHIFLR OIS THND D, BT HIFAH
DR—=ATH# LA T NIz, BB ORAGECAIEEZ TR CE 2o 72y, BOHEHICE
HRIGEDEIG IR T 3% BT Y, Hirsh, D. & Nation, P. (1992) [ZHBS LT, 1 ZIEmcfif R O
TRNEIADSBRITAIL TN D Z LR T X T, TORER, 5 ROEMIZIIT % 2 [HhElEEkGEi T WPM O
ORI 27.1% (1), 5 BRECHET 2NFBREOMONIEE 093 Thoto, —J7, wtkOH
FEM) b &0 BB OGRS & BT HEEAOWND LIHLZ LB R2E S H b,

Fio, TUh— ML, TESOFEED LU ORI EZ FL OISR TR0 LTS
Bk, WIEEEATHE VNI LIEE S TICHAED DD | TR Uit TEREHEIITE 5 Z &1%
V) TEEEZRERT & EAUE ETEETRUMEFTOXBIZ DT 2 O3 L < 7220 S50 TNEBREE~0 A{E
E DT 0.698 EHHEANE -T2 (X2), RUNT, KRHGESORUSMEOK LRtz iR WaE, U —F
o NS DR IR B AR o 2 B B O A S & DT 0.609 DAEDMS DAL,
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2. FEEEL UVIE LR & NWEEIRIE~D B15 ORI

SEIHR

Day, R. R., & Ono, L. (2008). Cover to Cover 3. Reading Comprehension and Fluency. Oxford: Oxford University
Press.

Hirsh, D. & Nation, P. (1992). What Vocabulary Size is Needed to Read Unsimplified Texts for Pleasure?
Reading in a Foreign Language, 8(2), 689-696.
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FRAREHAIEE & & VO T R R SOERGR O B 1SR EE DI E
—ALE D THIREE] I2F B LT—

SO 1R B RERD)
g B BERRERT)
B R (B BERTRTRD)
R i (AR
i A (Bl

U= 1 GURERN, SCEMERIRE, WORAORRE AR, SR

1. XTI

R & L CES ST« AU W CEFREENE) 25V T Ellis (2006, 2009) 13, 3CiE
R D & LTS, ANFZE T STUBEO AIRFEOBLS 75, Z O FIRITOU N THIRRE HIE R
Z W= BRIC K O BREET D,

KORIEIRRIC BT D& OO D & LT, Ellis TIERHRIHIBRAT & SOEMRHIWRREE 2 it L T\ 5, B
MR X D EATHIC LY, BERARIEEMRL, A XS~ T 7 v A %HIR+25 2 212k v,
BoRAGERRZTE TEX 5 LMEL TS, LvL, ZOMRIEETIE, FEREIHIRRIC X 2 AR Isrls ek
~MERILTLEY, Gl TR RIARRDMEH S22 8 9 g & 220, £7, HilBRIFM %
EIZOWTE, HIEEORENRAM TR Cns Z L bREE 25, £2T, ZhbOREE PR
U, WUEERE A EHACBIEST D720, AR CIIARIRE HZE N 4 O COOEMERINRRE AT - 72,

2. FEBHE

2.1 FErkt

Ellis ZZ%Z(2, SN0V SGHEEB R FRAOARE, Bh#iE, Frkk-s, BEamss & BEsnic
S WICETE B RE CHROIAZEERTSC, (OB, REia, 3 HBls) 21%A 7, & CEERIZOWT, FIC 1~
8 DL I NZRBRENLISN IR — & 72 2 SUESC & IESLESLOMAG D GE 48 ~<X77) ZERL L7 (TN
TR 2 R, WA —RT U REZE LT 2RO Y 2 KL, %V A MIBWTUEL
24 3C & FESTIESC 24 STEEH L=,

151 1. The old man always likes / *likes always watching television. (BIFRDONLE)
1511 2. The boys must not leave / *to leave this building now. (BhydfE)

14l 3. Joseph is going to meet the local leader’s son / *leader son in two days. (FTE#5-s)

{4l 4. The young man decided to buy / *buying a car next week. (BRI

{5 5. She has no idea about what she should / *should she do next. (HLAZEERTSO)
f51] 6. If she had another bag, she could pack / *can pack all the books. (REWE)

1511 7. The woman caught a cold / *caught cold because of the bad weather. (e eER)

151] 8. The woman sometimes plays the / *play the piano in the room. (3 HiFi-s)
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22 EBREINE
AEIDOFEERTIE, HAGEREERGE TS 16 4 (TOEIC X5 849 55, FEUE(RZE 79 55) MBI L 7=,

2.3

SINTTIE, SCESC & BSOS RAEEI T 3617 2 FIENTGeRFH (first fixation duration, HEIIN T
XTI AN OV OHEGERFED) « 55— URiEiEIEE] (first pass time, FEIHIZA - THNH H 2 F COTEMRKIRE
M)« TR (go-past time, FEIKIC A S TH BT A F 8O THMIAE TIT < E TOFMERFHOS
0 - BUmiERE O TR (first-pass regression ratio, 55— VI Z ISV N THEIEN T THNEL X 72 L)
Z I LTz, SHRERIC BT D 2 B OMIEMEICHOUVNT, SCHESCE IETELD 2 TRl 5 ¢ 1
JE (FHARAE) 21TV, AR RPN R 2 HARINAH A OE V3T BV D DA IRE LT,

3. MR- B

INTHERITER | OIBY Thote, BHEINCTVIHEEARZTXCE LD TONT 5 &, PIERER
IR (288 ms vs. 327 ms) « E{TRGEIFH] (925 ms vs. 1118 ms) (2B W THIRHIIA B2 HT-DIC
L, BESHUCOIGEERREZ £ L O TOM LEEHAITE, WIhoRlEE TH AR b
oz, £z, BRIV SGEEBRECIE, ®EBEE) B T A MEEA~D T, HELLY
BIEGETBNTAEICEZ AN (p < 05), ZORRIL, BESASOTWSHEEBRETE, A
LTI T D SUEMZRRR D OZS0, BH—UKIEIRREOMT & ) BIRFORUL SR X 72 Z L 2R L THR D,
AT XV IESCER 7B CRUEAISUR & W) ) BRiERROMER S 2 L 2 BlEicE izt v b,

722U, BICEEBEEINC T A L, BRI TWEEND [REIOAME] X [HiAH#-s] T
IR EEIERD S, WHCEASUC WE SND THLAZEERI S CIIHE A 50330
DAL, Ellis OFR L (38 H5ER L 7po7o, T7ebb, Ellis DERIHGRA B TE 5 L HEL TS
HEORIIAEYREENS D Z E LHLMNI o2V 2 D,

7 1. XSRS B A ENE OO AR & i T (A7 ms, [ ]P9I3AEvERS)
BEENTVSHEHEBRE BESUCS W SEEBRE
LS 288 [34] t=431 298 [ 35] t=0.87
TGRS

IR FETEST 327[43] p=.001 308 [ 47] p=2398

P — LB 701 [101] =130 656 [114] =128

PR ST 761 [155] p=213 714[175] p=219
SCESL 925[251] t=2.74 834 [220] t=1.15

R

I TREEITY FECEL 1118 [323] p=015 883 [256] p=268

UG EEEED S 18.7 % t=221 153 % 1=0.40

W FEEEL 28.6 % p=.043 153 % p=.698

BE IR

Ellis, R. (2006). Modelling learning difficulty and second language proficiency: The differential contributions of
implicit and explicit knowledge. Applied Linguistics, 27,431-463.

Ellis, R. (2009). Investigating learning difficulty in terms of implicit and explicit knowledge. In R. Ellis, S. Loewen, C.
Elder, R. Erlam, J. Philip, and H. Reinders (Eds.), Implicit and Explicit Knowledge in Second Language Learning,
Testing and Teaching. Bristol, UK: Multilingual Matters, 143-166.
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Fx 7 BALDOE = AIRNTENRITE 2 DR

PR BBE (EHRERFH)
Bt Pe— GRERT)

HR BE— (R MEEEEITE)
WA miE (PR R
Ml F (ERACFRIRT)
A Bl (FERCCEAT)

XF—U—NRN: Fxor, B, &, CALLY 7 Mo =7, fERAE

1. ZhE CTOFFERE

W, FHRAXVOEBICIT 5 Top-down AFLOEEMNGH U HLAHH, —H T, Haeld U
FEHNL OB L, AER L U Rt OB A THET D & W ) &b b oTo, AR
o, AT %7w~7iﬁ$ HoT, CALL V7 by =TI L5 F ¥ o 7HEmED T RIZE T, #
el L D RO EERREL, TR T v v 7 RIS D S RIE CH B RBGED I OV
ﬁmﬁé&ﬂﬁ’ BHREICIBIT DFMEAREE L T & 72 (FhH{th, 2007; 2009; i, 2007; 2009), T
I, T v U7 IR B ESGR, L i), BAEE L, BT 00Ny, Frrs (BX
Z 2+ 18, 5EEANE) IXEREFGEOTINE TH D720, I LWEWPIEZ EHANE S A, [FIFCTF
¥ UV RO AL A TERL L, = OFRAER S il Om FICEHR 6 2 DO TRV E B 2 HiIvd,
PR (2005) 1%, [BEAH&EE(RET) prosodic configuration hypothesis DHIC, T4 [ XFefifRF— D> OBRFEHNL
DEBREREITRL, LEIJLC TEHCRIET AT, A 07y MOFEMEBRNIEL, ZOf%R
U R WD RS L SNERR SN D DO TRV EFHA L TV D, Toxld, T OB WAk
foel 72 SRR L 0 AR A, ﬁ%@@hﬁ%ﬁﬁm_mﬁfééio (270 % Z & CHMRhEA M)
THEEZD, U EEERIC, A, T v 7 BN K 25000008, St (Sl & Hifg
E@ﬁﬁ%glkﬁéhﬁwwumﬁwfké_&%ﬁ%f@ﬂ%%ﬁ%@bfﬁﬂ#é%@?%@

2. BFEA

BRI EE LT, HEREVER L ChEF Y v 78Ry 7 b7 =7 CTh b Player Mint ()X
fe T 7V r—va X)) (K1) 2RI LT, (EROBEEHEGEOMEIRE (1 7 72 224) BLY, Hucdl
REAT S IO ERREET, FEAAF =T LIV« RA KT A M7V, EMEZBLT, WPM <
RSN K OT— 2 EfhT LT, Saeallc X A #EALEY, ERE Mint i2X 0 Fr 280 S

(B3 chi P2 47-52 - Player Mint / [P=REER )
==

4 £ EnKaIss ..:.E A oaT

Outward displays of emotion are not part of Canadian style We are, after El_“ a |
northern people. The Americans are far more outgoing than we are. One reason for
this, I think, is the very real presence of nature

l. ¥ 74r"%7T % CALL V7 NV =7 Player Mint
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BN A Y ) — VTSR S, AT 2B FIch b C—FIcE s 27 0v—7 (1 7 7 A 30~
404 X2 7T R) L, BN PC THHT DI N—T (177 A204) TITbi,

3. RERLEBR

REEO 3 FRHOWE 7 7 ATkt L, BT Y T A K ERIAORA M T A MIRWT, B, @i
fiRZ 27, HEHE wpm, BILONY A= 7 237 20N CEEOZEORIE AT IR, 3 DONLE
7T AETITAWTHIRIERNAZIZ LR LAY (p<0.01) . JLEOE NI DA EEITERD Sz
Molz, &2 Tt E e 5 TEN & L TOFMEA DT & wpm (2D THUE LIZRER, R
Y T ALTEHBECH HERG Y T ATBWCGRfEA 2T N ER L (p<001), —J7, —FEFms 7 AILE
W wpm 23 EF-L (p<0.01), ZTHRZAIUTRWTALBEDENZ L D HAEASHER Sz, Bl
Ry 7 A3 Ewtr 7 A L AT EAPARICE S (1, 23)=8.34, p<0.01) , —FF &t
T AMERE R 7 AR L wpm LR EICE D72 (F(1,23)=5.73,p<0.05) , ¥, U A= TR
ATICBVTIETRTCONEY T ATHERADT EFIER -T2, LovL, ErRdOusHEDE )
PRRERE & B S OWTIDD LTI NA T A XN T OIS E ORFFECIEH B M7 5 TR,

EOICFEHEEN TN 2 BT, 2200 43 A% WPM Lifiix =27 ¢, o0~ kU 2
ACHB L, TWPM @< FtfiEA 27 0, TWPM AMEL A 27 HIRGE ) & TWPM i@
DHHRA T MR |, TWPM IHEODSFTHEA 2 7 08ENE ) (20T, SREOR a7 OB ZBET
BoTHIZ, TOFRER, R1ICRLAD LI, LNV OFEED FABBETHY | FEEML
FF TN ERgoTs, ZHUCEY, Ty v FED L A WBIIAGEYIRE RN H 0, BRHHE
WG E R DR L e oTe, ZOZ D, BT UL ERNTRRAETD s AT, 4%
bHF ¥ U/ EERIC L DGR LEE TR 52 LIk T, FfRom Lx BIETERsHER S,

#1. WPM L FHEA T2 L A58E DK,y

N=43 WPM  Grefifisis)
Ft L 30 PE 13
Reading é; 33 A 24 12 E 9
Score T
(NABRSE) fir 10 W 6 T 4

TS AHFZRI IR e B C RS S 24501196 [ SOHGTRE ) 20 L S5 F v o 7 SRR RE
DF3E) 12k B,

BEHR

FAFE: (2005) Phonological Coding| [HEFEs A AREIL] RRSEHE.

FRIBALE, Ppidi—, MMEE— (007) MERIFE L L2y 7 by =7 Lol HVEREEE A7
+ T LET 55 47 [RIRE e R85 m ] pp. 32-33.

FREBGE, S, BREET, $REGE (2009) (Y7 hU =T OF v o7 BRI X D a0
% 49 18] LET 4x[ERFFER I mSCIE] pp. 84-85.

Lifitii—, PHHBGE, HRSE (2007). CALL BdHZH1T 23030 F v o 7 fmEOE D HHRNRIZ G- 2 5 %)
8. Language Education & Technology, 44, 215-229.

Gt e—, MHEPIRE, M. (2009). CALL (2K 25T v v 7 $RiEE W 7o 8GRI O 55 2R,
Language Education & Technology, 46, 247-262.
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L2 B/REC, EERSRM, NENEESY, 2la=/—Tar
~OFEMBMEIZ B D RFIFEFEE 2R L LT ERE

v BT ORBRRS)
F—U—F: LR2EMAC, ERAERYE, BOERR, 2 a=r—va U ORI

1. XUdic

AFEFR T, Deci & Ryan (1998) 23EWE L7=NFIY - SA5EENESIT & ERSOERME, a3 Ia=/7—
va OB Z T, Domyei (2005) 23EWR L7z st L MES TH D 12 Self System @ 1.2
Ideal Selves (Y 72V E57) & Ought-to-self (B & BN ED L 5 Il EBHRN & 5 D& a5,
Dornyei (2005)(Z AU, L2 Ideal Selves & Ought-to-selves % X 0 Bffl 2D & FEEH~OBWE ST~ &
BN, BOOEOTIZL2 25 HOERHIUL, FEHELZEE ST HENRH S LB X T\,

2. FE
2.1 BINE

BINHEN, KREYGEFEE1074TH Y, BEREOKEN LT — X WEETo 7o, FEHEORGERENT
KFHITRI > T,

2.2 FIR
ZHHFIZIE, 6-point Likert ScaleZ IV CTEMIMEA S U7z, ERMKOIEEIZIE, PFITY « SMFEIMEN
SUF, L2WTC, L2 ideal selves/L2 ought-to selves, CanDo% 1 ¢,

2.3 AHFFEDEHY

AWFFEO HENE, 1) WREEREST, ERSRERME, 2 a2=/— 3 U~ ORiEM:, L2 Ideal Selves/
L2 Ought-to Selves O A MR A FL2D 72 OIZRAMEIC R U TR BHEE T &2 O T BN L, 2) K
FYGEEEAE BT ANFEIERE S, BB, 2 2 =S —2 3 U OFfbIE, 12 Ideal Selves/
L2 Ought-to Selves (Z2&, 7 T AZ =i IO TIRAZRE NG 5 2 L2 AN E 95, ZofthiZ,
EROEEE, 2 2= —2 3 ORI, L2 Ideal Selves/ L2 Ought-to Selves [ZB8 L CPNFEAVENE
ST &AM ST OREIE L AR D,
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Y

11
L2 Ought Intrinsic
to Selves Motivation
) 7
.14 61%* \
_— - S<
| L21deal s
Selves B4xx ;
l <
A1 /F
sk
'6|0 WTC
International
Posture
Chi Squared =2.978

df =3
@ p =0395
CFI = 1.000

RMSEA =.000
s*kp <001

X 1. HARNREESEHE RIS L2 AR O & S E R

3. MR

AME YRS D 72 OIS BRSO (Chi Squared=2.98, p=0.395, df=3, CFI=1.00, RMSEA=.000) %
IToT=fER, BARE O X 0 e Cd 2 KFIGREFRIINFEEIE ST~ & 383 0 (61, p <001) , O
NI R 22— g VORI~ SB35 Z L3 BT - 72(.84, p <.001), [EFERAERNEAE
UV T N IEIE ST D 2 L DS B INNT 2R 5 72(.60, p <.001), F555 H LSOV T IERSENED
FESIT, BAHA OO/ S AR B2 RO vo 1o, FEE O NGEERN R D207 T AL —
IINTEAT S TAER, MRED 7 T A X —DED b, WRENEE, ERS0SnE BEE B2 Em<FFom
PR, BERMEOTRENIE 2SN TERVENRE, FRARE 3K < MEIEAMIEE X 0 & Sy MR S Zhuainx
THRBED 2BERD Bz, ARE CIERREGRE, MRBEOREMZR SRR b1 5,

SE IR
Deci, E. L., & Ryan, R.M. (1985). Intrinsic motivation and self-determination in human behavior. NY: Plenum.
Dérnyei, Z. (2005). The psychology of the language learner: Individual differences in second language acquisition.

London: Lawrence Erlbaum Associates.
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B¥70 77 Ll - RITBT 28O E 7L O lBiRe
- SRR AT b BT

A BT BIURFRFGE « AARFIHRESAEINITER)
N B (BEPER)

F¥—7U— R : L2 Motivational Self System, ZFRHEF SAffT, HIMET:

1. IXC®IT

7= AUIRER A 2 TR T, SMSSE RIS BB L, RIRECERR0 22 s b o A7
W BELENTTRERAM OBRARAI R TH Y | TOT-OIITE Y - EFRRBREZ E#5G5 Z L DT
X DUFIMA LRI LED TS BN H D, LovL, (W) AARTERZEI (2012) OMET
X, HEERLERWEENAARTIEHZ TR, [NREER ) I BOHHERHND TND Z EAVRE
NCND, ZORIUIERAITH Y | FMEOHFHEEOT-DIZ, BFOMNEZE FFHNHGEE LI L
TV &, ARV E AR CDMEEDNR U DD, L LR s, BERORRE T U-hF
ZeE. BARTIEZFZEZL e, —JF, WBPMCHAIR LD L, WHRLS Zr—YHRIZRIG L L H &
FTAHMHRDE % 30, ZOFEOHFIEIIROBILEZED TR Y . ZEOMEIMThIL b, 72722hb
DL, SR I0mN LICEH LTS bORE <, E OfFGIC BN 28T 72 EofE @il
HIZEH LTI CWAIIE L 72 B &L TORIFROEN TS, -, 22 b THREER] 13,
TSR AT TR 2V MIEZ IR Uy &0 ) SR8 o ENME AR BI5 L Tnd bo s
R BIDTZD, FIERRIOM L2 DB P OMREHwT D K O RFETIE, AR &
RWHREME L B D, LIzhioC, FRFOFEIEIC B EREZ S TT, BPOMREELmNME L
TN ZER, AHETEZ/R> TN bD B2 HILD, F7- Allen and Herron (2003) 72 K1, THEAI
mA B &) 1 ERZET TR OTIH R, RECREEE 7 & O EZER & RIRFCH Y, Bk
DT EENHER & ORFEMEAIED 72 8 TRV TR AT 2 B D 5 Z & b L T D,

Z 2 CAMIE T, HBEI R DR el ge & LT L2 W72 Tldze < L H ORI/ (Self-efficacy)
2 L2 N7 EOMOTEEEIN G & D, Démyei (2005) OFEET 5 L2 Motivational Self System OOFkH A%
FAWT, itk OERB ORRME: (FREE) OBV OWTRET 5 Z &1 Lz,

2. FE

2.1 BINE

AEFFEOXBRE L, K VERORFT 077 5 (e, K) (ICSMUTZAARANRTFAE 1514 (569 44,
T2 4), BIMEDWTIY, BHANIGER~OMHERBRANEEL a2 E AR STV D,

2.2 B

T2 IXEMHE O CIGE L7, BRI 2 BISEfE S5, 1 RIEEESAERNC, 2BERE
Bz, ENENFM STz, SEIOFFRTIE, 5 DIC LD BT TR LI E: —Hddm L <
223 24U L2 Motivational Self System 0561 TAFZE TR S A7 SR R A I/ ERL S A7z b
<, [BME L2 A, [EE L2 A, MhF o8 L2 28R TACsh, L2 dhik), L2
A2y, 2 LT HERE] SV )OS TS T D,



SNEREHE A 7 4 T F2 8 52 FAEE RS

2.3 Sy ik

HRFETHEONI T — 213, EEE CORMUTERZ Y TR b, MEHREAET Y 7 (SEM) 12X
STHHr&ENTz, SEM TlE, BEORER (Fv—7) ZFRIBHIHRNT L, T2 2 ENRETH D72
D (SRHEHIFIRE SAMRYT) . ABFIED TR Lz, AT 91 2hTz> TR ML WrhoE
T — 2 2 ZNERBIAD 7V —7 LARGE L, W OEE T 7L ORISR Flle - e L7,

3. fER

P RIL L2 R L, AR L2 BE. O L2 e, £ LCHRFB L2 B 8. L2 i
ERADEEROEBINREY | BFATE L, KA L2838 1%KETHER, 2iRET) MM
FFSNTWAZ ERHLMNTR-Te (K1), Fio, FFANTL2 RN L2 BfklcAaorE ((37) &5
R TWZ, FRITHEL 52 TN LB LN o7, AT, BFRICHE. B AT
DIREN L2 REZEED D L) BIRAFRARGIZ0N, BFZICEBEWTIZED L 5 2 ADOBHRITRD 5
Wil leote, Bthlc, FF L2 B a0 D MMhEoRE) & Uik, THEL . T, [AGE ¥
FRICIEE 2 DA, BRI THET ORED 0.1%KETHREIZRED LT Z EivbhoTe.

PYLBEETS SRe ) B i B ehEh, BRLE S EOREERTA,
(5T 28T E 8 (29) SR T
BEDSD | BEDPSD | BEPS0
e HE#hE TE O | SEGED |BEGED
-
z
Bil EEoET
o FECEOTEEIHI
LIS E DS 29) 29 y (=rEEmnIEE)
Loaiie bt Eow i k)
e Lo LR EDSEIS)
L2 B AE2HE EBL2HE
““““““““““““ de 5
sz é*?a‘:’:;’ L .
T e L S
T L
B 5L
o L GhRE 36 ) A3 Toseg —
———————————— e
(hRE 60F)
L2 g
s EosE s o » .
LI E R 35) E S, L A
= e EEEGATR 51
E
® / \
RS0 | WS 0% [EETS 0%
T HEAhE BEGED | BGE®) | GO
_ ” LA S EOFE(43) ThEh, EELESICEOTE. LIMLE
f;f;—za I TELIE EE S, Lt 14, EROBEIE AR B B
— \EQTEHEIS 69 i o—ETE 66

1. #EROFEED (BT - BOHIER)

Note. #ROKSIIBIROTRE | FFHDOKE SITEFECALZOMS, ST (—>) IFADER, 71y aNORFE
WA TR,

BEIR

Allen, H. W., & Herron, C. (2003). A mixed-methodology investigation of the linguistic and affective outcomes of
summer study abroad. Foreign Language Annals, 36, 370-385.

Dornyei, Z. (2005). The psychology of language learner: Individual differences in second language —acquisition.
Mahwah, NJ: Erlbaum Associates.
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PR EESEEE BT D IEITEHER D Attention Shift Cost

Wl 1S (S ERSIUH RS SR

F—U—F: PR, oz a A, i, #ETy MEE
1L iZC®IZ

NEIEREORRFRIZESNTEOITENZHIEE LD, ZOMERSREITER & FFEL, S8
BRZNG HA DRSS H £ THEIAGLITE - (Kiesel etal., 2010), Taube and Segalowitz (2005)
FEOFELEN L, S8 LOTERMEBRAMAL LS & Lic, &Iz, SERTYEDL &, #Y
KSR L D S ONERN R, BRESREN ER D0, ZOETHEY VB2 22 hEfFrahbd, B
R A A MOFAEPRE U, AR T o X DTSSR A S L T D LB X 53 (Yeung &
Monsell, 1995) & JeATakATOMBEIA TIN5 T4 TR T 5 OIZET AR & A70 975 % (Allport
etal, 1994) ndH D,

2. BFRRE

AFEFRTIX, Taube and Segalowitz  (2005) OFERTFEATEA LT, HARASGEVIRL T EE ORI IE
FUW B2 2 A NOIERFHEAIONCT L L &2H | OFEE T 5, 2 DOMBE Y B2 22 IR
7o ool 2 I LTS Z & 2B NI T 5 2 & 25 2 OfEE T 5,

3. FE
3.1 BhnE
EENEET DR | FEB L 40 4 (BLOERKTTERL) T, 3EMOIGEEEREA -,

32 TAMSyT U —

JEHTTERESE T b D HHRINBENER EIE ORI ED 2850 (M1 RSN EEDLRWEGS #VIEL
ZF) DY R 2R MERRREET 72010, SCL-UL (1) LAIL-ULORREE) ) B 2 A R A R
EAERL LTz, LU~ LT A MISUEDRKENIRZ B L LTI () 2sE 2, —HomLr
LT A MIRFRIOEE A B & U ORRA QR S, FiRR & O ERRHIBGRE T A —E L T D
MEI DM SED, 2507 A MIFERFHERERIIL LI = AIL-VLOIETRITS D,

#1 NLVVFEEUDEZ AT AN FIATAG(T R 3)

Word | trial | L R "’
t i

play G1 | My bothers play the piano FADRIBITET /%< O

help G G2 | The boys help old women BOFTZMETE D X

plan G3 | My parents planned a trip FAOTBLIHAT 2 5Hm L 7= O

open G4 | The children opened their mouth T BT a7 X




SNEREHE A T 1 7P 52 Rl EM RS

3.3 FEROFIR
PCAZ U— FIZERRA (+) 235003 UFD (ms) ISR 37 BEEHAL Ca L B o — & — D
2R SN HIRGE A BN 5 0 B 8 — A THite, BB E iR 2 - B ORI R
LT, SFEERRSC LRI E OER W AT 5,

4. FER

B0 B Z 5 & 30 IR USROS SOGIEG &  BUEICNT T2 & 2 A, 23.24 p=001 & 1%/KHETHSE
HRNCEBZDRES L, YV B 2 A MRS (R 2), — )7, BUIEE~OUEEa 2 MIET T
VNV (=1.23 p=22), WEBWAIEEN AT ST Th, U102 o 2 MM X 2 I FREDS
BBHiD,

2 WAUTAPTOGYEZ AP LEIV XA P 2 OBER R

B = wEm WER = BEE
oz axk (A k1) B zaxk (axh2)
FnFk ) =37 IR
e Lz ML ¢ p DIz ML p
816 324 001 709 732 123 22
TR 2= 363.8 340.0 ’ ’ 302.3 296.3 ' '

MLV DB R T A MTBIBAFRMEREL, LB L-rDax F LY K&EZRT AL (96ms)
WEL TS (F3), HENEYIERERIZAT DN TN FRZEOI X MIREWES 2L,

#£3 ALULT A N TOEYEEZ 2 X M1 VR 2 X b 2 OMERE R

HEE = mEE WEE = SR
Gz aAh (22 R 1) Gz aA b (2212
. ILE= S-S © B t LILES S-S YRS t
e - = P & = p
671 575 sou 00 565 573 9 6
TR 2= 304.3 271.1 ' ' 261.9 283.9 ’ ’
BE IR

Allport, A., Styles, E. A., & Hsieh, S. (1994). Shifting attentional set: Exploring the dynamic control of tasks. In C.
Umilta’ & M. Moscovitch (Eds.), Attention and performance XV: Conscious and nonconscious information
processing (pp. 421-452). Cambridge, MA: MIT Press.

Kiesel, A., Steinhauser, M., Wendt, M., Falkenstein, M., Jost, K., Philipp, A. M., et al. (2010). Control and
interference in task switching -- A review. Psychological Bulletin, 136, 849-874.

Segalowitz, N. (2010). Cognitive Bases of Second Language Fluency, Routledge

Taube-Schiff, M., & Segalowitz, N. (2005). Within-language attention control in second language processing.
Bilingualism: Language and Cognition. 8. 195-206.

Yeung, N., & Monsell, S. (2003). Switching between tasks of unequal familiarity: The role of stimulus-attribute and
response-set selection. Journal of Experimental Psychology: Human Perception and Performance, 29, 455-469.
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IRV RIGEFE IR T v 77 LOBRREZERLT !
HFEPIR L SNV DORFAEDEE

foER T (AAREREAMBIERE)

F—U— N SGERE, JGRAE, BESHE, EERSE BTG

1. IT®IT

REFEOFFEHE T, FAERT 00— AEBTHIE TE 5 X912, BARDERIYLD N4 LIGETa
Ra= =g UTEDEAOERE B LTV D, ZORES, # 1 [Ee0 L 2 [z 2ERHE TR
BT LT EITEEL < BERRSOTFE (UUT, BE) BARAIKTHD, 2005 FLBR, 272 8 E X
707 T nepniiE s UCHgE2tED T & 72, 2005 45005 2007 4EiE, JEEH B TR LT, ¥
DO—BE LIZAY (VA=U 7 EE50) oY - SRE1ToTz, TO/R. FEREOBRMZEE L/
DB, ERATRER AR A RRE L, FHEDRANICH - T8 2R T & 5 X 5 I8 ic >V TERZ |
VTR L, FEE R COBRASRAR L, BERA2EHCHRE S5 2 L0, BEOFERRSFEE
DL ZEDDDINRATH D Z Edbh-oT= (A il 2005, 2006, 2007, 2-/1.2008) , 2009 FEJE
DIREIE, LAEDFIED, FEEREE IS Y TIEDNE 9 ARG - it LT 5, REQR010) T,
W L~ILD 2 75 ZZEBNWT, TIVEND Y T AT D FIETHEFEET oIR8 10k
X0 EBATENER ORI E HND Z Lo, K (2011) Tk, HENERS - Tkl SIRF
DI EBIRIET, FEENORAD D T 0 75 hE I UTFER, EERRNEEY | 2/ Eo
MRA BTz, LAL, BiIlEIE D KA S D358 < R EDMED o Tl g, PR S 720 VRTREMEAS i
LEZBND,

ARFZE T, LEORSRZBE 2. HEIC K DMVEFIRE S 2 UeE L, SEGE S A ER5ED
AR L 2O, BE LEEOEPEESWEBIE LT, 2011 FESRED 1| FAENROFGEORE
1 7T A (Fhthr 7 A) \CABFEREAT o7, AHFZEO BINIEZ O XL 9 72 A3 EEROIY Azt L,
FOREIFEEZTREONRAE, FEEOMT o r— b FEEOEERA. TOEIC Bridge 7 A k Oiff
HD 3 OB DIRFE LTz,

2. FHiE
21 FEHE

FEE, 2011 RS, 1 A A XS & 5% Comprehensive English 7 7 A 42 N\ CTh 5, BAWEFE
| FEAEDYEFE Y T AL, NFHE 4 HIZFE]i$ % TOEIC Bridge 7 A F DG E | 2 BPE B IR
7T AR TCH D, ARl FEOMGE LT EE 07 T AL P D2 Z A(TOEIC Bridge 44 108.74
FLAERIE 86 #i-124 J)TH B,

22 FEEM - HRRLIEE - EIE

HETIE, 4 EOFEZR LI, HEEYHE, Zuirs, BRI, /— MEETH L, ARBIHT
(2, FED LG THEEPECE D L 512, AR TEMLFE ik Sl oW TR s iR &
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AR 1 [T o7z, BEETEIE 1R 30 0Ll b, GlfE 7 ERALL B, Z23e8E, 1 15 ~—
TULE, G420 X— LI B GBI T 1 AR 1 R DL, Gl 28 REEILA R, — FEEREIE 1AM 1
NP R 14—V R L LT,

FRRFRIE, FE OO T D £ RS Lie, HEEFEIIT N ETE LIk, et
NIER—=Vf e a Ay b (BATZNASCRI LOBER) | IR E1T7 Lo & Bbida . E0e ) —
D= R T,

Bk & — M, EERTE TS, BERTOPUCTRH S, FEEBER, iR BEE L T
WA, B, PCEE L QW DRIC, FENFEMR L, BERGAITa A Y M E2EWTRAIL
77

3. WR

FAEOTHI Y 5 — MZBWT, 56%DFAENKETHD LKL, 2%DFANRAEEZL->TL)o
To LWV FHIAE DTz, FEOFEOFERFEIICB VT, (DD L O ICHFEEER, S0, &
PRI, — DA SREERUCR LT BENEE L7 BT LT O ERREE NS
Sz, QDX ITFEFRIHEOT A MIBWT, 7 7 ARMRITIRGE I Z MR CX | 4 FIROEIIEE
I EOEmA R B,

Alila] (RAEE 2011) & LElsT 2 &, BB OKRE IR L, M FA U, AR EEROEG 8L,
FEAIEOT A RO EARL LN, AEORE S ZR S, MK L 6D XD eiggoXdk
XA mD, FEEERER RO EFEERN LR OT W EHERINLD,

(1) BAFESRE « S 13.89 W] (Rl HAAE 14 BRI 0D 99.21%, fiff 0 BFIH], fcrs 29.70 D)
Lt W 341.66 ~— (el BAEAE 420 ~=— D 81.35%, Hiclk 69 ~—0, ik 628 ~—2)
BEPURE ) 2334 IER (el B 28 RO 83.36%, fiefiX 3 INFfi, SR 38 W)
J o R U 2838 o (JA FAEE 28 200D 101.36%. ff 3 20—, ki 56 ~2—3)
FUERAE DOTEHIEEL « ) 14.74 151 (BIEAE 24 [0 61.42%, 2 (5], & 24 7))

(2) FEAT A MO 10874 55, FEHET A M 117.14 57, 840 5D 5.

2‘4___12
EEQ

uih Tl
S ooH

SE IR

WHEFET « #R3L T« T RU— R YA Tr— - FHE FA T - FLdXT (2005). [CALL %
MEFF LIZBE O A= X D30 25 45 [0l LET 2EWFFE RS IR EIH, pp. 60-61.

IR A - AR BLT « AL E 1 (2006). [ HAEEE 7R EREEOMELA B8 LT 2 46 |21 LET 2[ERF
SERFERM S CD,  pp. 71-80.

AR T - fBAEL T« = RU— R YA 77— - LD E T (2007a). [HARIFE A BIE Lo 05ma 4
2B B3N FU DN T BEOKL RS TASCRE L] 3, pp. 113-127.

TARRHE - - AR LT - ZHTO & 7 (2007b). [ B AL BRGE - E REE OMEE A BH5 LCJ LET 45 47 [al4
EWFFE RS FGM S, pp. 166-169.

LD EF WIFEREE) (2008). [RFAZIIT 2 BAVFEBEE - H BREoOMEE] TREE 5 18520425, F
18 AR~ Tk 19 AR A FR NG GHEIFFR(C)) IFFERERE, A DKL K2

WSBEFE T (2010). [RGB R R 70 7T AOBRAZ BIE LT BWASYE 14427 7 20
HEZE L0 [ AABREAMB e HmE] 59, pp.105-112.

AR T 2011). TR GEE BT 0 77 AOBREEZ B LT BOBER 1 FE4A0FEH
BIHEFEOMGEE) [ HARBRZE AR R EH ] 60, pp.99-104.
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EFL OHEEIZBITHRFADHCOHEBEEE ZH 5
—ERIRAERR & & DM, KUY MHDORIE—

wH O (BWERTE KREEA)
Frn B (B3R

F—U—F: B
va v

el A XM, BONK, HWEM, A—F 1 a3la=F—

1. (T ®IC

WA, HARDWEBHBEICBWT, WETOF—F /- a3 a=r—3a  EHDOERD
HEENBRLN TS, LL, HEEEEZME SIS PMRD THRWAAERD L H 72 EFL O&R
BIZBWTC, £A—J - a3a=r—valBlEmED5 73X R ETERY, £
D, FHREVPEBOICASBE CTEELZED TWNT DL L) AFEEEZERT S 2 LT K
Uchsr, BEMELIE, PEEDNALORE, BIEOFPERES 2 b e — LT 5 R
T, FEEPALORS, HIECPERES 2 bu— L LTI, PEHBEEERE
L, BEORERIZHT, HiEEZ@E, T L, FEZRV KL MLENH 5 (Schraw, Crippen,
& Hartley, 2006) , ¥ HIEEOERICHS, ALOEBZLEHEL =2 br— L LT X))
R, SRRV T, AORESE LIRS, AOHEEE L, EI
A AR, W%, HMERADO 3 O THEK SN TWS, ZOHFTH, AXEBIILE D DITK
Ulp el zm o L BEZ BN TWD, A ZFEAIE, B OBREDFEARICH 25 O e A
FNAERVIRD ZEAARRICLIEY, BEERICATITHTIELFEN EFI VLD
WCE=Z V7T 52 2TI LT 200 THS, Bim T, FEHHEOH BT A
ZRINBE T2, TET VIR T 4 — KRN I 54750 FT 52 L TEKRARTH
HeEEZLNTVWD, LL, A—F N aIa=Fr—rz> (0C) OHFIZBWNT, *
DOIFL2AEEOBERICH T HIFEOEELZNDO REDL, HOWEZE 2D REGRE
HEODOMBDMBOFELRY, £2T, ABIETIE, HEFEHOPTH OC IZELEZKY
HOMESBICHET2EERBRER (A48, ALK, BBkt al =7
—va V) A AERREER L, TOREEMEEZYMERIET S Z LI L,

2. BE & FIE

9, BATSCEGRAE, TRAE ATV, EMNKROEE 2 R® UE MR E R Lo, &iZ,
BAVE P DO FLST K Z2IZ 38 9 SC%R, BERO 1,244 (223 4, F:69, &:154) & RFRICHERM
WA 2470, BREOR FHCEEEE AN GRE D, &S, HE 1 0o2NE L FH
RIS D 3R, BARD 1, 2904 (2004, %: 83, «: 117) #XRIC SEM & W TE
MO ZUEERFTT D LI L, BRELT, Btk SaslE LTIV ET—4
DEBAENTELTWEIFERLS o720, HE, HAZRELHAEL, #AE 203
N % RRIZENENRBOR T 217, WP EEEEZERT I ZEICLE, £
DOFEF, NI EDLLRVnE 00, L0 ZEEDOH DK 6 DR S 7z (Knowledge

of Cognition, Regulation of Cognition, Awareness of Metacognition, Cognitive Strategies,
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Interaction Strategies, Self-efficacy), RJE &K D(FHEMIL.886 & @ WENE LU, TALRE
WL TH.799 205933 L+ RERHELNTZ, EHI0, RFMEORAEERIET L7
W, EROKRFOTTHE S 6 KFE2EICAARET VEHEL, #HE 2 0B NE &2 x5t
BRI SHREE ST 21T o T2, R, T/ (Figure 1) L5 —Z L DOBEAEIZRB WD &0
MR X 7= (GFI=.904, AGFI= .875, CFI=.976, RMSEA= .046)

3. BE LW
@ @
s <
salc= ==
_BS BS &7
m
i
Behawiour
70 _an B2
B8 ¥
= 27

8

]
a

i

FNERE AN EANEINE]
@

o).
)

o
]

®

Metacognition

0

> -0 >
CD D @E @ E@ED (=)

2

Figure 1. Confirmatory factor analysis of the hypothesized model. CogSs =
Cognitive Strategies, ISs = Interaction Strategies, RC = Regulation of
Cognition, KC = Knowledge of Cognition.

M10SHECIEE FHERIIA ZRMNOEEBEZITALE NI ZENSND, Zh
FHOTHEZEH OB TH A XBAN KU REE ZH S &0 BT EOM ALY EFL KD
LT3, FEINEFEEOAZRBAC ETLBE 0T 2EEL21T201E, ACOHERY
ORI L TCHEN R EL 52X 50 ERNH DL EE2R LTINS,

KD BHIE, ZHETRN-72 0CIZBIT 5 A CTHIESE 20 % MMt & fEk L,
ZOEMEMEE ZUYEERET D22 EThote, 7, BEMRN TN OREE, NEIX 6N
FTHERENTODZENSNY, 6 N RESKICITFOREEENS D Z LIRS
i, WIS, 206 /T4 M, SEMAMWTRYMDOMIAEELIT > T2/ H, EF L EF —
ZLEDOWMEEITIRIIFCTHL I ENTENT, ULOFR LY, KB CIER S L7 E BT
WCITEHEEME & U WERH D 2 BN RENT,

BE

Schraw, G., Crippen, K. J., & Hartley, K. (2006). Promoting self-regulation in science education:
Metacognition as part of broader perspective on learning. Research in Science Education,
111-139.
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HE T LV a—RAREYA DA
—BA%E & EEHH —

ik iR (AAKRT)
Ty b= p—LrA (RfRERE)
Pt AT (THERS)

F—U—F: NI a—_R, BRY—NV, BREBREYA 72 EEREE, FEER

1. IZC®IT

a—SAEFIA LI SFEFE O AT T — 2 BRE5 %  (Data-Driven Learning: DDL) & FHEILD,
DDL ClE, =—/SAsRh b5 DAV % L Cy-EE B 5 03 SAEOHRIM: 258 13 2 J/iin 738 23 af
HETHhD, LLAanh, a—/R2AORGEHE~OEAGNL, 23— 3AT %A FOBES o — X2
R — LV OESEMEORBEN S 572, RHIZH THZ < 220y (Johansson, 2009), ZAUI%S L CHIE S
i3, @875 8 4ER, DDL ICAANFEEOTZODO T REMZ - LT, —KIGER3ET DDL & AV i
ATV, BRFRERIC L DIFRFE &, B0 5 2 D W RATEIIC X D RS A8 e T, )
AR DIRGRREZ R C, 7 a X7 v a AT REEIT, SR A REE L CX 7= (Chujo, Anthony
& Oghigian, 2009), BARHIZIE, —#%IZ DDL Ci, MM — SAICHM, MEE 5ocsE, BRI
TXA MEFIT 50, AANFEZEOIGENHAT, BMBEBAGIOMS EITm, 2T, JUoxt
I D ARSI REND AP/ T L a— R & C, FRFRORIMROBFGORL B LT,
IBIZ, ZH LR E 2, 7 h=%2FIZ, £5iEDDL OfEEZ DS LT, 2—F—T 1
VR =7 TSR — R AR T Y AntWebConc-Parallel DFHZE %A 2008 FEIZBAIE L, MBRAE— R
Loy a—F U AR OUGEETT> T 7= (Anthony, Chujo & Oghigian, 2011), & DfEE, 2011 4T
13 E LUGRETE TO DDL IZIEHTE 2 FEH L-VUTE LT, 2012 428 HIZ, FH{EHEORMEL 7
V7 CE =AY ST T — 2 (NI - FHED, 2003) % AntWebConc-Parallel CHZETX %
WebParaNews DAk ZHB{E/ABT 2 TETH D,

AWFFEOHEIE, a—ZAZFH L7 DDL O RIZET T, 1) ZEika— 2B A b
AntWebConc-Parallel DBR%E, 2) H#GE L HAGE CHBIAIRE S VD HISHE T Lva— 2% Web k-
THIHTE % WebParaNews DIEE/ABH, 3) WebParaNews %l L CHRZAI L~V FEEFE 73 DDL
FREAT o T BER ARG LIRS RARET L2 L Th D,

2. BFFRDOFE
21 EH LIz a— SR LRy —L

TEHIB(SITIoRRE X I U757 o0 A AGESC & Daily Yomiuri O 935 LA ST 72 A 9637 1
Jba—/3 A% Web T/37 LUIRER ABEZ2IREE Y1 b WebParaNews % ffif L 7=,

22 FE

SINE L, FREYIE L~V D KA 16 4 CTh o T, FEE R, 45RO AZ BfRS 5 & L b,
THINAFET HE L E D & L TOAFTIEZR#T R0 RICHE R A B2, WebParaNews 2 fL Nz
I R ARREREEE 8 U7 R R & B K DB RIIEAN 2 2 7= DDL %8 10 015856 L 7=,

2.3 ZhAAMRAE

HFI7T A b % DDL fEEBIAARNC, FhT A DA RREK TIRICER Lz, £/, S THICH BT

2 &0 BNE DA ZIEE LTz,



NEFEAT AT 4 7425 52 B EEFERE

3. WebParaNews #8521 b DBAZE

ARFFETIE, X1 DX D 7% Web HFEH1 b WebParaNews Z I E 1 ZBH%E L7, WebParaNews I%, %5
FEIRERT Y AntWebConc-Parallel 12 XV, H S8R = — S A ZHE TR TREZR & D TH Y, HFME
ZEML, Bl - FEBEATICBE LD TH D,

il

Links Other Software AntLab

Target Language @ English © Japanese KWIC View: © Scrolling @ Parallel  Keywords: @ Yes © No
organization *ing Search Database news_corpus_full  ~ Show £
Sort 1- 1L * Sot2- 1R ~ Sort 3- CENTER ~  Sampled Hits: 10~ of18
HIT Target Corpus
D1 wowered to designate that locality as "an organization needing fiscal rehabilitation,™ making it subjec
D2 3 all the drawbacks of any administering organization evaluating its own performance.
D3 failure to shed its old skin as an organization campaigning to protect the interests of large cc
D4 5 becoming more and more important as an organization enforcing collective security, and, therefore, 1
D5 An organization promoting home education was launched this summe
DG nts belonging to Green Konyu Network, an organization promoting the use of recycled paper, doubled frc
DT 78 as the nation's first nongovernmental organization offering help to refugees, it has conducted vari
DS Japan Organ Transplant Network, the only organization dealing with registration of patients requiring
[1g volved in the establishment of a private organization focusing on international labor culture, one of
DIO kuta is a top executive of Kanyukai, the organization comprising about &0 Hazama subcontractors in the
HIT Reference Co

(I WHBE IFT N EEEBAZ L. RO QX THLL R ¥ 232 TH BRER D 12 42 .

O, IR N L kB O ODA Rl HE £ MR L T LD B Ll £F BT LD 80 FE T $5 .

s BAOERA L. TALE. B E. FHR . Buy | o 0 E hd BE TF S E25 12 55 .

[y ggqjglwilbﬁ CEA T RE SRS EEE AR T (L QI2 L0 T, EESE - BFE S 0 ¥ H F Ey £EH

g TBEF-L AT ZHRBE ] CLWOHFSCOEREL .

[g AL D (R B A S gD T LD SU-DBA S bD-2 (R CMETIEELESFLY. NE O 2 B LHED
1230 HiF 12 ®a .

(P Bl % 13 BF & O BE #F NGO sLT ., ~AEAFICEEL L .

Og BT & B 22—+ 35 TEABEE BE v tD-2 ) 13, B ERI2 3E 0 SR CESER SO B € I &
WL~ O E T B .

(] PoEdIc ks s BRBHSEHAATICEARL TLEOIEF. 220 FI-FF @ 55 NEh B b #E =1 .
[Tqp ®8 #E 13 FE #F @ a0 THET ¢ 875t i 7 Wl 72 B 0 BiF O &S 855 .

1. WebParaNews (Df& 221651
4. fER
SINTORER, WebParaNews Zf#if] L7 DDL OAMMERFRES Nz, S 61, BRIC L 27EED
Bl S HER7e b D TH -7, WebParaNews 1 2012 4 8 HICIEAB SN A TET, BHIZT Z7EA
HEETH D, 41, BEICBT 52— AR HOHEEICEICE 5 2 L AliR S LD,

IEE © AWMU 2124 FFER AU ERHEIAIIEIIZE (B) (21320107) Z521) TIThivE Lz,

BEIR

Anthony, L., Chujo, K. & Oghigian, K. (2011). A novel, web-based, parallel concordancer for use in the ESL/EFL
classroom. In J. Newman, H. Baayen & S. Rice (Eds.), Corpus-based studies in language use, language
learning, and language documentation (pp. 123-138). Amsterdam/New York: Rodopi Press.

Chujo, K., Anthony, L. & Oghigian, K. (2009). DDL for the EFL classroom: Effective uses of a Japanese-English
parallel corpus and the development of a learner-friendly, online parallel concordancer. In M. Mahlberg, V.
Gonzélez-Diaz & Smith C. (Eds.), Proceedings of 5th Corpus Linguistics Conference. Retrieved May 4, 2012,
from http://ucrel.lancs.ac.uk/publications/c12009/

Johansson, S. (2009). Some thoughts on corpora and second-language acquisition. In K. Aijmer (Ed.), Corpora and
language teaching, (pp. 33-44). Amsterdam: John Benjamins Publishing Co.
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R Bh R DR AR EIE DR
b B GEFRE K
XU RSk, FEEE, PR, SO, R

1L iZC®IZ

%L (causer) &FEMRTE (causee) DBEIMAMEZ EFT HMHAENF (make, let, get, have) 1%, F5E
FHEMHT 2 2 DO TERERFFOOLEDOTH Y, HARNFEHHFIZE > THEDOEMHELEHIAR K TH
%o FERITREOMRICBNT, NEEREHA IS L DEMAZERE G L, 2010), EE O GEE, 2011a),
FEEICLDMHFERE L, 2011b) 28T L TE e, ZOREE, FREREEIC & > THEH I H45E)
FADOTEL L make & let TH Y, mAEE T SN AR Y — V3 REN Th D Z & dbiolz, £z,
T — MREORER, @A, 4 FEOEMSREOE TN, Bl CHEM SN D ERADIAE L
LWEE U TWD Z EWRENTE, X612, BARNFEEEIZIE, make ZiEEEHT 25—, let, have
e Il a s i Y PN VAN i e

PRSI, R X DB~ OETFERC, FEEC L D@ ORI A D =
ETHD, TORDITIE, FEEORE _SEREMICRE % RIET RN & 72 DHR OS8R AT K
LD, Gk, BEEREa— SR LBRIEI—RRAEZHET 5 2 LTk T, B oS EARMEEH
DT DR IA ATV TE T,

HHAA, SHRDLYIY B ONTE 32— SABIS % E O EFEEFNAEH T2 Z L I3REcldenmne
WA EZRR, B L L TOZEMEE HER BT B bl Tideun E W I R BTN TS 28 (Cook,
1998; Widdowson, 2000) , &f%TINZ UL, T— XL STz a— A L Hhf a— S ADHEHIZ L - C,
IMEREEE CHEEE IR T D SREOEENE (authenticity) ZFBIFNCRHMET 2 Z ERAREL 72D (A
JN,2012,p.43), & 5 LicfimaisE 2, 37CIC, AKFEEL Mindt, 1995), SEERBUCIT 53555 (Lam,
2009; Ruhlemann, 2008) , 8k % 23 VEBEET (Holmes, 1998) (22T O HTAMR SAVTE T2,

LU S, BEERENICOWTIE, 29 L8l a— SAOWEIE & A 1Tt Ty, 1oT
AT, EEDZNE TIATR S Te = RAGHR DA LIV EN R & Bt o — SR & DR 1T
VY, FEEOBERAEE L O HBMBFEO AR LS Z L LT D,

2. HFFRDOHA
21 YP—F - Jxz2F a3

AWFFEOAANE, EEDMENATR S ToREERE 27—/ A L5 E o — R 2B D EEEE O
PRIRDOGHTHRER AL U T2 2T, BrBUTHEE L7288 2 — RS2 O HRER A LR L, BIUTOER OFME
REBD TR DONWTERZIT ) 2L Th D, FHEDOETFENN & ORE £ CHAREORRITER
L CWADNEFAET 5720, VHh—F « JZAF 3% FitdD EBVRE L,

RQ1 #HREOIGENRHAE Y v a BT, FREREILEYIHbI TSy,

RQ2 #HRFIIT HHAREROLBLRDUE, £ OREREEES OAMEN & AE L T D
RQ3  ZRFEIIBT DRI O HBURDIUE, & OREFEFE MR & BE L TV 5 7y,
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22 T—H LFE

MBI OSSP DB I T 503, AWFFE TR D 4 ERas > TR SN D DOIXEK
BT D, ZOREREZ, AIEONHIRIGIE, < ORmEFLTHEAESND [S5ET) [55EE
DHEREL LT, ok, —FEOBREOLERIRET D E2RNRMENERED Z ENEELL 257
b, PRI DS 6 FOHFRE (G5 121 ZE L, RFFEOERIEEE Lizv,

RQ1 (WRAGSGERID) T, #REOSGERI® 2 3 a ok stk 2t L, #&dhE s 2o
WS OWON ST Zatd 5, RQ2 (77 A M) T, HREART —# 1280 5 HBIEE & /5T
L, REFEEECTEE ORI & DIBIRTZAT 5, Bk, 57220 RQ 2 bA LIV HIRICHES
X, SBOBFIBRFEDO T E~DTREEZTT S,

3. FER

F£7, RQ1 (BIRAYSGERI) 1ZDWTHAR%, /profER, SCERBI OB B2 2 EE O
WkiE, XD TREDIIRETH -T2, oTetZ L Uiz R FEHOBEES ©C, 4584 £ & O THRD
W T2 b DX 1 OATh oo, Folo<BImREnBnbolL, THEET | OFEREZFLELTT
FEAELTZ. RQ2 (77 A NRDBEE) 12O\, A7y MEEERZ LW EBHLE, &
P AHHEEETINT, BN MBI TOF) 6~8 SURREE L 72> T Y, FHHEN 4 55O Z
T 59 2T, +uled 7y NEPHBESINTND SIFE WV IRIECTH -7, BLE, (FEEEIORE
A S S, BROEEICEL OO REBOMBEEESE LRS- 52 5.
FROREREZD L, SHROFRIEOLESLE LT, E(LEET7200BMARER, ALz
SEHET T a rORE, FLREOHEIND 3 SAMETHA D, THEET] T make & let Z3EA L7214
\Z, THEETL) Cget & have ZFHE L, £ D%, 4O ML (B L &EHOIZEE) 2B IE2 2 LT,
FEEOMHIRE L THA D, o, FEHEMEEDFN ARV IR ETHZENTELES, 774
MERIZHEIT HHBHE AT Z EIC Lo T, EEERD ZENAMELE 2D THA D, FHEM A
FRTUEREOTER S R OMEL F 25,

BEIHR

Cook, G (1998). The use of reality: A reply to Ronald Carter. ELT Journal, 52(1), 57-63.

FE EER (2010). 0 L TEROBLED DB 2 2 1% 850 FAYE : British National Corpus (1255 < B2 [E3E
fbFimtEl 34,143-165

F L (2011a). TEEEEF OFEEGEN T D EikD /b HEHFREICE S FEEHEDOT o — M
A [HEHBEMTFERTIERIIZE Y R— ] 256, 1-16.

B (2011b). AARNSGEFEAIZL D 4 OIAMLRBFAOH AR [HEX St Em F il 2]
40, 89-96.

FANME—EE (2012). [N—2 w7 2—"2A5FEE] B0 OO UER

Holmes, J. (1988). Doubt and certainty in ESL textbooks. Applied Linguistics, 9(1), 21-44.

Lam, PW.Y. (2009). Discourse particle in corpus data and textbooks: The case of well. Applied Linguistics, 31(2),
260-281.

Mindt, D. (1995). An empirical grammar of the English verb: Modal verbs. Berlin: Cornesen.

|

Ruhlemann, C. (2008). A register approach to teaching conversation: Farewell to standard English? Applied
Linguistics, 29(4), 672-693.
Widdowson, H. G. (2000). On the limitations of linguistics applied. Applied Linguistics, 21(1), 3-25.
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HEDRFEHE BT 2 BEHE
— SRS R R E —

A A TR AT CRATREHRE)

F—U— N EiE EBS, HOEEM, HEKE

1L iZCWIZ

WEIX B AU EOFRAEETHY, T00, BOBEENTEL, BIVNSWIANLFELOHE
ITRE L TRY, Bl RN EOFE B OMRBRE R > Tnd, TE, 2o
&9 RBEREEE S TT20IC, BEBIHIED L S a7 T 20O THS I D,

BT, 1995 AEEMND THERETFH OEY ThD THEMEEEIRE 2T, THERE 5
CIEFBBHEOMBIEL N LV b, B O T REATFRNTRZIT oD L oL LD L
IHE TUASNIEHDT, SEEARBERAIRIEL VD L0 ITREE L LV 9 2R HkkiED B
A28 X0 BER ST, 7238, 2003 FER D THERIZ AL Lo FREDMEDALD K 9 127272, 2009
O THEREER ~OBMERITH 51.3% TH Y, 2008 4E0 B 6.2%INM L CTH Y, THEME ) &
FIH L T D FAEBELHZ D05 5D, FHZ, SEFROFAEOHMENRE <, 2009 FITIFH 74.1%53

R4 IZBIML TV D,

B0, EEBUFITBERKZE - K 2289 5 72912, ICT (Information and Communication
Technology)DUEH A HEE L, KFIZ, EBS OIERBIZ/)ZIFEVTE /-, EBS 131990 412 KBS (#[EHOEA
1) 22 BEEHGERMD 8 L TR L= BEHGEOEMRTH Y, 2003 ot b, BIHED EBS
LipoTo, EBS (3 B & UCHEE - Ut - SRR A LTI, FAURRIE, EBS VT A 1 (KF:
NFRBRHEMER), EBS 777 A 20/ « AR Bt - ESEUS - BRI, 35 KL UOVEBSe (BB
HH) D 3 SIThav T D, 2004 4E2 A 14 BITEEIE OBE AR IS SN EB S DA
BEANTND L L, FEOREEL OB Z BN L, AEEZEFHLT 57201, [AHEE
WAL U7 RAEE BT IR ) 2R LT, F£OHT 2004 44 H 1 B2 D EBS OKRFAEFAES 155k

(EPRERERER, HARDORKFARE ¥ —3BRICHI=5) OIDdOER—EAE AT A Z L7
D, ERERBXIRGREOHYA R CThD EBSI 24— L, AU F—Fy MEREILKL, AN
R —ERAEMDTZ, S HIT, 2009 46 A 3 AIZHEEREEIRSIL EBSi 2> 5 OIERERBRD R4S
FTIEIEFE CTh o/ b D%, EBSi HMERERBAMTE A MBS B U, wEHE AT & 58
BT L7es &, AERERBRXIR O 72D DR A FilfER JOWGE L, Ergalird 7 1% EBSi 26 HE
THZEERE L,

D& DT, BUNIHET EBSI ORI D BUR T 70y, FEBRIC EBSI A L TW 2%
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The Effect of Blogging on Language Learners’ Improvement in

English Proficiency

Obari, Hiroyuki (Aoyama Gakuin University)
Keywords : Blogging, Social learning, Mobile computing, English presentation, CASEC Assessment

1. Introduction

The main focus of this paper is to report on the use of blog activities to make CALL classes more dynamic
and personalized for both teachers and learners. The presenter touches upon on several empirical studies that take
advantage of the cyber community where 1) Learning Management Systems (LMS), 2) Blogs, and 3) Mobile
Computing are all used to teach language and communication.

Mobile devices such as the smartphone and tablet have brought about a significant change to our lifestyle.
The smartphone and tablet boost people’s activities, enabling them to become more “mobile”. The same can be said
for education and learning. Through mobile learning, instructors can develop content that students can access from

their mobile devices, allowing them to study ubiquitously.

2. Blog Activities

The participants were 60 first year university students, all native speakers of Japanese, enrolled in an undergraduate
course in English Writing and Communication. Each class met once per week for 90 minutes in a CALL laboratory during two
consecutive 15-week semesters. The following explains the three-phased, blended-leaming environment incorporating
m-learning that the students were exposed to as a way of improving their English listening, presentation, and blogging skills.

The students worked on creating a social network of shared experiences through writing blogs. The purpose
was to develop their language skills by reflecting upon what they had learned. The students broke up into small
groups of four or five students and spent approximately 30 minutes during each class to discuss and prepare their
blog presentations. The students met outside of class time to finish their presentations. The group blog presentations
were delivered in front of the classroom. An evaluation sheet was uploaded on the bulletin board of the LMS, which
enabled the students to share and evaluate their blogs on the web and to assess their presentations for reflective
learning.

Students worked on creating blogs by using the following seven-step procedures to help in developing their
language skills. In creating their blogs, the students used the following seven-step procedure to help in developing

their language skills.

(1) Work together in groups of 5 or 6 students to learn how to create make blogs.
(2) Meet in their groups to thoroughly discuss the topic of their blogs.

(3) Start creating blogs with web 2.0 tool.

(4) Group blog presentations are delivered in front of classroom to their classmates.

(5) All the students assessed the presentation and blogs using an evaluation sheet.
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(6) The evaluation sheet was uploaded on the bulletin board of the LMS, and it enabled the students to reflect upon
what they presented.

(7) Students could share their blogs on the web and assess their presentations for reflective learning.

3. Assessment of Blended Learning Activities

For the purpose of assessment, I next present some data from recent empirical studies, including results from
the Computerized Assessment System for English Communication (CASEC) and questionnaire, which show that
the students’ overall English proficiency improved after being exposed to blended learning. The results revealed that
the average CASEC scores improved significantly from 533 (SD=94) in April 2011 to 588 (SD=84) in January 2012.
The results of 60 first-year students were analyzed using a t-test, which indicated that the differences between the
pre- and post-test CASEC scores were statistically significant at a 1% level. The differences in scores indicate that
the utilization of a learning environment integrating m-learning and e-learning helped students to improve their

overall English proficiency.

Student questionnaire

After being exposed to the blended learning activities, students were administered a questionnaire to
determine how motivating and beneficial they felt the activities were. The questionnaire was conducted on-line and
took approximately five minutes to complete. Due to space limitations we present only a sampling of the results. A
question asked whether the students thought the blog-making and presentations activities were useful in learning

English, with 85% responding favorably.

4. Conclusion
As the CASEC data indicated, this research showed that blended learning with mobile technologies can be

effectively integrated in language learning and can play a significant role in meeting students’ needs. The blended
learning seemed to have had a positive effect on improving the Japanese students’ English language proficiency,
including their presentation skills using blogs and PowerPoint slides. Observing the students’ activities revealed that
they were excited by using a variety of IT tools so as to access a variety of learning materials from their mobile
devices, allowing them to study anywhere, anytime. As a result, mobile broadband helped to increase the students’
amount of comprehensible English input with the help of revolutionary education/learning applications. Social
media and smartphones have brought about the “use of the next era” to the web, and have succeeded in creating a

new relationship between education/learning and society.
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Learning how to give presentations

in online and in-person blended environments

Kawai, Goh (Hokkaido University)
Ohnishi, Akio (VERSION2)

Keywords:
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1. Introduction

English language learners practiced giving presentations by improving skills in 3 areas: (a) spoken language

such as voice loudness, prosody, and script memorization (Gilbert, 2005; Celce-Murcia et al 2010), (b) non-verbal

behavior such as eye contact, facial expressions, hand and arm gestures, and body posture, and (c) visual aids such as

slides and photographs.

2. Procedure

109 college freshmen designed short talks, and practiced and improved them over a period of 11 weeks. Class

met once a week for 90 minutes each.

3. explain the Sapporo Clock Tower

5

O EREPHS

Say the explanation below.

When saying phrases like *08:45" and "17:10", you have 3 cholces:
+ You can say them as "oh eight forty five" and "seventeen ten".
+ You can say them as "eight forty five AM" and “five ten PM".

When saying phrases llke *(a)", "(b)", and "()", you have 3 choices:
« You can skip saying these phrases,

+ You can say them as "a" [el], "b'
+ You can substitute numbers, as n *

1 The name of this building Is the Sapporo Clock Tower.
It was bullt In 1878
The building was built after Professar Clark left Sapporo.
1t was bullt by Yoshisachl Adachi, who was the chief engineer for the Kaltakushl.
The building cost 3869 yen, 16 sen, and 3 rin to bulld.
The Sapporo Clock Tower is open everyday from 08:45 to 17:10 except (a) on the 4th Monday of
each month unless that day Is a hollday, (b) on Tuesdays following 2 4th Monday that is a holiday,
and (c) from 29 December to 3 January.
Admission Is 200 yen for adults, and 180 yen per person for groups of 20 or more adults. Admission
Is free for children no older than junlor high school.
e

® MIVEIUY S LTRBLT LS

EEOEM

© meezmve

™ wed2 english 3-10>week09> 1. explain your spot

P EEZ7ILONIDER | y EROREORT/HET | @ EERESEORE| b BHEETYS

nE: @

@
ERoRR 75AZRAORR |

—
BEE: oFROIT 0V SALAORE UREEELENT S (LN

The name of this two-story wooden building Is Furukawa Hall. It was |
S S bullt 25 a forestry classroom at the end of November, 1909, It was
polnt: inm miCeffort named so because the Furukawa zalbatsu (family-awned group of
fenrme: s i mumepcins:; corporatations) made a donation to the government to fund Imperial
It Is ane of the University’s three designated Historlcal
Bulldings. The feature of the building Is the Renalssance style. This
historical bullding Is specified as the registered tangible cultural D
property of the country. But the temperature in the room sometimes
falls below zera In the winter because of the thin single glass window.
Since It Is used as the laboratory for the department of literature now,
It Is closed to the public.

PREPARE YOUR
EXPLANATION

(A) Learn about your spot.
'You should (a) visit your
spot, (b) take pictures, (c)
Interview workers, visitors,
‘or customers, and (d) read
documents and websltes.

Questionl: Where Is this building?
The bullding and the statue of Clark stand facing each other across the
street.

‘QuestionZ: How far Is It from Sapporo station?

(ENWtE ST satian 1t takes about ten minutes on foot.

suited for people who know
nothing about your spot.
‘Also write questions that
people might ask after
hearing your explanation.
You may write your draft on
2 plece of paper or on a
\computer outside of glexa,
:and then upload your text to
glexa. If you do not know
the English words (for
nstance, BALERE), you [l | Questions: Why did the Furukawa financial made a donation to the |5
may write in Japanese. government?

Y| Toavold their responsibility resarding the Ashio Copoer Mine Pollution | ¥

‘Question3: How large Is this bullding?
‘The bullding has a footprint of 127.5 tsubo or about 420 square
meters.

‘Questiond: How much did It cost?
‘The total construction cost was about 30000 yen at the time,

Questions: What Is the style of this bullding?
1t Is In the American Victorian style.

€ 2012 VERSION2 INC.

Figure 1. Students prepare for class by saying and writing phrases online.

Left: By week 8 of class, students practice giving pre-arranged explanations to learn the format of tour talks.

Right: By week 10 of class, students (1) choose a tour spot, (2) write and say explanations, questions and answers,

and (3) receive written and spoken feedback from the instructor. Students then give live talks in front of class.
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Outside of class, learners individually used a web-based learning system to write presentation scripts, read
them aloud, and upload slides or photographs (Kawai and Ohnishi, 2011). These materials were viewable by the
instructor, teaching assistants, and other learners. The instructor corrected the written scripts, and commented on the
audio recordings (Figure 1). Learners earned points by completing assignments before their next class period.

Inside of class, learners practiced their presentations by engaging in pair work with their instructor, teaching
assistants, and other learners (Lemov, 2010). The latter gave brief critiques on the learner’s performance. Instructors
and teaching assistants gave points to learners based on their performance.

The cycle of online and in-person practice was repeated for 11 weeks during which learners incrementally
improved their presentations. Learners observed their peers' performance both online and in person. At the last class
period of the cycle, each learner gave their presentation in front of the entire class, and their audience critiqued the

presenter's spoken language, non-verbal behavior, and visual aids.

3. Results and future work

Classroom time was used efficiently because the learners arrived at class prepared. We leveraged the learners'
desire to be minutely graded in out-of-class self-study in order to prepare them for in-class human interaction. Our
learners prefer that their assignments be graded, because course grades determine the learner's choice of schools and
departments. Learning management systems help instructors grade assignments and satisfy learners.

We offered spoken and written corrections on the learners' output. However, most learners were sufficiently
self-aware of their strengths and weaknesses. Detailed feedback was often unnecessary, probably because learners
had been explicitly instructed regarding criteria for desirable presentations, and could identify through
self-introspection the areas needing improvement. Sharing the learners' output with the entire class provided learners
with concrete tips in particular, and yielded some competition in general.

By week 11 of class, learners began to show evidence of being over-trained (e.g., expressing frustration over
repetitive practice). We judged that ample practice had prepared learners to the point of impatience. All learners who
gave live talks in front of class passed that assignment, although it was not a requirement for course credit.

Anonymous surveys show that learners agreed with the prepare-and-perform course design.

We prefer to teach verbal and non-verbal skills simultaneously, because we believe these 2 areas to be tightly
linked, although teaching them together increases the learner's cognitive load at least initially (Kawai 2011). Future

classes may use webcams to record non-verbal behavior by each learner to be shared online with other learners.
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Students’ E-portfolio project with Google Sites and various Web2.0 tools
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Matsuhashi, Yuka (University of Nevada, Reno)
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1. Introduction

This presentation describes the process of incorporating various students’ assignments in Google Sites as
an e-portfolio. Google Sites also allows the instructor to bring all students’ assignments together in one place and
create a community of learners. We will share our experience of using Google Sites for the last four years. Also,

students’ self-reports and feedback on their projects in the past two years are summarized and analyzed.

2. Procedure
2.1 Google Sites
(1) Usability

Google Sites is a free, easy on-line web page creator that allows anyone with a Google account to create,
edit, and publish a web page without any software or any technical knowledge of HTML. It does not require any
technical knowledge of computers to create, edit, and post a website. Usually it only requires the student to type and
click; most of the features and functions that we use are very straight-forward and intuitive.
(2) Google Sites as an e-portfolio

Google Sites allows all students’ assignments to be stored in one place, and act as an e-portfolio over the
years of their study. Also, it is convenient for teachers to be able to see all of the students’ assignments in one place
instead of searching through files in different formats and in different places. It is useful for students to be able to
compare their earlier work and see the progress made over their years of study. Unlike a website created by using a

school-supported server, students do not lose access to the websites they created even after graduation.

2.2 Participants
Participants of this project are undergraduate students who are taking Japanese language classes at the University of
Nevada, Reno in the U.S. Their Japanese proficiency is from beginning level to intermediate level.

23 Methods
(1) Assignments posted on Google Sites

In our Japanese program at the University of Nevada, Reno, students are given an assignment to create a
website in Japanese using Google Sites during their first semester of their Japanese course. Throughout their study
of Japanese from the first year to the third year, students work on numbers of assignments that require them to use
various Web 2.0 tools. Students work on such assignments by following step-by-step guidance and grading rubrics
that the instructor provides. We also created an example page that gives students a model for each assignment so
they would know what is expected and what their complete assignment should look like (Figure 1). All of the
assignments students work on are posted on their own Google Sites page. The Web 2.0 tools that we use for our

assignments are Google Sites, Picasa, blog and video projects using YouTube, and video messaging with Eyejot.
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Students are introduced to new tools as they complete different assignments which allows them to build upon both

technological and their language skills.

Voshie Kadowaki +
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Figure 1. An example page of Google Sites
(2) Student Survey

We have conducted a survey at the end of the year in our third year students for the last two years.

Although students in all levels participate in creating their Google Sites Project, we conducted the survey only with

our third year students because they are the only group that has the complete project. The purpose of the survey was

to find out how students felt about the Google Sites Project and how they perceive the use of technology in their

language learning. We looked into whether or not they feel the skills they learned throughout our projects are useful

and essential in their language study, and if the use of technology in our project motivates the students.

3. Results

The result of the survey from the past 2 years provided consistent overall positive feedback from the

students towards the Google Sites project.
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Teaching English with a Dash of Humor

Someya, Masakazu (Oita Prefectural College of Arts and Culture)
Keywords: English teaching, humor, teaching materials, non-English majors, senior students

1. Introduction
When people are relaxed, they can do things better than when they are tense. When you watch
sports, for example, you will notice that players can perform better under moderate stress. Likewise, when
students are at ease in class, more effective learning takes place.
One of the best ways to make students feel at home is to deploy humor. Compared with jokes, humor
seems to have a more refined quality, but in this presentation they are to be treated in the same way. It is
not an easy task to conduct class humorously, but some teaching materials with a humorous touch will be

introduced in this presentation.

2. Procedure
2.1 Participants

I have some general English classes for non-English majors at college. The level of students varies a
great deal and their motivation differs, as well. In addition, outside college, I conduct English classes for
the general public sponsored by a local newspaper company. The students range in age from the 30’s to
the late 80’s. Their English ability varies greatly. They are, though, all industrious. Thus, the participants

discussed in this presentation are both young and old.

2.2 Treatment
2.2.1 Visual Aids

Humor can be reflected not only in speech, but also nonverbally. For example, humor at times can be
skillfully woven into even Japanese traditional cultures. I would like to point this out by showing part of
kagura, sacred music and dancing performed at Shinto shrines.

Patch Adams is a movie based on a real man who finds humor helpful to alleviate pains and worries in

patients and becomes a doctor. A bit of the scene where humor plays a major role is to be shown.

2.2.2 Listening Materials

It is likely that an individual goes through some humorous experiences in his/her life. It may be
interesting to take up some of these involving students and share them with their classmates. An example or
two will be presented.

It so happens that students who do their first homestay make embarrassing blunders while staying with
their family. Bloopers of this sort often capture the attention of their peers.

The above-mentioned things are to be demonstrated in the form of listening materials.
2.2.3 Humorous English words or phrases

The English language contains a vast number of humorous expressions straddling over a wide variety

of genres. Such words or phrases are frequently used among native speakers of English, but are left obscure
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in ordinary English classes in Japan. If they are taught in tandem with so-called basic English words, they

may arouse students’ interest. Some of these humorous English words or phrases are brought to light.

3. Results

Humor or jokes are not easy to deal with in class, but if they strike the right chord, they serve as a
lubricant in class between students and their teachers. They are effective in drawing students’ attention
and arousing their curiosity. Would-be sleepers with little interest in English may be awakened by their
friends’ laughter and will stay awake for the rest of the class. In addition, the role of humor has recently
been advocated in the medical world because it stimulates the flow of blood to relax tension. Seniors

suffering from physical ailments seem to like English classes with a dash of humor.
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BARNFZEDY A= 7 V=T 4T, TAT 4 TIER
IZ%3"% TPR & TPR Storytelling DF NI B4 5 FIEHIAFFE
— % 3B COTER—

B 2 (L)

¥ —U— ] : TPR Storytelling (TPRS), TPR, V A= 7 hib L, V—F 1 7 HbL, AT 12270
Mk

1. IZC®IZ

ARAFFE7) B FEfits SAU T D P F B RS ERE L, PRREE L EiSn T d NERIMERE
@) #5207 C, 2 a=r—va VRRAORENZRERCHEEFHOEENER SN TND, VNIRRT
7 [IMEREEEN] CEATENET HICH AR T b GE P ~OBIRR L 2k S8 4 FRE 2w L
B ZERKRDLENTNWDLEEZL D, AFETILTPR & TPRS Z0FH U755 K N TPRS Z7EH L
TIRED Y RA= T e U—F T« FAT 4 7D 3 e~ DOHIMWEE BT D2 G35,

2. e THER

SCERGEORFREAOTEE & i LT, TPRIC L AHEENEN B D Z & & MEE LTz Pt R ol
%2121 Takahashi (1981), Kurokawa (2002), Kawabuchi (2006), Takao (2007), Kadota (2009), itz
DRFFEIEERA (1995), Yoshioka (2002), Shimizu (2006), FHEE (2008), #EH (2011) 2355, B - #
A QOINFAE—F 77 A N TOEfES LG S8BT 5 TPR OfzMEA#®E L, B - K (2010,
2011)i% TPR OIEAAYINFAECOYGEEFEEDE 4 D/ NEERUC AN TH L E bl L TnD, B
JI QOIQUETPR NY A= 7 e U—T 4 7« TAT 4 7D 3 HHED A EICEI 2 R % JiE 32
L EHE LT, J.J. Asher (2008) 1% Todd McKay 7% TPRS A BR%E L7=Z & &##8/ L, TPR & DOFFHD
e % 4% L7-, Braine Ray (2004), Blaine Ray & Contee Seely (2008 ) 5 ¢, TPRS OIEHZ#F/r L, BT
IS RECHIAIEHSNTND 2, BARTOMTRII DL, B (2007) 23H% 1 FAEICKHT 5150
BRI LTV A, B 2011) 135 2 45400 3 44 1 A COREAIC TPR LY TPRS Z4EH LT
FATCRUERED, FRIRE AR SOERRGE - FEREEROBRE TPRATSKIE LY, A—F 7T Ak
FEREREHIN 7 7 HED T2 b b 59, ZORRICBONTERL W2 L2 HE LTV D,

3.TPRS XU TPR & TPRS OO 3 HREERRICKS 2 H %0
3.1 it

AWFFRL, THARNDPE 3 EAEwdR E LT{To72, TPR & TPRS OFFHIC L 545, KOTPRS &
L BIRHN, VA=Y« Y=T (2T TAT 427D 3 FREOBERAN THD] L0
EIGET AL D TH D,

3.2 Hik

3.2.1 B
SINEVIEEFNONSIHEERE 3423 7 T 2 99 4T, /INFRE TGSy [95EES) 2L Tk
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D, 2009 FFEE 3 FAEA X — MRFNDAIEE TO LAFERH], LBLT, BEIY - FRiEfloREcrs)p
THFRICSBIN LTz, ABFSETCIE, 23 7 T A%, TPR & TPRS 0 L7-¥ETHF57 742 LT A
#E), TPRS OAZEIEHT AEFETTFSZ 7 A (LT B ), TPR XU TPRS & HITIGH LRV MEETY:
527 F A LT CED) O 3 BETHT T,

3.2.2 FE

S 3 A 4 A EWNAT 72 2 FAEE COBENEICED 57 A MW TR ER L CHET
D ENFEE ST, FREARSCE X B Hobt & L TR SRR = B ok 2508 < TR D M
S EROIPEOEHEROIRE RIS 7A@ L TITV, 3 AR L — RS 2 S
HETOMMNC 3 BHILLTO L 5 IZFATS, A BETHHIEESRE - SRS ARHCHE AR T D IG5 2 M & 72
DHHEESCKNZLOEE 2RI, BOHESCKATZL E L BTN T TESiET 5 &) TPR %75
FA U724 %, BREASTORE OVRELOWNRZ BN T H 0 e E e bHE 08X % L
720, HELLLICHOEIK 2 & TR EYD, TONEICHEDAIEEORL) IRY 288 170, HE
L7eNZEZ B DABEINTRELL 72D £ 9 TPRS b IFA L7234 TR A 72, BEEE, TPRIZIE A3 TPRS
DIETER UT-F2E AT, CHET, TPR, TPRS & bITIHAET, HESKAN-HOBIX &2 R7-0,
AT HH LAEN Z LITRVRETHEATS, 2 IR B DI AREER LB b s 720, 3
BEIRE MY « SR EROME L REE TR, 20 3 BEOEHHBERE RO « 9421772,

4. fEREEBER
1 PSR TIE A B I b, AREE BREDIECIX ) A= ZI3 R/ L Th 7223,
V=T, FA4T 47, BERIZBWT, iR/ C AR B#EZ LEl-7-, AREE CHEDLLEL
T, VA=UT, V=T 7, FAT 47, ERETIZEBWT, 2iEyNT A BN C B A KA
Sz, BREEE CHEOWIZTIE, VA=V ZIZBWTEERE/NT B RS CEZE LRl 7-, 1 EHIRB AR
BT, ABEE BEOHEICRWT, U—F 1 U TR, T4 T 4 v 7 ERERIZB O TS
KTARENBEEZE LAl 572, ABEE C RO TIE, £TEBICR W CRIRE/NT A B C B2 LD,
BREE CREDHIETIE, VA=V ZICBW TR/ N T B BED C B2 R~ 7=, 2 A<
1%, ABSEBRETY 2=, U—F 4 U 7B W TEIRE/NT A #8 B 2 LAl>7-, B #Ext C BT
XTAT 4 27, A RIZBO TR/ NT BB C B A LAY, A B CHETIT | AR B RE 5E
B, AEEICHBOTIER/INT A BN CHER Flal 577, 2 20 LI, A Comel, 3 #E3R =
By - HEtEGROIGE LA TRATR, FREREEMRICINT, AL B, KO'BHE CH
DOHBAZRBNTIE, PHREAR L THoIc bbb, AREE CREOHEICRWTIE, 21, i
2/NT ARED CBE% ISR & o7,
Pk, AWSEERNGUTOZ ENFZADHTHA 9,
OTPRS IZ L AFREIZV A= 7 « U—=F 4 7« FAT 4 7D 3 FHREERITDENH 5,
@TPR & TPRS #(fHT 2L, TPRS DAL DFHELI LT, VA=V « U—FT T 5
AT 4 7D 3HREBERICEN B B,
(QTPR & TPRS Z AT AHEIL, VA=V T « U—FT 47« TA4T 4 7D 3 HHREBRICENN 2
NRAEFFORIREMEDN B %

BEIER AR CHOERE I EIFERE L WD H0)

BT« $aARTF— (2011). AARNPEED A B —% o 7 HERUTK % TPR OARNEC B4 2 SR
#F7e TLET BEVHSSGHFIeEEsR] 13,93-111.
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EEEmR 1 FRICBT S X 3GETr =7 K

T g ORBRFFSZIB R SAA%)
F—U—F: ERLHEE, ZaiaE, EHEN, TUr MY —7 17, ICTFIH

1L iZCWIZ

KBWHEEZRE T, 7 r— Vb EDER S Z RIEX . @RAEOTGEa I 2=/ —T 3 Uig
Mo ExRL 70, iz 53657 ay =7 N 2 VP23 FE LV ERL, ZohT FREEEE
Z2%) BlE LC, 24 K% English Frontier High Schools #FFERs & Uiz, AFEETIEL, TO—KE LTI
HEYRIZEESE L7z, 1) Start with Simple Stories (SSS) FZ#t, 2) EMAIOERKAE B3 30k, 3) FMO L
FeL T Rz S U 4 BRERAMOYGEE T OfiE, ([2oW Tk, Zhid K1 1CH 5¥EAL
23 FFETGERBE S EHINY | 2R TITH) AE—F a7 A NOEEFED, SLICZBRICHIGET 575
AR D YFEINC O DN 2R T D b0 TH D, 1 AL, (RFEEN, 7uves b2
NHE DR 36454 Osaka English Forum 2012 TF D EFEEK AT 17,

HE | | BAAHE 23%

ALT EpREERE 13<

SESA DEGIEREE)

WERE SR

13124-Y3VEE (CE) 23w

$YU—EORELED

? CE 8% BiE9 oAt
KR - A A—STER
RELHIX

SELHERE

1 SSS A%
BHEEBINEL
OB IENE T AIRERT

DELGENLDIELDHS

| 2% RE—FAVTRE F4T4VTRE—F1Y
J L

(3R £Y5— BT EATAFAR |

[ #EEES<TR L TOEIC- TOFFL) [SLREAMEEND |
1. VR 23 AP Bt

2.8SS FIC LB &HHEE (kL CE, 28—~ D 10 %))
2D X 9 70 Z < fliiH 72 Graded Readers (Jeaf =5 25 FH BLPE A R ;
) R Leveled Readers (J2K L& 1778 I BEBERIHAAS) 7> 4D % @ G |
SSS FTHLFH & 7T, BEOLNLEEDA 7y M T, 3 2. %35%% (Foundations
j(%%@iiﬁﬁ@‘a—éjj%%éo ReadingLibrary)
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3. BRI VE BT Grammar (FRERERIE : 2I=2=4/—va VEGE CE)

Basic Grammar in Use [ &, 727U v PRFDIIGGEE O EMIT IS/ L7 3GEE T, 4 7 X b
.\ BSERA A=V THIRT 2EN KD, £o. FA T 1 THPE L REOR S, BE
BT Z 22 FHRHEO—2Th D, MIFEFHEZI AtL, X7 COHBEME AR 27292 & T
FEHEBORBMLE EEE B Lc, MR AAGEOMBICTE L 2T 508, KYHIIGEETHITT 5,
IR 25T, B2 OV E A B CE 2 £ TN TS 7T X R & 4 [MEfER LTz,

4. BEDITHRE T vy FHIC X 2MEEORE (FFED

HGEETO intake ZHGRCL, 4 BREEHA LR O FENRATEHEE 505 L 35720, SUERTHT
ZhERATRIFNC & 8, Bef& B B9 English Forum 7' L8 2T — 3 =1 L H Bilfiff] & % (backward design) T
B RtiEHE) A 0N practice & 5- % intake ~OFEAVEFET, 77 M7y MEINZORFTH L 2T LT,

F 7 2 RHIESA, 2006) TIIEZEH HAIEA~OFER 4 LI Liz(1F - 1, 2009), BARRICIE, # 1 k
VRN DG, F 0%, AIEEEAREZ BT 72D OREFEHE 218 C, 7u—F v — he Eosgkz il
& LTnH AU CRMR AR T,

KRS — NEFIH LIz Badihdh (K - [BATOMD KL, 27 TP read and look-up 72 &) %170,
A7 U — 7 TOWRRTFEHRELZFIH LIc R TR B OSRGOS 4 Lz, 1| AKD
English Forum ~&, BREASLO T ¥ — FA 7D, HEOAEERBRTATEFZMICET B R
X I TANTIRCREBELRAT, BEHETIX, F HP o FFE2BIF 5 KoL, RFEITL,
IC LVa—¥—%kitl,

5. fER

PRSP IGE 2 A A LT AR E 2T A
LTk L R EEI T B B T v r— R T
O L LT, 9 HAICRWT, X 5558 % B
TIEEREDM TN 2 & DHEE Sz,

F BRSO AREICET T
— FMEEIHHD Y b, THGEOR « B - fiV - IR
COBEBICHEAPHER SN,

ZHE G, T 13,026 FEEEiAA, FRIF RS HIT
A N TR EEN R S, 72, BIEEZS
FELY A X (H) 7 A T, HEAEE 1,000 FEOIMENE L < HEA, Y 1,417 55D, 1,639 FE~& 222
FEOFEREOWNINN MR SNz, ZFac L DB T A N CHFATFROTEED MR S,

1 FIZBAfE S 4172 Osaka English Forum 2012 Tld, 35551 OFFEAKIC, BOOEREZAE S 405
F L, @ViHiE S,

3.Forum TOD¥FH

BE IR

PR - HYREER (2009). [SGEEEERDT-DDOFE DT 7 = v 7 —BGEEETEHET 2 ) —FT 1 v 7
R B KIEREESS

EARFE— (2007). 2R 2 =F — 3 L DTZODEET) & AGUTKHIE TE D HGE1 4 BT D120 DR
HI7efeisE— 7 U v RFEEE)  [PFRR 18 4R SEL WFUBRR i sullsbRb s 5]
http://www.kufs.ac.jp/nishiko/SELHi/pdf/H18 ReferenceData.pdf
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2N & REAENE 2D HODIFERES &
H=CTHERIGEES L1
—ft= A & RFAEDEFHRRED H—

L T (M BUIEEBERE)
A B (FRRYE FEHERERD)
HHOHT (FRRE)
ek ik (BIEERRRT)

F—U—NF: SGRRES, ERGHA, KRFAE, A, 33— o EREm S

LIiXC®IZ

AWFTENL, MRFEONEREHE AT « 725 51 BIREIFEARICRBWCRE Lz TREEAENRSZ XD H
CLDPFERES] L AL CU B HGRERE ) & 13- KR FPEDEHNGREN b ORIBIIFETH S, AL, -
DANDE R DI THIRE SIVHIGERRT) & 1TD>, A HDITHRRET 5,

WEARIC S0 L 72 KA OGRS Cl, FEIGESRIR O b A CORGERES I OWME 2 % U T\ e,
F72 4 skill (reading, writing, listening, speaking) & & [FFREIZHA TIINE TH D LU TV D Z &3
L7, SBICskill BIC /D &, reading skill IZ DWW CIENEE A Z D240 TREFEAZZEHE L QU
TELNED | LEEL, ftho skill LV bZOXLEMEZERRL THD Z ERHBnE ol IRWT
speaking skill (ZOVTIE, FEROBENTHICTHOVWTNG EE U TWA K, SEFHORE TR TH
HEBLTQNDZ LD yhoTz, Writing skill (IZBILClE, 197 ClaTE %), TRFEAEZFEEL QUL
TEXHREE] OMGEBIZEINBEE LW -722 b, 4 skill OHFC, writing skill 23 2
FETHRWERE L TWAENZERL Y TR o7,

2. FE
2.1 FERS

ARSI, BIVEIE 4 RFPOIFMGEFHOFAET RIC—HFED 1674 &, HBNT5 4 ThoT,
ANEBERE OB, [HEEAHEHA LTS - A LR, B CHEER R LTS - [
FLANTHRA LTS R NTT D 8B TE S,

2.2 FiE

WEAEOMFSE & [FRROE R A L, s NICHRHAEZ FEM L, RFEAEDOEHGHAE & OLfs - o417
o7z, 'Ef#IE, CEFR (The Common European Framework of Reference for Languages: Learning, Teaching,
Assessment) & ZHIMERR ST, 4 skill DS ESEREENTH LT, FEHD [$TICTED), TR
ERFELTCDMUL, TEDHREE), MR, Bk, AEHIEL OB 09 b3 2HAICF =
v I WD TR T o7,

KFEDSNEIIE, BHERRAFIH L TREL, S AOSIEIITE I A BRI, 720X
ZESEI R A s UGl L7,
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3. fER

PR DFERICHONT, FICLUTF ORI DV TR - FREE L7z,

DRFAELABAD TRFEEZFFELTUSE, TEDLRE), M, Mk, AREcsro) S
HEINZOWTCRRARIZE D X 5 TH DD,

DS NOFERER D, FHESTRIEIRDEEN LT ED X 572 H 0,

N HIZ2)THAE AN Mg, #k, EEFIENLD) CRIBELZENDS B, 2 ANc/zoTh [T
W] LR U TOBRENTZRITH,

4)3) THEE AN ML, #k, AIREICENLD) 2 [TERW ERELEREND S B, KFEOREN
THIZOITFHRE,  LIHITOT B Z LR TX BRI NT/RITHY

FPTDICBLT, RPAEN TRFEZZFEL TOIUL, TEXEHNETE) EEZTWDBHEEDE, AN
M, BRER, ARSI D) EEZ TR ER L, P& L7247 8D H B, FHIZENENm
AL 10 BEINTHES A Y T CTHD L, [HEETEDNIZRT NDR— L= 0, TRINTED | 0[5
FEO=a—AEMERDFNTE D), BROTF U AEZSGFETHNT, HFHR—L, 1785, W4l
EERBRT HHNTE D] 70l 6 DORENMHIE L T I 6 TEY, 2D 6 -2DhES) % skill
BNZHL% &, 42T passive (listening, reading) skill Tdho7c, ZDT b, KFAE, s A& H1Z passive
skill DEFENEAFE L TND Z E3on b, Lo LEFZHER L TA D &, REAEDERIZH VT
listening skill &2 ¥ reading skill (DEEEE )00 <, #H23 AOERRIZ I TIXHIZ reading skill J2 ¥ listening
skill DEELENRRRCENZ &R BTl o7z,

F7z, active (speaking, writing) skill (ZBI L TR THD &, fx AL, KRPAEOTAE Tl b L EME
EREU TR EEE STV THGETH O FEEANTE %) X TV A T U THIUNIEGE
TCT&E5] 72D speaking DREN S [#3ro) GEHE LTHEZ, HAT 10 RESIPNIC 3 O speaking ET]
BTN, ZDO—J7C, R speaking skill DD [HEECTHEA TR Y BN TE L] E0v)
RESIDI %A [TE HRE | speaking GEJ] &5 % 10 AT H T T2, Writing skill [IZOW T, EDEEN G
FE N ERFAEDHHFIZIBNT 10 fLANIZ A TORNE N D FERIC /A 5T,

EBIT, HEAD o) LR TWDRENICHOW T ORERA, EEICHERT 5], MM
2], TRIAERT 2], TRUER LRV EWSERBEEOBLENDRIZE 24, HEAIRIZBIT 55
FEOMMEREC X o THEEM L TV 5 skill 85725 T2 & b4 o Tz, BB HME RSN L
—71F L, reading skill WEETH D EEZHMANZH Y, HEN TR HIZOH, speaking skill, = HIZ1%
listening skill 23%EE T 5 L& 2 AN LGOIz, ETtbm A Mgy, Bk, ARSI o) 2K
Z BRI, FEBRATE, Bk, IR SO BN W CTESLODDAIZE TlEb - TORn e, 4
BELRDFEDVETH D, TOMOFERITONTIEY HBFZEIEFC CREMNIHAT 5,

Reference

Council of Europe. (2001). Common European Framework of Reference for Languages: Learningteaching,

assessment. UK: Cambridge University Press.
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TTS 87 %&7&H L7z Classroom English DZEENEHFEE &
HENE EFE  BRAEDIERFFICET S KL

FliE EESE (BT KEEBeE)
Ot e ORBRRF AU S5
iR g (BIERE)

F—U—N: TTS, #=4GE, Faidd, BEFE, iR

1L JIC®IC
2013 FFED B HEAT SV D W PRER RS TG CGARF A, 2009, p.73) 12 ZEIT0GETITH 2 &
EHARET D] EWHIENIY ANLNTZ, &2 CrRfEE TS CIIAERENHEN Tl 5 58K
972 classroom English 2 B U, FHRAN IS 3 2 HAEE Bk A BN R E - T A B HLA,
LML classroom English (2B L C, REVEOSGREILH 573, ®BAEL RIS E LIS RslTiE s A
ERBHT= B0, F7z classroom English % &5t T AT OFENECTURRFF I H 23T e - T
AN

2. ik
21 BIE

ZMENE, ALT OFZET TN 2~3 [B1 &0 5 DOERK T d 2 IS & 2 AR 2009 44 A1
NFL, 2012 4E 3 FHICHEE LT 49 4 0E#AE (1) T b, 20 XD classroom English 225012, (1)
BENGHFE I N—T, QBENATFEH I N—T, D2O07 N—T10500F, NFNLHEEETD
3R AFRARI & U CRGEE T 72,

#1.
SIE DR
N=49 B 7 i
(1) #BENEGY V—T 9 11 20
() BENEEFH I N—T 14 15 29
22 BWY

(WHEENETETE 7 —71, FERICEHHEER AT Classroom English 2 FA 720 T, ZOLIER
FrELMURENEEZ DND, L LQEEINE EFE 7 —T LT 5 &, —IREDL HVGERH
DDTEA I INEW D BN EL D,

ZZTIN—T ) EQDIEFER N D, FEEOE NP ERAEOTIERFFR&ICED X 5 2 bE b
ST DD, ETAERD BRI T TTS TR 2 LGB E8BHEDO RO THERTH I &
BiE9 %,
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2.3 FiE

(WVBENEHTE VN —T DEFHRRIONT, D7 7 A TERBEMOIXLDENELHD%E
Bi<izls, T B a—HIZ A LIZHEER S AT ¥ #5767 % TTS(Text-To-Speech) il 2~ C
FAHI72 classroom English 20 SCOE F#HT CD & 7'V > MEBF 2 AFRk L CRBHEEICMHH L7,

1. TTS 1ER%H PC i

(DBEWNEFEEE 7V —1F, S 1 £ 1 28I, 18] 50 SOREEDRANC Activity & LT
classroom English % 5 3L X 4 [F], 20 3T X 1 RIOAFE S [BIZ571) THAU72, Classroom English D P #5413,
1 DO A 2 [EfR D TR D & O EEH L,

FLTQ#EESNAEFEHIN—T1L, 7V N OH%E O THESNCHBIZ A F7E S,

3. RERLEBR

Classroom English 20 SCIZ2WN T, O 1 DN 7R (2009 44 H), @Classroom English “75 .
% (2009 4F 6 ), Ot 3 AEOAZEERT (2011 4212 H) @3 OBz %54 L, Cloze Test (2 &
LRGEEAT T2 (3 2),

2.
Classroom English 20 SO TEfiFEE
N=49 n 2009 -4 H 2009 - 6 H 2011 4F 12 A
(1) BENEGEFE TN —T 20 54.00% 69.50% 63.00%
Q) #H=EHEEFH I N—T 29 56.55% 55.00% 52.07%

FERND, ()DT N—T DFLBRFFRENQ) 7 N—T L0 bEmWZ ERH LN E o7, T—7()
73 Classroom English OB FEFENEEH L7z #b41%, 7 CD &7V v M2TFTh 5D, £72 11 50 4308
2T Activity ORFITH 7 2RTE TH A NG, ERFHOFEIEEI Th o7,

LU RBESEREERT DL, ARMOL X o & LB EBIEE, HEEc b2 0%
BN DI TR WERH DN E e oTe, ZORERND, BREEBSHOKEIY, MEEEHEIC L > 0
EEBZDNDFEBMEIEY, B DOFEITHAAT Z & 73 Scaffolding (Bruner, 1985; van Lier, 1996)7%#1
RINDHMETHD LD T EDPTRIBRI NI,

BEI

Bruner, J. (1985). Childs talk: Learning to use language. New York: Norton & Company.

SCERRMFE (2009).  [rs5abe SR s 2i6H] Retrieved February 12,2012, from http:/Awww.mext.go.jp/
component/a_menu/education/micro_detail/ _icsFiles/afieldfile/2010/01/29/1282000_9.pdf

van Lier, L. (1996). Interaction in the language curriculum: awareness, autonomy, and authenticity. London; New

York: Longman.
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B EIZBU T iPod Touch 275 L 7= Blended Instruction

NP (REREE SMERER 2 —)
— K : iPod Touch, Blended Instruction, ARCS £ /L, Shadowing

1. IZCOIC
AWFFETIE, EBEERIZIB T A /UiER(iPod Touch, 2nd generation)Z{% ] L 7= Blended Instruction
BT 2HETH D, BET VA 2OV T Keller ® ARCS (Attention, Relevance, Confidence,
Sansfacuon){—T/V% HLEREE L, iPod Touch %1 H L7= Shadowing {EEhds L OVINT A MFEhAS, 8
FHOBESTFIZED X5 7 BE T L T D0 ATz, AFEO AT MEEAK 1 IRT,

Activity Learning style Equipment Points of the activity
Lecture .on Whole Class Projector Explain r.mw to lspeak with etm.phasis on stress,
Shadowing rhythm, intonation, pronunciation, and fluency.
? Silent Reading |Whole Class |Projector |Let learners concentrate on recognizing how to speak.
—__—
£) Shadowing (i) IWhoIe Class Projector First try. Recognize what |§ difficult for tht.emselvesA
s B / Tell learners not to feel anxiety about reading orally.
—___—
Results
L = | @ Shadowing (il) Individual iPod Touch Encoulrage Ie.arners to cholose the best mode or stage
W\Iﬂkﬂ:‘ - “ for their practice. 10-15 minutes.
i ing Listen to others' king. Encourage learners t
k\ - Oral Reading (peer Pair or Group _|iPod Touch !s en to others' speakil g' coul a.ge learners to
Mm, Point assessment) give comments on others' oral reading.
wi-fi - ﬂ —___—

H
I

Summary of shadowing activity. Encourage them to

Oral Rradin:
J 9 Whole Class Projector be confident. Make statements acknowledging the

((elivers) effort and achievement of the activity.
1. VAT LK 2. Shadowing /EB)DOHEE
2. Flig
2.1 BE

ABIENL, 2011 FLEDOHTAR RO THEEEFIVAAAD 4 4 (R 1Y) 76 B AR5 Lz
%ﬁ?ﬁﬂi% B8 L7 0 SGfR o6 1), BERON [F U< TEREHMPRAED 2 4 34 44 %%t
G Z L= listening, speaking 5#{l.% B AIZ U7c SGEZBLOFEMIIT 2) THhit L 7=,

22 FlE
2.2.1 #F%E1
RCHET 2l — @0 To72% T X 2 O X 25 HEZ S-S50 T iPod Touch ZiE5MH L7z
blended instruction % 6 JHEEIZEN L7z, ZF1Z-OUTiL 300 FEFEEORCE 5 SHE Lz CFARESL 289.8
(SD: 18.9), ¥4 Flesch-Kincaid Grade Level 8.8 (SD: 1.7)), & L C. ()i EA BT HR0E, (i)yFEE
ROEAL, (iii)ARCS T M FHliZ IR D 72012, I OO T ERTERICERICEET2 60 [
DT A %, (i) T Fujishiro and Miyaji (2009) T L 7= 58 Sk 02 I+ % 18 TR IZR
DRI & 2 (SR - %) % (1ii) |2V Tl Instructional Materials Motivational Survey (IMMS)
(Keller, 2000; Huang and Yoo, 2010)IZ55-5 /= 31 T H OERNUC L A FEZE1T o7,
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222 WF%E2

B 3 IROE ) m— ) A= SR & LTV, AR AERLO%, M2 ok
9 73 shadowing TEEN 21T > 7=, HATHFICEHOT A b %{T->7=, Fujishiro and Miyaji (2009) TV TU
HEFOFMIEANEE BB, FReOBUCEIT 25HE 2 H AN & RREORGESRIIC L > TfTo 72,

#% 1. Oral Reading Assessment Criteria

<Word Level> Pronunciation, Stress, Intonation, Attitude, Volume

<Sentence Level> Pronunciation, Stress, Sentence Stress, Intonation, Fluency, Liaison, Sense Reading, Attitude, Volume
<Holistic Evaluation> Total Impression

3. RER

() HERREL T B2 OIC tRTEZAT o T2 fE R, WlEE ORICHE RN RKD b,

2. WL O

Experimental (N=68) Control (N=31) t-Test

mean SD mean SD Value of ¢t _ Significance
Pre-test 27.6 10.7 27.6 8.7 -0.3
Post-test 453 10.6 39.9 9.8 2.4 *

Two-tailed test, ***:p<.001, **: p<.01, *: p<.05

()18 THEIZ DWW T t MEZEIT o T2, 9 THEIZ DWW T & ik & OENCARERZEZNRBD bz, &
BIZZ D 9HBIZHDWTKIF ST 2T o 7258, 3 DORF 2 &47e (Factor 1 “Attitude toward iPod
Touch”, Factor 2 “Learning Strategy”, Factor 3 “Attitude toward active communication”) ,

(ii)31 EHIZOW T tREZRIT o ARy 9 THHICOWTHERENRD Bz, 20 9HEHIZHOWTH
TN EAT > TGS, 3 A3l &7z (Factor 1 “The usefulness of iPod Touch”, Factor 2 “Difficulty”,
Factor 3 “Intriguing passages™) , Z L5 DRT1EZEIZ4 ARCS 7 /L0 S(satisfaction), C(confidence)Z #i
T BT Lo TND Z EN ot

(V) ZENZNOFHAE IO THIRIEEIT T2, S DITAEZEDRD BT H DI HOWTHE &7 -7
FESL 3 KM &A= (Factor 1 “Natural flow of utterance”, Factors 2 “Volume”, Factor 3 “Intonation”) ,
EfES &V L0 L BIEEZR TRIGRREFEN TEX L LR o728 0 ZENRFXEH ThH A,

4. FE®

AFEIT. F A UAEBRATEH] L7- blended learning EF /L2 FEE L= 9 2T, EiOZb, BT,
B L THRERH -T2 2 E MDD BTz, EDOFRIEBNT b TN COREDF A CALL #=E
TEMETAOITHE L E D & b5, THEEEICRBIT AABRIIEERERS VA L0 L b
%, Shadowing LIS DTEENZ3IT % E /A VOFFIFA R ORI DWW TEER E B2 DR LD,

BEIHR

Keller, M. J. (2010). Motivational Design for Learning and Performance: the ARCS Model Approach. Springer, New
York.

Fujishiro, N. and Miyaji, L. (2009) “Effectiveness of blended instruction in class on the skills of oral reading and
speaking in English”, Educational technology research 32, pp.79-90.

Ono, Y. and Ishihara, M. (2012) “Integrating Mobile-based Individual Activities into the Japanese EFL Classroom”,

Int. J. Mobile Learning and Organisation. (in press).
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B BN UTe2 Y S NEESEBER Y RE v 2 RO
M ERRFaE

BH —# (RRRE)
F—U—F: By FFrR7 17, WBT

1. EEOER

FEFRAL 2008 - HHAEE TAY DT VOYGEFE AR > R v X FOB ERE I b —F, &
LD ZE CORBI-PEREZERRAA O B P HERERF & L TEM L T& 72, Ay R+ 2 b (Hiroshima
University’s English Podcast) |5 7 DA L 5 &K%, iTunes L&Y =74 R &E U CEAE L T 5,
BB TUI XY 3 R0 A U2 O SRR B CORERAAE L C, MP3 IBRDEFR 7 7 A /v
EHIERD T ) o N BB E DRI B 2 T E 72, Ly L 20U, CALL =S LOVLMS &4k
A U BEEICRB O TR USRI E O SIS 27 b o 1o, EERAN OFE % LMS T > T
LT EoTUE, XY 2 PSAORERTFEAFIAT 2 EEZS AL LI W B TH D,

Z 2T, B ONHIMEZARRE LSO LMS L COFE AT 5720, EFR Y R v A MOCFR0MH]
73 EOFRER AN L7 Bhim AR L, REIGHEEICI W TR Uiz, A%RIY, oI
Thod,

2. EREOBE
21 MBI TR

AREEY, TEMGOENIKEO 1V HFAEZNRE LIIGE) —F «  THLOFERB 2 7 72 (B
R 2 A TR LOEE ) bz, £H#1% TOEIC XROMBEE L, KBS
Tl ) A M-S HEEETH D, 31T CALL EAHH LTV D720, %5243 LMS < WBT
R LTI DRREEAL TV,

22 FHFOUENH

#hr & LC, Hiroshima University's English Podcast [X°S LW \EEREG] OIT H AT EO— Y — K
N, BFEERS O (2~ 3R ZPHE L= b OZFH L=, Windows Live h—bE— A —J—%
FIHL, TOEFIZ, 258 ey 7B L 2B O iR A M L CA— e —ICEE M Lz, #
X [T F 2T VA=K [Ra—2A— ] O 2k L 72> THY, 75 2TV A — ROSEER
NTCWDE, SFEORA > N/ DEME 3DOIFEAARHETIR L, FlAn—A— FOEFHEOM
Wi, A7 V7 heT o 0T —va rOfEER R L,

Bl OB E Y — 2L YouTube ZFHT 5 Z LT, Y2 PSOT T v b 74— THEEATHEC
L7z, SHICZOEMERFBETHRATES LD, T4 77— a VHENREIV A7 A [KED v A7
L) \ZENE 2 HRDIAA T WBT b L, B2 IMS &V v 7 S87= (" 1),
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It's about a boy who
has a social studiest,
assignment.
(1)
<< Pause >>

1. YouTube & KED > A7 L% L7z WBT Zibf

23 FEEOFIE

FREETIT 6 W, LRiB A RIERs & LTI Uiz, WBT 227 4 75— 3 3B s LGE
L, FEORET, SEEONAICRET 5 TOEIC THROBERMBEICA SE 5 & L bIg, SioNAZ
FECE ST, AEBOK TS, #MOBEHER EICo W ToT v r— MNEEE T 72,

3. R

7l — MEORE, Ky REr A b~OBEOMI, WBT 2FIH L1=7 ¢ 77— 2 AT
A7V A 2 & T, RSO —E DA S T,
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CALL ZEE2R1T 5 81T O SEFERIIF 5

e B (T VEBERTF)
ek 57 CBFMZFHRT)

F—U—NF: CALL, FHANTTU—, FEIRME BRSEFEY 7 b, e 7—=7

1L XTI

AL, 22 a—% 2RI LIZAMNERESE (CALLIC B W, FEENED L H I8 AR L,
FETHONEHSINCTHZ EH AN ET 5, CALL IC L 258 H 50T e T—=0 2713, st —
FIEL LT, FHBEDORL A NN—RTIG Uz, GO 2@ Pl 88 h L 050V 7]
HE & RN FEERET AL T 2 b O TH Y, AR FE LRESND LB OND Z LM
2\, LovL, A CRIRMRSE 21T 5 7201213, CALL TOFEFHIBIOFEHA N T To—% 9
EFLHANWDZERRAIRTHY, ZIUXFEENBREFIZOT L L0 ) L0, JIIc L > TEES
BHUENRH D Z & bR SN T D (e.g. Hubbard, 2004) , 52545 D1 T8 2152 L 7= Chapelle 13, CALL
FEEN, BT LHHEMR Y 7 FOFWEENER L QWK I25=8 35 2 Lidnw &R L,
CALL IZBD2HEOMEE N S o L HE OITE A BIEST 2 0NN B 5H Lik~7z (eg Chapelle &
Mizuno, 1989), Z D, MEFMIIBUNTIEL CALL 1Z351) 5 52388 OIFTRI A Flik L 7=BIE08 < o
BENTEELO, BIED L ZAAARTIHIZE AL ERYET- 5720,

Z 2 CAMIETIE, CALL #2361, KPAEDPIEROSEEYE Y 7 MU = 7 2 AW CRE T 2 K0 4& A
7 U=y A NCHE LT, FEITEIRBIERTH 2 LIc kD, E0 k) il RkiEE L O H
WCWEDEALMMIZL, TR FEA R T T O ED LD Ao T DA 0EE LT,

2. BFEHE
21 BE L FE

BINENIRPUF ORLST RS TS RERL, 2454, 53 N Tdh o 77, 201 HEFE R AT /- CALLEZ 0D 72
NCTHWONAET VY« o /< A OmleESE >~ 7 b [Longman English Interactive (LEI)] T
B 2R ESINFO THED ET, HyperCam] Z JHWNCERE LTz, ZD%, fHli~ 7 A VAR L
NHT—H ANBLOEHEITo72, 51, FEFEOITHEIR VKDDL, BHIN—T A H
— % St LTz,

22 ERZWF L AEEA

LEL (XY A= 7, AE—% 7, 30K F&8&, V—T 427, 747 4 VT OKHBIZOWTEFR
T A I LT A TGE B8 CTh 5, K=y bOIZ LOIZIEEE BIERE L, TTO
HEZKRZD &, 87 A AL THREATI CX 2 L0127 ¥ A v EnTnb, £77, F8HF 2T,

[Culture Note (U A= ' NEEEDT=H DR « SULfFE), ) A= TEMOAT VT "2 DHAR
RERR, B, LW o Jobka At TRISRE MR IL S T D, AR T, BEERINED O BRI TY 2=
VT ISR O® T v a ATONT, ENEIOMBEEZTICES LR, MEERTE OISR, 8
KIBFSHEORIFSE, B X ORIAREM 2 IE Uiz, £72F8~OBY flAIAZ 0T b, IPIOREDS
ZHRPDEOBLVELE Lizh, —EEZXE2T_Cr V7T Lk, BEMECERD ALY, A=
U7 OBRTRRE D%, EFEE AL T MBEICED $ATZE W) bk T o7,
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3. fER

AMFZETIE, FEEDCALLERS OFERIEIC W TIL, BBLFE5 2 bNIEFICHE->TZR LT
T<ERF MRS, U A=0 7 L SOEOMEE AT, MERIGGRE L RSNEHEL, HEREN
FTIEZRFT> T D, SUEIZONW T, IRERENIERICT &0 45 & CENRE 2R A DRI R
iz, ZHERKOBENZ -0, LTS L2 ETOMEEIII 2 5008 ) T > iz<n
B, VA=V MREOEA LS 4 B & 7203 DB HRE EDSGTIERAT 5 740 O B
TWe, F72, BHER LA Z Ea—0061, ZREGRRAORA AR L2135 b, STEORIIE
BTFE Y OBPURIN DS T o F MSRSE VD K01, B TN DAL, BhEZ 725 O % A,
2 EWHITEIDI SN D 2 & b S,

SHECDWTE, MEMBEORNC B 7 A O SHEMHNRE S TR Y, FEEILINTEEEIT-
TIHIEICI Y AT FINEE 7> TWD D3, < OOFEFITHIT 4@ LT, 3 <ICHE S
WZELYD 503 2%, BB TR LTc e b, RIS IR D FEE ORI 72 <, SUEMER ORI
Z LW, AR, 8 RO s 53 iR A R 3 2 8 B MR, D L~z b 53703
LA RN E RSN,

W OO FS @V EBIBIR b A bz, SOERBO® 7 o a VIR Z B0 L8, S0k
HE OIEMERAE, £72, [Culture Note] &9 U A= FEMROT- D D& Hid e DIZ I 2 2550
L7278, SGEREOBARBITC b, K0 RHHZ L0 LT D, FRIEGED JV TR OFKEH» b1,
SCEREE 24T 9 B SOER I 2 3tte 2 LICHERI 200, SUERMBECREO R S - 1285418, Stk v
2 IR S TR A TEA CODERT23 D idbiiz, 29 LIERERIE, ZivE THREDRRERD B K
TV EBDND R TH LD, AT 7= EROLOSKEIZ LV AR STz,

AZFRENA N T T VT TE W2 L3 <, ZOREPCBEIIIERF IR TH 553, HOD
FEEEAREL, MEWVNCRR X, ZNENA L GIETH W) ACLE=42 U 7O il &
VW) HEHENC R B & FETENS, ABFIETIE, STEDI & o 7258 SR RE ORI s =0, F]
AoGm [EEOICEB W) Offilid bA 27 E S 25, SRIOFEENHIE, HEEE
EARTTZDITAR A R Ig A ZFBINA T 7 P—OFIIE, FEEOFAEDOFEITENC 5 bzt oo,
TR I TN E AL E IR otz JATIIEAVRT L 9IL, A ZFBHA 77 U—DFIHIC
351, AR RIERNEEZBND, — /T, FEEIZE > THEOLTWEEERIZE D L 572 b 0
ThHHREDE, V7 MU= T ORFHOENIE S EZDMERHDHTEA D,

BE IR

Chapelle, C., and S. Mizuno. (1989). Student’s Strategies with Learner-Controlled CALL. CALICO Journal, 7,
25-47.

Hubbard, P. (2004). Learner Training for Effective Use of CALL. in S. Fotos & C. Browne, (eds.), New Perspectives
on CALL for Second Language Classrooms.

Hwu, FE. (2003). Learners' behaviors in computer-based input activities elicited through tracking technologies,
Computer Assisted Language Learning, 16(1), 5-29.

Liou, H.C. (1997). Research of On-Line Help as Learer Strategies for Multimedia CALL Evaluation. CALICO
Journal, 14, 81-96.

Oxford, R. L. (1990). Language Learning Strategies: What Every Teacher Should Know. Rowley, MA: Newbury

House.
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R U X htEE
ihana & AARNKRRFEEE OMER & @A

T T (AEfREY—S v A ) _X— g VR L Z—)
WA GROE T23Em A B 2%

¥—U— K JEFEDO Y AL, rhythmic alternation, 5% D 5 75 1Y 2 H

1. iZC®IC

HIEDOU X LOHENDL, HFEO U X LOEMGIX, BARARGEFEEIZE > THBED 1 2&
ZExbNTEl, UL, WENEEFEO Y AL L HRAFGEFEE DY AL0, EEO R
@%é%f‘i%% ED X DITER > T DD ZFEMITHRET L2 RITEETH 5, AR T

RKIZBIT DBRBOFFRFEIL L O IR L ANZ ATHERZY T, KEER unuﬁ%kﬁﬁ}\ﬂ%
ED%E%UD@U‘%*ﬁEﬂLLf:O
2. EBROFIE

20 NDKGEREEEFEE & 42 ND B ARARFETHROIEGEFEE)PNLL T 2 L2 WHE LT,
T AR Pam had a chance to chat and nap.
TARXL2 I saw five bright highlights in the sky tonight.

INHOT A ML, BEBEAFOEFNHEOZELERL, MBOFMICLLIR S, M,
WS, BEOBLERMNT L0, A—F7idfiliomEE2 T 502G HICT R
SNTWD, 7A ML CTRETEERESEEANT/U LI 2T E, TA L2 TE EHEE
Diai/ 2 =7y MREEE L, BEORS &, S + FO « F1 ORKXEZRE L,

FELDOFGE TIE ISR GEOFERBIIRFF SN 228, WEEFEOMBIITHLIh b0 T, 7
A R 1TIE, B OB 5N EE (Pam, had, chance, chat, nap) & 58240 72 WHERERE (a, to, and)
DIEERBICHREV KT EZEZ2 N5, 7 A ML 2L —HONEED D725 five bright highlights
% & T T, the Principle of Rhythmic Alternation (Selkirk, 1984) 1235 (1)a @ stress clash %
EIEET 5720, U X LHANT LY bright DIRED five ICBTIT 5 B2 b b, AR T
five IZ7 4+ —HARENIL, (Db DX IR XAMIEL 2D EE L, KiFFEE B L OH AN
HEEFE BT OHEE T, Z @ rhythmic alternation 23 F F AR SN D0 E 5 I ERarT 5,

(1a. (1)b. X
X X X X X
X X X — X X X X
X X X X X X X
five  bright high- -lights five  bright high- -lights
3. REEBE

1,237 AML1IOREFEOEL LYy FOE(CCHEEREL L TEI b= TER)
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200 ERDLELOEDN, KiEEE
é%_ﬁ . g ;— (AS)ITREE E% 100 msec LL -2
deo E—3 7\ / {eSET, Il A CHAINARSE
o I NN A WAV A V- T
5100 N/ N/ \/ A LT, AARAREEEH
g P S i N (JS)’C“ TRBIC KIS LR RO
40 . o BLERLAT, fibo THOE
” Pam | had | ] I I | chat | and | nap | SEEBHSEY XLERILTH
- Semozl % (4 2), & DI I OB L
o LFBE N H B DT (Lindblom,
TN Coag 1963) . KEEFEITMIEED L O
T NI AL A =B had OBEEFHLLY 2 UL
e SOLAEE RN TG LRSS,
g N N/ TR 7 AN K2 T, B3RS
é “: \\i{/ - \\\J_ T, KEBHFEAENTOEHS RS
" I f_(iﬁ%%ﬁkbfmﬁm&%w
" Pam had a chance o chat and nap “C five bright highlights % 1(b) Tl
H2. $AMKIOEsF (£31=2) 0Bk ELTZ U X LGS\ W THREL

LTWDDIZR LT, K4lZRT

HARNFATIE, BETIET I I REUEZRLTNAHOD five & bright OZEIFT/NE <

highlights C I%

g 22 —H8— AS-intensity 23 —@— IS-intensity S LRI NS
glsék-&y$mm 15 | o DIRE L T
g \ .\i W5,
o5 —m— T 05
T W\,h“rﬁ . - N\ Plkoz ek
© 1 \ I e =
705 ‘\\?//é\ 05 o N A vk
\

2.5 \\ ~~~~~ .W}%// SEH OISR
3 S \\f e RN FETHL U XA
£2s x? 25 ‘%—- HECEOR S
o
§-3.5 1 35 THEBL S HH
E AL TH Y |
2—4.5 -4.5 Vo FT s

five  bright high-  lights five bright high- lights N HATEDT

B3 KEBFEEOFSLHS 4. BAAFBEOTSLHS oo
" BATEERD,

¥ 7= stress clash

THRWTIE, KEEFEE N EOME & & S % U T rhythmic alternation 2 FEBL 3 2\ %2~ LT
. THELRY RN Z BRI oI,

SR
e

b\é@mﬁbf\ H A 5 FHTIX
BEHR

Selkirk, E. (1984). Phonology and Syntax.

USA. MIT.
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Beat T D H HHGE Y A LBHRN & D558 X LERS L EEL

i FHr Ul RE)
HH FUN OUNTHERZERF )

F—U— N SGEY AL, N, AEEE 0 3, beat, FEANR

1. IZC®IC

YR ) R L TR & A HIWT (Cambel etal., 1991) L, FOEAK, FREAMH DK X (Interstress interval,
ISHDFE AT D (Wearden, 1993), FH HIE, HANFEED 5 HEORGE Y R LFERED B I
AR, BIEEHLO 0 SR A LT D WA e En FL A 4572 (Nakano et al., 2007),

2. BHFEER

AWFZETlE beat D& HFGE U A LS (Rhythm Instruction Material, RIM) Z1Epk L, LLAF DY H—F -
J AT a2 VRQUZODWTHANTZ, A, RIM DY ALER2 52 8% 538 &L, RIMSFE%ICH
DRILTHPEATT ALEH I THAETE L 6% [B15) EESRLE,
RQL:RIM (2 X W #GFEY X h% TE] Lizhy, EOKE, beat DZMFILH DD,
RQ2: RIM IZ LV #G5EY A h% TFERG) Lizhy, Z DI beat DERITH 57,
RQ3: RIM 238 LFABAD & 2 Bl %85 5 D),

3. &
3.1 B

23 %D 24 B E COREF AR E B9 4 OBNED O B 4 4% Beat Bf, 544 % No-beat HEE L7=,
TOEIC D 3-¥4)5034 407.543.5 5, 396.068.1 sm(CAME AR HERAZE) C, WM CHEZEIT o7,

32 URXAEH (RIM) L7 R N&EEE (Test Material, TM)

EH (2004) MMERL LT beat 738D RIM @ Lesson 4 735 7 £ THIFIBRITMHH L Beat BEE L7z, —77,
No-beat FEIZ 13 beat 23EV 3—27 = >0 RIM ZAER L72, RIM [ZEL T D P1-4 D 45D Y XL/ — 2 %
i, :P1@ O @),P2(@0 00 @.P3(®@0 OO0 @.P4@ OO OO @),

RIM DY XL RE — 2 %G LT E T2, IST R OFFAEEIEN 1~4 L2251 Raox
—r (P1~P4) ZEHTHEU(TM, 4 3 x3 > MZEEML, pre-, posttest FFIZT 2 & MTFEATL,

3.3 RIM FE ER

Beat, No-beat FEDZEE L 7 431D RIM OIEEFE % 5 BT 72, pre-, post-test T OFEEF OFGEE
kS L, EBREORKEEE— 2% 1S & Lz, TM OXXOHR) & figth O RS I KEE e —7
MEZT &L, Z—F v bDY RLRZ—2D IS & OEE (ISUT) ZATEREE & LTz, AT, RIM
PATREOFE B OFHMEPRIOIFE L LT PR ZEHL, AEBRTILY XL/3%—2 P3, P42 T
PR %3RKD7T= « PR=(FEAE DN EREZH/E L7z P3, P4 %) (RIM H D P3, P4 D4R

4. EREEBE
4.1 RIM DYR b3 — % F LTk beat D FIXH 5> (RQ1)
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Beat £ PR IZ 1 A BIHEN-7223, 5 BEOZBIWIIKE o7, —J7, No-beat FEiL 1 H B L@
7273, 5 ARIOZLIT Beat B~ 7eh -T2, Beat #£Cld No-beat #EIZ T 5 BECAEICHML
72 (F(4,35)=28.7,p<.0001), ZAL5DFEFA S RIM FE 1, Beat B ClE Y X AFARINCE LA H D
BT EDVREEEN, beat 2SFAEZHIH LD THIH ORGREIME -T2 £ B 2 BLD,

4.2 RIM [ZRVZEEY R 2% [B15 Lich>- E D beat DENFITH D> (RQ2)

Beat £ Tl pre-test |2 EE post-test TIIA =N ISIT 738 L= (£(1,88)=10.2, p<.005), —J7, No-beat
FE Tl pre-, post-test [l CHEZEI T2 o 72, LLEDHERD D, beat D5 RIM TixU XLAz2HEL, —
77, beat DMEWERATITFEE LY X AEFAE LTV, BRI R 072 2 EAVRB ST,

4.3 RIM 258 LHEDOH D615 52> (RQ3)

0, o, B/ XU—EL PR DMBEMBREFH~ZE Z 5 Beat B Fz, F3, F4123115 0 /U —{i
& PRICIEDHREH Y, T3 O 6 BV —ERIZAOMBINR & > 72, —J7, No-beat FE TIIAE/2AHE
Fenro e, U A LE RS DR O RITHAT OGP LR B 5 LT 5 H &5 (Thaut, 2006) & [FIERLS,
KRBT H RIM D beat |2 & V) BIEERS 0 3T —fl2S LF- U CHEE A2 E £ W IS A ST 5 BEEOTREEE
TN IEZ S AT S & LD, PR & T3 @ 0 13T —(ERIDOBDMBNZ SN TIE, 2k
TR OF=4 ) Il TN LB X BN TEY  (&H - BH, 2006), FEAPE, F8E
I3 beat &1 5 H AR L AT D EBUEZ T =2 — LN S U A LA LR, 3BT ) X4
AR LIcOTHRF « EELEA~OE =X = L, 0 3T —EANE L7c ot Ltz

44 V ALORIIZ X 2FHELEDE \OFRENE
2HED ISUTIE P2 DU R L THE DL L, PR O E LIS 5875 18 (P1) 75 2 f# (P2)
T To R0 L 0 R e o TE Y, P2 OFFHREE (T & 5l S F O BN R e - TV D Al
HERLTCND, RFBROIGED V) X L34 — 2 P2 AT 250~330ms OFEFLIFHY L, (% (2008)
DR EERIRO B 72 2555 D 300ms (UTIZA S35 DT, P1 D U A LTI analytic 212 T
A, P2 LLED 10 B X AOFATIIE RIS holistic IZ/EH L TY RAAEZBRANHT T 5T v
VR U TNEEEFT S COZO TR N E W ) TTREMENE 2 B D,

AR, BHFE (18320095) DO a= T TiThiviz, T ZIZEGLET,

BE IR

Cambell, R,. Rosen, S., Solis-Macias, V. & White, T. (1991) Stress in silent reading: Effects of concurrent articulation on
the detection of syllabic stress patterns in written words in English speakers. Language and Cognitive Processes, 0,
29-47.

Nakano, H., Yoshida, N. and Natsume, K. (2007) Analysis of EEG pattern measured at eight electrodes on L2 English
rhythm acquisition. Language Education & Technology, 44, 155-167.

Thaut, M, H. 2006) =AFEPIH GR) TV RL, &2, W R PITESSREORY PHURIL & RIS H] 3
a¢ s SeRIEE

Wearden, J.H. (1993) Decisions and memories in human timing. Psychologia Belgica, 3, 54-73.

s (BfE) (2008)  [Z LE&@Banad L Al ot : =445,

LR < EHFEE (2006) RS RRALEE LANEREE [HERMHRERIE] 24, 743-745.
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ORFK 8 H 9 H (10:55-11:25) /331 #=

AARNEEHD Y Z=2 7 & AE—% 2 7B DD Y Kb
B R (EREERT)
F—U—F: FEOY AL, URLAY—, T EHIOMS, syllable-timed rhythm

1. IZT®IT

A o= —a rOFEE UTHREAIEE ST ROFEED U R LOERN R 72036 HARAND
YEEEY A LOERF T 0 AT D, Adams (1979)1F, SEEAIMEREE L TRSFEE 304 DY X
LIS HAFIEEATV, Tarui (2005)%, HARANSGEFEE Z TN LEGE) A L0FHE 71
T AZFAE LTz, IEEOFEFICE L CIE, Chela-Flores (1998), #RED U X AZHE 2B L CiE, Kubozono
(1993), Kondo (1995), Minematsu et al. (2000) 23H 4 T 5, HAGEDOIGE~OSETIHICE L TIE, Lado
(1975). U R LOFEEAIFIR T, Prator (1972) BB/ 5,

2. HFFEEHY

WEEDFINENDH D HARATGESEZICE LT, a)) A= 7Tl 58D X LBEAOTH S =
HBEE D Z EREE LU, b)AE—F 7 TlE, FREOFE NN T DI oI T B AGE 72558 D
Y X ANFEEASEDOIRTI DI 5 U A LT B 0D 2 maTE LT,

3. BrEHE
3.1 &

KFED 1 » 2HEENREGEDO ) A=V T T A N2 T4510, TR T T, B, i, P eZ
EN2 04 G6 04) MIERICBINULI, B, ThL, TRD 7 NV—T%ZEiLA,B,C &7 5,

3.2 SEEME

KN &=k 1 SEEFGERE (V A=0742250) 2) A= 7FT A MWL, 7
A MER @EEHE) #FE LT 2 TOMEDTMNE GI~GT7 & LT 39 OF L% O Dictation(D)(Z il
U7, W BT A RE LTY A= 7T R MOTo D DHGEDE i3 & ST HE& B L7ZH-E(W)
ZEERNTS S o7z, %12, Read aloud FHD 1 5 OPFERBR AL L TH BV, U X LSF—(R)
BT L,

1. happy 6. didn’tbu 11. Boys got books.

2. behind 7. aglass of water 12. come into the room.

3. communication 8. tryto do it now 13. I wanted to know.

4. important 9. on the desk 14. A friend in need is a friend indeed.

5. information 10. get dark 15. It’s a long time since he left home for the city.
33 S niE

FRERICEF O, B LUV Y — (@e®) 25T % PC V7 MPC@LL) A Lz,

4. fER L HET

25M%E25MELTHALZY A= 7T A ML)DFER. A, B, C 4570 —7" (A: 20 4, B: 20 4, C: 20
&) OWEEIE, 219, 181, 140 ThHotz, HOMNT « ZEHEOMEER, &7 V—TMICHEEND
o= (LMEO T N—TTOWEIL, T « ZEEZ01%/KEENZ X D), SGEOE D 4 e E
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TELIZBBEOT A MERWIZOWTIE, A, B, C DAL, 233, 221, 207 THYH, A L CLU+
\CH BT 2> 72, GI~GT ® 3 9 DL D Dictation DFEF(D). A, B, C DL, 187 264, 36.8
THO, AL BOMIIIAEZEITRS, AL C BLCOMIAEENDH-TZ, 1 5DIGERBDY
ALDFMIE, U RALRE—TTo7, Trytodoitnow DU A AL, O0@@)1EE L), @ee
00D [ O |TEE LI AITid, 5 3 H L BB DOIRENmANDOTENTIN~A T A1, FF2 D~ AT A
ERHI L7z, VR ARE =2 B N —T T TG LT fER, EOIN—T TN b HEEN R T,

5 bhpolzZ &

KL » 2HEEIG L UToiiE - FROFER, SUFTEMIGETR U X D ICHiE X 55, Tl
MY EFEEMY  (dictation) TlE, b7 - AL - FALOFEIFIZ N—T RN GER RSN, £72, F5E
ZEGIIEO U A LERNZIE, HFEVBEERETIAONR o7, O X RFERITIT, AARANTGESS
FHOFFED U R AWPEHHCEE L TR Y, JEEED 2 & 03 L OITHRE Y X AOEEOF /N E
<, FETHEECH HATENR Y XL THFEEFGE L TS Z LB BT, HAASGESEE D YGE
ZREE, FETIRC, BAGERFA OSFEY AL (syllable-timed rhythm) OT#EZ T 5 DIFHEKRARZ & T
HY. TOXHBRTVOELENE, FEEOFISNH LTI OoNTUE T 2RSS 2 & HEIES
7=

AL, TR 2 OFFEEDNG 2 A FEORFAFICEABE EEIHC) NEE = 20520492 (HAAN
BGED ) X LFERGHT &V X LFEHBBRTE) OUFEO—HE 72T D Thbd, Fiz, AWFFEO—FHIC
JACET BIPED U A= JIHE DM R A BB S TN 722 2 SICEGE - LETS

BEIHR

Adams, Corinne (1979). English Speech Rhythm and the Foreign Learner. The Hague: Mouton.

Chela-Flores, Bertha (1998). Teaching English Rhythm: From Theory to Practice. Caracas: Fondo Editorial
Tropykos.

Kondo, Y. (1995). Production of Schwa by Japanese Speakers of English: a Crosslinguistic Study of Coarticulatory
Strategies, Unpublished PhD thesis, University of Edinburrgh.

Kubozono, Haruo (1993). The Organization of Japanese Prosody, Tokyo: Kuroshio Publishers.

Lado. R. etal. (1975). English Pronunciation. Ann Arbor: The University of Michigan Press.

Minematsu, N., Kobashikawa, S., Hirose. K. and Erickson. D. (2000). Acoustic Modeling of Sentence Stress Using
Differential Features between Syllables for English Rhythm Learning System Development. Proc. ICSLP,
Denver, Vol.2, 745-748

Prator, Jr., C.H. (1972). Manual of American English Pronunciation (rev. ED. B.W. Robinet). New York: Holt,
Reinhart and Winston.

Tarui,T. 2005. ‘English Speech Rhythm and the Japanese Learner: a Temporal Study’. PhD thesis, The University
of Reading. Reading.
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OVl 8 H 9 H (11:30-12:00) /331 #=

Ul

BIERRIC R DR T REDOME ST

AR (BEEEERA)
L BB (BEPEERORE)
TP O = #EFERERT)
A B (PR

KoUK RN, SO, )% a7 L, SRR T — N

1. IZC®IT

AT N—T1Z KD ZIVE TORAET, D)PEROZE CRFIFENRAI ThilTnens &,
RIS HFE A T ATE LA CTOR VDB E N2\ 2 & (TN, 2011), 3)rssth s ©
BOHER A 3 L QO D RFOSGERIHE Y 7 32 LOfLR T, 3835 ICB3 2 EA 2MbofREER
EHARTO R 0F N2 (170 T 3AH, K 1/3) , LosL7es s, AFEkicii 4 5 IE H O LA
RNZ & (EAM 2012) D 4 SH SN2 T2, E 2T, AWFIE T, T G2 REORZTNS, 5
FERHETELSNOR B OBUR & 5D TRIMEZHYET 572012, FEEOBIGIEZ3RE L TV D RTE
RIGUZT > — N S LT,

FERIEES L 72 57-0120%, RO 3 5HEZATBMLERH D, KT L —7TIEIh b ZRE
LT [BGERERET)) EMA TV, ARREL, ZhSOBRNDITo 120 oIS CTh 5,

(a) PREE BT DA

(b) HOOFEERERES DI 1

(c) FREDOF SR DOEE

2. TUr— MNRE
2.1 REXSR

YFEO AR AR E L T D2 320 K52397 750 258142, LUTOHER 2817 o /r— hifds
AT L7 AR - 2011 4F 12 H—2012 4F | H, IR 56.9%), 2EAH5EIL, Zosaied Lot
FEHIE RS EE L LT,

(1) FEEIRETEEE AT DR Rt S LT D

Q) O—HBRE - i dasft B, QZNERFEOZFNIRET 280, @@LISOUFEEILAELH

EORECB L TV

22 FERER
22.1 2IEDRER

B 24572 226 FEBOW 95.6%703, JGFEREHIE LN CHRIICET 2B 2> TV DRER® D &
A LTz, WIZ, 206 OF B EEEEE S 0RO REERH, QBRI 2HMEE, @ - %
BOHMELH O EORHEHIE ENTODENEGHTT 5 &, 89.9%IF@QOHFHI T 2 HMEH TH D 2
AV Lz, T7eboh, IGEFHIRICKT 2 REEAER) © [DGEES A &, G Ia=b—
a VSIS TAY—F ) - [agh) - GEala=r—vay) HORET, ®EICET2
HHMEDITWD Z &Ntz

WIT, %2 ODMERA & T R A ERIOBEENE LB L, LT ORRE25,

-130-



SNEREHE A T 1 7P 52 Rl EM RS

222 FFEEFR - BERBHOBA

FRZ, HEEICB U CEREIRD > TV D EB X BNDH DL, TREETT R IO ) 2R B4 T
TWAHAETHD, i 226 FHRTHRESN TV A HEFEHROMERH > 7 /32T, KEIOFEENKEE
i3 5 &, @FEH-> TODRBIZS3 FHE, O EREIOIEZ R > TWARRIZhbI M 11 BH L
DRI Tz, BOGRABIET 278D, SEERERE )T 5 3 SOnE 273 THHAEBER
PFEEUS9 5 2 LN TE, BEREICAENRRECRWBE AT REENH 5,

223 HEFHOEE

A2 JEhE L7220 B EE T (BRUOEERTH) 34 K¥E 149 BHE A L, TOMMERE T3
A BT LTz, BB TR T-BRE, DB E 23, L0 b REL D B2 BND, 4%
%, HENR> TV BEIBNENEEZ N2 L ThD, TEAARRIL, JGFEREEE - JSE R -
YEETE - Bl o= — v a LR ETh D,

SR RS (SR L CTHET D &, (a)ieil B A1 CBE D8 21 K7 31 BHH, (b) B /3 D 5E

BRES 1A R HM0E A O BRI 17 K224 BHH, (B EHREEAROEE LW S BHEIX 7 K7 11 BHH
ICHED, WTN B TORWZ LA LT, 7005, 3 ERENT VALK FEiTHH Y 27
LEFFORFNL, 8 KFELNe, Wl 3 EENE -2 GENTORWVEEIX N7 R EICH 20,12 K
T, EFICETAFEITE N TR,

3. BE

KB DO TlE, JGEREICBED 2R B LUONAZZRERE CIRIEL T b L I RIBETHhH - 72
M, EPZ L T ANRBEFAATHNTT 5 &, ZOEREIIIEFIRE =R &V ) R CHERH A Z &
NEH LTz, $72bb, WEESFEOMRRESD 2 L0, RAOFRENM LT D2 L%, —HoORE TR
STNDbLOO, HERI OB G2 BIGT 28 OKEIIE, T 2 CRATIRRORERE 2, #8 L
LTHFEEICE HBEZ D080 ) BRI 8L E H 0P S B> TN E F 2 5, BUBEE TS
FRECHEm CTHD L 2B 2D L, WMERA (O—H8) & L THIRRE A BIET 2 ENERZ &N
LELUVY,

4. BV
LH0T, FHEETREOBIGRFRIZ BT HALE ST 2 BEFMUN DO T RA LIRS 5 Z & THLMNIC
L, TORRERE 2 C DREREET 0 7T A0S ZBETFETHD,

BEIR
FAN (2012). RO C 30T 2 0GER BRSO —TEHTT D> 7 S 2 it —
FBEPEER RS = S 2= — g UFgEEEED 10, 13-23.
JACET ZUBBIZE2(2008).  [HeiBZ B O BEHKIED W 4 B L7-RAk - WHE - §FAM « saiFhl i
BI9- 2 G nOmge) RIS, FUEIFIE B (19320086) AFFEREEH « #PERME
TN (2011). /NEEAREE OREREI D Eih—T 7 — Mg L 555 —
TLET BV 3R] 13, 57-78.

AHFFE (2011-2014 4R 1 IRVERFFEEBIAA: (B C —fik A% 5 23520729) DBk A3 =6 D
TH D,
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8 49 H (9:30-10:00) /332 #==

FEEHR— ) 2T LO—EE L TEALE
LR EDEERE—T - LREEZHD

== AR (BEIEERERT)
R ey (BEPEFeRss)
Ft TR (BEIPEERT)

F—U—F: BFHEOEE, TLAT 4y R )—F—, HENLH, EPER T A |,

1. IZC®IC

1980 FEARLARE, JEEEE TRV T Emt OB ARG DHE03 280 T, £7o, IFEAANFEHE
ZXtG L U7z EFL 88Bi T H SFe0Rz N 2 TE TV D (i, 2010), & Z A0, REFECRITHHE
IR T FIE B AR T A0, FREND 10 DFEE DR ZENNTIT S BANE < E2H
SRS PR EERBIT LT D OR—IThH D, £ 2 TARERIZBO L, F - B E
W2, FEER— A ) X2 T LO—{E LT a— AT _XTERENLH L ZIUCEET AIEEIC TR T2
077 AOFEERREET D,

2. BWEEH—A Y 2T MEE

W IRCIIEE—AMNERE & L C OGR4 =< Bl &4, % =<1 Reading 1 (R1: ¥&5#t), Reading 2
(R2: %), Writing (W), Oral Communication (OC) |ZEIV 2T, #—#MCTEM SN TN D, V—F 4
TIEED 2 a~d, BRI @D H 70, BRY &HHFMERD 9 B FASLERO BEhEE ED D Z LT,
XV ERBCERAEX D L D12 D &) b L— A VHEEGET /L (Samuels, 2006) #5514
RLTCWD, %0, Kl ZATIET IT R v 7 R#M 2RV, GEg, 50 SUER X Ozt
G2 &R0, WA, 2, WRAmkE ORARLICEREEE, ., Sty 7 AT, HiEem
OWGREMAT LN 272 V) —F ¢ 7 O TAEED ABMLAEET 5 N L—=0 7 0E LT, B LD
RN (AT 4y K U—%—GR) ZREITHA, tAOFMGSZEmHH I L2 AEIILTWA,

3. X

FROX T, ZFEEEIL R2 O3—ATIToTREY, B X=T AIEEEHIN QD YEEDH
X, [FRAOFES 2@ 5], [HZ#ED L~ YUTHh -T2 GR 2 REICHTe) ., [EX UK 55
kA DD ThD, GR ZELFROIEFmTIEE I e LT, #iERIOS Ui 21T 72,

RESNT- AL ER T D OICBER AL E LT, AU F2T 500 TR, F213BEH R0 &%
ZRI LT REEEOHER] ) . [R7ais) . (250, T ML SAVRGER-T) . D X 9 2ede/r), 17
FANROE=L ) 7] PEFOENTND, TNHDAF L ZEGIEL720IC, FHEYBEN R
EPIATHTEENC, WEINCOMEERTET D,

Lt S 21T O R2 OFZEIT 1 AT DX 13~14 [T, BIED 90 pE K& < 3212, 30 0%
FHENZTE (SSR), 30 43% SSR CREATEARZE OWNFIZET 2IHEN T TS, SSR (%, fldiEH)
EDIHEVZREDOHE D, 150D SSR # 2 [H{T-720F52 bbb D, 550 D304 Tik, KK
LYV BBt E B AY & LIRS, HARAD T LB T —va v, el a21T9,
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LD aA—ATHDHDOT, FREHROKE T [FER) (S LT Thla & OB N, R2OD
FED 50%I3FEEE (BR /v HEH) TRl L T\ 5, &5 sd5ite & 72 L 3BE S mlSH
HEE 30%, CIUSBMU CRATEAIE, TORITHAI L TRK 20% & INET 5, 70D D 50%I,
HUFR LR T O 8 2 E 22 Z & & L, 327 A h& LT EPER (Edinburgh Project on
Extensive Reading: F{li3: http:/www.ials.ed.ac.uk/postgraduate/research/EPER .html)7 A k% i L T 5,

S EIREN IR E S ETIZ, HHD UOREART GR 2 %4iiME Y T, 2 aREICRS L, SSR
DA E2EFS LT GR & ite, EEANTO SSR 7217 Tidia<, 34 chiEM s LT GR &Fite
EOHREL, A THWDOARICEL UL, #A MR, BEATRHE, ~—U%%, B8 &2 wICiekd
5 X DITFEHAT, R2 OFFZENCTRUBIE AR L7720 | B L7 LT OREES GR O L
BT 5T RS AEAT-> T D, Sl | MORZFAEZ D T8I v 7 LiR— N EAER LT
T LR TRY 207 v 7 LAR— M IITEEER AT L C. S E OB 2 BIEE, 5,
P95, 207 v 7 Lai— M, FHIZ S LT oUE L b, 2 TOHYHE R L TWD,

FEPIATOEERO—FIE LTL, Hie. V% R—A 7, NIV —F 1 7 g, 2
F, ESEHFEOHEERMENE, A>T — A= a Xy v/ BHEEAE LN OO (F i HIPRRE
fift&D) V=g 7, RITTITT7N (Fld, T 7T 7M) OXLERAERENET LN,

4. fER

FREENIMGRS NI RIS L G EDIZ L A ER L, £, 2R EORRERIT ) %#
B %< A BT, 2010 FEEDEIER O 5 b, TOEIC44S5 Ll EOSEAEIC W TRt TR 21710,
T4 DM TNz 124 O VHIRERIT 242,730 55 ChoTe, ZD 124D H 5, AT - FAEES 30 4
DFE T bk & Lot a D T2 DOHERT-F%T A b & L TEA L72 EPER 7 A MEROSH S,
LR AR D T2 DITITFAR 10 JRERRE DRt O M IENEN R K41 7- (Yamashina et al., 2011), F72, %
FEIE ~DA B2 B 2 —DBERRIEBIL, THRREE LTO7 v 7 LR— EBZOFEIZEY 1%
FEOMHE, TERFADNME, ¥EEHOm Ry | BEEA U S Z L2 0| B D Zathmhofkit
W27 %] EWVWH T BB ANREZI D 1T/ 7z (5 etal, 2012),

& BH1Z, EPER Placement/progress tests (PPTs) % TN Reading Tests (RTs)I &AM 3 [8], F¥Hoo 4 A (Fai
TAR), BT A, WA (BT AN 1KTo7, ERE 124 44 9 6 PPTs K UNRTs #2503
TV 106 410720 . PPTs OFFW 4 B (Fa) LM 1 A (&) Mo « ek
#105)=17.739, P< .001, RTs DFFM 4 A (a0 EREFE 1A (F5%) T #105)=6.098, P<.001 C, &
HoUHBEN LI,

BE IR

Samuels, S. J. (2006). Toward a model of reading fluency. In S.J. Samuels & A.E. Farstrup (Eds.), What research has
to say about fluency instruction. Newark: IRA

ERECT (2010). [3e3EZ%at - ZMfRE~ =27 V] B KIERHEEE

FIFTR == R IIRESEFIT- (2012). ZRtHREITIST 2 ERHiE & L COBRIBEICE 2
EHIBFTE—ZFE ) LI 2B E OO b—  TEESIZE] 1,97-110.

Yamashina, M., Tsurii, C., & Herbert, H. (2011). Exploring the Relationship between Extensive Reading Instruction
and EFL Leaners’ Reading Proficiency. Kwansei Gakuin University Humanities Review, 16, 73-86.
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OIS 8 H 9 H (10:05-10:35) /332 #(=R

REX ZiER L= X—V 54 P — a3 VHE
—FEHEOLVVTHEE LT % X M

(ELCRRES W GHTPNE S RS )
KIS B AT ER
BRI e QEFSIR2rA L@ BE HEERES)

X—U—R: U—FEUT 4, "=V FTAE—Vvar, T/T7—var, Iy, %

1. (ZL®IC

U—Z VT ¢ LT A MOAGEAIRTRERONEOZ L2V S, T LT —F T 1%
KRODHT-DOORME Y —F VT ¢ () REMD, INETIZSEIERY —FZEY 7 ¢ AFRDBAR
SNTE, LT F A MOLFEE, EFL (English as a Foreign Language) 1235\ CRNRA e siR -8 14
D1OTHLIERMONTEY, TORELHEIN TS (FilE, 2007 728). —5T, ¥EHFA
B OREF N ETRT T A M afi/ail T 5 2 &1E, BF =2 g VHEFOBSA S LTHIFE LV E
ETIFRN. 22T, FEHE-ANOE W OFEEREREZ L) =2 ) T e —VF T4 AL
FEENG L) EXWEESE LR U S EBbis 7T ¥ 2 M ABEHT 5 Web 77V 77— a2 REX
DS GElin, 2010). AWFZETIE, [ UFEE THBIMECE AT v v VT #7220,
F i, FEEFBGE AR SEEE N R D L ORHAE T T2, % L THEFD REX OFSEEICIN Z,
U= )74 e Vr L VIER L, ESORAEE B E XT7 A= TN 72) —Z e T 4K
AR DRRREA RET H 2 LT, KFEHEOY —H Y T4 RE LV A~V F T A XF B0 Dl
EHER LI, EBIT, RO REX ISR L TRtk DEEIERE A 5> D& LT, 7/ 7 —vay (FF A
MIFRAEMINT 5 2 &) MR FHFEE L, ARE Tl 453 =y MERCHR LI
FERENMITHZET, =V F T8 a VOFREMEE RG2S,

2.Web 77V r—3 3 TREX] DR

REX (Reading EXercise) (X HAGE & RGE5D Y —F 4 L 785 KT =D Sz, AWF5ET

IFEOYEEY —F (R ORESNE S TH. REX T, TF A b& 1 OFitefiZ Rating (FEATZ

TXANOEGEE 0 (&) 2265 @) CEFHET S L, F-EOE% Rating B & MES) 21T,

T XA N OFFEBIERGH & Rating [EOERIF N DSOS 1 %kkE U —F )7 e LTW5.

AMFIETIIREX \ZLA FDEY 22— /L& G2 LT,

c VY VGHFEY 2 —/L-REX DT F A M &5 SVM_ Light 12Xk o T bty L2 Fi
S5, SREIOME Y v L VITEITHNC TR, R, [AR—Y] ©3-5& L= Zihuivy
RO Y —H )T 4 NEVERT D DICHE R T A TH 5.

SUEFRNTE ¥ oo—/L - EEE O iSO JFIE & fi-HT 7~ % Tree-Tagger & SLOAJES % fi#HT9~ % Charniak Parser
EERA L. 2L CEOHIFERICR L, SSOEEBROIEM (] : have (has, had) OWIZEFAID
WBEFEDAGURTE TIE EIRIRT D, 72 &) ZhHZ, fMTHE R B SQETE B B HEUERE Z 511
Lic. AEPRZ A—2 L UCHER Lol Wl T, 52 7#, BhEhi, =@me, bl Bk
B, AR, w9 FRE, FAUCTEE R 8 T (A, g, Bha, mIE, BER, Al
Fil, BREE], MG O 17 FEETHS.

T )T a B a )b FEERT A MRORIGEC Y — I — &5 < T2 ORRE L L THEEL
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2. TNHIET —F_N—ZAPOFEEROMEEY X MIRFESH, EEMICHRRTTTREE 975,

3. ERBLUESE
FEirl O VST ESGEEEBINC K 58—V F T B— 3 V)

FERNNDHYE T 2 RAERNRFN O SRE 8 BHH BIEH 223 412, FEFEIFFISMC REX T 50 fHD 5L
T¥% A MIxtLTRating Z38fTLTCH Ho72. F7o, V=AU T 4RKONRTGA=FTL, TFARD
SCFH, 1 HEET O, 1 U O, HEEE (B RTISEEERONBIHEE 1 hH5\izt
DEEFKTD) BHEH L. BRI NIT o —haFEiL, v oV ORBHEEZTIE L. £,
ISRHEIC E Y BB T o =557 2 2 ROV v VSR OSOETE B TR S X B MR Z1 TV, 4
FR U THMUEL A A -, ERT—2 L0, Py o) —2e) 5 R0 (EHonsd ) —4
v U7 ¢ & Rating fii & ORD) BRI L, 20T v /WIRT DEHNE (FAORREEIZED 0
W) b 3 (UFE) D4 ODEEID) L OMBEATND L, BAEY ¥ L8 0757, BRI 0.756, A
AR—=U23 0909 L, YLy UANFERFEY —FZ VT o ROGFHEEREWZ EME LT i,
SCEEHA R (5 A MEISHT D) &R, Rating HE OMEZHHE L& 25, BREIZIEDH
BICHEZ (N=11325, 1=0.016, p=0.041), EwalZAOMBETHERE (N=11325, r=0.020, p=0.015)
FERRO LI, AU, [F—HFEROT XA N TH RO BN ETIUL, SUSEESEHEC R
THXARNEHELNEKE, BOHIBERI O HERAENE Y, SUZE L OREI0 3%, TS
B0 7 XA M EE U EHEI SN, V=X )7 0 XOF/ T A —% & L TORGHIET 5.
—J7C, Rating [8& OHBIZSIFEREL 2o bD0, D EHROBEEIZOWT (F - AE
LB AEESBEFICENSOEER, Mas s iUt — X e T 4 RoRT A—
NI NFERELANT H L NG =Y F T AP —2 g VORREMERIZODN L TWELEEZ LI,

EBR2 (T7T7— a3 VEREBINC LB =V FFA P — 3 V)

E ) KRB O 5 402, 30 HOWSLT F A k& @i, Rating BICT7 /T — g %17->Th
59 EWIHIRITERE I To7. £, TORIZHKEAD TOEIC DSBERE L. ET—% Lo, 7%
AMMEILT )T — a3 VEITST-HGEOEIEZ RN L, 0 Rating fii & OFEBEZF~T-. F5ER, ZOHE
BfR%k & TOEIC O s FEREAED Bz (=0.663). ZAUZ, HMeEHDOHLEEIZE, Chiciih
DFRFGELDS, FBRTR U HIELT XA MOV —F U 7 ¢ 2 IERECHERT 2 et 2 Rme LD

4. SROEE

AIEID TR TR DN MR E 22RO — B RS, L0 BRI 21T > TV LR 5.
FZREX OFEY 2 —/UMIFEENFEARTRERE ZA DY, HEZN LSEDIMERSHD. S5,
T T—va UEREY, HERRAEHAOBRREFEERIO N Y S IA ASEL T LB BRI

BE IR

FEMEEECT- (2007). KFPAEDBIRZHHIEE — 5 WSS AEH NGt H0MR —, BI R FEANE
FEHE 7 4 — T 16, 1-13,2007-03.

ELTh, & ERIHZE, & B (2010). H4O LU E-T-50F 45 9 | -Readability 204 V7=
AT A AAGEFE T A S OWFEE s, ICILE 2010, 1035-0-1035-9.

SVM_Light, http://svmlight.joachims.org/

Tree-Tagger, http://www.ims.uni-stuttgart.de/projekte/corplex/TreeTagger/DecisionTree Tagger.html

Charniak Parser, http://nlp.nagaokaut.ac.jp/Reranking_Parser

AR KSRGS, http://icarus.imc.hokudai.ac.jp/jugyo/huvl/
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EEIEREE

EExZ LB M

INITIR S EN IS0
R TR, SEEREE, R, W

1. IZC®IT

SMERE (GaE) FE RO CREEZ AR 972 M35, RS DHRH S T & 72 (72 & 213 Cowie,
1999), LovL723 5, BAEDOKRF LUK 2FEH OIS iR O, E1iE) OFF
LY EEABZ TND EFRESNDEIRN D DICH 00 b 6T, 4508 2k CoORIRRE Rl
A= T T e oo AetE L . EIER ST B (Tono, 2001; 2006) .

T, BAREER AR AR — L LTEHT 5728, Koyama (2010) /)L - #el (2011)
TIL, JefTi%E (Koyama & Takeuchi, 2009) “CHLH SAV7z EAEEFT K AR 72 TREEFH O
WKDO—HR %, SRR T ANTBWC—EYRIZ A7 L L GRL, TNONEORETEET D0, £z,
SRS BT & ORI - 1= D) E T, Koyama (2010) Tl FEEAH O GISHREITZE
& o TRAGEDE < B ENT R HHFSI DM HITENT D EBZ LM, IEED L DT E L ETE
BHLBRNWZ EHE SN, ZOfRES LIS, /D - Higk 2011) TIEA X FBENEEIZ L ANT-7E
TREEO MG AT o7, Zhud, B TEY 2 2R SV H RFEMER TEN I ES LER b A X
PR E TR S D MR H D LD F1HL (Fraser, 1999; Nyikos & Fan, 2007) (28 &£-3< DO TH Y, £
DFER, FREEE RIS ER T 5 ATREMA RIR Sz,

DL EOSATIITEIL, REER O G OEEE 2 Fil & FRICSIE BT LRI B it - T
To, AWEZB T, RSSO ES 2, 1) FEFEOEMR (FEm . 2) BEiTE) (F
FHmE) . OWiEss S K0 AMECHIET D Z L 2 BE L5, [AIHC, Laufer and Hulstijn (2001) %0
WAt L2, A XRENGEZ I AN RS ISR SRR D E A (L2 A B IO A RIE TN
DT H T,

2. FEEg
21 BNE

SINFNINSCRFICHTE L, Reading I 25595 2 [A14220 4 CTh o7z, FANZHEM L7127 n—X
T A NOFERING . BN S OFFENITR L~ EEZ SN, SINFETEMLMERBE LT, 2
DR HAZ# LT D,

22 [EREHS & ETREE

T sEfd TSR A6 F L 72286113, Native English Speaker (2 K 53 2 — b vt A (250 F5FEEE) T
Ho77, F7=. Pre-test. Post-test 25 4 10 BBIOFEILITEE L C. SNE DIXEEH AT D EAiEE
AL,

2.3 FE
BN & OREERIRITEN 2 515 728D Pre-test, Post-test 1L, 1) fAjz&tet D, 2) LFEBELETD
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D, 3) BAEEOEE CHSURCH - 7Ll 55BN B G DIVRWVEEZ ST b D, 72 & 20 [Mob
LTSN T, 20T A b &% L72#% Koyama (2010) <2/ - #ll 2011) THAEH L2E
RRA BT L, [EEm O OO EE ZTHT-, £72, 20 MOISTT A N OFEFCHERK S BT
A NeEnEn %I T,

SR SITIEFATN AT O ORI AR U, BEEERANCAE S 2 & DS FEgeE - o0 SCHtfif 2
FIThHDHZ EEBVIR URZ T2, Fo, FEEEHOGISHRE L LT Pretest D ZTT D L FIRHZ, 7
A N RS AT REE AR D Z L AL L, FRCSERGENE FAE A D R, &
EEF MG & BRI SR Lz, AT, BEFEE LONM - £l 2011) T L7260 L [FABED
U—7 2— MNEEMT L, REGEE PG E BT EOERSCHBICA 7 4 A L7 E A5k T 5 55
s U7z, F£7o, RV A X7 A~ (8H,1998) ZFlhi L, SN 5 OfEsY A X & HailfilE LIg R
TH LT, BRI A Bk ST,

3. R
L, FHROT A b EEMAE AT LIRS, /L - Bl (2011) EEERICAMEOEB DN RO,
[RIRELC 10 W OFEERE H O TGRSR, SRR O EE D WREM bR 7,

1 AWETW D TREEER O] &3, BRoRFATINC L EE 67, L0 3RSGEF B IS0 <1TihE 7,

SORBITEIL, Pk 24 RGBT AITEEb il e GRIRIIE C, MUERRS 23520724 PR < /MUBCF) DB
BT T, AWFEEICE L T, HERS2THV-EAIEER GEERY) ICEMLER LT ET,

BEHR
Cowie, A.P. (1999). English Dictionaries for Foreign Learners. NY: Oxford University Press.

Fraser, C. A. (1999). Lexical processing strategy use and vocabulary learning through reading. Studies in Second
Language Acquisition, 21,225-241.

Koyama, T. (2010). Teaching Strategies for an Effective Use of E-dictionary: A Pilot Study. Osaka Ohtani Daigaku
Eigoeibunngaku Kenkyu (Osaka Ohtani University Studies in English Language and Literature) 37, 35-43.

Koyama, T. & Takeuchi, O. (2009). How effectively do good language learners use handheld electronic dictionaries:
A qualitative approach. Language Education & Technology 46, 131-150.

Laufer, B. and Hulstijn, J. H. (2001). Incidental vocabulary acquisition in a second language: The construct of
task-induced involvement. Applied Linguistics, 22 (1), 1-26.

HIEE (1998). [AARAFGEFEEDOIZDOFEGY A X7 A b [FEFEEMIEIHCE] 5 12 5, 27-53.

Nyikos, M. & Fan, M. (2007). A review of vocabulary learning strategies: Focus on language proficiency and learner
voice. In A.D. Cohen & E. Macaro (Eds.) Language Learner Strategies: Thirty years of research and practice (pp.
251-273). Oxford: Oxford University Press.

Tono, Y. (2001). Research on dictionary use in the context of foreign language learning: Focus on reading
comprehension. Tubingen: Niemeyer.

Tono,Y. (2006). English bilingual lexicography in Japan: Meeting serious challenges. In S. Ishikawa, K. Minamide,
M. Murata, & Y. Tono (Eds.), English lexicography in Japan (pp. 18-25). Tokyo: Taishukan.
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BFEHE LRI D e 7—=v 7 VAT 5 COOLL ZFIA Lz
BRE O
AR B (AR

¥—U—NF: eleaming, BATHE, WHTHE, NAEGR

%
Z

L IIL®HIT

FERZRETIE, HPRRICIT D NBEEGOIGEAE 2 EH T 572012, ZFMABHONEIZON
TN DA T A BN 275 L TH5 e-learning A7 2 COOLL (COllaborative Open Language
Learning) ZBH% L, #EAT TH D, KPAOHMERELTIE, FEPRATIUINZ, JEREYE 48 L CHMYy
BHZOW T OB AR D, WA EROIGEEEI RO Hivd, WEEROBE I FEEP.L0T 7 m
—FTHY, P77 ERETLEEUIFEE DO =— %509 5 ME) & 5 (Brinton, Snow & Wesche,
1989). COOLL |Zi%, BEFOBGRSLLC O (L E=—) ORERSH Y, TORRITHEALT T3k
SFAES A —VIZ LB, F£AMETH I ETHREEZMETED L T0D, iE- T,
COOLL T FEETLOT 7 u—F, MbLAMTHE, KOWHMHTELZEL T, WEEROIGEEED
FHEND Z LT85, ARETIE, COOLL ZFIH LI R EEIC W THET 2,

2. COOLL DHFZHHEIZDVT
2.1

COOLL O#fl: LT\ D BN BRI NA RO IGEBE AR TH 208 5 ERET 5729,
COOLL ZFIH L Ci¥a R L, AR IR0 B OB A 7 Hm L=,

22 REER

COOLL ZHIH LT 261T, HEHBRF- OB TR OFA 2 x5 & LT2 2010 4-EE %310 Reading & Writing
I BOER¥ETHDH, ZOREORINE, NWEEHROIGERED—BRE LT, 5t & FIEZED D
ZEITEW, SEERIT 194 Th D, BEE, FEERLOBHEE, FEERLTHEOE D Wil
BOFRETEM LTz, £7, FEASDR, AT 20 KOHD Web =27 V&IN5 L, COOLL
FICHEME L OBRERLT: (K1), RIZ, 2 A 1THLITO Peer Review & L THKT DOFMIT OV TIGED
SR, NAROBEIREE, WAROHMPEOFEZITV (K2), & olcdb@mfiEsii & L Glblesii 24
FETHREL, BRSNEEMONREFAR, T, FEMICEET 2RE8HE DT 7, AT
VT TUE, FATTIRSEM 2 BB L 8l T4 T 4 I AT,

2.3 FEEAEOTHE

SRR OFHEY, Tom Cobb’s vocabulary Profile (2001)% 512, i DSaififtBni &% T [Z0iEx M
STWDIED) OERKICE X DTl Tolz, BIERE, L-ULRl, 5B, HeeBhdsEChiigd 5 2 &
TFEROMEREAT o7, R VITGERE L HCFRIEERICBIT D T EEXTRIEETH D, T
BHHEEDO A D HHHETIRIE T NIV EEZTZEENR L Z<EMLTZZ LB TH D, ErrBh
FE1%, “HYPOTENUSE,” “QUINTIC,” “RECTANGLE,” “SUBTRACT %4 CH 1, L4 (offlist) D5
D HEIATL76.5% TH -7,
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EELLN

LEa— (1) [—H)
Bl w e w50
ey w5

1. COOLL DZFEMTHIH 2. COOLL @ & = —iiijifg

F 1. [ZOFEEH->TWAHDy OBRNC T & F-EEEsR

B AGEIG] SRR HEn=R
FEEIR 80.8% 92.2% 11.4%
HEREGE 50.0% 82.7% 32.7%

24 FER

REEIRROEINE 2 WL CAhD &, — R IR U T BaGEO T3 mh - 72 2 &1, ORI TH
BB RO MR~ D BB L ~E - 12 2 & BB LT 5, 2 H B OB N K-
722 8T, L OFENEMANTZECSIN U, FBE, FEND S, EFERHTONFIONTHE
FECHTLUWEAMN S ST EWV O FR EDN->TWD, BLEDOSNG, COOLL O LT\ 575 R
INBEEHOIGEBE OESUH N TH D & OUEIE7/0 ST,

.¥LE

¥~ COOLL OFIIL, FEEOAMEFEZEL, LISk 2R E 2| L <, &M
WRIZIRLS B 25 BRER 2 A0 H7, ZOfEE, HMERICBEL 2 b EENR LV A0 L5
2%, ENERFORFRZED aA— AT, ANy =20, AXIT, RT7 57 OEOREE %475
7-1%, HIRE L LT, HEOBHEMEO Web =127 Y ZUWE L, COOLL 28G5 = L 2F L7,
BRI IINAEZEFI T ALENRH Y, COOLL THREEDEE A NRNATAT-, 5% b, BEFEY,
R il L CHINARZ L 0RO 5D K 91Z, COOLL OHM OEMREZ 3L L Qa7

1 7E4EO L~ Lexical Frequency Profile (Laufer & Nation, 1999) 1Z35-3%, the 1000 word level, the 2000

word level, the academic words, off-list words D 4 D237 TV 5,

BE IR

Brinton, D. M., Snow, M. A., & Wesche, M. B. (1989). Content-based Second Language Instruction. New York:
Newbury House.

Cobb, T. (2001). Classic Vocabulary Profiler English (Version. 3.0) [Computer software and manual]
Retrieved from http://www.lextutor.ca/vp/.

Laufer, B. & Nation, P. (1999). A vocabulary size test of controlled productive ability. Language Testing 16(1),
33-51.
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INEBANERBIENC I 57 F—F AV b F R VAT 7Y r—va v

i
FRE e eemz FlH LT

ANl R GreafsHERER)
Ik PEE (IR
g R GUERSMERERT)

F—U— R NFRSMNERRESD, R, 7F—T7 AT AN, EEEE, ICT R

1. (ZC®IC

IINERSHMERETRENE, “FAE 20 4T 3 A ISR ST/ IVERSEEEREEAIC RSV G, (il LT DV
BOVEREEE)) (WME) rEi, 2FHMOBATHIRZR CVEFERE (FRL 23 1) L0 2EOAIN
LT L o7z, BUE, 55 FUER LU 6 SRR T, I [HI, fiiends!] &fH@OT Y%
NVEREFIH LT, ZNEHAER 35 AR ORENEB ST D, 29 Do RT3 Tz
DIPDOBENFER D o TWD, DN OSNEREEENC BT 2 BURFIA )  (AAREIESE R A5
T, 2011) 12 XAUE, /INERSNERREBIC 31T 2 RECRE 2 1 0 BRI Ik LT, [HREANE - HlE)
(39.4%) &S LT/ INERDR b 2 <, IRWT TEHIENE - 151 332%), # LT MEEE (Y
B) OF - Fiffi) (324%) DIEE 22> TS, £ 2 CTABIETIE, RRROBEE L TETF BTN D [FF
NZ « 5] OFFRRO 1 2E L, FEE A& T F—T AV T A NAT 7V r—va v %
BAFE L, FRILERN O/ N 2 48 CO/INERAMNERBIR BN 238 U C, RT 7' r—3 a > O A fEE
L7

B, AT TV r—a COBBEEME CFAL 23 4R T, STHRMZE D HEUG SN - #d1E THi,
friends!] TiZ72<, [95E/ — ] THol=lowd, K77V r— a VNI TWDEE () 139
T [9E — N lish T b0 Th D, BUYE, KT 7V r— a ARSI T DEE (R)
%, (955 — R I ST s 005 [THI, friends! ] (CHEHE STV D b O~AIVEZ DIEEE
HHTND,

2. 7Y r—a VBR%

KT TV Ir—a 0%, WEERE OFK 23 4R &£ ClRMAERS & LTS QO T95E 7 — M &
OEEEEHN i ST D5E (R) 1269 D BEOBGEE %, RO 52D/ F — ALV HlETD
DOTHS (M, 2009),

(1) FFEEZMWT, ELVRZ RS LN TE D0,

(2) FFEMWT, ELWIFERAZ ENTEH0,

(3) CFERT, ELWERE (fd) ZBSILNTE DD,

(4) #&AT, ELWERZRSEZENTEDD,

(5) UFHERT, ELSRBETHIENTEDHD,

B, (5) O/RZ—2 T, A7 7Y r—2a U ACFEESN TV D AR ABEZER S L LT s
e VAR LTS, ERRERRL, Hr OREICHTH T 4 — RNy 7 o— e LTS
ENBLEIEF LT, LIF, K12 (5) OoX"Z—r oz, K21ZHEnz7 1— Ky 7 o—
AN B
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S ol by At A VO VI ™R TR T
LD BICEL RN GAUING TPCEG
U 5 S W B R S

i

X §

I
ECTINN 7
tganetio [
I iE
sy B
[ 1

QUESTION EBOARMAR

swimming %

SWIMMING

i
i
i
&
3
VA

XTI 462

v4okEnoT, RBeBES7
1. 7F—T A2 hT A NEE X2 74—RF~_yZ7—F

3. HRMEORGE
3.1 g
AIFFROSNNE VL, FARILEO/INFAL 2 BIAEFET 5 5, 644 100 4 & T4 4 Th -7,

32 Fik

[958/ — Ml oLy AR E4502=y NIHEIL (12=y M1 HDIWVE2 L v RY), 1OD=2
= M 8WHC LR Lo, BARRNCIE, 1R~ 6 Ra Ly AL OIEH), H TRz ala=r—
Va A5E), H8WEART Y r—ra bR L DT F—T A b A N EBEREEEREE S
REERHA NS 72 IRV IRY — FEFIH L BEIC L2080 E Lz, o=y MillzXk 2%/
FROMERREEZ, 2011 424 A~20124F 2 A, FidkiLRo/ NER 2 BACHW T, B 35 BAAZIRFRH]9™D
Fhi Uiz, £, K=y MPET LIZRR T, SR LT, Bk LR 8 L 5 1 IR~
SMEDTEEN BT D4 v H B a—% To Tz,

4. HR
PRV IRY 11— FEFRIH L2 REIZ L 25 A CHIFS R & B TA~DOA X B a—D5hin D, B L
7277V r—a O RMEDNRIR ST,

AWFFED—HBE, BEF7esy (WS = 22520636, WFFENEEIERSE ) OB EZT 7250 T
H5,

BEIHR

FPEEEFA (2009). [55E/ — bJ 1225 < ICT b 2 W/ VARSMERE  (5RR) TRBNZ B2 540
FORFZE  [Hnk LRETE o 7 —F OO TS (2008)—4.)
http://www.wakayama-edc big-u jp/kenkyukiyo20/H20/H20-4.pdf (ZHiH 201245 A 17 H).

() A AR ERR AHFZERT (2011). /NFREDOIMEFEFENC BE4 2 BUIRFHA
http://www.shogai-soken.or.jp/htmltop/toppage. files/syou 2010 02.pdf (ZH 201245 H 17 H).
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INERONEREIEED
HEDEEDERAX 52 AIg¥%
e T (2 CLIRERERS)

F—U— N JNERSNEREEE), HEOEWCROL, 7 LEH, AREILRNE,
PEEA T DO H RO

1. iIL®HIC

INFS AT L 4 HICE oo B FRIT L IR KOT v r— Mok b & SMERBIEE A 4600 512 H T
ST, BRI ORNLaA HYEN 8 el A Tz, 7 L R ETHWEZ L D& 5 HGELHFEDSE
DS HER T B AGEO T & 13 B2 2 D THMITHERE 91270, L0 ) MEAME 2 7, £ 2T,
HEE L AATEO T HOENI DN TR Y | AERAYI S 5 IREN RO R L Z BT D LB X,
TOFELZRERT D,

2. FE
2.1 FJiE

AARE & SRERNCIT EAZRE OB H B EITR S T2 0 . BURANCIEY - OfE Y DR oL
RO ER L, KB ESED,

22 ERERLERA b

HIROENHERORE, OO, D), BOMAOIRS)
Bk, 77 b
A ASFEOREE & S~

IREEOBE, B G| E T2 & A REEIC, BEOENFETRT D,

[E9 LTHAECE T2 & B oERRmne? )

31 F 7] & [pineapplel 1EZFAVEIUARIT-ZINL 7372 2

REl, WEAHN, BXVERES-7-0 LT, BAGELEEEOTFOENNIONT, &<
i 5, F72, FERIERRR O 00 OFARe, HIEEEREHE-> THIEZR L TAH L
T, EBREIC HEDEFOENR L Z E RS X 5 ITHEEAT,

2.3 ATk
A« (8138 5 T8 WEF, | "Good morning." M M EH Y OEE ZHIE ST, EAMMENN
HHNEAINED,
MO - [23F7F) "banana"  [AR7 b "potato" DIEFIZHONT, ZDENEZHETTHH-TE
AT 5,

F Ol : AAGRZ S & RFOIRONE & | SEEOFE RO OIRISITE N H D Z & 2[00,
BT AKGEERETIAICIE, T2 TTRVN, SGEEZRET L SITEH IR TRD b D L
WO FHIERZ R ONED,

LIED 4 oW AR L, SRENCEET 2 X 91T, 22T BASERAEERE (20,
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B9) BHHTEERL, ENMIEIRONEEZ SHD, RoTHILD, BEXTHIZVTHZ
& TRV FRCBI LR E 5,
T LS FROERE Lich L, BT L EHIDEN, DE D MSEFEOEOIELNNTIT
BORH D Z IR0 D,
el 2, 3 F w70 Erpineapple "& —FEICE VR B, MEIFEINF 50352 THH 9,
BT, FEEORBENH D Z IR D, EHi LB AR T D E DD, R
IZBEZTHH Y,
INHOEDHEAE O E DO TETHAAET D, 2T, WX, B, HA, NoF, W
L TNDZ LK<,

3. RBIUER

EIOWREREORE R, REIZE S 2 SEOEWICH RO, BEEOENHIRTZ L0 ) BEND
TRENCREMEOIC IR Y e & 5 127572,

BRI ESZ LT, TARICHTE D) T2 280886 LAV LU T, ANLHBEH S I,
BT IR B BE - BIOASE E o TR AL BT,

ZORBITHREE D D> CTE I/ NFHRIB SN HOTH Y, BRIETERZ Li2b O TN
DT, BBRITEVZDOEKR LN G, FIRINCBIFEAED TO LB B 5,
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INFRIZ 1T B 4R (1 SR~ 6 4R4E) DIFEE 7= DR

Higp 3wz (REEE AR N

F—U— NPONERRER, EOREIRY,  SRIHEY 7 N =T, ORI,
AN AR

1L IIL®iC

2011 FEED B/INFRIZIW T, AMERBEEIEA I AL, 5,6 FEICE 1 RO FEE - A FEME S L
TW5, FHEMBNC Lo T, /INERCOIGEOIREIL, BAFIND, Z< OHENREICALE LT
NWHENI ZERHALNIEINTE L, FOFRRO—D1F, FEEOHRLEIZET 5 BEDR IO, RELIC
H3T 2 b D Th o7z (Masaki, 2010), SEIOWFRIL, INHARD 140D 6 FED REDOIGER 5 2 IX
. WL, INFEOFGEEFR ORFMAE I GINTT D Z & T, /INERIZEUT 2R EREONE, k%
WFed B 12D ORBEEEL & T HT2DI T T,

2. Fig
21 BhE, & ORI

AED VFEEDS 6 FAED 1 7 FATODOWE, (FFF314~334. 3H1954) IEEIL, 2011 4
10 HIZB#sG L. 1 B 543170, 2012452 AT T LT,

22 FE

4R L 7- BiERIE, one, two, three, four, five, dog, cat, rabbit, bird, triangle, circle, square ¢ 12 Hi5ET
HD, ZHiE, WEEA LA L7 1 FEICHEEEAOREETH D, 12 DHFEOZNENOBEREE
10, M-R15 2, 735 I2ICOWT, HROFFIHE Y 7 b = 7 &0, KEHE O ALT OF 7 & i)
WZH A U, W ORF ORHESCEAIC OV TE L LT,

221 IEE L, FHE L2 REDOTFIZONT
(1) FHm L7 &8
(RE5) A/, hacd, i, ford, Jax ], 1ol feel, 1 o ], favl, fear/  [EREE) AwWi, il
(&) W, o, lel, 11, V1, 1Al Ik ol ol 1gl, I, Is/
Q) 12 HFEOBETEILHI->TEE L L
O [ERFQ011 4EFE 10 ABRMAIIAILD 1 4405 6 SR IREDOBEEOBFETH D Z &
@ HBANFGEFEFIZE T IO SLCTRIEYE] OMER D DI, 7, 2008) & SN TWDHE
FENEENIHIETHLH L
® WEOBFY TV EIGET AN S < BUnZeWos, BEEE 12 1ICHIRT 5 2 &
2.2.3 REDOEF OIS L Ml %

WHEOFFEIL, ST L Dt EIF RN TE RN, BEFE AN B 7 SRR S (AR ALT)
DEFEERSE TG L, ThODOEFZ, iRy 7 by =7 OFFHET VT U AL L - T
WL, BRIV TENL DWIGEERIFE L T 5T NVEEE IS TR E CX 7oA BN HE L
7o T—H OWEIZHT->TiL, .swf (Flash software)lz k> CIEEI 577U ¥— a3 & HEL,
—EHOIERETH DG & HBREEA i LT,
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3. RERLBE

A EIDHEDOFERE BRI D & | IR L RO BT DT (12 HEEH 2), 7P
EETHEOZED T PR E NS T2(12 HEEF 4), F7o, KFHFE L S EOA B AL bz,
IO LMD, FHERERDICONTETAEFILELS vy T LT DT ERHLNITRST(F 1),

F1. —EEIBOITCIRR LI & 20

one | two | three | four | five | dog | cat | rabbit | bird | triangle | circle | square

Keh X X X X X X | O X X X X O

e X O X O O X X X O X X

Kem | X | O O X |1 O|0O|0O X X O X O

O S%KETHEEZE®Y x S%KMETHEERL

BEFEHB TN &, BFIZHOWTIL, bird, circle 12BN A /0 1 AF@EUTE DY 22Uk, BAANE
BFIT L o TEEMNEE L TR, 2, 2008), ARICIHBNTH EOFELLL O TN~ v F LT
WiRhaoTe, Fiz, four Do/, one D/A HEORRE HEELWVETHh HHEA, 2000) 2 & DR TE 72,
SRRFCIE, FEEE. FET. FERICIRS T IFEELWLETH Y (W, AR, 1R, 1992; Lane, 2010) . 15
RIHED -T2, cat DK/, f@f 13, EOFHFELETNERICYyFLTRY, BEIL, FEEELRETD
L& BEEAASDISGIWEN D S b OISGEE ISV EN YD Z L0V oz, cat DFESHD /k/
Sesquare Dfs/ & O FEFED/KNL, B\ MEA(87.4, 75.6) T - 7278, circle DFEFHD/K/ 13202 THY |
KRERFENVE LT, ZHUL, circle DK/ ERIO/W : /OFEAEEL < EF NG LHEL TN ST, Bl
TR FEE SND/K/OFEAEITE L2 ENFRE TEIND, (F2, £3)

2. REORE LI-EROBEFFIEETNVER LD~y FTROFmNHD (x/100)

1 2 3 4 5 6 7 8 9 10
% k g k w 1 S ® 1 f e
BZE | cat | triangle | square | one | triangle | square | cat |circle | five | triangle
Ty | 874 81.8 756 | 756 | 752 73.5 727 | 71.6 | 702 68.3

X
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The Role of L1 and L2 Working Memory in Literal and Inferential

Comprehension in L2 Listening
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1. Introduction

The recent research in reading has investigated the contribution of working memory (henceforth, WM)
and background knowledge to inferential processing during reading comprehension (Alptekin & Ergetin, 2010;
Andreassen & Braten, 2010; Rai, Loschky, Harris, Peck, & Cook, 2011). However, there has so far been little
research that addressed the role of WM capacity in literal and inferential comprehension in L2 listening. Based on
the hypothesis that the role of WM might differ across the proficiency levels of the L2 users, more specifically, that
there is a meaningful association between WM capacity and inferential listening of the skilled listeners, and literal
listening of the less-skilled listeners, the present study attempted to provide answers to the following research

questions:

RQI: Are individual differences in L1 and L2 WM tasks related to literal and inferential comprehension
in L2 listening?
RQ2: How does the role of L1 and L2 WM in literal and inferential comprehension differ across L2

proficiency levels?

2. Methodology
2.1. Participants
Participants in this study were 149 Japanese 1st and 2nd year students from a technical college in Japan.

The majority were 19-20 years of age and homogeneous in their social and educational background

2.2. Instruments
The present study focuses on both storage and processing components of working memory capacity. L1
WM capacity was measured through the Japanese version of Listening Span Test (Endo & Osaka, 2011). On the
other hand, L2 WM capacity was measured through the ESL version of Listening Span Test developed by Ushiro
and Sakuma (2000). Short term memory (henceforth, STM) capacity was measured through L1 and L2 random
Digit Span Tests carefully pilot tested and recorded by Joyce (2008). The listening section of TOEIC IP test was
used as an indicator of L2 listening comprehension. The participants’ literal and inferential comprehension in 1.2

listening was measured with a multiple-choice listening test (Stafford, 2009).

2.3. Procedure
The study was conducted in July 2011. The TOEIC IP test was administered to all the participants outside
of class time on the same day. Within a week after the TOEIC IP test was conducted, the participants took all the

other tests during their TOEIC class time, which were divided into two lessons to reduce their burden.
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3. Results and Discussion

With regard to RQ 1, the results of the present study suggested that individual differences in WM
capacity influenced both literal and inferential comprehension in L2 listening. High-span listeners, with more
working memory capacity, are thought to retain more information and revise prior information as they listen more
effectively than the low-span listeners. As a result, the high-span listeners possibly showed significantly greater
performance in both literal and inferential comprehension in L2 listening than the low-span listeners.

With regard to RQ 2, the results of the correlation and regression analysis showed that L2 WM capacity
significantly formed a medium effect on L2 inferential comprehension and accounted for a significant 12.2% of the
variance in the model in the case of the skilled listeners. Literal comprehension, however, did not correlate with any
WM capacity measures. The results suggested that literal comprehension, a data-driven processing related to the
surface level features, may not have been cognitively challenging to their WM capacity. It is quite likely that the
skilled listeners rely less on decoding or syntactic parsing processing, because their lower-level processing skills are
more automatized. Therefore, literal comprehension, a data—driven processing did not impose on WM capacity a
heavy cognitive load. On the other hand, in the case of the less-skilled listeners, both L1 and L2 WM capacity
formed a moderate correlation with both inferential and literal comprehension in L2 listening. The regression
analysis showed that L1 WM capacity predicted a significant 15.0% of the unique variance in the model of L2
inferential comprehension, and L2 STM capacity and L2 WM capacity accounted for a significant 23.0% of the
variance in the model of literal comprehension. The less-skilled listeners possibly focused on scratching surface level
information and keeping it active in STM in literal comprehension, because they lack automatized linguistic
decoding skills. Individual differences in both storage STM capacity and processing capacity of WM, therefore, may
have influenced their L2 literal comprehension performance. The less-skilled listeners are thought to rely on
cognitive resources for higher-level processing as well as lower-level processing. In the case of the less-skilled
listeners, both text-based representation and deeper-level mental representation seem to have placed cognitive load
on WM capacity.
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1. Introduction

Due to the growing need for improving students’ communicative abilities, task-based language teaching
(TBLT) has gained popularity and has been adopted by several Asian governments as the national approach to
English language teaching. However, researches indicate that there is a gap between government educational
policies and the practice in actual classrooms. This paper will first give an overview of the studies which present the
practice of TBLT in various Asian contexts, and second, a discussion of the challenges, constraints, and suitability of
TBLT, and lastly, suggestions for further adoption and adaptation of TBLT in Asian educational settings.

2. Methods
This paper examines eight studies which report on implementation of TBLT in language classrooms in
primary, secondary and tertiary settings, and in four Asian locales: Hong Kong, mainland China, South Korea and
Japan. The studies investigate teachers’ and students’ attitudes to TBLT, the potential problems and challenges faced
by teachers, and the effectiveness and suitability of TBLT. The eight studies are as follows:
1. “The suitability of task-based approaches for secondary schools: Perspectives from Hong Kong’ by David
Carless (2007)
2. ‘Exploring EFL teachers’ perceptions of task-based language teaching: A case study of Korean secondary
school classroom practice’ by In-Jae Jeon and Jung-won Hahn (2006)
3. ‘Implementing task-based language teaching in Korean classrooms’ by Aja Dailey (2009)
4. ‘The communicativeness of activities in a task-based innovation in Guangdong, China’ by Chunrao Deng
and David Carless (2009)
5. ‘Reconsidering the effectiveness and suitability of PPP and TBLT in the Japanese EFL classroom’ by Sato
(2010)
‘Implementing task-based language teaching in a Japanese EFL context’ by Paul Dickinson (2010)
‘A task-based approach to teaching English for science and technology’ by Gregory Hadley (2000)
‘Teaching oral communication skills in academic settings: A case study in task-based approach to syllabus
design’ by Mohammed K. Ahmed (1996)

3. Results

The potential problems and challenges of TBLT suggested by the studies include: TBLT’s conflict with
traditional educational norms; large class sizes; teachers’ lack of confidence, teaching expertise and knowledge of
TBLT; an emphasis on direct grammar instruction and a preference for Presentation-Practice-Production (PPP)

approach; students’ reluctance to participate in communicative activities and their low English proficiency; and a

—150 -



SNEREHE A 7 4 T F2 8 52 FAEE RS

preference for a more exam-based syllabus.
The studies also indicate the benefits of TBLT such as the richness of communicative interactions generated in
tasks, teachers’ and students’ positive attitude towards TBLT, and the positive effects of TBLT such as improving

students’ intrinsic motivation and helping them to communicate effectively in English.

4. Discussion

Some researchers show doubt about the suitability of task-based language teaching in Asian contexts.
However, despite the challenges faced by the educators, emerging evidence of successful implementation of TBLT
indicates opportunities for further adoption of this approach in Asian English classrooms. The arguments that
task-based approaches are not suitable for Asian contexts appear to be an overgeneralization. Some approaches to
task-based teaching may not be suitable to all learners but we cannot deny the benefits and effectiveness of TBLT.

At last, some useful suggestions are proposed, such as the need for adapting task-based teaching, the need for

teacher training programs, and the need for teachers to consider alternative solutions for classroom management.

5. Conclusion

Constraints of TBLT can be seen in the resistance by teachers and students to TBLT innovations and in the
situational and socio-cultural barriers. However, with growing evidence of the successful use of TBLT and the
growing need for improving students’ communicative abilities in Asian contexts, we cannot deny the benefits,
effectiveness and necessity of adopting task-based approaches. At the same time, researchers suggest that there is the
need for adapting task-based teaching and implementing teacher training programs which would help teachers
implement TBLT more effectively and facilitate their practical use of TBLT techniques. To conclude, we see cause
for optimism in the possibilities and opportunities for further adoption of task-based language teaching in Asian

contexts.
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1. Introduction

Decoding is the analysis of letter strings to determine their pronunciations. As English orthography deviates
from the ideal of regular one-to-one correspondence between letters and sounds, learning how to decode it takes a
longer period (Seymour, Aro, & Erskine, 2003). Studies on English L1 have shown that decoding skills improve
through phonics instruction (Johnston, McGeown & Watson, 2012). However, studies on Japanese EFL learners’
decoding skills are still sparse. Considerable controversy has surrounded the teaching of reading in English to
elementary school children in Japan. Therefore, to obtain empirical data that may offer implications for English
literacy education for Japanese children, this study compares decoding automaticity and errors between elementary
children and junior high students. Automaticity, according to Segalowitz (2003), is an efficient, accurate and stable
performance. Here, automaticity of performance is compared by the coefficients of variation of latency and duration
(Hereafter CV_L and CV_D, respectively). Although CV of latency is normally used as an index, that of duration

may also be of interest in Japanese EFL context because decoding speed differ significantly among learners.

2. Procedure
2.1 Participants

Participants were 19 pupils (6 males and 13 females) from Grades 5 and 6, and 19 students (8 males and 11
females) from Grades 8 and 9. They were recruited from various schools and hence had different language profiles.

However, to assure data collection, the Grades 5 and 6 participants were those who could read romaji.

2.2 Materials and Method

Data on participants’ decoding skills were obtained by asking participants individually to name 48
pseudowords containing vowel spellings “ai,” “au,” “ou,” or “u” before and after a decoding practice session. The
monosyllabic pseudoword samples are listed in Table 1. They were controlled for the number of body friends (words
that share the body with same phonology; 1 to 8) and enemies (words that share the body but has different
phonology; 0 to 1). During the practice session, participants read 48 words containing the same four vowel spellings,
listened to the pronunciations, and repeated them. The words containing the same spelling patterns were presented
consecutively on a computer screen. The samples of the monosyllabic words are shown in Table 2. They are
controlled for the number of body friends (4 to 8) and the frequency of body friends as indicated by log-transformed
HAL frequency norms (2.5 to 11.3) (Lund & Burgess, 1996).

3. Results & Discussion

An analysis of variance and the post-hoc tests revealed that main effect of time was significant on CV_D
(F(1,36)= 28.821, p=.000) but not on CV_L (F= 2.606, p=.115). Main effect of group was significant on CV_D
(F=6.035, p=.019), but not significant on CV_L (F=1.482, p=231). The interaction was significant on CV_L
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(F=5.655, p=.023), but not on CV_D (F=.688, p=412). Although the CV_L was initially the same for both groups
(p=.982), after the practice session that of the older group decreased; (p=.014) (Fig. 1). The CV_D for the younger
group was larger than that for the older group before and after the practice (p=.040, p=.034), and both groups
showed significant improvements in the posttest (younger: p=.000, older: p=.003). Both groups improved their
accuracy in the similar manner (F time(1,36)=133.153, p=.000; F_group=9.936, p=003; F _interaction=3.405,
p=073). After training, the error rate of the younger group (.84) became lower (.54) than that of the older group
before training (.65). The younger participants’ errors were either related to romaji or were unexplainable, while
those of older participants’ were largely attributable to romaji. The high error rate of various types indicate that the
romaji system is not as widely utilized by elementary school pupils as junior high students’ performance would lead
us to believe. Rather, in reality, students seem to start applying romaji rules to the reading of English early in junior
high school. The greater decrease in errors related to the application of romaji as compared to other unexplainable
errors suggests that the ability to use one system of decoding facilitates the learning of another system. Overall, the
results show that decoding training is more effective for students of Grades 8 and 9 to develop automatic decoding,

although it may be ideal to introduce decoding rules before inappropriate decoding is automatized.

Table 1. Samples of Pseudowords Table 2. Samples of Words
ai au ou u ai au ou u
daid daunch boud mulk maid haunch loud bulk
nait hause gouse nusk faint daunt ounce brunch
jaice baub jouch julp taint gaunt pounce crunch
baim naun bount muzz raid pause rouse tusk
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Figure 1. CV Change from pretest to posttest
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AT, 3D MUVE TOFEEEKERY, ZHETO2RTEDY = v 7 « = TOEE LEIN R
HEVWDNTEY, ANEAAER, 2R, BARRREFRNCRERT 5 2 LN TE 5 LFEMS, A
A LRI A SIS S D L b Wbl TV S (Vickars, 2010), FEEHIL, N HDEBROTT
HFFIC 3D MUVE [RHEEI 7, VEARIRER & B, FEHEOESGE W RIER L, FEE N fEE
%2 LI RN DI ARIEN G D & S5 Second Life” |2, (RABHIARAIT— = hARRE L
FEFORFEOM T2 S D 2 & CHEREFE & IRE L 375 M AMEE T2 2 LIZIV A TE T,
L, O3D FHEMOT VA L DEL (X 2728 % L9 3D BT 50, @TDOFTVA v 2FE
B2 Second Life”lZF2ET 5 515 (A B a—F SR L 508 HEDLR), @F Z TR TREZR 7
arT Y (X A7 O OHBAEROFE @FEFISHEIG LicFE 27 o ofiERE, RO
@Y AT LOH ML L FEDRORETH 2.

AITS (Automatized Interactive Task Space) & 44722 D 27 A, 52 SFEESHERG (Long, 1996;
Ellis, 2003)|C S & HEFENTEY, a3 2= —3 a9 VCRIENAE U & & OFMASH A RET 5720
DFEART 0T T BPHARAENTND, i AT L ELER-TRY, FEET—X LRGEn 7
DT —HR—R RS, M =—T =y MILDFRRRA Y RIEE FIRE L 95720, & L T¥EE
DAY RLERRS O WA MEET D720l D, AFEETIE, OUTATLOTHA O, @
a T Y OHBVERDFE, MUYV AT L& T T MBI OFERICON T, TEELZ
RN OHAEITS,

2.AITS DF YA

2.1. AITS version 1 {2331} % # 2 7 ZEHDOMFE  (Ishizuka, 2012)
SMEREOZEENTITIOND # A 7153 DOEN B> TS, 51T E A7 O & LT OHd
W& DX A7 O, FH2IBESIECL DAl 2= —a VEITWRB L X A (T LT
BHI, 53 E0EX A OFUECH D, DD 3 ODENE, SL_ETo 3 SfifBZer L LCERT S
ZLEMFRETH D, FE, R, X AZEM, FHMIEM & AT, Fb ARG L A 7 28]
%, AITS AT 70, s, RAEEEICHRE SN ANT—— = ML > T Thivd, Zo=
—Vxy MIFEIE L 72D, TOiE SN BIESHEOGHICE b EF L, FEEOH (¥ ARA
H) KT DIEELE LTDOTFRARA v E—IC LY, FEELA L F—F 72 9 L 2ITVRNBHINA
170, £, TITIEY AT BT T D720 FlziEy 3 v ©r 7 OBAITIEE) %
ETEWER b EEND, ¥ A7HACE, FEANEEEE 2V N ala=r—vay
ATV S A7 BZBTL TN, Z0O2=y MIUIEES 27 2 FEET 5720 OFH OB HE
SINTEY, va vy TOEAIE, IHEAR—Z LELNHESND, 72, Z02=y N TOIEH)
PGS A WA T D RO L O E VN O TMEDL B END, FHIHMTIEL, B I 27 ORER
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BB OT—T = MIE L, FHEEZIT 5, va v BT ORAE, ALY ZERC T —
Yy MIREL LW OEMELEEND,

22.AITS version2 [Z35 17 5 %k1 BBIERR DA

YA RTA 7D XD 7% 3 WOIEBREORO—IE, ZOREICH Y, BHEMREHELEZED
IO ATVl FHARERRETH D & L I, TNLEEREOREXKT S L O ICEESE 5 Z LA
BETHD, BIZIE, ADEM < SIB BOBMICAS EIKZ 2 R EThD, LovL, ZHUEH ET
b, BIEMFUATET 2 HOEMEITHE L THAIZTE 720,

HKEHN, WEEBOAREEZ BB AT L LTHERIAT 272012, Mfm—Y x> FEIKEH
I AET D, AXT—T = b
ERETDHILT, M-y
kN EGLeEM O BEAERETTD VA
T LEREEE LT, TEEBEILEE bR
ODHENS, AFT—T = b EXIEE
179, EOXFEONEZEEIS
T L THRLNTEERN D, SNERET
BHA7ZER, HHTHT 1
I I ENEMT—Y = b
wARLS L IEHIfE 2 &9 ik
Thod 1), M1 AFT—Txr MBERT B X A2 22

AN

\

3. FHMZERR & s

REEAD0 & W IFE L LT, KUAT AOFRMEEES 2O DOFHMIERZ1T 72, B RERE,
ITV T I3 —%RRD0F%T o r— 1, BROFEREOY A7 BATORMAS, 76 T, FEEOHHR
7 a ISR Uiz, B OB ZEET, 2BEI250) TIThN R 94 L 114) OFSRIL, Eho b,
AITS ECTOFENZONWTUE, ¥ A2 ORI 5T, T0%LL_ EOPERFEA, THELVY 28 THRIEW
EWVIHHIZ RIS TRY, A% BAITS ETHEE L CAIZWEESTEY, 50%U LA =Rk
AV 23, 40%D B3 b) EETIEES 2BV EWIRIETH -7, F7-, AITSOF|SIZETT D
HHFLR2 D, ITSOF|SENAE ORELIFFEME - - BANSEN: - JAEFTRENE (F 4 —F 7 v a )
WZondZ &b Eini,

BE IR

Ellis, R. (2003). Task-based Language Learning and Teaching. Oxford University Press. Oxford.

Long, M. H. (1996). The role of the linguistic environment in second language acquisition. In W. C. Ritchie, & T.K.
Bhatia (Eds.), Handbook of second language acquisition, 413-468. New York: Academic Press.

Ishizuka, H. (2012). Designing language learning in 3D virtual world - Using Second Life as a platform. E-learning
and education (eleed), 7. Retrieved from http://eleed.campussource.de/archive/8

Vickers, H. (2010). VirtualQuests: Dialogic Language Learning with 3D Virtual Worlds. CORELL: Computer
Resources for Language Learning, 3, 75-81.
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W B EERGEFE R X ET o eV T a—F T - U—7 — |
[Learning How to Learn] DBAZIZ DUV T

P (EERT)
F—U— R fE A, B a—F 2, U—2 3 — b, Learning How to Learn

1. IXC®IZ

AR NGRS DR SGE ) 2 5 2o DI121E, FEFICRHARIC O DHk6in0 758 B¢
bbH, ZZTHH TRMME Sid, TR0 T FERICBIT AIGEEE b AR L5 DD
D, 2O XS RN D UGEYE A T IR, B DRE LS8 B - T EARIC
FEPR AR L QO IO DRIGR E AT VML 72D,

ZZC, AL, AARATGEFEE IR 5 AANGE S R e L L ORI 2 2 AL
LCH#%& L7= Learning How to Learn (LHL) | (KH & #@H,2011) Z Uiy, (1) LHL OBRF&#EE L
5. (2) LHL %A, (3) LHL OESWTRRS Z & L35,

2. LHL OBZRR L ER
2.1 B L ETS

(SR H OMENE| 2 0ICT 55T, BEPCREIMNCBIT 58I IS T 57—
ZIFFEFNTL Y, ORI, FE ORI S NS To B A AERICRE 2R L 7o
TWHZ &, 2L, Ml (2011) A2 K 912, HkGEEEEEIC T 285 R e — HRE &
HOEOIR T — BRI 2RO, FEITADRIET L, LW\ ) —EOSUG) B L
TNDHHDEBEZBND,

22 FHLWT Fu—F ONEE

PERD X 5 70 THFEAX )L Zub b LT3
0, A TR T RSA 2w 7 TR SR
FHEEIETDIIRARSH D, 2T, TR
N I07z 2 BEREFH % FRT 5 7o DI A
Akl AR VAL LR, FEsW D) o
LIZE Y, £V EL OFAEITFEBROYGEFE T
TAHAMREM A C S, H DO CHREFEITE)
EAT D 12D D BRI e e 8 & SR E BT 5 2
EVRMETHD EE X,

3. LHL OAEEE

31 BVvTa—Fr s

SlENE, BT - a—F s (KM & AT,
2006) ZHAZY—2 3 — 1k (LHL) OfERRZEAT- K 1.LHL & 5 SO AT w7
7o R L LI R LITFRT 5 o0 RT v 7 (%
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Kty A A=) TREORE) FBREOLR) . N S N SN

- e ; 7 o - ms - \ ’ \
RO, Rl EE) & PEEoBmL [ N/ : [ x
B BB & T AR LU B, | H I ,
¥ / \"\ ,”: l'\ )'":
b S ™ o ol , sl
32 HAT v S OB T = b 2
%7 3> -~ -\-H‘\. R
- TEERfE A A—7) Session 02 S v /e omnm
Future MyScope % #2584 B & ORRfg % A |"; ' \'| i ' \"l
A=V L, FEEFEIRT 500 REMT D. | / \ /
[BIEDFKE] Session 03 1“\_ i 4 \\‘ =
Can-do Statement (Benesse, n.d.) % H THLRIC J,d-f_.\ gt r,._:ﬁn
= “ ry Y
BT DASOIGEN A2 AT L, BRI ff'/. -y _‘“'""“‘}‘\\ Fate Y
B EEERET 5, f ]{ ]{ '
MTEIRHEIDIIR] Session 04, 05 \ 7 A /7 \ o
\ rd

ARG B A TR A nE L vl S S S
ik HARAORERIE VA, TR NN ER &)

I 2. Future My Scope

IFTEIDZEER] Session 06-10

VERR LT ATENRHEIZ FE D SRR T E 21T - Th D, —HEOIR VIR Y 38 LOVGE O FHE X,
BT DB E NS T RS A% 20 I hS BIEEZERPICAT 9,

[3Ff L EIE] Session 08

MG E TR 2 TR R0, RHEZFATCE e ofc 2 EITxtd 2 Wb 7e EOIGHEAMIE
KT DR EARIT LT D, BRI, FEALA~OXNSICEA L T, 14, ZoBRHoORFICE
WY %) ~vA 2 K7V A (Brown & Ryan, 2003) % HUMNI G GiEE £ EHTND,

4. fER

2011 FEDOHIRT v r— M b ONZLAR— FTORRE RS &, (1) SEEFH A~ ([55EOM
SREAET CHIWER S ) 22 8) | (2) SFEEFEA~O AR (TR L THBEARFC D L )12k - T
el, bR TED EE D) A d) . (3) BMARIYFEGIEOME (BRI FE A2 585 HikR sy
Molz] 7ad) L9 3 ETHRERHTZ N TE,

BE IR

PO fth. (2011). REFEDHRFEF NI T HENSEORER O TR 4. THE LANGUAGE TEACHER
(35),1, 11-16.

WK, fmEAT ¢ —7. (2011). MR HRGEFE 7 —2 >— b Learning How to Learn: Worksheet for
Autonomous English Learning Version 5.0. (Unpublished worksheet) 5K

Brown, K.W. & Ryan, R. (2003). The benefits of being present: Mindfulness and its role in psychological well-being.
Journal of Personality and Social Psychology, 84, 822-848.

Benesse. (n.d.). GTEC for Students Can-do statements. Retrieved from http://gtec.for-students.jp/cando/index.htm.

ARRIEN, FATEME. (2006). ©/L7 2—F 2 7 A, BT HARE L

Sakata, H. & Fukuda, T. S. (2012). Advising Language Learners in Large Classes to Promote Learner Autonomy, In
C. Ludwig & J. Mynard (Eds.), Autonomy in Language Learning: Advising in Action (pp. 59-83). Canterbury:
IATEFL. 2012.
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Moodle ZF|H L2 BEN A Y —F o JIEH)
T AF ORISR
F—U—F: LMS, Moodle, At—F> 7

1. IZT®IT

AARDKZATIT HHFEHE T, BRI 2 b0, PIRNICEEaI 2= —v s
VREN AN RS D T LIRS TR, 90 SrHIOREEANE 1 [BIBHRE S D @E OIZRETIL, TN
FEICAI DRSS AV DI T2, BRI BT D 120N bIF RN CIGE O A9 2 L ANEE L2 D,

BENOIGEHEHTL LOND0N, BRFEEOBMARIALIS0E V=T 7, VA=V
HETH D, —H, FAT AV ITRAE—F VDL 5 RFEEINE, el THESN T IR
LW, TAT 4 U TIEENCONTIE, A—Ao7 1, SNS 72 E&IEHT 5TE TOFEEDNEZ TE T
LN, HEHNTOAE—F 0 VIEENE HEIIATO 2 I3 E RN Thun & bihs,

ZITERDLNDDN, Moodle D & 5 R FEIARL AT 4 (LMS) ZFIM L72BEN A E—F o 71
FOFFETH D, AHETIE, Moodle ZFIF L7=FFHIT XL 5 2011 4FEES OV 2012 4R R 0O FZREH)
ERANT Do

2. Moodle iZ X 5EFGE L1
2.1 Moodle ~DEFEFZ ST 71 DI

Moodle [ZIFFREHEHS/INT A NED a— i3 D b DO, HiF aikE LIt 3 2 FEEI HMEECIifib
ST, FEEDMET 5 PC I Audacity D L ) 7edki - fmte 7 7'V r—a v EA VA R—ILL,
ST L C—HRIF LT3R 7 7 A VAR &5 Z LI A[RETEN, PC ORRESCE T ORI & e
PEHECH D, T ZTEZBLID D, Moodle AMRICEFIERIELFEILT 52 L THD, W< DD
TZTA DHHTRETH D0, ARETIIA N —I 7 - = "OREPLERL, A A =L
VEZEM L5572 5 0> & LT NanoGong & Online Audio Recording 253/ L, & ® 9 % NanoGong % Fl)
H U TR TR O 2T 5, R 1TICE L O L 91T, NanoGong & Online Audio Recording (Z135%f
&3 % Moodle D/3—2 3 L RFELSNOEEIER S H D, AFOREETIE, BiboLBY 74—7
L TORHPME2 T2, Moodle 1.9 (Z NanoGong & A A h—/L L CHIH LT\ 2%,

1
BTG & AIREIC T DT T A L OB & DR
/T A S TORIH 74— LTOFIH Moodle 2.X %t)its
NanoGong O O X ¥
Online Audio Recording O X O
*Moodle 2.X (25l L7z NanoGong 73 2012 4E 5 J] 25 HIZ Y U —A &7z,
2.2 NanoGong OFI| ]

FEFL, YT D RKE2FAEMNT OA—F L RF BIZIBWCLIATE W Moodle ZFIH LCEY, 2011
ST NanoGong Zffi > 7= HEN A E—F% o ZIEE L Ll L TV D, SEIFZEDH B (a) FF - A
U hA—T g U L (b)) BHRZRER - ALY & LT O voice forum D 2 DEAAITT S,
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221 BE - AV bx— a UEE DD NanoGong DF|H

HEEWENL, bOLAAHEENTHLIMEARETH D23, ROV Tl &, RS & HIZR
HALTLE S 728, NanoGong 7277 1 €7 4 M LIcIEEEZOIHT 2T TEML THTnd (M1
2R, BRI, MEEE T A0 0REE R L, FORERE LIRS BIZE Ay) oA > b
Fo—a VOB FHEARENHANTHM L T, SEMEEE LT, fEREEICLDET VAR
TN BIEFHE ATV, BOOFEEET 5, MEDEE L, #HFOPIHEENTED HEE] A
VEMLUCIRMNT 5, RSB IL, RN LI E L HEOANEL 2 ENTE, HEAIL Moodle
tf@%ﬁ74~kﬂy7%5z,7?z£@ﬂ§ﬁ¢&%ﬁﬁ&ot%ému,ﬁ%ﬁ?ﬁ%#é%
HEOFE Z A L E BRSSO ZTo 0D,

Listen to the model, and try to read t
MP3 audio
The Spanish legacy can be fo

¢
Edit | Delete | Reply

Show parent | Edit | Split | Delete | Repl

¢
99 (@
P 8 3F ® {| Edit | Split | Delete | R

&

Show parent | Edit | Split | Delete | Repl

| )
Monday, 21 May 2012, 10:32 PM ")(.\ ‘;Jl‘;? ﬂ)

Tuesday, 22 May 2042, 03:45 PM

1. FEHE L L CoR R 2. Voice Forum & L T OFI| ]

222 HERAY—F 2 ZHE D7D NanoGong DOFIH

EhorBY, WhidD 4 FEEOHTT, A —F 2 Z 13D 3 HHE & S TEES TORTE R
LV, &2 THEEL, Moodle D7 4+ —7 L (#B74K) 12 NanoGong % FII ] L 7= & gk #ne 4180
L, Woice Forum & L CHAERTORZROLGE LTORAEZEL TS (X2 50), 1 BOFRFETI 2
BEOA—F kG2, PRI THERT—~&2Nb EF52 8%, oAk
HBENHE UIGEICRIET 2 Z L bARE S Lz, HALSNISIFAN ZRORN LT, EFIZED
ZA B L TWA, BRENAIE, BELESE DO EMESICHOVWTIEHMEET, %S B 1
IS U TSR 20%DRA > b &2 52T 5,

3.2011 FEEDOEBRITE-SL 2012 FFEEDOHE S

2011 AFEEDIERHE T4, BIEFA~OME I 3 LOSRERHRN S 2 25812, Bt 2 DOfF#Ei0%E
MENECEE A NZ Tz, FE - AV hr—va UERIZB TS, ERRNTORET 1 — Ry 7
DOEFEAHEPL, REICOWTORI & —FE ORI 25 2 & T, BEINEROZRIZ HfE LT
VW5, Voice Forum {ZOWTIE, 2011 I EOEFRFRIRMNFIUE ETER TR, BT —
< RO TERET D Z LN LW EDERNRH 72720, 2012 FFE TIEERABICSM LWL 5 B
HNUDHERIC L > THEEO by 7 #BRL, ZHUCEET 2B Cgitio— R Lz FiF5 L9
DL,
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Y IFA VT NREIFEZBAWEIEECEH T4 fRE

IR (RS
Rz (PR

F—U— R FEEOAME, Moodle, 747 ¢ 7, RHIFEE

1. ERRMarker DBf%

%E%%L . SAESCRAIFRE S 2 7 2 ERRMarker % 2004 fE L D BHFE L TE TV D, ZOTAT A

FEEDY web _EITHE U7 Se/ESCITRE LT, lexical errors 2> 5> syntactic error, mechanical error,

morphologlcal errors [ZE D E TOFRY 2 LFEARE RAZ DT HZ & THMTE L LHICLebD
Thd, HoLOBEEZEDHE LT ERRMarker (Z 8- T, FFEEZAOREMINNA T4 M &AL
5 ZOFEZ, BIEPLERGETE . ED X9 RHORY 234 L TH 5520V \“CODJN: v bk
HHZDHHOT, FEHEILEIEETRENEZESTHREL LD L LA TUIRBRNE DI
SNTWDLZEPFHICH D, FEFICHZ Dy NOBESR LT 2BIRENREIZLY nﬁ%‘“(%\
FE T v 2B U IREFRE AT © 72800 —/L7)% ERRMarker THh %,

2. Moodle i ERRMarker BE%&5E 2 #2011 F5) TO% B A
ERRMarker2004 Tl, ©T7—X 7 & web L COFRMGE, CSS TEFRT D HIENE LIV TV
72, HHIRHZIT =T — & 7% AT DAEERR D3 Do Cie, F7, EOEAIZIE CGL 7'r 7
Z LR CSS DHGERCEA TR SEETdh 72, 2010 40D LET50 JEAAEFL&EE RSB TG L
7= Moodle HRBA%EES 1 #1(2009 4EED) i, #dZHE T THEATE DL 2T AOBEERART-, =
DBIFEIZ L D WL OPDEEENFEHL U T2, B LT & & 9 S CHEERE D - 72, Moodle kB
FEEE 2 H12011 ) TOUETITIRD L 5 BN G Eb,
< IRHIATIRRO MBS 2 RNRIC L, (EEORE BT 5
> B N=ROR Y TT T v R PRI 520995
> EEENCHEYE LT WL A T b A v F—T7 = — A & L ERRMarker % E D> b B RE -
WRH « A EREEA~OBEN DS 2 L — AT D LT 5
<+ moodle D — AL —HP—EHUEFEZFIH L, Moodle DIEMEY 22— & LTA VA h—/b
T&E5HE9HI1295
3. ERRMarker &AW - HREIfsEDORE,
A HEA VY NREEROEREFEEOSE K1 VR L9
indirect '_422% IEAZE NS DA =T BRI AEET & EAT L
D ting - feedback | s E R H A 2RI D72 TR BV, )1 OD—
@@ @O IR L TITHhN D %8 7 at 2Tk, FEEOEHEL UL
@ ZER TAT AL T RERALD D ENTED LTINS,
rewriting FRBFORRBR[ DX HR L, AR 5 2 LI LB 2
SNDH, ZOWRHITECIE, FEEHENRY K S 1E, &
sty TR A - %&%ﬁéngo QLIABKENEDLEZLND,
Flo. O—@EA BT T 477 avRATHIELELAAURBETH L, &b iudss
HIEEE VIR > TLEWVRBIZAR D AMREME L D720,

Student Instructor
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YA Lo ST RSO A, 28R E 5 Ic,
— S SRRSO TR A L 2@—DTEOEEF L
"|§) Jeedback | BEA7H T LITAD, TOWE. FEENEE OO B D
>@\‘ | ELomich s EEERAEERL. BHOT AT 1 ERET
® HZENRTEIURIRDTAT 4 > T OAT v 2R LFRY %

Student Instructor

@

rewriting MO Z L SEEESNT-T A T 4 U TRESINEE I TTNL
E2: LS A AL - T THH, L, BICEREOE LAZFEL TR TLTLED

FEEOWE, EOXIRTAT 40 T EFTTH, IELWEZED TR &hd 7 at o5y
EMEFLCLESTZY, BLEXTAHZE CHFEAENER TE PR L CLE 720 T 50
MG 55,

S— — AVEA VY MRFETITFE A= RARETE DG
2?;:;2? L, AALY f\?ﬁ%ﬁ'{??ﬁ’ﬂiﬂgb LT TLEVLR
‘*‘ LRGEIZ, EIF4A L7 FRRTHEL TWD EEZ bR

@ B, BIXA VT MREE AV F—Fy NEIEA LT,

rewriting process

grammar/
oyt PUHEREIER L Ch, b5 HMRENTIT) 2 LA3T
improvement %%, ERRMarker &\ o E I 4 A L7 N FETORAIE

®\“ EOBAE, Y OWET LR E T E v D R R NY
BHEIZHEZ DN, ZNHRETITRHZETHD,

ERRMarker 2 A7 M2, /N T A MERETZ T T2 <,
BAZHINONT DA TA N H T — X UEE L web IZHom T DISEEN & DI1F0>, ZOT —F Zff A
I TR HERLITOT TN ENTEDLL Y, BEHLTDHIELMA TV D, £,
A T4 bOMUZZ A NEfHT DR . D2 A M BIE L TR SHEER H 5,

FHEEIZ L 5T, ERRMarker & W7o HRE DR ROF A, WRHIZ 8 LT H 2 ORR D IR 25855
L, ZO5R%2mRLT IRKER—EEDLYOTWIGEE ZEHT 5720 05G5ER 1% 5 1220
LWV BEZHONITELZ LITh D,

BIRE I L o TUL, IRHIT— 4 28 U CTREILIE DT 7210 T, K3 1I2hrO—005E~
MR LA BT 7T 4 7L, flix OFRFNE o TRERFE 0 7T Lk IRFRE L
HIFEE L LTHFEEL L BICHE LTV Z &ich 5,

BE3: 235 AL I FimE AL RIS

4. B2

ERRMarker 1%, [EE(L SHZBEREL O L 9 723 AT LTI, RFEF L, Bdza N BIE L+ 5578
HFITGE U T — I —OFRE « EFRE HHEICTRTE, HED LY EIRPUCTHE U7 ARSI
TEDLIFHMEDH S L AT LDOBFEEZ DS L TWVA, AFEETIE, ERRMarker2011 DFXEN S H5HE
~OEATE, SR, FEFEARN T2,

ZEWR

Ferris, D. R. (2002). Treatment of Error. Ann Arbor: The University of Michigan Press

Ferris, D. R., & Bitchener, J. (2012). Written Corrective Feedback in Second Language Acquisition and Writing.
New York: Routledge

ARFHERIZDRE (2010). [V —F 4 7 & T4 T 1 v 7 OB & FE-GE%2 BRI i) - 1E< 1]
FOL  RIERRENS
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7 VY NARIRAIEERT % A F OB
—ERENRBIOT Y HiF L (—

W e (R
FIIER Math &2H)
B fES (EELIT VY =a—var #Halath

Wi
=
pum

F—U— R WURAT RN, FUOXVILE, #EERRRR, RENERE,

1. (ZC®IC

RO ICT HATORER TR, REFICBT 5 G5 BRI\ Ch . PC I B A -
27 Ly MARZEFIH LT elearning 12 K D20V RS F50F S 7RO BRI JIEH | 28
ZTCWD, HREOT VX LD HEA TV D BREOFEIT 5, AARTH A% 10 itk CHUEROEFR}
ENTDEN AT UVNIT VAR T Ly MERIZES DA THA S L ETELILTND,

L LA G, AERIATOIL TN DNk Tn] & LT, BUEDOKFTITOIL QO D i3
VX, EESAHIU S B IR SN D RRBHADIEET 3 A b 2 LTAEEER TIThn s & ) JEIERS K%
52 OPRIEHEN DRI CTH D, TOHEELE LT, RFETBT DEA 7 7 ORES CALL #=
EPYREROEEL S LW ) BN ETHRT DN D, ST O X VEGE SRR T D T E 0
&V FB ORI T L bt nE Wi Th D, b —H T, RO T A h &4
DT, IATUANOEM e 4T PC ECHFEET L LW ) FHRBRIOEMRE T 2. HERNFET D40
FPEA R DR U SHRNWT VT DX UL SNTAREIC T 2B & 72 R0 &0 ) IR 28 m b RIS
STFEL TS, AT VX LS FEEREE FICBW TR, #l & 28 E5 D, 2L 0ok bl
TERFNCHE L W) AN EEF - TEE A ED D MEE &) L THIETIOR U D Z LA TE 220
EWVOHIETTH D,

FIT, B, FEE, RBHROERE, FUOSNVEEREED 4 HHER, REEL VORI UFEEOBIC
£ FDMENERE U DO & NI RENBRET AR - 1287 572010, T U4 /ULIEHHRE (CheckLink
VAT L) AT DHIGET XA OB EMED DICE ST, TEROHIEAT A N ORI S DI E
CTMZT VAR L, CALL 2(EE PC REERFERImMA - ¥ 7 Ly MRaBL T ¥ —Fy b I
A L, 2P RIRH 0T - R DMRBRER DT 1+ — B3y 7 3T LS DI 2 TAN ATREIC 72
BHEI VAT AEHEIT T, THETHEAT 2 b TITRb CE IREEIT A AN EEZD D
L7 RREMER Sy DI o TN T U AN AN D Z L IZ ko T, AT XA R THY
BNOT VHANVEREROA Y v MbEZTED LI L., EHHEA S 2 HAVUERAE CORHE
HATIC BT 2 X 9 BREIT - 72,

2. FE
21 BINE

MBIV, RIRAER T ORT: 1 422 7 72 (REFF 24 334, LtEo4] - P 42
G [FME21 44, &PE21 4] ). Gt 8 A4 Th D, BIEIL, 2FIEERE & U OMNERE (058 %E
BELTEHRY ., AMETIE, B 15 BESOSIE 225,
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2.2 FIE

£ BIEITE LT CheckLink ZFIT L7258 ISR 2 40 A &0 A %470, WIHPEERE L=, #K
PIRT 2 2 R 2R OHUNIIRZ 7203 5, PC ot s iR CRIE s O 2179 LW H 8% 15
AT,

2.3 CheckLink ¥ A7 ADBH%
AWFFEDEMZdHT=0 . K1 DL D IS BHEH LD REMEA R OV 2 D X 5 23l & 5 8 ey
AT LB IZBHFE L7z (CheckLink AT 4),

BEST SHOT FOR THE TOEIC TEST for reachens &P

*Unit 3*
*Part 7*
*Practice test®

mR-N- 88 BERRRT

Fi-N-EE BE| 2em FE| B W@ | &8 W
M | NE (RTE]  BES | BESTSHOT FOR THE TOEKC TEST

Li (MO BOCODdO
21 (A)OBOCODdO

NEAR B

3t (AOBOOODMO

AZE - mEvAR
=

SIETEIEEETE 1

PantT~E 3 3

Unit3~E 2

HEERTOP~NES B ESSRRL: |
o

Aza—n~BE3
X 1. CheckLink [HREfARZ M O 451 IX] 2. CheckLink “735 44 BRI i O 441

3. R

PERDHIART X2 N v U T T U H MR L, SR ORERIGE RN SV A7 AR B A ER
TV o 7ohER, TN, g, WUEAOERIE, 57V VERRERRD O 45T, RENESRORIE
FLHDZENRTEDL LRV AT LERERETH LM TE, ZTETHRIEYAT 2 FCliER T
IR0 TR OB FREAER 2 FEI RN AR U, ZiO TSI . EBEOMEREIIC
AW B EE LTI N TE D L)Y, FHEOEETN— 3 U HIEFICEE -
o AN, AT LAROBIEE 84 44 L\ /NI FEFITK T D 3 4 AR ORERRGES LT
BT, KAEFE 4 A B E DB OIGET % A b~ CheckLink 3 A7 AHHIC L 0 | FEICA[FE
DL DY T ATED X IHZHENREOFIIDRIN D D0 A% OEMINGEIEE RS, Z Zhbifkx
RERERAS EFHZLIZED RVAT AORRLEREZED TN T2,

BEWR
Horton, W. (2000). Designing Web-based Training: How to Teach Anyone Anything Anywhere Anytime. New York:

John Wiley & Sons, Inc.,
A (2010). 7 X NVHREZGN U IGEFEEIREOEBE [RMEASGhEE] 42/2,399-431.
FoE - $AK TEH (2011). MRERGI~== T . HEIDTDDA A NT 72 a T ATHA ] 5
B AR ER.
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HEMNBERE~ORET A
Oral Interpretation &\ 9 ZFEDALE DT

Kig - #15% (ORI FBERT)
BT ORBREEEBERE)
b BRET ORBRAHBER)

F—U— N B EIEYE, A—F - A L Ex—TF VT g, BETHA L, EEIE,
EEeaEs

1. IZC®IZ

KRB R « FHAIRE (IR 0IC) Tl 1998 4E L ¥ Phonetics (GREETS ) JRIE W DA% 5%
S Oral Interpretation (LA T OD) Z -HIOERELH & L CRliEL Q0 D, £H2H O &I, SCRENR
Ex, ZORRIT AT | BERA TR U720 D2 2 THlEE T2 (REF, 2005 ; 35T, 1984, 1996,
2009 ; R, 2000) FZHETH DA, AKO Ol 1%, itz & CHGES T OEMICH < BB S EE %
HIEEL LCWD, ZOL D iS5 Th s Ol DFEET A NSRRI KR 3 DO T, FERED
FEEFEE LAY TERT D,

2. EEHREOT R
2.1 Oral Interpretation }53&

— I Tl < M BATARII TN D O T, SRR E ORI R B E 2. BEROFITCRE &
ADTHRET 2 Z EAROBILD & LBl MERRA Y —T OREIERNZ2E B IFEFRFD G, 1984),
—Ji, OJC @ Ol IS ERMDF72 53, Phonetics T2RAIZH B H %2 VT, £k% 72 context CH
HRIUCTF ¥ L VT RETH D,

2.2 REHEERFZR

[REEIFEEARE ] L1, BP0 EEN L TCEHELRT 2 AR LI E OB E BIE g
5, BRI, FEE-A-AD FEGEEEORR) 282N bh—X, WEiE. 4 hx—v
arTAy, EOORNY BRI FGE text ICEXAALTEEEZHTL, HGTL2 L2 AEETS,
AEIOFEREIL, BFHEENZE (LE - K, 2010 ; KE - EEL 2011) oS bINZ, FEEHIC
Lo T [ o LToO Ol OFLEFHTIC, FEWRIEEHRE~OREZZRRZ LI b DO TH D,

3.0JC T8 5 Ol BETVA LD 3Tk

BRRRLISRE 15 /M. < OHEHENEDY ., B 2T AOEELH 72T, BIED Ol DFFEIC
1%, BLTFD 3 DOEENEENDIZE - TN D,

%5 1 12, Phonetics & OI OFEEFRHENF—D/NL—T7 U v 7 2L D1Thivd Z &, OJC TiL, Phonetics
2B B E DI % vowels, consonants, stress, thythm & smoothness, intonation, performance @ 6 T H 2>
WT 5 BERECRE LTV 528, O THflks L CRILA—7'Y v 7 & HENLOHER L OEDH T
FEETHHAN TS, S Ml B2 R85 2 Lk v, FFEFEEE OESE BRI 5
NP/ NN =3 [ oY ] = =R A
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%218, RS NRNICSZ > CHEREER A L, RO B HF T2 BB TSR TN TS 2 &,
SFEY ., Ol AKDEHETH 2 text DR (interpretation) PHIEX F (audience) DIF(EZ Eak L= 37 4
R AERDD ZEPMETH D, SEMEEONDIERREEITEREZ T, D& 2R Tn
MZEREE IO E FIURZ DD E T 5 Z & T, [EET-SHEERT LR LT OFRSAHE
2%,

5312, SR L OEREBREOMERHNZ 723D & 9 e Bl R &= 2 Z &, {sftid72 O THY ki b
NDCFERICIR ST, B EATRICBE D D % 720885 (News, Storytelling, Announcement, CM, WUE 72 &)
P H T LT, KV EEMTHRNERE b oI HEERE N AR L e D, Flo, FAEH ORI ERERGE L
THTNE S MBI 538 b H 0 . B FAY TR B S I ES T 5,

4. FER

PbD 3 EHRMZET VA ATHAANOND Z LT, AKD Ol DR Z AN LR S, L0 3R
TeREHRE, ETRERIOC text LME G D BHEELIREEE O BRI DN 5, FET v 7r— MZBWT
b P L0 ) BT D D 3 E S A R TR RS TR Y L PAEEOTEMI RSN &
g% 7~x LT %, Phonetics CERAZBRRRE U 1 text & i BIF D721 Tl #ix Zefitila b - CH
FERBLA T DML SORES 2K U DA 21T 5 2 L ELL O AR~ L D730 Ol LW
DA RIRN R EREOS L LTSI 5 2525,

BE IR

7RBF= = (2005). Oral Interpretation fFEDHAFSE (1) — HIZHI72 Oral Interpreter -~ [P LA R SA0TE] 33,
243-257.

PYUEE (2000). A—F A L F—T VT — a9 L OFETFA AT H—ELE [
O] 30,275-284.

JACET A=)V « a2 a=b—v a UIRSE (2002). [F—F 03X a=r— a O & FEE]
BT et

KRR - LT (2011). 15 - @B CTOREFEBIRE L EHE - KEVFE~DOF =y 7 o— NeHE
RV RIET 2 B0 - [RBRACFBER ] 8, 1-27.

T (1984). [A—Fv « A 2 —TF V5 — 2 o AM] B KBREES

L (1996). [P5Ea X a=b—v a U O & K- A =T L OHEE ] HUK TR,

SELER (2009). A—F b« A L F—T VT — g L LIHMAIN D7D T 2002 TR
%] 37,171-198.

TERER (2004). [YiEa S a=fr—3 a9 VOB AEL THEE] T « g

EEPET- - KIFHE (2010). T L FHA D L ATHENE H Tl FERSSEERRENT - A 7y hoR
WA EBLETD - TR EREAE] 7,15-32.
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L1 B XN L2 FEEDOTHEMH 0 BfR
—IRk L2 SF=EEICRIT DG

T GUEREERT)
AR T ORBREE R
BN B GUERERT)

F—U— GRS, FEEEONT, TG, FEEEAR XA, Bits 27

1. (ZC®IC

HomE (L2) BEE OOV, F 5 OYEIRHEO R EREDO SRR &, kRx IR
ST SAVTUN D, Fillmore (1979) 1E, R—A&H/NRIZIZ TRSGEETHEIC, 74 7—IZHE VL
7, BERONCEBEO U E LD DR EDNTIGHEHC A RIFT L LD, L, FEEEA
A HMENZERH DT, FEED L2 BEEOHBEOL 5T, F—5iE L) 2B HEADH
RERHMICZ SN D Z E BBV DRNENRH D b, L1 TORFERHHE L2 CORGERHNE
PG UeF5eid b 7e <, vam A7) — (2010) ClI@mWVERERERE, 3 Lakt5 s Li-figEr 5
JE L QDA FIFRRE Ztg ke LIEgEIEdh £ 0 70w, £ 2C, AFETIE, JGERGER L1k
WEEEE R ERBINE L L, JGEE AARE TR EZRGT L, AR T,

2. FIE
2.1 BINE

BITH DRI D K 1~4 AN ZOREICSIM LTz, TL—AA L M7 Z & LT Oxford Quick
Placement Test (Oxford University Press, 2004, LT OQPT) A5k L, SIE OEREARE L=, 4l
x5l LI2FERBIE LT X CTCEFRIZBWTA2 7B Bl LIV TH D Z EDPMERSN TN (FE D),

#£ 1. ZIFEDOWR

CEFR L1 Bk Tk i

Al,A2 (EREBESED S RREHE) 1 5 6
B1,B2 (B L-SiERE) 1 8 9
EHa 2 13 15

2.2 FRASAIEL

QFRFED X AT WG L, F&aE% LTH b o7z, —DEIT Video Re-telling Task T, BRHEIJEME SA &2 — -
F— b ST D B D53 A LI A 1R U 7, i) & fil Su7z 2 FEEE oo M 2 V(i L,
ZDET, 2O00BEOR S 22T 25720, WEEZMAE 4 5ORSITHIZ T,
OB Picture Narrative Task C =300 2 FEEHOBNEIZ % L4124 50 OFfIEENC L S5 & fh L7z
HbOERTHGEZ L Thbbole, TNHDXAZICLED, FEE~OWEITR LN &3, i - #
W AR (2011) THEESL TV D,
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2.3 FEFIE

(BN 2885 L7=1%, AAREZHE L THEH 9 Z A2 (Video Re-telling Task + Ehifi A/Ehili B) (2)EhEjo>
Frlb i Z 50 #BRRERUR L, NEZHE L CH 5 9 % A7 (Picture Narrative Task * 5 1F i A/Ff1EE B) @
2 FREEDOE ) n— R RESX A7 &2 2 EICHONWT, HASEROSREETREL TH 677,

AN SMEETTENE S L < I3 OB A DWW CRHEL SRR 25210 7=, 0%, B3l <X
FribE A 4 SEERE L, H0T 49, FEEERHEATT O Ko fim e, JEaatmi i 2 £ Mt s &
FAERESH, FHABICATER-T, G O5 FIXE « 5k s b EEEE 5 2 LR TE
RN ETEFRNCEZ HNTWD, &I, 4 SNAZHREL T OV, v Ba—2 M LikE
L7,

3. FERELHT
FNENDSHETORIRL, AR « JFRFHE - R— AEOEF AR & SUENIERE S - GE5D
kML (token, type) SDEHENGRENRIA LS L LT &2 T 070, BRI L SIS
B, BARERRIIE—T8E U ML, SEGEEEZHE Uiz, RabdE I Ikk 2 e Thigeie L a2
FRL, SSGEICBIL Tk O REEER A FGHEAE & L7z (Lennon, 1990), HAFEOFFHERE I 1 />R
DE—FHE LT-, TOREREFR2 -3 ITRT, 558 004 1%, EFOFTHROHETEER TN 7=0l
*L, 013 OFEHEIL, LT HEDENRE, HAFEORTEHENEE SN D FNRHLNE 2T,

# 2. FEREOFEGAYIAIE

e JEEEsEEE GERO AAGEEE GEED
Token Type NZHE token Token Type H 373 Token
003 (A2) 47 27 26 112 54 52
004 (B1) 140 64 70 274 106 137
013 (B1) 84 38 47 374 112 173

3. FEEOH FHEHIRHE

o YREFEER (sec) HAGEFES (sec)

T AR A—=2F R TR A=A AR
003 (A2) 76.14 12.46 114.76 154.42 47758 173.37
004 (B1) 1114 26.83 172.85 91.33 87.493 177.72
013 (B1) 19.58 195.18 81.04 125.77 37.08 158.76
BE IR

Fillmore, C. (1979). On fluency. In C. Fillmore, D. Kempler, & W. S. Wang (Eds.), Individual Differences in
language ability and language behavior (pp. 85-101). New York: Academic Press.

W - NG - 4B 011). FHHY AT DEVR LTSI HEE~ORE. [HNEEHE AT 4 7%
2 51 RIRREE] |, 82-83.

Lennon, P. (1990). Investigating fluency in EFL: A quantitative approach. Language Learning, 40,387-417.

Oxford University Press. (2004). Oxford Quick Placement Test Version 1. Oxford: Oxford University Press.

T anr A7 U —FM (2009). Rk L2 O Fluency ORIE « FHTAGTE —REEIZIT Dl S R —
Arcle Review, 4, 137-147.  Action Research Center for Language Education.
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W L2 AT 4 7IZBIT5
Fat R FaX s NOHHT

BrEs B (R
v e (BERE)

F—U—F: TAT 47, WEFE, Kk

1L iZC®IZ

T, FEEEERECER B (PISA) OHBENZICE 87 (collaborative learning) |
WZBIT 2 R0 2 L DAL, YR OB X o CHRE PR A B0 BRI PR D E D 2 T
LEVOoWmELHDL (LA, 2010), FEFRSRCKRFCBT DIGET A 7 4  VHREIZBWT Y, Fhh
M—HRIHRE, HDOWERHE 522 0H TR, INERET A 7 4 7T 256 L, B
FHRITHLTED THFRLIEEE R &5 EREEND, AT HAROKRAITE - G H724
D2 NTHITR > THHEL A, EOR IR LITER L T MEATHLD (et R), £z, HEL
FTAESC (e s b)) 1ZED XD IhE b > T DD ETRE LT,

2. FE
2.1 BIE

ZMEVE, B ERAOINT & KR ORFASE > HARNFAEF 1184 Th b, 77— 2 INEETT-
T2 BRORFENENOEFHOT AT 4 VIR EOSZAETH Y, BiEIE L FE BEL3FETH
72, TOEIC X° TOEFL 72 EO#FEABRDO A 27|28 5 &, FREOEBE [ IEL ThH-oT2,

22 F—HINEE

BT, I8 2 N 1OST /7, | AWELHREFRD, 1ROMEE 2 NTrm s, #
2713 4 a~OfEFIRT 2 bOMEDIV, FELEEEKR %, EOL DR LITERL TEY
7oy (e R) BT AEMAEL O, BERRUE 2N E TOST vy NEEOT— & 5 E FEC
LT, EEl, B, TRE) OFAT 47038, 3= =Wt 5]) 3= F—%4
W s 8= =32 5] /8= =L DENIRIL ] OIFHBIOREE 4 BLS AHHA
b TELGNIZFE 32 HE (L <Y TUTELRV~IEFIZHTIXED) THEEk S (B HmE 1
HEn B 72 W EEEDORID 1270 5 b D& FBEWIEF T 2N TE ) 355% - h),

2.3

ARTN LN BEDEEOREMRRO 7 1 A it T 5720, BERHUIERE OFEIE A _ERLOBLR
LR Uz, TaX s NOREIRZ D120, SNTIZL o TEDPNIAELOREHIEDE S & T
T2 HEREA 72 & LT S-nodes/T-unit (B4 S) & Words/T-unit (il &) Z2HH Lz, 7e®x05y
PHZIFSIE 178 4 2BOT—2 2L, a7 FOSHTZiE, 10 CRiBOEEFEo7tgE2EL
Z &) MRS EOHEO— 2> Th o B ERENTOKFEOKRY: 1 454 94 £ DT —% (47 fROIE)
B E L,
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3. fER

FUTRSNIZ@Y, ERIROE B 3 5 & OO P AR Z L il UTfEg, -~ TfEC
EHEE L TV DBRTRRCERDS S 72D, BB 4 BLRAETIZIWT, a5 I L TTH-
7z, 3B OhTh, Ml HFND) ) ([T 2HE OFHE R bm<, KT M) 23 2%H
ot E7z, EREH TReb BT HEE L, HH 17, TS RVEEORDY 1225 b
DES—= =R LTI N) GRS - #iB) (BT 5);424) ThoTe,

#1.
L N EIE TR i ey
W/ B (A5 5)  #ilh FETF25) FH3E
B 4.08 (0.86) 3.74(091) 4.16 (0.83) 3.75 (0.94)
j|ZY 3.81(0.89) 3.37(0.94) 3.95 (0.90) 3.51 (1.05)
M 3.99 (0.81) 3.69 (0.82) 4.00 (0.88) 3.46 (1.08)

TP (FRERE)

TaH Y SOSHD BN STIC L HVECOBEMES LS, R2IORTE 9Tk 72, 2
OO, BN KREL RBIEE, TAT 42 7 OWMGENEHES LB SOBEAVREESL L%
Y, BEE CIMOFROIEICIT DR & kT 5 &, AAROER | AR 75 7D
Ta gy b CHEECRIE L7z LE (2011) OBFFEX 0 Iid8dEsvha <, U< BAROKRE 1 40
SO T 7T T DEREDFRIE 2 L7- Abe (2011) OHFZE L D ITEMER K E W LAVRENT-,

*2.

HEREH) 7R TR O FLHER
e fitlhs &
1.36(0.19) 10.04 (1.66)

TR T (R )

4. BE

M ORER, AROWBN T A T 1 7T, FESTIRECH 10— b= 5O & W H
T, PRI HEWERE b o THRVMHA T Z L3 oT-, 708, WEBREEIZBI LT,
fDFEE « Z A7 MOENE RDT-DIZF TR, F—OFEHENREI L 722 A7 TR ABATZERD
i) 25 ZLICHbMLTWATe®, SRIOERIE, SINEOLEDTAT 170 HE] 5
BIDODR—=ATA L DT —H ERZDHEDET D,

BEIR

Abe, M. (2011, November). Examining the effects of process writing instruction for Japanese EFL learners: A
questionnaire survey. Paper presented at Applied Linguistics Association of Australia and New Zealand o™
Combined Conference, Canberra, Australia.

TTHIIARRE (2010).  TSEEEEEIC W« &0 HRFEZEAT 200y [HEEE] 715, 10-13.

WYz 2011). [akR - 77— b7 757 « FA4T 4 7RG L HRIFEDT AT 4
> 7 DF5E) [JACETBAPESH T A 7« o V7 HHE Al E] 5595, 1-13.
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F— AJJEER T AT b W HREEEH O
TAT 4 v T Tat R
—FEE - HERRIEIEL - IEFE X DRERFIHERS —

L0 I VINC VN N )
(S O NI VN N = )
it AT (B BRI D)

X—U—FR: TAT 47 7atR, F—AJRHER AT LA, WERIVHT, H#HERE, —> &A1 7MiM

1. WFFEER

FB_SREEIBI D TA T A T OMSETIE, FEENTIAT 4T EITOLE, EDLO T n
BRERDLDD, Fl2, TAT 4770 AREDLIICm A ODEITHETHON, EWo7-4hf
FEHMT AT X 7= (Stevenson, et al., 2006) , —f¥1Z, BN EX T, T4 T 4 > 71281 S5 (planning)
&L (formulation),  HEik (revision) & VYo 727 2 A DIEEEL S IMETH VO, FREBRERZIZBIT S
FH,  FREER TIEAT ORI D RFRIEL 3y D HEERIN K Z N & STV D (Roca de Larios, et al., 2008)

ZDXIRTAT 47T AT AIESEE LT, IRET, BERIE, EMEEES W
ofz, FERBNFIZ L AWNERROSEIRE N B ThILTE iz, Lol b bR, i
BRI 2 ART OE S GREO ZEM) <, BEAREMEORS &\ o 72 BLED b FE R RORE
JDMETE S 4TS (Jourdenais, 2001)

—Ji, arta—FEMnT, AN LR —a2 Ml ciiek L, FEEIC K D SEEE AL OM N A
BT DI H 474030 T & T A (Sakaue & Sugiura, 2011; Bl EAth, 2009), =D K 5 72— AJJED
GRS AT D TAT 4 7T AR ARRICISA LB S &Y (51, 2012), TE1172 S RE BB 4 v
TP RITERET2FCLY, TAT 4 7T ak ARSI A b SR L B 5,

2. EBR

AL, &8 (2012) EEREIS, F—ANESES AT AZISAL, 2vEa—% FTERSBIENA
NLicHk—t, ZORRICBT 22 y®A TAT 47070y MRS T 527 75 2% H
Wz (7T ISR HSP L VBR L), SV THRO T n &7 O A IEREIT—42 & L
TS ZEITE D, FRERICRT D7 a2 7 SO L BN T AT 4 v 7 T aw A @E Lz,

FBRIZIT 12 44 D~ IERES 3 (TOEIC: Mean = 807.92, SD = 110.89, 2B 2SR « KT
BYMBINL, O A (M v 7 @ AR—Y, HE) 2 E REET o 72, AEOHIPRIEEIL 30
BT, TAT 47Tk AT DB BT DRI TR o T, A O % — AJTRRD
FERDS, KT —ZRA b (&3] FT—FRA b, 60 BIRSERE) (BT 7ax s o) iF,
Q) HERREE,  (3) SUBMIEME S &R 72 (K 1 13— ADIDGk Sz b DD T

SIMTCIE, SRS HEERYMERS /% — o & ERBINE ORI T 0 %7 b D= A Tl
BRAHENT, TEICEHE, FREZ T OFHE (online planning), FREK TELRTOHERL, O 3 SO@ELEI B
U7 (K 2 135501 - GBS A RERSIC7 ey FLIZH0),
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3. fER

BRAIRER E LT, BT m X7 OIS EWEEEIZE, (D FHEORHARELS, Q) 388D
WEENEDOIX B DX VNS L, Q) I TSR DFHmOEEE D7 <, (4) 3SR BT D HE
RPN ERES S B3 %, EWH AL S, D ORIE, ZhETDOTA T«
7T a AR O MR E AT 5 O TH B,

L%, ORI ¥ ATRURS AT AOFEEZANLFIC LT, ZhETIHE RIS TVl
BIE G, FEEOTA T 4 v 7T ak A L EERBROBROTE (FERBROFERY), T4
T4 7T e AOWRIEEZ R OMGE, AR OBDTA T 0 7 T ae 2O R, 7 E5E]
[ENARS R Sy (W

Revision Time Pasttime  Products Participant 1, WORDS
Mark 35
- 16:5:16:165 04824 I* reeed
. 16:5:16:457 0.4873 | . R
- 16:5:16:639 04903 11" .
- 16:5:16:970 0.4959 |th* oo
. 16:5:17:413 0.5032 | thi* 150 st
- 16:5:17:674 0.5076 | thin* F ¢
- 16:5:17:854 0.5106 | think™ : *
- 16:5:18:175 0.5159 | think * .
- 16:5:30:614 0.7233 | think t* .
- 16:5:30:871 0.7275 | think th™ ] s
- 16:5:31:52 0.7306 | think the” Y
- 16:5:31:208 0.7346 | think ther™ N
* 16:5:31:444 0.7371 | think there® 0 3 10 15 0 2 3
- 16:5:31:709 0.7415 | think there * min
X 1. F— AJs5tsRof) X 2. B DL
SEIR

Jourdenais, R. (2001). Cognition, instruction and protocol analysis. In P. Robinson, (Ed.), Cognition and second
language instruction (pp. 354-375). Cambridge: Cambridge University Press.

Roca de Larios, J., Manchon, R., Murphy, L., & Marin, J. (2008). The foreign language writer's strategic behaviour in
the allocation of time to writing processes. Journal of Second Language Writing, 17, 30-47.

Sakaue, T. & Sugiura, M. (2011). A new learner corpus for SLA research: Dynamic Corpus of English Learners.
Learner Corpus Research 2011, Louvain-la-Neuve, Belgium.

Stevenson, M., Schoonen, R., & de Glopper, K. (2006). Revising in two languages: A multi-dimensional comparison
of online writing revision in L1 and FL. Journal of Second Language Writing, 15,201-233.

B IRt « FREDEZ - FHRERE - AREFFIT- (2009). [ AAASGEFEE [B] 71—/ SAOMEE] NLP 47
FOR, FHARVRTT L,

EBUCK (2012). TAAGEZ R & T OIGHFEEDTA T 4 7« T AR S s = v AR
iOBFR] Al BRFIREESE BRI IER. &R
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CALP Z B LeHfieEIc BT AR L2
—TIN—LDEXY ) I— PISA Fifii /1328 . CALLA & CLIL
DFFEYED A D & —

I OET HEERKRT)
e M (RERKRYE)
W AT (B3R

¥—U— R :CALP, #ifithes, %R, 71 —24

1. IZC®IZ

JACET 3 U U7 Y X AR TIEZNE TN CTHEA SN TV D BRI EL G5 2 &
IZ& . CALP (Cognitive Academic Language Proficiency) D&fHZ B S MICT HR-AEITH> TE
Tzo AHEERIT. INETOMREREZ TEE T 0B RCELLZKY . TNBSHEHEOFTLE
DBRBUT DO ERTH LML T2, £ BATRICKT 2B MAEE Lo
NOPSLZERLE L, TNENEBBRET 57 V7 v - LE2a—%179, BEMIZE, 7
— L0 BESEY (#F%Y 7 I — : Taxonomy), OECD ®4T - 7z PISA (Programme for International
Student Assessment)? 2009 £ Fifif 17 AL O PR A . INZR B 0D 2% 15 (Content-based Instruction; CBI)
BLOFRH - FIR SR8 7 7 2 —F (Cognitive Academic Language Learning Approach; CALLA)
WCALNDEMOE Y~ £ LTCLIL iR RO RO E T C B, 7T %5, £ b0
Pt e PRI L7, Ehd THER A X 72N EE AR L L TRE ] E WO SIEN S
D7 L—LU =L TH L Z EREEA L LTENPOEN o, T72b5, AMOFEMT
IRV, BT LW AR B0y B & O EORKER & FE O (PISA) , FEHA NI T U—EH L
T (CALLA), &HI20F, WA, b, a3a=r—va V&IEMALAERS (CLIL)., FEFO/
BINBE T D Z LI Lo TEBEEZIRE L IRR OB EEREZ M 5 b O)D B2 57, m@ik
DFER] (HEJ, KT, HEEMRT D) BEELRDNTH D,

WIZ, TS O ZBEIC LT 2012 4F 4 A KV EA S 787 B FRE 2RI - 72 86T i
BEORF 1 F~3 FAKFEOBEEFITOWT, ED L5 RBEHOIEEIN IR Ao TWnD 0
ZIRA L CREAFOFSHD HIRGE LIS R A WS T 5, S HICED L D BRI FE 0ROV GRAIRY
TEB A O & T, CALP DRI ORN D SEHEICONWTERERA D,

2. IR HE

New Horizon English Course(1 ~3) (B EHE) [ZOWT, FEAWEEZ LITo0, 70— 4%
b L7z 6 BEFEOFRA L ~VIZin > THET 5, )7 —~. 23K, 3)IBEL-ULZDONT, £
NEN3NTHH L, 1 DOFETLT 1 SONBIIRESE D,
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W () T EEfif ) Iyl [43H7 ) ey fifi) ()
14 29/37* 6/37 1/37 1/37 0/37 0
24 23/59 25/59 8/59 0/59 3/59 0
34 20/51 17/51 7/51 3/51 4/51 0
72/147 48/147 16/147 4/147 7/147 0
* B4

PRI 4 To3hr) DBl
144 ULl Let's read  [ARIXDOHZ P (p.117) T, FRTNTFR ST Z& 1 DHREH L THELE
L9, ¥77. HREDBATESTICOWTHIELFE LAWVWEL X 9, (p.118)
RIS sl ol
244 U7 Multi+3
LX9o.] (p-89)
34FEA4E U6 Writing+3

BN 6 > T, A THEBEL TOD BANTOWTHNTHERLE

[Step2 DXFEHICHES WESDOE®Y 72 EZ TEEXEL X I, (p.73)

4. BE

1) 1EKRDEE 2l 5 BRI D IREISEIROIEE 24 5 E~BHRHBN AL,

2) HIMEDEBIERRE L LTI FORBMCES 2/ 2 BEIXRZ T bhiehoiz,
FAEE T (W) B M2 TR 5] TTEYM k32, BmES  [BHExw5) IE
B 5). R4 TS 2 TRE(T D) [0k %) TRET 2. @BmEs 1%
BRALhI D) TR 2 ) [T 21 T 117 %) Tk T %) TEXET) 2L

3) BHEZRIEB AR DR S L0, BIRET L (ORIE) BRENTWDHLENREL L, BT L
b A HZRRE AR ITEE L X2 SR WA H 5,

4) SRILINOOHREE RN EREORELZBE LY | BEOIECST 7 7 7 A Va2 i
952 LS CALP HIEDHFHEZH HNZT 25 ETRETH D,

BE R
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Test-Taking strategy D& : B AANTFEFEZIIEDL 572
Test-Taking strategy %> TV DH>?

TR O (RS R )
b AT (RiSHLe R
ek A (RS R
A 2E (ASHR 7R

2—17— K : TOEIC, Test-taking strategy, A Zi8HIA NT7V—, A RTT— hl—=27, EK

1. [IC®IT

FEFMEICE U QIR L FRROAATE L O S FEEE (FEEE) e la=r—
T arOImbOHME, VA= TR —T 718 EOFEBEOSEREEHTICHT 5 57 L R 40
FELL IS O R RIGEA 7 SN TE TV % (Choen, 2008), L7 LEERIZITZ < DIGEFEE )N E
T 5B 53, TOEIC 72 & OF A MZEET 2 I DV TOWFFEEZEIUE E72 SH TV (Choen,
2006; Purpura, 1997, 1999), AL HAYIE HARAFGEFEE 2 %542, TOEIC 7 A MIxt L CTEARRIZ
ED XS IR T A MR OT A RN D DERBNCT 5 2L Th D,
2. FHig
21 BhE

SANF 1T TOEIC 252§ 5 JGERIRFAE 1 135 4 Th o7z,
22 FE

F7 TOEIC DV —7F 1 v 7&7 ¥ a Rt BUIAGHEER O AR EUE U, D OUEE T 66
THHMNH 2 5B (Strategy Inventory for Test Taking [SITT]) #BA¥ L7z, 2011 412 A 7 H, Eio
BN BEREII A 2 I LTz, 0%, K7t 0N~ 7 R[ElR) OFERAHIH L, i
DU CRLRHEE A SR L7z,
3. RWERLBE

[K53#T1d metacognitive strategy (MCS), not frequently used strategy (NFUS), reading strategy (RS),
compensational test-taking strategy (CTTS), general test-taking strategy (GTTS) & L T guessing and selective
attention strategy (G-SAS)? 6 [KI7- & i L7,

Table 1 BHETT2 L, K< FEONLDIL EZZETHOL Y Thite] (44 MR ENLEZ %
BT 2] 72 EDRS & [RRIME A THOA AT &) GTTS Th iz, b Tnienoik e
CHDBHLHT—~nBfEL | Ao TET 5] 7 EDMCS R BV R ATGEEOFHE G2
EVH NFUS Thotz, FELDBITE DR AT E A L7 ZORRROMENEZL e, £
DD DA S TT V= EGT HHESIT MR O TRV EBREIhD,
Table 1. TOEIC Part VI (RYGFHERRE) CTEDLNWZA NFTV—0F x0T

Types of strategies Rank No. Strategy Item M SD
I try to read the passage as I looking for the answer

b3 RS to the question 1.33 6l
The most frequently ) . .
used strategies 2 3 GITS I try to read the multiplechoice before I read the 139 648
passage.
3 31 RS Itry to guess from titile, picture, or subtitle. 1.40 .611
1 28 MCS I try to answer the question which I know better 307 917
The least frequently than others.
used strategies 2 41 NFUS I try to use business English. 2.99 .837
3 36 MCS I try to summarize when I finsh reading. 2.87 916

Note) Score range: 1 =always use; 2 = often use; 3 = rather seldom use; 4 = never use; and 5 = previously used

-176 -



EREBE AT 1 7T HRE 52 BEEE RS

Figure 1 2VR93@Y GTTS MM b 2 < i, IIZRS, G-SAS DIHTH -7, KxHIdhE VDI T
VRN T2 DX MCS & NFUS Ch o7z, P BT Y —F 4 2 7 O34T GTTS ° RS OB C
W58, RHREL Y 295 70 & MCS IR b & Dl d™, 3R &V D BRSO IRFHEIN CIIRA i 9 42
W2 T2 B Z HID,

3.0
253
25 2.34
2.05
20
1.84
177

1.49
15 I
1.0

MCS NFUS RS CTTS aTTS G-8A8

Note. 1) MCS = Metacognitive Strategy; NFUS= Not frequently used strategy; RS = Reading strategy; CTTS = Compensational test taking
strategy; GTTS = General test taking strategy; and G-SAS = Guessing and selective attention strategy
Note.2) Score range: 1 =always use; 2 = often use; 3 = seldom use; 4 = never use; and 5 = previously used

Figure 1. ENENWDA F T 7 DV—ERDIE

4. Tl

ABFAA T T =X PRI L Th E D i T o7z, Purpura (1997) (2 AU A Z38%00%
good language learner DO EEL /2 Bi{f: L 725 TN D, test-taking strategy & A #FBFIDRRE | FrZSGEORE
EROT A NAT (ERE ICHETDONRINEDEE ) TRNbO) & ORREIZR W TE%IFE
D DHRETHD, HEVFEDLNIRIST-A T T U= T Ebiv Wi - 77y, TOEIC D%
BN R DI AR DD, FT2 Z OO0 Te A N T T U— A H T & CHRAIL ER
LD, IR EEHBANTTV— hL—=0 7 & OBJEPEZIWTHE A D 5 0 EEh 8 5, F7-, TOEIC
DT A MHNZZED L D 2l AT H_XE DD, T A MERTE T A MRIZA R T7U—ffifl e LTT
EHLEBZTHDHRETHD,

BER
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Developing Intercultural Communicative Competence
Through Film Clips

Kaiser, Mark (UC Berkeley)
Shibahara, Chika (UC Berkeley)

Keywords: intercultural communicative competence, symbolic competence, listening comprehension, film

For a number of technological, social, and methodological reasons, feature film has been underutilized in the
foreign language curriculum. Instructors have been for the most part reluctant to show film, except in film classes
or as an end-of-semester treat, in part because the length of a film meant taking multiple days from the
curriculum. Perhaps a more significant factor was the quandary of dealing with the rapid flow of information in a
film. Only the most advanced students would be able to understand sufficient amounts of spoken dialog; for
others, instructors had to rely on subtitles in the L1 (which poses issues for language development) or captions in
the L2 (but which turn what should be a listening exercise into one of reading). However, the potential of film to
develop student skills in three important areas, linguistic competence, cultural competence, and symbolic
competence, requires a new approach to feature film as a resource for the foreign language curriculum. In
particular, we find that using short scenes excerpted from the film allows students to engage in a close reading of
that scene in order to explore how the linguistic, cultural, and filmic components of the scene contribute to the
creation of meaning.

Communicative Competence. In order to derive meaning from any text, print or filmic, one must be able to
understand the meanings of words and grammar, and the particular weight that the use of a word or grammatical
construction in a particular context might have. Film presents a particularly difficult case, in that the information
streaks by at a rapid pace and there is little opportunity to focus on any particular utterance. But, film offers
opportunities as well. The visual context aids in comprehension, and unlike the video materials created for most
foreign language textbooks, feature film is authentic. Although the spoken text of film is not natural conversation,
for most films we suspend disbelief and assume that what we are watching and listening to is natural
conversation. Finally, film, in its attempt to convince native speakers of its authenticity, will employ various
regional dialects and sociolects, which enable us to expose students to a variety of speech patterns, rather than
limit their exposure to some idealized version of the native speaker. By using film clips delivered via an LMS as
homework assignments, students may watch a clip multiple times. Vocabulary lists and stretched audio provide
students with the tools to understand the language. Even at the most elementary levels, it is possible to create a
task appropriate for the students’ level using the clues provided by the visual component, even when the text is
complex.

Cultural Competence. Film presents instructors with opportunities to demonstrate cultural artifacts (What is a
Russian wedding like? A French café? Visitation to a family gravesite in Japan?) and to explore how values and
attitudes inherent in any culture are portrayed in a scene. By teaching cultural practices, attitudes, and values, we
“help students consider alternative ways of seeing, feeling, and understanding things.” (MLA Report 2007). Once
students have the requisite cultural knowledge, they can apply that knowledge to read a scene and interpret
cultural meanings (i.e., semiotic competence).

Symbolic Competence. Kramsch (2006, 2009) and Kramsch & Whiteside (2008) have outlined an approach to
language teaching that moves beyond communicative competence to what Kramsch calls symbolic competence.
Symbolic competence is “the ability to play with various linguistic codes and with various spatial and temporal
resonances of these codes.” In other words, symbolic competence is not only the ability to understand the
linguistic formulation or to understand the cultural attitudes, the religious beliefs, the historical memories that
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might be informing the utterances of the interlocutor (all of which involve interpretation, but are rather passive in
their nature), but also involves the power to produce and manipulate, frame and reframe meanings, and change
the balance of power. Kramsch notes the importance of literature (film) for developing our students’ symbolic
competence because texts are complex, ambiguous, and use form to create meaning. Competence in perceiving
and manipulating texts is the essence of symbolic competence.

We will examine two film clips from Japanese films and demonstrate how they might be used to develop all
three of these competencies. The first clip is from Aruitemo, aruitemo, 2009. In this scene an elderly man leaves a
clinic and greets a woman cleaning her walk area. They exchange a few pleasantries and part. However, a close
reading of the clip reveals a rich encoding of meaning in the linguistic forms, the cultural values, and the filmic
devices that are difficult for non-native speakers to grasp. The language used in the social interactions, the
discussion of climate and food customs, and attitudes towards getting old, present numerous opportunities for
enriching the students’ vocabulary, expanding their cultural awareness, and developing their linguistic
competence. By using a relatively short clip, the instructor is able to focus student attention on the language and
images of this scene and to engage the students in a discussion that will highlight a variety of ways that cinematic
meaning is made, while at the same time drawing on the students’ diverse linguistic and cultural backgrounds.

The second clip is from Orionza kara no Shotaijo and contains two scenes. The first scene begins with laughter
and jokes as the three main characters have a commemorative photograph made. After the first photograph the
husband hands his hat to the assistant and a second photo is taken. In the second scene the wife is reviewing the
two photographs as the husband shaves bonito flakes. She hides one photograph away and lies to the husband,
saying that the second didn’t come out. Through the sound effects, the words spoken, and various cinematic
devices used in the shooting of the two scenes, as well as their juxtaposition, we understand the husband’s death
is imminent and the assistant will take over the theater.

We might take two approaches in using these clips in the foreign language classroom. The first approach would
be to ask questions of a leading nature, where the question directs students towards a particular answer. For
example, in the first clip we might ask “Who is the elderly gentleman? What three things does the woman say to
him that reveal his profession? From the second clip we might ask students to interpret what the non-verbal
sounds contribute to the meaning of the clip.

A second approach would be to ask broader questions that would involve the students in a more open
interpretation of the scene. For example, for the first clip, “Does this scene reveal something of the elderly man’s
character?” For the second, “How do the two scenes comprising this clip relate to one another?” Then, in order to
develop the students’ symbolic competence, after discussing these questions in class, they might be asked to
write a short essay (e.g., assume you are the elderly woman and write a diary entry about today’s meeting with
the doctor; assume you are the young wife and write a letter to a friend, retelling the events of these scenes). Such
exercises involve not only an interpretation of the scenes, but a reworking of the meanings encoded in film into a
text-based medium and/or a reexamination of events from a different point of view, requiring the students to
“manipulate and reframe” the original meanings.
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Hispanidades/Hispanicities: Modeling Micro-collaboration across

institutions in support of student learning and research.
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1. Introduction

In 2011-12, Arizona State University (ASU) and Columbia University piloted a collaborative language for
undergraduate heritage speakers project within two distinct Spanish courses at our respective institutions. The
project focused on the exploration and articulation of identities within Hispanic American communities in two
distinct regions in the US, and provided a collaborative framework for students to pursue ethnographic research and
share their results with their counterparts at ASU and Columbia.

48 students enrolled at each institution performed technologically mediated ethnographic research that ranged
from observing local communities and reflecting on the culture shared between and among them, to a meta-analysis
of the value of these interactions.

Each class produced digital materials to be analyzed, edited, combined, and shared. Students defined common
areas of exploration but worked separately on issues. They corresponded and shared regularly via the Web to
compare and contrast, discuss and debate using the material gathered and authored.

As important as the outcomes have been for the faculty members and students involved in the project, the
structure of the interaction and the employment of “micro-collaborative” strategies promises to serve as a model for
inter-institutional collaborations in instances where academic calendars, instructional models and standards, and
course content may not coincide between partner institutions. In the US, typical models of inter-institutional
collaboration tend to privilege full-course sharing, a unified curriculum that must be negotiated, and either credit
transfer or equivalency between institutions that may not share the same standards. Micro-collaborative practices
allow for the development of inter-institutional relationships in a flexible, needs-based way that de-emphasizes
administrative and logistical lockstep and permits partnerships between institutions to flourish without onerous
technical and bureaucratic overhead.

2. Framework and Process
2.1 Background

In 2010, Charitos and Ross began discussions on implementing digital storytelling techniques within a
curricular model that privileges inter-institutional collaboration, and cultural exploration and research by students.
Given the logistical impediments to sharing a course or series of courses between Columbia University and Arizona
State University, the authors developed a framework for collaboration that not only leveraged technology’s innate
potential to connect two geographically distinct locations, but also allowed teachers and learners in both locations to
capitalize on one another’s resources and skills by actively interacting and reflecting on shared experiences.

The approach we envisioned is based on instructional methods that we believe are particularly well suited to
the goals and objectives of the collaboration: intentional learning, project-based learning and portfolio-based
learning.

2.2.1 Learner and Faculty Characteristics
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Students in the participating heritage learner or bilingual classes at partner institutions have at least a
low-intermediate level of oral and written proficiency in Spanish,; their language skills are sufficient to allow them to
communicate effectively with a range of members in the community of study and their student colleagues.

Faculty in the participating classes at partner institutions must be willing to commit at least two semesters to
the development and implementation of the project in their courses. Faculty members at participating institutions use
a variety of technologically-mediated communications tools such as Skype, wikis, blogs and threaded discussions in
support of the collaboration and their course. Faculty members involved technical support staff from local
language resource centers, instructional technology or information services groups as appropriate.

2.2.2 Process and Performance

Each class at the respective institutions defined common areas of exploration, and worked separately on these
issues, corresponding and sharing regularly via the Web to compare and contrast, discuss and debate using the
material gathered and authored by the students.

Students performed technologically-mediated ethnographic research; a form of cultural analysis that ranges
from the observation of local communities to reflection on the culture shared between and among them, to a
meta-analysis of the value of technologically mediated interactions. Observed learning outcomes included the
development of narrative and editing skills, improved listening comprehension, and enhanced knowledge of local
manifestations of broader Hispanic culture.

Each class produced digital material to be analyzed, edited, combined, and shared. ~This material consists of
a mutually agreed range of the following genres, within a shared digital space:

e  Aseries of personal blogs and journals documenting each student's work and thoughts.
e A collaborative wiki where each class built up a profile of a Hispanic community in their respective city.
In successive iterations of the project, we anticipate including:
e A series of virtual tours, online presentations, etc. which will allow students to map out their respective
communities using geo-locative Web applications.
e Use of augmented reality application to add student-generated digital information overlays to physical
locations within the community of interest.
e A collection of personal stories in digital format that tell the story of selected and/or representative
members of each community.
3. Outcomes and Next Steps

Students found the activities associated with their exploration of local barrios compelling; students at ASU
created a number of reflexiones, intended to provide outside readers and their colleagues at Columbia with
information and their impressions of neighborhoods and cities as varied as Phoenix (a metropolitan area of 1.5
million inhabitants) Goodyear (a suburb of Phoenix with 62,000 inhabitants) and Nogales (a border community of
21,000), for a total of nine barrios. Columbia students explored six distinct neighborhoods in the Greater New
York City area (East Harlem, Loisaida, Washington Heights and Inwood, Jackson Heights, East Williamsburgh and
Bushwick, Sunset Park) so that they were able to explore a rich cross-section of the culturally diverse Hispanic
population of New York City.

In future iterations of the project, we intend to further enhance the project by both adding new partners that
will allow us to explore additional facets of the Hispanic experience in the US (Cuban-Americans in Florida,
Mexican-Americans in the Midwest, Central Americans in New England, etc.) and better integrating the course to

other curricular offerings at our respective institutions.
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Developing Autonomous Learners

Pennington, Wakako (Seinan Gakuin University)
Keywords : Critical thinking, Bloom’s taxonomy, Moodle, learner autonomy, learning strategies

1. Introduction

This presentation describes how critical thinking theory was applied to a learner training instruction. CT
theory is often used for advanced-level students in classes such as debate, discussion, or essay writing, however CT
is also useful in EFL classrooms for promoting students” meta-cognitive awareness to monitor and evaluate their
own learning processes. CT helps to develop autonomous thinking skills, which are essential nurturing autonomous

learners. This presentation shows practical ways to incorporate CT into EFL teaching environment.

2. Critical thinking theory and SLA
2.1. Critical thinking and Bloom’s taxonomy

One of the most important areas in CT, which focuses on educational outcomes, is Bloom’s taxonomy (Bloom
et al., 1956). Bloom’s taxonomy is divided into three domains; cognitive, affective and psychomotor. The cognitive
domain is a knowledge-based domain, which is a hierarchical model classified by six cognitive levels of complexity.
The psychomotor domain is a skill-based domain, which includes physical movement, coordination, and use of the
motor-skill areas (Dave, 1975). The affective domain (Krathwohl, Bloom, & Masia, 1973) is an attitudinal-based

domain, which includes how we deal with emotions, feeling, values, enthusiasm, and motivations.

2.2.CT and SLA

During this instruction, Bloom’s taxonomy was used to explain the basic process of SLA. The cognitive
domain covers areas such as the importance of input (e.g., Krashen, 1985) and interaction (e.g., Long, 1996) as a part
of the remembering and understanding level, output (e.g., Swain, 1985) as a part of the applying or creating level,
and the ideas of noticing (e.g., Schmidt ed., 1995) and consciousness-raising (e.g., Ellis, 1997) were introduced as a
part of the analyzing or evaluating level. The psychomotor domain involves areas such as automaticity/fluency
development (Johnson, 1996). The process from imitation to naturalization can be explained as the process of
automatizing of L2 output, which is a process of proceduralization of knowledge (Anderson, 1992). The affective
domain covers areas such as motivation (Gardner & Lambert, 1972), affective filters (Krashen, 1985), and
L2-speaking identity (Pavlenko & Lantolf, 2000).

3. Instructional sequence and the contents of the portfolio

Japanese EFL university students who are between the upper beginner and lower intermediate levels received
CT-based instruction on English learning strategies, which included basic concepts of SLA theory, learning logs, and
a study plan. Bloom’s taxonomy was introduced to the students to raise their awareness about the types and levels of
learning that were necessary to acquire a foreign language. The instruction first guided the students to self-reflect on

their own learning strategies that were developed during secondary school and then evaluated the effectiveness of
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them. Also, they had both online discussions (through Moodle) and in-class discussions on topics such as the
differences between the L1 and L2 acquisition process, their personal perceptions of the necessity of English, how to
control their affective issues and how to make a study plan. In each class, 30 minutes out of 90 minutes were
devoted to learner training and instruction using the portfolio for 15 weeks. They kept a record of their analysis of
the process of English acquisition, reflectively evaluated their own learning processes, and made their own study

plans.

4. Effectiveness of the instruction

The results of this study show that it had some effects on the following three parts. First, it improved EFL
learners’ knowledge about the foreign language learning process. Secondly, it enhanced the learners’ awareness of
the learning process, which equipped them with skills to make their own study plan while using the CT framework.
The awareness of the learning process also promoted the learners’ motivation and active participation to their own
learning and encouraged the learners to discuss their issues in learning English among peers. Finally, the CT-based
instruction helped them with affective issues. They realized that emotion is something that they could control instead
of something beyond their control. These positive effects imply that the CT-based instruction improved the learners’

sense of personal control over their learning (Locus of control) (Findley and Cooper, 1983).
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1. 1ZCHI
ZOVURY Y AT, UL OSEIBICHRFLFELTOL,
(D)Rf 7 —Z =TT, SEEHE LR
QBUEDKFETOHEFIH
GV B EICHBENASNDZDITH B ENDLNE A
FLTC, ZOVURITLDO—DDEZELT, PN B S ANDOHDREREERTD,

2. BB T —F _R—ZRDOEEF A OBUR LA
2.1 BT —H_R—RLiT

ZZTOMGET —F =R, HFFEEEGALER BT —T —RICE o TREShHL DL ERT D, T4
DIEMISEIE, DVD ° HDD (IN—RT A A7) o EDEESNIAT 4T ThAL 2 —F b L TT 7 EATEDS
DOTHEV, HEFIHEODYETIE, BHFEE VAT LAELTH, TRET ICT HBE CERTHo A HE Y
ZFRELTh, FIITES, SB2HE FOBIELL T, S5 a3a=b—lay |, SEFEOH{EDWY B08
DB FENTHHRUTHA, BRI S LAY —PEIZ L0 ERRAY TR BT A (B, — 77,
REHAREOBBELLTIL, TOFNOREER, BE EOMFIEREMEZRT ST ENTRETH D,

2.2 B 5 — H _R— 2% 5 7 7 245 (1)-—YouTube, TED
ML T — A= 2% RFOFGEZFECHA LA 2R, Mg T — 4 _X—ALLC YouTube RAE —F
B~ TED (Technology Entertainment Design) 2 >7-4% 3614 3 fUR7,

TED Talks TED About TED
ers i = TED Blog
emes TED Initiatives

sssss

1. TED http://www.ted.com/

1. FEFEOTFEEOFERE, MEO—Hi, R0 PV T4 7 Mg TORELE LER2NBIRT D,
HEEIRVEN, BREAZ —, BFEAH ORTTHAEILEEL CODRITRBICEDRLTL, VB w
AN TED,

2. FEFEORFED SUEE A MRES IV CODME O, 0K 2 HSI QD HGEFROAR NHKEZ
WHZET, SUENERE T ST-b O EX T T2 A EEL CEROL SFE L LG ICRRESNDS)
RNHFFCED,
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3. AE—FWEY A TED Zffi~ T, EEETL VBT —ar DR 7 p—~v o Al BRER O 8 4%
NLCh, TED [XFEFEIV T 4/ =T TITOIL TS ER O 74 YouTube ETHOI, SHIZ, J55E,
AARGEZE TR 20 DEREOTENHESN TV, #EOSUIATAREHNWTEY, LT
— T ar ORHMIICZE D KR 2 A AN CODE AL, ATAR COMRREHE DI85 555 E
DOl A G e f T ZeNTE, RGBT LB T —ar O BRI TV, il
F:1213, Bill Gates, Bill Clinton, Al Gore, Julian Assange Z 48, Py <034 M4 % Mo+ GE -
DOBHLMRA R ECAL TINBLL, ZOFEONREIZT THRAEEFEOTFDLONRH R ELT
AR CHDHEEZ D, RE, FEDT LT — 308 YouTube 12 FIFTRLZET, HODIEFEE
RN B RMEGR TEDDOTHI THD,

2.3 BB T —F R—R i o T 35 P (2) --- Ustream 7[R 58 EWHBLEDD

A A b Ustream Z{E 7522 61%, EFE LW BLRNDHIEZ D,

B A A Ustream TIEI A NAHTAZENARETZNS, ZOIT4 B IEN—FO SFEEEITHY, RN
2, FOOIKERNOIETEE 25, 22— —THETLHZLICLD, aA MR/ E 2385 TET, W5
B OMOFELENFREL T2, FETHLRENEZT v 7 LT, ZNEFEDDIMEZ AT C, Bz 52T
<o T, FXIZ, BERO JH(Wisdom of Crowds) M EtE T 582 A TS, £ DM T Cloud I3 Crowd &3
H AR DRETHD, TOIEENE I TAZTIAA T, BHENFEBEEIELL, FEICEDII Ak
ZH-ZHNDIEAIDN, BHER, WMIFNEBZRE 2 FEE L CRUR T2,

3. BB T —F R — RO BEFI A ORRE

WAL HCE R OF S LT AR D, BRI ICEs TUIREEL TR LB Z DI EDTELLDOL IS D,

7 A BE ) (design competence)&ld, F—ry/$E §EHLE S B(CEFR: Common European Framework
of Reference for languages)7ME"E 95332 =-—a B 1D 3OO ER (SFEHE /1, tha SFEHES ),
FEHRE ) O D, REGHES), SREOMEITEITHHE) L SHERRRE )1 THY, AL FT 7 ar O A7 N
KRN F IR R, AL — R FE Ak LIS 577 T (JACET B RBIFFE 22 2012)

A O X GEREMELTTII KBRS HE L L CRIfES b 0

B) O X ZHREO <N >ABEERRY, B ALz <EIRICE T >R

O O X EETIEREELRY, M (aE, IR ERE)BAD

D) O &5, WlFE, TL—tar, ma—AHE, RS SES AT RINDD

E O x fﬁ%ﬁé%%@%fiﬁffx, & A E & T & o P A I ARE R D 7 e — L 7R BB R L
MEIAENTND

F O SHOFEEE RN ZEN TURb AL RIS, ik OB 534 nlhkE

G O X SIS RTSTH BRGSHESNT, HF TS5 A1 HD

H O PHH OB R G LT B R T R T RS Tn0D

n O -BORFEORIIT2E 1T, AOTRRGREFFEICE > TS

1)) O SREICRS A a = —al B, BRI SRELE->THERD

K O Ay =IO RO 7 LT 3 OFE A R TS AL TERY, T A8
(design competence)z 52 D23 L TV D

Ly O PEEFREORAAIZLY, —FEDOY—F 4 7 TRENCH /8D

M) X BREALLIC WS DRSS B / BUE, BEA, Mg, FRBE

N) X ZLOBE, GEAR T2 OREENSIEMEN 72D

0) X HEABIZERY <o OEDDZEEZENTIHTLIZ

P) X BEEOFIUESR T - B Z LD TE-<DB 22N

LI EAREA T, MEEEFAOMBLEL T, REERIRTD72DDFEEZT D,
1. kdtEee / LEERERUEEDS
2. {TEEHEE / MERLEITT SR TED
3. PTHREE / TR =T 5 an 0T (FEEE LRI
4. AETERE / B A L BRI IR CE D (A TEE SED)
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4. BT —F_X—Z2OEEFAORE
4.1 Bt T —H R— 2B S T3 F E 5 (3)---YouTube & Seleaf
RETTE ORI T MG A IV T R ISR - 7R F T DR AR DR ZED 20 LWV VISR
L, YouTube & Seleaf DF|AZE 2 L L THRET D, ZTOHRME, T —F_X—ATHLNDZITHFD
QO EDEBEIUCLIMBORG &L,
(bEMLT —Z DL AT FENES,
()7 =7\ LD IF [ « BVREE: « 2Ltk « &7 — WG TH D,

YouTube OF|HIELL TRD 255777,
(1) BiFs OB A 0O URL (I 2)

1) http://www.youtube.com/watch?v=fOIM1_xOSro&feature=player embedded#t=31s
(2) CC/ & 75 2 LT A

Seleaf OFHIEEL TKD 4 AT,
(1) EymfEd e U CoF,
Q) Y7 —HEETO Q&A(K 3), 7= A AT v 7 EDOHE(X] 4)
111) http://detail.chiebukuro.yahoo.co.jp/qa/question_detail/q1079497870

D Ol cbook I
all g nterviews noam chomsky ~
........ A B FdeEs  Skoms - iy (RER= (57050 - [WE -

2.YouTube 37— LY — T 4.7 2 A AT b ) — 7 E

B) WUNTBIRSNT S & T v R — A7, m—= VT L A7 8 DIEE), X 5.

5. Seleaf Drill |IZXA%HEE R, & HOME (££) L7 7Laxik (F)

ke [T A5 K 22 A B Seleaf @ Drill #EREAE - C, BRE DL — L DI TP D A% M- )
IR, A=Y —LER R SO S R E O R EHiLI%, TTKE T, b5
UWNE—F BRI CE e (Listen And Speak, Speak Together) 2L ClH V-, ~XT7 &FHA T
Bt O#E (Casting) (2T, ZDOEE, XY 2T 427 —R (AT LIZTRHROOELEZD)
VAR — AT =R (FFEDEE D TIEEFET) 7L 2l LB PSR A 2 Ik T& D, fctk
AT TR T 7L UKD R IR EATH BRI 2 > 72 EEFH IR WA T FIAZ
TeZ LITE > TRIRICHEME TEHZENKMTHY, EFEOIGEECHEITIG U — 2 EHD
INEDRATRLIENEHETHD,

@) HERDCT I TRGENIZTL —REH>TOREEORY L,
1) http://www.mintap.com/?drill

42 BfG T —FR—ZDEEFRADREDE R
ICT BREEDEER DT, WG T — 2N — 2 E R DR LAH2T 5, il 7H & B8 &2 X BTz
BT, MR IR 7R3 | RUNC LT )7 A sReD T2y, & B 2008)2 &, A EE O/

- 188 -



INEIREHE A T 4 T F 2% 52 WA EMEAS

LU TEMESIT ORISR ZTHNON, Wil 8132 DS 25w T DI S, FRFS, BHEEEIT
18 2 DFEHH 2 iR 2 E OB AT, FEZANED LT ENTRETHD, EBLOLHE NS
WU THEH TE S,

FIMEDR T/ B OEEIE, Hapk, BN, At ~— o
L WhaAsEE (—F i, I —7"93)
ROV /G, ERHREm, 27 v— 7 3 f, BIZAL—F 7, a—L 7L A
HHME / BAN<TN—T <TTALNR - EMTRA B O RS
2. BHEEEE
KUV /S, B R, sl & i3, HicVA=r 2 = AR — A
AP / SNS i, =K ANMAFEH LN D = Ty T AN —L4

WIZICT BrBED BARMEELTHZF77E (Cloud Computing) (22T, K1, BIANIZMRB I A MBS T,
FHEERELE L COBLENDE A FIZET 5,
EAfRE C R HE ) — & A% FE 3L AT AE
720, RIS E & OB
DA, RN
T MRS Z A Z AUEREFI ST O B B E
TR I TR AR T RMEE 72D
72750, WOTHEZTHBFIZEIIAFNDDITHREKTHD
ERAE LA MEO IV IEZ AN E B2 F R TED

N kL=

WIT, ZOFRICER LIz —7 - RUL T E S | 0O OFHfiZ R 3, GEMIE, DIEFEs R
PSP B ICBITOEESCT SO - e-7— =27 TOEE BT (HIME =, RAX—) | 2H)
(1) FHETOEN, EEICEDFEMRE I TAT LIZFRITRHE TEZ,
(2) fiFE T — 2N E LML TE T,
(3) V7AW RIp o THBO E B A BT C&TZ,
(4) FEIEE DU F R QIO AN D71,
R4S, MBOEBERIAESIBLEND, KADH2003) DEELTIHT2,
lAuthentic 725555 (FEFEECIFROLH CREESI NI HGE) X2 TE DGO IRBUT A > T H3A
HHILTEY, ZOEORIICE ST R A — R CHREESND, TNEZEMFETLH7-0121F,
authentic 72 TEEE ClFHLRWERD WO E Tz CHRIEEAZEN TELINT D2, /NS0 E# oy
(HEEL L) MO 2G4 LT, TR AR R T 540 572 From part to whole D% J7
Tl7e<, From whole to part D35 2 FIZFESN T3, |
ICT B]BEEDHERA 7 MZIE I LIZU 72 YouTube & Seleaf 14 [ From part to whole %t From whole to part]
D ZIHRSL A L UAGRD TOD DB LR,

5. 176

BRI A MBS | 7202 A0S TR T DRI T, THIAIIZ) LI, 15D ATS,
FIRICIRS TRREREICD, ZMRVUERCRbDIENTED | THY, MR b LiL, [8F Ly
Bl [ {E DY =7 A Th D,

SEICER

JACET #5 RIENFE2S (2012). [H LW OSEER 2 o et & 32 # - =54t

KA ZEM, KR HUE (2003). B 0O 75 S ARE % RS WA BRHAGIZ L OBEAR )% 8 D CALL VAT LD
BRFE LB F RN [ B AZE T MERE]27(3), 315-324, 2003-12-20

W, BAY B, BRI, Aa i R, CIEC AMEREZE L2 (2008). [ICT Z9& M L 725 ERE
Al A A RUEE R,
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SRR RFRBICRBIT 2HiEe 7—=7
TG TR A NOEVRLTZHTHO

HA G2 (RBHNLREF)
WA BER (BHERRT)
K BIR OUNKRT)
W R (RETNRE)
SPl s (BRI

F—U—F: eF—=U0, T—=U =R VAL, FHOMGE - B - & - 2R

1. IXT®IC

REL DL, FNENNHET L2RABNC, [A—03EEe 7—=0 7V AT L&V, 20OFH
RO T —=2 TRV AL FOBH Y FFIZONWTHFEREZED TND, ZOUGEe T—= T VAT
A, SHEES 1 5HM. V—F 7. U R=2F, CEEE KRICEET 5 R U BOBEES:
BUAT L THDHN, ZOBNEREOREFEIISRF TS EIZICR/ 2> T D,

SRDNEE VIR Y T AT, Wil e 7— =0 VT OFERBRERS T —=0 7~ 3 VA hOEWNC LD |
FEO e, V8, TE) BT A7 —20mNED X HITEbT 500, FFEEBREED L
2 72BIRDED D DODNCDONT RFHTO-IRELTH & & blT, Rl KFETOWMEDT —4 L DIk
1Tl bR a2 HwET D,

2. REFHE

FRFCRNT, FHo kgt M8, TR 2R3 LT, F8 B4k, FHEMRRE, 7R,
AR, EER, NEFEOEBHICONTOT —Z ZIUE L, RFEMTHET 52 LI12kY,
T TRV A NOEORINLDT —ZIZED X IR EN T DSFHE Lz, £2, F—
KFNIBNTH, FEITT—=0 I Rx VA MZERD -T2V, BIELBETT —=2 T~y
AU MIEERDH TG, TOXIBRESERNINSOT—XIZED L H IR EEZ FIF LT D
PR L7z, S5IC, FEDE (EET A oMY L OBRICOWTH O ETT o7,

3. IEBIAZCIN 5 KR
BERFIBO HIER G 7 ADFHFBIOWEL, FORFTIHY T,

L ERF FUNKRF: ST R AR
FEREA | BSEG A 0L) Rk 1B CALL B4 1 e =) Wik CALLI, CALL3
I (ET T ES[ESESHIN
RIGEAR e TR ST
e TERETE ) ma<) e S -
KGR 144 24 1484 1484 144, 344
PIE I8 950 44 91,000 44 #9300 44 #9200 44 #9200 4
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SMNEREEE A T 1 778 52 BIREIE RS
Rt V=747 (40) V=740 (40) =747 (80) J=7" 471" (40) V=740 (40)
(Bt it i (800) =07 (800) =07 (1600) J2=v7" (800) J2=/7" (800)
S (400) Sk (800) ek (800) SCHE (400)
WO | B EO g | BEEos (—F | B 1E0—FRE | BEE0s (—F
FUIGHE | COEFHHRE | CORFRHRE | ImEERL) TOHEE 7| g L)
SCOEE = SQOEESE E Y SCOESE
BT A . ) . ) i
FIEIE, | HEdHcox BHFHZOE BT HE B HE BT HE
L~ DERTE 30% 80% 70% 100% 70%
i%%%w e £ A | # (LB | # (LERE | A QiErm
O

4. FEOBERRUEBZEOHE

FREPOFMISERT — O, VRV T AOPTHRET L2 L L9508, KEILi, %
EHAH A 18 U= B LR OB DM 2 BT BORHEEP S CHI—E L, a2 Z v b
IREEEPBIE SN AR BIUT, FEHI O I B ETT TER EEN 2 E23 D, BT
AL R DN DK F b oT, Eio, BIAHLO RO REINLOTNIG 2 H T35 E, BRTA
T DT TIEAHE )22 78 OBNE DS v MBI 2 BTz,

ZOX D 7HEWNE, 1 EO—FREOFESS, — MM I & OBIIHEHIRAZRE L T\ D1 E D
. HETAREERLTWDNE I NRE FEIRVA FOHY TR RESERLTNDZED
LN IRoTe, —HT, FER (BT X PO L OBIRIZOWTIE, ZbATHEsR & Bt
BT 2D TIERL . BAAVZRFEENBUHR L TV DD TIERV b bz,

5. BbYic

F—D¥GE e 7—=V VAT AR —OFEMEFA L CH, A¥YEEELTD0, e b—Fxt
M2 LA B0, EREMTEEOIIRER TS Z LREET A M2 FEliT 52 Ll 7—=
VIR AL DB FITID . FOFERDPKRE B ST D, AFEIZHENTEH, FRFTOIHE
BEIIENZCR 2 5 TODH, SRIOSHTROHEZE L, e 7—=V 7% ED X 5B T
AL, EOLIREDT—=2 TR VA MATH) e, TE] & T8 2o ikEie 28I
DIRIND DN DN TR RO T,

-191-




8 49 H (13:00-14:40) / 131 #(==

A EREEENCB S D EIAENORA TS5 2 L

Hrr = ORBER)
HH O ORBREE R
HiG = () — LY AIELE K
B 1 () — ML NSO TR
ROEET GUEEHERT)
A = (BEPEERORE)
IR CRBREE T

F—U— N SERREE), S, B IREEORE, RSP

1. Xtz

SRR 23 4RFE X0 /N COMEREIREN DS ME L X 7223, BURIE, AMNEREIREN R 2 AR O H ) #
FRROUFM O EER DR 22 TR Z VN (Rl 2010, 4 - /@A, 2011), & Z°C, ARG TILRIK T C/IVER
HEETGUHEM L= T 7 — MMERSCKTRIFHEEHE TH S0 (2011) <° Benesse (2011) OFFE
FEROEEE X205, AARIZET 2MNEREFEI OO 2 ARG TRIE L T L,

2. FE
2.1 &
SINE X, Wk 23 4 8 A H M S N AMEREEEHES IS SN U= K/ INFE 144 44T, D
WERIZS M 48 44 (33.3%) . ZctE96 4 (66.7%) Th o7z,
22 FE

LRiFE ARG LC, BRI X o A FEE LT, AT, SMEREREIZ Y L0 D/ANER
BEMHEDK TRH TV, BRIMIE, PRI, BB, Y L Q02 (& - - 1K) 23l T
BBV, T 2008 0 BETH L TV D 2B HERIE (5ifF 2009, 87 « &iff 2011) OFnb
HHLZHEHBIZOWTRIE LT BoTe, ZNUHDIERAL, 4 2OhT7 3 — GMEREEINCET &
WR12EA, WENRHICOTDRE[ES) - WH - BE - IBEE 4EA, T4 LT —T Tk TDH
X COFRAUTORE] S A, LFE LWEEEE 4 HH) ([0 6 W5, 4 OB 7T —|ZET
DEMEHICRILTE, 1 (Eo< 5 Eb72) b, 4 (RSZEHED) ETOU v h— b 4 B
12 V=,

2.3 S
ETOEMEOREIL, 22— MUz, AT ko 2 JIZE L T,
(1) SMNEREIEEHLYZGEROMER] - PRS- 124 L QD 4RI B 2 Rl o AT
Q@  4-o0hT I — GMNEREEENCET 2EHR, WENHIC O HRERES) - WH - B, T —
LT 4 —F v T hT DD A COFIUTORE], BE LVEERE) (2R3 25t odT
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3. fER

ATRETIE, HREDEM ESED 2 EANE], (a3 a=r—2a VORI EFBRESEHZ EBK
b)), NREOEREILAEBE LR s, HESMEEET 52 ENRY)) EECTWLEHENRZ AL
Nz, ZAHiE, JoFRASC Benesse dHATIC HILA L CTHOND LD TH D, I HIZ, AREIEH LT
U — MR CEEEIC LGNV RHM S L CL ANEREEEN O Y F T LN LN & 10 FFARTH ORISR
HEHOBENMFLE L ETH o2 b, F2, BE LVREFRBICE L Tid, SHRAE+HALT > “HkHE
E+E{THE > FHTHE >FRETE, OIET, FHITE ALT EOT 1 — L7 1 —F 7 %5#R<
YPATNDHZ &, BN 5T,

AT AT T AT, EREOFASFE RO HTHEIRITMN A, SR> Benesse DI O AR F 4 MK
F ARG, BUANEREEE A HHBEE A SN L, 2SO LA ED X 9 ISR~
&0, BREUC/NHERE L E 2 E CRRESN, FREE (BT, ALT. SERD 138D XD A RIAH ) &
D BERMBIELED N, b LE D THIULZED X 5 MmN, 72 S8 W TR eain 2 58
HOLTWV&ET=0,

BELE

Benesse BIAEMSERAT £ #— (2011). [25 2 BUINPARSGEIC RS9 2 ST S GEML) J #
RRyTa—RL— g,

AASSEREHS 2011). [N OSNERESENC BT 2 BURRA< NAROSSTiA W] dint : BA
AR AR

EGES (2010). /NERTGEHIBIT HDHEREN Y ¥ 2 7 LOWRE—HHiL LTOL Y —7 DEK—
[/ — Mg SO R E] AMNERE - SMERESCTHR 34, 103-110.

REIFLT - EiESE (2011). ANERSNERRSBIAEIEO 2 — AT YA o —HiiliE L CORFETZH ) —
7 OREEDT-DIZ—[ 7 — bV E WG TR AR - S - A i 540 35, 57-71.
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7 L — XG5 E W T T O RS
FEEEE D

M EET (FERE)
X—U— K. 7L —X5id, SCHeE, FEE, XS, TXAMNOHEE

1. [T HIZ

TV —=AHHE, Al a=ls—va v EEATIRFAFORNO T T, RIFEEPELS
EWMELEDTWEEARICENTH, ZHENL LT TV HMIFEHETH D, =
DEHEOFERIFEZ SO LM, HEHOLDOLRLDFEBERENRED L H LD
RIXEBORICHRD L LD OVTOERIT-EL TRV, Ll BEITIE,
TOEIC,TOEFL %72 &, FHEFICL o TRV HGENRE WLV OI LA FLERIC S,
FEHIhDZLnzwn,

2. HEDOEH

B QR0IDTIX, EitomzsEzx, MEHEDORRH 250D TOEFL OV —F v V&
REROELZMAL T, BREESRES/ T v 7 2T, TOMEE T T AKX —14
BrL, #IAZ TR verbal 3G E R EH W T OT ¥ A MIBWT, Fv v 7 OBKREEL
REEZT 2O TIEBRONE WS HER MR- THN, R, BECEINTWD Y 7 AX —
DOFMABICONTIE S BICFEMICTARD BREREM SN, Z O ik, &2 A
THZENHFAINTHZIZHEL T, FBENEBRLTT v 7 RIEETERWEINEL
ReonTnwizotTh s,

3. FIE

3.1. ERzInE
PEEHLOKRFAE 18K LR LY 7 A THH#ET HHEEN 14D 19 4,

32. FE
BIHQOIDDWFZETHLENTZTF ¥ o 7 OFICK LTITbIRTE 7 T A% =55 O B %k
BT D,

3.3. T
RIEffRE 7ol TF v v 7 %, SEMEPEREEbR 2 b0 L FBENRETHL H D

EXT RO EMEORN ST v I DI TAX—ITBITDRAEDRY OFMEE R,

4. FER

KO EMEOKNSTZT v 7D FZAZ—IZETH11IHOT Y27 D55 YL
ORI E BN TE RN, EETERh o F v 2RI Mb 5,
D, HEZHVDZZERTFTINTVAICHLEDLL T, FERICEET 2R M T
Zholc, 1 1HOF ¥ 7 ON ST FEL EOFANHEIEOEKEZI Y EZ TV,
Flo, BBEOBOONAK = b FEEEMCOM A OB O/RY — AN ) ETuni,
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SEOFFROFFEREOFRD IITRDO 3 SOMMNR 5N D,
(a) AFX—~vBIEHTERehrolclcd, FEENGIEMREWRN ENRD 2T b D
(% : motion, weight, realm)
(b) top-down THIWr L7720, EEOTFAMOEKRELITEL>TLESTZ LD
(# : raise, comprise)
() AT A4FLTHDLILBHABTERNP>T2HD
(5] : set forth, which is to say)

5. B8

Fx XU TE, BERICE L EY > T2, TFA MO EREGWEA R T
I, I TE SR MIAL L PEEEEN, FEBICL o THEERE D ETRS
iz, LoL, BEOEEICIY, FHEE L, ZORERZRRT 52 &N TE 5 AHEMHE
BHY ., TOXIRBENFETEINNIE, SUEIEO LD RIK & 72 5 R X TERER
Wb EeEZLLND,
HHEOENWERDLOND T XA MORMOEIL, 7V—XV—=F 4 T E2HNWL &
i, AX—~OEMEALEREEEZIHTIE. AOTHD EHFEND, 2O &iX,
FEINA996)D, 7 L —R U —F 4 VI PRBEEITOBJNEEFIHREZ L0 T L0 )
ELBET S,

E RPN

Hashimoto, K., and Hirai, A. (2007) Comprehension of post-modification structures by Japanese
learners of English---An analysis by detailed reading time---. Annual Review of English
Language Education in Japan, 18,201-210.

R (1995). [HFFEY =T« T wifif)) - SR 28724250 0 AT Mot

Koizumi, Rie et al (2011). Development and Validation of a Diagnostic Grammar Test for
Japanese Learners of English. Language Assessment Quarterly. Vol. 8, 53-72

BN (1996). [HFEEFOFEFENE T L= U —F 4 V7 ORI T 5 EFEMHFE] .
TRARHE BORFEBF A 2 EH 10 5] . 15-23

M EH 1 (2006) [TOEFL 7 A h ITP U —F ¢ V' V52 RKMs ) B : 77

WIHEET 2011) [HHEOHWELTF A MBI L7 L—Xpih i o il [
EERR S 15 5]
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NEFEE L TORLY) —T 4 7I2BIT5
Il o AR HMEDEAL

iy M5 (BRI
AFE - FE GRHERT)
faE KE (AR
TR B BRACHERT)
KPR BB SORERE A

F—U—R: V=T 7, SEEE, ol%, 03, MRS E

1. iXT®HIC

fMRI (functional Magnetic Resonance Imaging) <> NIRS (Near InfraRed Spectoroscopy) @ J 9 722
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+ 0 PR AE - Fo8k9 D TEE Vo, IR E 2RI L 7298501, Kubo + Okanoya + Kawai
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(2007) THWHNIZFETH D,
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TU, FPL, FP2 HZ B 1300 K 0 Sl a2 9l in T o 7223, iE 2-3 Y —F 4 U 71280 T
ZOMEBITFRD DIV o Tz, MOBNIE ORR B EORA X —TIXS BICEZR T — X TSN TH
BEUED TN,
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TR DT — F BRI - USRI S0 & £ U O, KAESTRER AR 2B E T v & — %,
I B AE L 0 SHREZ Y £ LT,
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Kubo, K., Okanoya, K., & Kawai, N. (2012). Apology isn't good enough: An apology suppresses an approach
motivation but not the physiological and psychological anger. PLoS one, 7(3), €33006.
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Nakano, H., Yoshida, N., & Natsume, K. (2007). Analysis of EEG pattern measured at eight electrodes on L2
English rhythm acquisition. Language Education and Technology, 44, 155-167.
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T D, BAKQOV)IBITEHIXD 2 DOFNIK, SIE 184 44 &G SET) L 24505 T), FaFaEH
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ER L TWAHZ EERL TN D,
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# 1.
ZAEPLICRET A ML TV — ORER (R ] - ARhmlEE S 82 N)
BEENFE DT SEEREFROT  RETOMAE

KEED ML

FRD LR LT FRBORIZHIRL 7Aoo THEE - . Z D
We o7z TRBIHEE-= Fioiz
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32 ZFEEOTHE L A T A ORI
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(RREHEERD) CTH T v m— RRES 860 R Z 72130y, RO FHBSCHGEHE ) OB OERA %
NG LT b,

4. Bbviz

DT A > T A AN BUEDNE, FAR 2 SRR OB % T2 25 0 FE,
BLOFEOEME AL T4 ECART D Z LT EOFEERH D EEZ LD, ARIDRAIRE
TH—DODARENE LT, T4 THHTE 28R ) —RAE IR THZ LT, EFETAY %
HUNZIKE W 2o D, HMCREDEZ A T4V CART A~ « =T 2 — 3 L Ofiihd
I AESOEBE AT B ST SND DO TIZRONE W I SICE L LT, AROFOE 45,
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' FREEAISTAEE RO 2 E0F v LSADIFET LA A A M T A T D TOEIC Bridge D*f
R LR & BT A O Th 5,

2 [HSCEOHRE] o m— R - A b - http:/mep.papiko.com/index.php?Mt.%20English%20Grammar
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AT E, JLEE . AFMEZ. (1994). SMEREFERE) OffiE & 2 O DERHEERIZ W) [l
REFHMEREHEEMIE] 13,71-118.
FRKELF]. PIATEREE (2010). SCEFEE O BEEH—Vocabulary Levels Test, Productive Levels Test, C-test, #icfif
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RIERTIRE] ,194-195.
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ITHBEDO LD TN, FAPNCBIET 2OIGERE 2 BHED S B @i 123 a=r—
varIB) THENE (a3a=/— a3 1IB)) OREH - BFEHZMEH LT 16 [BIHICHYS T 5 E %
HnWadZ b L,

INAC, 7258 2 L CEMINR EBROMERZ1T D 7odls, FOOBIFITT A h&AT 9 LEN
bolz, TOT, FRRBHE CRAICHFZHEEIUTE 20 TIHRL, FRRBRE AR I 2=
r—v 2 1B - IIB DR « B, ERIORETT A MEITH T & L 7roTz,

72720, WHEORETBNTL, 1 HEIZOEK 2500 AFTET22E0 7 7 A &R T HI2H720,
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Some Conflicts in Pair Work in the L2 Learning of Nursing Students:

Good or Bad?

Matsumoto, Yasuyo (Kiryu University)
Keywords : Conflict, Pair Work, Perceptions, Invisible and visible inter-personal relations, Japanese culture

1. Introduction

Wilson, L. G.. and Hanna, S. M. (1993) and Forsyth, R. D. (1999), Schmuck and Schmuck (2001) have been
researched about conflicts in groups. They say that conflicts in the language classroom can be seen everywhere
when pairs or groups are formed. They are an unavoidable part of life and sometimes seem to hinder learning; but,
after thoughtful discussion, they appear to promote closeness and acceptance of different opinions. If students can
handle conflicts successfully, the success is a powerful motivator in learning English with a pair. This research
aims to find what kinds of conflict arise and how Japanese university nursing students working in pairs to learn the

target language perceive and deal with conflict.

2. Procedure
2.1 Participants

Participants who volunteered to take part of this study were 14 Japanese university students on a university
nursing course (7 males and 7 females), who were studying English as a compulsory subject in the spring semester
(June 2011). They agreed to be interviewed and recorded in my office at times and dates which suited them in June.

Tused 15 closed interview questions and the interviews lasted for approximately 40 minutes each.

2.2 Treatment

In each class, the students were paired with different pairs so that they got to know each other better. If
someone was absent, I filled in as a pair in order to learn English with pairs. ~ After the 9™ Jecture, I asked volunteers
to be interviewed by me in my office at times and dates which suited them. By then, most students got used to
studying the target language with a pair in the CALL. By then, they know how to study with their pairs and to
record their dialogues.  The students and I also established good rapport during classes.

2.3 The some of closed questions
Interview is one of the commonest ways to get information or exchange ideas in speech, because it is suitable

for a wide range of research purposes and is flexible. Figure 1 shows some interview questions.
1) Anxiety about studying English with the new partner.

No influence Alittle influence Some influence ~ Much influence Very much influence
2) Difficulties in accepting personality or character differences

No influence Alittle influence Some influence ~ Much influence Very much influence
3) Studying with a partner whose English ability is better

No influence Alittle influence Some influence ~ Much influence Very much influence

4) Studying with a partner whose English ability is poorer
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No influence Alittle influence Some influence ~ Much influence Very much influence
5) Studying with a partner who is older or younger

No influence Alittle influence Some influence  Much influence Very much influence
6) Studying with a partner who is different in gender

No influence Alittle influence Some influence ~ Much influence Very much influence

Figure 1. Some interview questions

3. Results

Students have been accustomed to consider themselves listeners or recipients, who interact only with the
written word in class. In addition, some of them are influenced by Japanese cultural values, for example, avoiding
eye contact, gender differences and the vertical relationship between seniors and juniors or younger and older people.
Sometimes their attitudes suggest that the conflict was rooted in individual personality or emotions, the likes and
dislikes of group members, the nature of the tasks and their different opinions. Students do not like sharing
textbooks, least of all for dictation tasks, but do not criticize their partners, even indirectly, for forgetting to bring the
right books to class. They are afraid of an adverse comment from their partners or they are concerned not to hurt
their partner’s feelings.

However, some comments suggest that coping strategies are in place. Some male students tent to take the
initiative in resolving the conflict with a partner who does not give his or her opinions. Whereas female students
try asking what their partners think about a previous statement. Female and male students have their
gender-located strategies to deal with this conflict.

As regards their perception of conflict, they seem not to recognize the concept, because they have been

listeners and recipients for long in classrooms where one person monopolized the discourse.
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A Progress Report on Classroom Activity regarding Participation in
The Extremely Short Story Competition:

Tokyo Keizai University Students’ Responses to the ESSC

Miyake, Hiroko (Tokyo Keizai University)
Keywords : Story writing, Peer reading, Self-correction, Motivation, Competition

1. Introduction

The vast majority of English contests in Japan focus on the speaking of English, i.e. speech contests, debates,
and story contests (reading aloud), etc. However, in such an environment, the Extremely Short Story Competition
(ESSC) can provide an important new setting where English learners write English with freedom, while following
certain rules. They can both demonstrate their writing skills and unleash their imagination. Moreover, researchers
expect the ESSC to have positive educational effects.

The ESSC was originated by Professor Hassall of Zayed University in the United Arab Emirates. He
developed it so that his students could both practice English writing with a specific goal, and be rewarded for their
excellent performances (Takeshita, 2006, p. 104). The idea was soon exported to Japan. In this competition, adults
and students with all levels of English ability are invited to write extremely short stories with the following rules; a)
the students must write EXACTLY fifty words - not 49 or 51, b) the subject must be one of their own choice, c) the
story can be fact or fiction, d) they may add a title, e) they may use a nickname, and f) individuals confirm that the
writing is ““all their own work” (Hassall, 2006, p. 90).

No matter what English ability the students have, it requires effort to make the story exactly 50 words.
According to Takeshita (2006, p. 105) “A Japanese junior high school girl will figure out without much difficulty
that she needs to write “do not” instead of “don’t” if her story turns out to be 49 wordlong. She will look up in a
dictionary and decide that she may write “deliberately” instead of “on purpose” if she needs to get rid of a word to
make it 50. Such a small effort here and there will enable a writer at any level of proficiency to come up with an
extremely short story.”

From 2006, when the first ESSC started in Japan, writing Extremely Short Stories (ESS) was experimentally
introduced in some "English e-learning" classes of Tokyo Keizai University, Japan. The following is a report on
progress (from 2006 to 2011) describing how students of lower English ability reacted against participating in such

English competition.

2. Procedure

The participants in this study were 460 university students (129 students/4 classes in 2006, 113/4 classes in
2007, 95/3 classes in 2008, 82/3 classes in 2009, 35/1 class in 2010, 6/1 class in 2011) of Tokyo Keizai University. In
terms of English proficiency they were at beginner levels and most of them were still experiencing difficulty in
making sentences with basic English constructions (e.g. SV, SVC, and SVO). All of the participants had achieved
basic skills in operating PCs, but none knew the rules of writing ESS, or how to submit their finished work, so the
teacher first had to acquire much knowledge on the ESSC, and then explain it to the students.
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The competition from 2006 to 2008 required applicants to post their works in PowerPoint format, but the
students were unfamiliar with the software. Thus, the teacher prepared handouts to explain both what ESSC was and

how to use PowerPoint in detail. It took about 15 minutes to explain both.

3. Results: Students’ Responses to the ESSC

During the 15-minute explanation, the students started to have misgivings about this project because most of
them did not like and/or have confidence in writing English. Thus, the following six points were emphasized to
motivate them: (1) this is a very new competition in Japan, (2) you will have a great chance to express yourself in
English, (3) you can write exactly 50 words about any topic you choose, (4) “50 words™ is much shorter than you
think, (5) your work will be published on the website of the ESSC after submission, that is, people around the world
may read your story (6) even if your English proficiency is low, that does not really matter and you will still have a
chance to win a prize. Towards the end of the instruction, the students’ motivation was successfully increased.

Most of the students started to use translation websites such as “Excite”, “Google” and “Yahoo!”. However,
they were advised not to use such websites and to write English sentences by themselves, but the students were
hesitant to stop using these sites due to their lack of grammatical knowledge. Therefore, instead of preventing them
from using translation sites, they were told that translations produced on these sites were not of high quality. Then
they started to correct the sentences by themselves or with the assistance of friends.

Students were instructed to print out the ESS and show it to at least five other students. The readers were
asked to check whether the spellings of the words were correct, and write their comments on the story in Japanese.
On receiving the comments, the writer corrected misspelled words and rewrote the story to make it more
understandable for readers. The teacher did not point out grammatical errors, inappropriate choice of vocabulary, or
count the number of words in each work before posting the work on the website. This was because there was a rule
that teachers cannot help students with the English.

A few weeks later, all students looked at the ESSC website to confirm that their works had been posted. The
students’ reactions appeared to be very positive. Most of them were pleased to find their own works, and others
enjoyed reading their friends’ works and talking about the contents with each other. Students who had been absent
from the class also became interested as a result of their peers’ reactions, and voluntarily asked me how to write and
submit an ESS.

Writing an ESS seemed to be a stimulating and motivational practice for the students. Though their English
ability was not high, they all “completed” at least one story. Observing the students’ attitudes toward ESS in the
classes, the word-limited story writing was appropriate for lower level English learners. It was not too easy or too
difficult to write 50 words. In particular, having a word limit of “exactly” 50 words seems to be a challenging and
motivating number. Although the problem of the role of the teacher in this activity should be discussed, more and
more teachers can implement ESS practice in class and share problems they encounter in order to improve ESSC for

English learners.
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Learning, teaching, and evaluation as achievements of

discursive practice in the classroom

Taylor, Mark (Hyogo Prefecture University)
Keywords: classroom life, communication, discursive practice, intertextuality, learner language

1. Introduction

This study takes a transdisciplinary view of classroom discourse with the aim of developing a
heuristics that will enable participants in that discourse, namely the teacher and students, to
achieve mutually beneficial engagements with one another and with the classroom materials,
foregrounding the quality of classroom life in this process. The study is motivated by the author’s
observations of and reflections on his own English classes at a technical university. Conducting
lessons ‘by the book’ seemed to deprive some students the opportunity to express their thoughts or

otherwise engage in constructive communication, an implicit aim of the curriculum.

2. Development of the study

2.1 Scope and theoretical background

The study is taken up as a form of practitioner research and proceeds in the spirit of an
ethnographic narrative through examination of speech exchanges in the lesson as episodes of
discursive practice. It began with modifications to the textbook to make it more amenable to
discussion and other speech genres. This set in motion an iterative process of trial and error,
reflection and action which increasingly incorporated student language as part of lesson content.
The texts generated of this narrative are those picked up between students and between student
and teacher and are interpreted in terms of Conversation Analysis (CA), genre analysis, discursive
psychology, and communication studies. The discourse under investigation then is framed for
interpretation at levels of speech exchange and historical-cultural scholarship. The latter in

particular serving as a reminder that pedagogy is a situated, social activity.

2.2 A word on ‘text’

It’s useful for present purposes to distinguish two broad categories of text: given and emergent.
Given texts are those that ‘come with the territory’, that is, the textbook, the curriculum, and
testing instruments. Given texts support instructional practices of the teacher and have come to
inform learning practices of the students. Texts are assimilated to specific genres, such as the
I.R.E., and provide initial grounding and orientation by which the lesson is achieved as sequences
of talk-in-interaction. Emergent texts, in this view, constitute what is realized in communication
with and around given texts. Texts are broadly conceived as being both written and oral and so

include teacher and student generated materials as well as speech exchanges.
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3. Text samples. [ S = student, T = teacher |

Case 1a: First-year, School of Mechanical Engineering, Reading & Discussion
S1 (written): “...blood type AB is genius skin.”
T (oral): “Genius skin?!”

Case 1b: Same class the following week.

S2 (oral): “I’m genius skin too!”

Students were writing a post-reading response on an AS5-size worksheet as supplement to
textbook activity. The small size made it easy to spot key ideas and initiate discussion or
otherwise consider rather than correct student language. In Case la, S1 followed up by (orally)
relating his experience as a person with blood type AB in Japan. S2 sits within earshot of S1. The
following week I was praising S2’s composition to which he responded (Case 1b). In both
exchanges, new information was created (Fogel, 1993) as to how talk would be regulated, how it
would take shape or, to borrow from Bauman (2004), the speech exchanges were contextualized,
that is, quite aside from linguistic well-formedness, participants found a way to fit talk to the

moment.

Case 2: 2nd & 3rd year, School of Environment & Human Science, Communicative English
S1: “You know...the early bird catches the worm.”

S2: “But I don’t want a worm...” (*_")v

The comment was spoken by S2 with a grin (hence the emoticon) to S1 sitting next to her in
response to S1’s comment that her New Year’s resolution was to get up early. Note that along with

the joke made by S2, S1 prefaces her use of a proverb with a comment starter, “You know...”.

4. Implications for continued research

This ongoing study foregrounds student language, in particular, actions taken with language in the
co-construction of talk. While conventional practices help structure talk in the classroom, as
elsewhere, opportunities to move to less pedagogic and, arguably, more ‘real world’ sequences of

speech exchange are an option and were found to promote a congenial classroom atmosphere.
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Blended Learning made easy with Digital e-Books

Halliday, Darren

Over the years we have seen many digital solutions being introduced to the classroom but we must all agree that
the number of students using the traditional textbook still out numbers the number of students using digital. The
textbook has proven to work and it will continue to work but we also need to embrace technology and evolve
together with our students. In this demonstration you will see how the traditional textbook has embraced technology
and added the extra benefits of digital. Blended learning can be simple and can be introduced to the classroom with

very little digital knowledge. Come and see how.
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Extending your reach with Moodle materials

Goetz, Thomas H.

As a CMS/LMS, Moodle has a proven track record for being flexible, time-saving and efficient for monitoring
students' progress. I will discuss how Moodle has been successfully implemented at Hokusei Gakuin University and,
by blending print and digital materials, how we have benefited students and instructors alike by extending our
"teaching reach" through this learning environment. Creating content for Moodle that complements and expands
core texts, however, can be an extensive workload for which teachers may not have time or patience. What if such
content was already created and available for use in your classes? I will introduce the project I'm developing with
Cengage Learning to provide complimentary Moodle content that can be simply offered to institutions and accessed

across different platforms including tablets and smartphones.
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