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Osamu TAKEUCHI 
President of LET, Kansai University 
 
A scorching summer has come to Japan once again. And, with the arrival of summer, of course, comes the holding 
of the LET Annual National Conference. Welcome! On behalf of LET, I cordially greet all the participants in the 
conference.  
 
For this year’s conference, we have invited Dr. Norman Segalowitz, a renowned researcher in the field of second 
language fluency from Concordia University, as a keynote speaker. In addition, Prof. Koyo Yamamori of the 
National Institute of Educational Policy Research and Dr. Kojiro Shojima of the National Center for University 
Entrance Examination have kindly agreed to be keynote speakers at the conference. Several workshops, offered by 
leading researchers and teacher-trainers in Japan, are to be provided to the participants of the conference. About 
70 papers are to be read and 11 posters will be on display for your perusal. We also have some 29 commercial 
displays of cutting-edge educational technology and teaching materials, so there is something for everyone! 
 
I invite you all to have a wonderful time during this national conference and I am certain that every one of you 
will be able to take something stimulating back with you to your classrooms and schools. 
 
Lastly, on this occasion, I would like to express my sincere thanks to the National Conference Steering Committee 
members for their relentless efforts. Without their efforts and contribution, the holding of this conference will not 
be possible. I also would like to extend my heart-felt appreciation to Konan University for its generosity in 
allowing us to use Okamoto Campus for the conference venue, even under the ominous warnings of possible 
shortages of electric power supply due to the shutdown of the various nuclear power plants in the aftermath of the 
Great Tohoku Earthquake. Thank you so much, everybody! 
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Natsumi WAKAMOTO 
Conference Chair, President of LET Kansai Chapter, Doshisha Women’s College of Liberal Arts 
 
“What’s going on in learners’ minds? What kinds of instruction will help my students the most?” We, as teachers 
and researchers, are always full of questions about the process of foreign language learning. LET, our academic 
association, has held a national conference once a year for over half a century. The significance of the conference 
lies in sharing “cutting edge” research and innovative foreign language lessons. Especially, in Japan, dramatic 
changes have been occurring in schools of all levels. 
 
The LET Kansai chapter started discussions on the theme and programs of this conference one and half years ago 
under the leadership of former chapter president Prof. Kazuo Kanzaki, and the steering committee members have 
participated in earnest discussions to make this conference fruitful and enjoyable for all. We are proud of setting 
the conference theme as “Foreign Language Education at the Cutting Edge: Learning, Teaching and Testing,” and 
of welcoming distinguished researchers as our keynote speakers from overseas and Japan: Dr. Norman Segalowitz 
of Concordia University in Canada, Prof. Koyo Yamamori of the National Institute for Educational Policy 
Research, and Dr. Kojiro Shojima of National Center for University Entrance Examination. It is our sincere hope 
that these three days will provide opportunities for participants to interact with each other and to find answers to 
their questions on foreign language teaching and research. Let’s enjoy the conference! 
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8  7 ᣣ㧔Ἣ㧕Tuesday, August 7th 

�ࡊ࠶࡚ࠪࠢࡢ 9:00-14:15 Workshops 
ฃઃ㧔8:30-12:45㧦13 ภ㙚ࠖ࠹ࡠࡇ㧕� Registration (8:30-12:45: Piloti, Building 13) 

 101 CALL ⻠⟵ቶ 102 CALL ⻠⟵ቶ 103 ᥉ㅢ⻠⟵ቶ 

9:00-10:30  WS-3 Aaron Campbell WS-6 ᐔፉ ᥏ሶ 

10:45-12:15 WS-1 ⼱ ஜ৻ WS-4 ೨↰ ᦶ WS-7 ࡒࡦࡋ ࡞࠲ࡦࡖࠪ

12:45-14:15 WS-2 ᧲ ᷕ৻ WS-5 㒋 ㄖ WS-8 ਛ᎑ ᵗ৻ 
 

10:00- ฦ⒳ᆔຬળᡰㇱ㐳ㅪ⛊ળ⼏� Committee Meetings and Chapter Presidents’ Meeting

331-336㧔3 ภ㙚 3 㓏㧕 

12:30- ℂળ� National Directors’ Meeting 
337㧔3 ภ㙚 3 㓏㧕 

 

8  8 ᣣ㧔᳓㧕Wednesday, August 8th 

9:00- ฃઃ� Registration 
3 ภ㙚 1 㓏ࠦࠬࠦࡦ� Concourse, 1st floor, Building 3 

 

9:40-10:00 㐿ળⴕ� Opening Ceremony 
142㧔1 ภ㙚 4 㓏㧕 

 

10:00-11:30 ၮ⺞⻠Ṷ 1� Keynote Speech 1 
142㧔1 ภ㙚 4 㓏㧕 / Norman Segalowitz 

 

11:00-17:00 ⾥ഥળຬዷ␜� Supporting Member Exhibits 
1 ภ㙚 3 㓏ࠫࡦ࠙� Lounge, 3rd floor, Building 1 

 

11:30-12:15 ✚ળቇળ⾨ᓆ� General MeetingLET Awards 
142㧔1 ภ㙚 4 㓏㧕 

 

13:00-16:05 
⎇ⓥ⊒ታ〣ႎ๔ࠪࡓ࠙ࠫࡐࡦ� Oral PresentationsSymposium 

⾥ഥળຬࡦ࡚ࠪ࠻ࠬࡦࡕ࠺� Supporting Member Demonstrations 

 131 132 133 331 332 333 334 335 336 337 

13:00-13:30 OP-01  

S-1 

OP-08 OP-13 OP-17 OP-21  OP-26 OP-30 D-01 

13:35-14:05 OP-02 OP-09 OP-14 OP-18 OP-22  OP-27 OP-31 D-02 

14:10-14:40 OP-03 OP-10 OP-15 OP-19 OP-23  OP-28 OP-32 D-03 

15:00-15:30 OP-04 OP-06 OP-11 OP-16 OP-20 OP-24  OP-29 OP-33 D-04 

15:35-16:05 OP-05 OP-07 OP-12   OP-25    D-05 

μ˳ǹǱǸȥȸȫ���1XGTCNN�5EJGFWNG�
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13:30-15:30 

�⊑࠲ࠬࡐ Poster Presentations 

1 ภ㙚 3 㓏ࠫࡦ࠙� Lounge, 3rd floor, Building 1 

P-01 - P-05㧔ࠦࡓࠗ࠲ࠕ / Core Time㧦14:40-15:30㧕 
 

16:20-17:50 ၮ⺞⻠Ṷ 2� Keynote Speech 2 
142㧔1 ภ㙚 4 㓏㧕 / ጊ శ㓁 

 

18:10-20:00 ᙣⷫળ� Conference Reception 
5 ภ㙚 1 㓏ࠫࡦ࠙� Lounge, 1st floor, Building 5 

 

8  9 ᣣ㧔ᧁ㧕Thursday, August 9th 

9:00- ฃઃ� Registration 
3 ภ㙚 1 㓏ࠦࠬࠦࡦ� Concourse, 1st floor, Building 3 

 

9:30-12:00 
⎇ⓥ⊒ታ〣ႎ๔ࠪࡓ࠙ࠫࡐࡦ� Oral PresentationsSymposium 

⾥ഥળຬࡦ࡚ࠪ࠻ࠬࡦࡕ࠺� Supporting Member Demonstrations 

 131 132 133 331 332 333 334 335 336 337 

9:30-10:00 OP-34  OP-40 OP-41 OP-45  OP-49  OP-53 D-07 

10:05-10:35 OP-35 OP-37  

S-2 

OP-42 OP-46  OP-50  OP-54 D-08 

10:55-11:25 OP-36 OP-38 OP-43  OP-47 OP-51  OP-55 D-09 

11:30-12:00 D-06 OP-39 OP-44  OP-48 OP-52   D-10 
 

9:30-11:30 

�⊑࠲ࠬࡐ Poster Presentations 

1 ภ㙚 3 㓏ࠫࡦ࠙� Lounge, 3rd floor, Building 1 

P-06 - P-11㧔ࠦࡓࠗ࠲ࠕ / Core Time㧦10:40-11:30㧕 
 

11:00-15:00 ⾥ഥળຬዷ␜� Supporting Member Exhibits 
1 ภ㙚 3 㓏ࠫࡦ࠙� Lounge, 3rd floor, Building 1 

 

13:00-14:40 
⎇ⓥ⊒ታ〣ႎ๔ࠪࡓ࠙ࠫࡐࡦ� Oral PresentationsSymposium 

⾥ഥળຬࡦ࡚ࠪ࠻ࠬࡦࡕ࠺� Supporting Member Demonstrations 

 131 132 133 331 332 333 334 335 336 337 

13:00-13:30  

S-3 

OP-56 OP-59 OP-62 OP-64 OP-66   OP-68 D-12 

13:35-14:05 OP-57 OP-60 OP-63 OP-65 OP-67   OP-69 D-13 

14:10-14:40 OP-58 OP-61   D-11   OP-70 D-14 
 

15:00-16:30 ၮ⺞⻠Ṷ 3� Keynote Speech 3 
142㧔1 ภ㙚 4 㓏㧕 / ⨿ፉ ብੑ㇢ 

 

16:35-16:50 㐽ળⴕ� Closing Ceremony 
142㧔1 ภ㙚 4 㓏㧕 
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9:00Ǧ14:15�

�ࡊ࠶࡚ࠪࠢࡢ
Workshops�
 
 
↳ㄟᣇᴺ ࡢ  ࠢ ࠪ ࡚ ࠶ ࡊ ߦ ෳ ട ࠍ Ꮧ ᦸ ߐ ࠇ ࠆ ᣇ ߪ ޔ ో ࿖ ᄢ ળ ߩ ࠙ ࠚ ࡉ ࠨ ࠗ ࠻

㧔http://www.let-kansai.org/2012/㧕ߒ↳߅ࠅࠃㄟޕߐߛߊߺૉޔߒቯຬࠅߥߦᰴ╙✦

ࡔㄟ⏕↳ޔߪᒰᣣޕߐߛߊߺㄟߒ↳߅ߦᣧ߅ޔߢߩߔ߹߈ߛߚߡߖࠄಾ

ฃઃࠆߡࠇߐタ⸤ߦ࡞ ID  ޕߐߛߊᜬෳߏࠍ

ฃ⻠ᢱ LET ળຬ㧦ήᢱ 

 㕖ળຬ㧦1 ⻠ᐳ߈ߟߦ 1,000 㧔ᒰᣣޔฃઃ㧔13 ภ㙚ࠖ࠹ࡠࡇ㧕߅ߡߦᡰᛄߐߛߊ㧕 

 

Registration To sign up for a workshop, please visit the conference website (http://www.let-kansai.org/2012/) 

and send the necessary information. Application for attendance will be accepted on a 

first-come, first-served basis. In the confirmation e-mail, you will receive a digit ID number. 

You will need to show this ID number at the reception desk. 

Fee LET members: Free 

 Non-members: 1,000 yen per workshop 

 Please pay at the reception desk (Piloti, Building 13) on the day of the workshop. 

�
�
10:00Ǧ�

ฦ⒳ᆔຬળᡰㇱ㐳ㅪ⛊ળ⼏�

Committee�Meetings�and�Chapter�Presidents’�Meeting�
�
12:30Ǧ�

ℂળ�
National�Directors’�Meeting�
  

� உ � ଐᲢ້Უ���6WGUFC[��#WIWUV��VJ�
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��㧛Workshops�Programࡓࠣࡠࡊࡊ࠶࡚ࠪࠢࡢ
Ԙ9:00-10:30   ԙ10:45-12:15 Ԛ12:45-14:15 
�

13 ภ㙚 101 CALL ⻠⟵ቶ㧔CALL Room 101, Building 13㧕 
 
 

ԙ WS-1 ࠍࠬࡌ࠲࠺ᵴ↪ޡߚߒᢎ᧚ౣߩ࠲࠺↪ޡޢᢎ᧚ឭ␜ߩṖൻޡޢᬺߩᵴ

ᕈൻޢ 
Language Instruction Using Database Software 

⼱ ஜ৻㧔ᄢ㒋Ꮏᬺᄢቇ㧕 Kenichi KAMIYA (Osaka Institute of Technology) 
 

Ԛ WS-2 Ustream  ߁ࠃߒ㈩ାࡉࠗࠍⓥᵴേ⎇߿ᢎ⢒ᵴേߢ
Live Broadcasting of Educational and Academic Events Using Ustream 

᧲ ᷕ৻㧔㗅ᄤၴᄢቇ㧕 Junichi AZUMA (Juntendo University) 
 

 

13 ภ㙚 102 CALL ⻠⟵ቶ㧔CALL Room 102, Building 13㧕 
 
 

Ԙ WS-3 Using Moodle Reader to Support Extensive Reading 
Aaron Campbell㧔੩ㇺᄖ࿖⺆ᄢቇ㧕 Aaron CAMPBELL (Kyoto University of Foreign Studies) 

 

ԙ WS-4 ᄖ࿖⺆ᢎ⢒ߩᚑᨐߦ㑐ߩ࠲࠺ࠆߔಽᨆ㉼⸂ 
Data Analysis for Foreign Language Teaching 

೨↰ ᦶ㧔ᐢፉᄢቇ㧕   Hiroaki MAEDA (Hiroshima University) 
 

Ԛ WS-5 R  ࡔࠬࠬߩಣℂ࠲࠺⺆⸒ᢎ⢒ࠆࠃߦ
Using R to Analyze Data in Language Teaching Research 

㒋 ㄖ㧔ᐢፉᄢቇ㧕 Tatsuya SAKAUE (Hiroshima University) 
 

 

13 ภ㙚 103 ᥉ㅢ⻠⟵ቶ㧔Lecture Room 103, Building 13㧕 
 
 

Ԙ WS-6 หᤨㅢ⸶ࠢ࠶࠾ࠢ࠹ᬺᵴ↪ᴺ 
Simultaneous Interpreters in Your Classroom 

ᐔፉ ᥏ሶ㧔ᩣᑼળ␠ PAN㧕 Akiko HIRASHIMA (PAN Inc.) 
 

ԙ WS-7 ⷞⷡᢎ᧚ࠍᵴߚߒ߆ዊቇᩞᄖ࿖⺆ᵴേߩㅴᣇ 
Communicative Activities Based on Hi, Friends 

 㧔ᥓᄢቇ㧕 Chantal HEMMI (Sophia University)ࡒࡦࡋ ࡞࠲ࡦࡖࠪ
 

Ԛ WS-8 ࿑߿ᤋߚߖߐࠢࡦߣᜰዉࠅߩᣇ 
Providing Learners with Clear Messages through Pictures 

ਛ᎑ ᵗ৻㧔㑐ᄖ࿖⺆ᄢቇ㧕  Yoichi NAKASHIMA (Kansai Gaidai University) 
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0 

 
9:00Ǧ�

ฃઃ㧔3 ภ㙚 1 㓏㧕 

Registration�(1st�Floor,�Building�3)�
 
9:40Ǧ10:00�

㐿ળⴕ㧔142 ᢎቶ㧕 
Opening�Ceremony�(Room�142)�
 
มળ� � ጊᧄ�ൎᏈ㧔ᵹㅢ⑼ቇᄢቇ㧕�

ᜦ� � ᧖�⧐⟤㧔↲ධᄢቇቇ㐳㧕�

� � � ┻ౝ�ℂ㧔LET ળ㐳ޔ㑐ᄢቇ㧕�

� � � ⧯ᧄ�ᄐ⟤㧔ᄢળታⴕᆔຬ㐳ޔLET 㑐ᡰㇱ㐳ޔหᔒ␠ᅚሶᄢቇ㧕�

Coordinator Katsumi YAMAMOTO (University of Marketing and Distribution Sciences) 

Greetings Yoshimi SUGIMURA (President of Konan University) 

   Osamu TAKEUCHI (President of LET, Kansai University) 

Natsumi WAKAMOTO (Conference Chair, President of LET Kansai Chapter, Doshisha 

Women’s University) 

 
10:00Ǧ11:30�

ၮ⺞⻠Ṷ 1㧔142 ᢎቶ㧕 
Keynote�Speech�1�(Room�142)�
 
มળ� � ᳁ᧁ�ੱ㧔㑐ቇ㒮ᄢቇ㧕�

Coordinator Osato SHIKI (Kwansei Gakuin University) 

 
Second Language Fluency: 

Challenges for Researchers and Educators ······ 36 
 

Norman SEGALOWITZ (Concordia University) 
 
 
  

� உ � ଐᲢ൦Უ���9GFPGUFC[��#WIWUV��VJ�
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11:00Ǧ17:00�

⾥ഥળຬዷ␜㧔1 ภ㙚 3 㓏ࠫࡦ࠙㧕 
Supporting�Member�Exhibits�(Lounge,�3rd�floor,�Building�1)�
�
ዷ⾥ഥળຬ৻ⷩߪߡߟߦ p.�34 �ޕߐߛߊⷩߏࠍ
�

11:30Ǧ12:15�

✚ળቇળ⾨ᓆ㧔142 ᢎቶ㧕 

General�Meeting�and�LET�Awards�(Room�142)�
 

✚ળ���General Meeting�
มળ� � ዊጊ�ᢅሶ㧔LET ോዪ㐳ޔᄢ㒋ᄢ⼱ᄢቇ㧕�

ᜦ� � ┻ౝ�ℂ㧔LET ળ㐳ޔ㑐ᄢቇ㧕�

Coordinator Toshiko KOYAMA (Secretary of LET, Osaka Ohtani University) 

Greetings Osamu TAKEUCHI (President of LET, Kansai University) 

ቇળ⾨ᓆ���LET Awards 

ክᩏႎ๔� ਭ↰�┨㧔LET ቇળ⾨ㆬ⠨ᆔຬ㐳ޔ╳ᵄᄢቇ㧕�

ቇળ⾨ਈ�┻ౝ�ℂ㧔LET ળ㐳ޔ㑐ᄢቇ㧕�

Announcement Akira KUBOTA (LET Awards Committee Chair, University of Tsukuba) 

Presenter Osamu TAKEUCHI (President of LET, Kansai University) 

 

�
� �
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337 ᢎቶ㧔Room 337㧕 
 
 

Ԙ D-01  ࿖㓙ᢎ⢒឵ද⼏ળ㧔CIEE㧕ᣣᧄઍㇱ 
↲ධᄢቇ⧷⺆㓸ਛࠦࠆߌ߅ߦࠬ Criterion㧔⥄േណὐಽᨆ࠻ࡈ࠰㧕ߩലᨐ⊛ߥᵴ↪ᣇᴺ  · 220 

� Effectively Using TOEFL Criterion at an English Intensive Course 

ᵤ↰ ା↵㧔↲ධᄢቇ㧕   Nobuo TSUDA (Konan University) 
 

ԙ D-02  ᢎ⢒᷹ቯ⎇ⓥᚲ 
⥄ਥ⊛ߦቇ⠌ࠆ߈ߢᰴઍࠣࡦࠖ࠹ࠗ⺆⧷ߩቇ⠌ࠪࠬࡓ࠹ CASEC㧙WT㧔Writing 
Tutor㧕 ··························································································································· 220 
CASEC-WT: An Online Tutoring System for English Essay Composition 

 Mikko VILENIUS    ࠦ࠶ࡒ ࠬ࠙࠾ࠖࡧ

ዊᨋ ᄐሶ      Natsuko KOBAYASHI 
 

Ԛ D-03  ᩣᑼળ␠ࠬ࠙ࡂࠫࠥࡦ ࡦࡒࠢࡑ 
Blended Learning made easy with Digital e-Books ······················································· 221 
࡞࠲ࠫ࠺ e-Books  㧍ࠍࠣࡦ࠾࠼࠶࠺ࡦࡉߢ

 Darren HALLIDAY    ࠖ࠺ࠗࡂ ࡦ࠳
 

ԛ D-04  㔚ሶࠪࠬࡓ࠹ᩣᑼળ␠ 
� Mac-CALL ߣ iPad  ᬺᡰេ ·················································································· 221ߩߢ

Class support by Mac-CALL and iPad 

ട⮮�ᄢᖗ      Daigo KATO 
 

Ԝ D-05  ࠣࡦ࠾ ࠫࠥࡦᩣᑼળ␠ 
Extending your reach with Moodle materials ································································· 222 

� Moodle ࠍ↪ߚߒലᨐ⊛ߥᬺ᭴ᚑ㧙World Link ࠍ↪ߡߒ 

 Thomas H. GOETZ     ࠷࠶ࠥ ࠬࡑ࠻

 

  

╙2ᣣ䋺88ᣣ ඦᓟ Day 2: August 8th Afternoon
⾥ഥળຬ䊂䊝䊮䉴䊃䊧䊷䉲䊢䊮䇭䇭㪪㫌㫇㫇㫆㫉㫋㫀㫅㪾㩷㪤㪼㫄㪹㪼㫉㩷㪛㪼㫄㫆㫅㫊㫋㫉㪸㫋㫀㫆㫅㫊

㽲13:00-13:30 㽳13:35-14:05 㽴14:10-14:40 㽵15:00-15:30 㽶15:35-16:05
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131 ᢎቶ㧔Room 131㧦ᢎᴺ㧛Teaching Methodology㧕 

มળ㧦᳁ᧁ ੱ㧔㑐ቇ㒮ᄢቇ㧕ਛ ᱜ᮸㧔៨ධᄢቇ㧕 
Chair㧦Osato SHIKI (Kwansei Gakuin University)Masaki NAKANISHI (Setsunan University) 

 

Ԙ OP-01 ޟേ⹖ᄌൻᒻឭ␜ߩޠ࡞࠷⸒⺆ᮮᢿ⊛ታ⸽⎇ⓥ ··········································· 44 
� An Empirical Study on Using the Inflection Presenter 

↰ේ ᙗ㧔┙㙚ᄢቇ㧕   Norikazu TAHARA (Ritsumeikan University) 

ᩑේ ᱞผ㧔ධጊᄢቇ㧕   Takeshi KAKIHARA (Nanzan University) 

ᳰ⼱ ዏ⟤㧔㚂ㇺᄢቇ᧲੩㧔㕖㧕㧕 Naomi IKEYA (Tokyo Metropolitan University) 

⼱ ஜ৻㧔ᄢ㒋Ꮏᬺᄢቇ㧕   Kenichi KAMIYA (Osaka Institute of Technology) 
 

ԙ OP-02 IME  ዷᦸ ························· 46ߣ㗴⺖ߩਛ࿖⺆⊒㖸ᜰዉߚߒ↪ࠍ㖸ჿ⼂ᯏ⢻ߩ
Challenges and Perspectives of Chinese pronunciation guidance using the speech recognition feature of 

IME 

ਛ ᱜ᮸㧔៨ධᄢቇ㧕 Masaki NAKANISHI (Setsunan University) 
 

Ԛ OP-03 Web ࠻࡞ࡐ ,⺆ା㧔⧷⺆, ਛ࿖⊑ߩᴺᖱႎࠆࠃߦ⠌㧦ᄢ㒋ᄢቇ✵ߔߩߢࠬࡌ

 㧕 ········································································································ 48⺆ࠕࠪࡠ ,⺆࡞ࠟ
Web-based speaking training: Dissemination of Legal Information by Osaka University (English, Chinese, 

Portuguese, Russian) 

ട⮮ ⚐ሶ㧔ᄢ㒋ᄢቇ㧔㕖㧕㧕  Junko KATO (Osaka University) 
 

ԛ OP-04 ⺆ᒵᕈ್ᢿ⺖㗴ࠍ↪ߚߒ⺆ᒵ࠻ࠬ࠹(CELP-Lex)ߩ㐿⊒ ······························· 50 
Introducing a newly developed vocabulary test (CELP-Lex): exploring the measurement of lexical access 

speed 

᳁ᧁ ੱ㧔㑐ቇ㒮ᄢቇ㧕   Osato SHIKI (Kwansei Gakuin University) 

㐳⼱ ዏᒎ㧔㑐ቇ㒮ᄢቇ㧕   Naoya HASE (Kwansei Gakuin University) 

㐷↰ ୃᐔ㧔㑐ቇ㒮ᄢቇ㧕   Shuhei KADOTA (Kwansei Gakuin University) 
 

Ԝ OP-05 Vocabulary Levels Dictation Test  ಽᨆ ········································· 52ౣߩା㗬ᕈߩ
Reanalysis of the Reliability of the Vocabulary Levels Dictation Test 

 ↱⟤ሶ㧔หᔒ␠ᅚሶᄢቇ㧕 Yumiko IMAI (Doshisha Women's College of Liberal Arts) 

ਃᩮ ᶈ㧔หᔒ␠ᅚሶᄢቇ㧕 Hiroshi MINE (Doshisha Women's College of Liberal Arts) 

╙2ᣣ䋺88ᣣ ඦᓟ Day 2: August 8th Afternoon
⎇ⓥ⊒䊶ታ〣ႎ๔䊶䉲䊮䊘䉳䉡䊛䇭䇭㪦㫉㪸㫃㩷㪧㫉㪼㫊㪼㫅㫋㪸㫋㫀㫆㫅㫊䊶㪪㫐㫄㫇㫆㫊㫀㫌㫄

㽲13:00-13:30 㽳13:35-14:05 㽴14:10-14:40 㽵15:00-15:30 㽶15:35-16:05
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Ԙ13:00-13:30 ԙ13:35-14:05 Ԛ14:10-14:40 ԛ15:00-15:30 Ԝ15:35-16:05 

132 ᢎቶ㧔Room 132㧦ࠫࡠࡁࠢ࠹㧛Technology㧕 
 

ࠪࡓ࠙ࠫࡐࡦ㧝㧛Symposium 1㧦13:00-14:40 
S-1 ᤋࠬࡌ࠲࠺ᢎ⢒↪ߩ⁁ߣᧂ᧪̆㐿ߚࠇ߆ᬌ⚝ࠍ࠻ࠗࠨ⋡ᜰ186 ········· ߡߒ 

� Educational Uses of Video Database System: Present Roles and Future Prospects 

ጊญ 㜞㗔㧔ᣧⒷ↰ᄢቇ㧕   Takane YAMAGUCHI (Waseda University) 

↰ ᑧ㧔㚂ㇺᄢቇ᧲੩㧕   Akinobu KANDA (Tokyo Metropolitan University) 

↰ᷗ 㦖ੑ㧔࠻ࡦࡒ㖸ჿᢎ⢒⎇ⓥᚲ㧕 Ryuji TABUCHI (Mint Sound Education Group) 

ḡ⥱ ⧷৻㧔᧲ᵗᄢቇ㧕   Eiichi YUBUNE (Toyo University) 
 

มળ㧦⨹㊄ ᚱሶ㧔ᬀ⨲ቇᄢቇ㧕 
Chair㧦Fusako ARAKANE (Uekusa Gakuen University) 

 

ԛ OP-06 ࠍࠕࠖ࠺ࡔ࡞ࡖࠪ࠰ᵴ↪ߚߒ⧷⺆ቇ⠌⠪ߩ⥄Ꮖ⺞ᢛቇ⠌ⅣႺߩ᭴▽ ·········· 54 
Establishing an active learning environment via social media to support Japanese EFL students' 

self-regulated study 

㑐ญ ᐘઍ㧔ᢥᢎᄢቇ㧕   Sachiyo SEKIGUCHI (Bunkyo University) 
 

Ԝ OP-07 ࠣࡦࠠࡇࠬߢࠬࠗࡃ࠺࡞ࠗࡃࡕᵴേࠍ⸥㍳߮⥄Ꮖ⋧⹏ଔࠍน⢻ࠆߔߦ

LMS  ᵴ↪ ················································································ 56ߩߘߣ⊑㐿ߩ࡞ࡘࠫࡕ
Audio/Video Recording Modules for Self- and Peer-evaluation of Speaking Skills in Moodle Environment 

ᾢ ାᒄ㧔ቇ⠌㒮ᄢቇ㧕   Nobuhiro KUMAI (Gakushuin University) 
 
 

133 ᢎቶ㧔Room 133㧦CALLe-Learning㧛CALLe-Learning㧕 
มળ㧦᷆〝 ૫㧔᧲੩ቇ⧓ᄢቇ㒝ዻ↰⼱ਛቇᩞ㧕↰ ᓆ㧔ᣧⒷ↰ᄢቇ㧕 

Chair㧦Yoshimasa AWAJI (Tokyo Gakugei University Setagaya Junior High School)Akira MORITA (Waseda University) 
 

Ԙ OP-08 CALL ቇ⠌⠪ߦᓇ㗀ࠍ߷ߔⷐ࿃ߩ․ቯߦะߡߌ㧦CALL ቇ⠌⠪࠲ࡘࡇࡦࠦߩ

 ⚕㐿⊒ ·········································································· 58⾰ࠆߔ㑐ߦ߮⧷⺆ജ࡞ࠠࠬ
� English learners’ barriers to the use of CALL: Constructing a questionnaire for assessing computer skills 

and English proficiency of learners in a CALL classroom 

ጤ↰ ⡛ሶ㧔ㅊᚻ㐷ቇ㒮ᄢቇ㧔㕖㧕㧕 Shoko IWATA (Otemon Gakuin University) 

ේ↰ ┨㧔ㅊᚻ㐷ቇ㒮ᄢቇ㧕 Akira HARADA (Otemon Gakuin University) 
 

ԙ OP-09 CALL ᬺౝᄖߩߢ⧷⺆ኾቇ⠌⠪ߩቇ⠌ะ㧦ਥߡߒߣ TOEIC ᒻᑼߩ Part 7
ߣ Part 5  60 ······································································································ ߡߒᲧセࠍ

� How do English major students learn Part 5 of TOEIC in and out of the CALL class? 

ධ ♿ሶ㧔ഃଔᅚሶ⍴ᦼᄢቇ㧕  Noriko MINAMI (Soka Women's College) 

ਅፉ ⟵ኈ㧔ᜏᱺᄢቇ㧔㕖㧕㧕  Yoshikata SHIMOJIMA (Takushoku University) 
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Ԙ13:00-13:30 ԙ13:35-14:05 Ԛ14:10-14:40 ԛ15:00-15:30 Ԝ15:35-16:05 

Ԛ OP-10 ࠝߥࠢ࠶ࠖ࠹ࡦ⚛᧚ࠍ↪ࠆࠃߦࠕࠚ࠙ࠬࠦߚߒᄢቇ⧷⺆ᢎ⢒ߩน⢻ᕈ

 62 ··································· ̆ߣߎߚ߈ߡ߃ࠄ߆ಽᨆߩ᭴ᚑ⺆ᒵߩࠕࠚ࠙ࠬតⓥ̆ࠦߩ
� Inquiry into the potential of university English language education through courseware using authentic 

materials: Results of courseware vocabulary analysis 

┻⬄ 㗅ሶ㧔ᄢ㒋ᄢቇ㧕 Junko TAKEFUTA (Osaka University) 
 

ԛ OP-11 ⡬ⷡ㓚߇⠪ࠖ࠺࠰ࡠࡊ⺆⧷ߩቇ⠌ࠆߌ߅ߦᗵ㖸㗀ᝄേߩᵴ↪̆⧷⺆ߩ⊒

ᡷༀߩข64 ·········································································································· ̆ߺ⚵ࠅ 
� The Application of Somatic Vibrations to English Prosodic Acquisition by the Auditory-Impaired Learners — 

the Improvement of Oral Output 

㋈ᧁ ⮍       Kaoru SUZUKI 

㧔ฬฎደቇ⧓ᄢቇ⍴ᦼᄢቇㇱ㧕  (Nagoya University of Arts and Sciences Junior College) 
 

Ԝ OP-12 TOEIC Ṷ⠌ߢ㖸ჿᄌൻࠍ⠌ᓧࠆ߈ߢ Web ᢎ᧚ߩቇ⠌ലᨐ ······························ 66 
� Effects of TOEIC Web Material for English Phonetic Changes 

ḡ⥱ ⧷৻㧔᧲ᵗᄢቇ㧕 Eiichi YUBUNE (Toyo University) 

ፃ ᘕ৻㧔ᴦᄢቇ㧕 Shinichi MINE (Meiji University) 
 
 

331 ᢎቶ㧔Room 331㧦ࠣࡦࠠࡇࠬࠣࡦ࠾ࠬ㧛ListeningSpeaking㧕 
มળ㧦᧖ ⋥᮸㧔┙㙚ᄢቇ㧕㜞ᯅ ⟤↱♿㧔ᗲ⍮ᢎ⢒ᄢቇ㧕 

Chair㧦Naoki SUGIMORI (Ritsumeikan University)Miyuki TAKAHASHI (Aichi University of Education) 
 

Ԙ OP-13 ⛗ឬ౮⊒ࠅ➅ࠆߌ߅ߦߩߒലᨐ㧦ᣣᧄੱ⧷⺆ቇ⠌⠪ߦኻࠆߔታ⸽⎇ⓥ ··· 68 
� The effect of repetition on oral picture description: An empirical study for Japanese EFL learners 

↢㚍 ሶ㧔ᄢ㒋ᢎ⢒ᄢቇ㧕 Yuko IKUMA (Osaka Kyoiku University) 

㐷↰ ୃᐔ㧔㑐ቇ㒮ᄢቇ㧕 Shuhei KADOTA (Kwansei Gakuin University) 

ᐔ ᗲ㧔੩ㇺ♖⪇ᄢቇ㧕 Ai HIRAI (Kyoto Seika University) 

ਅ ⟤㧔ᚭቇ㒮ᄢቇ㧕 Miwa MORISHITA (Kobe Gakuin University) 

☑ౝ ᥓ㧔੩ㇺ♖⪇ᄢቇ㧕 Satoshi YABUUCHI (Kyoto Seika University) 
 

ԙ OP-14 ࠬࠢߩ࠻ࡊήߩ࠻ࠬࠠ࠹ࠣࡦ࠾ࠬࠆࠃߦᲧセಽᨆ ································ 70 
� A Comparative Analysis of Text Characteristics of Scripted and Unscripted Listening Materials 

⨆㊁ Ả৻㇢㧔ᣂẟ⋵┙ᄢቇ㧕  Junichiro CHINO (University of Niigata Prefecture) 

ፃፉ ᄦ㧔ᣂẟᎿ⑼ᄢቇ㧕 Michio MINESHIMA (Niigata Institute of Technology) 

ᄢḊ ૫ብ㧔㐳ጟᎿᬺ㜞╬ኾ㐷ቇᩞ㧕 Yoshihiro OMINATO (Nagaoka National College of Technology) 
 

Ԛ OP-15 L2  ലᨐ ··································· 72ߩ㖸ะ߳⊑ߔ߷߇໒ߣ₸Უ㖸ᝌߩ⺆⧷
� Acoustic analyses of the effect of singing on improving pronunciation 

ਛ↰ ߭ߺߣ㧔₡දᄢቇ㧔㕖㧕㧕  Hitomi NAKATA (Dokkyo University) 
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Ԙ13:00-13:30 ԙ13:35-14:05 Ԛ14:10-14:40 ԛ15:00-15:30 Ԝ15:35-16:05 

ԛ OP-16 ⛔⺆ಣℂ߇ࠣࡦ࠾࠻ߩᣣᧄੱೋ⚖⧷⺆ቇ⠌⠪ߦࠣࡦࠠࡇࠬߩ߷ߔᓇ

㗀㧦CALL ᢎቶࠍᵴ↪ߚߒᬺታ〣ߦၮߊߠ⠨ኤ ························································· 74 
� How syntactic processing training facilitates the oral production of elementary level Japanese EFL learners: 

A study based on classroom research using CALL 

ਅ ⟤㧔ᚭቇ㒮ᄢቇ㧕 Miwa MORISHITA (Kobe Gakuin University) 

ጊᧄ ⺈ሶ㧔ᚭቇ㒮ᄢቇ㧕 Tomoko YAMAMOTO (Kobe Gakuin University) 
 
 

332 ᢎቶ㧔Room 332㧦ࠣࡦࠖ࠹ࠗࠣࡦࠖ࠺㧛ReadingWriting㧕 
มળ㧦ጟፒ ᒄା㧔⑺↰⋵┙ᄢቇ㧕ੑች ᱜ↵㧔ᣂኋ┙⪭วਛቇᩞ㧕 

Chair㧦Hironobu OKAZAKI (Akita Prefectural University)Masao NINOMIYA (Ochiai Junior High School) 
 

Ԙ OP-17 ࠪߦࠣࡦࠗ࠼ࡖᔅⷐߥਅ⢻ജߩ⎇ⓥ㧦න⺆⼂⢻ജߩࠣࡦࠗ࠼ࡖࠪߣ㑐ଥ  76 
� A Study on the Relationship between Shadowing Performances and Lexical Processing Skills of Japanese 

EFL Learners 

ጊౝ ⼾㧔᧲੩࿖㓙ᄢቇ㧕 Yutaka YAMAUCHI (Tokyo International University) 

ፃ᧻ ା㧔᧲੩ᄢቇ㧕 Nobuaki MINEMATSU (The University of Tokyo) 

ട⮮ 㓸ᐔ㧔᧲੩ᄢቇᄢቇ㒮↢㧕 Shuhei KATO (Graduate Student, The University of Tokyo) 

Ꮉ ⟤㧔᧲੩࿖㓙ᄢቇ㧕 Akemi KAWAMURA (Tokyo International University) 

Ꮉ ᗆ㧔᧲ᶏᄢቇ㧕 Megumi NISHIKAWA (Tokai University) 
 

ԙ OP-18 ➅ࠅߒ㤩⺒ߢჇߔㅦᐲ߮ౝኈℂ⸃ߣ⺆ᒵߩ࡞ࡌ㑐ଥ ···························· 78 
� Relations Between Reading Rate/Comprehension Enhanced by Silent Repeated Reading and Learner’s 

Vocabulary Level 

ᳰጊ ሶ㧔ᕺᴰᅚቇᄢቇ㧔㕖㧕㧕 Kazuko IKEYAMA (Keisen University) 
 

Ԛ OP-19 ⷞ✢⸘᷹ⵝ⟎ߚ↪ࠍᥧ␜⊛ᢥᴺ⍮⼂ߩ⠌ᓧ࿎㔍ᕈ᷹ߩቯ̆ಣℂޟߩහᤨᕈޠ

 80 ·················································································································· ̆ߡߒ⋠⌕ߦ
� Measuring Learning Difficulty of Implicit Grammatical Knowledge Using Eye-tracking: with focus on 

real-time processing 

ဈ᧲ ⾆ᄦ㧔ฬฎደᄢቇᄢቇ㒮㧕  Takao BANDO (Nagoya University) 

 ᔒ㍈㧔ฬฎደᄢቇᄢቇ㒮㧕 Chi Yui LEUNG (Nagoya University) 

⨲⭿ ㇌ᐢ㧔ฬฎደᄢቇᄢቇ㒮㧕 Kunihiro KUSANAGI (Nagoya University) 

↰ ⚐㧔ฬฎደᄢቇᄢቇ㒮㧕 Junya FUKUTA (Nagoya University) 

᧖ᶆ ᱜ㧔ฬฎደᄢቇ㧕 Masatoshi SUGIURA (Nagoya University) 
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ԛ OP-20 ࠢࡦࡖ࠴නߩ㖸⺒⸠✵߇⺒⸃ല₸ߦਈࠆ߃ᓇ㗀 ··········································· 82 
� The effect of read-aloud training by chunk on reading efficiency 

↰ ᑧ㧔㚂ㇺᄢቇ᧲੩㧕   Akinobu KANDA (Tokyo Metropolitan University) 

ḡ⥱ ⧷৻㧔᧲ᵗᄢቇ㧕   Eiichi YUBUNE (Toyo University) 

↰ᷗ 㦖ੑ㧔࠻ࡦࡒ㖸ჿᢎ⢒⎇ⓥᚲ㧕 Ryuji TABUCHI (Mint Sound Education Group) 

ጊญ 㜞㗔㧔ᣧⒷ↰ᄢቇ㧕 Takane YAMAGUCHI (Waseda University) 

ᳰጊ ሶ㧔ᕺᴰᅚቇᄢቇ㧔㕖㧕㧕 Kazuko IKEYAMA (Keisen University) 

㋈ᧁ ᶈ㧔ᱞᢥℂᄢቇ㧕 Masahiro SUZUKI (Bunri University) 
 
 

333 ᢎቶ㧔Room 333㧦ቇ⠌⠪ⷐ࿃㧛Learner Variables㧕 
มળ㧦ᄢᵤ ᢕผ㧔ጟᄢቇ㧕ฎ ↱⟤ሶ㧔Ꮊᄢቇ㧕 

Chair㧦Atsushi OTSU (Fukuoka University)Yumiko FURUMURA (Kyushu University) 
 

Ԙ OP-21 L2 ℂᗐ⥄Ꮖ, ࿖㓙⊛ᔒะᕈ, ౝ⊒⊛േᯏߩ߳ࡦ࡚ࠪࠤ࠾ࡘࡒࠦ ,ߌߠⓍᭂᕈ

 ታ⸽⎇ⓥ ···························································· 84ߚߒߣ⽎ኻࠍᄢቇ⧷⺆ቇ⠌⠪ࠆߔ㑐ߦ
� Intrinsic Motivation, International Posture, Willingness to Communicate and the L2 Self among Japanese 

University Learners of English 

↰ ℂᕺሶ㧔ᄢ㒋ᄢቇ㧕 Rieko NISHIDA (Osaka University) 
 

ԙ OP-22 ⇐ቇࡓࠣࡠࡊ೨ᓟࠆߌ߅ߦേᯏߩ࡞࠺ࡕߌߠᲧセᬌ⸛̆ᄙᲣ㓸࿅ࠬࡄ⸃ᨆ

 86 ····················································································································· ߡߜ߽ࠍ
� Comparing the factor structures of the L2 Motivational Self System before and after “studying abroad” 

program: A multi-population path analysis 

ᬀᧁ ⟤ජሶ㧔㑐ᄢቇᄢቇ㒮↢㧕 Michiko UEKI (Graduate Student, Kansai University) 

┻ౝ ℂ㧔㑐ᄢቇ㧕 Osamu TAKEUCHI (Kansai University) 
 

Ԛ OP-23 ೋ⚖⧷⺆ቇ⠌⠪ࠆߌ߅ߦዮ᛬ᒻᘒ⚛ߩ Attention Shift Cost ····························· 88 
� Attention Shift Cost of Inflectional Morphology among Beginning Japanese Learners of English 

ၔ㊁ ඳᔒ      Hiroshi SHIRONO 

㧔ਃ㊀⋵┙྾ᣣᏒධ㜞╬ቇᩞ㧕  (Yokkaichiminami High School) 
 

ԛ OP-24 ലᨐ⊛ߥ⧷⺆ቇ⠌ᡰេߩࡓࠣࡠࡊ㐿⊒ࠍ⋡ᜰߡߒ㧦⧷⺆ೋ⚖ߩ࡞ࡌᄢቇ↢

 ႐ว ···························································································································· 90ߩ
� Toward the Development of a New Effective English Learning Support Program: For university students at 

the English language beginner class level 

᧻⮮ ⮍ሶ      Shigeko MATSUFUJI  

㧔ᣣᧄක↢⑼ቇᄢቇ㧕   (Nippon Veterinary and Life Science University) 
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Ԝ OP-25 EFL ା㗬ᕈ㧘ߩߘߣ⚕ᚑ⾰̆ࠆ᷹ࠍᏆ⺞ᢛቇ⠌⥄ߩ↢ᄢቇࠆߌ߅ߦᢎቶߩ

߮ᅷᒰᕈߩᬌ⸽̆ ······································································································· 92 
� Assessing Self-Regulated Learning in University Students in EFL Classrooms: The Self-Regulated 

Learning Questionnaire Development and Validation 

㚅ᨋ ✍ሶ㧔㑐ᄢቇᄢቇ㒮↢㧕 Ayako KOBAYASHI (Graduate Student, Kansai University) 

┻ౝ ℂ㧔㑐ᄢቇ㧕    Osamu TAKEUCHI (Kansai University) 
 
 

334 ᢎቶ㧔Room 334㧕 
 
 

⊒ߒߥ 
 
 

335 ᢎቶ㧔Room 335㧦ࠦࠬࡄᢎ⢒ᩰᏅCEFR㧛CorpusEducation GapCEFR㧕 
มળ㧦દᐸ ✛㧔↲ධᄢቇ㧕㚅ข ਭሶ㧔᧲੩㔚ᯏᄢቇ㧕 

Chair㧦Midori IBA (Konan University)Hisako KATORI (Tokyo Denki University) 
 

Ԙ OP-26 ᣣ⧷ࠬࡄࠦ࡞ࡄᬌ⚝ߩ࠻ࠗࠨ㐿̆㐿⊒ߣታ〣↪̆ ························· 94 
� A Novel, Web-based, Parallel Concordancer: Development and EFL Classroom Applications 

ਛ ᷡ⟤㧔ᣣᧄᄢቇ㧕 Kiyomi CHUJO (Nihon University) 

 㧔ᣧⒷ↰ᄢቇ㧕 Laurence ANTHONY (Waseda University)ࠬࡦࡠ�࠾࠻ࡦࠕ

၂ ⍮૫ሶ㧔ජ⪲ᄢቇ㧕 Chikako NISHIGAKI (Chiba University) 
 

ԙ OP-27 ᓎേ⹖ߩലᨐ⊛ᜰዉᴺߩᬌ⸛ ······································································· 96 
� Examination of the effective instruction about causative verbs 

 ⡡㧔ᚭᄢቇᄢቇ㒮↢㧕  Satoshi INOUE (Graduate Student, Kobe University) 
 

Ԛ OP-28 㖧࿖ߩ⧷⺆ᢎ⢒ࠆߌ߅ߦᢎ⢒ᩰᏅ� ̆ㅍ⇟⚵߇ᨐߔߚᓎഀ̆ ····················· 98 
� Education Gap in Korea: The Role of Broadcasting in English Education 

 ፒ 㗅ሶ㧔᧲੩⚻ᷣᄢቇ㧕 Junko CARREIRA MATSUZAKI (Tokyo Keizai University)᧻ࠗࠞ
 

ԛ OP-29 ࡛ࡄ࠶ࡠ⸒⺆ㅢෳᾖᨒ(CEFR)ߦၮߊߠਥⷰ⹏ଔߣ⧷⺆⢻ജ⹜㛎ߩ⋧㑐ᕈ· 100 
� The Correlation between Subjective Evaluation Based on the Common European Framework of Reference 

(CEFR) and an English Proficiency Test: Connecting student evaluation to university accreditation 

દᐸ ✛㧔↲ධᄢቇ㧕    Midori IBA (Konan University) 
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336 ᢎቶ㧔Room 336㧦ࠫࡠࡁࠢ࠹ቇ⠌⠪ⷐ࿃㧛TechnologyLearner Variables㧕 
*336 ᢎቶߩ⊒ߢ⺆⧷ߪⴕޕߔ߹ࠇࠊ㧛The presentations in Room 336 will be made in English. 

มળ㧦┻㊁ ⨃㧔ችፒ┙ᄢቇ㧕☨ጟ ࠫࡘ㧔ᾢᧄቇᄢቇ㧕 
Chair㧦Shigeru TAKENO (Miyazaki Municipal University)Judy YONEOKA (Kumamoto Gakuen University) 

 

Ԙ OP-30 The Effect of Blogging on Language Learners’ Improvement in English 
Proficiency ····················································································································· 102 

� ⧷⺆ജะࠣࡠࡉߩߚߩᵴേߩᢎ⢒ലᨐ 

ዊᒛ ᢘਯ㧔㕍ጊቇ㒮ᄢቇ㧕 Hiroyuki OBARI (Aoyama Gakuin University) 
 

ԙ OP-31 Learning how to give presentations in online and in-person blended 
environments ················································································································· 104 

�  ቇ⠌ࡦ࡚ࠪ࠹ࡦࡊࠆߌ߅ߦวⅣႺᷙߩኻੱߣࡦࠗࡦࠝ

ᴡว 㧔ർᶏᄢቇ㧕   Goh KAWAI (Hokkaido University) 

ᄢ ᤘᄦ      Akio OHNISHI 

㧔ᩣ㧕VERSION2㧔⾥ഥળຬ㧕  (VERSION2 Inc. (Supporting Member)) 
 

Ԛ OP-32 Students’ E-portfolio project with Google Sites and various Web2.0 tools ······· 106 
� Google ߣ࠻ࠗࠨ Web2.0 ࠆࠃߦ↢ቇߚߒ↪ࠍ࡞࠷ E-portfolio  ታ〣ႎ๔ޯߣᓽ․ߩߘᚑޯߩ

㐷⣁ ↱ᳯ      Yoshie KADOWAKI 

㧔University of Nevada, Reno㧕  (University of Nevada, Reno) 

᧻ᯅ ↱૫      Yuka MATSUHASHI  

㧔University of Nevada, Reno㧕  (University of Neavda, Reno) 
 

ԛ OP-33 Teaching English with a Dash of Humor ··························································· 108 
�  ࠍࠕࡕ࡙ߦᬺߩ⺆⧷

ᨴ⍫ ᱜ৻ Masakazu SOMEYA 

㧔ᄢಽ⋵┙⧓ⴚᢥൻ⍴ᦼᄢቇ㧕 (Oita Prefectural College of Arts and Culture) 

 



－16－

 

 
 
 

1 ภ㙚 3 㓏ࠫࡦ࠙㧔Lounge, 3rd Floor, Building 1㧕 
 
 

P-01 ߚ↪ࠍߺ⺒࠭ࡈ⧷ᢥ⺒⸃ߩ࿎㔍ὐ㧦⺆ᒵ߆᭴ㅧ196 ···································· ߆ 
� Difficulties in Reading Comprehension through Phrase Reading 

ᩉ↰ ᕺ⟤ሶ㧔Ᏹ⏥ᄢቇ㧕 Emiko YANAGIDA (Tokiwa University) 
 

P-02 ᄖ࿖⺆ߩߡߒߣ⧷ᢥࠆߌ߅ߦࠣࡦࠖ࠺⣖ᵄǩᵄⓍಽ୯ߩᄌൻ ····················· 198 
� Changes in integrated alpha waves while reading English as a foreign language 

ጟፒ ᒄା㧔⑺↰⋵┙ᄢቇ㧕   Hironobu OKAZAKI (Akita Prefectural University) 

ᧁᚭ ᒾ㧔Ⅳᄥᐔᵗᄢቇ㧕 Kazuhiko KIDO (International Pacific university) 

↰ ㉿㧔ഃଔᄢቇ㧕 Eri FUKUDA (Soka University) 

ᳯේ ᥓሶ㧔Ⅳᄥᐔᵗᄢቇ㧕 Satoko EBARA (International Pacific university) 

᳓㊁ ⚐ᰴ㧔ୖᢝᏒ┙♖ᕁ㜞╬ቇᩞ㧕 Junji MIZUNO (Seishi High School) 
 

P-03 ᢥᴺജߩ㊀ⷐᕈߣၮ␆ᢥᴺജ㙃ᚑߩߚߩᢎ᧚㐿⊒ߩ⹜ߩߘߣߺᬌ⸽ ·············· 200 
� The Importance of Grammar Education and the Attempt of Online-Distribution of Basic English Grammar 

Textbook 

ᧁ ୃᐔ㧔┙㙚ᄢቇ㧕   Shuhei KIMURA (Ritsumeikan University) 

᳗ ᒄม㧔หᔒ␠ᄢቇ㧕 Kouji MORINAGA (Doshisha University) 
 

P-04 ᳢↪⸘▚ࡓ࠳ࡦߚ↪ࠍ࠻ࡈ࠰㗴ဳߩ࠻ࠬ࠹㐿⊒ߣㆇ↪ ························· 202 
� Development and Practice of Randomized Test Item Generation System Using Spreadsheet Software 

೨↰ ᦶ㧔ᐢፉᄢቇ㧕 Hiroaki MAEDA (Hiroshima University) 
 

P-05 㖸ჿ⼂ࠍࠬࡆࠨᵴ↪࠷ࠗ࠼ߚߒ⺆⊒㖸✵⠌ߩน⢻ᕈ204 ······················ ߡߟߦ 
� A Trial of German Pronunciation Learning through Speech Recognition Service 

ጤዬ ᒄ᮸㧔ᄢ㒋ᄢቇ㧕 Hiroki IWAI (Osaka University) 

 

  

13:30-15:30 䋨䉮䉝䉺䉟䊛 / Core Time䋺14:40-15:30䋩

╙2ᣣ䋺88ᣣ ඦᓟ Day 2: August 8th Afternoon
䊘䉴䉺䊷⊒䇭䇭㪧㫆㫊㫋㪼㫉㩷㪧㫉㪼㫊㪼㫅㫋㪸㫋㫀㫆㫅㫊
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16:20Ǧ17:50�

ၮ⺞⻠Ṷ 2㧔142 ᢎቶ㧕 
Keynote�Speech�2�(Room�142)�
 
มળ� � ጊ�ඳਯ㧔㑐ᄢቇ㧕�

Coordinator Hiroyuki YAMANISHI (Kansai University) 

 
ੱᏅߣᢎ⢒᧦ઙߔߥࠅ❰ߩ 

േ⊛⁁ᴫࠆߌ߅ߦቇ⠌ᜰዉߩ⟎38 ····· ߌߠ 
ጊ శ㓁㧔࿖┙ᢎ⢒╷⎇ⓥᚲ ೋ╬ਛ╬ᢎ⢒⎇ⓥㇱ㧕 

 
Improving Educational Conditions and Refining Classroom Instruction 
 

Koyo YAMAMORI (National Institute for Educational Policy Research) 
 

�
�
18:10Ǧ20:00�

ᙣⷫળ㧔5 ภ㙚 1 㓏ࠫࡦ࠙㧕 
Conference�Reception�(Lounge,�1st�floor,�Building�5)�
 

มળㅴⴕ�ᐔ�ᗲ㧔੩ㇺ♖⪇ᄢቇ㧕�

ੇ᧰� � ፒ�↵㧔ᄢ㒋㔚᳇ㅢାᄢቇ㧕�

Coordinator Ai HIRAI (Kyoto Seika University) 

Toastmaster Kazuo KANZAKI (Osaka Electro-Communication University) 

�
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9:00Ǧ�

ฃઃ㧔3 ภ㙚 1 㓏㧕 

Registration�(1st�Floor,�Building�3)�
 
11:00Ǧ15:00�

⾥ഥળຬዷ␜㧔1 ภ㙚 3 㓏ࠫࡦ࠙㧕 
Supporting�Member�Exhibits�(Lounge,�3rd�floor,�Building�1)�
�
ዷ⾥ഥળຬ৻ⷩߪߡߟߦ p.�34 �ޕߐߛߊⷩߏࠍ
�

 
 � உ � ଐᲢஙᲣ���6JWTUFC[��#WIWUV��VJ�



－19－

８
月
９
日（
木
）

 

 
 

131 ᢎቶ㧔Room 131㧕 

*Ԙ㨪Ԛᤨߩ㑆Ꮺߪ⎇ⓥ⊒ታ〣ႎ๔߇ⴕޕߔ߹ࠇࠊ⚦ߪ p.22  ޕߐߛߊⷩߏࠍ
 
 

ԛ D-06  ᩣᑼળ␠᩿ࡦ࠰ࠕࡇේ 
ታ〣ႎ๔ߩߢᄢቇߣⷐߩޢMyGrammarLabޡᢥᴺᢎ᧚ࡦࠗࡦࠝߒᣂߩࡦ࠰ࠕࡇ  222 
An Overview of Pearson's New Online Grammar Coursebook - MyGrammarLab - & University 

Implementation 

 ᱞม㧔᩿ࡦ࠰ࠕࡇේ㧕   Takeshi KAMIMURA (Pearson Kirihara K.K.) 

ᐔ ᗲ㧔੩ㇺ♖⪇ᄢቇ㧕   Ai HIRAI (Kyoto Seika University) 
 
 

337 ᢎቶ㧔Room 337㧕 
 
 

Ԙ D-07  G-TELP ᣣᧄോዪ 
G-TELP వⴕታᣉࠆߌ߅ߦᣣᧄߣࠬߩ࠻ࠬ࠹ࠣࡦࠖ࠹ࠗ࠻ࠬ࠹ࠣࡦࠠࡇࠬ

ߩႎ๔ ····················································································································· 223 
The Release of Speaking Test and Writing Test of G-TELP in Japan, and the Report of Japan's Precedent 

Cases 

ᴧ↰ ผ      Tsuyoshi NUMATA 
 

ԙ D-08  HOYA ᩣᑼળ␠ 
㝷ᴺߩ⧷⺆ᢎ⢒࠻ࡈ࠰ Globalvoice ࠪ223 ······························································· ࠭ 
Magical English training software "Globalvoice" series 

⮮↰ 㓷      Masaya FUJITA 
 

Ԛ D-09  ᧲ㅢ↥ᬺᩣᑼળ␠ 
 Ꮖቇ⠌ ········································································································· 224⥄ߢࡎࡑࠬ
Self learning by smart phone 

▽㊁ ↱♿ᄦ      Yukio TSUNO 
 

ԛ D-10  ᩣᑼળ␠ VERSION2 
Web ࠕࠖ࠺ࡔ࠴࡞ࡑ LMS ޟGlexaߚ↪ࠍޠᬺ················································· 224 
Introducing the lecture examples of web multimedia LMS, Glexa 

ᄢ ᤘᄦ      Akio OHNISHI 
  

╙3ᣣ䋺89ᣣ ඦ೨ Day 3: August 9th Morning
⾥ഥળຬ䊂䊝䊮䉴䊃䊧䊷䉲䊢䊮䇭䇭㪪㫌㫇㫇㫆㫉㫋㫀㫅㪾㩷㪤㪼㫄㪹㪼㫉㩷㪛㪼㫄㫆㫅㫊㫋㫉㪸㫋㫀㫆㫅㫊

㽵11:30-12:00㽲9:30-10:00 㽳10:05-10:35 㽴10:55-11:25
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333 ᢎቶ㧔Room 333㧕 

*Ԙԙᤨߩ㑆Ꮺߪ⎇ⓥ⊒ታ〣ႎ๔߇ⴕޕߔ߹ࠇࠊ⚦ߪ p.30  ޕߐߛߊⷩߏࠍ
 
 

Ԛ D-11  ᩣᑼળ␠ࠢ࡞ࠕᢎ⢒␠ 
ᄢቇࠆߌ߅ߦᄖ࿖⺆ࠬߩ࠼࠳ࡦ࠲⋡ᮡ⸳ቯߣ e-ߩࠣࡦ࠾ലᵴ↪225 ····· ߡߟߦ 
Goal-setting of Language Proficiency and Effective Use of e-learning in University 

᧲ ஜ৻㧔ᢥᢎ༡ᬺᧄㇱ㧕   Kenichi HIGASHI (Education industry Marketing) 
 
 

337 ᢎቶ㧔Room 337㧕 
 
 

Ԙ D-12  ࡦࡄࡖࠫ ࠭ࡦ࡚ࠪࡘ࠰ࡓ࠹ࠬࠪ ࠢ࠶࠾࠰࠽ࡄᩣᑼળ␠ 
㔚ሶㄉᦠㅪ៤ᯏ⢻ઃᣂ VSS   ··········································································· 225⚫ߏߩ

� The Introduction of the latest VSS (Voice & Script Synchronizer) with an electronic E-J dictionary 

⨲㊁ ෘ↢      Atsuo KUSANO 

Ⴆᧄ ৻      Yuichi TSUKAMOTO 
 

ԙ D-13  ቇᩞᴺੱ ᢥൻቇ࠲ࡦࡉࠗࠞࠕࠢ࠶ࡒ࠺ࠞࠕ 
⧷⺆ᢎ⢒㧒ᢎ᧚ߦᦨㆡ226 ······················································· ࠬࡌ࠲࠺ࡦࠗࡦࠝߩ 
AFPWAA for English teaching and materials 

ⱅሶ ౖ㇢      Norio EBIKO 
 

Ԛ D-14  ᩣᑼળ␠ౝ↰ᵗⴕ 
� ⧷⺆ቇ⠌ߩߚߩലᨐ⊛ߥⅣႺ226 ········································································· ࠅߊߠ 

Strategies for making an effective classroom environment for language learning 

㗇⮮ ✍ሶ Ayako SUTO 

  

╙3ᣣ䋺89ᣣ ඦᓟ Day 3: August 9th Afternoon
⾥ഥળຬ䊂䊝䊮䉴䊃䊧䊷䉲䊢䊮䇭䇭㪪㫌㫇㫇㫆㫉㫋㫀㫅㪾㩷㪤㪼㫄㪹㪼㫉㩷㪛㪼㫄㫆㫅㫊㫋㫉㪸㫋㫀㫆㫅㫊

㽲13:00-13:30 㽳13:35-14:05 㽴14:10-14:40
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131 ᢎቶ㧔Room 131㧦ᢎᴺ㧛Teaching Methodology㧕 

มળ㧦ޘᧁ 㗼ᒾ㧔㑐ቇ㒮ਛቇㇱ㧕 
Chair㧦Akihiko SASAKI (Kwansei Gakuin Junior High School) 

 

Ԙ OP-34 ᣣᧄੱਛቇ↢ࠣࡦࠖ࠹ࠗޔࠣࡦࠖ࠺ޔࠣࡦ࠾ࠬߩജ⢒ᚑߦኻࠆߔ TPR
ߣ TPR Storytelling ታ⸽⊛⎇ⓥ̆ਛቇࠆߔ㑐ߦലᕈߩ 3 ᐕ↢Ბ㓏ߩߢᵴ↪̆�  ······ 110 

� An Empirical Study on the Effects of TPR and TPR Storytelling on Japanese Junior High School Students’ 

Abilities in Listening, Reading and Writing: In the case of 9th graders 

㤥Ꮉ ᗲሶ      Aiko KUROKAWA 

㧔ਭᓮጊ↸┙ਭᓮጊਛቇᩞ㧕  (Kumiyama Junior High School) 
 

ԙ OP-35 ᥉ㅢ㜞ᩞ 1 ᐕᰴޡࠆߌ߅ߦ112 ·································· ޢ࠻ࠢࠚࠫࡠࡊ⺆⧷ࠆ߃ 
English Frontier High Schools Project 

Ḵ⇌ ਯ㧔ᄢ㒋ᐭ┙㡅㜞╬ቇᩞ㧕 Yasuyuki MIZOHATA (Ohtori High School) 
 

Ԛ OP-36 ␠ળੱߣᄢቇ↢߇⠨ࠆ߃⥄Ꮖߩ⧷⺆⢻ജߣ␠ળߢᔅⷐߥ⧷⺆⢻ജ̆ߪߣ␠ળੱ

 114 ··························································································· ̆ࠄ߆ᗧ⼂⺞ᩏߩ↢ᄢቇߣ
What English skills are useful in Japanese Society? -Perceptions of workers and college students about 

English skills- 

Ꮉ ૫ሶ㧔ᚭᄘᎹቇ㒮ᄢቇ㧕  Keiko YASUKAWA (Kobe Shukugawa Gakuin University) 

⊕ᧁ ᥓ჻㧔↲ධᄢቇ㧔㕖㧕㧕  Satoshi SHIRAKI (Konan University) 

ศ↰ ᩵ሶ㧔↲ධᄢቇ㧕   Keiko YOSHIDA (Konan University) 

ޘᧁ ✛㧔㑐࿖㓙ᄢቇ㧕   Midori SASAKI (Kansai University of International Studies) 
 
 

╙3ᣣ䋺89ᣣ ඦ೨ Day 3: August 9th Morning
⎇ⓥ⊒䊶ታ〣ႎ๔䊶䉲䊮䊘䉳䉡䊛䇭䇭㪦㫉㪸㫃㩷㪧㫉㪼㫊㪼㫅㫋㪸㫋㫀㫆㫅㫊䊶㪪㫐㫄㫇㫆㫊㫀㫌㫄

㽲9:30-10:00 㽳10:05-10:35 㽴10:55-11:25 㽵11:30-12:00



－22－

Ԙ9:30-10:00 ԙ10:05-10:35 Ԛ10:55-11:25 ԛ11:30-12:00 

132 ᢎቶ㧔Room 132㧦ࠫࡠࡁࠢ࠹㧛Technology㧕 
มળ㧦 ਯ㧔ᐶᢎ⢒ᄢቇ㧕᳓ᧄ ◊㧔㑐ᄢቇ㧕 

Chair㧦Hiroyuki IMAI (Hyogo University of Teacher Education)Atsushi MIZUMOTO (Kansai University) 
 

ԙ OP-37 TTS ᛛⴚࠍᵴ↪ߚߒ Classroom English �ᢎቶᄖ⥄ਥቇ⠌㧦ߣᢎቶౝ㖸⺒ቇ⠌ߩ

㜞ᩞ↢ߩ⸥ᙘᜬߦ㑐ࠆߔᬌ⸽ ···················································································· 116 
� A Study on the Retention of Classroom English: Comparing Reading Aloud in the Classroom Using TTS 

Synthesized Technology and Autonomous Learning of High School Students 

 ጟ ᥍⟤㧔㑐ᄢቇᄢቇ㒮↢㧕  Harumi KATAOKA (Graduate Student, Kansai University) 

દ⮮ ਁ♿ሶ      Makiko ITOU 

㧔ᄢ㒋ᐭ┙ᨰේ᧲㜞╬ቇᩞ㧕  (Kashiwara Higashi High School) 

ጊᩮ ❥㧔㑐ᄢቇ㧕 Shigeru YAMANE (Kansai University) 
 

Ԛ OP-38 ᥉ㅢᢎቶߡ߅ߦ iPod Touch ߚߒ↪ᵴࠍ Blended Instruction ······················· 118 
� Blended Instruction Using iPod Touch in Ordinary Classrooms 

ዊ㊁ 㓶৻㧔╳ᵄᄢቇ㧕 Yuichi ONO (Tsukuba University) 
 

ԛ OP-39 ᤋࠍઃട࡞࠽ࠫࠝߚߒ⧷⺆ቇ⠌↪ߩ࠻ࠬࡖࠠ࠼࠶ࡐ㈩ାߣᵴ↪ ············· 120 
� Delivering and Utilizing Original English Learning Podcasts with Visual Information 

᭑↰ ৻〝㧔ᐢፉᄢቇ㧕   Kazumichi ENOKIDA (Hiroshima University) 
 
 

133 ᢎቶ㧔Room 133㧦CALLe-Learning㧛CALLe-Learning㧕 
มળ㧦 ਯ㧔ᐶᢎ⢒ᄢቇ㧕᳓ᧄ ◊㧔㑐ᄢቇ㧕 

Chair㧦Hiroyuki IMAI (Hyogo University of Teacher Education)Atsushi MIZUMOTO (Kansai University) 
 

Ԙ OP-40 CALL ቇ⠌ࠆߌ߅ߦቇ⠌ⴕേߩታ⸽⊛⎇ⓥ ······················································ 122 
� An empirical study of learners’ behavior in CALL 

ᮭ ⍓㧔࡞ࡊቇ㒮ᄢቇ㧕 Hitomi KWON (Poole Gakuin University) 

⮮ ᕶሶ㧔ㅊᚻ㐷ቇ㒮ᄢቇ㧕 Yasuko SATO (Otemon Gakuin University) 

 
ࠪࡓ࠙ࠫࡐࡦ㧞㧛Symposium 2㧦10:05-11:45 
S-2 ᄙ᭽ߥᄢቇⅣႺࠆߌ߅ߦ⧷⺆ e ߚ߽߇㆑ߩ࠻ࡦࡔࠫࡀࡑࠣࡦ࠾㧦ࠣࡦ࠾

 190 ························································································································ ߩ߽ߔࠄ
� English e-learning in various university settings 

㕍ᧁ ାਯ㧔ᐢፉᏒ┙ᄢቇ㧕   Nobuyuki AOKI (Hiroshima City University) 

㋈ᧁ ❥ᄦ㧔ฬฎደᄢቇ㧕   Shigeo SUZUKI (Nagoya University) 

ᔒ᳓ ବᐢ㧔Ꮊᄢቇ㧕   Toshihiro SHIMIZU (Kyushu University) 

ᷰㄝ ᥓᕺ㧔ᐢፉᏒ┙ᄢቇ㧕   Tomoe WATANABE (Hiroshima City University) 

ኹ᎑ ஜผ㧔᧻ጊᄢቇ㧕   Takeshi TERASHIMA (Matsuyama University) 
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331 ᢎቶ㧔Room 331㧦ࠣࡦࠠࡇࠬࠣࡦ࠾ࠬ㧛ListeningSpeaking㧕 
มળ㧦⍹Ꮉ 㚅㧔ฬฎደᎿᬺᄢቇ㧕ᴡౝጊ ⌀ℂ㧔㑐࿖㓙ᄢቇ㧕 

Chair㧦Yuka ISHIKAWA (Nagoya Institute of Technology)Mari KOUCHIYAMA (Kansai University of International Studies) 
 

Ԙ OP-41 ⧷⺆ࡓ࠭ߩ᭴ㅧ̆Უ⺆⠪ߣᣣᧄੱ⧷⺆ቇ⠌⠪ߩ⋧㆑ὐߣㅢὐ ············· 124 
� Rhythmic structures of English sentences produced by Japanese EFL learners vs. native speakers of 

American English 

 ᐾሶ㧔หᔒ␠ᄢቇ㧕 Yoko MORI (Doshisha University) 

ၳ ᥓሶ㧔᧲੩Ꮏᬺ㜞╬ኾ㐷ቇᩞ㧕 Tomoko HORI (Tokyo National College of Technology) 
 

ԙ OP-42 Beat 㖸ࡓ࠭⺆⧷ࠆߩᢎ᧚ࡓ࠭⺆⧷ࠆࠃߦ⠌ᓧߣ⣖ᵄᄌൻ ···················· 126 
� English rhythm acquisition and EEG 

ਛ㊁ ⑲ሶ㧔Ꮊᅚሶᄢቇ㧕   Hideko NAKANO (Kyushu Women's University) 

ᄐ⋡ ቄઍਭ㧔ᎺᎿᬺᄢቇᄢቇ㒮㧕 Kiyohisa NATSUME (Kyushu Institute of Technology) 
 

Ԛ OP-43 ᣣᧄੱቇ⠌⠪128 ················· ࡓ࠭ߩ⺆⧷ࠆߌ߅ߦࠣࡦࠠࡇࠬߣࠣࡦ࠾ࠬߩ 
� English listening and speaking rhythm of Japanese learners 

ᮻ ᱞ㧔㔚᳇ㅢାᄢቇ㧕   Takeshi TARUI (The University of Electro-Communications) 
 

ԛ OP-44 ᢎ⡯⺖⒟ࠆߌ߅ߦ⧷⺆⊒㖸ᜰዉߩ⟎130 ···················································· ߌߠ 
� How English Pronunciation Teaching is Characterized in Teacher’s License Courses 

ᧄ ⚐㧔㑐࿖㓙ᄢቇ㧕   Jun ARIMOTO (Kansai University of International Studies) 

ᴡౝጊ ⌀ℂ㧔㑐࿖㓙ᄢቇ㧕 Mari KOUCHIYAMA (Kansai University of International Studies) 

ਛ ߎࠅߩ㧔ᚭቇ㒮ᄢቇ㧕 Noriko NAKANISHI (Kobe Gakuin University) 

ጊᧄ ⺈ሶ㧔ᚭቇ㒮ᄢቇ㧕 Tomoko YAMAMOTO (Kobe Gakuin University) 
 
 

332 ᢎቶ㧔Room 332㧦ࠣࡦࠖ࠹ࠗࠣࡦࠖ࠺㧛ReadingWriting㧕 
มળ㧦ጊญ 㜞㗔㧔ᣧⒷ↰ᄢቇ㧕 

Chair㧦Takane YAMAGUCHI (Waseda University) 
 

Ԙ OP-45 ⧷⺆⛔৻ࠞߩࡓࡘࠠ৻ㇱߡߒߣዉߚߒᄙ⺒ᜰዉߩታ〣ႎ๔̆ਛ⚖⠪

 132 ························································································································ ߦਛᔃࠍ
� An Extensive Reading Course in a Unified Curriculum – for Intermediate to Advanced Learners of English 

 ਭઍ㧔㑐ቇ㒮ᄢቇ㧕 Hisayo HERBERT (Kwansei Gakuin University) ࠻ࡃࡂ

ጊ⑼ ⟤ሶ㧔㑐ቇ㒮ᄢቇ㧕 Miwako YAMASHINA (Kwansei Gakuin University) 

㊒ ජᕺ㧔㑐ቇ㒮ᄢቇ㧕 Chie TSURII (Kwansei Gakuin University) 
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ԙ OP-46 REX ࠠ࠹ߚߒㆡวߦ࡞ࡌߩᣇ⇛̆ቇ⠌⠪ࡦ࡚ࠪࠗ࠽࠰ࡄߚߒ↪ᵴࠍ

  ························································································································ 134࠻ࠬ
� Strategy toward Personalization with REX - Extracting Articles Suitable for Individual Learners 

ችፒ ૫ౖ㧔㕒ጟᄢቇ㧕 Yoshinori MIYAZAKI (Shizuoka University) 

ᄢၔ ᢘੱ㧔㕒ጟᄢቇ㧕 Takato OSHIRO (Shizuoka University) 

㐳⼱Ꮉ ↱⟤㧔ṑ⾐⋵┙ᄢቇ㧕 Yumi HASEGAWA (The University of Shiga Prefecture) 
 
 

333 ᢎቶ㧔Room 333㧦ቇ⠌⠪ⷐ࿃㧛Learner Variables㧕 
มળ㧦ḡ⥱ ⧷৻㧔᧲ᵗᄢቇ㧕 

Chair㧦Eiichi YUBUNE (Toyo University) 
 

Ԛ OP-47 㔚ሶㄉᦠᣇ⇛ᜰዉ㧦ቯ⌕136 ··························································· ߆ࠆ᷹߁ߤࠍ 
� How do we assess the outcome of E-dictionary strategy training? 

ዊጊ ᢅሶ㧔ᄢ㒋ᄢ⼱ᄢቇ㧕   Toshiko KOYAMA (Osaka Ohtani University) 
 

ԛ OP-48 ⧷⺆ᢎ⢒ࠆߌ߅ߦ e ࡓ࠹ࠬࠪࠣࡦ࠾ COOLL ᓞ߮ද⺞ቇ⠌⥄ߚߒ↪ࠍ  · 138 
� Autonomous and Collaborative Learning Using of the E-learning System “COOLL” in English Education 

ਭፉ ᥓᵤሶ㧔ᵤ↰Ⴖᄢቇ㧕   Chizuko KUSHIMA (Tsuda College) 
 
 

334 ᢎቶ㧔Room 334㧦ᣧᦼ⧷⺆ᢎ⢒㧛Early English Education㧕 
มળ㧦ዊේ ᐔ㧔᧲੩ᘏᕺળක⑼ᄢቇ㧕ፒ ೣ㓶㧔ᣧⒷ↰ᄢቇ㧕 

Chair㧦Osamu OHARA (Jikei University School of Medicine)Norio HOZAKI (Waseda University) 
 

Ԙ OP-49 ዊቇᩞᄖ࿖⺆ᵴേࡦ࡚ࠪࠤࡊࠕ↪࠻ࠬ࠹࠻ࡦࡔࡉ࠴ࠕࠆߌ߅ߦ㧦⧷⺆㖸

ჿ⼂ࠍ↪140 ········································································································· ߡߒ 
� Application for a learning achievement test in primary school English education in Japan: Utilizing an 

English speech recognition system 

⍹Ꮉ ⨃㧔੩ㇺᄖ࿖⺆ᄢቇ㧕 Yasushige ISHIKAWA (Kyoto University of Foreign Studies) 

ㄭ⮮ ⌬⟤㧔ᏢႦጊቇ㒮ᄢቇ㧕 Mutsumi KONDO (Tezukayama Gakuin University) 

㥲⮮ ᩕੑ㧔੩ㇺᄖ࿖⺆ᄢቇ㧕 Eiji SAITO (Kyoto University of Foreign Studies) 
 

ԙ OP-50 ዊቇᩞᄖ࿖⺆ᵴേ� ᣣ⧷ߩ㖸ჿߩ᳇ࠍ߈ߠਈࠆ߃ᬺ ·································· 142 
� How to have students phonetic awareness in elementary school classrooms 

ᳰ ⪲ሶ      Yoko IKEGAME 

㧔߽ߤߎ⧷⺆⪭⺆දળ㧕   (English Education through Rakugo Art for Children) 
 

Ԛ OP-51 ዊቇᩞࠆߌ߅ߦቇᐕ㧔1 ᐕ↢㨪6 ᐕ↢㧕ߩ⧷⺆㖸ჿߩᲧセ ························· 144 
� A Survey of Elementary School Students' English Pronunciation by Years 

⌀ፒ సᒾ      Katsuhiko MASAKI 

㧔ᐶᢎ⢒ᄢቇ㒝ዻዊቇᩞ㧕  (Attached Elementary School to Hyogo University of Teacher Education)  
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ԛ OP-52 ญໃേᤋ߇⧷⺆ቇ⠌⠪ߩ⊒㖸⠌ᓧߦᦼᓙࠆࠇߐലᨐ ······························· 146 
� Effects of lip movement visuals onto acquisition of English pronunciation 

㐳ự Ẵ㧔ᣧⒷ↰ᄢቇ㧕   Toru NAGAHAMA (Waseda University) 

ፒ ೣ㓶㧔ᣧⒷ↰ᄢቇ㧕 Norio HOZAKI (Waseda University) 

ർ ผ㧔ᣧⒷ↰ᄢቇ㧕 Fumito KITAMURA (Waseda University) 
 
 

335 ᢎቶ㧔Room 335㧕 
 
 

⊒ߒߥ 
 
 

336 ᢎቶ㧔Room 336㧦ᔃℂ⸒⺆ቇᢎᴺ㧛PsycholinguisticsTeaching Methodology㧕 
*336 ᢎቶߩ⊒ߢ⺆⧷ߪⴕޕߔ߹ࠇࠊ㧛The presentations in Room 336 will be made in English. 

มળ㧦ฬㇱ ᢅઍ㧔㑐ᄢቇ㧕 
Chair㧦Toshiyo NABEI (Kansai University) 

 

Ԙ OP-53 The Role of L1 and L2 Working Memory in Literal and Inferential Comprehension 
in L2 Listening ··············································································································· 148 

� ╙߇ࡕࡔࠣࡦࠠࡢ 2  ᓇ㗀ࠆ߃ਈߦ࡞ࠠࠬࡉࠨ⸂⡬ߩࠣࡦ࠾ࠬ⺆⸒

ข ⟤♿㧔ᾢᧄᄢቇᄢቇ㒮㧕 Miki SATORI (Kumamoto University) 
 

ԙ OP-54 The Challenges and Suitability of Task-based Language Teaching in Asian 
Contexts ························································································································ 150 

�  㗴߮ㆡวᕈ⺖ߩᢎ⢒⺆⸒ߚߒ㊀ⷞࠍࠢࠬ࠲ࠆߌ߅ߦࠕࠫࠕ

ᯅ ᓀᬤ      Ayaka HASHINISHI 

㧔ᚭᏒᄖ࿖⺆ᄢቇᄢቇ㒮↢㧕  (Graduate Student, Kobe City University of Foreign Studies) 
 

Ԛ OP-55 A Comparison of the Decoding Skills of Grades 5 & 6 and Grades 8 & 9 
Students: An Examination of Automaticity and Error Types ··········································· 152 

� ዊቇ 5,6 ᐕ↢ߣਛቇ 2,3 ᐕ↢ࠣࡦࠖ࠺ࠦࠖ࠺ߩ⢻ജߩᲧセ㧦⥄േᕈߩ⺒⺋ߣᬌ⸽ 

Ꮉፒ ⋿ℂሶ㧔㑐ቇ㒮ᄢቇ㧕  Mariko KAWASAKI (Kwansei Gakuin University) 
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1 ภ㙚 3 㓏ࠫࡦ࠙㧔Lounge, 3rd Floor, Building 1㧕 

 
 

P-06 Some Conflicts in Pair Work in the L2 Learning of Nursing Students: Good or Bad?  206 
�  ႐วߩ↢ᄢቇ⼔⋼ :ߡߟߦ࠻ࠢࡈࡦࠦࠆߎߦਛࠢࡢࠕࡍ

᧻ᧄ ᕶઍ㧔᩿↢ᄢቇ㧕 Yasuyo MATSUMOTO (Kiryu University) 
 

P-07 A Progress Report on Classroom Activity regarding Participation in The Extremely 
Short Story Competition: Tokyo Keizai University Students’ Responses to the ESSC ··· 208 

� ႎࠆߔ㑐ߦᢎቶᵴേߚߒዉࠍޢ(Extremely Short Story Competition)࠻ࠬ࠹ࡦࠦ࠻ࠬ⍴ߡᭂޡ

๔̅᧲੩⚻ᷣᄢቇߩߢታ〣 

ਃቛ ߭ࠈሶ㧔᧲੩⚻ᷣᄢቇ㧕  Hiroko MIYAKE (Tokyo Keizai University) 
 

P-08 ೨ᓟᜰዉ⑼⋡ࠍㅢߡߓ⧷⺆ജߣ⇣ᢥൻℂ⸃ࠆᷓࠍ⍴ᦼ⧷⺆⎇ୃ ··········· 210 
� A Junior College Study Abroad Program: Pre- and Post-Program Courses which Enhance English Skills 

and Cultural Understanding 

ਃ↰ ⮍㧔ታ〣ᅚሶ⍴ᦼᄢቇ㧕  Kaoru MITA (Jissen Women's Junior College) 

Samuel Gildart㧔ታ〣ᅚሶ⍴ᦼᄢቇ㧕 Samuel GILDART (Jissen Women's Junior College) 

⪤㊁ ᢅ㧔ታ〣ᅚሶ⍴ᦼᄢቇ㧕 Satoshi HAGINO (Jissen Women's Junior College) 
 

P-09 Learning, teaching, and evaluation as achievements of discursive practice in the 
classroom ······················································································································ 212 

� ᢎቶౝ⺣ታ〣ߩᚑᨐߩߡߒߣቇ⠌ޔᜰዉޔ⹏ଔ 

Mark Taylor㧔ᐶ⋵┙ᄢቇ㧕  Mark TAYLOR (Hyogo Prefecture University) 
 

P-10 ࠲ࡔ⍮ജߣ⧷⺆ቇ⠌ ························································································· 214 
� Effect of Metacognition on Learning English 

㘵ፉ ⌬⟤ Mutsumi IIJIMA 

㧔࿖┙᧻ᳯᎿᬺ㜞╬ኾ㐷ቇᩞ㧕 (Matsue National College of Technology) 
 

P-11 ⧷⺆㖸ჿᢎ⢒ࠆߌ߅ߦ⡞ߩߐߔ߿߈⎇ⓥ̆e-ߩߢࠣࡦ࠾ቇ⠌ጁᱧ⸃ᨆ ········ 216 
� Listenability in language learning on cloud computing 

↰ᷗ 㦖ੑ㧔࠻ࡦࡒ㖸ჿᢎ⢒⎇ⓥᚲ㧕Ryuji TABUCHI (Mint Sound Education Group) 

  

9:30-11:30 䋨䉮䉝䉺䉟䊛 / Core Time䋺10:40-11:30䋩

╙3ᣣ䋺89ᣣ ඦ೨ Day 3: August 9th Morning
䊘䉴䉺䊷⊒䇭䇭㪧㫆㫊㫋㪼㫉㩷㪧㫉㪼㫊㪼㫅㫋㪸㫋㫀㫆㫅㫊
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131 ᢎቶ㧔Room 131㧦ᢎᴺ㧛Teaching Methodology㧕 
 
 

ࠪࡓ࠙ࠫࡐࡦ㧟㧛Symposium 3㧦13:00-14:40 
S-3 ᄖ࿖⺆ᵴേߦ㑐ࠆߔᗧ⼂⺞ᩏࠄ߆192 ················································ ߣߎࠆߊߡ߃ 

� What is seen from the questionnaire concerning "Foreign Language Activities"? 

⁚ ᐘ↵㧔ᄢ㒋Ꮢ┙ᄢቇ㧕   Yukio IKARI (Osaka City University) 

ศ↰ ᥍㧔ᄢ㒋ᢎ⢒ᄢቇ㧕   Haruyo YOSHIDA (Osaka Kyoiku University) 

㜞ᯅ ᐘሶ      Sachiko TAKAHASHI 

㧔ᷡࡓ࠳࡞࠻ࡁᔃᅚሶᄢቇ㧕  (Notre Dame Seishin University) 

ේ ผሶ      Fumiko FUKUHARA 

㧔ᷡࡓ࠳࡞࠻ࡁᔃᅚሶᄢቇ㧕  (Notre Dame Seishin University) 

ᴰ ᗆ⟤ሶ㧔੩ㇺᢎ⢒ᄢቇ㧕   Emiko IZUMI (Kyoto University of Education) 

ᴡౝጊ ⌀ℂ㧔㑐࿖㓙ᄢቇ㧕  Mari KOUCHIYAMA (Kansai University of International Studies) 

ട⾐↰ ື㧔ᄢ㒋ᢎ⢒ᄢቇ㧕 Tetsuya KAGATA (Osaka Kyoiku University) 

 
 

132 ᢎቶ㧔Room 132㧦ࠫࡠࡁࠢ࠹㧛Technology㧕 
มળ㧦 ↱⟤ሶ㧔หᔒ␠ᅚሶᄢቇ㧕 

Chair㧦Yumiko IMAI (Doshisha Women's College of Liberal Arts) 
 

Ԙ OP-56 ࠬࠍࡦࠜࡈ࠻ࡑ↪ߚߒ⧷⺆⡬⸃ജ㙃ᚑߩߚߩ CALL  㐿⊒ ·· 154ߩࡓ࠹ࠬࠪ
� Smartphone-Based CALL System for Improving Japanese College Students' English Listening Skills 

㜞ᯅ ⑲ᄦ㧔ජ⪲ᄢቇ㧕 Hideo TAKAHASHI (Chiba University) 
 

ԙ OP-57 3 ᰴరᗐⓨ㑆ࠆߌ߅ߦᄖ࿖⺆ቇ⠌ࠢࠬ࠲ⓨ㑆ߩ᭴▽ ···································· 156 
� Construction of Communication Task Space in 3D MUVE 

⍹Ⴆ ඳⷙ㧔ർᶏᢎ⢒ᄢቇ㧕  Hiroki ISHIZUKA (Hokkaido University of Education) 
 

Ԛ OP-58 ⛮⛯⊛⥄ᓞ⧷⺆ቇ⠌ࠍᡰេࡦ࠴ࠦࡈ࡞ࠆߔ  Learning Howޟ࠻ࠪࠢࡢࠣ
to Learnߩޠ㐿⊒158 ···························································································· ߡߟߦ 

� On the Development of Self-coaching Worksheet (Learning How to Learn) for Fostering Students’ 

Sustainable Autonomous English Learning 

ဈ↰ ᶈ㧔ᓼፉᄢቇ㧕 Hiroshi SAKATA (The University of Tokushima) 
 

╙3ᣣ䋺89ᣣ ඦᓟ Day 3: August 9th Afternoon
⎇ⓥ⊒䊶ታ〣ႎ๔䊶䉲䊮䊘䉳䉡䊛䇭䇭㪦㫉㪸㫃㩷㪧㫉㪼㫊㪼㫅㫋㪸㫋㫀㫆㫅㫊䊶㪪㫐㫄㫇㫆㫊㫀㫌㫄

㽲13:00-13:30 㽳13:35-14:05 㽴14:10-14:40
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133 ᢎቶ㧔Room 133㧦CALLe-Learning㧛CALLe-Learning㧕 
มળ㧦દ⮮ 㓉㧔ฬฎደቇ㒮ᄢቇ㧕 

Chair㧦Ryu ITO (Nagoya Gakuin University) 
 

Ԙ OP-59 Moodle  ᵴേ ··················································· 160ࠣࡦࠠࡇᢎቶᄖࠬߚߒ↪ࠍ
� Speaking activities outside the classroom using Moodle 

ᶆ㊁ ⎇㧔ർᶏቇᄢቇ㧕 Ken URANO (Hokkai-Gakuen University) 
 

ԙ OP-60 ᷝ࠻ࠢࠗ࠳ࡒᚻᴺߚ↪ࠍ⧷ᢥࠝࡦࠗࡦᜰዉ ······························· 162 
� Online writing learning through a semi-direct method 

ዊᩙ ᚑሶ㧔ਛㇱᄢቇ㧕   Seiko OGURI (Chubu University) 

ᩉ ብ㧔ਛㇱᄢቇ㧕 Tomohiro YANAGI (Chubu University) 
 

Ԛ OP-61 ࡞࠲ࠫ࠺ᒛဳ⧷⺆ߩ࠻ࠬࠠ࠹㐿⊒̆ᬺౝⅣႺߩ⺞᭴▽ࠍ⋡ᜰ164 ·· ̆ߡߒ 
� The Development of an English Textbook with the Function of Digital Extensions 

ᅏ↰ ม㧔ጟᄢቇ㧕   Yuji OKUDA (Fukuoka University) 

⧃Ꮉ ᱜብ      Masahiro ASHIKAWA 

ᩣᑼળ␠㊄ᤊၴ㧔⾥ഥળຬ㧕  Kinseido Publishing Co., Ltd. (Supporting Member) 

⪤የ ᕡ੫      Tsuneaki HAGIO 

ᱜ⥝ IT  .ᩣᑼળ␠  SEIKO-ITsolution Ltdࡦ࡚ࠪࡘ࠰

㧔⾥ഥળຬ㧕      (Supporting Member) 
 
 

331 ᢎቶ㧔Room 331㧦ࠣࡦࠠࡇࠬࠣࡦ࠾ࠬ㧛ListeningSpeaking㧕 
มળ㧦㊁ ൎᐘ㧔㕒ጟℂᎿ⑼ᄢቇ㧕 

Chair㧦Katsuyuki KONNO (Shizuoka Institute of Science and Technology) 
 

Ԙ OP-62 ⊒ዷ⊛⊒㖸ᜰዉ߳ߩᬺࡦࠗࠩ࠺㧦Oral Interpretation  166 ·ߌߠ⟎ߩᬺ߁ߣ
� Design of Advanced Pronunciation Instruction for an Oral Interpretation Class 

ᄢႦ ᦺ⟤㧔ᄢ㒋ᅚቇ㒮ᄢቇ㧕 Tomomi OTSUKA (Osaka Jogakuin University) 

↰ ᵗሶ㧔ᄢ㒋ᅚቇ㒮ᄢቇ㧕 Hiroko UEDA (Osaka Jogakuin University) 

 ⟤ሶ㧔ᄢ㒋ᅚቇ㒮ᄢቇ㧕 Kumiko INOUE (Osaka Jogakuin University) 
 

ԙ OP-63 L1 ߮ࠃ߅ L2 ⊒ߩᵹᥰᕈߩ㑐ଥ̆ೋ⚖ L2 ቇ⠌⠪ࠆߌ߅ߦᬌ⸛ ··················· 168 
� Individual differences on L1 and L2 speech fluency: Analysis of introductory EFL leaners 

ᐔ ᗲ㧔੩ㇺ♖⪇ᄢቇ㧕   Ai HIRAI (Kyoto Seika University) 

↢㚍 ሶ㧔ᄢ㒋ᢎ⢒ᄢቇ㧕 Yuko IKUMA (Osaka Kyoiku University) 

☑ౝ ᥓ㧔੩ㇺ♖⪇ᄢቇ㧕 Satoshi YABUUCHI (Kyoto Seika University) 
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332 ᢎቶ㧔Room 332㧦ࠣࡦࠖ࠹ࠗࠣࡦࠖ࠺㧛ReadingWriting㧕 
มળ㧦ਅጊ ᐘᚑ㧔᧲ᵗቇᄢቇ㧕 

Chair㧦Yukinari SHIMOYAMA (Toyo Gakuen University) 
 

Ԙ OP-64 ද⊛ L2  ಽᨆ ······················ 170ߩ࠻ࠢ࠳ࡠࡊߣࠬࡠࡊࠆߌ߅ߦࠣࡦࠖ࠹ࠗ
� An Analysis of Processes and Products in Collaborative L2 Writing 

㒙ㇱ ⌀㧔₡දᄢቇ㧕 Makoto ABE (Dokkyo University) 

ጊ ඳਯ㧔㑐ᄢቇ㧕 Hiroyuki YAMANISHI (Kansai University) 
 

ԙ OP-65 ࠠജ⸥㍳ࠪࠬߚ↪ࠍࡓ࠹⧷⺆ቇ⠌⠪ࠬࡠࡊࠣࡦࠖ࠹ࠗߩಽᨆ̆⺆

ᢙផᢚ࿁ᢙᱜ⏕ᤨߩߐ♽ផ⒖̆ ········································································· 172 
� A Writing Process Analysis of English Learners Using Key Logging System: Focused on Chronological 

Transition of Word Number, Revision Frequency and Accuracy 

⨲⭿ ㇌ᐢ㧔ฬฎደᄢቇᄢቇ㒮㧕 Kunihiro KUSANAGI (Nagoya University) 

㜞ᯅ ᡷᄥ㧔రฬฎደᄢቇᄢቇ㒮㧕 Arata TAKAHASHI (Nagoya University (former)) 

⩵ᳰ ఝᏗ㧔ฬฎደᄢቇᄢቇ㒮㧕 Yuki KIKUCHI (Nagoya University) 
 
 

333 ᢎቶ㧔Room 333㧦ቇ⠌⠪ⷐ࿃㧛Learner Variables㧕 
มળ㧦↰ ఝሶ㧔ጟᅚሶᄢቇ㧕 

Chair㧦Yuko TANOUE (Fukuoka Women's University) 
 

Ԙ OP-66 CALP PISAޔࡒࡁ࠰ࠠ࠲ߩࡓ࡞ࡉ㧫̆ߪߣ⊑ࠆߌ߅ߦᜰዉ⸂⺒⢒ࠍ ⺒

⸃ജ⺞ᩏޔCALLA ߣ CLIL  174 ···················································· ̆ࠄ߆ߺ⚵ᨒߩᜰዉᴺߩ
� What reading comprehension question types can best foster CALP?: Framework perspectives from 

Broom’s Taxonomy, PISA, CALLA and CLIL 

ᐔ ᷡሶ㧔ർ㉿ᄢቇ㧕   Seiko HIRAI (Kitasato University) 

ᴡ㊁ 㧔ᤊ⮎⑼ᄢቇ㧕 Madoka KAWANO (Hoshi University) 

⫱ේ 㗅ሶ㧔ᶏᄢቇ㧕 Junko KAMBARA (Meikai University) 
 

ԙ OP-67 Test-taking strategy ߥ߁ࠃߩߤߪ᭴ㅧ㧦ᣣᧄੱ⧷⺆ቇ⠌⠪ߩ Test-taking strategy
 176 ········································································································?߆ߩࠆߡߞࠍ

� Research on Test-taking Strategies in the TOEIC Test 

ṚỈ દㇺሶ      Itsuko TAKIZAWA 

㧔หᔒ␠ᅚሶᄢቇᄢቇ㒮㧕   (Doshisha Women's College of Liberal Arts) 

ᳰ ਭ⟤ሶ㧔หᔒ␠ᅚሶᄢቇ㧕 Kumiko IKEGAMI (Doshisha Women's College of Liberal Arts) 

⮮ 㚅㧔หᔒ␠ᅚሶᄢቇᄢቇ㒮㧕 Yuka SATO (Doshisha Women's College of Liberal Arts) 

⧯ᧄ ᄐ⟤ Natsumi WAKAMOTO  

㧔หᔒ␠ᅚሶᄢቇ㧕 (Doshisha Women's College of Liberal Arts) 
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334 ᢎቶ㧔Room 334㧕 
 
 

⊒ߒߥ 
 
 

335 ᢎቶ㧔Room 335㧕 
 

⊒ߒߥ 
 
 

336 ᢎቶ㧔Room 336㧦ࠫࡠࡁࠢ࠹ቇ⠌⠪ⷐ࿃㧛TechnologyLearner Variables㧕 
*336 ᢎቶߩ⊒ߢ⺆⧷ߪⴕޕߔ߹ࠇࠊ㧛The presentations in Room 336 will be made in English. 

มળ㧦㊁ ብ㧔ᚭᏒᄖ࿖⺆ᄢቇ㧕 
Chair㧦Kazuhiro NOMURA (Kobe City University of Foreign Studies) 

 

Ԙ OP-68 Developing Intercultural Communicative Competence Through Film Clips ······ 178 
Mark KAISER (UC Berkeley) 

Chika SHIBAHARA (UC Berkeley) 
 

ԙ OP-69 Hispanidades/Hispanicities: Modeling Micro-collaboration across institutions in 
support of student learning and research ······································································ 180 

Andrew ROSS (Arizona State University) 

Stéphane CHARITOS (Columbia University) 
 

Ԛ OP-70 Learner Training Based on Critical Thinking Theory: Developing Autonomous 
Learners ························································································································ 182 

�  ⢒ᚑߩቇ⠌⠪ߚߒቇ⠌⠪⸠✵:⥄ᓞߊߠၮߦ⺰ℂࠣࡦࠠࡦࠪ࡞ࠞࠖ࠹ࠢ

 㓷ሶ㧔ධቇ㒮ᄢቇ㧕Wakako PENNINGTON (Seinan Gakuin University) ࡦ࠻ࡦ࠾ࡍ
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15:00Ǧ16:30�

ၮ⺞⻠Ṷ 3㧔142 ᢎቶ㧕 
Keynote�Speech�3�(Room�142)�
 
มળ� � ↰ਛ�ඳᤩ㧔ᐢፉ࿖㓙ᄢቇ㧕�

Coordinator Hiroaki TANAKA (Hiroshima International University) 

 
 㧦ࠆߔଔ⹏ࠍੱߣ࠻ࠬ࠹ࠄ߆࠲࠺

ẜࠢࡦℂ⺰ߣ㕖ኻ⒓ᄙᰴరዤᐲᴺ ····· 40 
⨿ፉ ብੑ㇢㧔ᄢቇ⹜࠲ࡦ ⎇ⓥ㐿⊒ㇱ 

᧲੩Ꮏᬺᄢቇ ᄢቇ㒮 ␠ળℂᎿቇ⎇ⓥ⑼㧕 
 

Improving Educational Conditions and Refining Classroom Instruction 
 

Kojiro SHOJIMA (The National Center for University Entrance Examinations 
Tokyo Institute of Technology) 

 

�
�
16:35Ǧ16:50�

㐽ળⴕ㧔142 ᢎቶ㧕 
Closing�Ceremony�(Room�142)�
 
มળ� � દᐸ�✛㧔↲ධᄢቇ㧕�

ᜦ� � ↰�ᓆ㧔LET 㑐᧲ᡰㇱ㐳ޔᣧⒷ↰ᄢቇ㧕�

Coordinator Midori IBA (Konan University) 

Greetings Akira MORITA (President of LET Kanto Chapter, Waseda University) 
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Second language fluency: Challenges for researchers and educators 
 

Segalowitz, Norman 
Department of Psychology, Concordia University, Montreal, Canada 

& Centre for the Study of Learning and Performance 
 

1. Introduction 
Achieving a high level of fluency in a second language (L2) is one of the most difficult tasks facing L2 learners. 
Fluency attainment poses challenges for teachers, for designers of technology-assisted learning, as well as for 
researchers interested in L2 acquisition. In this talk I discuss barriers to L2 fluency, some of the ways one can study 
these barriers in the laboratory, and the implications such research might have for L2 instruction and for overcoming 
fluency barriers. The presentation focuses mainly on research concerning ways of measuring the cognitive efficiency 
that develops with experience in using an L2 and that may be necessary for fluent speaking. The presentation also 
describes a framework for linking cognitive and social factors for a better understanding of L2 fluency issues. 
 
2. Fluency as a challenge for learners, researchers and teachers 
L2 fluency is not simply about articulatory fluidity. Several different aspects of fluency need to be distinguished. 
First, there is utterance fluency, which is the oral manifestation of how well a person can speak (e.g., measured in 
terms of speech rate, lack of unnecessary pauses, etc.; Kormos, 2006). Underlying utterance fluency is cognitive 

fluency, which refers to how well a speaker's cognitive system is able to operate in order to produce fluent utterances 
(e. g., measured in terms of efficiency of making meaning-word links; flexibility of grammatically driven attention 
focusing, etc.; Segalowitz, 2010). There is also perceived fluency, the subjective judgment made by listeners about a 
speaker's cognitive fluency based on the evidence they have from hearing the speaker's speech. Most important here, 
however, are the relationships between utterance and cognitive fluency. These relationships are crucial for 
understanding how learning progresses, for assessing teaching effectiveness, and for identifying barriers to fluency. 
 
3. Measuring fluency 
Researchers face many challenges when assessing utterance fluency and cognitive fluency. These include how to 
best elicit speech samples, how to determine which speech characteristics are the most important to focus on, how to 
measure a person's cognitive ability to process language, and how to control for individual differences that may 
affect these measures but that are not related to L2 fluency as such. This section includes examples of ways to obtain 
the desired measures (e.g., L2 speech elicitation that involves genuine, spontaneous communication). This section 
also discusses criteria useful for deciding which of the many potential measures of utterance and cognitive fluency to 
retain for a proper account of L2 fluency. 
  
4. A dynamic systems framework for understanding second language fluency 
A person needs strong cognitive fluency to develop strong utterance fluency. This cognitive fluency reflects 
modification of the cognitive system responsible for speech production. Here it is important to take into account a 
number of factors frequently overlooked in fluency research: the social aspects of communication; a speaker's 
motivation for speaking; general considerations of memory, attention and cognitive heuristics; and how all these 
factors interact to determine the experiences learners have (their exposure to the target language and opportunities to 
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use the language) that shape the acquisition of fluency skills (Figure 1).  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 1. Framework for thinking about the dynamic relationships among sources influencing  
second language fluency (adapted from Segalowitz, 2010, Figure 7.1, p. 164). 

 
5. Discussion 
This way of thinking about L2 fluency has important implications for understanding barriers to fluency and how to 
overcome them and, therefore, for teaching that aims to improve fluency and for using technology to promote 
fluency. This section includes a look at a usage-based approach to first language acquisition (Lieven & Tomasello, 
2008) and at principles of general cognition that are particularly useful for thinking about fluency, and at their 
implications for L2 pedagogy (Gatbonton & Segalowitz, 1988, 2005), as well as for technology-based interventions 
in language instruction (Segalowitz & Gatbonton, 1995).  
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ߩ㧢ቇᐕᤨ╙ߣ㧘ዊቇᩞ╙㧠ቇᐕᤨ߽ߡ߅ߦࠇߕߩ㧘࿖⺆㧘▚ᢙ߇ߚߒ⸛ᬌࠍ࡞࠺ࡕߚߒᛩߡߒ

ቇജߩߣ㑐ଥߩ㆑ߪ㧘ዋੱᢙᜰዉታᣉᒻᘒߩ㆑ߪߢ⺑ߒߛߚޕߚߞ߆ߥࠇߐ㧘ฦᩞߩ࿁Ꮻ⋥✢

߆ߣߎߚࠇࠄ߇߈㐿ߥ߈ᄢߩ✢⋤㧘࿁Ꮻߡ߅ߦᢙ▚㜞߇₸ታᣉߩ㧘ዋੱᢙᜰዉࠈߎߣߚߒ⸛ᬌࠍ

ࠇߐໂ␜߇ߣߎࠆ߇น⢻ᕈࠆߡࠇߐߥ߇ታ〣ࠆߡߍࠍᚑᨐߒᎿᄦߦ․߽ߢਛߩ㧘ዋੱᢙᜰዉࠄ

 ޕߚ

 

3. ᢎ⢒᧦ઙߣቇ⠌ᜰዉ 
� ᧦㧘ᢎ⢒ߣࠆߣ߹ࠍⓥ⎇ࠆߔ㑐ߦᓇ㗀ࠆ߃ਈߦቇ⠌⠪ߣቇ⠌ⅣႺ߇㧘ᢎ⢒᧦ઙߚߒ⸛ᬌߢ߹ߎߎ

ઙߪቇ⠌ⅣႺߦᓇ㗀ࠍਈ߃㧘ᢎᏧߩቇ⠌ᜰዉߩᎿᄦߩࠍ㜞ߣࠆ⠨ߦࠄߐޕࠆࠇࠄ߃ᢎ⢒᧦ઙࠃߦ

㧘ߪߣቇ⠌ᜰዉޕࠆࠇࠄ߃⠨ߣࠆ߃ਈࠍᓇ㗀ߦ߁ࠃࠅߩ㆐⊑ߩቇ⠌⠪߇ߩ߽ߩߘቇ⠌ⅣႺߚߒᄌൻߡߞ

ᚲਈߩᢎ⢒ⅣႺߣቇ⠌⠪ߩੱᏅࠍ⠨ᘦࠄ߇ߥߒ⸘↹㧘ታᣉޕࠆߢߩ߽ࠆࠇߐ 

� ቇ⠌ᜰዉߩ⸘↹㧘ታᣉߪ㧘Ᏹߦᢎ⢒᧦ઙߩ㆑߇ᢎ⢒ⅣႺߦ㧘ᢎ⢒ⅣႺ߇ቇ⠌⠪ߩੱᏅߦᓇ㗀ࠆߔ

ᵴ↪߽ߩᇦ߿ᢎ⢒ᯏེࠆߢ㑐ᔃࠆߚਥߩᧄቇળޕࠆ߃ߣࠆߡߒ㕙⋤ߦᴫ⁁ߥ⊛േ߁ߣ

ߥࠄߥ߫ࠇߌߥࠇߒචಽ⠨ᘦࠍേ⊛⁁ᴫߥ߁ࠃߩߎ㧘ߪߦ㓙ࠆߔ⺰⼏ࠍߚ߆ࠅߩቇ⠌ᜰዉߩ㧘ᓟߡ

 ޕ߁ࠈߛ

 

ᵈ⸥ 
ᧄⓂߢ⚫ߚߒ⎇ⓥᚑᨐߩ⚦ߪ㧘એਅߩURL  ޕࠆߢෳᾖน⢻ࠅࠃ

http://www.nier.go.jp/shochu/seika/pdf/ResearchReport_201203.pdf 

http://www.nier.go.jp/shochu/seika/kyoseibi/houkokusho.pdf 
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�㧦ࠆߔଔ⹏ࠍੱߣ࠻ࠬ࠹ࠄ߆࠲࠺

ẜࠢࡦℂ⺰ߣ㕖ኻ⒓ᄙᰴరዤᐲᴺ�

�

⨿ፉ� ብੑ㇢㧔ᄢቇ⹜࠲ࡦ㧕 
 

 ߦߓߪ .1
᷹ߢ⸘㊀ޕߥߌߪߡߊߥࠄ⍮ߊࠃߡߟߦߣߎߩ࠻ࠬ࠹ߩߘޔߪߦߚࠆߔଔ⹏ࠍੱߢ࠻ࠬ࠹

ቯߚࠇߐ⚿ᨐޔ߇ᚒߊࠃ߇ޘℂ⸃ޔߪߩࠆ߈ߢ߇ߣߎࠆߔ㊀⸘߿⊛⋠ߩᯏ⢻ࠍᚒߊࠃ߇ޘℂ⸃ߡߒ

㔍ߪߣߎࠆ⍮ߊࠃߡߟߦߣߎߩ࠻ࠬ࠹ߩߘޔߢߌߛߚߒᚑࠍ࠻ࠬ࠹ޔࠄ߇ߥߒ߆ߒޕࠆߢࠄ߆ࠆ

ଔ⹏ࠍੱߡ↪ࠍ࠻ࠬ࠹ߚࠇߐ⺑ߊࠃߦࠄߐޔࠅ⍮ߊࠃࠍߣߎߩ࠻ࠬ࠹ߡߒ↪ࠍᨆ⸂࠲࠺ޕߒ

㕖ߣℂ⺰㧔latent rank theory, LRT; Shojima, 2009, 2011a㧕ࠢࡦẜޔߪߢᧄ⎇ⓥޕࠆߢ㊀ⷐ߇ߣߎࠆߔ

ኻ⒓ᄙᰴరዤᐲᴺ㧔Shojima, 2011b, 2012㧕ߊࠃࠍߣߎߩ࠻ࠬ࠹ޔߡ↪ࠍ⍮ߩߚࠆᣇᴺࠍ⺑ޕࠆߔ 
 
2. ẜࠢࡦℂ⺰ 
ẜࠢࡦℂ⺰(LRT)ޔߪቇജࠍᲑ㓏⹏ଔ࠻ࠬ࠹ߩߚࠆߔᮡḰൻℂ⺰ޔߪ࠻ࠬ࠹ޕࠆߢቇജࠍㅪ⛯

ዤᐲߢ⹏ଔߩߤ߶ࠆߔಽ⸃⢻߆ߛ߆ߚޔߊߥߪ 5㨪20 ♖ߩࠄߊࠆ߈ߢ߇ߣߎࠆߔᲑ㓏⹏ଔߢ࡞ࡌ

ᐲޕߥ߆ߒLRT ㆡࠆߔኻߦ࠲࠺ޔߡߟߦ㧕߆ߩࠆ߈ߢಽ㘃ߢ㧔Ბ㓏ߐ㜞ߩಽ⸃⢻ߩ࠻ࠬ࠹ޔߪ

วᐲࠍߤߥෳ⠨ߦޔߚ߹ޕࠆ߈ߢ߇ߣߎࠆᲑ㓏⹏ଔࠍⴕߢߣߎ߁ฦᲑ㓏ߥ߁ࠃߩߤ߇⢻ജߦኻᔕߒ

Can-Do Chart߁ߣ߆ߩࠆߡ  ޕࠆߢኈᤃ߇ᚑߩ
ᦨ߽㊀ⷐߥജޔߪ㗄⋡ߦߣߏᓧࠆࠇࠄ㗄⋡ෳᾖ࡞ࠗࠔࡈࡠࡊ(item reference profile, IRP)ߣฃᬌ⠪ߣߏ

 ޕࠆߢ(rank membership profile, RMP)࡞ࠗࠔࡈࡠࡊࡊ࠶ࠪࡃࡦࡔࠢࡦࠆࠇࠄᓧߦ

  
࿑ 1. Item Reference Profiles 

 
� ࿑ 1 Ꮐޕࠆߢߩ࡞ࠗࠔࡈࡠࡊ㗄⋡ෳᾖޔߪ 2 ߇ᢙࠢࡦࠆࠃߦSugino et al. (2012)ޔߪߟ 10 ߈ߣߩ

IRPޕࠆߢᨐ⚿ߩ ߩᏀ⇟৻ޔߡߞ߇ߚߒޕࠆߡߒࠍ₸╵ᱜߩ⋠ᒰ㗄ࠆߌ߅ߦࠢࡦฦޔߪ IRP
ࠢࡦޔߪߢ 1 ߪߡߞߣߦฃᬌ⠪ࠆߔᚲዻߦ 3 ഀ⒟ᐲޔߚ߹ޕࠆ߆ࠊ߇ߣߎ߁ߣߥߌ⸂߆ߒ࿑ 1 ߦ

ฝࠆߌ߅ 2 ߩߟ IRP ߇ᢙࠢࡦ႐ว߽ߩߎޕ㧔ᄢ႐, 2012㧕ࠆߢᨐ⚿ߩᨆ⸂ߩ࠲࠺ᄙ୯ޔߪ 10 ߈ߣߩ

 ޕࠆ߁ࠅࠊᄌߡߞࠃߦᴫ⁁ߪᢙࠢࡦޔ߇ࠆߢᨐ⚿ߩ
  ࿑ 2 RMPࠆࠇࠄᓧߦߣߏฃᬌ⠪ޔߪ RMPޕࠆߢ ߒࠍ₸⏕ᚲዻࠆߔኻߦࠢࡦฦߩฦฃᬌ⠪ޔߪ

ࠢࡦޔߪฃᬌ⠪ߩᏀ⇟৻ޔ߫߃ߣߚޕࠆߡ 6 ࠄ߆Ꮐޕࠆߡࠇߐផቯߣᦨ߽㜞߇₸⏕ࠆߔᚲዻߦ

2 ߣ⋠⇟ 3 ࠢࡦߦޔߪฃᬌ⠪ߩ⋠⇟ 10 2ޔ߇ࠆߡࠇߐផቯߣ ࠢࡦ߇߁߶ߩฃᬌ⠪ߩ⋠⇟ ߦ 10
ᚲዻ߇₸⏕ࠆߔ㜞2ޔߡߞ߇ߚߒޕ ࠢࡦߩฃᬌ⠪ߩ⋠⇟ 10 3ޔ߇߁߶ߩ ࠢࡦߩฃᬌ⠪ߩ⋠⇟ 10
 ޕࠆߊߡߞߥ⇣ߪࠢ࠶ࡃ࠼ࠖࡈࠆߔኻߦਔ⠪ޔࠅߢ⊛ቯ߽ࠅࠃ
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࿑ 2. Rank Membership Profiles 

 
3. 㕖ኻ⒓ᄙᰴరዤᐲ  N
㕖ኻ⒓ᄙᰴరዤᐲ (Nasymmetric multidimensional scaling, AMDS)ޔߪ㗄⋡㑆ߩᓥዻ㑐ଥ᭴ㅧࠍⷞⷡൻߔ

㗄⋡Aޔߪߦ㗄⋡㑆ߩ࠻ࠬ࠹ޕࠆߡࠇఝߦߩࠆ 㗄⋡Bࠄߚ߈ߢ╵ᱜࠍ ᓥዻߚߞߣޔߔ߿ߒ╵ᱜߦ

㑐ଥߩߎޔߒ߆ߒޕࠆ߇ᓥዻ㑐ଥ᭴ㅧߪ㕖Ᏹߦⶄ㔀ޔߡߞ߇ߚߒޕࠆߢ᭴ㅧࠍⷞⷡൻߡߒℂ⸃ࠆߔ

 ޕࠆߢ㊀ⷐ߇ߣߎ
ᧄ⊒ޔߪߢ㕖ኻ⒓ਃⷺዤᐲ (Nasymmetric triangulation scaling, ATRISCAL; Shojima, 2012)ߣ㕖ኻ⒓ࠜࡈ

ዤᐲࠬࡒࡦ (Nasymmetric von Mises scaling, AMISESCAL; Shojima, 2011)ߡߟߦ⺑ޕࠆߔ࿑ 3 ޔߪ

ATRISCAL AMISESCALߣ  ޕࠆߢ㗄⋡㑆ᓥዻ㑐ଥ᭴ㅧߚࠇߐⷞⷡൻߡߞࠃߦ

 
࿑ 3. ATRISCAL ಽᨆ⚿ᨐ㧔Ꮐࠆࠃߦ 3 AMISESCALߣ㧕ߟ  㧕ߟಽᨆ⚿ᨐ㧔ฝ㧝ࠆࠃߦ

 
ෳ⠨ᢥ₂ 
ᄢ႐ᶈᱜ 㧔2012㧕ᣣᧄੱ⧷⺆ቇ⠌⠪ߩ㑐ଥ▵⠌ᓧౣ⠨㧦ޟẜࠢࡦℂ⺰ࠍޠᔕ↪ߡߒ� ╙ 12 ࿁ ᣣᧄ

╙ੑ⸒⺆⠌ᓧቇળ, p.25. 
Shojima, K. (2009) Neural test theory K. Shigemasu et al. (Eds.) New Trends in Psychometrics. Universal Academy 

Press, Inc., pp.407-416. 
Shojima, K. (2011a) Local dependence model in latent rank theory. Japanese Journal of Applied Statistics, 40, 

141-156. 
Shojima, K. (2011b) Asymmetric von Mises scaling. ╙ 39 ࿁ ᣣᧄⴕേ⸘㊂ቇળ, pp.261-262. 
Shojima, K. (2012) Asymmetric triangulation scaling: Asymmetric multidimensional scaling for visualizing in-

ter-item dependency structure. Behaviormetrika, 39, 27-48. 
Sugino, N., Yamakawa, K., Ohba, H., Shojima, K., Shimizu, Y., & Nakano, M. (in press) Characterizing individual 

learners on an empirically-developed can-do system: An application of latent rank theory. In Chan, W. M. et al. 
(Eds.) Perspectives on Individual Characteristics in Foreign Language Education. Mouton De Gruyter 
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 ᮮᢿ⊛ታ⸽⎇ⓥ⺆⸒ߩޠ࡞࠷␜േ⹖ᄌൻᒻឭޟ
 

↰ේ� ᙗ㧔┙㙚ᄢቇ㧕 
ᩑේ� ᱞผ㧔ධጊᄢቇ㧕 

ᳰ⼱� ዏ⟤㧔㚂ㇺᄢቇ᧲੩� 㕖Ᏹൕ⻠Ꮷ㧕 
⼱� ஜ৻㧔ᄢ㒋Ꮏᬺᄢቇ㧕 
 

 㧘ᢎ᧚ᚑ㧘േ⹖ੱ⒓ᄌൻᒻ㧘ᬺታ〣࠻ࡈ࠰ࠬࡌ࠲࠺㧦 ೋୃᄖ࿖⺆㧘࠼ࡢࠠ
  
1. ⢛᥊ߣ⋡⊛ 
ㄭᐕޔᄖ࿖⺆ቇ⠌ߩ႐ߡ߅ߦ ICT CALLޕࠆߡ߈ߡߞߥߦࠎ⋓ߔ߹ߔ߹߇↪ᵴߩ ᢎቶࠍ↪ߚߒ

ᣇะ⊛ࡦ࡚ࠪࠤ࠾ࡘࡒࠦߥᬺޔ߿iPad ICTޔߤߥቇቇ⠌⺆ߚߒ↪ᵴࠍ៤Ꮺဳᖱႎ┵ᧃߩߤߥ ᵴߩ

↪ᣇᴺߪ㕖Ᏹߦᄙጘޕࠆߡߞߚࠊߦ 
ICTޔࠄ߇ߥߒ߆ߒ ߩᓞቇ⠌⥄߿ะߩ⢻ജࡦ࡚ࠪࠤ࠾ࡘࡒࠦߡߒߣਥޔߪߡߒߣᣇะᕈߩ↪ᵴߩ

ଦㅴࠍߤߥ⋡ᮡޔࠅ߅ߡߒߣવ⛔⊛ߥᢥᴺቇ⠌ߩ႐ߪߡ߅ߦ ICT ᄢቇޔߚ߹ޕߥߢࠎㅴ߇↪ᵴߩ

CALLޔߪߡߞࠃߦᴫ⁁ߩຠ߿⸳ߩ ᢎቶ߿៤Ꮺဳᖱႎ┵ᧃߩ↪߇㒢ቯ⊛ࠍࠆߑࠄߥߦᓧߥ⁁ᴫ

ᵴߢᬺߩᒻᑼ⟵⻠ߩဳ᧪ᓥࠆࠇߐታᣉߢ᥉ㅢᢎቶޔߊߐዊ߇⊛㒢⸳ޔߚߩߘޕᄙ߽ߣߎࠆ㒱ߦ

ࠆ߈ߢߩߣߎࠆߔ↪ ICT ᢎ᧚ߩᔅⷐᕈߪ㜞ޔߩߩ߽߹ࠅ߹ߢ㘈ޕߥߡࠇࠄߺ 
ᧄ⎇ⓥࠍ࠻ࡈ࠰ࠬࡌ࠲࠺ޔߪߢ↪࠼ࠗࠬߚߒᢎ᧚ޟࠆߢേ⹖ᄌൻᒻឭ␜ޠ࡞࠷㧔એਅ㧦ޟᧄ

ޔߚࠆߢ↪น⢻߫ࠇ߇ࡦࠢࠬ߮ࠃ߅࠲ࠢࠚࠫࡠࡊޔࡦࠦ࠰ࡄߪ࡞࠷ᧄޕࠆ↪ࠍ㧕ޠ࡞࠷

ዉ߇ኈᤃ߁ߣࠆߢὐޔߚ߹ޕࠆ߇ᢎຬ⥄߇ࠄ Excel ᒻᑼߢᚑߚߒേ⹖ᄌൻᒻߘࠍ࠲࠺ߩ

ߒࡊ࠶ࠕࠢ࠶ࡇߦታ⏕ࠍߌߛߩ߽ߥᔅⷐߡߖࠊวߦᬺߩࠇߙࠇߘޔߚࠆ߈ߢ߇ߣߎࠆߔ↪߹߹ߩ

 ޕࠆߢน⢻߇ߣߎࠆߔ␜ឭߡ
� LET2011 ೋୃᄖ࿖⺆ޟ㧔#182ࠆߡࠇࠊⴕ߇ታ〣ႎ๔ߩᢎ᧚࠼ࠗࠬߩⶄᢙࠍ࡞࠷ᧄޔߪߢ

࠷ᧄߡ߅ߦᬺߩ⺆ೋୃᄖ࿖ޔߪߢᧄ⊒ޕ㧕ޠ↪ᄙ⋡⊛ߣṖൻߩ␜ᢎ᧚ឭ࠼ࠗࠬࠆߌ߅ߦᬺ

 ޕࠆߔႎ๔ࠍᨐ⚿ߚߒ⸽ᬌޔߒ↪ߦ⊛⛯⛮ࠍ࡞
ᧄߪ࡞࠷േ⹖ᄌൻᒻߩቇ⠌ߦ․ൻߩߘޔࠅߢߩ߽ߚߒ↪ߪ㒢ቯ⊛ޔߒ߆ߒޕࠆ߹ߤߣߦߩ߽ߥ

ࡈ߿⺆࠷ࠗ࠼ޔ߽ߢ߆ߥޔࠅߢߩࠆߔ㐿ᆎࠍᄖ࿖⺆ቇ⠌ߩએᄖ⺆⧷ߡೋߢᄢቇޔߪ↢ቇߩߤࠎߣ߶

ߞߥ⇣ߊ߈ᄢߣ⺆⧷߇ὐࠆߔᄌൻߦⶄ㔀߇⹖߿േ⹖ߪ⺆⸒♽ࡄ࠶ࡠ࡛ߩߤߥ⺆ࡦࠗࡍࠬޔ⺆ࠬࡦ

߈ߢߩߣߎࠆㅢߪߡߌㆱߪߡߞߚߦߊߡߖߐㅴዷࠍቇ⠌ߩ⺆⸒ᒰߪߤߥ⒓ᄌൻੱߩേ⹖ޕࠆߡ

ߥߨ߆ࠅߥ߽ߦේ࿃ߋࠍቇ⠌ᗧ᰼ߩ↢ቇޔ߇ὐߚߞ߁ߎޕߥߖ߆ᰳ߇ᓳ✵⠌ޔࠅߢ⋠㗄ߥ

ᦠ᧼߇ᢎຬߪ႐ว߁ⴕࠍㅊടቇ⠌ޔߚࠆߡࠇࠄ㒢ߪേ⹖ᄌൻࠆߡࠇߐឝタߦᢎ⑼ᦠޔߚ߹ޕ

 ޕࠆߥߣᜂ⽶ߕࠄ߆ߥዋ߽ߡߞߣߦᢎຬޔࠅ߇ᔅⷐࠆߔࠍߤߥ㈩Ꮣᚑ࠻ࡦࡊߪߊߒ߽
ߣࠆߔឭଏࠍቇ⠌ᣇᴺߥࠄ߹ߤߣߦᓳ✵⠌ࠆߥනޔ߃ਈࠍⷞⷡ⊛ೝỗߪߡߒኻߦቇ⠌⠪ޔߢߎߘ

หᤨޔߦᢎຬߩ⽶ᜂࠍシᷫߟ߆ޔߒലᨐ⊛ߦቇ⠌ࠆ߈ߢᣇᴺߡߒߣᧄߩ࡞࠷㐿⊒↪ߢߩߚߞ⥋ߦ

 ޕࠆ
 
2. ዉᣇ  N
ᧄޔߪ࡞࠷ᄢቇ㧝ᐕ↢ߩᬺߢᣂߦߚേ⹖ੱ⒓ᄌൻࠍቇ⠌ࠆߔዉᦼ߮ࠃ߅ޔዋߒ೨ߦቇ⠌ߚߒേ

⹖ੱ⒓ᄌൻࠍᓳ⠌ࠆߔቯ⌕ᦼߩഥߡߒߣ࡞࠷↪ޔߚ߹ޕࠆߢᒰᄖ࿖⺆ߦߢߔࠍ㧝ᐕ㑆એቇ

ࠆ↪ࠍ࡞࠷ᧄߢ⊛⋠ࠆߔ⏕ౣ߮ࠃ߅ᓳ⠌ࠍേ⹖ੱ⒓ᄌൻޔ߽ߡ߅ߦᬺߩᄢቇ㧞ᐕ↢એߛࠎ
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㧞ᐕ↢એ㧝ࠢޔࠬ㧔㧝ᐕ↢㧟ࠢࠬ㧟ᄢቇ㧢ࠢߪߡߟߦ⺆࠷ࠗ࠼ޔߪߢᧄ⎇ⓥޕࠆ߈ߢ߇ߣߎ

ޔ㧕ࠬࠬᐳ㧝ࠢ⻠ߌળੱะ␠ޔࠬ 㧝ᄢቇ㧞ࠢߪߡߟߦ⺆ࡦࠗࡍ 㧔ࠬ㧝ᐕ↢㧝ࠢޔࠬ㧞ᐕ↢એ㧝

 ޕߚߒታ〣ࠍᬺߚ↪ࠍ࡞࠷ᧄߢ㧕ࠬࠢ
� ᧄߪ࡞࠷ᢎຬߓ߆ࠄ߇ Excel ᒻᑼߢᚑ࠲࠺ߚߒ㧔࿑㧝㧕ࠍ↪ޔߚࠆ߈ߢ↪ᢎ⑼ᦠߦ

૬ߡߖᔅⷐߥേ⹖ࠍߺߩ✵⠌ߡߒߘޕࠆ߈ߢ߇ߣߎࠆߔᚑߦߣ߽ࠍ࠲࠺േ⹖ੱ⒓ᄌൻࠢࠬࠍ

ߔ␜ឭޔߢߣߎࠆߔࠢ࠶ࠢࠍࡦ࠲ࡏߚࠇߐ⟎⸳ߦ㕙ฝ↹ޔߚ߹ޕ㧔࿑㧞㧕ࠆ߈ߢ߇ߣߎࠆߔᛩߦࡦ

ޔࠣࡦࠖ࠺ࠬࠦߢᘒ⁁ߚߒ␜ឭߡߴߔߪ⋠ᐲ৻ޕࠆ߈ߢ߇ߣߎࠆߔᠲߦ↱⥄߇ᢎຬࠍᄌൻᒻࠆ

ੑᐲ⋡ߪ㧝ߩߟേ⹖ᄌൻᒻࠍ㕖␜ޔࠣࡦࠖ࠺ࠬࠦߡߒߦਃᐲ⋡ߪ㧞ߩߟേ⹖ᄌൻᒻࠍ㕖␜

ࠦޔߢߣߎࠆߔᓳ✵⠌ߟߟߒߦ␜㗅ᰴ㕖ࠍേ⹖ᄌൻᒻޔߦ߁߰߁ߣࠣࡦࠖ࠺ࠬࠦߡߒߦ

ߘࠍേ⹖ੱ⒓ᄌൻ߇ᢎຬޔߚ߹ޕࠆߥߣน⢻߇ቇ⠌ߥ⊛ലᨐޔࠅ߇㓸ਛജ߽ߩਛࠣࡦࠖ࠺ࠬ

 ޕࠆߥߣน⢻߇⠌✵ߩേ⹖ߩߊᄙࠅࠃߦߜ߁ߩ⍴ᤨ㑆ޔߚߥᔅⷐ߽ࠆߔᦠ᧼ࠇߙࠇ
 
 
 
 
 
 
 
 
 
 
3. ᬌ⸽ߣ⚿ᨐ 
ಽᨆߩ⚿ᨐ㧘 

 
 
 
 
 
 
 
 
3. ⺞ᩏߣ㓸⸘ 
� ᧄࠍ࡞࠷ዉࠆߡߒᬺߦෳടࠆߡߒቇ↢ߦኻޔߒⷞⷡ⊛ലᨐ߿ᓳ✵⠌ߩㆡಾߟߦߤߥߐ

㗴߽⺖ߩ߆ߟߊޔߩߩ߽ߚ߈ߢ߇ߣߎࠆᓧߊᄙࠍ╵࿁ߥ⊛ᅢᗧߦ⊛ోޕߚߞⴕࠍᩏ⺞࠻ࠤࡦࠕߡ

ᶋ߈ᓂޔߚ߹ޕߚߞߥߦࠅᢎຬߩⷞὐ߽ࠄ߆ᧄ࡞࠷ዉߩ㓙ߩὐ߿㒢⇇߽ߡߟߦ⠨ኤࠍⴕޕߚߞ

⦟ᡷߦࠄߐޔ߁ࠃࠆߥߦ࡞࠷ߥ⊛ലᨐߢ⊛↪ታࠅࠃ߽ߡߞߣߦᢎຬ߽ߡߞߣߦ↢ቇޔߦߣ߽ࠍࠄࠇߎ

 ޕ߁ࠈ߇ᔅⷐߊߡߨ㊀ࠍ
 

࿑ 1 

࿑ 2 ࿑ 3 
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IMEߩ㖸ჿ⼂ᯏ⢻ࠍ↪ߚߒਛ࿖⺆⊒㖸ᜰዉߩ⺖㗴ߣዷᦸ�

�

ਛ� ᱜ᮸㧔៨ධᄢቇ㧕�

�

�㧦㖸ჿ⼂㧘㖸ჿജ㧘⊒㖸ᜰዉ㧘IME㧘CALL࠼ࡢࠠ
�

1��⎇ⓥߩ⋡⊛�

� 㖸ჿ⼂ᛛⴚߪ㧘ᓥ᧪ޟࠅࠃ㖸ჿ⹏ቯޠᯏ⢻ߡߒߣ CALL ߅ߦ㧘ᄖ࿖⺆ᢎ⢒ࠇߐዉߦ

ᄌߦ࠲࠺࠻ࠬࠠ࠹ࠍ㖸ჿߡߞࠃߦᛛⴚߩߎޕߥߊߥዋ߽ߺ⹜ࠆߔ↪ߦ㖸ᜰዉ⊑ࠆߌ

㧘2009ࠄ߇ߥࠇߐᦼᓙ߇↪ߩᄖ࿖⺆ᢎ⢒߽߳ޠ㖸ჿജޟࠆߔ឵ ᐕ߹ߪߢታ↪ߦ⠴ࠆ߃

߇ࠈߎߣޕߚߞ߆ߥࠄߚᒰ߇ߩ߽ Google ᆎߒឭଏࠍ㖸ჿജᯏ⢻ߦߌᯏེะ࡞ࠗࡃࡕ߇

ߪߢ㧘ߒᄌ৻ߪᴫ⁁ࠄ߆ߡ PC ߽ߢ㜞♖ᐲࠍߩ߽ߩ↪ޕߚߞߥߦ߁ࠃࠆ߈ߢ

ᧄ⎇ⓥ߇ PC ะߌ㖸ჿ⼂ IME 㧘CALLߪߩࠆߔ⋠ᵈߦ ቯ․ߡߒߘ㧘ߣߎߔ߿ߒዉߦ

ޘ㧘᭽ࠅࠃߦࠇߎޕࠆߢࠄ߆ߥ߇⚂ߚߞߣࠆࠇࠄ❈ߦ࠻ࡈ࠰ࡦ࡚ࠪࠤࡊࠕߩ

�ޕࠆࠇߐᦼᓙߣ߆ߥߪߢߩࠆ߇ᐢ߇ߩᜰዉ߿ଔ⹏ߩ㖸⊑ߡ߅ߦᄖ࿖⺆ᢎ⢒ߥ

�

2��⼂♖ᐲߩᬌ⸽�

2�1�㖸ჿ⼂ߪା↪߆ߩࠆ߈ߢ�

� 㖸ჿജࠍᄖ࿖⺆ߩ⊒㖸ߦኻࠆߔ⹏ଔ߿ᜰዉߦ↪ߪߦࠆߔ㧘ߩࠞࡇࠬࡉࠖ࠹ࠗࡀ

⊒㖸ࠍᏱߦᱜߊߒ⼂߇ߣߎࠆ߈ߢᬌ⸽ޕߥࠄߥ߫ࠇߌߥࠇߐਛ࿖⺆ IME ႐ว㧘㖸ჿߩ

ജࠍน⢻߇ߩ߽ࠆߔߣⶄᢙࠄ߆ߣߎࠆ㧘ߩߘᕈ⢻ࠍቴⷰ⊛್ߦቯߒ⊒㖸ᜰዉߦㆡߚߒ

IME �ޕࠆߥߣᔅⷐ߇ߣߎࠆߔଔ⹏ࠍ⼂♖ᐲ߽ߦߚࠆߔㆬቯࠍ

2�2�⹏ଔᣇᴺ�

Microsoft㧘Google㧘iFlyTEC ࠆߔឭଏ߇ PC ะߌਛ࿖⺆㖸ჿജ IME ࠍ⼂♖ᐲߢ㑆ߩ

᷹ቯࠍࠄࠇߎߦ߽ߣߣࠆߔᲧセޕߚߒਛ࿖⺆ߩᢎ᧚ CD ࠄ߆ 2 ಽᒙ㧔182 ሼ㧕ߩ㒸ㅀᢥ⺒

㧘2㨪4ߣߍߺ 㖸▵න⺆ 60 ⺆㧔139 ሼ㧘⚂ 2 ⑽㑆㓒㧕ߺ⺒ߩࠇߙࠇߘࠍߍ PC ౣߢ↢

�ޕߚߒ▚ࠍวഀࠆභ߇ሼᢙߚ߈ߢജߊߒ㧘ᱜߒ

�

 
 
 
 
 
 

2�3�⼂⚿ᨐ�  1�

� 㒸ㅀᢥ⺒ߺߍ� න⺆⺒ߺߍ�

1 ࿁⋡� 2 ࿁⋡� 3 ࿁⋡� 1 ࿁⋡� 2 ࿁⋡� 3 ࿁⋡�

Microsoft� 3�9㧑� 4.3㧑 1.1㧑 2�9㧑 4�3㧑� 1�4㧑
Google� 69�2㧑� 73�1㧑 74�2㧑 87�1㧑 87�1㧑� 85�6㧑
iFlyTEC� 85�7㧑� 85�7㧑 87�3㧑 79�9㧑 76�3㧑� 81�3㧑

Microsoft 㖸ჿ⼂ 㩷 iFlyTEC IME Google ਛ࿖⺆ IME
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Microsoft 㖸ჿ⼂ߪ㧘࡙ ♖⼂ߢߣߎࠆߔࠣࡦ࠾࠻ࠍࡓࠣࡠࡊ⼂߇り⥄ࠩ

ᐲࠍะࠅ߅ߡߒߣࠆߖߐ㧘ߩߎὐߢᄖ࿖⺆ቇ⠌ߩ↪ㅜߦะޕࠆ߃ߣߥ߆ ৻ᣇ㧘Google

ߣ iFlytek ߪߢ㑆ߩ 6 ࿁ታᣉߚߒታ㛎ߩᐔဋ߽ࠇߕߪ 80㧑೨ᓟߢᄢߥ߈Ꮕߎߘޕߥߪ

ࠆߥ⇣ߺߩࡦ࠲ࡄ㧕࠻ࡦࠢࠕ㧘ჿ⺞㧔㜞ૐߢ 5 ࠍ߆߁ߤ߆ࠆ߈ߢ⼂ߡߒࠍ⺆ߩ⚵

ᬌ⸽1ޕߚߺߡߒ ࠅߚ⺆ 3 ࿁ታ㛎ߡߒ 1 ᐲߡߒߣޠ�ޟߣࠆ⺋߽ߢᛒޕߚߞ  

 2�

� Ꮖ㒣� ᯧ㒣� ࣪ᄺ� ⒥䲾� ∝䇁� 䶽䇁� ≑䔺� 健䔺� ⬉♃� ⚍♃�

 yӿjƯng yìjƯng huàxué huáxuČ Hànyԃ Hányԃ qìchƝ qíchƝ diàndƝng diӽndƝng

Google �� �� ٤� �� ٤� ٤� ٤� �� ٤� ��

iFlytek �� �� ٤� ٤� �� ٤� ٤� ٤� ٤� ٤�

 1 ࠆߦ iFlyTEC 㧘ߪߩࠆ߃ߦ߁ࠃࠆߥ⇣ߢ㑆ߩߍߺ⺒⺆නߣ㒸ㅀᢥ߇⼂♖ᐲߩ

⚛᧚㖸ჿߩ㆑߆ߩߥߩ߽ࠆࠃߦ㧘߽ߣࠇߘ᭴ᢥ⸃ᨆࠍ⼂ߦᓎ┙߆ߩࠆߡߡ⁁ߪߢ

್ὼࠅࠃޕߥߒߣᱜ⏕ߦ♖ᐲࠍ⹏ଔߪߦࠆߔታ㛎ߩ㊂߿㗄⋡ࠍჇߔ߿ᔅⷐ߭ޕ߁ࠈ߇

㧘iFlytekࠅ㒢ࠆࠍᨐ⚿ߩߢ߹ࠇߎߕ߹ߣ ߦᏱ߇ 7㨪8 ߚߒቯࠆߔើ⊑ࠍ⼂♖ᐲߩഀ

㖸ჿ⼂ IME �ޕࠆߢ߁ߘ߃ߣ

�

3��ᬺ߳ߩዉߩߘߣ⚿ᨐ�

� ߩታ㛎⚿ᨐߡ߃߹߰ࠍ㧘⊒⠪ߪ 2012 ᐕᐲ 4

ࠅࠃ iFlyTEC IME 㧔24ࠬਛ࿖⺆㐷ࠢࠍ ੱ㧘

CALL ᢎቶ㧕ߩᬺߦขࠅࠇ㧘ᣂߩන⺆ࡈ߿

ߦ࡞࠷࠻࠶ࡖ࠴ࠍ⼂⚿ᨐߡߍߺ⺒ࠍ࠭

ജޕࠆߡߒ� � �

�IMEߩߎ ߣߎߔ␜ࠍ₸⼂ૐߢ⺆ߩቯ․ߪ

ࠆߍߺ⺒߃߁ߚߒࠢ࠶ࠚ࠴ߦ㧘೨ߢߩࠆ߇

�ޕߊ߅ߡߒㆬቯࠍ⺆

� ࿐ߩᏨࠆߔ⊑ߢ㖸ჿ߇ജ⚿ᨐߦᓇ㗀ࠅߚߒ㧘

߇ᢎᏧޕߥߡࠇߐኤⷰߢ߹ࠇߎߪ࡞ࡉ࠻ߩ╬ࠆߥߊㆃ߇ಣℂᤨ㑆ߢ㓸ਛߩ߳ࡃࠨ

ᜰ␜ߚߒ⺖㗴ߦട߃㧘⥄ߚߡ┙ࠄ⺖㗴ߦᚢࠆߔቇ↢߽⋡┙ޕߟ�

� �

4��ᓟߩ⺖㗴ߣዷᦸ�

� ⊒㖸್߳ߩቯޟ߇ᢥሼ߁ߣޠ⍎ߥᒻߢቇ⠌⠪ߩ߳ߣߎࠆࠇߐࠢ࠶ࡃ࠼ࠖࡈߦᦼᓙ

ߚߒ⸛ᬌߢ㧘ᧄ⎇ⓥߒߛߚޕ߈ᄢߪ IME ߩቯ․ߚߒㆬቯ੍߇㧘ᢎᏧߪߡߟߦ⁁ߩ

㧘ߢᣇ৻ޕࠆ߹ߤߣߦ࡞ࡌ߁ߣ㧘ࠆ߈ߢ↪ߺߩߡߟߦ࠭ࡈ߿⺆ 2 ߞ⺋ߪߢ

ᓟߪ⼂♖ᐲޕࠆߡࠇߐ␜ჿ⺞㧕น⢻ᕈ߽ߪߢߎߎ㧔ࠆߌߟࠍේ࿃ߩߘࠄ߆ᨐ⚿ߚ

߽ᒁ߈⛯߈ะ੍ߣࠆߔᗐࠇߐ㧘߫ࠇߥ߁ߘ⊒㖸್ቯߩߡߒߣ࡞࠷ା㗬ᕈ߽ะߒ↪

߈ߢࠍ⇇㒢߿ᕈ⢻ߩߘ㧘ߪߦߚࠆߔ↪ߦലࠍࠇߎ㧘ߒ߆ߒޕ߁ࠈߛࠆ߇࿐߽ᐢ▸ߩ

�ޕࠆߢⓥ⺖㗴⎇ߩᓟ߇ࠇߘ㧘ࠅߢᔅⷐ߇ߣߎߊ߅ߡߒᛠីߦ⏕ᱜߌߛࠆ

�

ෳ⠨ᢥ₂�

Schwartz Alanઁ (2009). ࠝ࠺ࡆ㈩ାߣ㖸ჿ⼂ࠍᵴ↪ߚߒ⧷⺆ቇ⠌ࠪࠬޡ�ࡓ࠹ାቇᛛႎޢ

109��29�34.�
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Web �⠌㧦✵ߔߩߢࠬࡌ

ᄢ㒋ᄢቇࠆࠃߦᴺᖱႎߩ⊒ା�


⧷⺆�ਛ࿖⺆ࠕࠪࡠ�⺆࡞ࠟ࠻࡞ࡐ�⺆��

 
ട⮮� ⚐ሶ㧔ᄢ㒋ᄢቇ 㕖Ᏹൕ⻠Ꮷ㧕 

 
 ⴕ␠ળ㧘ᴺᖱႎᬺ↥㧘ࠗࡊ࡞ࡠജ㧘ߔ㧘ࡦ࡚ࠪࠤ࠾ࡘࡒࠦ 㧦࠼ࡢࠠ
 
 ߦߓߪ .1
ㄭᐕ㧘ᄢቇࠍ㜞╬ᢎ⢒ߢᔅⷐߡߒߣࠆߢ㊀ⷐⷞߦߣߎߚ߈ߡࠇߐએਅߩὐ1ޕࠆ߇) ࿖㓙⊛ߥ

㜞ࠍ⢻ജࡦ࡚ࠪࠤ࠾ࡘࡒࠦ (2ޕ㧔⨲ේ㧘2010㧘pp.105-106㧕ߣߎ߁㙃ࠍജࠆߔ↪ㅢߢⴕ␠ળᬺ↥

㧘ౕߒ߆ߒޕ㧔┻⬄㧘1997㧕ߣߎࠆ ⊛ᡷༀ╷ߩ⊛⋠ߣታߛ߹ߪߡߟߦචಽ⸒ߪߣࠆߡࠇߐ␜ߦ

㔍ߢߎߘޕ㧘ᧄ⎇ⓥߪߢ⧷⺆㧘ਛ࿖⺆㧘࡞ࠟ࠻࡞ࡐ⺆㧘ࠕࠪࡠ⺆ᢎ⢒ߦ៤ࠆࠊᢎຬߣᄢ㒋ᄢቇᄢቇ㒮

ᴺቇ⎇ⓥ⑼ߩኾ㐷ኅߩߣදജࠅࠃߦߚߒมᴺㅢ⸶㙃ᚑᢎ᧚㧔2011-2012 ᐕ㧕ߡߟߦ⠨ኤޕߚߒ 
 
2. ᚻ㗅 
 ⏕ࠍ⺰ℂߩߡߟߦࡦ࡚ࠪࠤ࠾ࡘࡒࠦޠߔޟ2.1
ߟߦࡦ࡚ࠪࠤ࠾ࡘࡒࠦޠߔޟߜ߁ߩࡦ࡚ࠪࠤ࠾ࡘࡒ㧘ࠦߦߚࠆ߃⠨ࠍᣇᴺ߁㙃ࠍޠജߔޟ

ᢎ⢒⺰㧔ㄭᳯ㧘ߩࠄ߆႐┙ߩᢎ⢒⺆⧷ߦ․ޕߚߒ⏕ࠍ߆ߚ߈ߡࠇࠄߓ⺰ߦ߁ࠃߩߤߪߦߢ߹ࠇߎߡ

1996㧘pp. 39, 65㧕㧘␠ળᔃℂቇ⊛ⷰὐࡦ࡚ࠪࠤ࠾ࡘࡒࠦߩࠄ߆⺰㧔⦁ᵤ㧘2006㧕╬ࠍෳᾖߚ߹ޕߚߒ㧘

ࠄ߆⺰ࡦ࡚ࠪࠤ࠾ࡘࡒࠦߩࡦ࠴ࡈࡃ .㧘M. Mߦߚࠆߔߣෳ⠨ߩ㓙ࠆ߃⠨ࠍᴫ⸳ቯ⁁ߩ⠌✵ޠߔޟ

㧘Webߦࠄߐޕ㧔Ȼɚɯɬɢɧ, Ɇ. Ɇ., 1986, pp. 271- 272㧕ߚߒ⋠ᵈߦᒻᑼ㧕ߥ⊛ဳౖߩ㧔⊒ޠ࡞ࡦࡖࠫޟ ߢ

ߒෳᾖࠍⓥᦠ⎇ߩߡߟߦታ〣ߣ⺰ℂߩࠗࡊ࡞ࡠ㧘ߦߚࠆߔߣෳ⠨ߩᣇᴺࠆߔࠍ⠌✵ޠߔޟ

ࡘ࠴ࠗࠚࡧ࠻ࡑ=ࠗ࠼࡞ࡗ㧔ߚ ,ࠢ 2011㧕ޕ 
  
2.2 ታോߩ⇇ߦߒᢎຬߩߣදജ㧘ቇಽ㊁㑆ߩㅪ៤ 
㧘2011ߕ߹ ᐕߦᄢ㒋ᄢቇᄢቇ㒮ᴺቇ⎇ⓥ⑼ߩදജࠍᓧߡ㧘ޟ⑼ቇ⎇ⓥ⾌ഥ㊄ၮ⋚⎇ⓥAޠ㧔ᐔᚑ 22 

- 25 ᐕᐲ㧕ޟ࠻ࠢࠚࠫࡠࡊߩ㜞ᐲᴺᖱႎ⊒ାߩߚߩᄙ⸒⺆ᖱႎߩᦨㆡ⚵ߺวߦߖࠊ㑐ࠆߔ⎇ⓥߩޠ৻

Ⅳߡߒߣมᴺㅢ⸶ᢎ᧚ࠍߒ㧘ࠗ࠻࠶ࡀ࠲ࡦߢ㐿߇ߣߎࠆߔน⢻ౕޕߚߞߥߦ⊛ߪߦ㧘ታോ

ࠬࠠ࠹⸶ኻߩ⺆ᣣᧄߣ⺆ࠕࠪࡠኻ㧔ߩᡆᮨߡᓧࠍදജߩᢎຬࠆ߽ߢ⸶มᴺㅢߡߒߣኾ㐷ኅߩ

2012ޕߚߛߚߡߒᚑࠍ㧕࠻ ᐕߪߦ⧷⺆㧘ਛ࿖⺆㧘ߩ⺆࡞ࠟ࠻࡞ࡐมᴺㅢ⸶߹ߪߚᢎ⢒ߦ៤ࠆࠊᢎ

ຬߩදജࠍᓧߡ㧘ࠍ ⺆ࠕࠪࡠၮߚߒߦฦ࿖⺆ ᮨߩᡆߩኻࠍᚑߩߘޕߚߛߚߡߒ㓙㧘

 ޕߚߛߚߡߒ⠨ᘦߦ߁ࠃࠆ߃ᄌࠍౝኈߩⵍ⇼ታ߿⡯ᬺߩⵍ⇼⠪ߦߣߏ⺆⸒ߩࠇߙࠇߘ
 

2.3 มᴺㅢ⸶㙃ᚑᢎ᧚ߩ㐿⊒㧘Web ߩߢ㐿 
࿑ߪߩߚߒ⊑㐿ߦ⥄⁛ߦߚߩ⠌✵߁㙃ࠍޠജߔޟ 1 㧚Უ⺆⠪ࠆߢมᴺㅢ⸶㙃ᚑᢎ᧚ߥ߁ࠃߩ

㧘Flashߒ㍳㖸ࠍ㖸ჿࠆࠃߦ DVDߪ‛ᚑᨐޕߚߒࠍ࠷ࡦ࠹ࡦࠦߩߡߒߣ⠌↹㕙✵ߡ↪ࠍ ᙘ⸤ߩ╬

ᇦߢ㈩Ꮣߚߒߦ߁ࠃࠆ߈ߢ㧔ࠗ࠻࠶ࡀ࠲ࡦធ⛯ߥ߈ߢᢎቶߢ✵⠌ࠆߔ႐วࠍߣߎߩ⠨ᘦߚߚߒ㧕ޕ

หᤨߦ㧘Web ࠍ࠻ࠗࠨߦߒ㧘߽ࠗߢ↱⚻࠻࠶ࡀ࠲ࡦ✵⠌ߩߎޕߚߒߦ߁ࠃࠆ߈ߢᢎ᧚ߩ․ᓽߪ
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ਥߦએਅߩὐޕࠆߡߞߥߣ 
1) ᮨᡆ㧔ᬌ൨⇐㧘ⵙ್ቭ൨⇐㧕ߩ⁁ᴫ⸳ቯߩࠗࡊ࡞ࡠߢᣇᴺߢቇ⠌ࠍㅴޕࠆ 
㧔2011 ⺆ࠕࠪࡠ (2 ᐕ㧕㧘⧷⺆ 㧘ਛ࿖⺆ 㧘࡞ࠟ࠻࡞ࡐ⺆ 㧔2012 ᐕ㧕߇↪ᗧޕࠆߡࠇߐ 
 ޕࠆ߈ߢ߇ߣߎߊ⡬ࠍ㧘㖸ჿߒ␜ࠍ㕙↹ߢࡦࠜࡈ࠻ࡑࠬ߿ࡦࠦ࠰ࡄ߫ࠇߔ⛯ធߦ࠻࠶ࡀ࠲ࡦࠗ (3
4) 㖸ჿࠍ⡬ࠄߚ㧘ᄖ࿖⺆ࠄ߆ᣣᧄ⺆㧘ᣣᧄ⺆ࠄ߆ᄖ࿖⺆ߡߒ⸶ߦჿࠍߔ✵⠌ޕࠆ߇ 
㖸ߩ㧘ㅢ⸶߫ࠇߢᔅⷐޕࠆࠇߐ↢ౣࠄ߆ࡦࡎ࠼࠶ࡋ߇ჿߩ㧘⥄ಽߣߔࠍჿߡߒ⛯ធࠍࠢࠗࡑ (5

ჿߣ⡬߈Ყߴ㧘ߩࡦ࡚ࠪࡀ࠻ࡦࠗ߿ෳ⠨ࠄ߇ߥߒߦ✵⠌ޕࠆ߈ߢ߇ߣߎࠆߔ 
 

 
࿑ 1. มᴺㅢ⸶㙃ᚑᢎ᧚㧔⧷⺆ 㧕ߩ 

 
3. ⚿ᨐ 
એߩ⚿ᨐ㧘มᴺㅢ⸶㙃ᚑ↪ߩWeb ᬺ↥㧘ߪࠇߎޕߚߒታ߇ߣߎ߁ⴕࠍ⠌✵ޠߔޟߩߢ࠻ࠗࠨ

ⴕ␠ળߢㅢ↪ࠆߔജࠍ㙃ߣߎ߁㧘ࠦࡦ࡚ࠪࠤ࠾ࡘࡒ⢻ജࠍ㜞ߡߒߣ⊛⋠ࠍߣߎࠆ㧘ᄢቇ߇ᨐߔߚ

㧘ߪߦࠄߐޕࠆ߈ߢ߇ߣߎࠆ߃⠨ߣ࡞࠺ࡕߩ㓙ࠆߓ⻠ࠍ╷ᡷༀߩᢎ⢒ߡߞᴪߦ⊛⋠㧘ߒߦ⏕ࠍᓎഀ߈ߴ

ᣣᧄੱߊߥߢߌߛ㧘ᄖ࿖ੱ߽ߡߞߣߦᓎ┙ߟᴺᖱႎࠍឭଏߥ߁ࠃߩߤޔ߫ࠇߔߣࠆߔ⺖㗴߆ࠆ߇㧘

ᓟߩㅊ⸽߇ᓙޕࠆࠇߚ 
 
ෳ⠨ᢥ₂ 
⨲ේస⽕ (2010).ޡᄢቇߩෂᯏʊᣣᧄߪ 21 ♿ੱߩ᧚ࠍ㙃ᚑޢ߆ࠆߡߒ᧲੩㧦ᒄᢥ .ၴ 
┻⬄ᐘ↢ (1997).ޡ⧷⺆ᢎ⢒ߩ⑼ቇʊࠦࡦ࡚ࠪࠤ࠾ࡘࡒ⢻ജߩ㙃ᚑࠍ⋡ᜰޢߡߒ᧲੩㧦࡞ࠕ .ࠢ 
ㄭᳯ⺈ (1996).ߩࡦ࡚ࠪࠤ࠾ࡘࡒࠦ⺆⧷ޡℂ⺰ߣታ〣̆ࠬ࠴ࡇቇߩࠄ߆ឭ⸒ޢ᧲੩㧦⎇ⓥ␠. 
⦁ᵤⴡ (2006).ߣࡦ࡚ࠪࠤ࠾ࡘࡒࠦޡ␠ળᔃℂޢ㧔ࠪ࠭ᖱႎ␠ળߣ␠ળᔃℂ 8㧕᧲੩㧦ർ᮸ . 
�߫ߣߎޡ⸶ᧁኡޘᣂ⼱ᢘਃ㇢, દ᧲৻㇢,  .(1988) ࡞ࠗࡂࡒ ,ࡦ࠴ࡈࡃ ኻ� ࡞ࠗࡂࡒ㧔ޢ࠻ࠬࠠ࠹

 .␠㓸ԟ㧕᧲੩㧦ᣂᤨઍ⪺ࡦ࠴ࡈࡃ
ࡘ࠴ࠗࠚࡧ࠻ࡑ=ࠗ࠼࡞ࡗ �ࠗࡊ࡞ࡠޡ⸶⋘M. (2011). ᴰᶈ .ࡗࠪࠢ ࠢ, ℂ⺰ߣታ〣ޢ᧲੩㧦

ઍੱᢥ␠. 
Ȼɚɯɬɢɧ, Ɇ. Ɇ. (1986). ɗɫɬɟɬɢɤɚ ɫɥɨɜɟɫɧɨɝɨ ɬɜɨɪɱɟɫɬɜɨ. ɂɡɞ 2-ɟ. Ɇ.: ɂɫɤɭɫɫɬɜɨ. 
┻ౝℂ✬⪺, ศ↰ᒄሶ, 㝼ፒౖሶ, ੑ㇢, ᳰ↰⌀↢ሶ⪺ (2008). ޡCALL ᬺߩዷ㐿̆ߩߘน⢻ᕈࠍ

ޢߦߚࠆߍ᧲੩㧦᧻ᨰ␠. 
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᳁ᧁ� ੱ㧔㑐ቇ㒮ᄢቇ㧕 

㐳⼱� ዏᒎ㧔㑐ቇ㒮ᄢቇ㧕 

㐷↰� ୃᐔ㧔㑐ቇ㒮ᄢቇ㧕 

 

 㧘⺆ᒵಣℂ⢻ജ㧘⺆ᒵᕈ್ᢿ㧘CELP-Lex࠻ࠬ࠹ᒵജ㧘⺆ᒵജ᷹ቯ⺆ࠆ߃㧦 ࠼ࡢࠠ

 

 ߦߓߪ .1
⧷⺆ቇ⠌ߡ߅ߦ⺆ᒵജࠍჇᒝ߇ߣߎࠆߖߐ㊀ⷐޔ߇ࠆߢᓥ᧪ߩ⺆ᒵᜰዉߪߢ㨬ࠆ߃⺆ᒵജࠍޠ⠌

ᓧߢࡦ࡚ࠪࠤ࠾ࡘࡒࠦޕߥߡߞ⥋ߦߢ߹ࠆߔᵴࠆߖ߆⺆ᒵജࠍりޔߪߦࠆߌߟߦᄙߩߊන⺆ࠍ

േൻ⥄߇ᗧಣℂࠆߖ߈ᒁࠄ߆㐳ᦼ⸥ᙘߦ⍍ᤨࠍᗧߩ⺆නߪቇ⠌⠪ޔߊߥߪߢߌߛࠆߡߞ⍮ߊߒ

ߒ⊑㐿ߚࠆߔቯ᷹ࠍᗧಣℂ⢻ജߥ߁ࠃߩߎޔߪߢᧄታ〣ႎ๔ޕࠆߢਇนᰳ߇ߣߎࠆߥߦᘒ⁁ߚߒ

LEX࠻ࠬ࠹ᒵಣℂ⺆⺆⧷ ࠲ࡘࡇࡦࠦޟߚ ߮ᚻ࠻ࡊࡦࠦߩ⊑㐿ߩߘޔߡߟߦ(CELP-Lex)ޠ 

㗅ߡߟߦႎ๔ޕࠆߔ 

 
2. CELP-Lex 㐿⊒ࠆ⥋ߦ⢛᥊ 
2.1 CELP-Sem  ⊑㐿ߩ
ࠆߔቯ᷹ࠍޠ(࠭ࠗࠨᒵ⺆)ߐᐢߩ⼂ᒵ⍮⺆ޟޔߪ࠻ࠬ࠹ᒵജ᷹ቯ⺆ߚ߈ߡࠇߐ↪᳢ߢ߹ࠇߎ Nation & 

Beglar (2007)ߩVocabulary Size Test (VST)ߌߛࠇߤߚ߹ޔ⚦ߦන⺆ࠍ⍮߁ߣ߆ࠆߡߞRead (2000)ߩ

Word Association Test ࠆ߈ߢ⚝ᬌ߇ᗧߩ⺆නߊᣧ⚛ߌߛࠇߤޟࠄ߆㐳ᦼ⸥ᙘޔߒ߆ߒޕࠆߢਥ߇ߤߥ

⊑㐿ߪ࠻ࠬ࠹߁ߣࠆߔଔ⹏ࠍߐᵹᥰߩᒵಣℂ⺆ޔߒቯ᷹ࠍᗧಣℂㅦᐲ㧕ߩ⺆⢻ജ㧔නߚߞߣޠ߆

᷹ࠍᒵಣℂㅦᐲ⺆ߢ࠲ࡘࡇࡦࠦޔߪߢ࠻ࠢࠚࠫࡠࡊᧄ⎇ⓥߢߎߘޕࠆߢ⁁߇ߩߥߡࠇߐ

ቯ࠲ࡘࡇࡦࠦࠆߔ ⧷⺆⺆ᒵಣℂ࠻ࠬ࠹(CELP Sem)ࠍ㐿⊒ߚߒ (㐷↰߶2010 ,߆)ߩߎޕCELP-Sem 

㘃⟵ᕈ್ࠆࠃߦᴺࠣࡦࡒࠗࡊޔߡߟߦᒵ⺆ߚࠇߐㆬቯࠄ߆(2006ޔᮮᎹઁ)࠻ࠬන⺆ⷫኒᐲ⧷ޔߪ

ᢿ್ߩߘޔߒ⺖ࠍᢿߦⷐᤨߚߒ㑆ߣᱜ╵₸ࠍᜰᮡߚߒߣ⺆ᒵಣℂ⢻ജ᷹ࠍቯޕߚߞߢߩ߽ࠆߔߣ߁ࠃߒ

ޔ߫߃㘃⟵⺆ࠕࡍ(㧦house-home)ࠍ↪ᗧޔߒవࡓࠗࡊߦ⺆(house)࠲ࡘࡇࡦࠦࠍ↹㕙ߦឭ␜ޔߒ

߽ߡߒᢿ್ࠍ߆ุ߆ࠆߡߒ㘃ૃ߇ᗧߩ⺆ߩਔᣇޔߒ␜ឭࠍ(home)⺆࠻࠶ࠥ࠲ޔᓟߩ㕙↹ࠢࡦࡉ

ޔߢߣߎࠆߔ᷹⸘ߦ߽ߣߣว(ᱜ╵₸)ഀߚߒᢿ್ߊߒᱜޔࠍ㑆ᤨߚߒⷐߦᢿ್ߩߘޔ㧔㘃⟵ᕈ್ᢿ㧕ࠄ

⧷න⺆ߩ⺆ᒵㆇ↪⢻ജࠍ⹏ଔޕߚߞߢߩ߽ࠆߔߣ߁ࠃߒ 

 

2.2 CELP-Lex ߩ㐿⊒ࠆ⥋ߦ⚻✲ 
ߩߊᦨ߽ᄙ߇ᒵᕈ್ᢿ⺖㗴(lexical decision task)⺆ߦᢿએᄖ್ߩ㘃⟵ᕈޔߪߢⓥ⎇ߩࡦࠦࠪࠠ࡞࠲ࡦࡔ

⎇ⓥߢ↪ޔߪࠇߎޕߚ߈ߡࠇߐឭ␜ߚࠇߐන⺆߇ታ㓙ߦሽࠆߔታන⺆ޔ߆㕖න⺆(⇼ૃන⺆)್ߩ߆

ᢿޕࠆߢߩ߽ߔ⺖ࠍHarrington (2006)ߩߡߒߣ⺆⸒ੑ╙ޔߪ⧷⺆⺆ᒵㆇ↪ജޔߪߡ߅ߦ࠻ࠬ࠹⺆ᒵᕈ

್ᢿ⺖㗴ࠍណ↪ߚߒᣇࠅࠃ߇ᅷᒰᕈ߇㜞ߣᜰ៰ޔߒ߆ߒޕࠆߡߒ⺆ᒵᕈ್ᢿ⺖㗴ޔߪනߦឭ␜ࠇߐ

ߎࠆߔ⚝ᬌࠄ߆ࡦࠦࠪࠠ࡞࠲ࡦࡔࠍᗧߩ⺆න߽ߒߕᔅޔࠅߢߩ߽߁ࠍ߆ุ߆ࠆߔታ߇⺆නߚ

ᒵ⺆ޔߒ߆ߒޕࠆᱷ߇⇼߆߁ߤ߆ߩࠆߡߒቯ᷹ࠍಣℂ⢻ജ⚝ᬌߩᗧޔߡߞᓥޕߥߒᗧࠍߣ

ᕈ್ᢿޟߪߢታ್ߩߺߩޠߥߒࠆߔቯޔߚࠆ᳞ࠍ㘃⟵ᕈ್ᢿߥ߁ࠃߩᗧ್ߦ㑐ࠆࠊᦌᤒ

⍎ࠅੱᏅ߽ޔߪߣߎࠆߔᢿ್ࠍ㘃⟵ᕈߩࠕࡍߩߤߥ ”student – pupil“ޔ߫߃ޕࠆ߃ߣߥ߇ߐ

ὐߩએޕߥࠄߥߣ㗴ߪߢᒵᕈ್ᢿ⺆ߪᦌᤒᕈߥ߁ࠃߩߎޕࠆߥߣ࿎㔍ߡᭂ߇ߣߎࠆᓧࠍᢿ್ߥ
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(CELP-Lex)࠻ࠬ࠹න⺆ㆇ↪⢻ജ⧷ ࠲ࡘࡇࡦࠦߚ↪ࠍᒵᕈ್ᢿ⺖㗴⺆ޔߡ߃ടߦ㘃‶†್ᢿޔࠄ߆

CELP-Lexޕߚߒᚻ⌕ߦ⊑㐿ߩ CELP-Semޔߪ ߆ุ߆ࠆߔሽߦታ㓙߇⺆නߚࠇߐ␜ⷞⷡឭޔࠅߥ⇣ߪߣ

 ޕࠆߡߒߣᜰᮡࠍ₸╵ᱜߣᔕᤨ㑆ߩ㓙ࠆߔㆀⴕࠍᒵᕈ್ᢿ⺖㗴⺆ࠆߔᢿ್ࠍ

 

3. CELP-Lex  ߡߟߦᒵㆬቯ⺆ߩ
1) CELP-Sem ᚑᤨߦ↪ߚߞ߆ߥߒ⺆ᒵࠍࠍࠇߘޔߒၮߦ⧷න⺆ⷫኒᐲࠆߌ߅ߦ࠻ࠬ㗅ߦ

ၮߊߠ⺆ᒵࠍ࠻ࠬᚑޕߚߒ 
2) ቢᚑߚߒታන⺆ List ޔߦၮࠍ WEB ߢήᢱ㐿ࠆߡࠇߐ㕖න⺆ 40,481 ⺆ታනޔ⺆ 40,481

ࠄ߆The English lexical project”(http://elexicon.wustl.edu/)“ ࠆߥࠄ߆⺆ 985 ߩએਅࠍ࠻ࠬ⺆㕖නߩ⺆

㐳, 㓞ធ⺆ᢙ, 2⺆) ߚߒขᓧߢ߈ઃ࠲࠺ ᢥሼㅪ㎮ߩᐔဋ㗫ᐲ, 㖸⺒⺖㗴ߩᐔဋᔕᤨ㑆/ᮡḰ

Ꮕ/ᱜ╵₸, ⺆ᒵᕈ್ᢿ⺖㗴ߩᐔဋᔕᤨ㑆/ᮡḰᏅ/ᱜ╵₸)ޕ 

3) 㕖න⺆ߩ࠻ࠬRT(ᔕᤨ㑆)ޔAccuracy(ᱜ╵₸)ᐔဋ୯߇ဋ⾰ߦ࠻ࠬߩ⺆100߁ࠃࠆߥߣಽޕߚߌ  
4) ታන⺆߽ߡߟߦ㕖න⺆ߩ႐วߣห᭽ߩᚻ㗅ߢRTߣAccuracy߇ဋ⾰ࠍ࠻ࠬߩ⺆100ߩᚑޕߚߒ 

5) ታන⺆ 100 ⺆㕖නޔ⺆ 100  ޕߚߒᬌቯࠍ߆ߥ߇ᗧᏅߡ߅ߦ⋠ฦ㗄ߩએਅߢ㑆ߩ⺆

(㓞ធ⺆ᢙޔ㖸⺒⺖㗴ߩᐔဋᔕᤨ㑆/ᱜ╵₸ޔ⺆ᒵᕈ್ᢿߩᐔဋᔕᤨ㑆/ᱜ╵₸) 

ޔߪࠇߎޕߚߞߢᗧߡ߅ߦฦ㗄⋡(⺆㐳, ᔕᤨ㑆, ᱜ╵₸)ߪᏅߩ⺆ታනޔ⺆㕖නޔᨐ⚿ߩ(5 (6

㕖න⺆ޔ߇߁߶ߩታ㓙ߩߘߪߦන⺆߇ሽ್ࠄ߆ߣߎߥߒᢿߦⷐᤨࠆߔ㑆߇㐳ޔࠅߢࠄ߆ࠆߥߊ

ᗧᏅޔߪߣߎࠆ߇ᧄߢ࠻ࠬ࠹ታන⺆ߣ㕖න⺆ߊ߹߁߇ᑯࠍߣߎࠆߡ߈ߢᗧޕࠆߔ 

7)� ᦨ⚳⊛ߦTest A (ታන⺆ 50 ⺆㕖නޔ⺆ 50 ⺆), Test B (ታන⺆ 50 ⺆㕖නޔ⺆ 50 Aޕߚߌಽߦ (⺆ Bߣ

4ޕߚߒᬌቯࠍ߆ߥ߇ᗧᏅߢ⋠㗄ߩห᭽ߩ⸤ߢ㑆ߩ 㗄⋡ߡ߅ߦTest A Test Bߣ ᗧߦ㑆ߩ

Ꮕߦࠄߐޕߚߞ߆ߥߪ㓞ធ⺆ᢙ, 2 ᢥሼㅪ㎮ߩᐔဋ㗫ᐲࠆߌ߅ߦCELP-Lex A ߣ B ⴕࠍ⸽ᬌߩᏅߩ

A, Bޕߚߞߥ  ޕߚࠇߐ⏕߇ߣߎࠆߢ⾰╬߽ߡ߅ߦࠄࠇߎߪ

 

4. CELP-Lex ታᣉᚻ㗅�  
1) ⇟ภฬ೨ࠍജࠆߔ↹㕙࠻ࠬ࠹ߢA B߆ ⚂߇(+++)ᵈⷞὐ (2ޕㆬ߱ࠍ 3 ⑽ឭ␜ޔࠬࠇߐ ࠠࠬࡍ

 ޕࠆࠇߐቯ᷹߇ᱜ╵ᔕᤨ㑆ޔߒࠍޠNࠄߥ⺆㕖නޟޠBࠄߥ⺆ታනޟޕࠆࠇߐ␜߇⺆නߣߔࠍ

� � �  
5. ⚿ᨐ 

ᡷༀὐ߇ࠆߪ⺆ᒵᗧಣℂㅦᐲ᷹ቯߩ࡞࠷㐿⊒ߩน⢻ᕈ߇␜ໂޟޕߚࠇߐ⺆ᒵಣℂߩ⥄േᕈޔࠍޠ

⺆ᒵᕈ್ᢿ⺖㗴᷹ߢቯޔࠅࠃߦߣߎࠆߔ㨬ࠆ߃⺆ᒵജ㨭ߩ⹏ଔߩታߦะߡߌ㊀ⷐߥ╙৻ᱠࠍ〯ߺߒ

CELP-Lexޔᓟޕࠆ߃⠨ߣᚑᨐߩߟ৻ޔߪߣߎߚ ࠍᅷᒰᕈߩ CELP-Sem ⺆⧷ޔⴕߢ߆ߥࠆߔᲧセߣ

 ޕߊߡߒ▽᭴ࠍ࡞࠺ࡕಣℂߩߘޔߒ⸛ᬌࠍ߆ߪߣᒵಣℂ⢻ജ⺆ߥᔅⷐߦജ⢒ᚑࡦ࡚ࠪࠤ࠾ࡘࡒࠦߩ

 

ਥⷐෳ⠨ᢥ₂ 
Harrington, M. (2006). The lexical decision task as a measure of L2 lexical proficiency. EUROSLA 

Yearbook , 6, 147-168. 
㐷↰ୃᐔ㊁ํᔘม㐳⼱ዏᒎፉᧄߚሶᥓ ᔀᳰᄢ৻㇢ୖᧄలሶਛ ᒄ᳁ᧁੱ᧖ᶆ㚅

⧷㧦ᣣᧄੱࠬࠗࠚࡈ࠲ࡦࠗߩᢥಣℂߣᒵಣℂ⺆ࠆߌ߅ߦ⺆⸒ੑ╙ޡ.ጊ⑼⟤ሶ (2010)㊒ජᕺ❰

⺆ቇ⠌⠪߳ߩታ⸽⎇ⓥޢᐔᚑ 19ᐕᐲ㨪ᐔᚑ 21ᐕᐲ⑼ቇ⎇ⓥ⾌ഥ㊄ޛၮ⋚⎇ⓥ㧔C㧕ޜ⎇ⓥᚑᨐႎ๔ᦠ 
ᮮᎹඳ৻✬ (2006).ޡᣣᧄੱ⧷⺆ቇ⠌⠪ߩ⧷න⺆ⷫኒᐲ㧨ᢥሼ✬㧪ޢ᧲੩㧦߅ߒࠈߊ  
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Vocabulary Levels Dictation Test  ಽᨆౣߩା㗬ᕈߩ
 

� ↱⟤ሶ (หᔒ␠ᅚሶᄢቇ) 
ਃᩮ� ᶈ (หᔒ␠ᅚሶᄢቇ) 

 
㧘ା㗬ᕈ㧘㗄⋡ಽᨆࡦ࡚ࠪ࠹ࠢࠖ࠺㧦EFL㧘⺆ᒵ㧘࠼ࡢࠠ  
 
ߦߓߪ .1  

⺆ᒵ࠻ࠬ࠹ࡦ࡚ࠪ࠹ࠢࠖ࠺࡞ࡌ(VLDT, Fountain & Nation, 2000)ߩᅷᒰᕈߡߟߦᬌ

㧘VLDTߪਃᩮ(2011)ߚߒ⸽ ߣࠆߔࠍା㗬ᕈߥචಽߡߒߣ࠻ࠬ࠹ᒵ⺆߇ᓧὐ✚ߩ

ႎ๔ߚ߹ޕߚߒ㧘VLDT ฃߩ(VLT)࠻ࠬ࠹࡞ࡌᒵ⺆ߪ࠭ࠗࠨ⊛⺆ᒵ⊑ࠆࠇߐቯ᷹ࠅࠃߦ

ኈ⊛⺆ᒵߩ࠭ࠗࠨ⚂ 㧘VLTߪቇ⠌⠪㜞ߩ㧘⧷⺆ജߣߣߎࠆߢ50% ⊛ฃኈߚࠇߐቯ᷹ߢ

⺆ᒵࠄ߆࠭ࠗࠨᦼᓙ߽ࠅࠃࠆࠇߐ㜞⊒⊛⺆ᒵࠍ࠭ࠗࠨᜬߟน⢻ᕈࠍᜰ៰ޕߚߒ৻ᣇߢ㧘

VLDT Test-C ޕߚߒໂ␜ࠍߣߎࠆ߇⇼ߦᅷᒰᕈߩ㧘⚿ᨐߊ㜞ߦ⊛Ყセ߇㔍ᤃᐲߩ  
2. ⋡⊛  
� ᧄ⎇ⓥߪ⊛⋠ߩ㧘EFL ᄢቇ↢ࠍኻ⽎ߡߒߣ㧘VLDT ߩ 4 ߜ߁ߩ࠻ࠬ࠹ਗⴕߩߟ Test-C ߩ

㔍ᤃᐲୃࠍᱜࠅࠃߦߣߎࠆߔ㧘ਗⴕ࠻ࠬ࠹㑆ߣ⺆ᒵ㗄⋡㑆ߩ࠻ࠬ࠹ߩߢା㗬ᕈౣߡߟߦ

ᬌ⸽ࠍ⹜ޕࠆߢߣߎࠆߺ  
3. ᣇᴺ  
� ᄢቇ㧞ᐕ↢ߩࠣࡦ࠾ࠬᬺߩਛߢ㧘ᤐቇᦼߣ⑺ቇᦼߦ CELT ߮ࠃ߅ VLT ߣ VLDT ቇࠍ

ᦼߣߓߪቇᦼᧃߩ 2 ࿁ታᣉߒ㧘4 ࿁ߡోࠍ࠻ࠬ࠹ߩฃ㛎ࠍߩ߽ߚߒ⺞ᩏදജ⠪ߚߒߣ(n = 
ޕ(99  
4. ⚿ᨐ  
� Table 1 㧘VLDTߦ߁ࠃߚߒ␜ߦ ✚ᓧὐߪ 1 ࿁⋡߇৻⇟ૐߊ㧘ᰴߢ 3 ࿁⋡߇ 2 ࿁⋡ࠅࠃ

ૐࠅߥߊ 4 ࿁⋡߇৻⇟㜞߁ߣࠆߥߊὐߢ㧘CELT, VLT2000, VLT3000 ᓧὐᄌߩห᭽߷߶ߣ

ൻߚ߹ޕߚߒ␜ࠍ㧘ฦ᷹ቯ࿁ߩ⋧⋧㑐ଥᢙߪ 0.41㨪0.68 ߥᗧߦ⊛⸘⛔ࠅߢ୯߁ߣ

୯ޕߚߒ␜ࠍ  

 

� Table 2 ߪߦ VLDT ߩᓧὐ✚ߣࡈࠣࡄߩ Į ଥᢙߩߘޕߚߒ␜ࠍ⚿ᨐ㧘ߏࡈࠣࡄ

ߩߣ Į ୯ߪ 0.51㨪0.74 ᣇ㧘VLDT৻ޕߚߞ߆ߥࠄ⥋ߦᢙ୯ߔ␜ࠍା㗬ᕈߥలಽࠅߢ ✚ߩ

ᓧὐߪ 0.85㨪0.89 㜞߁ߣ Į ୯ߒ␜ࠍలಽߥା㗬ᕈޕߚߒ␜ࠍVLDT ߢ࡞ࡌᒵ⺆ߪ

᷹ቯ࠻࠶ࠥ࠲߽ࠅࠃࠆߔ⺆ోߩᓧὐߡ߅ߦᅷᒰᕈ߇㜞߁ߣਃᩮ(2011)ߩ
ޕ߁ࠃ߃ߣߚߒᡰᜬࠍ⺰⚿  
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� VLDT 㧘JACET8000ߦߚࠆߔߦ߆ࠄࠍ㗴ὐߩ࡞ࡌᒵ⺆ߩ ߠၮߦࠢࡦᒵ⺆ߩ

( )㨇એਅ㧘ߚߞⴕࠍ⸛ᬌౣߡߟߦ᭴ᚑᔨߩ࠻ࠬ࠹ߢߣߎࠆߔಽ㘃ࠍ⺆࠻࠶ࠥ࠲ฦߡ
ౝߪ JACET8000 ޕ㨉ߔ␜ࠍ࡞ࡌᒵ⺆ߩ  
� JACET8000 ࡞ࡌߪὐߚߞߥߦ߆ࠄߢߣߎࠆߔߣᜰᮡࠍ 4 ࿎㔍߇ࠅข߈⡞ߣࠆ߃ࠍ

Test-Cޕࠆߢߣߎࠆߥߦ ߣ D ₸╵⸂㧘ߪߡ߅ߦ ߇0% exceed (4), 2%߇ approximately (4),  
distribution (4), rural (4), providing (5),striving (5), 3%߇ inevitable (4), compel (5), acquaintance 
ߩ߽ߒ㔍߇ࠣࡦࡍ߽ࠬߢ⺆නૐ߇࡞ࡌ㧘ߚ߹ޕߚߞߢ(6) occurred (1) 2%, occurs 
(1) 9%, debts (2) 9%, obvious (2) 1%, threaten (2) 2%ߣⶄᢙᒻߩ߽ߩ costs (1) 0%, cities (1) 
9%, experts (2) 3%, institutions (2) 3%߇₸╵⸂ߪߤߥૐޕߚߞ߆৻ᣇߢ㧘㜞ߩ࡞ࡌන⺆

ޕߚߞ߆㜞߇₸╵⸂ߪߤߥ㧘reduction (4) 62%, quest (6) 52%, slender (6) 34%߽ߢ  
 

 

� Table 3 ࠆߌ߅ߦᒻᑼ࠻ࠬ࠹㧘ฦߪ JACET8000 ࡞ࡌߩ 1 ߣ 2 ␜ߦߣߏ⪬Ბࠍᒵᢙ⺆ߩ

߇⺆࠻࠶ࠥ࠲ᧄ᧪㧘ޕࠆߢߩ߽ߚߒ 4000 ╙ߩએ࡞ࡌ⺆ 4 Ბ⪭࡞ࡌ߽ߡ߅ߦ 1
ផߣේ࿃ࠆߡߍਅࠍା㗬ᕈଥᢙ(ǩ)ߩ⪬㧘ฦᲑ߇ߣߎߩߎޕࠆߡࠇ߹ᄙᢙ߇ᒵ⺆ߩ

╙㧘ߚ߹ޕࠆࠇߐ᷹ 1 Ბ⪭ߡ߅ߦ㧘࡞ࡌ 1-2 ߪⷙೣᄌൻⶄᢙᒻߩᒵ⺆ߩ Test-A ߣ C ߢ

6 㧘Test-B ߢ 2 㧘Test-D ߢ 0 ࠅߢ㧘Test-A ߣ C ߦߟ৻ߩේ࿃ߚߞ߆ૐ߇ᐔဋὐߢ

ߡߒߣⷐ࿃ߚߒ߷ࠍᓇ㗀ߦᐔဋὐߩߣߏᒻᑼ࠻ࠬ࠹ߟ৻߁߽ޕࠆߡߞߥ 4 㖸▵એߩ

⺆ᒵߩሽ߇ޕࠆࠇࠄߍ৻⇟ᢙ߇ᄙߚߞ߆ Test-C ߩ 19 ߦኻߒ৻⇟ዋߪߩߚߞ߆ߥ

Test-D ߩ 10 ޕߚߞߢ  
5. ⠨ኤ  
� EFL ቇ⠌⠪ߡ߅ߦ㧘ࡦ࡚ࠪ࠹ࠢࠖ࠺ᒻᑼߩ⺆ᒵߪߢ࠻ࠬ࠹㧘1)㜞ߩ࡞ࡌ⺆ᒵࡅߩ

࿎߇ࠣࡦࠕࡅߩᒵ⺆ߩ㖸▵ᢙಣℂ㧘4)㐳ߩ㧘3)ⶄᢙᒻࠣࡦࡍࠬߒ㧘2)㔍ࠣࡦࠕ

㔍߇ߣߎࠆߢߦߊߣޕߚࠇߐߦ߆ࠄ㧘ⶄᢙᒻߩ࿎㔍ᕈߪ㧘EFL ቇ⠌⠪ࠪ࠹ࠢࠖ࠺߇

ߡߒໂ␜ࠍߣߎࠆߡߒಣℂߦ⊛⺆ㅙࠍ⺆㧘නߕࠊⴕࠍᢥᴺ⊛ಣℂ⊛ᢥ⣂ߡ߅ߦࡦ࡚

ޕࠆ  
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�ߚߒ↪ᵴࠍࠕࠖ࠺ࡔ࡞ࡖࠪ࠰

⧷⺆ቇ⠌⠪ߩ⥄Ꮖ⺞ᢛቇ⠌ⅣႺߩ᭴▽�

 
㑐ญ� ᐘઍ㧔ᢥᢎᄢቇ㧕 

 
㧘ࡦࠗࠩ࠺㧘ቇ⠌ⅣႺࠣࡦ࠾࡞ࠗࡃࡕ㧘ࠣࡦ࠾࡞ࡖࠪ࠰㧘ࠕࠖ࠺ࡔ࡞ࡖࠪ࠰㧦࠼ࡢࠠ

⥄Ꮖ⺞ᢛቇ⠌�  
 
 ߦߓߪ .1
ቇㇱ↢߇␠ળޡࠆࠇࠄ᳞ࠄ߆ߩޢ⺆⧷ࠆ߃⠌ᓧࠍน⢻ߦߚࠆߔߦᔅⷐߥቇ⠌ᤨ㑆ߩ⏕ޔߪᄢ

ቇ⧷⺆ᢎ⢒ࠞߩࡓࡘࠠ⺖㗴ޕࠆ߽ߢኾ㐷⑼⋡ߩߣߨวࡓࡘࠠࠞߩߘࠄ߆ౝᤨߩ㑆Ⴧߪኈ

ᤃߩߘޔ߇ߥߪߢ⸃╷ޔߡߒߣߟ৻ߩᢎቶᄖߩߢቇ⠌ⅣႺᡰេⅣႺࠍ᭴▽ࠆߔᔅⷐޕࠆ߇ᧄታ〣

ႎ๔ࠍࠕࠖ࠺ࡔ࡞ࡖࠪ࠰ޔߪߢᵴ↪ࠍࠣࡦ࠾࡞ࡖࠪ࠰ߚߒቇ⠌ࠣߦࡊ࡞ଦࡔ࡞ࡖࠪ࠰ޔߒ

࠻ࡐࠨࠍ▽Ꮖ⺞ᢛቇ⠌ⅣႺ᭴⥄ߩቇ⠌⠪⺆⧷ޔߒᡰេࠍዷ⊑ߩࠖ࠹࠾ࡘࡒቇ⠌ࠦߦ߁ࠃߩߤ߇ࠕࠖ࠺

 ޕࠆߔ⸽ᬌࠍ߆ࠆߔ
 

2. ⢛᥊ 
ၮߩ⺰ℂࠣࡦ࠾࡞ࡖࠪ࠰ޔߪ⟵ળ᭴ᚑਥ␠ߚߒ⟵ቯࠍߣߎ߁߆ߩቇ߱ߦߦ߁ࠃߩߤ߇ޘੱ

ࡦ࠾࡞ࡑࠜࡈࠅࠃߦዷ⊑ߩࠕࠖ࠺ࡔ࡞ࡖࠪ࠰ޔߪ႐ߩࠣࡦ࠾࡞ࡖࠪ࠰ߡߒߘޔࠅߥߣ␆

ࠣᄖߦᄢޕߚࠇߐFacebookTwitter ࡈ࠻ࡑࠬ߿ࠅ߇ᐢߩ↪ߩࠕࠖ࠺ࡔ࡞ࡖࠪ࠰ࠆߔߣߓߪࠍ

iPadࡦࠜ ᖱႎ⊒ାᛛⴚ(ICT)ࠆߩᒛᕈࠆ߈ߢෳട߇߽⺕ߪࠕࠖ࠺ࡔ࡞ࡖࠪ࠰ޔߡߞࠃߦ᥉ߩ
ߔଦࠍ▽᭴ߩࠖ࠹࠾ࡘࡒࠦߡߓㅢࠍࡦ࡚ࠪࠢ࠲ࡦࠗ⊛ળ␠ޔߊߥߢߌߛࠅ߇ߥߟߩੱ㑆ޔߡ↪ࠍ

ߥ߁ࠃߩߎޕ㑐ᔃ߽㜞ߩ߳↪ᢎ⢒ߩߘޔࠇࠄ߃⠨ߣ ICT ࡘࠠᢎ⢒ࠞ⺆⸒ࠃࠅࠃߦ߽ߣߣዷ⊑ߩ

CALLޔዉߩ e-learningޔ߃ᝪࠍ⊑㐿ߩࡦࠗࠩ࠺ቇ⠌ⅣႺࡓ ቶࠫࡠࡁࠢ࠹࠻࠶ࡉ࠲ޔ⟎⸳ߩ

ߪว⛔ߩߘޔ߇ࠆߡࠇࠄㅴ߽ߡ߅ߦᄢቇ⧷⺆ᢎ⢒߇ว⛔ߩߣࠫࡠࡁࠢ࠹ߥޘ᭽ߚࠍ↪ߩ

߽ࠅࠃᢎ⢒ቇ⊛㊀ⷐᕈߦၮ߈ߠㅴࠆᔅⷐޕࠆ߇Gruba & Hinkelman (2012) ߪ⸒⺆ᢎ⢒ࠞࡓࡘࠠ

ߩޠᜬ⛯ᕈޟޠㆡᔕᕈޟޠᅷᒰᕈޟޠ⊛⋠ޟߩߘޔߡߒ㑐ߦว⛔ߩࠫࡁࠢ࠹ߩ߳ 4 ߦว⛔ޔࠍ⋠㗄ߩߟ

ޕߚߒዉ߈ߠၮߦ⺰ℂߩߘߪ↪ᵴߩࠕࠖ࠺ࡔ࡞ࡖࠪ࠰ߩ࿁ޕࠆߡߍߡߒߣὐ߈ߴߔ⸛ᬌࠅߚ

CALLޔ߇↪ᵴߩࠫࡠࡁࠢ࠹ޔߦ߁ࠃࠆߔਥᒛ߇Chambers,& Bax (2006)ޔߚ߹ ቶߩਛߢⴕ߁ࠃࠆࠇࠊ

ࠍቇ⠌ⅣႺߩ࠻ࠢࠚࠫࡠࡊᧄޔ߁ࠃࠆࠇߐ↪ᵴߢਛࠆߦ⊛ᣣᏱ⊛ᣣᏱޔߊߥߪߢߩ߽ߥ․߆ߥ

 ޕߚߒ⟎⸳
  
 ⷐߩ࠻ࠢࠚࠫࡠࡊ .3
ᧄታ〣ႎ๔2011ߪᐕ112012ࠄ߆ᐕ5߹6ࠞߩߢ㑆ታᣉߚߒ⧷⺆⥄ᓞቇ⠌ᡰេޔߢ࠻ࠢࠚࠫࡠࡊ

ෳട⠪ޔߪ⧷⺆⥄ᓞቇ⠌ᡰេߦߚߩ iPad� (Wi-Fi ⚂ࠍ(࡞࠺ࡕ 6 ࠞ㑆ޔฦ⥄ 1 บ⾉ਈޔࠇߐ⧷⺆ቇ⠌

↢ቇߪෳട⠪✚ᢙߩ࠻ࠢࠚࠫࡠࡊޕߚࠇߐଦ߁ࠃࠆߔ↪ᵴߦ 2 ᐕ↢ࠄ߆ 4 ᐕ↢ߩ↵ᅚ 20 ⥄ຬోޔߢੱ

ਥ⊛ߦෳടࠍᏗᦸߚߒ⧷⺆ኾߥߢቇㇱ↢࠻ࠢࠚࠫࡠࡊޕߚߞߢᦼ㑆ਛߩෳട⠪࠺ࡔ࡞ࡖࠪ࠰ߩ

 ޕࠆߔႎ๔ࠍ߆ߚ߃ਈࠍᓇ㗀ߥ߁ࠃߩߤߦቇ⠌ലᨐޔቇ⠌ᵴേޔߒ⸽ᬌࠍ↪ᵴߩࠕࠖ
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3.1 ᵴേౝኈ 
ᱜⷙࠢࠬጁୃޔߊߥߪߢ࡞ࠗ࠲ࠬ߁ߣੱߢ⧷⺆ቇ⠌ࠍㅴ߁ߣࠆᒻޔߢ․ߥ⺖㗴ᤨ㑆ߩ

⚂╬ޔߊߥߪฦ⥄ቇ⠌ߒ⸘⸳ࠍᵴേࠍⴕޕߚߞiPad ↪ᣇᴺߦ㑐ߪߡߒೋᦼ⸳ቯޔiTunes ࠻ࡦ࠙ࠞࠕ

⸳ቯߩࡊࠕޔᬌ⚝ᣇᴺ╬ߦ㑐ࠆߔዋੱᢙࠝࠍࡦ࡚ࠪ࠹ࡦࠛታᣉੱޔߒ᳇ߩࡊࠕࠆߩ⚫߿ၮ

ᧄ⊛ߥ iPad Twitterޔߪቇ⠌ᵴേߩ⥄ฦޕߚߒ⺑ࠍቇ⠌↪ᣇᴺ↪ᣇᴺߩ ߟޟ ߢࡓࠗ࠲࡞ࠕࠄ߆

ᵴേࠣࡦ࠾࡞ࡖࠪ࠰ޔߢߣߎ߁ߒ”follow”߇ෳട⠪ోຬޔߒ⺖ࠍߣߎࠆߖߐ㍳⸤ߢߣߎޠߊ߿߱

ޔߊߥߢߌߛࠆߔߣ႐ߩᵹߩߢෳട⠪㑆ࠍࠕࠖ࠺ࡔ࡞ࡖࠪ࠰ ߩାဳ⊑ߩ߈ኻᄖะޕߚߒ⟎⸳ࠍ⋛ၮߩ

ෳട⠪ᧄੱޔߟޟ߇ޔࠍቇ⠌ߦ߁߰ߥࠎߤޔߒ⠨ࠍޠ߆ߚߡ߃⸥㍳ޟޔࠆߔ⥄ಽߩቇ⠌ᵴേࠍᝄࠅ

ޔߡߒߣޠ࡞࠷ࠆ⥄Ꮖ▤ℂࠅࠃߦㅴࠆ⥄Ꮖ⺞ᢛቇ⠌ߦᵴ↪ޕߚߒ 
 

���ᬌ⸽ᣇᴺ�

ෳട⠪ߩቇ⠌ᵴേቇ⠌ലᨐߩᬌ⸽ߪALC Ṷ⠌࠻ࠬ࠹2㧦TOEIC (R)ࡒ࠺ࠞࠕ࠻࠶ࡀ 2000 ࠍࠬࠦ

pretest-posttest ࠲ࡦࠗߣ࠻ࠤࡦࠕࡦࠗࡦࠝߪะߩቇ⠌⠌ᘠቇ⠌ᗧ᰼ޔߚ߹ޕߚߒ↪ߡߒߣ

tweets ߩቇ⠌⠪ߪቇ⠌ᵴേޕߚߒ⸽ᬌࠄ߆ᨐ⚿ߩࡘࡆ Nvivo9 ࠍ㍳⸤ߩ ࠰ޔߒ⸽ᬌࠍ࠲࠺⊛⾰ߢ

 ޕߚߒ⸽ᬌࠍ߆ߚߒ࠻ࡐࠨࠍ▽᭴ߩᏆ⺞ᢛቇ⠌ⅣႺ⥄ߦ߁ࠃߩߤ߇ࠕࠖ࠺ࡔ࡞ࡖࠪ
 

5. ⚿ᨐ 
ಽᨆߩ⚿ᨐ㧘⠌ᾫᐲ߇ะߚߒቇ⠌⠪ߩ․ᓽ࠲࠶ࠗ࠷ޔߪࠍߣߎޠߊ߿߱ߟޟߢ⥄Ꮖߩቇ⠌⸥㍳

ߢ↢ቇߚߞߥߦ߁ࠃࠆࠇࠄㅴࠍቇ⠌ߥ⊛⛯⛮ޔߒ࠲࠾ࡕࠍቇ⠌㗫ᐲޔߒᛩⓂߦ⊛Ⓧᭂޔ↪ߡߒߣ

ߦᜬ⛽ߩቇ⠌ᗧ᰼ޔߒ⥰㥏ࠍቇ⠌ߩࠄ⥄ࠅࠃߦߣߎࠆߔෳᾖࠍޠ߈߿߱ߟޟߩෳട⠪ߩઁޔߚ߹ޕࠆ

ᵴ↪ޕߚߞ߆ࠊ߽ߣߎߚߡߒቇ⠌ߩࡊࠕឭ᩺ޔቇ⠌ᣇᴺ࠾ࡘࡒࠦߢߣߎ߁ߒ⺣⋦ߡߟߦ

iPadޔࠇߐଦ߇▽᭴ߩࠖ࠹ ߢቇ⠌߁ߣߊ߿߱ߟޔߒቇ⠌⠌ᘠޔߒ┙⏕߇࡞ࠢࠗࠨߩᄙߩߊቇ⠌⠪ߩ

⠌ᾫᐲࠆ߇ߥߟߦࡊ࠶ࠕ⚿ᨐޕߚߞߥߣᓟߩࠕࠖ࠺ࡔ࡞ࡖࠪ࠰ࠍ࠲࠺ߩߎߪᢎ⢒↪ߦߚߩ⎇

ⓥႎ๔ޕߚߣ߹ߡߒߣ 
 
ෳ⠨ᢥ₂ 
Chambers, A. & Bax, S. (2006). Making CALL work: Towards Normalization. System, 34(4), 465-479.  
Gruba, P. & Hinkelman, D. (2012). Action research in blended classrooms (Chapter 5). In P. Gruba & D. 

Hinkelman, Blending technologies in second language classrooms (pp. 70-97). Basingstoke, UK: Palgrave 
Mcmillan.  
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⹏ଔ⋦㍳߮⥄Ꮖ⸤ࠍᵴേࠣࡦࠠࡇࠬߢࠬࠗࡃ࠺࡞ࠗࡃࡕ

ࠆߔߦน⢻ࠍ LMS  ↪ᵴߩߘߣ⊑㐿ߩ࡞ࡘࠫࡕ
 

ᾢ� ାᒄ㧔ቇ⠌㒮ᄢቇ㧕 
 

 㧦 Mobile Devices, Moodle, Shadowing, Speaking, Evaluation࠼ࡢࠠ
 
 ߦߓߪ .1
ᵴേ⊑ߩߤߥࡦ࡚ࠪ࠹ࡦࡊޔ࠴ࡇࠬ߿⠌✵ߩࠣࡦࠗ࠼ࡖࠪߢᢎቶౝޔࠈߎߣߩߢ߹ࠇߎ

ߞ߇ଔᵴേ⹏ߩቯ৻ߢ႐ߩߘߪᵴേߚߒ߁ߘޔ႐วߩߊᄙޔ߇ࠆߪߡ߈ߡࠇࠊⴕߡߒჇ߽ߦએ೨߇

╬ଔᵴേ⹏߿ࠢ࠶ࡃ࠼ࠖࡈߢᓟࠍࠇߘޔߒ㍳⸤ߡߒߣ࠲࠺ࠍࠇߎߡߞࠃߦ↹㍳߿㍳㖸ޔ߽ߡߒߣߚ

ቴߢᓟߋߔࠍᵴേߚߞⴕ߇ቇ⠌⠪ߪࠇߎޕࠆࠇࠊᕁߦ߁ࠃߚߞ߆ߥߎߡࠇࠊⴕࠅ߹߇ߣߎࠆߔ↪ᵴߦ

ࠢ࠶ࡃ࠼ࠖࡈߥㆡಾߡߟߦᵴേౝኈߩࠇߙࠇߘ߇ᢎᏧޔߚ߹ޔߦ߁ࠃࠆ߈ߢࠅߚ⡞ࠅߚߦ⊛ⷰ

ߥߡࠇߐᗧ↪ߦචಽ߇ᘒࠆߔⷞ⡬ࠍࠇߘߒ㍳⸤ࠍᵴേޠߦᚻシޟޔߦ߁ࠃࠆ߈ߢ߇ߣߎࠆ߃ਈߦᓟࠍ

ࠍ㍳⸤ߩᵴേߩ࠻࠶ࡊ࠻࠙ࠕߚߒ߁ߎߢߎߘޕࠆࠇࠊᕁߣࠆߢߚߚߞ߆ iPhone ࡃ࠺࡞ࠗࡃࡕߩߤߥ

߽ߢࠬࠗࡃ࠺࡞ࠗࡃࡕޔߢߣߎࠆߔ␜ⷩ৻ߒォㅍߦࡃࠨࠍࠇߘޔⴕߦᚻシߢࠬࠗ PC ߽ߢ

⸥㍳ߚߒᵴേࠍⷞ⡬ࠅߚߒ⥄Ꮖ⹏ଔ⋧⹏ଔࠆ߈ߢࠅߚߒLMS (Moodle)↪ࠍ࡞ࡘࠫࡕ㐿⊒ޕߚߒᧄ

⊒ࠍࠇߎߣ࡞ࡘࠫࡕߩߘߪߢᵴ↪ߚߒታ〣ߡߟߦ⚫ޕࠆߔ 
 

 ⊑㐿ߩ (VoiceShadow) ࡞ࡘࠫࡕ↪⠌✵ࠣࡦࠗ࠼ࡖࠪߌะࠬࠗࡃ࠺࡞ࠗࡃࡕ .2
ߩࡓ࠹ቇ⠌▤ℂࠪࠬߢ߹ࠇߎ Moodle ߢ㖸ჿౣߩ↢߮㍳㖸߇น⢻࡞ࡘࠫࡕࠆߥߣ(VoiceShadow 

߮ VoiceBoard)ࠍ㐿⊒ࠍࠇߘޔߒ PC ࠣࡦࠗ࠼ࡖࠪߢ✵⠌߿㖸ჿឝ␜᧼ߡߒߣᵴ↪ߦ․ޕߚ߈ߡߒ

VoiceShadowࠆߢ࡞ࡘࠫࡕߩ↪ࠣࡦࠗ࠼ࡖࠪ CALLࠍ ᢎቶߩߢᬺߢ 1 ᐕ㑆↪ߚߒ⚿ᨐࠬޔ

ޔߊߥߢߌߛPCߩᢎቶౝࠍᵴേߚߒ߁ߎߢߎߘޕߚࠇࠄ߇િ߮ߥᗧߡ߅ߦജ⺆⧷ߣജࠣࡦ࠾

࠻࠶ࡀ࠲ࡦࠗߡߞࠃߦࠇߎޕߚߒ⊑㐿ࠍ࡞ࡘࠫࡕࠆ߃ⴕ߇↢㍳㖸ౣߩ㖸ჿ߽ߢࠬࠗࡃ࠺࡞ࠗࡃࡕ

㖸ჿࠍᏆ⹏ଔ߮⋧⹏ଔ⥄߿⠌✵ߩࠣࡦࠗ࠼ࡖ߽ࠪߢࠄ߆ߎߤ߽ߢߟޔ߫ࠇߡߞ߇ߥߟ߇

ౣ↢Ყセ✵⠌߇น⢻ޕߚߞߥߣ 
 
 
 
 
 
 
 
 
 
 
 
� � � � � � � � � � � � � � � � � � � � � � � � � �  
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 ⊑㐿ߩ (VideoBoard) ࡞ࡘࠫࡕ↪ଔ⹏߮ࠃ߅ᵴേ⸥㍳ࠣࡦࠠࡇࠬߌะࠬࠗࡃ࠺࡞ࠗࡃࡕ .3
ࠇߘޔߒ↹㍳ߢࠬࠗࡃ࠺࡞ࠗࡃࡕ߇ቇ⠌⠪ห჻߿ᢎຬޔࠍ᭽ሶߩߤߥࡦ࡚ࠪ࠹ࡦࡊ߿࠴ࡇࠬ

Moodleࠍ ࠍ࡞ࠗࠔࡈ↹േߚߒ↹㍳ޔߡߞࠃߦߣߎࠆߔ࠼ࡠࡊ࠶ࠕធ⋤ߦࠫࡍᬺߩࡃࠨ PC 

ߚߒᓇޔࠅࠃߦ࡞ࡘࠫࡕ VideoBoardߩߎޕߚߞߥߦ߁ࠃࠆ߈ߢ㑛ⷩ㐿ߢࠬࠗࡃ࠺࡞ࠗࡃࡕ߿

േ↹߇YouTube Moodleޔߊߥߪߢ࠻ࠗࠨ↹㐿േߥ߁ࠃߩߤߥ ߺߩߢⓨ㑆ߥ࠻ࡌࠗࡊߩౝࠬࠦ

㐿ޔ߈ߢ߇ߣߎࠆߔᬺߢⴕࠣࡦࠠࡇࠬߚߞᵴേߦߋߔࠍᚻ߽߿ࠬࠗࡃ࠺࡞ࠗࡃࡕߩߣ PC ߎࠆߢ

߇ߣߎࠆߔଔ⹏ࠍᵴേߚߒ߁ߘࠄ߆ⷞὐߥ⊛ቴⷰࠅࠃޔࠅߥߣน⢻߇⹏ଔ⋦߿Ꮖ⹏ଔ⥄ޔߡߞࠃߦߣ

 ޕߚߞߥߦ߁ࠃࠆ߈ߢ
 

 
 
 
 
 
 
 
 
 
 
 

4. ⚿ᨐ 
VoiceShadow ࡦ࠾ࠬ߮ࠃ߅ജ⺆⧷ߦ߁ࠃߩ೨ㅀޔߪߢᬺߩࠣࡦࠗ࠼ࡖࠪߚߒ↪ࠍ࡞ࡘࠫࡕ

ࠣജߡ߅ߦᗧߥિ߮߇ޕߚࠇࠄVideoBoard ߢ㓸ਛࠍ࠲࠺ࠄ߇ߥߒ↪ߢᬺߪߡߟߦ

ߪߡߟߦ࡞ࡘࠫࡕߩߟ㧞ࠄࠇߎޔ߅ߥޕࠆ Moodle 1.9.x ޔ߇ࠆߡࠇߐ↪ࠇߐ⊑㐿ߡߒߣ↪

Moodle 2.x ߟߦࠬࠗࡃ࠺࡞ࠗࡃࡕࠈߎߣߩޔߚ߹ޕࠆߡࠇࠄߌ⛯߇⊑㐿ߦ߁ࠃࠆ߈ߢ↪߽ߢ

ߪߡ iOS androidޔ߇ࠆߡߞߥߣኻᔕߩߺߩࠬࠗࡃ࠺ ┵ᧃ߽ߢ↪น⢻߽ࠄߜߎޔߦ߁ࠃࠆߥߣ㐿⊒߇

ㅴޕࠆߡࠇࠄ 
 
ෳ⠨ᢥ₂ 
Kumai, N., & Urick, S. (2012). Shadowing Starter. Macmillan LanguageHouse. 
ᾢାᒄ & Daniels, P. (2010). LMS㧔Moodle㧕ࠆߌ߅ߦ㖸ჿ㍳㖸ߩ࡞ࡘࠫࡕ↢ౣ㐿⊒ࡖࠪߩߘ߮ࠃ߅

 .108-100 ,31ޢᐕႎ࠲ࡦቇ⠌㒮ᄢቇ⸘▚ᯏޡ ↪ᔕߩ⠌߳✵ࠣࡦࠗ࠼
ᾢାᒄᄢ㊁⚐ሶ (2010). ࠪࠣࡦࠗ࠼ࡖ✵⠌߮ߩߘ⋧⹏ଔࠍน⢻ߩࡓ࠹ࠬࠪࡦࠗࡦࠝࠆߔߣ

᭴▽ߣㆇ↪⺆⸒ޡᢥൻ␠ળޢ ╙ 8 ภ. 
 
iPhone, iPodTouch ߪߚ߹ iPad ࠃ߅ 㧦VoiceShadow Appࡦ࡚ࠪࠤࡊࠕࠆ߇ᔅⷐࠆߔ࡞࠻ࠬࡦࠗߦ

 ߮ VideoBoard App ߪ iTunes App Store  ޕน⢻㧔ήᢱ㧕࠼ࡠࡦ࠙࠳ࠄ߆
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CALL ቇ⠌⠪ߦᓇ㗀ࠍ߷ߔⷐ࿃ߩ․ቯߦะߡߌ㧦 

CALL ቇ⠌⠪࡞ࠠࠬ࠲ࡘࡇࡦࠦߩ߮⧷⺆ജߦ㑐ࠆߔ⾰⚕㐿⊒  
 

ጤ↰� ⡛ሶ㧔ㅊᚻ㐷ቇ㒮ᄢቇ� 㕖Ᏹൕ⻠Ꮷ㧕 
ේ↰� ┨㧔ㅊᚻ㐷ቇ㒮ᄢቇ㧕 
 

㧦 CALL࠼ࡢࠠ ⧷⺆ቇ⠌㧘ࠦࠪ࠹࠲ࡘࡇࡦ㧘⾰⚕⺞ᩏ㧘ត⚝⊛࿃ሶಽᨆ㧘ࠬࠢ࠶ࡒᴺ�

�

�ߦߓߪ .1

CALL ޔታ⸽㧔㜞ᯅߡߒㅢࠍታ〣ႎ๔ߥ߹ߑ߹ߐޔߦ߽ߣߣ⊑㐿ߩᢎ᧚߇⢻ᕈߩᢎ⢒ᯏེߩߘޔߪ

㋈ᧁޔ┻⬄�  ޕߚ߈ߡࠇߐ㧕ߤߥ 2003
CALLޔߒ߆ߒ ើ⊑ߦᦨᄢ㒢ࠍᯏ⢻߁ߣޠ߆߈ߴߔࠍߢࠇߘޔߢߎߘ৻ޟ⢻ਁߩࡓ࠹ࠬࠪ

CALLޔᢎᴺޔ᧚ᢎ⢒ੱޔ⊑㐿ߩࠕࠚ࠙࠻ࡈ࠰ޔᡰេߩߚࠆߔ ฃ⻠⠪ࠪ࠹࠲ࡘࡇࡦࠦߩ⢻

ജ╬߹ߛ߹ߛᬌ⸛ߥࠄߥ߫ࠇߌߥߒ⺖㗴ޔߚ߹ޕࠆ߇LL ᢎቶߩᡷୃ߇ CALL ᢎቶዉਥ࿃ࠆߥߣ

CALLޔߪߢ⸳ᢎ⢒ᣉߥ߁ࠃ ߪ↪ലᨐ⊛ᵴߩࡓ࠹ࠬࠪ CALL ߞߥߣߖ߆߹ᢎຬࠆߢ↪⠪ߩࡓ࠹ࠬࠪ

CALLޔ႐วߚߞ߁ߘޕࠆ႐ว߽ࠆߡ ᠲࠄ߆ߐߒࠊࠄߕࠊߩ CALL ኻ㕙ᬺߩዉ೨ࡓ࠹ࠬࠪ

LLޔࠅߚߞᚯߦ ᯏ⢻ߩߺߩ↪ߢCALL  ޕ㧔ጤ↰, 2009, 2012㧕ࠆߡߒࠅߚߦߕࠇ߈ߒ߆↢ࠍὐߩ
CALLޔߪߢᧄ⎇ⓥޔߢߎߘ ฃ⻠⠪ߩ⧷⺆ജિᒛᐲߩᏅ⇣ࠆߥߣਥⷐ࿃ࠍ․ቯࠆߔ⾰⚕ߩ㐿⊒ߦะ

CALLޔߌ ฃ⻠⠪ࠍኻ⽎࠻ࠤࡦࠕߦ⺞ᩏࠍታᣉߩߘޔߒ⚿ᨐߦߣ߽ࠍౝኈߦߣߏ CALL ᬺߦᓇ㗀ࠍ

߷ߔ᭴ᚑਥⷐ࿃ࠍ․ቯߦߚࠆߔ⾰㗄⋡ߩត⚝⊛࿃ሶಽᨆࠍⴕޔ⋡⊛ᄌᢙ㧔ᓥዻᄌᢙ㧕ࠍวᚑߒ

ߪߦㆬᛯߩ⋠㗄ޔ㓙ߩߘޕߚ SEFA(Kano, Y., & Harada, A., 2000)ߩᣇᴺߚ߹ޕߚ↪ࠍෳട⠪ࠍ 2 ಽߦ⟲

 ޕߚߞⴕࠍቯ᷹ߩ⢻ജ⺆⧷ߡ↪ࠍਥⷰ⊛ᜰᮡߊߥߢߌߛቴⷰ⊛ᜰᮡޔ㓙ࠆߌ
 
2. ᚻ㗅 
2.1 ෳട⠪ 
ෳട⠪ߪ㧘ᄢ㒋ᐭ⨙ᧁᏒߩᄢቇ↢ 111 ฬߜ߁ޕߚߞߢ 1 ᐕ↢ߪ 71 ฬ2ޔ ᐕ↢એ߇ 40 ฬޔߢᓐࠄ

1ޕߚߞⴕࠍᩏ⺞ߡߒಽഀߦ⟲᥉ㅢߣ⟲㧘ૐࠅࠃߦ⢻ജ⺆⧷ߩ ᐕ↢ߪㅢᏱ⧷⺆ࠢࠬฃ⻠ߚߒቇ↢2ޔߢ
ᐕ↢એߩቇ↢ౣߪጁୃࠢࠍࠬฃ⻠ߚߒቇ↢ޕࠆߢ࿁ߩߎߪ⺞ᩏෳട⠪ߩਛ1ޔߢ ᐕ↢ߩല⠪

ᢙ 51 ฬ㧔᥉ㅢ⟲ 31 ฬޔૐ⟲ 20 ฬ㧕ࠍಽᨆޕߚߒ 
 
2.2 ᚻ㗅 
⎇ⓥߩᣇᴺ�

� ࡔࠬࡊࠆߥࠄ߆ࠣࡦࠖ࠺ᢥᴺ⺆ᒵߦᬺ㐿ᆎ೨ޔߡߒߣᜰᮡߔࠍ⢻ജ⺆⧷ߩෳട⠪ޔߕ߹

ᐕ㑆CALL৻ޕߚߞⴕࠍ࠻ࠬ࠹࠻ࡦ ቴⷰߒᐲታᣉౣࠍ࠻ࠬ࠹࠻ࡦࡔࠬࡊߩౝኈߓหޔᓟߚߒ⻠ฃࠍ

ⶄᢙߒታᣉ߽࠻ࠬ࠹ࠬࡦࡑࠜࡈࡄㅀᑼ⸤ޔ㓙ߩߘߚ߹ޕߚߞ᷹ࠍિ㐳ߩജ⺆⧷ߩ↢ቇߡߒߣᜰᮡߥ⊛

ߦᢎ⢒ᓥ⠪⺆⧷ߩ 5 Ბ㓏⹏ଔࠆࠃߦਥⷰ⊛⹏ଔޕߚߞࠄ߽ߡߒࠍPC Ꮖ⹏ଔ㧘ᬺౝ⥄ࠆߔኻߦ࡞ࠠࠬ

ኈߩℂ⸃ᐲ㧘CALL ᢎቶߩߢᬺߦኻࠆߔ⹏ଔߡߟߦߤߥ⾰⚕ࠆࠃߦ⺞ᩏࠍⴕޕߚߞฦౝኈߟߦ

ߡ 10㨪20 㗄⋡⒟ᐲߩਅ㗄⋡ࠍ↪ᗧޕߚߒฦ㗄⋡ߪ 6 ઙᴺ࠻ࠞ࠶ߩዤᐲޕߚߞߢ⾰⚕⺞ᩏߩ⚿

ᨐޔߡߟߦ⥄Ꮖ⹏ଔ߿ℂ⸃ᐲߩ㗄⋡ߪត⚝⊛࿃ሶಽᨆࠍⴕߩߘޕߚߞ㓙ޔ㗄⋡㑆ߩ⋧㑐᭴ㅧޔߡߟߦ

࿃ሶಽᨆߩ࡞࠺ࡕㆡวߣ⸃㉼ᕈࠍ⠨ᘦߟߟߒ㗄⋡ߩㆬᛯࠍⴕޕߚߞ�
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2.2.1 ಽᨆ⚿ᨐ 
�  1��ฦวᚑᄌᢙߩ⋧㑐ⴕ�

� ᬺℂ⸃ᐲ� ᬺ⹏ଔᓧὐ CALL⹏ଔ ၮᧄᠲ� �ᠲ࡞ࠗࠔࡈ ਛ⚖ᠲ�

ᬺℂ⸃ᐲ⥄Ꮖ⹏ଔᓧὐ� 1 .462** .362** .389** .275 .182

ᬺ⹏ଔᓧὐ� .462** 1 .670** .345* .172 .147

CALL⹏ଔᓧὐ� .362** .670** 1 .222 .192 .182

ၮᧄᠲ⥄Ꮖ⹏ଔ� .389** .345* .222 1 .516** .518**

�ᠲ⥄Ꮖ⹏ଔ࡞ࠗࠔࡈ .275 .172 .192 .516** 1 .642**

ਛ⚖ᠲ⥄Ꮖ⹏ଔ� .182 .147 .182 .518** .642** 1

*.�⋧㑐ଥᢙ5% ߪ�᳓Ḱߢᗧ�
ਔ�� **. ⋧㑐ଥᢙ1% ߪ ᳓Ḱߢᗧ�
ਔ��

�

3. ⚿ᨐ 
⾰⚕⺞ᩏ⚿ᨐޔࠄ߆⥄Ꮖ⹏ଔᓧὐ߿ℂ⸃ᐲᓧὐޔCALL ⹏ଔᓧὐߚߞߣวᚑᓧὐࠍᚑޕߚߒ߹

ߞߣਛ⚖ᠲޔᠲ࡞ࠗࠔࡈޔၮᧄᠲߩ (2007)�ࠄ↰ේޔߪߢᩏ⺞ࠆߔ㑐ߦ࡞ࠠࠬ࠲ࡘࡇࡦࠦߚ

CALLޔᬺ⹏ଔޔᨐ㧘ᬺℂ⸃ᐲ⥄Ꮖ⹏ଔ⚿ߩಽᨆޕߚ↪ࠍวᚑᓧὐߚ ⹏ଔޔPC ၮ␆ᠲ⥄Ꮖ⹏ଔޔ

߅߽ߣᬺ⹏ଔޔᬺℂ⸃ᐲ⥄Ꮖ⹏ଔޕߚࠇߐቯ․߇࿃ሶߩਛ⚖ᠲ⥄Ꮖ⹏ଔޔᠲ⥄Ꮖ⹏ଔ࡞ࠗࠔࡈ

ߩ⋧㑐ߦᗧᕈ߽ࠄߜߤޔࠅ߇ PC ၮ␆ᠲ⥄Ꮖ⹏ଔߩߣ⋧㑐ߢᗧᕈ߇␜ໂޕߚࠇߐ৻ᣇCALL
⹏ଔߣ PC ᠲߩߣ⋧㑐ߪߢᗧᕈߪࠇߎޕߚߞ߆ߥࠇߐ␜߇㧘⌀㊁ᄢ㗇⾐ (2005) ߩߢ⚿ᨐࠍᡰᜬߔ

 ޕࠆࠇߚᓙ߇⸽ㅊߩ㧘ᓟࠅߢߩ߽ࠆ
 

ෳ⠨ᢥ₂ 
Kano, Y., & Harada, A., (2000). Stepwise variable selection in factor analysis. Psychometrika, 65, 7-22 

ጤ↰⡛ሶ��(2009)��ㅊᚻ㐷ቇ㒮ᄢቇࠆߌ߅ߦ CALL ᬺߩ⁁ߣᓟߩዷᦸ㧚ㅊᚻ㐷ቇ㒮ᄢቇᢎ⢒⎇ⓥ

ᚲ♿ⷐ㧚82-90㧚�

ጤ↰⡛ሶ㧘ਛ᧦⾆ᄦ㧚(2012)㧚CALL ᢎ⢒ߩ߽ߦ 3 ᐕ㧚Ყセᢥൻ⎇ⓥ㧘101㧘177-186㧚�

㜞ᯅ⑲ᄦ㧘㋈ᧁ⧷ᄦ㧘┻⬄ᐘ↢㧚(2003㧕㧚CALL ᢎ᧚ࠆࠃߦ⥄Ꮖቇ⠌ߣᬺᵴേࠍലߚߖߐᄢቇ↢ � � � � � � �

⧷⺆⡬⸃ജߩ㙃ᚑ㧚ᣣᧄᢎ⢒Ꮏቇ㔀㧘27 (3)㧘305-314㧚�

ේ↰┨㧘⩲Ỉᜏ↢㧚(2007)㧚৻⥸ᖱႎᢎ⢒ࠆߌ߅ߦ⠌ᾫᐲ⥄Ꮖ⹏ଔ࠲ࡘࡇࡦࠦߣਇᤨߩ♽⸃ᨆ㧚

ᐔᚑ 19 ᐕᐲᖱႎᢎ⢒⎇ⓥ㓸ળ⊒⺰ᢥ㓸㧘595-597㧚�

⌀㊁ජ૫ሶ㧘ᄢ㗇⾐⋥ሶ㧚(2005)㧚ᄢቇ↢ߩCALL ੱᏅⷐ࿃㧚ߔ߷ࠍᓇ㗀ߦᬺ⹏ଔᘒᐲࠆߔኻߦ

ᢥᢎᄢቇ࿖㓙ቇㇱ♿ⷐ㧘16 (1)㧚�

�
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CALL ᬺౝᄖߩߢ⧷⺆ኾቇ⠌⠪ߩቇ⠌ะ㧦ਥߡߒߣ 

TOEIC ᒻᑼߩ Part 7 ߣ Part 5 �ߡߒᲧセࠍ

�
ධ� ♿ሶ㧔ഃଔᅚሶ⍴ᦼᄢቇ㧕�

ਅፉ� ⟵ኈ㧔ᜏᱺᄢቇ� 㕖Ᏹൕ⻠Ꮷ㧕�

 

 㧦 CALL㧘ቇ⠌ะ㧘TOEIC㧘Part 7㧘Part 5࠼ࡢࠠ

 

1㧚 ߦߓߪ 
ᚒߪޘ⧷⺆ኾቇ⠌⠪ࠍኻ⽎ߦ Writing㧘 Derivative㧘 Dictation㧘 TOEIC ᒻᑼߩ Part5㧘Part6㧘Part7

CALLߩ㧢⒳㘃ࠆ߈ߢኻᔕߦ ᢎ᧚ࠍ㐿⊒ߚ߈ߡߒ㧚ߩߘᢎ᧚ߡߟߦ㧘2010 ᐕᐲ೨ᦼᓟᦼฃ⻠↢ࠍኻ

Part5㧘ߪߺᅢߩReadingᢎ᧚ߩTOEICᒻᑼߦᨐ㧘೨ᦼ߽ᓟᦼ߽⚿ߚߒᩏ⺞ࠍะߩߺᅢߩᢎ᧚ቇ⠌ߦ⽎

Part6㧘Part7 �ධ㧔ਅፉߚࠇࠄ߇⼂ᚻᗧ⧰ߣࠆ߃Ⴧ߇㊂ߩ⺆⧷㧘ߒਅ㒠ߦ㗅ߩ 2011㧕㧚 

ߟߦ߆ߩߚߡㅴࠍቇ⠌ߦ߁ࠃߩߤߢ㧘ㅳනߦቇᦼਛోࠍᢎ᧚ߥᚻ⧰ߩࠄࠇߘ߇㧘ቇ⠌⠪ߒ߆ߒ

TOEICࠆߩ⼂ᚻᗧ⧰ߦ㧘ቇ⠌⠪ߪߢ㧘ᧄ⎇ⓥߢߎߘ㧚ߥߡߞ߆ಽߦචಽߛ߹㧘ߪߡ ᒻᑼߩ Part7

ߣ Part5 ߇ะ߿㆑ߩቇ⠌ߥ߁ࠃߩߤ㧘ߦ㑆ߩ⟲ਅߣ⟲㧘ᚑ❣ⴕࠍಽᨆߩቇ⠌⸥㍳ࠆߔ㑐ߦ

�㧚ߚ߈ߡߒߦ߆ࠄࠍ߆ߩࠆ

 

2㧚 ᚻ㗅 
2.1 ෳട⠪ 
ෳട⠪ߪ㧘᧲੩ㇺ₺ሶᏒߩ⧷⺆ኾߩ⍴ᄢ㧝ᐕ↢ߢ 2010 ᐕᐲᓟᦼޟߩCALL㧝ࠍޠฃ⻠ߚߒ 68 ฬ

CALLߪ㧚ቇ⠌⠪ࠆߢ ᢎ᧚ࠍᬺౝᄖߢቇ⠌ࠍ 15 ㅳ㑆ߚߞߥߎ߅㧚 

   

2.2 ᚻ㗅 
CALLߪߦ㧘ෳട⠪ߕ߹ ᢎ᧚ߩ㧢⒳㘃ߩቇ⠌ߦ㑐ߥߎ߅ࠍࠬࡦ࠳ࠗࠟࠆߔ㧘ᬺౝᄖߢቇ⠌ᓟ㧘ࠦ

ߩ㧘Ԙ㧢⒳㘃ࠄ߆㍳⸤ߩߘ㧘ߖߐឭߦᦼᧃ⹜㛎ታᣉᣣࠍ㍳⸤ߩߘ㧚ߚߒᜰዉߦ߁ࠃࠆߔ㍳⸤ࠍ࠻ࡦࡔ

ቇ⠌✚ᢙ㧘ԙ㧢⒳㘃ߩቇ⠌ᐔဋὐ㧘Ԛో 15 ࿁ߩᬺߩਛߢ㧘㧢࿁⋡ߣ 11 ࿁⋡ߩᬺߢታᣉߚߒ㧞ߩߟ

ਛ㑆⹜㛎ߣᦼᧃ⹜㛎ߩว⸘㧟ߩߟ⹜㛎ߩᐔဋὐࠍ▚ߚߒ㧚એ㧘ԘԙԚߩ㧟ߩߟᢙ୯ࠍߡߒ㧘ࠇߘ

ᐔဋὐ±ᮡḰᏅ×0.5ߦࠢࡦߩߘ㧘ߒᚑࠍࠢࡦߩࠇߙ 㧘ߡᒁࠍࡦࠗ࠳ࡏࠅࠃߦ

⟲㧘ਛ⟲㧘ਅ⟲ߩ 3 ߡߒߣ⟲ਅߪߚ߹⟲ߦ߆ࠇߕߩࠢࡦߩԘԙԚߡߒߘ㧚ߚߌಽߦ⟲

ฬ೨ߩߚߞ߇ቇ⠌⠪ߡోࠍ࠲࠺ߩ㓸ߒ㧘ቇ⠌ᓟߦᱷࠍ࠻ࡦࡔࠦߔಽᨆߚߒ㧚 

�

3.� ⚿ᨐ 
1) Part5� ᐔဋࠅߚੱ৻ߪ㧘⟲㧔n=23㧕ߡ߅ߦቇ⠌ߩ 34.0 㧔ᮡḰᏅ࠻ࡦࡔࠦߩ 9.7㧕ࠍᱷ

㧘ᐔဋߒ 438.5 ᢥሼ࠻ࡦࡔࠦߩᢥሼᢙ㧔ᮡḰᏅ 22.1㧕ࠍᱷߚߡߒ㧚ਅ⟲(n=17)ࠅߚੱ৻ߪᐔ

ဋ 7.5 㧔ᮡḰᏅ࠻ࡦࡔࠦߩ 4.2㧕ࠍᱷߒ㧘ᐔဋ 90.2 ᢥሼ࠻ࡦࡔࠦߩᢥሼᢙ㧔ᮡḰᏅ 7.8㧕ࠍᱷߒ

 㧚ߚߡ

Part5� ߥ㧘⧰ᚻߦ㧘ਔ⟲ߡ߅ߦቇ⠌ߩ Part7  ߚߡߒᱷࠍᢥሼᢙ࠻ࡦࡔࠦߩߊᄙ߽ࠅࠃቇ⠌ߩ

㧔࿑㧝㧕㧚㧝࿁ߦ࠻ࡦࡔࠦߩ⸥㍳ߚߡࠇߐᢥሼᢙߩᐔဋ୯ߪ⟲߇ 12.4 ᢥሼ㧔ᮡḰᏅ 12.4㧕㧘
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ਅ⟲߇ 13.8 ᢥሼ㧔ᮡḰᏅ 7.8㧕ࠅߢᗧ

⍮ޟޠߚߞ߆ߒ㔍ޟߪߦ⟲㧚ਅߚߞ߆ߥߪᏅߥ

ᄙ߇ᗵᗐ߁ߣޠߚߞࠎߐߊߚ߇⺆නߥࠄ

㑆㆑ߢ extend, expand intoޟߪߦ⟲ਛ㧘

⊛ౕߩߤߥޠߥߡߞ߆ࠊ߇ᤨޟޠߚ߃

 㧚ߚߞ߇ㅀ⸤ߡߟߦቇ⠌⺖㗴ߥ
 
2) ⟲ߪਅ⟲ࠅࠃᲤㅳ㧘ਔ Part ✚ቇ⠌ߩ

ᢙ߇ᄙߊ㧘ቇ⠌ᓟ߽࠻ࡦࡔࠦߩᄙߊᱷߚߒ 
㧔࿑㧞㧕㧚Part7 㧝࿁ߪ⟲㧘ߡ߅ߦቇ⠌ߩ

㧘2ࠅࠃ㧠ㅳ㑆ߩߢ߹ࠆࠇࠊⴕ߇ਛ㑆⹜㛎ߩ⋠
࿁⋡ߩਛ㑆⹜㛎߇ⴕߩߢ߹ࠆࠇࠊ㧠ㅳ㑆࠻ࡦࡔࠦߢ✚ᢙ߇ᄙࠅߥߊ㧘ᦼᧃ⹜㛎೨ߩ㧠ㅳ㑆ߦᦨ߽ᄙߩߊ

㧔࿑ߚᦠࠍ࠻ࡦࡔࠦ 2㧕㧚⧰ᚻᗧ⼂ࠆߩ Part7  㧚ߚ߃߇߆߁߇ะࠆߢࠎ⚵ࠅขߦ⊛㧘ᗧ᰼ߡߒኻߦ

ᵈ�

1 ⸥࿑㧞ߩฦ࿁ᢙోߪ 15࿁ࠄ߆ೋ࿁ࠬࡦ࠳ࠗࠟߩ߮ਛ㑆⹜㛎ߩ࿁ࠍ㒰ߚታ㓙ࠍࡓࠣࡠࡊߦ↪

 ߚߒ␜ߡߦภ⇟ߒㅢࠍ࿁ᢙߩᬺߚߒ

⻢ㄉ�  
ᧄ⊒ߪ 2011 ᐕᐲࠅࠃ LET 㑐᧲ᡰㇱޟ࠻ࠢࠚࠫࡠࡊCALL ࠍቇ⠌⺞ᩏ߮⧷⺆ജߩᬺౝᄖߩ

િ߫ߩߚߔᢎ᧚㐿⊒ߩޠᡰេࠍฃࠆߡߌ㧚 
 
ෳ⠨ᢥ₂ 
ਅፉ⟵ኈ㧘ධ♿ሶ (2011)㧚⧷⺆ኾᅚሶቇ↢߇ᅢߛࠎ CALL ᢎ᧚ߩߘߣ㐿⊒ᣇᴺ㧚 ᄖ࿖⺆ᢎ⢒ࠖ࠺ࡔ

ቇળ㑐᧲ᡰㇱࠕ 127 ࿁⎇ⓥᄢળ⊒ⷐ㗄㧘18-19㧚 

࿑㪈䋺⟲䈫ਅ⟲䈱৻ੱ䈅䈢䉍䈱䉮䊜䊮䊃ᢥሼᢙ䈱Ყセ

㪇

㪈㪇㪇

㪉㪇㪇

㪊㪇㪇

㪋㪇㪇

㪧㪸㫉㫋㪌 㪧㪸㫉㫋㩷㪎

⟲

ਅ⟲

࿑㪉䋺Part5䈫Part7ቇ⠌ᓟ䈱৻ੱ䈅䈢䉍䈱ᐔဋ䉮䊜䊮䊃ᢙ䈱Ყセ

㪇㪅㪇

㪇㪅㪌

㪈㪅㪇

㪈㪅㪌

㪉㪅㪇

㪉㪅㪌

㪊㪅㪇

㪊㪅㪌

㪋㪅㪇

㪋㪅㪌

㪌㪅㪇

╙㪈࿁ ╙㪉࿁ ╙㪊࿁ ╙㪋࿁ ╙㪌࿁ ╙㪍࿁ ╙㪎࿁ ╙㪏࿁ ╙㪐࿁ ╙㪈㪇࿁ ╙㪈㪈࿁ ╙㪈㪉࿁

⟲㪧㪸㫉㫋㪌৻ੱ䈅䈢䉍䈱䉮䊜䊮䊃ᢙ

ਅ⟲㪧㪸㫉㫋㪌৻ੱ䈅䈢䉍䈱䉮䊜䊮䊃ᢙ

⟲㪧㪸㫉㫋㪎৻ੱ䈅䈢䉍䈱䉮䊜䊮䊃ᢙ

ਅ⟲㪧㪸㫉㫋㪎৻ੱ䈅䈢䉍䈱䉮䊜䊮䊃ᢙ
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 ࠆࠃߦࠕࠚ࠙ࠬࠦߚߒ↪ࠍ᧚⚛ߥࠢ࠶ࠖ࠹ࡦࠝ

ᄢቇ⧷⺆ᢎ⢒ߩน⢻ᕈߩតⓥ 

ʊࠦߩࠕࠚ࠙ࠬ᭴ᚑ⺆ᒵߩಽᨆࠄ߆ߣߎߚ߈ߡ߃ʊ 
 

┻⬄� 㗅ሶ㧔ᄢ㒋ᄢቇ㧕 
 

 㧘⺆ᒵജ㧘EGAP㧘ലᐲࠕࠚ࠙ࠬ㧦 e-Learning㧘ࠦ࠼ࡢࠠ
 
 ߦߓߪ .1
࿖ౝߩᄢቇߢ㧘ㅢᏱߩᬺߦടߥࠢ࠶ࠖ࠹ࡦࠝߡ߃㖸ჿ⧷⺆⚛᧚ࠍ↪ߚߒListening Courseware 

Vocabulary Coursewareߦ Unified Systemߚߖࠊวߺ⚵ࠍ ࡒࠦࠆࠃߦ⺆⧷ߩߡߒߣ⺆㧘࿖㓙ߒᓞቇ⠌⥄ߢ

ࠕࠚ࠙ࠬࠦߩࠄࠇߎޕਈ㇊ⷓ, 2009㧕㧔┻⬄ᐘࠆ߇⟲ቇ⠌⠪ߚߒᚑഞߦ⠌ᓧߩ⢻ജࡦ࡚ࠪࠤ࠾ࡘ

ࠇߐߡߠၮߦ⺰ℂߩThe Three-step Auditory Comprehension Approach㧔⇛⒓㧟㧾㧧┻⬄ᐘ, 1997㧕ߪ

Listening Coursewareߚߒ↪߇⟲↢ቇߩߎߪ⊛⋠ߩ㧘ᧄ⎇ⓥߢߩ߽ߚ ߎࠆߔಽᨆߦ⊛ቴⷰࠍ᭴ᚑ⺆ᒵߩ

 ޕߚߞߢߣߎࠆߔߦ߆ࠄࠍ㗴⺖ߣน⢻ᕈߩᄢቇ⧷⺆ᢎ⢒ࠆߌ߅ߦ࿖߇㧘ᚒࠅࠃߦߣ
 
2. ⸒⺆᧚ᢱߩ㓸 
ᧄ⎇ⓥߪߢ㧘߹ߕ㧘ᄢቇ↢߇ቇએ೨ߦਛ╬ᢎ⢒ߢቇ⠌ࠆߊߡߒน⢻ᕈࠆߩᢎ⑼ᦠߡߒߣභ₸ߩ

㜞ࠍߐၮḰߦ৻⒳ߟߕ㧘⸘ 8 ౠࠍㆬቯߒ㧘ߩߘ᭴ᚑ⺆ᒵߩ⇣⺆ᢙߣᑧߴ⺆ᢙࠍ▚ߚ߹ޕߚߒ㧘㜞ᩞ↢

ࡔߚߠၮߦ㧘㧟㧾ߒ⠨ᘦࠍߣߎࠆ߇น⢻ᕈߥߡߌฃࠍᬺߩߚࠆߔ㙃ᚑࠍ⡬⸃ജ߇ߊᄙߩ

ᢎ᧚㧔2࡞ࠕࠖ࠺ ⎇㧘ᧄߦᰴޕߚߒ↪⺆ᒵ߽ಽᨆߩᢎ᧚ߩࠄࠇߘ㧘ߒቯ߽ߣߎࠆߔቇ⠌ߢ㧕࠻࠶

ⓥߦෳടߚߒᄢቇ↢ࡦ࡚ࠪࠤ࠾ࡘࡒࠦ߇⢻ജ㙃ᚑߦߚߩ㧘ߩߘ৻ㇱࠍᬺߣ⥄ᓞቇ⠌ߢ↪ߚߒ

CALL ᢎ᧚㧔21 ߩߎޕߚߒಽᨆࠍᒵ⺆ߩ㧕࠻࠶ 21 ⒳ߩᢎ᧚ߪ㧘EGAP㧔EGAP7㧕㧘ᣣᏱળߣ⇣ᢥൻ

ࠇߎ㧘ߦࠄߐޕࠆ߈ߢಽ㘃ߦࠧ࠹ࠞߩ㧔N&M7㧕⺆⧷ߩ↹ᤋߣ㧔ICC7㧕㧘ႎࡦ࡚ࠪࠤ࠾ࡘࡒࠦ

ኤⷰࠍ߆ࠆߥߦ߁ࠃࠆ߈ߢ⒟ᐲኻᔕߩߤߦ⟵⻠ߩᄢቇߩ㧘⧷⺆ࠅࠃߦቇ⠌ߩߢ࿖ౝߚߒㅢࠍᢎ᧚ߩࠄ

⟵⻠ߩᄢቇ࠼ࡃࡂߡߒߣ࡞ࡊࡦࠨ㧘ߚࠆߔ Justice㧔ESAP1㧕࠷࠶ࡘ࠴ࠨࡑߣᎿ⑼ᄢቇߩ⻠⟵

Introduction  to Algorithm㧔ESAP2㧕ࠆߥ⇣ߊో߁ߣ 2 ⒳㘃ߩ⟵⻠ߩ᭴ᚑ⺆ᒵࠍಽᨆޕߚߒ 
 
3.  ⚿ᨐ 
ಽᨆߩ⚿ᨐ㧘ESAP1 ߣ ESAP2 ࠇߙࠇߘߪᢙ⺆⇣ࠆߡࠇߐ↪ߢ 3,827 ⺆㧘3,394 ਛߪߦ⊛㧘㊂ߢ⺆

ቇᩞߣ㜞╬ቇᩞߩᢎ⑼ᦠߢ↪ߣࠆߡࠇߐផቯߚࠇߐ⇣⺆ᢙ㧔ਛ╬ᢎ⢒⺆ᒵ㧦3,543 ⺆㧕ߣᄢᏅߎߥ

ߪߦᏅ㓸วߚߒᲧセࠍ㧘ਔ⺆ᒵߒ߆ߒޕߚߞ߆ࠊ߇ߣ 2,118 ⺆㧔55.3㧑㧕1,904 ⺆㧔56.1㧑㧕߇ᱷߣߎࠆ

⧷ࠍ⟵⻠ߩ࡞ࡌᄢቇቇㇱߦ㜞ᩞතᬺ⋥ᓟߩ㧘࿖ౝࠅߥ⇣ߊ߈ᄢߪߦ⊛⾰ࠄ߇ߥߣߎߩ㧘ᒰὼࠅ߆ࠊ߇

 ޕߚࠇߐផቯ߇ߣߎࠆߢ࿎㔍ߡᭂߪߣߎࠆߔ⻠ฃߢ⺆
ᄢቇࡓࡘࠠࠞߩౝߩߢቇ⠌ߪ࿎㔍߽ߡߒߣ㧘ࠞࡓࡘࠠᄖ㧘ߪࠆᄢቇතᬺᓟߦ㧘ቇ⠌ᗧ᰼

ߚߒಽᨆߢ㧘ᧄ⎇ⓥߒቯߣࠆߥߣน⢻ߪߣߎࠆߔ⛯⛮ࠍᓞቇ⠌⥄߫ࠇ߈ߢ߇ߣߎࠆࠍ㑆ᤨߒ⛯ᜬࠍ

 ᓞቇ⠌↪Listening Courseware⥄ߩߢ㧘ᄢቇ࠻࠶ᢎ᧚2࡞ࠕࠖ࠺ࡔᢎ᧚㧔ਛ╬ᢎ⢒ᢎ⑼ᦠ8ౠ㧘ߩߡߴߔ
21 㧘7,357ࠈߎߣߚ᳞ࠍ㧔EALL21㧕⸘⚥ߩᒵ⺆ߩ㧕࠻࠶ ⺆⧷߇ⓥ⠪⎇ߩߊ㧘ᄙߪࠇߎޕߚߞߢ⺆

ᢙ୯㧔7,000㨪8,000ࠆߡߍߡߒߣᒵജ⺆ߥᔅⷐߦ⢻ജࡦ࡚ࠪࠤ࠾ࡘࡒࠦߩ↪ታࠆࠃߦ ⺆㧕ߦㄭޕ
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８
月
８
日（
水
）

ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

㧘EALL21ߦࠄߐ ᒵജ㧔7,357⺆ߩ ⺆㧕߫ࠇ߇㧘ࠆࠃߦ⺆⧷ߢߺߩࠇߘ⻠⟵㧔ESAP1, ESAP2㧕ߩ᭴ᚑ

⺆ᒵߩ 93.7%㧘95.4%್߇ߣߎࠆ߈ߢࡃࠞߪߒ㧘ኾ㐷ಽ㊁ߩ⍮⼂ࠍ㚟ࠆߢߣߎࠆߔ⒟ᐲߩᢙߩᧂ

⍮⺆ࠍᱜ⏕ߦផ᷹߫ࠇ߈ߢ㧘߽ߦ⟵⻠ߩࠄࠇߎኻᔕ߇น⢻ߣផቯߒߛߚޕࠆࠇߐ㧘ਛ╬ᢎ⢒⺆ᒵߪߦᢎ

⑼ᦠਛߦ 1㨪2 ࿁߆ߒ↪߇⺆ߥߡࠇߐ 3,543 ⺆ਛ 1,877 ⺆㧔53%㧕߽ࠅ㧘߹ߚᢥㇱ⑼ቇ⋭ᬌቯߩ

㜞ᩞ↪ᢎ⑼ᦠߡߒߣ 5 ౠࠍಽᨆ߇ࠆߡߒ㧘ߜ߁ߩߎᔅጁୃᢎ⑼ߪ⋠⑼⧷⺆Σ߹ࡒࠦ࡞ࠝߪߚ

ࡦ࡚ࠪࠤ࠾ࡘ I ߇᭴ᚑ⺆ᒵోߩ᧚ᢱ⺆⸒ߚߒ↪ណߢ㧘ᧄ⎇ⓥ߫ࠇߔ⠨ᘦࠍߣߎߩࠄࠇߎޕࠆߢߺߩ

ቢోߦ⠌ᓧࠇߐ㧘߽߆ߒᄢቇቇᤨ࡞ࠕࠖ࠺ࡔߦᢎ᧚ࠍ 2 ߢᢎ㙃⺖⒟ߩᄢቇߦࠄߐ㧘࠻࠶ 21 ࠻࠶

Listening Coursewareߩ  ޕ߁ࠈߛࠆ߃⸒ߣ⊛㕖ታߪߩࠆߔቯߣࠆߔቇ⠌ࠍ
ᰴߦ㧘ቇ⠌⺆ᒵߣ⹏ଔኻ⽎ࠆߥߣ⸒⺆᧚ᢱߩ⺆ᒵߩㅢㇱಽߢߣߎࠆ᳞ࠍቇ⠌⺆ᒵߩലᐲࠍ▚

㧘21ߕ߹ޕߚߒ ࠍᢎ᧚ߩ࠻࠶ 3 ⒳㧔EGAP7, ICC7, N&M7㧕ߦಽ㘃ߒ㧘ߩߘฦ⒳ߦਛ╬ᢎ⢒ߩ⺆ᒵߣ

లቇ⠌ᢎ᧚ߩ⺆ᒵࠍടߚ߃㓸วࠍ㧘ߦ ESAP1 ߡߒߘ ESAP2 ߩࠇߙࠇߘᨐ㧘⚿ߩߎޕߚߒᲧセߣ

ലᐲߪ ESAP1 ߡߒኻߦ 90.9%㧘90.4%㧘91.9%㧘ESAP2 ߪߡߒኻߦ 94.3%㧘92.9%㧘93.5%ޕߚߞߢ

ലᐲߢߣࠆ㧘ో 21 ࠆ߃ߦ߁ࠃߥᄢᏅߪߦലᐲߩᒵ⺆ߩᢎ᧚ߩಽ㊁ߣലᐲߩᒵ⺆ߩ࠻࠶

㧘ESAP1ߣࠆ᳞ࠍวഀ߁ળߦ⺆㧘ᧂ⍮ࠄ߆ᢙ୯ߩࠄࠇߎ㧘߇ ߪߢ 1㧛11㧘1㧛10㧘1㧛12㧘ESAP2 ߢ

ߪ 1㧛18㧘1㧛14㧘1㧛15 㧘ߡߞ߇ߚߒޕߥߪᄢᏅߦᒵ㑆⺆ߩฦಽ㊁߽߆ߒޕࠆ߆ಽ߇ߣߎ㜞ࠅߥ߆ߣ

ᧂ⍮⺆߇ 20 ߦ⺆ 1 ⺆એਅഀߩว߫ࠇߢ㧘ߩߘᧂ⍮⺆ࠆߪ⒟ᐲᱜߊߒផ᷹࡚ࠪࠤ࠾ࡘࡒࠦࠄ߇ߥߒ

ࠆ߈ߢ⠌ᓧߢߺߩቇ⠌ߩᢎ᧚ߩ㧘ಽ㊁߫ࠇߔ⠨ᘦࠍߣߎ㧔Nation, 2001㧕ࠆߡࠇߐផቯߣࠆࠇߣࠍࡦ

⺆ᒵߪߢESAP  ޕߚࠇߐផቯߣ㧘ߥ߃⸒ߪߣࠆߥߦน⢻߇⻠ฃߩ⟵⻠ߩ
 
 ߣ߹ .4
� ᧄ⎇ⓥߩ⚿ᨐ㧘ᶏᄖߩᄢቇߢ⟵⻠ߩ↪ࠆߡࠇߐ⺆ᒵߪ࿖ౝߩਛ╬ᢎ⢒ߢ↪ߩ⺆⧷ࠆߡࠇߐᢎ

⑼ᦠߩ⺆ᒵߣᲧセߣࠆߔ㧘㊂⊛ߪߦᄢᏅ߇ߥ㧘⾰⊛ߪߦᄢ߇ߣߎࠆߥ⇣ߊ߈ߦࠄߐޕߚߞߥߦ߆ࠄ㧘

⧷߇↢ᄢቇߡߒ↪ߦ⊛ᓞ⥄ࠍㇱ৻ߩߘ㧘ࠇߐ⊑㐿ߦ߁ࠃࠆߴቇߢᄢቇޟߣޠᒵ⺆ࠆߴቇߢਛ╬ᢎ⢒ޟ

ޠᒵ⺆ࠆߡࠇߐ↪ߢCALLᢎ᧚ߩ࠻࠶3ಽ㊁㧘21ߚ߈ߢ⠌ᓧࠍ⢻ജߩࡦ࡚ࠪࠤ࠾ࡘࡒࠦࠆࠃߦ⺆

ߢ⸘⚥ߪ 7,366 ߪലᐲࠆߔኻߦᒵ⺆ࠆߡࠇߐ↪ߢ⟵⻠⺆⧷ߩ㧘ᶏᄖࠅߢ⺆ 93.7%㧘95.4%ࠆߢ

ߢᐔဋ߇วഀ߁ળߦ⺆ᧂ⍮ߪ୯ߩߎޕߚߞ߆ಽ߇ߣߎ 16 㧝⺆㧘22ߦ⺆ 㧘ߒ␜ࠍߣߎࠆߢ⺆㧝ߦ⺆

 ޕࠆ߃⸒ߣㄭߦ୯ࠆ߈ߢቯ್ߣࠆ߇⢻ജࡦ࡚ࠪࠤ࠾ࡘࡒࠦࠆࠃߦ⺆⧷ߪ႐ว㧘ᢙ୯ߩᓟ⠪ߦߊߣ
ቇ⠌ߩߎ㧘ߣࠆߔ⠨ᘦࠍߤߥ㑆ᢙᤨࠆ߈ߢߩߣߎߔ߿⾌ߦቇ⠌⺆⧷߇↢ᄢቇ߿↢㧘㜞ᩞࠄ߇ߥߒ߆ߒ

㊂ߪታ⊛ߦࠇߘޕߥߪߢኻߡߒ㧘ᐔဋ 6.5 Listening Coursewareߩ࠻࠶ ᓞ⥄ߡ߃ടߦᬺߩㅢᏱࠍ

CALLߩ✼ήߪߣ╷ኻ࠻ࠬ࠹㧘ᄖㇱ߇⟲৻ߩ↢ᄢቇߚߒቇ⠌ߦ⊛ ᢎ᧚ߣVocabulary Courseware ቇ⠌ߩߢ

ߪߣߎߚߒᚑഞߦ㙃ᚑߩ⢻ജࡦ࡚ࠪࠤ࠾ࡘࡒࠦࠆࠃߦ⺆⧷㧘ࠅࠃߦߣߎࠆߔ૬↪㧔Unified System㧕ࠍ

㧘EGAPߚߩߎޕࠆߡࠇߐ⸽ታߦߢߔ ࠆࠇߐಽ㘃ߦ Listening Courseware㧔7 㧘ߦቇ⠌ߩߢ㧕࠻࠶

Vocabulary Courseware ߢኻᔕߦᶏᄖ⇐ቇߢⅣႺߩߢ㧘࿖ౝ߫ࠇߔㅊടࠍቇ⠌ߩኾ㐷⺆ᒵߩ㒢ቯᢙࠆࠃߦ

⎇ᧄޕࠆࠇࠄ߃⠨ߣ㧘ࠆ߈ߢផቯ߇ߣߎࠆߥߦน⢻ߦ⊛ታ߇⠌ᓧߩ⢻ജࡦ࡚ࠪࠤ࠾ࡘࡒࠦ⺆⧷ࠆ߈

ⓥߪߢ㧘ᓟᬌ⸽ࠍⷐࠆߔ⺑ߡߒߣ㧘ߩߎផቯࠍឭ໒ޕࠆߔ 
 
ෳ⠨ᢥ₂ 
Nation. I. S. P. (2001). Learning Vocabulary in Another Language. Cambridge: Cambridge University Press. 
┻⬄ᐘ↢.㧔1997㧕.ޡ⧷⺆ᢎ⢒ߩ⑼ቇޢ᧲੩㧦ࠢ࡞ࠕ㧚 
┻⬄ᐘ↢㧘ਈ㇊ⷓାᕺ.㧔2009㧕.ޡᢥ੩⺆ቇᢎ⢒⎇ⓥ࠲ࡦᵴേႎ๔㧔2008 ᐕᐲ㧕ޢᢥ੩ቇ㒮ᄢቇᢥ੩

⺆ቇᢎ⢒⎇ⓥ࠲ࡦ㧚 
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⡬ⷡ㓚߇⠪ࠖ࠺࠰ࡠࡊ⺆⧷ߩቇ⠌ࠆߌ߅ߦᗵ㖸㗀ᝄേߩᵴ↪�

�̆ߺ⚵ࠅขߩᡷༀ⊑ߩ⺆⧷̆

 
㋈ᧁ� ⮍㧔ฬฎደቇ⧓ᄢቇ⍴ᦼᄢቇㇱ㧕 

 
 ߇㧘⊒ಽᨆ㧘⡬ⷡ㓚ࠖ࠺࠰ࡠࡊ⺆⧷㧘ࡓ࠹㧦 CALL㧘ᗵ㖸㗀ࠪࠬ࠼ࡢࠠ
 
 ߦߓߪ .1
ᧄ⎇ⓥߪ㧘⡬ⷡ㓚߇ቇ⠌⠪ࠍኻ⽎ߦ㧘ᗵ㖸㗀ࠪࠬߣࡓ࠹ CALL 㧘ߢߣߎࠆߔ↪ߡߖࠊวߺ⚵ࠍ

ࠍᨆ⚿ᨐ⸂ߩ࠲࠺ޕߚߺ⹜ࠍߣߎߔଦࠍ⠌ᓧߩࠖ࠺࠰ࡠࡊ⺆⧷㧘ࠅࠃߦߣߎ߁ⴕࠍ✵⠌⊑ߥ⊛⊑⥄

వⴕ⎇ⓥ߿⛔ࠣߩࡊ࡞⸃ᨆ⚿ᨐߣᲧセߒ㧘⡬ⷡ߇⠪ࠖ࠺࠰ࡠࡊ⺆⧷ߩ⠌ᓧߩ․ᓽࠍ߽ߣߣߔ

 ޕࠆߔឭ᩺ߡߟߦቇ⠌Ბ㓏ߥᦨ߽ㆡಾߦ㧘ᡰេឭଏ߿ᣇᴺߩቇ⠌ᡰេࠆࠃߦ㧘ᖱႎ㓚ߦ
 

2. ᚻ㗅 
2.1 ⺞ᩏදജ⠪ 
⺞ᩏදജ⠪ߪ㧘ᗲ⍮⋵ౝߩ⡲ቇᩞ㜞╬ㇱߩ↢ᓤߢ㧘ᢥߩ⊒ߣฏⶄว⺆㧔2 ⺆㧕ߩ⊒ߡߟߦ㧘

ࡊ࡞ታ㛎ࠣࠇߙࠇߘ 10 ฬߣ⛔ࠣࡊ࡞ 5 ฬߡߟߦಽᨆޕߚߒ�

 
2.2 ᚻ㗅 
ᢎ⑼ᦠ㧔VISTAΣVISTAΤ�ᩣᑼળ␠ਃ⋭ၴ㧕ߩ㖸ჿᢎ᧚ࠍ㧘㖸ჿቇ⠌ࠦ࠹࠻ࡈ࠰ߩ࠻ࡈ࠰㧔ࠛ࠴

CALLߣᵈ᭽㧕․␠ࠢ࠶࠾࠰ࠖ࠺ࡏߪߚ߹ޔ㧔FUTEK FM-112ࡓ࠹㧘ᗵ㖸㗀ࠪࠬߒ↢ౣߢᩣᑼળ␠㧕࡞
ߔࠍ㖸⺒✵⠌ࠄ߇ߥߒ⏕ߢ㧘ᝄേߒᄌ឵ߦᝄേࠍ㖸ჿࠆࠇߐജߡߒ↪ࠍࡓ࠹ࠬࠪߚߖࠊวߺ⚵ࠍ

ታ㛎ᦼ㑆㧔5ޕߚߒታᣉࠍታ㛎ᬺࠆ 㨪12 㧕ߩ೨ᓟߡ߅ߦ⺞ᩏදജ⠪ߩ⊒ࠍ⸥㍳ߒ㧘SUGI 
Speech Analyzer (ANMSW-SSA0101 ᩣᑼળ␠ࡕ࠾ࠕ�ࠍ↪ߡߒ㧘ฏⶄว⺆ᢥߩ㐳߿ߐ㖸⺞ᩭࠍਛᔃ

�ޕߚߒኤⷰࠍᄌൻߩ㑐ᕈ⋦ߩߣ⊑ߩࠞࡇࠬࡉࠖ࠹ࠗࡀ߿ᄌൻߩ㧘೨ᓟⴕࠍ㖸㗀ಽᨆߦ

⛔ࠣߪࡊ࡞㧘ታ㛎ࠣߣࡊ࡞หᤨߓᦼߦᒰࠪࠬߪࡓ࠹↪ߢߥߒ㖸⺒✵⠌ࠍታᣉߒ㧘೨

ᓟߢ⊒ࠍ࠲࠺㓸ޕߚߒ�

 
3. ⚿ᨐ 
ᢥߦ࠻࠶ࡊ࠻࠙ࠕߩ㑐ࠆߔലᨐ᷹ቯߪߢ㧘ᢥߩ㐳ߐ㖸⺞ᩭߩ㐳ߐᢥࠆߌ߅ߦ㖸⺞ᩭഀߩวߩᄌൻ

ࠆߌ߅ߦ㧘ᤨ㑆㐳ࠇߐᡷༀ߇㧘⊒ㅦᐲ߇ߤࠎߣ߶ߩࡊ࡞ታ㛎ࠣޕߚߡࠇ߇㆑ߥ⪺㗼ߡ߅ߦ

㖸⺞ᩭߩ㓙┙ߖߚᣇߦᡷༀ߇ߚࠇࠄߺ߇㧘⛔ࠣߩࡉࠖ࠹ࠗࡀߪߡ߅ߦࡊ࡞⊒ߦㄭઃߊะߪ

ᡷༀߡ߅ߦࡦ࡚ࠪࡀ࠻ࡦࠗ⚿ㅪߩ㖸ᣇࠅขߩ࠭ࡐ㧘ࠅࠃߦ㧘㖸ჿಽᨆߦࠄߐޕߚߞ߆ߥࠇࠄ

߇ߥࠇࠄ߇ᡷༀߪߢࡊ࡞㧘⛔ࠣ߇ߚࠇࠄߺߊᄙߪߢࡊ࡞㧘ታ㛎ࠣ߇ࠬࠤࠆࠇߐኤⷰ߇

 ޕߚߡභࠍߤࠎߣ߶
2 㧘2ߪߢലᨐ᷹ቯࠆߔ㑐ߦ࠻࠶ࡊ࠻࠙ࠕߩ⺆ ߥ⪺㗼ߡ߅ߦ㖸ߩ㖸⺞ᩭߐ㐳ߩ㖸⺞ᩭߐ㐳ߩ⺆

㆑ⷰ߇ኤޕߚߡࠇߐᢥߩ႐วߣห᭽ߦ㧘ታ㛎ࠣߪߢࡊ࡞⊒ㅦᐲߩᡷༀᤨߣ㑆㐳ࠆߌ߅ߦ㖸⺞ᩭ

ࠢࠕᒝᒙᶖᄬߩᲣ㖸ߩᧃየߥಽߥߪ᧪㧘ᧄߡߞࠃߦ㖸ჿಽᨆޕߚࠇߐ߇ᡷༀߩᣇߖߚ┙㓙ߩ

ᡷༀߚߞ┙㓙ߦ․㧘ߦห᭽ߣ႐วߩ㧘ᢥߪߢࡊ࡞㧘⛔ࠣߡߴᲧߦࠇߘޕߚࠇߐኤⷰ߇ᡷༀߩ࠻ࡦ

 ޕߚߞ߆ߥዋߦ㕖Ᏹ߇ࠬࠤࠆ߈ߢ߇ߣߎࠆߔኤⷰࠍ
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⛔⸘⊛⸃ᨆߪߢ㧘ࠞࡇࠬࡉࠖ࠹ࠗࡀ㧔NS㧕ࡦ࠰ࠕࡇߩߣ࠲࠺ߩ⋧㑐ଥᢙ᳞ࠍ㧘೨㧙ᓟߩ

Ყセࠍⴕޕߚߞᢥߣ 2 㧘2ߦ߁ࠃࠆߦ࿑㧝ߦ․㧘ߊ㜞߇㑐ᕈ⋦ߩߐ㐳ߩోߢਔᣇߩ⺆ ታ㛎ࠣߪߢ⺆

 ޕߚࠇߐᬌߦ⪺㗼߇㆑ߩߢࡊ࡞ࠣ⛔ߣࡊ࡞
 

ታ㛎ࠣࡊ࡞� � � � � � � � � � � � � � � ⛔ࠣࡊ࡞ 
 
 
 
 
 
 

 
࿑ 1. 2 NSࠆߌ߅ߦߐ㐳ߩ⊑ߩ⺆  ᄌൻߩ㑐ᕈ⋦ߩߣ

 
4. ⠨ኤߣ߹ߣ 
ߣߎ߁ߣࠆߥߊㅦ߇⊑ㆃޕࠆߢᡷༀߩࡐࡦ࠹㧘ߪߩࠆߡߒ␜߇㖸㗀⊛⸃ᨆߩ࠻࠶ࡊ࠻࠙ࠕ

࠹㧘ߪߩߚߒ߷ࠍᓇ㗀߇ᝄേߩࡓ࠹㧘ᗵ㖸㗀ࠪࠬߦ߃ࠁ㧚ࠆߔᗧࠍߣߎߚߞߥߊㅦ߇ࡐࡦ࠹㧘ߪ

 ޕࠆߢࡐࡦ
ᢥߩ႐วߪ㧘㐳ᢥߣ⍴ᢥߢ⺆ᢙߦ㆑ߢߩࠆ߇㧘⺒ㅦᐲ߽ߡߞ߇߈ߟࠄ߫ߦ㧘ᢥᤨߩߣߏ

㑆㐳ߩ⋧㑐ᕈ߇㜞ࠆߥߊะߣࠆ߇⠨߇ࠆࠇࠄ߃㧘2 㧘ߚࠆߢಣℂߩ⛯ㅪߩ㖸㧘⍴ߪ႐วߩ⺆

⋧㑐ଥᢙ߇ะߪߣߎ߁ߣࠆߔ㧘ߩࠇߙࠇߘ⊒ߩᡷༀࠅߥ߆ࠍᔘታߦᤋޕࠆ߈ߢ㉼⸂ߣࠆߡߒ 
2 ⍴ࠍߐ㐳ߩోߢߣߎࠆߌߟࠍࡓ࠭㧘ᒝᒙ߇ߒ㔍ߪߣߎࠆߔߊ⍴ࠅࠃߢߩࠆߢㅪ㎮⍴ߪ⺆

ߡߞࠃߦᝄേߩࡓ࠹ᗵ㖸㗀ࠪࠬࠍߣߎࠆߔ⊑ߡߌઃࠍࡓ࠭ޕࠆߥߣน⢻߇ߣߎࠆߔ㖸⊑ߡߖߐ❗

ቇ⠌ߣߚ߈ߢ߇ߣߎࠆߔቯߣࠆߔ㧘ታ㛎ࠣߣࡊ࡞⛔ࠣߩߣࡊ࡞⚿ᨐߩ㆑ࠍ⺑ޕࠆ߈ߢ 
ᢥߣ 2 ߟ࿐㧘▸ߩቯ৻ޕࠆߢᡷༀࠆߌ߅ߦ㧘ᤨ㑆㐳ߪߣߎࠆߡߒㅢߢಽᨆߩ࠻࠶ࡊ࠻࠙ࠕߩ⺆

߿ᢥޕࠆߥߦ߁ࠃࠆߔ⊑ߢ㑆ౝᤨߩቯ৻ࠅ߹ 2 ߦਛߩ㑆㐳ᤨߩ㧘৻ቯ߃ᝒߡߒߣ႙ߩ㖸ߩߟ৻ࠍ⺆

 ޕࠆߢߩ߽ࠆࠃߦᓧ₪ߩࡓ࠭ࠆࠃߦ㧘ᝄേߪᄌൻߩߎޕࠆ߇ะࠆߔߣ߁ࠃ
એࠄ߆ߣߎߩ㧘⡬ⷡ㓚߇⠪ࠖ࠺࠰ࡠࡊ⺆⧷ߩ⠌ᓧࠆߌ߅ߦ㛎㖸㗀ᝄേߩᵴ↪ߩലᕈ߇߆ࠄ

 ޕߚߞߥߣ
 
ෳ⠨ᢥ₂ 
Iba, M. (2010). Experimental Studies on Prosodic Features in Second Language Acquisition: Training Japanese 

learners to produce natural English. Yokohama: Shumpusha Publishing. 
㐷↰ୃᐔ (2006).ޡ╙ੑ⸒⺆ℂ⸃ߩ⍮ߩ⺆⧷̆ࡓ࠭࠾ࠞࡔᦠߩ߫ߣߎ߈ಣℂߣ㖸㖿ߩᓎഀ̆ޢ᧲੩㧦ߊ

 . ߅ߒࠈ
ᴡ㊁ᄦ (2001).ޡ㖸ჿ⸒⺆ߩ⼂ߣ↢ᚑࡓ࠭࠾ࠞࡔߩ㧦ᤨߩ߫ߣߎ㑆ᓮᯏ᭴ߩߘߣᓎഀޢ᧲੩㧦㊄ᤊ

.ၴ 
የ⟤�(2006).�ࠥࠣࡦࠖ࠹ᴺࠍᔕ↪ࠣࡦ࠾ࠬ⺆⧷ߚߒ⢻ജߩⷐ࿃ಽᨆޡ�STEP BULLETIN18ޢ, 

61-76.� �

㧖ᧄ⎇ⓥߪ㧘⑼ቇ⎇ⓥ⾌ഥ㊄㧔ᐔᚑ 16-17 ᐕᐲၮ⋚⎇ⓥC 16520370ᐔᚑ 18-20 ᐕᐲၮ⋚⎇ⓥC 18520474ᐔᚑ 22-24

ᐕᐲၮ⋚⎇ⓥC�  ࠆߢⓥ⎇ߚߒ↪ࠍ(22520606
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TOEIC Ṷ⠌ߢ㖸ჿᄌൻࠍ⠌ᓧࠆ߈ߢ Web ᢎ᧚ߩቇ⠌ലᨐ 
 

ḡ⥱� ⧷৻㧔᧲ᵗᄢቇ㧕 
ፃ� ᘕ৻㧔ᴦᄢቇ㧕 

 
 ⺒㧦 TOEIC㧘㖸ჿᄌൻ㧘e-learning㧘FLASH㧘㖸࠼ࡢࠠ
 
1. ᢎ᧚㐿⊒ߩ⢛᥊ 

TOEIC ߩ࠻ࠬ࠹ Part 1 ߿ Part 2 ߩ㗴ޔߦ߁ࠃߩᢙ⑽⒟ᐲߩ⍴⊒ࠄ߆⍍ᤨࠍ╵⸂ߦᓧߪߡߊߥ

ߤߥᢥ⣂߿⼂⢛᥊⍮ޔ߽ߘ߽ߘޕࠆߢਇนᰳ߇⢻ജࠅข߈⡞ࠆࠃߦࡊ࠶ࠕࡓ࠻ࡏޔߪߢᴫ⁁ߥࠄߥ

ޔߜࠊߥߔޕࠆߥߣน⢻ߡೋߡ᧪ߦ⊛േ⥄߇⸂ℂࡊ࠶ࠕࡓ࠻ࡏߥ⊛ၮᧄޔ߽⸂ᗧℂ⊛ࡦ࠙࠳ࡊ࠶࠻

⍴㖸ߩ႙߇⥄േ⊛ߦᗧߦᄌ឵߇ߣߎࠆߔߦ߁ࠃࠆࠇߐ TOEIC ࠣࡦ࠾ࠬ⇛ߩ╙৻ᱠޕࠆߥߣ

࠼ࡖࠪࠢࡦࡖ࠴ޟߪࠆޠ⺒㖸ࠢࡦࡖ࠴ޟࠆߔߣනࠍࠢࡦࡖ࠴ޔߪ⠪⊑ޔߡߒߣᣇᴺ✵⸡ߩ⸤

ᗧߣ㖸ޔߪߣࠢࡦࡖ࠴ޕࠆߔᅑബࠍ✵⸡ߔଦࠍℂ⸃㧔㐷↰, 2006㧕ࡊ࠶ࠕࡓ࠻ࡏࠝࡀࠆࠃߦޠࠣࡦࠗ

⍮නࠆߔ൮ࠍ㖿ᓞߩએߟ৻ޔࠅߢࠅߥㅪߩᗧߣ㖸ߩ೨ᓟ⑽ 2 ߪߊᄙޔߢනߚߞߥߦ৻߇

ࠆߢ (↰ ,ᷗ ḡ⥱, 2010; 2011)ߩࠢࡦࡖ࠴ޔߡߒߘޕਛޔߪߢᢥሼߪߦߥߎߡࠇ᭽ߥޘ㖸ჿᄌൻ

࠾ࠬ⊛ోޔࠅߥߣ⋛ၮߩ⸂ℂࡊ࠶ࠕࡓ࠻ࡏࠝࡀ߇ߣߎࠆ߃ⷡ߹߹ߩߘࠍ㖸ߚߒᄌൻߩߎޔࠅߎ߇

 ޕࠆࠇࠄ߃⠨ߣࠆ߇ߥߟߦ㆐ߩ⢻ജࠣࡦ
 
 ⊑㐿ߩࠢ࠶ࡉ࠻ࠬࠠ࠹ .2
⊒⠪ߪࠄ 2012 ᐕޔTOEIC 㗴Ṷ⠌ࠍㅢߡߒ⧷⺆㖸ჿᄌൻߩ⡞߈ขࠅ✵⠌ࠆ߈ߢ߇ Bottom Up 

Listening for the TOEIC Testޡ㖸ჿᄌൻߢቇ߱TOEIC ᢎࠣࡦ࠾ࠬߌᄢቇ↢ะ߁ߣޢࠣࡦ࠾ࠬ࠻ࠬ࠹

᧚ࠍ (ᩣ) ᚑ⟤ၴࠅࠃೀⴕߩߎޕߚߒೋ⚖⠪↪ᢎ᧚ߩ⺆⧷ޔߪ㖸ჿᄌൻߩਛ߽ߢᣣᧄੱቇ⠌⠪ߡߞߣߦ

ℂ⸃ߩᅹޔࠆߡߞߥߣߍ⍴❗ᒻޔ㖸ߩㅪ⚿ޔή㐿⎕ⵚ㖸ޔหൻޔᒙൻߦޔടޔ߃⧷☨ട⽕ߩ 4 ߩߟ

⧷⺆ᣇ⸒ߦ․ᓽ⊛ߥ㖸ߩ⡞߈ข࠻࠶࠾࡙ࠍࠅᲤߦ㓸ਛߡߒቇ⠌߁ࠃࠆ߈ߢ㈩ᘦߩߡోޕࠆߡࠇߐ㗴

ߪ Focus on form ࠻࠶ࡊࡦࠗߩᵩ᳓ࠍታࠆߥߣ࠻࠶ࠥ࠲ޔߒ㖸ჿᄌൻ߇ᱜߊߒ⡞߈ขߣߥࠇᱜ⸃ߢ

24ޔߦหᤨޕࠆߡߞߥߦ߁ࠃߥ߈ Unitߩ ߡߞߥ߽ߦ✬ᚑࠢ࠶ࡇ࠻ߩ⥸৻߿ࠬࡀࠫࡆ߇ࠇߙࠇߘߩ

 ޕࠆ
 

3. Web ᢎ᧚ߩ㐿⊒ 
⪺⠪ߩߎߪࠄᢎ᧚ࠍၮޔߦAdobe ߩ␠ Flash e-learningޔߡ↪ࠍ ᢎ᧚ࠍᚑ࠹ࠢ࠲ࡦࠗߩߎޕߚߒ

ߥࡉࠖ Web ᢎ᧚ߪ Adobe ߩ␠ Flash CS5 Androidޔࠅ߅ߡࠇߐᚑߡ↪ࠍ ߽ߢᖱႎ┵ᧃ࡞ࠗࡃࡕߩ♽

↪ޕࠆ߈ߢฦ࡙ߩ⺖ߩߘޔߪߦ࠻࠶࠾ TOEIC Ṷ⠌㗴ߢ߆ߥߩ࠻ࡊࠢࠬߩ㗴ࠆߥߣ㖸ჿᄌൻߩ

ㇱಽࠍ೨ࠣࡦࡇࠗ࠲ࠄ߇ߥߒࡦ࡚ࠪ࠹ࠢࠖ࠺ߦജࠍ╵⸂ߡߒ⏕ࠅߚߒ㖸⺒✵⠌ࠆ߈ߢ߇

Warming Up ࠦޔߌ⸳ࠍ࠽ᧄ⇟ߩTOEIC Ṷ⠌ߦข⚵ࠅ೨ߦචಽߥ㖸ჿ✵⠌߁ࠃࠆ߈ߢ߇㈩ᘦޕߚߒ

Part 4 Short Talkޔ߽ߢ߆ߥ ޔߪߢ㕙↹ࠣࡦࠗ࠼ࡖࠪߩߢනࠢࡦࡖ࠴⍴ߚ↪ࠍ࠻ࡊ㗴ࠬࠢߩ

150 wpm GOLDߣࠆ߈ߢ⺒㖸ߢ หᤨߣࠆ߈ߢ߇ቇ⠌┙⥄ߊߒᭉޔࠇߐᣉ߇Ꮏᄦߩ╬ࠆࠇߐਈ߇࡞࠳ࡔ

 ޕࠆߡߞߥ߽ߦ࡞࠷ߥଢߦ␜ᢎ᧚㖸ჿឭߩߢᬺޔߦ
 
4. Web ᢎ᧚↹㕙ߩ৻ 
 



－67－

８
月
８
日（
水
）

ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

� � � �  
࿑ 1� Warming Up ↹㕙   � � ࿑ 2� Part 4  Short Talk ↹㕙 

 
 ᨐ⚿ߩߢ߹ࠇߎ .5

࠾ࠬߣ⺒ㅦߩߘޔࠅ߅ߡߒ〯ⷅࠍᯏ⢻ߚߒ⊑㐿ߢ ḡ⥱, ፃ (2010)ޔߪਈᯏ⢻࡞࠳ࡔߩߎ

ޔߪߦ⊛ౕޕࠆߡࠇߐႎ๔ߢ ḡ⥱, ፃ (2011)ޔḡ⥱ (2012)ޔߪቇ⠌ലᨐࠆߌ߅ߦ⢻ജࠣࡦ

Web ᢎ᧚ࠍ↪ߚߒᬺౝߩߢᢎᏧࠆࠃߦᜰዉ߮ࠃ߅⥄ቛቇ⠌ߩ⚿ᨐ㧔N=56㧕ࠕࠦࠬ⸂⺒ޔ

㧔p<0.001, r=0.56㧕ޔ⺒⸃ㅦᐲ㧔p<0.05, r=0.33㧕ޔ⺒⸃ല₸㧔p<0.001, r=0.58ޔ࿑ 3 ෳᾖ㧕࠾ࠬޔ

࿑ޔ㧔p<0.01, r=0.43ࠕࠦࠬࠣࡦ 4 ෳᾖ㧕ߡ߅ߦᗧߥቇ⠌ലᨐ߇ߚࠇࠄ㧔ޔ߅ߥᢥਛߩ

r୯ߪᬌቯᲤߩലᨐ㊂ࠍ0.50ޔߒ એߢᄢലᨐ0.30ޔ એߢਛലᨐߩ⋡ࠆࠇߐߣ㧕ޔߦࠄߐޕ

࿁ߩ⊒2012ޔߪߢ ᐕᐲ೨ᦼߩߎߡ߅ߦ Web ᢎ᧚ߣ⚕ᇦ࠶ࡉࠗࡂߚ↪ࠍ࠻ࠬࠠ࠹ߩ

 ޕࠆߔႎ๔߽ߡߟߦᨐ⚿࠻ࠤࡦࠕᬺ߮ࠃ߅ቇ⠌ലᨐ᷹ቯߩᬺ࠼
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࿑ 3� ⺒⸃ല₸㧔RE㧕 � � � �   ࿑ 4�  ࠕࠦࠬࠣࡦ࠾ࠬ

 

ෳ⠨ᢥ₂ 
㐷↰ୃᐔ㧔2006㧕ޡ╙ੑ⸒⺆ℂ⸃ߩ⍮߅ߒࠈߊޢࡓ࠭࠾ࠞࡔ . 

↰ᷗ㦖ੑޔḡ⥱⧷৻㧔2010㧕ޟ⊒නߩߡߒߣ᳇Ბ⪭↢ᚑߦ㑐ࠆࠊ㖸㖿ᕈേ⸥ᙘߩᓎ -ഀ-㖸ჿ࠺

╙ቇળ(LET)㑐᧲ᡰㇱࠕࠖ࠺ࡔᄖ࿖⺆ᢎ⢒ޠᨆ⸂ߩ㐳ࠢࡦࡖ࠴ߊߠၮߦࠬࡌ࠲ 125 ࿁⎇ⓥᄢળ⊒

ⷐ✁. pp.28-29.  

↰ᷗ㦖ੑޔḡ⥱⧷৻㧔2011㧕1±2ޟ Breath Groupߊߠၮߦࠬࡌ࠲࠺⚂--㖸ჿߩ⑽ ⸃ᨆޠᄖ࿖⺆ᢎ⢒

╙ቇળ㧔LET㧕ࠕࠖ࠺ࡔ 51 ࿁ో࿖⎇ⓥᄢળ⊒ⷐ✁. pp.124-125. 

ḡ⥱⧷৻㧔2012㧕ࠢࡦࡖ࠴ޟ㖸⺒ߩߚߩࠣࡦࠗ࠼ࡖࠪߣWeb ᢎ᧚ߩ㐿⊒ޡޠ᧲ᵗᄢቇੱ㑆⑼ቇ✚ว

⎇ⓥᚲ♿ⷐ94-83 (14)ޢ. 

ḡ⥱⧷৻ޔፃᘕ৻㧔2010㧕ࡉࠚ࠙ߩߚߩ✵⸡ࠣࡦࠗ࠼ࡖࠪߺ⺒ࠢࡦࡖ࠴ޟᢎ᧚㐿⊒ޠᄖ࿖⺆ᢎ⢒ࡔ

╙ቇળ(LET)㑐᧲ᡰㇱࠕࠖ࠺ 125 ࿁⎇ⓥᄢળ⊒ⷐ✁. pp.26-27. 

ḡ⥱⧷৻ޔፃᘕ৻㧔2011㧕ޟWeb ߩ Flash ᢎ᧚ߩ✵⸡ࠣࡦࠗ࠼ࡖࠪߺ⺒ࠢࡦࡖ࠴ࠆࠃߦቇ⠌ലᨐޠ

ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ㧔LET㧕╙ 51 ࿁ో࿖⎇ⓥᄢળ⊒ⷐ✁. pp.26-27. 
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⛗ឬ౮⊒ࠅ➅ࠆߌ߅ߦߩߒലᨐ㧦 

ᣣᧄੱ⧷⺆ቇ⠌⠪ߦኻࠆߔታ⸽⎇ⓥ�

 
↢㚍� ሶ㧔ᄢ㒋ᢎ⢒ᄢቇ㧕 
㐷↰� ୃᐔ㧔㑐ቇ㒮ᄢቇ㧕 
ᐔ� � ᗲ㧔੩ㇺ♖⪇ᄢቇ㧕 
ਅ� ⟤㧔ᚭቇ㒮ᄢቇ㧕 
☑ౝ� � ᥓ㧔੩ㇺ♖⪇ᄢቇ㧕 
 

 㧦 ⛗ឬ౮⺖㗴㧘⊒ಽᨆ㧘↥⺆ᒵ㧘⺆ᒵ⊛ᄙ᭽ᕈ㧘⠌ᾫᐲ࠼ࡢࠠ
 
 ߦߓߪ .1
╙ੑ⸒⺆⠌ᓧ⎇ⓥߡ߅ߦ㧘ᄙߩߊ⎇ⓥ߇⊒↥ߦ߷ࠢࠬ࠲ߔ․ᓽߩᓇ㗀ࠍߒߣ߁ࠃߒߦ߆ࠄ

㧘6ߒߣ⽎ኻࠍ↢㧘ᣣᧄੱᄢቇߪߢᧄ⊒ޕ㧔Kormos & Denes, 2004; Tavakoli & Foster, 2008, etc.㧕ߚ߈ߡ
ߩᒵ⺆ߦ㑆⚵ࠅขߒࠅ➅ߦࠢࠬ࠲㧘ߡߒߣࠢࠬ࠲⺃ࠍឬ౮⺖㗴⛗ࠆࠃߦ⺆⧷ߚߒ↪ࠍ↹Ẃࡑࠦ

↪ะߥ߁ࠃߩߤߦᄌൻߡߟߦ߆ߩࠆ߇ታ⸽⊛ߦᬌ⸛ޕߚߒ 
 
2. ᚻ㗅 
2.1 ෳട⠪ 
㑐ߩ⑳┙ᄢቇߩᄢቇ↢ 40 ฬ㧔↵ᕈ 23 ฬ㧘ᅚᕈ 17 ฬ㧕߇ෳടޕߚߒ⧷⺆ᾫ㆐ᐲߪ࡞ࡌOxford Quick 

Placement Test㧔Oxford University Press㧘2004㧘એਅOQPT㧕ߢ 17㨪42 ὐ㧔ᐔဋ 29.0 ὐ㧕ޕߚߞߢOQPT
㧘ࠍ⸶ᢙౝੱߚߌಽߦ࡞ࡌㅢෳᾖᨒ㧕⺆⸒ࡄ࠶ࡠCEFR㧔࡛߈ߠၮߦࠕࠦࠬߩ 1  ޕߔ␜ߦ
 
  1.  

ෳട⠪ߩౝ⸶ 

CEFR  ⸘ ᕈ ᅚᕈ↵ ࡞ࡌ

A1, A2㧔ၮ␆Ბ㓏ߩ⸒⺆↪⠪㧕 11 10 21 
B1, B2 㧔⥄┙ߚߒ⸒⺆↪⠪㧕 12 7 19 
C1, C2 㧔ᾫ✵ߚߒ⸒⺆↪⠪㧕 0 0 0 

⸘ 23 17 40 

  
2.2 ⚛᧚ߣታ㛎ᚻ⛯߈ 
ታ㛎ߪએਅߩᚻ㗅ߦᓥߡߞታᣉߚߒ㧦Ԙ⧷⺆ജ᷹ቯ㧔OQPT㧕㧘ԙ⛗ឬ౮⺖㗴㧘Ԛᓟޕ࠻ࠤࡦࠕԙ

ߩឝタߦHeaton㧔1966㧘1975㧕ߪߢ 6 ↹Ẃࡑࠦ 2 ⒳㘃25ޟ Story (1966)ޟޠWaiting for a bus (1975)ࠍޠ⚛᧚

1ޕߚ↪ߡߒߣ ߡߟߦ↹Ẃߩ㧘 ᣇߪෳട⠪ߩੱ 3 ಽ㑆ߩḰߩᓟ㧘ᣣᧄ⺆ߢ 3 ಽ⒟ᐲߢญ㗡⺑

ߡߟߦ↹Ẃߩᣇઁߡ⛯㧘ߒ 3 ಽ㑆ߩḰߩᓟ㧘⧷⺆ߢ 3 ಽ⒟ᐲߡߌ⛯ߢ 3 ࿁ญ㗡⺑᳞߁ࠃࠆߔ

㧘CALLߪ㍳ߩ㖸ჿޕߚࠇࠄ ቶߡ߅ߦߩޘ↢ᓤᯏߡ↪ࠍࠢࠗࡑߩෳട⠪߇ߦⴕ㧘㖸ჿࡈ

ߦജ⺆⧷ߩಽ⥄߿ᶏᄖṛ⚻㛎ߩߢ߹ࠇߎᗵᗐ㧘߿ౝኈߩ㧘⛗ឬ౮⺖㗴ߪԚޕߚࠇߐሽߡߒߣ࡞ࠗࠔ

㑐ࠆߔ⾰㗄⋡ࠍޕߚߢࠎ㖸ჿߪ࡞ࠗࠔࡈ 1 ⊒ߦኻߡߒ 1 ฬ߇ᦠ߈ߒߎ㧘ߩ 1 ฬࠢ࠶ࠚ࠴߇
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ߩ⊑ߩߢ⺆⧷㧘ߜ߁ߩᨐ⚿ߚࠇߐߎ߈ᦠޕߚߒ 1 ࿁⋡ߣ 3 ࿁⋡ߡߟߦ㧘Nation ࠻ࡈ࠰ߚߒ⊑㐿߇

Rangeࠕࠚ࠙  ޕߚߒᨆ⸂ࠍ㗫ᐲ⒳㘃ߩᒵ⺆ߡ↪ࠍ

 

3. ⚿ᨐߣ⠨ኤ 
࿑ 1 ࠅࠃߦߣߎ߁ⴕߒࠅ➅ࠍࠢࠬ࠲㧘ߦ߁ࠃߔ␜ߦ 1 ࿁⋡ࠄ߆ 3 ࿁⋡ߡߌ߆ߦ✚⺆ᢙ㧔token㧕⇣

ߪ㧔✚⺆ᢙߚߞ߆ࠊ߇ߣߎߚߒჇടߦᗧߦ߽ߣᢙ㧔type㧕⺆ࠅߥ 1 ࿁⋡ᐔဋ 81.5 ࠄ߆⺆ 3 ࿁⋡ᐔဋ 102.2

⺆߳㧘⇣ࠅߥ⺆ᢙߪ 1 ࿁⋡ᐔဋ 37.7 ࠄ߆⺆ 3 ࿁⋡ᐔဋ 48.9 㜞ߩ⠌ᾫᐲ⺆⧷ޕ㧕ߚߒჇടࠇߙࠇߘߣ߳⺆

ߩ㧕ߐⶄ㔀ߩ⒳㘃㧔‛⺆ዷ㐿ߩࠢࠬ࠲ߪߢࠢࠬ࠲ߩ㧘࿁ߚ߹ޕߚߞߢ⪺㗼߇ะߩߘߤ߶ቇ⠌⠪

⊒⺆ᒵߦ߷ߔᓇ㗀ߪ⏕ޕߚߞ߆ߥࠇߐ 

એߩ⚿ᨐࠄ߆㧘ࠅ➅ߦࠢࠬ࠲ߒข⚵ࠅ㑆ߦ⺆ᒵ⊛ᄙ᭽ᕈ߇㜞߹ࠄ߆ߣߎࠆ㧘➅ࠅߩߒലᨐ߇

↪⺆ᒵߡ߅ߦ߇ߣߎࠆࠇࠄࠅ߹ߟޕߚߞߥߦ߆ࠄ㧘ࠅ➅ߩࠢࠬ࠲ߒലᨐߪߡߟߦ㧘⍮

ലߩߘߤ߶ੱ㜞ߩ㧘ᾫ㆐ᐲߍ㧘⺆ᒵ⊛ᄙ᭽ᕈ߽ᐢߦหᤨߣࠆ㜞ࠍᵹᥰᕈߡߞࠃߦߣߎࠆ߇ਅ߇⩄⽶

ᨐ߇㜞ޕࠆ߃⸒߇ߣߎ 

 

࿑ 1. ⛗ឬ౮⺖㗴 1 ࿁⋡ࠄ߆ 3 ࿁⋡ߩߡߌ߆ߦ⊒⺆ᢙߩᄌൻ 

  � � Note. * p < .05, N = 39㧔ೋ⚖⠪ n = 21, ਛ⚖⠪ n = 18㧕 

 

ෳ⠨ᢥ₂ 
Kormos, J., & Denes, M. (2004). Exploring measures and perceptions of fluency in the speech of second language 

learners. System, 32, 145-164. 

Oxford University Press. (2004). Oxford Quick Placement Test Version 1. Oxford: Oxford University Press. 

Tavakoli, P., & Foster, P. (2008). Task design and second language performance: The effect of narrative type on 

learner output. Language Learning, 58 (2), 439-473.  

⚛᧚ 
Heaton, J. B. (1966). Composition through pictures. Essex: Longman. ̌25 Story  ̍ (pp. 37-38). 

Heaton, J. B. (1975). Beginning composition through pictures. Essex: Longman. ̌Waiting for a bus  ̍ (p. 54). 

↪ࠕࠚ࠙࠻ࡈ࠰ 

Range: http://www.victoria.ac.nz/lals/resources/range� 㧔2012 ᐕ 3  4 ᣣᬌ⚝㧕 

 

⻢ㄉ 
ᧄ⎇ⓥߪᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ㧔LET㧕㑐ᡰㇱၮ␆ℂ⺰⎇ⓥㇱળ࠻ࠢࠚࠫࡠࡊߩ⎇ⓥᚑᨐߩ৻ㇱߢ

㧔ච㖸㗅㧕㧦ࠅㅢߩએਅߪࡃࡦࡔⓥ⎇ߩઁޕࠆ  D ᗆ⟤ሶ㧔੩ㇺᢎ⢒ᄢ㧕㧘ᢧ⮮୶ሶ㧔㑐ቇ㒮ᄢቇ

ᄢቇ㒮⎇ⓥຬ㧕㧘㉿ਭノ㧔㦖⼱ᄢ㧕㧘᧖ᶆ㚅❱㧔㕒ጟᢥൻ⧓ⴚᄢ㧕㧘  ၳ ᥓሶ㧔᧲੩Ꮏᬺ㜞╬ኾ㐷ቇᩞ㧕ޕ 
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�Ყセಽᨆߩ࠻ࠬࠠ࠹ࠣࡦ࠾ࠬࠆࠃߦήߩ࠻ࡊࠢࠬ

 
⨆㊁� Ả৻㇢㧔ᣂẟ⋵┙ᄢቇ㧕 
ፃፉ� ᄦ㧔ᣂẟᎿ⑼ᄢቇ㧕 

ᄢḊ� ૫ብ㧔㐳ጟᎿᬺ㜞╬ኾ㐷ቇᩞ㧕 
 

ࡐ㧘⺆߉ߥߟ㧘⊑ߩߢ⥝㧘හ⺆⧷ߚ߈↢㧘ࠣࡦ࠾ࠬ 㧦࠼ࡢࠠ  ࠭
 
 ߦߓߪ .1
⧷⺆ᢎ⢒ߡ߅ߦ㖸ჿ㕙߇㊀ⷞߩ⺆⧷ߚ߈↢ޔࠅߥߦ߁ࠃࠆࠇߐ㊀ⷐᕈ߇ᢙᄙߊᜰ៰ޕߚ߈ߡࠇߐ㧔৻

ޔߡߒߣዊᨋ, 2006; Field, 2008㧕ਛቇ㜞ᩞߢ↪ࠣࡦ࠾ࠬࠆߡࠇߐᢎ᧚ޔߪߦ⥃႐ᗵࠍߚߔ

ߚࠇߐḰߦᔨߦ೨ߪ㖸ჿ⥄ߩߘߦ⊛ၮᧄޔߩߩ߽ߚ߃Ⴧ߇ߩ߽ࠆߡߞ߇ലᨐ㖸߿⢛᥊㖸ߦ

ේⓂࠍ㍳㖸ቶߺ⺒ߢߡߍᚑޕࠆߢߩ߽ߚࠇߐFlowerdew and Miller (2005)ޔߪ㖸ჿ⸒⺆ߪߦᦠ⸥⸒

 Lam߿Field (2008)ޔߚ߹ޕࠆߡߴㅀߣࠆ߇ᔅⷐࠆ߃ᣇ߽ᄌ߃ᢎޔࠅ߇ᓽ․⊛⺆⸒ߥࠇࠄߦ⺆
 ޕࠆࠇࠄ߽ߩ߽ࠆߔਥᒛߣࠆ߇⚛ⷐࠆߖߐଦㅴࠍ⸂⡬ߪߦ⺆⧷ߚ߈↢ޔߦ߁ࠃߩ(1997)
╩⠪ߩࠄ৻ㅪߩ⎇ⓥ߇⺆⧷ߚ߈↢ޔߪߢቇ⠌⠪ߥ߁ࠃߩߤߦࠣࡦ࠾ࠬߩᓇ㗀ࠍਈޔ߆ߩࠆ߃ᓇ㗀߇

ਛߩߘޕࠆߡߒᩏ⺞ߡߟߦὐߚߞߣޔ߆ߩࠆ߃ਈࠍᓇ㗀ߩࠄߜߤ⽶ᱜߦ⸂⡬ߪࠇߘ߫ࠇߔߣࠆ

 ޕߚߴ⺞ߡߟߦᏅߩ⚛ⷐ⻉ࠆࠇ߹ߦ⊑ߩ⥝හޔߣ⊑ߩޠᑼߍߺ⺒ේⓂޟߪߢᧄ⎇ⓥߢ
వⴕ⎇ⓥ⬄┻ޔߪߢᓟ⮮ (2009)߇㜞  ᩞ OC I ߥޘ᭽ޔߒᲧセࠍ㖸ჿᢎ᧚⺆⧷ߚ߈↢ߣᢎ⑼ᦠߩ

ὐߡ߅ߦ㆑߇ࠍߣߎࠆࠇࠄޕߚߒߦ߆ࠄᧄ⎇ⓥޔߦࠄߐߪߢਛቇᩞᢎ⑼ᦠޔߣᣣᧄੱቇ⠌⠪ߣ

 ޕߚߒಽᨆޔࠍᢎ᧚ࠆࠃߦᲣ⺆⠪ߚࠇᘠߦળߩ
 
2. ⎇ⓥߩ⋡⊛ 
� ᧄ⎇ⓥߩ࠻ࡊࠢࠬޔߪ⊛⋠ߩήߥ߁ࠃߩߤߦ࠻ࠬࠠ࠹ࠣࡦ࠾ࠬ߇ᓇ㗀ࠍਈ߆ࠆ߃⺞ᩏߣߎࠆߔ

㧦(1) 㖸ჿ⚛᧚ోࠆߔߦ߆ࠄߡߞࠃߦߣߎࠆߔᲧセಽᨆࠍᢎ᧚ߩᢙ⒳ޔߡߟߦ㧡ὐߩᰴޔࠅߢ

ޔࠨࠖࡈޔ࠻ࠬࠠ࠹߮ࠃ߅ㅦᐲ⊑ߩ ޔㅦᐲ⊑ᢙ⺆ߩ㑆࠻ࠬࠠ࠹ (2)ޔ₸Ყߩ࠭ࡐ࠻ࡦࠗ

 ޕᓽ․⊛⺆⸒ࠆࠇࠄߦ⪲⸒ߒ (5)ޔౝኈߩࠖࡈ (4)ޔ㑆㐳ᤨ࠭ࡐ (3)
 
3. ᚻ㗅 
3.1 ⺞ᩏኻ⽎ 
ᧄ⎇ⓥߪߢ⺞ᩏኻ⽎ࠣࡦ࠾ࠬࠆߥߣᢎ᧚ࠆߩ࠻ࡊࠢࠬޔߡߒߣᢎ᧚ࠅࠃ㧞ߟ㧔એਅߩ㧭㧮㧕㧘

ࠍ㖸ჿߩ↪ࠣࡦ࠾ࠬࠆࠇ߹ߦࠇߙࠇߘޔߒㆬቯࠍ㧰㧕㧯ߩ㧔એਅߟ㧞ࠅࠃᢎ᧚ήߩ࠻ࡊࠢࠬ

⺞ᩏޕߚߒᢎ᧚㧭ߪ㧭␠ਛቇᩞ⧷⺆ᬌቯᢎ⑼ᦠ(2006)ߩ㧟ቇᐕಽޕࠆߢᢎ᧚㧮ࠆࠁࠊޔߪㅴቇᩞߢ

㜞╬ቇᩞᲧセ⊛ᄙ߇ណ↪ᢙߩ OC I ᬌቯᢎ⑼ᦠ㧮ޕࠆߢᢎ᧚㧯ోߪ㧠ߢ࡞ࡌ᭴ᚑࠆࠇߐᶏᄖ 

␠ EFL/ESL ࠗ(unrehearsed)ߩ⥝හߚߞߥߎ߅ߡߒኻߦᏒ᳃ߩⶄᢙޔߜ߁ߩߘޔࠅߢ㧯ࠢ࠶ࡉࠬࠦ↪
ࠆࠃߦࠄ⠪╩ޔߪᢎ᧚㧰ޕߚߞᛒࠅขࠍࡘࡆ࠲ࡦ 2009-2011 ᐕᐲߩ⎇⑼ߩ৻Ⅳޔߡߒߣᣣᧄੱ⧷⺆ቇ

⠌⠪߳ߩ⧷⺆ᜰዉᱧࠆߩⶄᢙߩ⧷⺆Უ⺆⠪ߦኻࠆߔහ⥝ࠍࡘࡆ࠲ࡦࠗߩ㍳ޕࠆߢߩ߽ߚߒ 
ᢎ᧚㧭㧮ߩߡోޔߪ㖸ჿ߇೨ߦ↪ᗧߚࠇߐේⓂߺ⺒ࠍߡߍ㍳㖸߁ߣࠆߔᣇᴺߢ㍳߽ߚࠇߐ

⽎ᩏኻ⺞ߩ㧮ᢎ᧚㧭ޔߚࠆߔࠍᲧセࠆߩᅷᒰᕈࠅࠃޔߪߢᧄ⎇ⓥߢߎߘޕࠆࠇߐផኤߣࠆߢߩ

ߩ߽ࠆ߈ߢផቯߣࠆߢὼ⥄߇ߣߎࠆࠇߐ⊑ߦߕࠍේⓂ߫ࠇߢ႐㕙ߩታ↢ᵴޔߺㄟࠅ⛉ߦࠄߐࠍ

ળᒻᑼࠆߔ╵࿁߇ᣇઁߒ⾰߇ᣇ৻ޔ߿࠴ࡇࠬޔߖࠊวߦౝኈߩ㧰ᢎ᧚㧯ޔߦࠄߐޔߍࠅขࠍ
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ࠃߩࠬࡘ࠾ࡆ࠹ޔ߿ߩ߽ࠆࠊᦧࠇߦ߇ᚻߒߣᚻ߈⡞߫߃ޔߚߩߘޕߚߒ㒢ቯߦߩ߽ߩ

㖸ჿ⚛᧚ߩߟ㧝ޔߚ߹ޕߚߒ㒰ᄖߪߩ߽ࠆࠇߐᗐቯߣࠆߢὼ⥄߇ߣߎࠆߍߺ⺒ࠍේⓂߦ߆ࠄߦ߁

 ޕߚߒㆬᛯࠍޠ↪ᮡḰㅦᐲޟߪ႐วࠆߡࠇߐᗧ↪߇ㅦᐲ⊑ߩⶄᢙߦ

⠪⾰ޔߒಽᨆࠍߺߩ⊑ߩ࿁╵⠪ޔߜ߁ߩ⊑ߩ࿁╵⠪ߣ⠪⾰ޔߡߟߦᢎ᧚ߩߡోޔߦࠄߐ

ߺ⺒ࠍౝኈ⾰ߚߒᗧ↪ߦ೨߇⠪⾰ޔߪߦਛߩࡘࡆ࠲ࡦࠗޔߪࠇߎޕߚߒ㒰ᄖߪߡߟߦ⊑ߩ

ࠍࡘࡆ࠲ࡦࠗࠄ߇ߥߍㅴⴕࠆߔ႐วޔࠅ߇⾰⠪ߩේⓂߩή್ߡߟߦᢿߢߚߥ߈ߢ

 ޕࠆ

 

3.2 ⺞ᩏᣇ  N
೨㗄ߩ⺞ᩏኻ⽎ࠆߥߣ㖸ჿ⚛᧚࠻ࠬࠠ࠹ (1)ޔߡߟ(text), (2) ࠖࡈ (filled pause), (3) ࠻ࡦࠗࠨ

ࡐ (࠭silent pause)ߩ㧟ߦ࠻࠶࠾࡙ߩߟಽޕߚߌᧄ⎇ⓥޔߪߢButterworth (1980)ޔን↰ (1993)╬ߩవⴕ⎇

ⓥߦ୮200ޔmsec એߩή㖸㑆ߡߒߣ࠭ࡐࠍᛒޔฦ㑆ᤨߩ㑆߮ࠃ߅ฦ⊒࡙ߩ࠻࠶࠾⊒⺆

ᢙ᷹ࠍቯޕߚߒ㖸㑆ޔߪߡߟߦuh, well  ޕߚߒಽ㘃ߦ㑆ߩએᄖࠇߘޔߣ㑆ࠖࡈߚߞߣ

 

4. ⚿ᨐߣ⠨ኤ 
⚕㕙ߩㇺว⚦ഀߪ࠲࠺ߥᗲޔ߇ࠆߔ೨ㅀߩ⎇ⓥ⋡⊛ߩ⚿ᨐࠍએਅߦ◲ẖ(1)ޕߔ␜ߦ ⊒ㅦᐲ

ޔ᧪ᧄޔߦห᭽ߣవⴕ⎇ⓥޔߚ߹ޕ㧕ࠆߔᓟㅀߪߡߟߦ㧔㧰ࠆߥߊㅦߦ㗅ߩ㧯ޔ㧮ޔߊᦨ߽ㆃ߇ᢎ᧚㧭ߪ

හ⥝ߢ߇ߣߎߔ⥄ὼߣࠆߢ⠨ࠆࠇࠄ߃㗴᧚ޔߕࠄࠊ߆߆߽ߦࠆߢᦠߚේⓂߺ⺒ࠍࠆߍ႐วޔ

ߦ⪲⸒ߒ࠻ࠬࠠ࠹(2) ޕࠆᷫߦ┵ᭂ߇ࠖࡈࠆࠇࠄ㑆ߩᐔဋ⺆ᢙ߿ᐔဋ⊒ㅦᐲߪߦ㧞⟲ߩ⚵

⥝හߪߡߟߦ߈ߟࠄ߫ޔᣇ৻ޔߊߥߪߊ߈ᄢߪᏅߩߘޔߩߩ߽ࠆࠇࠄ߇ᗧᏅߪߡߞࠃߦߖࠊวߺ

⑼ਛ㜞ᢎ (4) ޕߥࠇࠄ߇Ꮕߥ߈ᄢߪߦ߈ߟࠄ߫߿ᐔဋᤨ㑆㐳ߩή㖸㑆 (3)ޕ߈ᄢ߇ᣇߩ⊑ߩ

ᦠߩ႐วߩࠖࡈޔ⒳㘃ߪ㒢ቯ⊛(5) ޕࠆߢ వⴕ⎇ⓥߢᜰ៰ߺ⺒ࠍ࠻ࡊࠢࠬޔߦ߁ࠃߚࠇߐߍ

 ޕࠆߔ⪬ᰳ߇ᓽ․ࠆࠇࠄߦ⪲⸒ߒޔ႐วࠆ

ߩ⠪⊑ޔߪࠇߎޕㆃ߽ࠅࠃ↪ਛቇᩞߪㅦᐲ⊑ߩᢎ᧚㧰ޔߢࠈߎߣ foreigner talk / teacher talk ࠃߦ

authenticityޕࠆࠇߐផኤߣࠆߢߩ߽ࠆ ߖ߆⡬ߦᓤ↢ࠍ⺆⧷ߚ߈↢ޔࠅߢߩ߽ߥ⊛Ბ㓏ߪᔨ߁ߣ

ߣ৻ޔߪᢎᏧ⺆⧷ࠆߡ߃⠨ߣߊߦᛒߢᬺߚࠆ߉ߔㅦߡߞߣߦᓤ↢߇ㅦᐲ⊑ޔߩߩ߽ߚ

ALTޔߡߒ ᣇ߁ߣࠆߔ↪ᵴࠍ㖸ჿ⚛᧚ߛࠎߦን⼾ࠍᓽ․ߩ⺆⧷㖸ჿޔߒ㍳ࠍ⺆⧷ߔߢ⥝හ߇╬

ᴺ߇ขޕ߁ࠈߛࠆࠇ 

 

ᵈ㧦ᧄ⎇ⓥߪ⑼ቇ⎇ⓥ⾌ഥ㊄㧔⺖㗴⇟ภ 23520684㧕ߩഥᚑࠍฃޕࠆߢߩ߽ߚߌ 

�

ෳ⠨ᢥ₂�

Butterworth, B. (1980). Evidence from pauses in speech. In B. Butterworth (Ed.), Language Production. Vol. 1.  (pp. 

155-176). London: Academic Press. 

Field, J. (2008). Listening in the Language Classroom. New York: Cambridge University Press. 

Flowerdew, J. and Miller, L. (2005). Second Language Listening: Theory and Practice.  
Lam, W. Raising Students' Awareness of the Features of Real-World Listening Input. Guidelines: A periodical for 

Classroom Language Teachers, 19(1), 74-86. 
┻⬄㗅ሶᓟ⮮৻┨⌀ᐘ (2009).ࠣࡦ࠾ࠬޟᢎ᧚ⷰߩὐࠄ߆ߚ㜞ᩞᬌቯᢎ⑼ᦠߩ⺆⧷ߩ↢ߣ⺆⧷ߩᲧ

セ⎇ⓥޠ㧘ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ ╙ 47 ࿁ో࿖⎇ⓥᄢળญ㗡⊒. 

Tomita, K. (1993). Temporal variables in English speech. Bulletin of Yamagata University. Humanities. 12(4), 138-148. 
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L2 �ലᨐߩ㖸ะ߳⊑ߔ߷߇໒ߣ₸Უ㖸ᝌߩ⺆⧷

 
ਛ↰� �㧔⁛දᄢቇߺߣ߭ 㕖Ᏹൕ⻠Ꮷ㧕 

 
 㧦 ⊒㖸ᢎ⢒㧘ሶ㖸ㅪ⛯㧘Უ㖸ᝌ㧘໒㧘㖸㗀ಽᨆ࠼ࡢࠠ
 
 ߦߓߪ .1
ᣣᧄ⺆⠪ߩߡߞߣߦ⧷⺆⊒㖸ߩ㗴࡞ࡉࠪߩ⺆⧷ߪߦߟ৻ޔߪ᭴ㅧࠇࠊ⸒ߣࠆߦ㧔Mazuka, et al. 

2011㧕ޔ৻ޔߡߒߣሶ㖸߇ㅪ⛯ߚߒ▎ᚲߦᲣ㖸ᝌߺ↢ࠍޠ⺆⧷࠽ࠞ࠲ࠞޟߡߞࠃߦߣߎࠆߔࠍߡߒ

 ,㧔Graham߇ࠆႎ๔߽ߩߣࠆߢ⊛ലᨐ߇ዉߩᦛߪߦะߩ㖸⊑ޔᣇ৻ޕࠆࠇࠄ߇⽎߁ߣࠆ
1979㧕ߩߘޔലᨐߪߡߟߦ⋥ᗵ⊛ශ⽎⊛ߢᏗᦸ⊛᷹ⷰࠍၞߩ߇ߩ߽ߥᄙߦ߁ࠃฃޕࠆࠇࠄߌ

㧔㧞㧕໒ޔࠆࠇࠄߦ❥㗫߇⽎Უ㖸ᝌߪߦ⊑⺆⧷ࠆࠃߦ㧔㧝㧕ᣣᧄ⺆ቇ⠌⠪ޔߪߢᧄ⎇ⓥߢߎߘ

ሶ㖸ࠍࠇߙࠇߘޔߡ┙ࠍ⺑ߩߟੑ߁ߣޔࠆᓧߒ㆐ᚑࠍㅪ⛯⊒㖸ߩሶ㖸ߢዉߩࠢࠬ࠲ߚࠇࠅขࠍ

Უ㖸ߩ․ᕈ߇ⷞⷡ⊛ߦᓧࠆࠇࠄ㖸㗀ಽᨆߚߒߣ࡞࠷ࠍᢙ୯ൻࠅࠃߦᬌ⸽ࠍ⹜ޕߚߺ 
 
2. ᣇ  N
2.1 ෳട⠪ߣᚻ㗅 
� ታ㛎⟲ߩෳട⠪ߪၯ₹⋵ߩᄢቇ 1 ᐕ↢ߩ⧷⺆ኾ⊒㖸ࠢߩࠬጁୃ⠪ 16 ฬޔ⛔⟲ߩߡߒߣෳട⠪

↢ᄢቇ㧝㨪㧠ᐕࠆߔㆬᛯࠍ⚖ೋࠣࡦ࠾ࠬߩ⋵ᄹᎹߪ 11 ฬߕ߹ߢࡊ࡞ࠣߩࠇߙࠇߘޕߚߞߢቇᦼ

ࡐࡦ࠹⊛Ყセߢᬺߩᐲ৻ߦㅳߪߢ⟲ᓟታ㛎ߩߘޔߒ㍳㖸⺒㖸ࠍߟᢥ┨㧡ࠍᮡ⺆㧤⋠ߦೋߩ

ߒ↪ណࠍ ᣇᑼ (Geberina, 1990)࡞࠽࠻ࡏ࡞ࡌߩ㊀ⷞࡓ࠭ߪᚻᴺޔ⠌✵ࠍࠣࡦ࠰ࡊ࠶ࡐߩ⺆⧷ㅦߩ

ࠣࡠ࠻ࠢࡍࠬߩ㧞⒳㘃ࠄ߆࠲࠺ߩ໒ᓟ໒೨ޔߒ㍳㖸⺒㖸ࠍ┨ᢥߩߟ㧡ߓหߦᓟࡩ㧟ޕߚ

AVS Audio Editor) ࡓ   ߮ Praat) ࠍߡߞᲣ㖸▎ᚲߩή್ࠍቯޕߚߒ 
 
2.1 ታ㛎᧚ᢱ 
 
  1. 㖸⺒ኻ⽎ߚߒߣ⸒⺆᧚ᢱ㧔ᄥሼߩ(�  㧕ߔ␜ࠍᲣ㖸㜞߇น⢻ᕈߩᝌߪ(

㖸⺒ߚߒᢥ┨ ⋡ᮡ⺆ 

Spring is here. sp(u)ring / is(u) 
My sister is very strong. is(u) / st(o)rong  
I have a friend in Australia. f(u)riend / Aust(o)ralia
Our children always help me with the dishes after dinner. child(o)ren /  
The host introduced me to the other guests. int(o)roduced  

 
2.2 ᭉᦛߩ✵⠌ᣇ  N
ෳട⠪ߕ߹ߪᭉᦛࠍ⡬ో߈ࠍࡓ࠭߿ࡐࡦ࠹ߩᛠីޕࠆߔᰴߦ㧝㨪㧞ዊ▵ߦߣߏಾࠖ࠺ࡠࡔޔࠅ

㧞㨪㧟࿁ࠍࠇߎޕ߁ߡ⛯ߦᓟߩ㧔╩⠪㧕࠲ࠢ࠻ࠬࡦࠗߢᣇߩ㊀ⷞࡓ࠭ߚ߃ߐࠍફߩ

 ޕ㧕ߥ᳞ࠍߐ෩ኒߪߦ㖸⒟ߒߛߚ໒㧔ߡߖࠊวߦᭉᦛߩ࡞࠽ࠫࠝߦᦨᓟޕߔࠅ➅
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  ࿑ 1.� ✵⠌↪ߦណ↪ߚߒᭉᦛߩ৻㧦 ”So what?” by P!nk 

�

2.3 㖸㗀ಽᨆߩᣇ  N
� 㖸ߩว⸘ߪታ㛎⟲ߪߢ 256 ޔ⛔⟲ߪߢ 176 ߩߡߴߔߩߘޔࠅߥߣ⚻ㆊᤨ㑆ޕߚߒ᷹⸘ࠍ㖸

ᵄߢႺ⇇ߥ߹߇▎ᚲߪߡߟߦLadefoged (2003)╬ߩಽ▵ၮḰࠍෳ⠨ޕߚߒߣએਅޔታ㛎⟲ߩਛ

 ޕߔ␜ߣ৻ࠍߩ߽ߚ߃ᶖ߇⚛Უ㖸ⷐࠄ߆

�

i z u

Time (s)
0 0.21

� �

i z (pause)

Time (s)
0 0.1351

�

 ࿑㧞㧚✵⠌೨ߩෳട⠪㧭ߩ⊒㖸 ‘is’     ࿑㧟㧚✵⠌ᓟߩෳട⠪㧭ߩ⊒㖸 ‘is’ 
�

3. ⚿ᨐ�

� ߩ⛯ሶ㖸ㅪߪᣣᧄੱޟ(27%)ߊߥߪߊ㜞ߤ߶ࠇߘߪ₸ᝌߩᲣ㖸߽ߡߞߢ໒೨ޔᨐ⚿ߩಽᨆ᷹⸘

⊒㖸߇⧰ᚻ߁ߣޠࠆߢ⺑ߪᡰᜬߒ߆ߒޕߚߞ߆ߥࠇߐ 3 ᷫߦࠄߐߪᢙሼߩߘᓟߩ✵⸡໒ߩࡩ

ߩ⟲⛔ޕߚᓧࠍᨐ⚿ߩߣ(p = .002 < .05)ࠆߢᗧߦ⊛⸘⛔ߪ₸ዋᷫߩߎߢᲧセߩߣ⟲⛔ޔ(13%)ࠅ

ᄌൻߦᗧᏅߚߞ߆ߥߪ(p = .14 > .05)ޕ 
� ࿎㔍߽ߒߕᔅߪ㖸⊑ߩ⛯ሶ㖸ㅪߪߡߞߣߦᣣᧄ⺆⠪ߩᐕጀ⧯߽ߣߊߥዋޔࠄ߆࠲࠺ቴⷰߩࠄࠇߎ

⍮ߩߣࠆ߇น⢻ᕈࠆ߈ߢឃ㒰ࠍᲣ㖸ᝌߥਇᔅⷐߦࠄߐߡߞࠃߦ✵⸡໒ߩ⺆⧷ߡߒߘޔߊߥߪߢ

ታ㛎ኻᦼ㑆ߦࠄߐޔ߇ࠆߢᨐ⚿ߚࠇࠄᓧߦߣ߽ࠍᢙੱߚࠇࠄ㒢ߢ⍴ᦼ㑆ߊߏߪᧄ⎇ⓥޕߚࠇࠄᓧ߇

ߔໂ␜߽ࠍน⢻ᕈࠆࠇࠄߍ❭ⓥ߳⎇߁ߣޠࠆߔ₂⽸ߦ㖸ะ⊑ߩ⺆⸒ੑ╙ߪዉߩ໒ޟߡߍᐢࠍ⽎

 ޕߚߞߥߣߩ߽ࠆ
�

 
ෳ⠨ᢥ₂ 
Geberina, P. (1990). ࡞࠽࠻ࡏ࡞ࡌᴺޡᣣᧄ⺆ߩ⊒㖸ᜰዉ㧙VT ᴺߩℂ⺰ߣታ㓙ࠚࠫ࡞ࡌࡠޢ╬✬⪺㧚᧲

੩㧦ಠੱ␠�  
Graham, C. (1979). Jazz chants for Children. New York: Oxford University Press 
Ladefoged, P. (2003). Phonetic Data Analysis – An Introduction to Fieldwork and Instrumental Techniques.   
   Blackwell Publishing. 
Mazuka, R., Cao, Y., Dupoux, E., & Christophe A. (2011). The development of a phonological illusion: a� cross- 
 linguistic study with Japanese and French infants.  Developmental Science. 14(4). 693-699. 

f  � | � ���� ����v  r  
� r r
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⛔⺆ಣℂ߇ࠣࡦ࠾࠻ߩᣣᧄੱೋ⚖⧷⺆ቇ⠌⠪ࠣࡦࠠࡇࠬߩ

ᓇ㗀㧦CALLߔ߷ߦ ᢎቶࠍᵴ↪ߚߒᬺታ〣ߦၮߊߠ⠨ኤ 
 

ਅ� ⟤㧔ᚭቇ㒮ᄢቇ㧕 
ጊᧄ� ⺈ሶ㧔ᚭቇ㒮ᄢቇ㧕 
 

 㧘⛔⺆ಣℂ㧘⺆㗅ᢛᐨ㗴㧘e-learning㧘CALLࠣࡦࠠࡇࠬ 㧦࠼ࡢࠠ
 
 ߦߓߪ .1
㕖⧷⺆ኾߩਛ߽ߢ␠ળ⑼ቇ♽ߩቇ↢ߪ㧘⧷⺆ࠍ EAP ߿ ESP ⸳㧘ቇ⠌⋡ᮡߊߥዋ߇ߣߎቇ߱ߡߒߣ

ቯ߇㔍ޕߒ⚻༡ቇㇱߩᄢቇ↢⚂ 200 ฬߦኻߡߒ⧷⺆ቇ⠌ߦ㑐ࠆߔᗧ⼂⺞ᩏࠍⴕࠈߎߣߚߞ㧘ޟߎޠߔ

㧘หߦࠄߐޕߚߞ߆ಽ߇ߣߎࠆߢ⋠㗄ߚߒᦨ߽િ߫ߦหᤨߣࠆߡ߃⠨ߣߛᦨ߽⧰ᚻ߇↢㧘ቇߪߣ

㧘⧷ᬌࠈߎߣߚߒቯ᷹ࠍ⼂㧘⛔⺆⍮ⴕࠍ࠻ࠬ࠹㗅ᢛᐨ⺆ߒኻߦ↢ቇߩ৻ 3 ߽ߡ߅ߦ㗴ߩ࡞ࡌ⚖

 ޕጊᧄ㧘2011㧕ਅ㧔ਛߚࠇߐᢔ߇╵⺋
Levelt(1993)ߩ㖸ჿ⸒⺆ࠃߦ࡞࠺ࡕ

߅ߦࠬࡠࡊߩࠣࡦࠠࡇ㧘ࠬߣࠆ

ࠇࠄߢ㧘ᔨൻⵝ⟎(Conceptualizer)ߡ

ߚ ࡔ ࠶   ࠫ ߪ 㧘 ᒻ ᑼ ൻ ⵝ ⟎

(Formulator)ࡦࠦࠪࠠ࡞࠲ࡦࡔߢ㧔ᔃ

⊛ㄉᦠ㧕ࠍߡߞᢥᴺࠦ࠼ൻ߮ࠃ߅

㖸 㖿 ࠦ  ࠼ ൻ ߐ ࠇ 㧘 ⺞ 㖸 ⵝ ⟎

(Articulator)ࠆࠇߐ࠻࠶ࡊ࠻࠙ࠕߡ⚻ࠍ

㧔࿑ 1㧕ޕ 
Უ⺆⠪ߩ႐ว㧘ߪࠬࡠࡊߩߎ߶

߷⥄േൻ߇ࠆߡࠇߐ㧘ೋ⚖ߩ࡞ࡌ

⧷⺆ቇ⠌⠪ߩ႐ว㧘ࠦࠪࠠ࡞࠲ࡦࡔ

ߐᒻᚑߦචಽ߇⽎⺆⛔ᒵ⺆ߦౝࡦ

ߊߒᱜߦහᐳࠍ㧘⺆ᒵߚߥߡࠇ

ૐࠅ߹ߟ㧘ߣߎࠆࠍᢥߡߖࠊวߺ⚵

ᰴߩ⛔⺆ಣℂ߇࿎㔍ߣࠆߢ⠨ࠇࠄ߃

Morishita, Satoi, & Yokokawa, 2010)ࠆߡ 㧘ࠬߚߩߘޕઁ( ߚߔિ߫ࠍಣℂ⢻ജ⺆⛔ࠆߌ߅ߦࠣࡦࠠࡇ

ߎߘޕࠆߢਇนᰳ߇ߣߎࠆߔଦㅴࠍേൻ⥄ߡߞࠃߦࠣࡦ࠾࠻ߩൻ࠼ࠦ⊛㖸㖿⊛㧘ᢥᴺߪߦ

 ޕߚߞⴕࠍᬺታ〣ߚߒߣ⊛⋠ࠍߣߎߔિ߫ࠍ⢻ജޠߔޟࠄ߇ߥߌߟࠍ⼂㧘⛔⺆⍮ߪߢ㧘ᧄ⎇ⓥߢ
 

2. ᚻ㗅 
ห৻ࠍ⋠⑼⺆⧷ߩጁୃࠆߔᄢቇ 1 ᐕ↢ 143 ฬ㧔5 㧘ᬺ㧔10ߒߣ⽎ኻࠍಽ㧕ࠬࠢ ࿁ಽ㧕ߩᦨೋߩ⚂

15 ಽ㑆㧘⺆㗅ᢛᐨ㗴ࠍ↪ߚߒ 2 ⒳㘃ࠍࠣࡦ࠾࠻ߩⴕߩࠣࡦ࠾࠻ޕߚߞ೨ඨߩ㗴ߪ㧘ቇౝ

ߩ e-learning ߚࠇߐ␜ᢥሼ๒ޕߚߒᚑߢࡓ࠹ࠬࠪ 4㨪5 ߩ⟲⺆㧘ฦ߃ᦧߴਗߦ㗅ᐨߒᱜࠍ⟲⺆ߩߟ

ਅߚߌ⸳ߦⓨᰣߦᱜ⸃ߩᢙሼࠍജޕߚߞߢߩ߽߁ߣࠆߔᓟඨߩ㗴ߪ㧘VersantͿ English 
Test(Pearson Kirihara K.K.)࠻ࡄߩD㧔ᢥߩ᭴▽㧕ࠍෳ⠨ߦ㧘ߢ࠻ࡦࠗࡐࡢࡄᚑߚߒ㧔࿑ 2㧘3㧕ޕ 

࿑ 1㧚⸒⺆ߩℂ⸃ߣ↢ᚑࠆߌ߅ߦ⺆ᒵ⺑࡞࠺ࡕ(Levelt, 1993) 
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೨ඨߩ㗴ࠄߚߒੌ⚳߇㧘ቇ↢ߪฦ⥄ SoundEngine Free ver. 4.59 ߓ߆ࠄ㧘ߒ㐿ᆎࠍ㍳㖸ߡߍߜ┙ࠍ

ߪฦ㗴ޕߚߒ╵⸂ߦ㗴ߩ㧘ᓟඨߡ㐿ࠍ࠻ࡦࠗࡐࡢࡄߚࠇߐ㈩Ꮣ 2 ᨎࠄ߆࠼ࠗࠬߩᚑࠅ㧘

1ޕߚࠇߐ␜๒߇ࡦ࠲ࡏ↢㖸ჿౣߣ⸶⺆ᣣᧄ߽ߦࠇߕ ᨎ⋡࠼ࠗࠬߩ㧔࿑ 2㧕ߪߢ㧘㖸ჿౣ↢ࠢࠍࡦ࠲ࡏ

㧘3ߣࠆߔࠢ࠶ ߪߢߎߎ㧔ߢߩࠆ߃ߎ⡞ߢࠎࠍ࠭ࡐ߇⟲⺆ߩߟ gives us / history / the answer㧕㧘ᱜߒ

2ޕߚߖߐ߃ᦧߴਗߢญ㗡ߦ㗅ᐨ ᨎ⋡࠼ࠗࠬߩ㧔࿑ 3㧕ߪߢ㧘㖸ჿౣ↢ߡߒࠢ࠶ࠢࠍࡦ࠲ࡏ㧘ᱜ⸃

㧘GlobalvoiceEnglish (HOYAߪ㖸ჿߩ㗴ޕߚߖߐᓳ໒⏕ࠍHistory gives us the answer.㧕ߪߢߎߎ㖸ჿ㧔ߩ

㧘WAVEߪ㖸ჿߚࠇߐ㍳㖸ߡߞࠃߦ↢ቇޕߚߒᚑߢ(␠ᩣᑼળࠬࡆࠨ ޕߚߒሽᓟ㧘࿁ߢ࡞ࠗࠔࡈ

1 ࿁ಽߩࠣࡦ࠾࠻ߩ㗴ᢙߪ㧘೨ඨ 10 㧘ᓟඨ 5 ߇ߚߞߢ㧘1 ࿁⋡ߣ 10 ࿁⋡ߩ㗴ߪ 1 ߹ߦߟ

㗴㧔೨ඨߩ৻หߢᒻߩ࠻ࠬ࠹ᓟ㧘೨ߣ 20 㧘ᓟඨ 10 㧕ࠍਈ߃㧘ߩࠣࡦ࠾࠻ᚑᨐࠍ⺞

ᩏޕߚߒ�

 
3. ⚿ᨐ 
೨ᓟࠍ࠻ࠬ࠹ਔᣇฃߚߌቇ↢ (n = 88) ߡߟߦ࠲࠺ߩ t ᬌቯࠍⴕߚߞ⚿ᨐ㧘೨ඨ (t(87) = 2.34, 

p < .05)㧘ᓟඨ (t(87) = 6.37, p < .01) ߽ߣ㧘೨ߣ࠻ࠬ࠹Ყセߡߒᓟߩ࠻ࠬ࠹ᚑ❣ߩᣇ߇ᗧߦ㜞ߥߊ

 ޕߚߞ߆ಽ߇ߣߎࠆߡߞ

⺆㗅ᢛᐨ㗴ߪ㧘৻⥸ߦᢥᴺ⍮⼂ߦߚߩࠢ࠶ࠚ࠴ߩ↪߇ߣߎࠆࠇߐᄙࠄ߇ߥߒ߆ߒޕ㧘ᧄ⎇ⓥ

ࠣࡦࠠࡇ㧘ࠬߒଦࠍേൻ⥄ߩ㧘⛔⺆ಣℂߪߣߎ߁ⴕࠍ⠌✵߃ਗ߮ᦧߩߢญ㗡ߦ߁ࠃߩࠣࡦ࠾࠻ߩ

ߩᕈ↪᳢ߦࠄߐߪ㧘ᓟ߃߹〯ࠍⓥ⚿ᨐ⎇ߩࠄࠇߎޕߚࠇߐໂ␜߇ߣߎࠆ߇น⢻ᕈࠆ㜞ࠍၮ␆ജߩ

ࠆ e-learning ᢎ᧚ߩ㐿⊒ߦขޕߚߺ⚵ࠅ 

 

ෳ⠨ᢥ₂ 
Levelt, W. J. M. (1993). The architecture of normal spoken language use. In G. Blanken, J. Dittmann, H. Grimm, J. 

C. Marshall & C-W. Wallesch (Eds.), Linguistic disorders and pathologies: An international handbook (pp.1-15). 

Berlin: Walter de Gruyter. 

Morishita, M., Satoi, H., & Yokokawa, H. (2010). Verb lexical representation of Japanese EFL learners: Syntactic 

priming during language production. Journal of the Japan Society for Speech Sciences, 11, 29-43. 

ਛߎࠅߩਅ⟤ጊᧄ⺈ሶ. (2011).ޟ㕖⧷⺆ኾߩᄢቇ↢ࠍኻ⽎ߚߒߣ⧷⺆ቇ⠌ߦ㑐ࠆߔᗧ⼂⺞ᩏޠ

㑐⧷⺆ᢎ⢒ቇળᤐቄ⎇ⓥᄢળ. 

 

࿑ 2㧚ࠣࡦ࠾࠻ᓟඨ 1 ᨎ⋡࠼ࠗࠬߩ ࿑ 3㧚ࠣࡦ࠾࠻ᓟඨ 2 ᨎ⋡࠼ࠗࠬߩ 
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 ⓥ㧦⎇ߩਅ⢻ജߥᔅⷐߦࠣࡦࠗ࠼ࡖࠪ

න⺆⼂⢻ജߩࠣࡦࠗ࠼ࡖࠪߣ㑐ଥ�

 
ጊౝ� ⼾㧔᧲੩࿖㓙ᄢቇ㧕 
ፃ᧻� ା㧔᧲੩ᄢቇ㧕 

ട⮮� 㓸ᐔ㧔᧲੩ᄢቇ� ᄢቇ㒮↢㧕 
Ꮉ� ⟤㧔᧲੩࿖㓙ᄢቇ㧕 

Ꮉ� ᗆ㧔᧲ᶏᄢቇ㧕 
 

 㧘⥄േ⹏ଔ㧘න⺆⼂㧘ᔕㅦᐲ㧘✚ว⊛ᾫ㆐ᐲࠣࡦࠗ࠼ࡖࠪ 㧦࠼ࡢࠠ
 
1. ⢛᥊ 
࠴ࡇࠬߩߘޔߦ⊛හᤨߌߛࠆ߈ߢߦ㧘߶߷หᤨߡߒኻߦ࠴ࡇࠬࠆߊߡ߃ߎ㧘⡞ߪࠣࡦࠗ࠼ࡖࠪ

㧔₹ࠆߢ⠌ᴺ✵ࠆߔ↢ౣߢญ㗡ࠍ⊑ߓหߣ ޕࠪ(2005 ߦหᤨ߷߶ࠍ⊑ߩ࡞࠺ࡕ㧘ߪࠣࡦࠗ࠼ࡖ

ߣߎࠆߖߐߊ߿ߒ⠌ᓧࠍ㖿ᓞ⊛․ᓽߩߤߥࡦ࡚ࠪࡀ࠻ࡦࠗࡓ࠭߿㖸⊑ߩ⺆⸒㧘⋡ᮡߢߩߔࠅߊ

ࡇࠬߣᛛ⢻ࠣࡦ࠾ࠬ㧘ࠇߐଦㅴ߇േൻ⥄㜞ㅦൻߡߞ߹㜞߇ಣℂ⢻ജߥ⊛㧘හᤨߦࠄߐޕࠆ߈ߢ߇

⼱㧔ᨴࠆߡࠇߐ⋠ᵈߡߒߣ⠌ᴺ✵ߥ⊛ലᨐࠆߖᛛ⢻߽િ߫ࠣࡦࠠ 1998;� 㐷↰ 2007㧕ޕ 
㖸㖿ࠍਛᔃߚߒߣ prosodic shadowing 㧘ࠪߡߒኻߦ ⷐ᳞ߦᗧℂ⸃߽หᤨߩᢥ┨ౝኈࠆߔࠣࡦࠗ࠼ࡖ

ࠆߔ content shadowing 㧘ಣℂߦߚ߁ญ㗡ౣ↢߽ⴕߦหᤨࠄ߇ߥߒ⸂ᗧℂߡߒಣℂࠍ㧘ജ㖸ჿߪߢ

㧘ߚߩߎޕࠆߥߦᵴേ⺆⸒㜞ߩ⩄⽶ߢ㧘ⶄ㔀ߒߚᨐࠍᓎഀߥ㊀ⷐ߇.േ⸥ᙘ߁ᛒߦ⊛₸ലࠍᜬߣ

ᗧℂ⸃߽߁ content shadowing น⢻ࠆߖ⢻ജ߽િ߫⺆⸒ߥ⊛ว⛔ߩ㧘ቇ⠌⠪ࠅࠃߦߣߎ߁ⴕࠍ✵⸡ߩ

ᕈߣࠆ߇ᦼᓙࠆࠇߐ㧔ጊౝ ⼾㧘ፃ᧻ା㧘⟜ᓼ㧘Ꮉ⟤ 2009a㧕ޕ 
એߦ߁ࠃߩ㧘ࠪߪࠣࡦࠗ࠼ࡖ㧘ࠣࡦ࠾ࠬᛛ⢻㧘⊒㖸ࠍિ߫ߊߥߢߌߛߔ㧘ቇ⠌⠪ߩᄖ࿖⺆⢻ജ

ߡࠇߐታᣉߊᐢߦ⊛㧘ో࿖ࠇߐ⋠ᵈߦᄙߢਛߩᄖ࿖⺆ቇ⠌ߩ㧘ㄭᐕߡߒߣ⠌ᴺ✵ࠆߖિ߫ߦ⊛ว⛔ࠍ

ࠣࡦࠗ࠼ࡖࠪ߿㆑ߩቇ⠌⠪ߥ߈ߢߊ߹߁ߣቇ⠌⠪ࠆ߈ߢߊ߹߁߇ࠣࡦࠗ࠼ࡖ㧘ࠪߢᣇ৻ޕࠆ

 ޕߚ߇ߪߣࠆߢࠎㅴߦචಽߛ߹ߪⓥ⎇ߩߡߟߦ⸛ᬌಽ㘃ߩਅ⢻ജߥᔅⷐߦߚࠆ߈ߢ߇
 

2. ⋡⊛ 
⸂ߡߒࠍಣℂߥ⊛⺆⛔⊛ᗧ⊛㧘㖸㖿ߒ⼂ߊ߿߫ߔࠍ⺆නߚ߈ߡ߃ߎ㧘⡞ߪߢࠣࡦࠗ࠼ࡖࠪ

ߥ߁ࠃߩߎޕࠆ߇ᔅⷐࠆߔ↢㧘ญ㗡ౣߒ㉼ decoding process ㅦࠆߔⷐߦ⼂ಣℂߣ㧘න⺆⼂ജߢਛߩ

ᐲߪ㊀ⷐߥⷐ࿃ߣࠆߢ⠨ߢߎߘޕࠆࠇࠄ߃㧘ᧄ⎇ⓥߪߢ㧘ࠪߦࠣࡦࠗ࠼ࡖᔅⷐߥਅ⢻ജߣߟ৻ߩ

 ޕߚߒᩏ⺞ߡߟߦ㑐ଥߩߣࠬࡦࡑࠜࡈࡄࠣࡦࠗ࠼ࡖ㧘ࠪߍࠅขࠍ㧘න⺆⼂ㅦᐲߡߒ
 
3. ᣇ  N
3.1 ෳട⠪ 
� ⧷⺆ᾫ㆐ᐲࠆߥ⇣ߩᣣᧄੱ⧷⺆ቇ⠌⠪㧔᧲੩ߩᄢቇ↢㧕 
3.2 ᧚ᢱ 
(1) TOEIC㧦ෳട⠪ߩ⧷⺆ᾫ㆐ᐲ᷹ࠍቯ࠻ࠬ࠹ߩߚࠆߔ㧕 
⧷ߊ⡞ߡೋߡߞߣߦ㧘ෳട⠪ߚࠇߐ㍳㖸ߦࠞࡇࠬࡉࠖ࠹ࠗࡀᢥ㖸ჿ㧦⧷↪ࠣࡦࠗ࠼ࡖࠪ (2)

ᢥ࠶ࡄ  ࠫ
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(3) ౝኈℂ⸃ᐲ࠻ࠬ࠹㧦ࠪߚߒࠣࡦࠗ࠼ࡖ⧷ᢥߩౝኈ㧔ⷐ㧕ℂ⸃᷹ࠍቯߩߚࠆߔㆬᛯᑼ㗴 
(4) ⺆ᒵಣℂ⢻ജ࠻ࠬ࠹㧦⧷⺆ቇ⠌⠪ߩ⺆ᒵ⍮⼂ߣ⺆ᒵߩࠬࠢࠕ⥄േᕈ᷹ࠍቯ࠻ࠬ࠹ࠆߔ㧔CELP㧕 
3.3. ᚻ㗅 
(1) ෳട⠪ߦTOEIC  ޕߚߒቯ᷹ࠍᾫ㆐ᐲ⺆⧷ߩޘ㧘ฦߒታᣉࠍ
(2) ෳട⠪ߦ㧘߹ߢ⡞ߥߩߣߎߚ⧷ᢥߒࠣࡦࠗ࠼ࡖࠪߡߟߦࠫ࠶ࡄ㧘ࡘࡇࡦࠦࠍࠇߘ

㍳ࠣࡦࠗ࠼ࡖࠪߢࠫ࠶ࡄߩߥᐔᤃࠅࠃ㧘ߡߒߣ⠌✵ࡊ࠶ࠕࡓ㧔࠙ࠝޕߚߞࠄ߽ߡߒ㍳㖸ߦ࠲

㖸ࠆߔ✵⠌ࠍⴕࠄ߆ߡߞ㧘ᧄ⇟ࠣࡦࠗ࠼ࡖࠪߩ㍳㖸ࠍታᣉޕߚߒ㧕 
 ޕߚߒታᣉࠍ࠻ࠬ࠹⸂ౝኈℂߩ㧘ㆬᛯ⢇ᑼߦߚࠆߔቯ᷹ࠍౝኈℂ⸃ᐲߩᢥ⧷ߚߒࠣࡦࠗ࠼ࡖࠪ (3)
(4) ᦨᣂߩ㖸ჿᖱႎಣℂᛛⴚࠆߢ㧘㖸㗀ߦ࡞࠺ࡕၮߚߠGOP (Goodness of Pronunciation)ࠍߡߞ㧘ࠦ

Ꮉ⟜᧻ፃ㧔ጊౝࡓ࠹േ⹏ଔࠪࠬ⥄ࠆߔଔ⹏ಽᨆߦ⊛േ⥄ࠍ㖸ჿࠣࡦࠗ࠼ࡖࠪ߇࠲ࡘࡇࡦ

, 2009b)ߡ↪ࠍ㧘ቇ⠌⠪ࠣࡦࠗ࠼ࡖࠪߩ㖸ჿࠍቯ㊂⊛ߦ⹏ଔޕߚߒ 
(5) න⺆⼂ㅦᐲ᷹ࠍቯߦߚࠆߔ㧘㐷↰㊁ํ㐳⼱ፉᧄ㧔2010㧕ߡߞࠃߦ㐿⊒ߚࠇߐ⺆ᒵಣℂ⢻

ജ࠻ࠬ࠹㧔CELP: Computer-based Lexical Processing㧕ࠍታᣉޕߚߒCELP ߣ⼂ᒵ⍮⺆ߩ㧘⧷⺆ቇ⠌⠪ߪ

⺆ᒵߩࠬࠢࠕ⥄േᕈ᷹ࠍቯ࠲ࡘࡇࡦࠦޕࠆߢ࠻ࠬ࠹ࠆߔ↹㕙ਛᄩߦ㧝ߩߟන⺆߇ឭ␜ࠇߐ㧘ߔ

ᑼࠣࡦࡒࠗࡊࠆ᳞ࠍᢿ್ߩ߆ߥ߆ࠆ߇㑐ଥߦ⊛ᗧߣ⺆නߩ㧘೨߇⺆නࠆࠇߐ␜ឭߦߣߋ

㧘න߮ࠃ߅㧘߆ߩߚߒᢿ್ߣή߆ߩߚߒᢿ್ߣࠆ߇㑐ଥߦන⺆㑆ߩߟ㧞߇ቇ⠌⠪ޕࠆߢ࠻ࠬ࠹

㧘ߢߩࠆ߈ߢ㍳⸤ߦ⊛േ⥄߇ᔕᤨ㑆ߩߢ߹ߔࠍ࠼ࡏࠠߡߒᢿ್߇ቇ⠌⠪ࠄ߆ߡࠇߐ␜ឭ߇⺆

⺆ᒵ⼂߳ߩᔕㅦᐲ᷹ࠍቯޕࠆ߈ߢ߇ߣߎࠆߔ㧔CELP ߁ࠃࠆࠇᘠߦචಽߦ࠻ࠬ࠹ߩߎ߇㧘ቇ⠌⠪ߪ

ߩ⇟ᧄࠄ߆ߡߒੌ⚳ࠍࠄࠇߎ㧘ࠇߐᗧ↪߇࠻ࡄ⠌✵ߩߟ㧞ߣࠫࡍ⺑⸂ߒ㧘ߦ 100 ߦࠃࠆ

 㧕ޕߚߞߦ⇟ᧄࠄ߆ߢࠎ〯ࠍࡊ࠶࠹⠌ࠬ✵ߩࠄࠇߎ㧘߽ߢᧄታ㛎ޕࠆߡࠇߐ᭴ᚑߦ߁
 
4. ⚿ᨐ 

⛔⸘⊛ಽᨆߩ⚿ᨐ㧘ࠪߩࠬࡦࡑࠜࡈࡄࠣࡦࠗ࠼ࡖᓧὐ㧘⺆ᒵಣℂ⢻ജ࠻ࠬ࠹㧔CELP㧕ᓧὐ㧘

TOEIC ⴕࠍࠣࡦࠗ࠼ࡖࠪ߇㧘⺆ᒵ⼂ㅦᐲࠅ߆ࠊ߇ߣߎࠆ߇㑐⋦ߥᗧߦ㑆ߩᾫ㆐ᐲ⺆⧷ߊߠၮߦ

ᄌᢙߩࠄࠇߎ㧘ߡ߽ࡕ࠺㧘ߪߢ⊑ޕߚߞߥߦ߆ࠄ߇ߣߎࠆߢߟ৻ߩਅ⢻ജߥ㊀ⷐߦߚ߁

 ޕࠆߢቯ੍ࠆㅴࠍ⺰⼏ߣ⠨ኤࠄ߆ᄖ࿖⺆ᢎ⢒⊛ⷰὐ߿ᔃℂ⸒⺆ቇ⊛ⷰὐ,ࠍ㑐ଥߩߡߟߦ
 
ෳ⠨ᢥ₂ 
㐷↰ୃᐔ (2007) .ߣࠣࡦࠗ࠼ࡖࠪޡ㖸⺒ߩ⑼ቇࠕࡇࡕࠬࠦޢ. 
㐷↰ୃᐔޔ㊁ํᔘมޔ㐳⼱ዏᒎޔፉᧄߚሶ (2010). ޡ⑼ቇ⎇ⓥ⾌ഥ㊄ <ၮ⋚⎇ⓥ(C)> ⎇ⓥᚑᨐႎ๔
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ጊౝ ⼾㧘ፃ᧻ା㧘⟜ᓼ㧘Ꮉ⟤ (2009a).ߣࠣࡦࠗ࠼ࡖࠪ࠷ࡦ࠹ࡦࠦޟ⧷⺆ᾫ㆐ᐲߩ㑐ଥޡޠᄖ
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ጊౝ ⼾㧘ፃ᧻ା㧘⟜ᓼ㧘Ꮉ⟤ (2009b). ޟ㖸ჿᖱႎಣℂᛛⴚࠍᵴ↪ࠣࡦࠗ࠼ࡖࠪߚߒ⥄േ⹏

ଔࠪࠬߩࡓ࠹㐿⊒ޡޠᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળో࿖⎇ⓥᄢળ⻠Ṷ㓸179-178ޢ.  
ጊౝ ⼾㧘ፃ᧻ା㧘⟜ᓼ㧘Ꮉ⟤㧘Ꮉ ᕺ (2011). ࠣࡦࠗ࠼ࡖࠪ⺆⧷ޟ⹏ଔߩ⹜ߺ㧦ో⊛ශ

⽎⹏ଔⷰߣὐ⹏ଔߩ㑐ଥޡޠᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ㑐᧲ᡰㇱᄢળ⊒ⷐ㗄11-10ޢ.  
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�㑐ଥߩ࡞ࡌᒵ⺆ߣ⸂ㅦᐲ߮ౝኈℂߩߺ⺒ߔჇߢ⺒㤩ߒࠅ➅

 

ᳰጊ� ሶ㧔ᕺᴰᅚቇᄢቇ� 㕖Ᏹൕ⻠Ꮷ㧕 

 

�࡞ࡌㅦᐲ㧘ౝኈℂ⸃㧘⺆ᒵߩߺ⺒㧘࠻ࠬࠠ࠹ߩ㤩⺒㧘ೋߒࠅ➅㧦࠼ࡢࠠ

 

 ߦߓߪ .1
㧘੍ߚࠆߔᶩ㙃ࠍᆫߦ㐳ᢥߕߖߓᔺ‛ޔߒኻߦ↢ᄢቇࠆࠇࠄ᳞ࠍജ⺆⧷ߥ⊛ታ〣ߔ߹ߔ߹

⠌ࠍ೨ឭߩߺ⺒ߥߒߣᜰዉᴺࠍ⠨᩺ޕߚߒೋࠅ➅ࠍ࠻ࠬࠠ࠹ߩߒ㤩⺒ࠆߔᬺߒ↹⸘ࠍ㧘߹ߕ╩

⠪⥄り߇න⁛ߢታ㛎ࠍⴕޕߚߞᄢቇ↢ะࠣࡦࠖ࠺ߩߌᢎ⑼ᦠ㧝ౠߩ 10 ᧄߡߟߦ࠻ࠬࠠ࠹ߩ㧘หߓ

ᢥ┨ߩ㧟࿁ㅪ⛯㤩⺒ߢWPM ᐔဋߪ 17㧑㧘ౝኈℂ⸃ߩะ߽∩ᗵߪࠄࠇߎޕߚ߈ߢ㧘⺒ߺ߮ߚߔ

ߚࠆߔఝవࠍ㧘ㅦᐲ߃ടߦߣߎࠆ߈ߢ߇ߺ⺒⸽㧘ᬌߺ⺒੍᷹߿ߺ⺒ߒ㧘㘧߫ߒჇࠍᐲ⏕߇⍮ߩฏ⺆ߦ

႐߁ⴕࠍ⺒㤩ߒࠅ➅ߩೋ߇↢㧘ᄢቇ߃߹〯ࠍࠇߎޕࠆࠇࠄ߃⠨ߣࠄ߆ࠆ߈ߢᱜୃ߇╬ߒߣ⪬ߩ

วߩ WPM 㧘ᗧ߆ߩ߽ߥࠇតࠍ㑐ଥߩ࡞ࡌᒵ⺆ߣࠄࠇߘ㧘ߚ߹ޕߚߴ⺞ࠍะߩ⸂ౝኈℂ߿િ߮ߩ

ߩಽߩ⺆ߥࠄ߆⼂ߩ߳ࠄࠇߘ߿ኻಣᴺ╬ߡߟߦᓧߚၮ␆ࠍ࠲࠺ႎ๔ޕࠆߔ 

 

2. ᚻ㗅 
2.1 ෳട⠪ 
ෳട⠪ߪ㧘᧲੩ㇺౝߩᄢቇ㧝ᐕ↢ 22 ฬ㧔↵ሶ 18 ฬޔᅚሶ 4 ฬ㧕ߢ㧘ㅳ 1 ࿁ߩᔅୃ⧷⺆⑼⋡ߩਛ⚖ࠢ

G-TELPߚߌฃߦ㧘ቇᒰೋߒዻߦࠬ ᐔဋߪ₸╵ᱜߩਛోߩ 50 บඨ߫߁ߣ㓸࿅ޕߚߞߢᧄ⎇ⓥ

㧘2012ߪႎ๔ࠆߔタ⸤ߦⷐ㗄ߩ㧘࿁߇߁ࠄ߽ߡߒෳടߦᓟᦼߣ㧘೨ᦼߪߦ ᐕ 4 5 ᦼߩߢ 5 ࿁ߩ

⺞ᩏోߦߡෳടߚ߈ߢ 19 ฬಽߦ࠲࠺ߩၮޕࠆߡߠ 

 
2.2 ↪ᢎ᧚ 
� ෳട⠪ߛࠎ⺒߇ 5 ᧄߪ࠻ࠬࠠ࠹ߩ㧘ᐔဋ⺆ᢙ 596 ⺆㧘ᐔဋ readability㧔Flesch-Kincaid Grade Level㧕ߪ

8.4㧘ᢎ᧚CD ᐔဋߪ㖸⺒ㅦᐲߩ 141 WPM   ޕߚߞߢ

 
2.3 ᚻ㗅 
WPMࠆߌ߅ߦ⺒㤩ߒࠅ➅ 2.3.1  ㍳⸤ߩౝኈℂ⸃ᐲߣ
ෳട⠪੍ߪ⠌ߦߕߖࠍᬺߺ⥃ߦ㧘⸥㍳↪⚕ߦශߚࠇߐᢎ⑼ᦠᧄᢥߩㅪ⛯㤩⺒㧔2 ࿁㨪3 ࿁㧕ߌ߅ߦ

ߡ߈ߢ⸂ℂ߿⺆ᧂ⍮ޕࠆߔ㍳⸤ࠍౝኈℂ⸃ᐲߩ㧡Ბ㓏ࠆࠃߦᏆ↳๔⥄ߣ㧕⑽ᚲⷐᤨ㑆㧔ಽߩฦ࿁ࠆ

ฏ⺆ࠆߌഥࠍ⸂㧘ౝኈℂߦ߃឵߈ᒁޕࠆߔឭߡᦠࠍ⚂ᣣᧄ⺆ⷐ⍴ߦߍ㧘ߌߟࠍශߦᚲ▎ߥ

 ޕࠆߌߟࠍ⺆⧷ࠆߔᒰࠄ߇ߥߒߺ⺒㧘ౣᐲࠅขߌฃࠍᣣ⧷ኻᾖߩ

⸥㍳ߩ࿁߇ቢੌߣࠆߔ㧘↳๔ߩᄙਇ⺆ฏ╬ࠍ․ቯޕࠆ߈ߢCD 㧘ࠄ߇ߥߖ߆⡬ࠍ࡞࠺ࡕ⺒㖸ߩ

ᢎ᧚ឭ␜ᯏࠍᵴ↪ߡߒෳട⠪ߩᔅⷐߦᔕߚߒࠍ⺑⸂ߚߓᓟ㧘ᤨ 㑆ߔ⸵ߩ▸࿐ߢ৻ᢧߩ㖸⺒✵⠌ࠍⴕޕߚߞ 

 
2.3.2 ᤨ㑆ࠅ➅ࠆ᷹ࠍߒ㤩⺒࠻ࠤࡦࠕߩߡߟߦ 

5 ᧄ⋡ࠍࠣࡦࠖ࠺ߩ೨ߦ㧘23 㗄⋡ࠆߥࠄ߆⚕㕙⸥ฬᑼߢ࠻ࠤࡦࠕߩ㧘ߩߢ߹ࠇߎ 4 ࿁ߡߟߦ

ᗧ⼂⺞ᩏࠍⴕߦ․ޕߚߞೋ࿁⺒ߩߢߺᧂ⍮⺆ߩ⼂㧘ߩߘኻಣᴺ߿㧘ㅦ⺒߳ߩᗧ⼂㧘ౝኈℂ⸃ᐲ߳ߩ⥄

ାߡߟߦ㧘ޟ⥄ಽߩ⺆ᒵߪ࡞ࡌߩ↪ਛߩᢎ⑼ᦠߦߩ⺒ࠍਇ⿷ߣޠߥߪᗵࠆߓᗧ⼂ߦὶὐࠍ

ᒰޕߚߡ 
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3. ⚿ᨐ 
ᬺߩ 3 ಽߩ㧝⒟߇㧘㕒ߥ߆㤩⺒ߩߺ⺒ߣ⸥㍳ⷐ⚂⸥ㅀᤨߩ㑆ߦᒰ߇ࠆࠇࠄߡ㧘ෳട⠪ߪߜߚฦ⥄

ࠃߦ㧘⥄Ꮖ↳๔߇ߚߞ߆ߥ߈ߢᛠីߦචಽࠍ⺆ਇ߿⺆ᧂ⍮ߩෳട⠪ޕߚࠇߊߢࠎ⥃ߣޘ☽ߢࠬࡍߩ

߽ߢᦨᄢߪวഀߩ⺆ᧂ⍮ࠆ 3㧑บࠅߢ㧘Hirsh, D. & Nation, P. (1992) ߦᾖߦ⸂⺒߷߶ޔ߽ߡߒࠄήℂߩ

ᨐ㧘5⚿ߩಽᨆޕߚ߈ߢផኤ߇ߣߎࠆߡࠇㆬ߫߇ᢎ᧚ߥ ᧄߩᢎ᧚ࠆߌ߅ߦ 2 ࿁ㅪ⛯㤩⺒ߢ WPM ߩ

િ߮₸ߪᐔဋ 27.1㧑㧔࿑㧝㧕㧘5 Ბ㓏ߢ↳๔ࠆߔౝኈℂ⸃ᐲߩિ߮ߪᐔဋ 0.93 ㅦߩߺ⺒ᣇ㧘৻ޕߚߞߢ

ᐲะࠅࠃℂ⸃ࠍߐᷓߩ㊀ⷞࠆߔᘕ㊀ဳ߿ㅒߦዋߒήℂߥߜ߇ߒࠍෳട⠪߽ޕߚࠇࠄ 

ࠆߓᗵߣޠߥߪ⿷ਇߦߩ⺒ࠍᢎ⑼ᦠߩ↪ਛߪ࡞ࡌߩᒵ⺆ߩಽ⥄ޟ㧘߫ࠇࠃߦ࠻ࠤࡦࠕ㧘ߚ߹

ᗧ⼂ߪ㧘ޟೋ࿁⺒ߜ┙ࠅ߹ߢߺᱛ߹ߺ⺒ߦߕࠄㅴޟޠࠆࠇࠄ➅ߢߺ⺒ߒᗧࠍផ᷹߇ߣߎࠆ߈ߢᄙ

ޠା⥄ߩౝኈℂ⸃ᐲ߳ޟߩ╬ޠߥߊߒ㔍ߪߩࠆߌߟࠍߩᚲ▎ߥߢ㊀ⷐߤ߶ࠇߘߣᚲ▎ߥ㊀ⷐޟޠ

ߢ㑆ߩߣ 0.698 㧔࿑ߚߞ߆㜞߇㑐⋦ߣ 2㧕ޕᰴߢ㧘ᧂ⍮⺆߳ߩኻಣ߿➅ࠍߺ⺒ߒߥࠊ╬㧘࠺

ߢ㑆ߩߣวὐ✚ߩ⋠㗄⾰ࠆߖࠊુࠍᆫߥ⊛Ⓧᭂࠆߔኻߦࠣࡦࠖ 0.609  ޕߚࠇࠄᓧ߇୯ߩ

 

 

࿑ ࠻ࠬࠠ࠹.1 5 ᧄߩ 2 ࿁ㅪ⛯㤩⺒ࠆߌ߅ߦWPM  ಽᏓߩ₸િ߮ߩ

 

 

࿑ 2.� ⺆ᒵ࡞ࡌల⿷ᗵߣౝኈℂ⸃ᐲ߳ߩ⥄ାߩ⋧㑐 

 

ෳ⠨ᢥ₂ 
Day, R. R., & Ono, L. (2008). Cover to Cover 3. Reading Comprehension and Fluency. Oxford: Oxford University 

Press. 

Hirsh, D. & Nation, P. (1992).  What Vocabulary Size is Needed to Read Unsimplified Texts for Pleasure?  

Reading in a Foreign Language, 8(2), 689-696.  
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ⷞ✢⸘᷹ⵝ⟎ߚ↪ࠍᥧ␜⊛ᢥᴺ⍮⼂ߩ⠌ᓧ࿎㔍ᕈ᷹ߩቯ 

̆ಣℂޟߩහᤨᕈ̆ߡߒ⋠⌕ߦޠ�

 
ဈ᧲� ⾆ᄦ㧔ฬฎደᄢቇᄢቇ㒮㧕 
� ᔒ㍈� 㧔ฬฎደᄢቇᄢቇ㒮㧕 
⨲⭿� ㇌ᐢ㧔ฬฎደᄢቇᄢቇ㒮㧕 
↰� ⚐㧔ฬฎደᄢቇᄢቇ㒮㧕 
᧖ᶆ� ᱜ㧔ฬฎደᄢቇ㧕 
 

 㧦 ⷞ✢⸘᷹㧘ᢥᴺᕈ್ᢿ⺖㗴㧘ᥧ␜⊛⍮⼂㧘⠌ᓧ࿎㔍ᕈ㧘╙ੑ⸒⺆⠌ᓧ࠼ࡢࠠ
 
 ߦߓߪ .1
� ᥧ␜⊛⍮⼂ߡߒߣ⠌ᓧ߆ߊߦࠇߐ߆ߔ߿ࠇߐ
⠌ᓧ࿎㔍ᕈ�ߡߟߦ Ellis 
㧘ᢥᴺߪ�2006, 2009

㗄⋡Ფޕࠆߡߒߣࠆߥ⇣ߦᧄ⎇ⓥߪߢ⧷ᢥಣℂߩහᤨᕈⷰߩὐࠄ߆㧘ߩߎਥᒛߡߟߦⷞ✢⸘᷹ⵝ⟎

 ޕࠆߔ⸽ᬌࠅࠃߦታ㛎ߚ↪ࠍ
� ᥧ␜⊛⍮⼂ߦ㑐ࠆߔ⺞ᩏߡߒߣߟߣ߭ߩ㧘Ellis ᤨޕࠆߡߒታᣉࠍᢥᴺᕈ್ᢿ⺖㗴߈㑆㒢ઃᤨߪߢ

㑆㒢ࠅࠃߦ⩄⽶ࠆࠃߦ㧘⋥ᗵ⊛ߥᔕࠍଦߒ㧘࠲ࡔ⸒⺆⊛⍮⼂߳ࠍࠬࠢࠕߩ㒢ࠅࠃߦߣߎࠆߔ㧘

ᥧ␜⊛⍮⼂᷹ࠍቯߣࠆ߈ߢᗐቯߒ߆ߒޕࠆߡߒ㧘᷹ߩߎቯᴺߪߢ㧘ᤨ㑆㒢ߪ⩄⽶ࠆࠃߦᢥಣℂో

߳↪߹ߒߡߒ㧘ኻ⽎㗔ၞߢᥧ␜⊛⍮⼂߇↪ߪ߆߁ߤ߆ߚࠇߐᛠីߚ߹ޕߥ߈ߢ㧘㒢ᤨ㑆ߩ⸳

ቯߪߡߟߦ㧘⎇ⓥ⠪ߩᕭᗧ⊛್ߥᢿߢⴕ߽ߣߎࠆߡࠇࠊ㗴ߢߎߘޕࠆߥߣ㧘ߩࠄࠇߎ㗴ࠍឃ㒰

 ޕߚߞⴕࠍᢥᴺᕈ್ᢿ⺖㗴ߡ↪ࠍ⟎ⷞ✢⸘᷹ⵝߪߢ㧘ᧄታ㛎ߚࠆߔኤⷰߦ⊛ធ⋤ࠍ㧘ಣℂㆊ⒟ߒ
 
2. ታ㛎ᣇ  N
2.1 ታ㛎᧚ᢱ 
� Ellis 
⟲⋠ᢥᴺ㗄ߔ߿ࠇߐ㧘⠌ᓧߦෳ⠨ࠍ⹖ߩ⟎㧘ഥേ⹖㧘ᚲᩰ-s㧘േ⹖ㇱ�ߣ⠌ᓧߦࠇߐ


⟲⋠ᢥᴺ㗄ߊၒㄟߺ⇼ᢥ㧘ቯᴺ㧘ਇቯ⹖㧘3 න-s�ࠍㆬޕߛࠎฦᢥᴺ㗄⋡ߡߟߦ㧘ᢥ 1㨪
8 
ߖࠊวߺ⚵ߩ㕖ᢥᴺᢥߣᢥᴺᢥࠆߥߣ৻หߪኻ⽎㗔ၞౝએᄖߦ߁ࠃߩ⸘ 48 
ߚߒᚑࠍ�ࠕࡍਅ✢ㇱ

ޕࠞ�ߔ␜ࠍኻ⽎㗔ၞߪ ߡߒ⠨ᘦࠍࠬࡦࡃ࠲ࡦ࠙ 2 ⒳㘃ࠍ࠻ࠬߩᚑߒ㧘ฦߡ߅ߦ࠻ࠬᢥᴺᢥ

24 ᢥߣ㕖ᢥᴺᢥ 24 ᢥࠍ↪ޕߚߒ 
 
� � �  1. The old man always likes / *likes always watching television.  � � 
⹖ߩ⟎� 
� � �  2. The boys must not leave / *to leave this building now.  � � 
ഥേ⹖��

� � �  3. Joseph is going to meet the local leader’s son / *leader son in two days. � � 
ᚲᩰ-s� 
� � �  4. The young man decided to buy / *buying a car next week.  � � 
േ⹖ㇱ� 
� � �  5. She has no idea about what she should / *should she do next.  � � 
ၒㄟߺ⇼ᢥ� 
� � �  6. If she had another bag, she could pack / *can pack all the books. � � 
ቯᴺ� 
� � �  7. The woman caught a cold / *caught cold because of the bad weather. � � 
ਇቯ⹖� 
� � �  8. The woman sometimes plays the / *play the piano in the room. � � 
3 න-s� 
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2.2 ታ㛎ෳട⠪ 
� ࿁ߩታ㛎ߪߦ㧘ᣣᧄ⺆Უ⺆⧷⺆ቇ⠌⠪ 16 ฬ
TOEIC ᐔဋὐ 849 ὐ㧘ᮡḰᏅ 79 ὐ�߇ෳടޕߚߒ 
 
2.3 ಽᨆ 
� ಽᨆߪߢ㧘ᢥᴺᢥߣ㕖ᢥᴺᢥߩኻ⽎㗔ၞࠆߌ߅ߦೋ࿁ᵈⷞ⛮⛯ᤨ㑆
first fixation duration㧘㗔ၞౝ߅ߢ


ᰴㅢㆊᤨ㑆৻╙�㑆ᤨ⛯⛮ߩᵈⷞߩᦨೋߚ߈first pass time㧘㗔ၞߦࠄ߆ߡߞߩߢ߹ࠆᵈⷞ⛮⛯ᤨ

㑆�ㅴⴕ⚻ㆊᤨ㑆
go-past time㧘㗔ၞߦࠄ߆ߡߞㅒⴕࠍߡฝ߳ߡⴕߩߢ߹ߊᵈⷞᤨ㑆ߩว


₸ㅒⴕߩᰴㅢㆊᤨ৻╙�⸘first-pass regression ratio㧘╙৻ᰴㅢㆊߡ߅ߦ㗔ၞౝߢㅒⴕ߇ߚ߈Ყ₸�

ߩ㕖ᢥᴺᢥߣ㧘ᢥᴺᢥߡߟߦቯ୯᷹ߩࠄࠇߎࠆߌ߅ߦኻ⽎㗔ၞޕߚߒᲧセࠍ 2 ᧦ઙߢኻᔕࠆߩ t ᬌ
ቯ
ਔᬌቯ�ࠍⴕ㧘ಣℂߩහᤨᕈࠍ␜ໂࠆߔᵈⷞᤨ㑆╬ߩ㆑߇ࠍ߆ࠆࠇࠄᬌ⸽ޕߚߒ 
 
3. ⚿ᨐ⠨ኤ 
� ಽᨆ⚿ᨐߪ 1 㧘ೋ࿁ᵈⷞߣࠆߔಽᨆߡߣ߹ߡߴߔࠍ⟲⋠ᢥᴺ㗄ߔ߿ࠇߐ⠌ᓧޕߚߞߢࠅㅢߩ

⛮⛯ᤨ㑆
288 ms vs. 327 ms�ㅴⴕ⚻ㆊᤨ㑆
925 ms vs. 1118 ms�ߡ߅ߦ⛔⸘⊛ᗧᏅ߇ߦߩߚࠇࠄ

ኻߒ㧘⠌ᓧߊߦࠇߐᢥᴺ㗄⋡⟲ߡߣ߹ࠍಽᨆߚߒ႐วߪߦ㧘᷹ߩࠇߕቯ୯߽ߢᗧᏅߪࠇࠄ

ࠅࠃ㧘ᢥᴺᢥ߇ㅒⴕߩ㗔ၞ߳ࠆߔవⴕࠄ߆㧘ኻ⽎㗔ၞߪߢ⟲⋠ᢥᴺ㗄ߔ߿ࠇߐ㧘⠌ᓧߚ߹ޕߚߞ߆ߥ

߽㕖ᢥᴺᢥߡ߅ߦᗧߦᄙߊߚࠇࠄ
p < .05�ߩߎޕ⚿ᨐߪ㧘⠌ᓧߔ߿ࠇߐᢥᴺ㗄⋡⟲ߪߢ㧘ೋ࿁

ᵈⷞࠆߌ߅ߦᢥᴺ⊛ߩࠅ⺋ߥኤ⍮߿㧘╙৻ᰴㅢㆊᤨߩㅒⴕ߁ߣහᤨ⊛ᔕ߇ࠅ߅ߡߒ␜ࠍߣߎߚ߈㧘

ᧄታ㛎ࠅࠃߦ㕖ᢥᴺ⊛ߥᚲߢ⋥ᗵ⊛ᔕ߁ߣᥧ␜⊛⍮⼂߇↪ⷰࠍߣߎߚࠇߐኤޕࠆ߃ߣߚ߈ߢ 
� ߢޠᚲᩰ-sޟ߿ޠ⟎ߩ⹖ޟࠆࠇߐߣߔ߿ࠇߐ㧘⠌ᓧߣࠆߔಽᨆߦࠍ⋠㧘ฦᢥᴺ㗄ߒߛߚ

߇ᗧᏅ⊛⸘⛔ߪߢޠᢥ⇼ߺၒㄟޟࠆࠇߐߣߊߦࠇߐ⠌ᓧߦ㧘ㅒߕࠇࠄߪᗧᏅ⊛⸘⛔ߪ

㧘Ellisࠇࠄ 㧘Ellisߜࠊߥߔޕߚߞߥߣᨐ⚿ࠆߥ⇣ߪߣਥᒛߩ ࠆߡߒਥᒛߣࠆ߈ߢኤⷰࠍ⼂ᥧ␜⊛⍮߇

㗄⋡ߩਛߪߦਇㆡಾߥ㗄⋡߽ߣߎࠆ߇ޕࠆ߃ߣߚߞߥߦ߆ࠄ 
 
    1. ኻ⽎㗔ၞࠆߌ߅ߦฦ᷹ቯ୯ߩᐔဋᤨ㑆ߣㅒⴕ₸       
න��ms��=��?ౝߪᮡḰᏅ� 

� � ⠌ᓧߔ߿ࠇߐᢥᴺ㗄⋡⟲� ⠌ᓧߊߦࠇߐᢥᴺ㗄⋡⟲�

ೋ࿁ᵈⷞ⛮⛯ᤨ㑆�
ᢥᴺᢥ�  288 [ 34] t = 4.31 

p = .001 

 298 [ 35] t = 0.87 
p = .398 㕖ᢥᴺᢥ�  327 [ 43]  308 [ 47] 

╙৻ᰴㅢㆊᤨ㑆�
ᢥᴺᢥ�  701 [101] t = 1.30 

p = .213 

 656 [114] t = 1.28 
p = .219 㕖ᢥᴺᢥ�  761 [155]  714 [175] 

ㅴⴕ⚻ㆊᤨ㑆�
ᢥᴺᢥ�  925 [251] t = 2.74 

p = .015 

 834 [220] t = 1.15 
p = .268 㕖ᢥᴺᢥ� 1118 [323]  883 [256] 

╙৻ᰴㅢㆊᤨߩ 
ㅒⴕ₸�

ᢥᴺᢥ� 18.7 % t = 2.21 
p = .043 

15.3 % t = 0.40 
p = .698 㕖ᢥᴺᢥ� 28.6 % 15.3 % 

 
ෳ⠨ᢥ₂ 
Ellis, R. (2006). Modelling learning difficulty and second language proficiency: The differential contributions of 

implicit and explicit knowledge. Applied Linguistics, 27, 431-463. 
Ellis, R. (2009). Investigating learning difficulty in terms of implicit and explicit knowledge. In R. Ellis, S. Loewen, C. 

Elder, R. Erlam, J. Philip, and H. Reinders (Eds.), Implicit and Explicit Knowledge in Second Language Learning, 
Testing and Teaching. Bristol, UK: Multilingual Matters, 143-166. 
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� � ᓇ㗀ࠆ߃ਈߦ₸ല⸂⺒߇✵⸡㖸ჿߩනࠢࡦࡖ࠴
 

↰� ᑧ㧔㚂ㇺᄢቇ᧲੩㧕 
ḡ⥱� ⧷৻㧔᧲ᵗᄢቇ㧕 

↰ᷗ� 㦖ੑ㧔࠻ࡦࡒ㖸ჿᢎ⢒⎇ⓥᚲ㧕 
ጊญ� 㜞㗔㧔ᣧⒷ↰ᄢቇ㧕 

ᳰጊ� ሶ㧔ᕺᴰᅚቇᄢቇ㧕 
㋈ᧁ� ᶈ㧔ᱞᢥℂᄢቇ㧕 
 

㧘ឭ␜ᣇࠕࠚ࠙࠻ࡈ࠰㧘⺒⸃ല₸㧘㖸⺒㧘CALLࠢࡦࡖ࠴ 㧦࠼ࡢࠠ  N
 
 ✲⚻ⓥ⎇ߩߢ߹ࠇߎ .1
ㄭᐕ㧘⺒⸃ࠬࠠߩ࡞⠌ᓧࠆߌ߅ߦ Top-down ಣℂߩ㊀ⷐᕈ߇ࠆࠇࠄߓ⺰߇㧘৻ᣇߢ㧘㖸⺒ߪᢥሼ߿න

⺆නߩㅙ⺆⺒ࠍߺଦㅴߒ㧘⚿ᨐߡߒߣ⺒⸃ㅦᐲో߿⊛ℂ⸃ࠍ㒖ኂ߁ߣࠆߔ ᔨ߽ߥࠎߘޕߚߞ

ਛ㧘ᧄ⎇ⓥ⠪ࠣߪࡊ࡞ᢙᐕߦਗ਼ߡߞ㧘CALL 㧘ㅦߡߞࠃߦᎿᄦߩឭ␜ᴺࠢࡦࡖ࠴ࠆࠃߦࠕࠚ࠙࠻ࡈ࠰

ࠍિ߮ߩ❣ᚑߥᗧߢឭ␜ᴺߥᄙ᭽ࠆࠇߦᲤࠢࡦࡖ࠴߇㧘⧷ᢥߒ⸽ᬌࠍะߩ₸ല⸂⺒ࠆࠃߦ✵⸡⺒

⏕ߣࠆߔหᤨߦ㧘ฦឭ␜ᴺࠆߌ߅ߦ․ᕈࠍᬌ⸽ߚ߈ߡߒ㧔↰ ,ઁ 2007; 2009; ḡ⥱ ,ઁ 2007; 2009㧕ߢޕ

ࠃ߅㧔ࠢࡦࡖ࠴ޕ߆ߩߔ߿ࠇߐᙘ⸤ ,ߒଦㅴࠍ⸂ℂ ,⺒ߊㅦ ,߇ᢥ⧷ߚࠇࠄಾߦࠢࡦࡖ࠴ߗߥ ,ߪ

ߘ 2r㧝⑽㧘5 ⺆೨ᓟ㧕ߪᗧߩ⺆⛔ߣಾߚࠆߢ⋠ࠇ, ᱜߒᗧℂ⸃ࠍ⋥ធ⊛ߦዉ߇ߊ, หᤨ࠴ߦ

ޕࠆࠇࠄ߃⠨ߣ߆ߥߪߢߩࠆ߇㑐ଥߦะߩ㖿ᓞᖱႎ߽⺒⸃ㅦᐲߩߘ ,ߒᒻᚑࠍනߩ㖿ᓞߪࠢࡦࡖ

㐷↰㧔2005㧕ߪ㧘ޟ㖿ᓞ᭴ㅧ⺑ޠprosodic configuration hypothesis 㖿ᓞනߩߟ৻ᤨ⸂⺒ߪޘ㧘ᚒߢਛߩ

ᨐ⚿ߩߘ㧘ߓ↢߇⽎❗ߩ࠻࠶ࡊࡦ㧘㖸ჿࠗߢਛࠆߔᓳߢ㜞ㅦߡߓᔕߦ㧘ᔅⷐߒ⬿⾂ࠍ⽎㖸㖿ߩ

⛮߇㖿ᓞᖱႎߩߎޔߪޘᚒޕࠆߡߒ⺑ߣ߆ߥߪߢߩࠆࠇߐ⼂ᗧࠇߐ㗼ൻ߇㖿ᓞᖱႎߩ╬ࡓ࠭

ะ߇₸ല⸂⺒ߢߣߎࠆߥߦ߁ࠃࠆ߈ߢ⼂ߦ⊛ᓞ⥄ࠍ⋠ࠇಾߩᗧޔࠇߐᓧ₪ࠅࠃߦ✵⸡⺒㖸ߥ⊛⛯

⸂ℂߣ㧘⺒⸃ല₸㧔⺒⸃ㅦᐲ߇✵⸡⺒㖸ࠆࠃߦනࠢࡦࡖ࠴㧘ߪ㧘ᧄ⎇ⓥߦ⢛᥊ࠍએޕࠆ߃⠨ߣࠆߔ

ᐲߩਔᣇࠍⷐ࿃ࠆߔߣᜰᮡ㧕ߩะߦലࠍߣߎࠆߢᢎቶߩߢಣㆄታ㛎ࠍㅢߡߒᬌ⸽ޕࠆߢߩ߽ࠆߔ 
 
2. ⎇ⓥᣇ  N
ౕ⊛ߥᣇᴺߪߡߒߣ㧘ᓥ᧪ࠅࠃ↪ࠢࡦࡖ࠴ࠆߡߒឭ␜ࠆߢࠕࠚ࠙࠻ࡈ࠰Player Mint ((ᩣ)ࡦࡒ

ࡦ࡚ࠪࠤࡊࠕ࠻ )࠭ (࿑㧝) ࠍ↪ߡߒ㧘ᓥ᧪ߩ㤩⺒ㅦ⺒ߩ⛔⟲ (1 ࠬࠢ 22 ฬ) ߮ࠃ߅㧘㖸⺒⸠

㧘WPMߡߒㅢࠍ㧘ᐕ㑆ⴕࠍ࠻ࠬ࠹࠻ࠬࡐࡊߦߣߏ࠲ࠬࡔ㧘ฦߢ⟲ታ㛎ߩⶄᢙߚߞⴕࠍ✵ ߿

⺒⸃ല₸ࠍ࠲࠺ߩߤߥ⸃ᨆޕߚߒ㖸⺒⸠✵ࠆࠃߦᢎቶಣㆄߪ㧘⸥Mint  ߚࠇߐࠅಾࠢࡦࡖ࠴ࠅࠃߦ

 
࿑ CALLࠆߔࠍ␜ឭࠢࡦࡖ࠴ .1  Player Mintࠕࠚ࠙࠻ࡈ࠰
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ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

⧷ᢥߦࡦࠢࠬ߇േ⊛ߦឭ␜ࠇߐ㧘หᦼࠆߔ㖸ჿߦวߡߖࠊ৻ᢧߦ㖸⺒1) ࡊ࡞ࠣࠆߔ ࠬࠢ 30㨪
40 ฬ�2 ࠢ ߦ㧘ߣ ࠬ( PC 1) ࡊ࡞ࠣࠆߔ⺒㖸ߢ ࠬࠢ 20 ฬ) ߢⴕޕߚࠇࠊ 
 
3. ⚿ᨐߣ⠨ኤ 
⸥ߩ 3 ⒳㘃ߩಣㆄࠢߦࠬኻޔߒ೨ᦼߣ࠻ࠬ࠹ࡊߩᓟᦼߡ߅ߦ࠻ࠬ࠹࠻ࠬࡐߩ㧘⺒⸃ല₸㧘⺒

㧘⺒⸃ㅦᐲࠕࠦࠬ⸂ wpm㧘ߡߟߦࠕࠦࠬࠣࡦ࠾ࠬ߮ࠃ߅ᐔဋߩᏅߩᬌቯࠍⴕߚߞ⚿ᨐ㧘3 ಣㆄߩߟ

ߥࠇࠄߪ↪ࠆߌ߅ߦ㆑ߩಣㆄޔ㧔p<0.01㧕߇ߚߒߦᗧ߇₸ല⸂⺒ߡᣈߦߡోࠬࠢ

wpmߣࠕࠦࠬ⸂⺒ߩߡߒߣਅⷐ࿃ࠆߔቯࠍ₸ല⸂⺒ߢߎߘޕߚߞ߆ ᨐ㧘㖸⚿ߚߒᬌቯߡߟߦ

߅ߦࠬࠢ⺒㧔p<0.01㧕㧘৻ᣇ㧘৻ᢧ㖸ߒ߇ࠕࠦࠬ⸂⺒ߡ߅ߦࠬࠢ⺒㤩ࠆߢ⟲⛔ߣࠬࠢ⺒

ߪߡ wpm 㧘߫߃ޕߚࠇߐ⏕߇↪ࠆࠃߦ㆑ߩಣㆄߡᣈߦࠇߙࠇߘ㧔p<0.01㧕㧘ߒ߇

㖸⺒ࠢߪࠬ৻ᢧ㖸⺒ࠢߦࠬኻࠕࠦࠬߒ߇ᗧߦ㜞ߊ㧔F(1, 23)=8.34, p<0.01㧕㧘৻ᢧ㖸⺒ࠢ

wpmߒኻߦࠬࠢ⺒㖸ߪࠬ ߇ᗧߦ㜞ߚߞ߆㧔F(1, 23)=5.73, p<0.05㧕ࠬࠣࡦ࠾ࠬޔ߅ߥޕ

߇㆑ߩಣㆄᣇᴺߩ⸤ޔߒ߆ߒޕߚߞ߆ߥߪࠕࠦࠬߥᗧߢࠬಣㆄࠢߩߡߴߔߪߡ߅ߦࠕࠦ

 ޕߥߡߞߥߦ߆ࠄߪߢⓥ⎇ߩ࿁ߪ߆ߩߚࠇߐࠬࠕࠗࡃߦߩ߆ࠇߕߩߐ⏕ᱜߣㅦᐲߗߥ
㧘ోߢ⊛⋠ࠆߔ⸛ᬌߦ⊛⾰ࠍቇ⠌⠪ⷐ࿃ߦࠄߐ ෳട⠪ 43 WPMࠍੱ ࠢ࠻ࡑߩߟ㧘྾ߢࠕࠦࠬ⸂⺒ߣ

WPMޟ㧘ߒᲧセߢࠬ WPMޟ㧘ޠ⠪㜞߽ࠕࠦࠬ⸂⺒ߊ㜞߇ WPMޟߣޠ⠪ૐ߽ࠕࠦࠬ⸂⺒ߊૐ߇ 㜞ߪ

WPMޟ㧘ޠ⠪ૐ߇ࠕࠦࠬ⸂⺒߇ ߢㅢᐕࠍផ⒖ߩࠕࠦࠬߩ⟲㧘ฦߌಽߦޠ⠪㜞߇ࠕࠦࠬ⸂⺒߇ૐߪ

ㅊߩߘޕߚߺߡߞ⚿ᨐ㧘 1 ߒࠍᐔဋޔࠅߢ⪺㗼߇ߩቇ⠌⠪ߩ࡞ࡌ㧘ਅߦ߁ࠃࠆࠇࠄߦ

߇ߣߎߚߡߍಽࠅࠃߦࠇߎޕߚߞ߆㧘ࠢࡦࡖ࠴㖸⺒ࠆࠃߦಣㆄߪ⧷⺆ೋ⚖⠪ߦലᨐࠅ߇㧘㖿ᓞ᭴

ㅧ⺑ࠍᡰᜬࠆߔ⚿ᨐࠄ߆ߣߎߩߎޕߚߞߥߣ㧘ᔅ߽ߒߕ㖸⺒߇⺒⸃ല₸ࠍ㒖ኂߕ߃⸒ߪߣࠆߔ㧘ᓟ

 ޕߚࠇߐ⏕߇⟵ᗧߔᜰ⋠ࠍะߩ₸㧘⺒⸃ലߡߞࠃߦߣߎࠆߔᎿᄦࠍ㖸ჿಣㆄࠆࠃߦ␜ឭࠢࡦࡖ࠴߽
  

 1.  WPM  ಽߩቇ⠌⠪ࠆࠃߦࠕࠦࠬ⸂⺒ߣ
N㧩43 WPM㧔⺒⸃ㅦᐲ㧕 

 
⸘ ㅦ30  ㆃ13  

Reading  
Score 

㧔ౝኈℂ⸃ᐲ㧕 


 33 ㅦ/ 24 ㆃ/ 9 

ਅ
 10 ㅦ/ਅ 6 ㆃ/ਅ 4 

 
ᵈ⸥� ᧄ⎇ⓥߪ⑼ቇ⎇ⓥ⾌ၮ⋚ C ⺖㗴⇟ภ 㖸ჿឭ␜ᴺࠢࡦࡖ࠴ࠆߖߐะࠍᢥㅦ⺒⢻ജ⧷ޟ24501196

 ޕࠆࠃߦޠⓥ⎇ߩ
 
ෳ⠨ᢥ₂ 
㐷↰ୃᐔ (2005)ޟPhonological Codingޡޠ⧷⺆㖸ჿቇㄉౖޢᚑ⟤ .ၴ 

↰ᑧ㧘ḡ⥱⧷৻㧘↰ᷗ㦖ੑ㧔2007㧕ޟቇ⠌ߣㅪ៤ࠆࠃߦࠕࠚ࠙࠻ࡈ࠰ߚߒㅦ⺒⸠✵ޡޠᄖ࿖⺆ᢎ⢒࠺ࡔ

╙ ቇળLETࠕࠖ 47 ࿁ో࿖⎇ⓥᄢળ⊒⺰ᢥ㓸ޢpp. 32-33. 

↰ᑧ㧘ḡ⥱⧷৻㧘↰ᷗ㦖ੑ㧘㋈ᧁᶈ (2009) ࠢࡦࡖ࠴ߩࠕࠚ࠙࠻ࡈ࠰ޟឭ␜ᴺࠆࠃߦㅦ⺒⸠✵ߩലᨐޠ

╙ޡ 49 ࿁LET ో࿖⎇ⓥᄢળ⊒⺰ᢥ㓸ޢpp. 84-85. 

ḡ⥱⧷৻㧘↰ᑧ㧘↰ᷗ㦖  ੑ (2007). CALL ᢎ᧚ࠆߌ߅ߦ⧷ᢥࠢࡦࡖ࠴ឭ␜ᴺߩ㆑߇⺒⸃ല₸ߦਈࠆ߃ല

ᨐ. Language Education & Technology, 44, 215-229. 

ḡ⥱⧷৻㧘↰ᑧ㧘↰ᷗ㦖ੑ. (2009). CALL ቇ⠌ലᨐ㧘ߩ✵⸡⺒ᢥㅦ⧷ߚ↪ࠍឭ␜ᴺࠢࡦࡖ࠴ࠆࠃߦ

Language Education & Technology, 46, 247-262. 
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L2 ℂᗐ⥄Ꮖ㧘࿖㓙⊛ᔒะᕈ㧘ౝ⊒⊛േᯏߌߠ㧘ࠦࡦ࡚ࠪࠤ࠾ࡘࡒ

 ታ⸽⎇ⓥߚߒߣ⽎ኻࠍᄢቇ⧷⺆ቇ⠌⠪ࠆߔ㑐ߦⓍᭂᕈߩ߳
 

↰� ℂᕺሶ㧔ᄢ㒋ᄢቇ㧕 
 

㧦 L2࠼ࡢࠠ ℂᗐ⥄Ꮖ㧘࿖㓙⊛ᔒะᕈ㧘⥄Ꮖቯℂ⺰㧘ࠦߩ߳ࡦ࡚ࠪࠤ࠾ࡘࡒⓍᭂᕈ 
 
 ߦߓߪ .1
ᧄ⊒ߪߢ㧘Deci & Ryan (1998) ߇ឭ໒ߚߒౝ⊒⊛ᄖ⊒⊛േᯏߣߌߠ࿖㓙⊛ᔒะᕈ㧘ࠦࠤ࠾ࡘࡒ

ࠆߢᔨߒᲧセ⊛ᣂߚߒឭ໒߇ 㧘Dörnyei (2005)ߡ߃ടߦⓍᭂᕈߩ߳ࡦ࡚ࠪ L2 Self System ߩ L2 
Ideal Selves (ᚑߚࠅ⥄ಽ)ߣ Ought-to-self (ᚑ߈ߴࠆ⥄ಽ)ߥ߁ࠃߩߤ߇⋧㑐ଥࠍ߆ࠆ߇ᬌ⸛ޕࠆߔ

Dörnyei (2005)߫ࠇࠃߦ㧘L2 Ideal Selves ߣ Ought-to-selves ࠅࠃࠍ⏕ߦᜬߣߟቇ⠌⠪߳ߩേᯏߣ߳ߌߠ

L2ߦਛߩᆫߩ㧘⥄ಽࠅ߇❭  ޕࠆߡ߃⠨ߣࠆ߇ᯏ⢻ࠆߌߠേᯏࠍቇ⠌⠪ޔ߫ࠇ߇Ꮖ⥄߁ࠍ
 
2. ᚻ㗅 
2.1 ෳട⠪ 
ෳട⠪ߪ㧘ᄢቇ⧷⺆ቇ⠌⠪107ฬࠅߢ㧘㑐ߩᄢቇ࠲࠺ࠄ߆㓸ࠍⴕޕߚߞቇ⠌⠪ߩ⧷⺆⢻ജߪ

ᄢቇ㑆ޕߚߡߞߥ⇣ߢ  
  
2.2 ᚻ㗅 
ෳട⠪ߪߦ㧘6-point Likert Scaleߡ↪ࠍ⾰⚕ࠍታᣉޕߚߒ⾰⚕ߩ㗄⋡ߪߦ㧘ౝ⊒⊛ᄖ⊒⊛േᯏ

  ޕࠍL2WTC, L2 ideal selves/L2 ought-to selves, CanDo ,ߌߠ
 
2.3 ᧄ⎇ⓥߩ⋡⊛ 
ᧄ⎇ⓥߪ⊛⋠ߩ㧘1) ౝ⊒⊛േᯏߌߠ㧘࿖㓙⊛ᔒะᕈ㧘ࠦ  /Ⓧᭂᕈ㧘L2 Ideal Selvesߩ߳ࡦ࡚ࠪࠤ࠾ࡘࡒ

L2 Ought-to Selves ߩ⋧㑐ଥࠍోߦߚࠆะߦ㑐ߡߒಽᢔ᭴ㅧಽᨆߡ↪ࠍߒߦ߆ࠄ㧘2) ᄢ
ቇ⧷⺆ቇ⠌⠪ࠆߌ߅ߦౝ⊒⊛േᯏߌߠ㧘࿖㓙⊛ᔒะᕈ㧘ࠦ  /Ⓧᭂᕈ㧘L2 Ideal Selvesߩ߳ࡦ࡚ࠪࠤ࠾ࡘࡒ
L2 Ought-to Selves ߈ߟߦ㧘ࠢ 㧘ߦઁߩߎޕࠆߔߣ⊛⋠ࠍߣߎࠆߔ⸛ᬌࠍੱᏅⷐ࿃ߡ↪ࠍಽᨆ࠲ࠬ

࿖㓙⊛ᔒะᕈ㧘ࠦߩ߳ࡦ࡚ࠪࠤ࠾ࡘࡒⓍᭂᕈ㧘L2 Ideal Selves/ L2 Ought-to Selves ߦ㑐ߡߒౝ⊒⊛േᯏ

 ޕࠆតࠍ㆐⊛ᄌൻ⊑ߩߌߠᄖ⊒⊛േᯏߣߌߠ
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Chi Squared = 2.978

df  = 3

p  = 0.395

CFI = 1.000

RMSEA = .000

㪁㪁p  < .001

WTC

Intrinsic

Motivation

L2 Ideal 
Selves

L2 Ought 
to Selves

International
Posture

e

e

e

e

e

.11

.14

.11

.61**

.60**

.84**
-.51

 

࿑ 1. ᣣᧄੱ⧷⺆ቇ⠌⠪ࠆߌ߅ߦL2 ℂᗐ⥄Ꮖߣᖱᗧⷐ࿃ 

 

3. ⚿ᨐ 
ోะࠍᛠីߦߚࠆߔಽᢔ᭴ㅧಽᨆ (Chi Squared=2.98, p=0.395, df=3, CFI=1.00, RMSEA=.000)ࠍ

ⴕߚߞ⚿ᨐ㧘ℂᗐ⥄Ꮖࠅࠃ߇⏕ࠆߢᄢቇ⧷⺆ቇ⠌ߪౝ⊒⊛േᯏࠅ߇❭ߣ߳ߌߠ(.61, p <.001) 㧘߭

㜞߇࿖㓙⊛ᔒะᕈޕ(p <.001 ,84.)ߚߞߥߦ߆ࠄ߇ߣߎࠆ߇❭ߣⓍᭂᕈ߳ߩ߳ࡦ࡚ࠪࠤ࠾ࡘࡒࠦߪߡ

ౝ⊒⊛േߪߡߟߦോ⥄Ꮖ⟵ޕ(p <.001 ,60.)ߚߞߥߦ߆ࠄ߇ߣߎࠆ߇❭ߦߌߠౝ⊒⊛േᯏߤ߶ቇ⠌⠪

ᯏߌߠ㧘ℂᗐ⥄Ꮖ߳ࠬࡄߩଥᢙߦᗧᏅࠍޕߚߞ߆ߥቇ⠌⠪ߩੱᏅⷐ࿃ࠍត࠲ࠬࠢߦߚࠆ

ಽᨆࠍⴕߚߞ⚿ᨐ㧘4⟲߇࠲ࠬࠢߩࠇࠄ㧘ౝ⊒⊛േᯏ㧘࿖㓙⊛ᔒะᕈ㧘ℂᗐ⥄Ꮖࠍ㜞ߊᜬߟ㜞

⟲㧘㑐ଥᕈߩ⍮ߪ㜞߇ౝ⊒⊛േᯏ㧘ℂᗐ⥄Ꮖߪૐߊήേᯏ߽ࠅࠃ⟲ઁ߇㜞ૐ⟲ߦࠇߘߣട߃

 ޕࠆߔಽᨆ⚿ᨐ߽ႎ๔ߥ⚦ߩㅀ⛔⸘㧘⋧㑐⸤ߪߢᧄ⊒ޕߚࠇࠄ⟲2߇⟲ਛ㑆ߡ

 

ෳ⠨ᢥ₂ 
Deci, E. L., & Ryan, R.M. (1985). Intrinsic motivation and self-determination in human behavior.  NY: Plenum.  

Dörnyei, Z. (2005). The psychology of the language learner: Individual differences in second language acquisition. 
London: Lawrence Erlbaum Associates. 
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⇐ቇࡓࠣࡠࡊ೨ᓟࠆߌ߅ߦേᯏߩ࡞࠺ࡕߌߠᲧセᬌ⸛ 

 ̅ ᄙᲣ㓸࿅ࠬࡄ⸃ᨆߡߜ߽ࠍ 
 

ᬀᧁ� ⟤ජሶ㧔㑐ᄢቇᄢቇ㒮↢ᣣᧄቇⴚᝄ⥝ળ․⎇ⓥຬ㧕 
┻ౝ� ℂ㧔㑐ᄢቇ㧕 

 
 ᨆ㧘ᶏᄖ⇐ቇ⸂ࠬࡄ㧦 L2 Motivational Self System㧘ᄙᲣ㓸࿅࠼ࡢࠠ
 
 ߦߓߪ .1
ሽߩᢥൻ߿⺞දߥ⊛࿖㓙ߦหᤨޔߒ₂⽸ߦኻᄖ⊒ାജᒝൻޔߪߢઍ␠ળߚ߃ㄫࠍൻᤨઍ࡞ࡃࡠࠣ

ߢߩߣߎࠆᓧߦ⊛ធ⋤ࠍ࿖㓙㛎ᢥൻ⇣ߪߦߚߩߘޔࠅߢਇนᰳ߇⢒ᚑߩ᧚ੱߥน⢻߇㈩ᘦ߽ߦ

ߢᩏ⺞ߩ㧔⽷㧕ᣣᧄ㕍ዋᐕ⎇ⓥᚲ㧔2012㧕ޔߒ߆ߒޕࠆ߇ᔅⷐߊߡㅴߒផߦ⊛Ⓧᭂࠍᶏᄖ⇐ቇࠆ߈

ߐ␜߇ߣߎࠆߡߞ߆߆߇ᜉゞߩጀ৻ߦޠᔒะ߈ౝะޟޔࠅ߅ߡ߃Ⴧߪߢᣣᧄ߇⠪⧯ߥ߹ᦸࠍቇ⇐ޔߪ

ߒ␜ឭߒ⸽ᬌߦ⊛⸽ታࠍലᨐߩቇ⇐ޔߦߚߩቇផᅑ⇐ߩ㕍ዋᐕޔࠅߢ⊛ෂᯏߪᴫ⁁ߩߎޕࠆߡࠇ

⎇ߚߒᩏ⺞ࠍലᨐߩቇ⇐ޔࠄ߇ߥߒ߆ߒޕࠆࠇࠄߓᗵ߇ᔅⷐᕈࠆߓ⻠ߦᣧᕆࠍ╷ኻߥലޔߤߥߊߡ

ⓥޔߪᣣᧄߤ߶ࠇߘߪߢᄙޕߥߊ৻ᣇޔᶏᄖࠍ⋠ߦォߜޔߣࠆߓᣧ࡞ࡃࡠࠣߊൻߦኻᔕߣ߁ࠃߒ

ࠄࠇߎߛߚޕࠆߡࠇࠊⴕ߇ⓥ⎇ߩᄙᢙޔࠅ߅ߡ㓸ࠍ㑐ᔃᒝߪⓥ⎇ߩ⒳ߩߎޔࠄ߆ޘ࿖ߩ⇇ࠆߔ

ᖱᗧ⊛ߩߤߥߌߠേᯏࠆߔ₂⽸ߦ⛯⛮ߩቇ⠌ޔߊᄙ߇ߩ߽ࠆߡߒ⋠⌕ߦะߩ⢻ജ⺆⸒ޔⓥ߽⎇ߩ

㕙ߡߒ⋠⌕ߦⴕࠆߡࠇࠊ⎇ⓥߩߘޔߣࠆߥߣᢙߪ㒢ޟ߽ߘ߽ߘޔߚ߹ޕࠆߡࠇࠄౝะ߈ᔒะޔߪޠ

ᶏᄖ߿⇐ቇޟߦ⥝ޟޠߥ߇ଔ୯ࠍᗵ߁ߣޠߥߓቇ⠌⠪ߩᖱᗧ⊛㕙߇ᒝߊ㑐ਈߣߩ߽ࠆߡߒ⠨

ᓧࠅߥߣญࠅಾߥലޔߪߢᣇᴺߥ߁ࠃࠆߔ⺰⼏ࠍലᨐߩቇ⇐ࠄ߆ߌߛะߩ⢻ജ⺆⸒ޔߚࠆࠇࠄ߃

ߒ⸛ᬌߦ⊛ᄙ㕙ࠍലᨐߩቇ⇐ޔߡߡᒰࠍὶὐ߽ߦᖱᗧ⊛㕙ߩቇ⠌⠪ޔߡߞ߇ߚߒޕࠆน⢻ᕈ߽ߥ

ᖱᗧ⊛ޔߪߤߥ Allen and Herron (2003)ߚ߹ޕࠆࠇࠄ߃⠨ߣߩ߽ߊߡߞߥߦᓟ㊀ⷐޔ߇ߣߎߊߡ

㕙ޟࠍേᯏ߁ߣޠ 1 ⷐ࿃ߢߌߛޔߊߥߪߢߩࠆਇ߿ᘒᐲߩઁߩߤߥᖱᗧⷐ࿃߽หᤨߦᛒޔേᯏ

 ޕࠆߡߒ៰ᜰ߽ߣߎࠆ߇ᔅⷐ߁ⴕࠍⓥ⎇ߢߺ⚵ᨒᐢޔߤߥࠆតࠍ㑐ㅪᕈߩߣⷐ࿃ࠄࠇߘߣߌߠ
L2ޔߡߒߣ⽎ኻࠍቇ⠪⇐ߩᲧセ⊛㐳ᦼޔߪߢᧄ⎇ⓥߢߎߘ േᯏޔߊߥߪߢߌߛ⥄Ꮖലജᗵ (Self-efficacy) 

L2߿ ਇߩઁߩߤߥᖱᗧⷐ࿃߽ޔDörnyei (2005) ߩឭ໒ࠆߔL2 Motivational Self System ࠍߺ⚵ᨒߩ

 ޕߚߒߦߣߎࠆߔᩏ⺞ߡߟߦ㆑ߩ㑐ଥᕈ㧔ⷐ࿃᭴ㅧ㧕ߩⷐ࿃㑆ߩቇ೨ᓟ⇐ޔߡ↪
 

2. ᚻ㗅 
2.1 ෳട⠪ 
ᧄ⎇ⓥߩኻ⽎⠪ޔߪ⚂㧝ᐕ㑆ߩ⇐ቇࡓࠣࡠࡊ㧔⧷ޔ☨㧕ߦෳടߚߒᣣᧄੱᄢቇ↢ 151 ฬ㧔↵ᕈ 69 ฬޔ

ᅚᕈ 82 ฬ㧕ޕෳട⠪ޔ߽ࠇߕߩ⇐ቇ೨ߦ⧷⺆߳ߩṛ⚻㛎߇ඨᐕએ߇ߣߎߥ⏕ޕࠆߡࠇߐ 
 
2.2 ⾰⚕ 
ߪ⚕⾰ޕߚߒ㓸ߡ↪ࠍ⚕⾰ߪ࠲࠺ 2 ࿁ታᣉޔ߇ߚࠇߐ㧝࿁⋡ߪ⇐ቇ⊒೨ޔߦ㧞࿁⋡ߪᏫ࿖

ᓟࠇߙࠇߘޔߦታᣉޕߚࠇߐ࿁ߩ⎇ⓥޔߪߢ╩⠪ࠆࠃߦࠄవⴕ⎇ⓥߢ↪ߚߒ⾰⚕ࠍ৻ㇱᡷ✬ߡߒ

ߩ߽ߚࠇߐᚑߦၮࠍ⚕ฦ⒳⾰ߚࠇߐ↪ߢవⴕ⎇ⓥߩL2 Motivational Self Systemߪࠇߎޔ߇ߚ↪

ℂᗐޟޔߢ L2 ⥄Ꮖޟޔޠ⟵ോ L2 ⥄Ꮖઁޟޔޠ⠪ߩᓇ㗀ޟޔޠL2 ቇ⠌ᘒᐲޟޔޠ⥄ᏆലജᗵޟޔޠL2 േᯏޟޔޠL2
ਇޟߡߒߘޔޠᖱႎ㊂߁ߣޠ᭴ᚑᔨߢᒻᚑޕࠆߡࠇߐ 
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2.3 ಽᨆᣇ  N
⾰⚕ߢᓧޔߪ࠲࠺ߚࠇࠄᖱᗧ㕙ߩߢᄌൻߦὶὐࠍᒰޔࠄ߇ߥߡ᭴ㅧᣇ⒟ᑼࠣࡦ࠺ࡕ㧔SEM㧕ࠃߦ

SEMޕߚࠇߐಽᨆߡߞ ߚࠆߢน⢻߇ߣߎࠆߔᲧセޔߒᨆ⸂ߦหᤨࠍ㧕ࡊ࡞Უ㓸࿅㧔ࠣߩⶄᢙޔߪߢ

⾰ߩቇᓟ⇐ߣቇ೨⇐ޔߪߡߞߚߦ߁ⴕࠍಽᨆޕߚߒ↪ណߦಽᨆߩᧄ⎇ⓥޔᨆ㧕⸂ࠬࡄ㧔ᄙᲣ㓸࿅หᤨ

⚕ࠇߙࠇߘࠍ࠲࠺ߣࡊ࡞ࠣߩቯޔߒਔ⠪ߩ㆑ߩ࡞࠺ࡕࠍⷐ࿃᭴ㅧ㕙ࠄ߆Ყセᬌ⸛ޕߚߒ 

�  

3. ⚿ᨐ 
⇐ቇᓟߪL2 ਇᷫ߇ዋޔߒℂᗐL2 ⥄Ꮖޔ⥄ᏆലജᗵޔL2 ቇ⠌ᘒᐲߡߒߘޔ⟵ോL2 ⥄ᏆޔߤߥL2 േᯏ

L2㜞ࠅࠃޔߴᲧߣቇ೨⇐ޔࠅ߹ᒝ߇ᓇ㗀ജߩฦⷐ࿃ࠆ߃ᡰࠍ േᯏ 㧔1%᳓Ḱߢᗧޔലᨐ㊂ਛ㧕߇

ᜬ߇ߣߎࠆߡࠇߐߚߞߥߦ߆ࠄ㧔࿑㧝㧕ޔߚ߹ޕ⇐ቇ೨ߪL2 ਇ߇L2 േᯏߩ⽶ߦᓇ㗀㧔-.37㧕ࠍਈ

ℂᗐL2ޔߪߢቇ೨⇐ޔߡ߃ടޕߚߞߥߦ߆ࠄ߽ߣߎߥߡ߃ਈࠍᓇ㗀ߪቇᓟ⇐ޔ߇ߚߡ߃ ⥄Ꮖ

L2߇ߐૐߩ ਇࠍ㜞߁ߣࠆ㑐ଥߺ⺒߇ขޔ߇ߚࠇ⇐ቇᓟߩ⽶ߥ߁ࠃߩߘߪߡ߅ߦ㑐ଥߪࠄ

ോL2⟵ޔߦᦨᓟޕߚߞߥߊߥࠇ ⥄Ꮖࠍ㜞ઁޟࠆ⠪ߩᓇ㗀ޟޔߪߡߒߣޠᢎᏧޟޔޠਔⷫޟޔޠ㆐߇ޠ⇐

ቇ೨ߪߦ⠨ޔ߇ߚࠇࠄ߃⇐ቇᓟޟߪᢎᏧߩޠᓇ㗀߇ 0.1%᳓Ḱߢᗧᷫߦዋޕߚߞ߆ࠊ߇ߣߎࠆߡߒ 

 

 
࿑㧝.� ⚿ᨐߣ߹ߩ㧔⇐ቇ೨ᓟߩᲧセ㧕 

 

Note. ✢ߩᄥߪߐ㑐ଥߩᒝޔߐᬦߩᄢߪߐ߈േᯏ߿ਇߩᒝޔߐὐ✢ (--->) ߩ⽶ߪ㑐ଥࠞޔ ߪᢙሼߩౝࠦ࠶

 ޕߔ␜ࠇߙࠇߘޔࠍଥᢙࠬࡄ

 

ෳ⠨ᢥ₂ 
Allen, H. W., & Herron, C. (2003). A mixed-methodology investigation of the linguistic and affective outcomes of 

summer study abroad. Foreign Language Annals, 36, 370–385.�  

Dörnyei, Z. (2005). The psychology of language learner: Individual differences in second language� acquisition. 

Mahwah, NJ: Erlbaum Associates. 



－88－

OP-23  8  8 ᣣ (14:10-14:40) / 333 ᢎቶ 
 

ೋ⚖⧷⺆ቇ⠌⠪ࠆߌ߅ߦዮ᛬ᒻᘒ⚛ߩ Attention Shift Cost�
 

ၔ㊁� ඳᔒ (ਃ㊀⋵┙྾ᣣᏒධ㜞╬ቇ )ᩞ  
 

�ᘠᕈ࠻࠶㧘⺖㗴߃㧘᭴࠻ࠬࠦ߃ᦧࠅ㧦�ዮ᛬ᒻᘒ⚛㧘ಾ࠼ࡢࠠ

 
 ߦߓߪ .1
ੱ㑆ߪᄢ㊂ߩⷞⷡᖱႎߦၮߩߘߡߠⴕേࠍᓮߩߘޕࠆߡߒᓮᯏ⢻ߪᵈᗧߣ߫ޔࠇ⺖㗴ಾࠅ

ᦧߚ↪ࠍࡓࠗ࠳ࡄ߃⎇ⓥ߇ᣣ߹ߢ㊀ߚ߈ߡࠇࠄߨ (Kiesel et al., 2010)ޕTaube and Segalowitz (2005) 
ࠅ➅ޔߣࠆࠊᦧࠅಾ߇㗴⺖ޔߦ⥸৻ޕߚߒߣ߁ࠃߒ⸂ࠍᵈᗧᓮㆊ⒟ߩ⺆⸒ޔߒ↪េࠍᚻᴺߩߘߪ

߽ࠅࠃᤨߚࠇߐᔕẜᤨ߇㐳߇₸╵⺋ޔߊߩߎޔ߇ࠆ߇Ꮕߪ⺖㗴ಾࠅᦧޕࠆࠇߐ⒓ߣ࠻ࠬࠦ߃ಾࠅ

ᦧߩ࠻ࠬࠦ߃⊒↢Ḯޔߡߒߣ⍮ಣℂߦᔅⷐߥ᭴ౣߩ߃᭴▽ㆊ⒟ࠍᤋߣࠆߡߒ⠨ࠆ߃┙႐ (Yeung & 
Monsell, 1995) ޔߣవⴕ⹜ⴕߩ⺖㗴ታⴕߦ࿃ࠆߔᐓᷤࠍసߦߩࠆߔⷐᤨࠆߔ㑆ߔߥߺߣ⠨߃ (Allport 
et al., 1994㧕ޕࠆ߇ 
�

2. ⎇ⓥ⺖㗴�

ᧄ⊒ޔߪߢTaube and Segalowitz  (2005) ߩታ㛎ᚻᴺࠍេ↪ޔߡߒᣣᧄੱ⧷⺆ೋ⚖ቇ⠌⠪ߩዮ᛬ᒻᘒ

⚛ಾࠅᦧߩ࠻ࠬࠦ߃㕖ኻ⒓ᕈࠍࠍߣߎࠆߔߦ߆ࠄ╙ 1 ⇣ߪ࠻ࠬࠦ߃ᦧࠅ㗴ಾ⺖ߩߟ㧞ޕࠆߔߣ㗴⺖ߩ

╙ࠍߣߎࠆߔߦ߆ࠄࠍߣߎࠆߡߒᤋࠍᓮㆊ⒟ߚߞߥ 2  ޕࠆߔߣ㗴⺖ߩ
 
3. ᚻ㗅 
3.1 ෳട⠪ 
⪺⠪߇ൕോᩞࠆߔ㜞ᩞ 1 ᐕ↢↵ᅚ 40 ฬ (↵ᅚߩᲧ₸ߪ߶߷หߓ㧕ޔߢ㧟ᐕ㑆ߩ⧷⺆ቇ⠌ᱧࠍᜬޕߟ 
  

�࠹࠶ࡃ࠻ࠬ࠹ 3.2

� ዮ᛬ᒻᘒ⚛ࠆߢⷙೣേ⹖ㆊᒻᤨߩ߇ᄌࠆࠊ႐ว (ಾࠅᦧ߃᧦ઙ) ߣᄌߥࠄࠊ႐ว (➅ࠅߒ

᧦ઙ) ߩಾࠅᦧ࠻ࠬࠦ߃Ꮕࠍᬌ⸽ޔߦߚࠆߔᢥ࡞ࡌ ( ࠻ࠬ࠹࠻ࠬࠦ߃ᦧࠅ㗴ಾ⺖ߩ࡞ࡌฏߣ (1

ฏߩᣇ৻ޕࠆߖߐಣℂࠍ ೝỗ (ᢥ)ߡߒߣ⊛⋠ࠍ⸂ℂߥ߆߹ᄢߩᢥᗧߪ࠻ࠬ࠹࡞ࡌᢥޕߚߒᚑࠍ

ࠆߡߒ⥌৻߇ᤨߪߢᱜ⺋್ᢿ⺖㗴ߩߣ⸶⠡ޔߖߐಣℂࠍೝỗߡߒߣ⊛⋠ࠍ⸂ℂߩᤨߪ࠻ࠬ࠹࡞ࡌ

 ޕࠆࠇߐ⹜ⴕߢ㗅ߩ࡞ࡌЈ ฏ ࡞ࡌᢥߦታ㛎දജ⠪ోຬߪ࠻ࠬ࠹ߩߟ㧞ޕࠆߖߐᢿ್ࠍ߆߁ߤ߆
�

㧝� ᢥ࡞ࡌ⺖㗴ಾࠅᦧ࠻ࠬ࠹࠻ࠬࠦ߃� ࠢ࠶ࡠࡉ) G࡞ࠕࠗ࠻ 3)  

Word trial 
even
t 

ೝỗᢥ� ⠡⸶�
ᱜ

⺋

play 

G 

G1 My bothers play the piano  ⑳ߩఱᒉࠍࡁࠕࡇߪᒢߊ� ٤

help G2 The boys help old women ↵ߩሶߪᅚᕈߦળ߁� �

plan G3 My parents planned a trip  ⑳ߩਔⷫߪᣏⴕߚߒ↹⸘ࠍ� ٤

open G4 The children opened their mouth  ሶଏߪߜߚ㗻ࠍᵞߚߞ� �

�

�
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3.3�ታ㛎ߩᚻ㗅�

PCࠬࠢࡦߦಝⷞὐ㧔㧗㧕ࡒ500߇⑽ (ms) 㑆๒␜ߚࠇߐන⺆නߩ࠲ࡘࡇࡦࠦߢ↹㕙ਛᄩ

 ␜๒ࠍ⠡⸶ᢥߢὐᤨߚ߃⚳ߺ⺒ࠍታ㛎ᢥޕ⺒ߢࠬࡍᏆ⥄ߩ⒖േ⓹ᣇᑼࠍ⺆ೝỗߚࠇߐ␜๒ߦ

 ޕࠆߖࠊⴕࠍᱜ⺋್ᢿߩߣ⠡⸶ᢥߣታ㛎ᢥޔߡߒ

 
4. ⚿ᨐ 
ಾࠅᦧ߃᧦ઙࠅ➅ߣߒ᧦ઙߩᐔဋᔕẜᤨࠍ㨠ᬌቯޔࠈߎߣߚߌ߆ߦt=3.24 p=.001 ߣ 1%᳓Ḱߢਔ᧦

ઙ㑆ߦᗧᏅ߇ᬌ⸽ޔࠇߐಾࠅᦧ߇࠻ࠬࠦ߃⏕ߚࠇߐ ( ߡߓ↢ߪ࠻ಣℂࠦࠬߩᒻ߳ޔᣇ৻ޕ(2

߇㕖ኻ⒓ᕈࠆࠃߦᤨߪߦ࠻ࠬࠦ߃ᦧࠅಾޔ߽ߡߡࠇࠄߌะ߇ᵈᗧߦ⸂ౝኈℂޕ(t=1.23 ,p=.22) ߥ

 ޕࠆࠇࠄߺ

�

 2� ᢥߩߢ࠻ࠬ࠹࡞ࡌಾࠅᦧ࠻ࠬࠦ߃㧝ߣಾࠅᦧ࠻ࠬࠦ߃㧞ߩᬌቯ⚿ᨐ 

 

ᒻ Ј ㆊᒻ 

ಾࠅᦧ࠻ࠬࠦ߃㧔ࠦࠬ࠻ 1㧕 

ㆊᒻ Ј ᒻ 

ಾࠅᦧ࠻ࠬࠦ߃㧔ࠦࠬ࠻ 2㧕 

ᔕẜᤨ�
ಾ䉍ᦧ䈋㩷 ➅䉍䈚㩷 t p ಾ䉍ᦧ䈋 ➅䉍䈚㩷 t p 

884 816 
3.24 .001

709 732 
1.23 .22 

ᮡḰᏅ� 363.8 340.0 302.3 296.3 

�

ฏߩ࡞ࡌಾࠅᦧ߽ߦ࠻ࠬࠦ߃㕖ኻ⒓ᕈ߽߆ߒޔߓ↢߇ᢥࠅࠃ࠻ࠬࠦߩ࡞ࡌᄢ࠻ࠬࠦߥ߈ (96ms) 

) ࠆߡߓ↢߇  ޕ߁ࠃ߃⸒ߣ߈ᄢߪ࠻ࠬࠦߩߘ߇ᣇߚߡࠇࠄߌะߦ⚛ዮ᛬ᒻᘒ߇ᵈᗧޕ(3

�

 3� ฏߩߢ࠻ࠬ࠹࡞ࡌಾࠅᦧ࠻ࠬࠦ߃㧝ߣಾࠅᦧ࠻ࠬࠦ߃㧞ߩᬌቯ⚿ᨐ 

 

ᒻ Ј ㆊᒻ 

ಾࠅᦧ࠻ࠬࠦ߃㧔ࠦࠬ࠻ 1㧕 

ㆊᒻ Ј ᒻ 

ಾࠅᦧ࠻ࠬࠦ߃㧔ࠦࠬ࠻ 2㧕 

ᔕẜᤨ�
ಾ䉍ᦧ䈋㩷 ➅䉍䈚 t p ಾ䉍ᦧ䈋 ➅䉍䈚㩷 t p 

671 575 
5.24 .00 

565 573 
.39 .69 

ᮡḰᏅ 304.3 271.1 261.9 283.9 

 

ෳ⠨ᢥ₂ 
Allport, A., Styles, E. A., & Hsieh, S. (1994). Shifting attentional set: Exploring the dynamic control of tasks. In C. 

Umilta` & M. Moscovitch (Eds.), Attention and performance XV: Conscious and nonconscious information 
processing (pp. 421–452). Cambridge, MA: MIT Press. 

Kiesel, A., Steinhauser, M., Wendt, M., Falkenstein, M., Jost, K., Philipp, A. M., et al. (2010). Control and 

interference in task switching -- A review. Psychological Bulletin, 136, 849-874. 

Segalowitz, N. (2010). Cognitive Bases of Second Language Fluency, Routledge 

Taube-Schiff, M., & Segalowitz, N. (2005). Within-language attention control in second language processing. 

Bilingualism: Language and Cognition. 8. 195-206. 

Yeung, N., & Monsell, S. (2003). Switching between tasks of unequal familiarity: The role of stimulus-attribute and 

response-set selection. Journal of Experimental Psychology: Human Perception and Performance, 29, 455–469. 
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ലᨐ⊛ߥ⧷⺆ቇ⠌ᡰេߩࡓࠣࡠࡊ㐿⊒ࠍ⋡ᜰߡߒ㧦 

⧷⺆ೋ⚖ߩ࡞ࡌᄢቇ↢ߩ႐ว 
��

᧻⮮� ⮍ሶ㧔ᣣᧄක↢⑼ቇᄢቇ㧕�

�

㧦⧷⺆ᢎ⢒㧘⧷⺆ೋ⚖⠪㧘⥄⠌ᡰេ㧘▤ℂ⊛ᣇᴺ㧘⥄ਥ⊛ᣇ࠼ࡢࠠ  N

�

1.� �ߦߓߪ

ᄢቇߩ⧷⺆ᢎ⢒ޔߪߢቇ↢࡞ࡃࡠࠣ߇␠ળߦኻᔕࠆߥ⇣ޔߦ߁ࠃࠆ߈ߢ࿖߿ᢥൻࠦߢ⺆⧷ߣޘੱߩ

ㅳޔߦᮡ⋠ߩߎޕࠆߡߒߦᮡ⋠ࠍ㙃ᚑߩ⢻ജࠆ߈ߢࡦ࡚ࠪࠤ࠾ࡘࡒ 1 ࿁ߒߥ 2 ࿁ߩᬺᤨ㑆ߢ

㆐ߪߣߎࠆߔ㔍ޔߊߒᬺᤨ㑆ᄖߩቇ⠌㧔એਅޔ⥄⠌㧕߇ਇนᰳ2005ޕࠆߢ ᐕએ᧪ޔലᨐ⊛ߥ⥄⠌ᡰ

េࠍࡓࠣࡠࡊਛᔃ⺖㗴ߡߒߣ⎇ⓥࠍㅴ2005ޕߚ߈ߡ ᐕࠄ߆ 2007 ᐕޔߪ⧷⺆ਛ⚖⠪ߦኻޔߡߒᬺ

ߥߒዅ㊀ࠍᓞᕈ⥄ߩቇ⠌⠪ޔᨐ⚿ߩߘޕߚߞⴕࠍᡰេᜰዉߩᄙ⺒㧕ߣࠣࡦ࠾ࠬ⠌㧔⥄ߚߒߣⅣ৻ߩ

චࠍᖱႎߡߟߦᢎ᧚ߦ߁ࠃࠆ߈ߢㆬᛯࠍᢎ᧚ߚߞߦಽ⥄߇ቇ⠌⠪ޔߒቯ⸳ࠍᮡ⋠ߥ㆐ᚑน⢻ޔࠄ߇

ಽߦឭଏޔߒቇ⠌⠪㑆ߩߢᖱႎ឵ࠍଦޔߒታ〣ࠍቯᦼ⊛ߦႎ๔ޔ߇ߣߎࠆߖߐ⥄⠌ߩታ〣₸߿ቇ⠌⠪

ઁ ⮮᧻㧔ߚߞ߆ࠊ߇ߣߎࠆߢ⊛ലᨐߦߩࠆ㜞ࠍḩ⿷ᐲߩ 2005, 2006, 2007, ‐ᳯ 2008㧕2009ޕ ᐕᐲ

એ㒠ޔߪએߩᣇᴺޔ߇⧷⺆ೋ⚖⠪߽ߦᒰࠍ߆߁ߤ߆ࠆ߹ߪߡᬌ⸽ᬌ⸛ޔߪߢ(2010)⮮᧻ޕࠆߡߒ

ೋ⚖ߩ࡞ࡌ 2 ਥ⊛ᣇᴺ⥄ޔᨐ⚿ߚߞⴕࠍ⠌ታ〣⥄ߢᣇᴺࠆߥ⇣ߢࠬࠢߩࠇߙࠇߘޔߡ߅ߦࠬࠢ

߷߶ߤߥᣇᴺᢎ᧚߇ᢎຬޔߪߢ(2011) ⮮᧻ޕߚߞ߆ࠊ߇ߣߎࠆࠇࠄᓧ߇ലᨐ㜞߇ℂ⊛ᣇᴺ▤ࠅࠃ

ߩቇജะޔࠅ߹㜞߇₸ታ〣ޔᨐ⚿ߚߒታ〣ࠍࡓࠣࡠࡊࠆㄟߩቇ⠌㊂Ⴧടޔߢℂ⊛ᣇᴺ▤ߚ

ะޔߒ߆ߒޕߚࠇࠄߺ߇೨࿁ࠅࠃᄢᄌ߇ߐᒝߊḩ⿷ᐲ߇ૐߚߞ߆ὐޔߪቇ⠌⛮⛯ߥࠇߐน⢻ᕈ߇㜞

 ޕࠆࠇࠄ߃⠨ߣ
ᧄ⎇ⓥޔߪߢએߩ⚿ᨐࠍ〯߹ޔ߃ᢎຬࠆࠃߦᒝ▤ℂ⊛⥄⠌ࠍᡷༀޔߒ▤ℂ⊛ᣇᴺߣ⥄ਥ⊛ᣇᴺߩ

2011ޔߡߒ⠨ᘦࠍㅪ៤ᐲวߩᬺߣ⠌⥄ޔ⒟ᐲߩߘߣߖࠊวߺ⚵ ᐕᐲㅢᐕߩ 1 ᐕ↢ኻ⽎ߩ⺆⧷ߩᬺ

1 ࠢ 㧔ࠬೋ⚖ࠢࠬ㧕ߦ⥄⠌ታ〣ࠍⴕޕߚߞᧄ⎇ⓥߥ߁ࠃߩߎߪ⊛⋠ߩ⥄⠌ታ〣ߩขࠍߺ⚵ࠅႎ๔ޔߒ

TOEIC Bridgeޔታ〣⚿ᨐߩቇ⠌⠪ޔ࠻ࠤࡦࠕଔ⹏ߩቇ⠌⠪ޔࠍലᨐߩᡰេߣ⠌ᣇᴺ⥄ߩߘ ⚿ߩ࠻ࠬ࠹

ᨐߩ 3  ޕߚߒ⸽ᬌࠄ߆ὐⷰߩߟ
 

2.� ᚻ㗅 
2.1� ቇ⠌⠪ 
ቇ⠌⠪2011ޔߪ ᐕᐲㅢᐕ1ޔ ᐕ↢ࠍኻ⽎ࠆߔߣComprehensive English ࠬࠢ 42 ⑼㘩ຠ⑼ቇޕࠆߢੱ

1 ᐕ↢ޔߪࠬࠢ⺆⧷ߩቇᤨ 4 ߦታᣉࠆߔTOEIC Bridge ⠌ᾫᐲߩ㧞Ბ㓏ޔ߈ߠၮߦᓧὐߩ࠻ࠬ࠹

ࠢߩਅ⠪ߪࠬࠢߩቇ⠌⠪ߚߒߣ⽎ኻߩቇ⠌ޔ࿁ޕࠆߢᚑ✬ࠬࠢ (ࠬTOEIC Bridge ᐔဋ 108.74
ὐ:ὐᢙ 86 ὐ-124 ὐ)ޕࠆߢ 
 
2.2� ቇ⠌ᢎ᧚ᒻᘒߣᜰዉᡰេᣇ  N
⥄⠌4ޔߪߢ ⒳㘃ߩቇ⠌ޕߚߒ⺖ࠍන⺆ቇ⠌ޔᄙ⺒ቇ⠌ޔㆬᛯቇ⠌࠻ࡁޔቇ⠌ޕࠆߢ⥄⠌ᦼ㑆ਛ

ࠍᖱႎ឵ળߡߟߦߤߥቇ⠌ᣇᴺ߿ᢎ᧚ߢቇ↢㑆ޔߦ߁ࠃࠆ߈ߢ⛯⛮߇ቇ⠌ߡߞวߒදജ߇↢ቇޔߦ
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೨ᓟᦼߦ 1 ࿁ߟߕⴕޕߚߞන⺆ቇ⠌ߪ 1 ㅳ㑆 30 ಽએޔㅢᐕ 7 ᤨ㑆એޔᄙ⺒ቇ⠌1ޔߪ ㅳ㑆 15 ࡍ

ࠫએޔㅢᐕ 420 ߪㆬᛯቇ⠌ޔએࠫࡍ 1 ㅳ㑆 1 ᤨ㑆એޔㅢᐕ 28 ᤨ㑆એ࠻ࡁޔቇ⠌ߪ㧝ㅳ㑆㧝

14ޔએࠫࡍ  ޕߚߒߣᮡ⋠ࠍએࠫࡍ
⸥㍳ޔߪቇ⠌ߦ߮ߚߩ⸥㍳ߦ߁ࠃࠆߔᜰዉޕߚߒන⺆ቇ⠌ࠇߙࠇߘߪቇ⠌ᤨߚߒ㑆ޔᄙ⺒ቇ⠌ߪ⺒

ࡁߚᦠޔᢎ᧚ฬߣ㑆ᤨߚߒቇ⠌ߪㆬᛯቇ⠌ޔන⺆㧕߿ߒ߿ౝኈߛࠎ⺒㧔࠻ࡦࡔࠦߣᢙࠫࡍߛࠎ

 ޕߚߖ߆ᦠࠍᢙࠫࡍߩ࠻
⸥㍳ޔߪ࠻ࡁߣᬺ೨߹ޔߦߢᢎථ೨ߩߦឭࠍࠇߘޕߚߖߐᢎຬޔߪ೨ᦼߪቇ↢߇⺒ᦠߡߒ

ߒළߡᦠࠍ࠻ࡦࡔࠦߪ႐วߥᔅⷐޔߒ⏕ࠍቇ⠌ౝኈޔߦ㑆ࠆߡߒ㧼㧯ቇ⠌ޔߪᓟᦼޔߦ㑆ࠆ

�ޕߚ

 
3.� ⚿ᨐ 
ቇ↢ߩ⹏ଔ56ޔߡ߅ߦ࠻ࠤࡦࠕ㧑ߩቇ↢߇ᄢᄌߣࠆߢᗵ62ޔߓ㧑ߩቇ↢߇⥄⠌ߞ߆ࠃߡߞ߿ࠍ

ㆬޔ㊂ߩᦠ⺒ޔන⺆ቇ⠌ᤨ㑆ߦ߁ࠃߩ(1)ޔߪߡ߅ߦታ〣⚿ᨐߩቇ⠌ߩ↢ቇޕߚࠇࠄᓧ߇ଔ⹏߁ߣߚ

ᛯቇ⠌ᤨ㑆࠻ࡁޔቇ⠌ࠫࡍᢙޔឭ࿁ᢙߦ㑐ޔߡߒᢎຬ߇⸳ቯߚߒ⋡ᮡ୯ߦኻߡߒ㜞㆐ᚑᐲ߇ᓧ

4ޔ߈ߢᜬ⛽ࠍജ⺆⧷ߪోࠬࠢޔߡ߅ߦ࠻ࠬ࠹ߩቇ⠌೨ᓟߦ߁ࠃߩ(2)ޕߚࠇࠄ ഀᒝߩቇ↢ߪ⧷⺆

ജะߩะޕߚࠇࠄߺ߇ 
೨࿁㧔᧻⮮ 2011㧕ߣᲧセޔߣࠆߔ⥄⠌ߩᄢᄌ߇ߐシᷫޔߒḩ⿷ᐲ߇ޔߒ⥄⠌ታ〣ഀߩว߇Ⴧടޔߒ

ቇ⠌೨ᓟߩ࠻ࠬ࠹ߩޕߚࠇࠄߺ߇⥄⠌ߩᄢᄌࠍߐシᷫޔߖߐḩ⿷ᐲ߇ᗵߥ߁ࠃࠆࠇࠄߓᜰዉ߿ᡰេ

 ޕࠆࠇߐផኤߣߔ߿ࠅ߇߇ቇ⠌ലᨐߣ㜞߇₸ታ〣ޔ㜞ࠍ₸ታ〣ߪ
 

(1) න⺆ቇ⠌㧦ᐔဋ 13.89 ᤨ㑆㧔ᦨૐ⋡ᮡ୯ 14 ᤨ㑆ߩ ᦨૐޔ99.21% 0 ᤨ㑆ޔᦨ㜞 29.70 ᤨ㑆㧕 
ᄙ⺒ቇ⠌㧦ᐔဋ 341.66 ࡍ 㧔ࠫᦨૐ⋡ᮡ୯ 420 ߩࠫࡍ ᦨૐޔ81.35% 69 ᦨ㜞ޔࠫࡍ 628 㧕ࠫࡍ

ㆬᛯቇ⠌㧦ᐔဋ 23.34 ᤨ㑆㧔ᦨૐ⋡ᮡ୯ 28 ᤨ㑆ߩ 83.36㧑ޔᦨૐ 3 ᤨ㑆ޔᦨ㜞 38 ᤨ㑆㧕 
ቇ⠌: ᐔဋ࠻ࡁ 28.38 㧔ᦨૐ⋡ᮡ୯ࠫࡍ 28 ߩࠫࡍ ᦨૐޔ101.36% 3 ᦨ㜞ޔࠫࡍ 56 㧕ࠫࡍ

⸥㍳ߩឭ࿁ᢙ㧦ᐔဋ 14.74 ࿁㧔⋡ᮡ୯ 24 ࿁ߩ ᦨૐޔ61.42% 2 ࿁ޔᦨ㜞 24 ࿁㧕 
(2) ቇ⠌೨࠻ࠬ࠹:ᐔဋ 108.74 ὐޔቇ⠌ᓟ࠻ࠬ࠹:ᐔဋ 117.14 ὐ8.40ޔ ὐߩ 

 
ෳ⠨ᢥ₂ 
᧻⮮⮍ሶ⛚⼱ᒄሶ࠼ࡢ࠼ࠛ� �ࡕ࠻ࠟ࠽ࠔࡈࠗࠚࠪ CALL ᢎޟ.ሶ�(2005)߈ࠁᳯ‐ࡦࠕࠗ࠳

᧚ࠍ↪ߚߒ⥄⠌ࠆࠃߦ࡞ࡔߩᡰេലᨐޠ╙ 45 ࿁LET ో࿖⎇ⓥᄢળ⊒ⷐ㗄��pp. 60-61��
᧻⮮⮍ሶ⛚⼱ᒄሶ‐ᳯ߈ࠁሶ (2006).ޟ⥄ᓞဳ⺆ቇቇ⠌ⅣႺߩ᭴▽ࠍ⋡ᜰޠߡߒ╙ 46 ࿁LET ో࿖⎇

ⓥᄢળ⊒⺰ᢥ㓸CD,  pp. 71-80. 
᧻⮮⮍ሶ⛚⼱ᒄሶࠔࡈࠗࠚࠪ ࠼ࡢ࠼ࠛ‐ᳯ߈ࠁሶ (2007a).ޟ⥄ᓞဳቇ⠌ࠍ⋡ᜰߚߒ⧷⺆⥄⠌

 .pp. 113-127  ,3ޢᢥ⑼ቇ⎇ⓥੱޡ᳓ᅚሶᄢቇߩ⨥߅ޠߡߟߦᡰេലᨐࠆߌ߅ߦ
᧻⮮⮍ሶ⛚⼱ᒄሶ‐ᳯ߈ࠁሶ (2007b).ޟ⥄ᓞදဳ⺆ቇቇ⠌ⅣႺߩ᭴▽ࠍ⋡ᜰޠߡߒLET ╙ 47 ࿁ో

࿖⎇ⓥᄢળ⊒⺰ᢥ㓸,  pp. 166-169. 
‐ᳯ߈ࠁሶ (⎇ⓥઍ⠪) (2008).ޡᄢቇࠆߌ߅ߦ⥄ᓞቇ⠌ဳ⺆ቇቇ⠌ⅣႺߩ᭴▽ޢ⺖㗴⇟ภ 18520425,ᐔ

ᚑ 18 ᐕᐲ㨪ᐔᚑ 19 ᐕᐲ⑼ቇ⎇ⓥ⾌ഥ㊄㧔ၮ⋚⎇ⓥ(C)㧕⎇ⓥᚑᨐႎ๔ᦠ, ߩ⨥߅᳓ᅚሶᄢቇ. 
᧻⮮⮍ሶ (2010).ޟലᨐ⊛ߥ⧷⺆ቇ⠌ᡰេߩࡓࠣࡠࡊ㐿⊒ࠍ⋡ᜰߡߒ� 㘩ຠ⑼ቇ⑼ 1 ᐕ↢ 2  ߩࠬࠢ

⥄⠌ᡰេᣇᴺߩᲧセޡޠᣣᧄක↢⑼ቇᄢቇ⎇ⓥႎ๔59ޢ,  pp.105-112㧚 
᧻⮮⮍ሶ (2011).ޟലᨐ⊛ߥ⧷⺆ቇ⠌ᡰេߩࡓࠣࡠࡊ㐿⊒ࠍ⋡ᜰߡߒ� 㘩ຠ⑼ቇ⑼ 1 ᐕ↢ߩ▤ℂ⊛⥄ 

⠌ᡰេᣇᴺߩᬌ⸽ޡޠᣣᧄක↢⑼ቇᄢቇ⎇ⓥႎ๔60ޢ,  pp.99-104㧚 
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EFL  ࠆ᷹ࠍᏆ⺞ᢛቇ⠌⥄ߩ↢ᄢቇࠆߌ߅ߦᢎቶߩ

̆⾰⚕ᚑߩߘߣା㗬ᕈ㧘߮ᅷᒰᕈߩᬌ⸽̆ 
 

㚅ᨋ� ✍ሶ㧔㑐ᄢቇ� ᄢቇ㒮↢㧕 
┻ౝ� ℂ� 㧔㑐ᄢቇ㧕 

 
ࠤ࠾ࡘࡒࠦ࡞⍮㧘⥄Ꮖലജᗵ㧘ᣇ⇛↪㧘ࠝ࠲ࡔ㧦⥄Ꮖ⺞ᢛቇ⠌㧘࠼ࡢࠠ

 ࡦ࡚ࠪ
 
ߦߓߪ .1  

ㄭᐕ㧘ᣣᧄߩ⧷⺆ᢎ⢒ߡ߅ߦ㧘⧷⺆ࡦ࡚ࠪࠤ࠾ࡘࡒࠦ࡞ࠝߩߢ⢻ജߩ⢒ᚑߩ

㊀ⷐᕈ߇ㅀߒ߆ߒޕࠆߡࠇࠄߴ㧘⧷⺆ࠍ߁ᯏળߡᭂ߇ዋߥᣣᧄߥ߁ࠃߩ EFL Ⅳߩ

Ⴚߡ߅ߦ㧘ࠝࡦ࡚ࠪࠤ࠾ࡘࡒࠦ࡞⢻ജࠍ㜞ߪߣߎࠆኈᤃߘޕߥߪߢߣߎߥ

ᄢߪߣߎࠆߔ⢒ᚑࠍᓞᕈ⥄߁ࠃࠆߌߡㅴࠍቇ⠌ߢಽ⥄り⥄ߦ⊛Ⓧᭂ߇㧘ቇ⠌⠪ߚߩ

ಾޕࠆߢ⥄ᓞᕈߪߣ㧘ቇ⠌⠪ߩࠄ⥄߇ᕁ⠨㧘േᯏ߿ቇ⠌ⅣႺࠆߔ࡞ࡠ࠻ࡦࠦࠍജࠍᜰ

ቯ⸳ࠍ㧘ቇ⠌⋡ᮡߪߦߊߡߒ࡞ࡠ࠻ࡦࠦࠍቇ⠌ⅣႺ߿ᕁ⠨㧘േᯏߩࠄ⥄߇ቇ⠌⠪ޕߔ

 ,㧔Schraw, Crippenࠆ߇ᔅⷐࠆࠅᝄࠍ㧘ቇ⠌ߒㆬ߮㧘ⴕേࠍ⇛㧘ᣇߌะߦ㆐ᚑߩ㧘⋡ᮡߒ

& Hartley, 2006㧕ޕቇ⠌⋡ᮡߩ㆐ᚑߦะߌ㧘⥄ߩࠄᕁ⠨߿േᯏ߁ࠃߊߡߒ࡞ࡠ࠻ࡦࠦࠍ

㧘ߦ㧘ਥߪᏆ⺞ᢛቇ⠌⥄ޕࠆࠇ߫ߣ㧘⥄Ꮖ⺞ᢛቇ⠌ߡ߅ߦ⺰㧘␠ળ⊛⍮ℂߪቇ⠌ߥ

ߩ↪⍮㧘േᯏ㧘ᣇ⇛࠲ࡔ 3 ᄢߌࠊࠅߣߪ⍮࠲ࡔ㧘߽ߢਛߩߘޕࠆߡࠇߐ᭴ᚑߢߟ

ಾߥᓎഀࠍᜂߣ߁⠨࠲ࡔޕࠆߡࠇࠄ߃⍮ߪ㧘⥄ಽߩߩቇ⠌⁁ᴫ߿⥄ಽߩ⍮⼂ࠬ߿

߁ࠃߊߊᚻ߇㓙߽ቇ⠌ࠆߔⴕേߌะߦ㧘⋡ᮡ㆐ᚑࠅߚߒߦน⢻ࠍߣߎࠆࠅᝄࠍ࡞ࠠ

ࡔߪᓞᕈ⥄ߩ㧘ቇ⠌⠪ߪߢ⺰ℂޕࠆߢࠄ߆ࠆߔࠅߚߒߌᚻഥࠍߣߎࠆߔࠣࡦ࠲࠾ࡕߦ

ߢ⢒ᚑน⢻ߢߣߎࠆߔࠅߚߞⴕࠍࠢ࠶ࡃ࠼ࠖࡈ߿ࠣࡦ࠺ࡕ㧘ࠅߚߌ߆߈ߦ⍮࠲

ߘ㧘ߡ߅ߦಽ㊁ߩ㧔OC㧕ࡦ࡚ࠪࠤ࠾ࡘࡒࠦ࡞㧘ࠝߒ߆ߒޕࠆߡࠇࠄ߃⠨ߣࠆ

ዤᐲ߽⊒ࠆ᷹ࠍዤᐲ߽㧘⥄Ꮖ⺞ᢛቇ⠌ࠆ᷹ࠍᓇ㗀ߩᜰዉࠆߔኻߦ⢒ᚑߩᓞᕈ⥄ߥ⢄ᔃߩ

⠪ߩࠄ⍮ࠆ㒢ࠅሽߢߎߘޕߥߒ㧘ᧄ⎇ⓥߪߢ㧘⧷⺆ቇ⠌ߩਛ߽ߢ OC 㧘ࠅ⛉ࠍὶὐߦ

⥄Ꮖ⺞ᢛቇ⠌ߦ㑐ࠆߔ㊀ⷐߥ᭴ᚑⷐ⚛㧔࠲ࡔ⍮㧘⥄Ꮖലജᗵ㧘⍮ᣇ⇛߮ࠦࠤ࠾ࡘࡒ

ޕߚߒߦߣߎࠆߔ⸽ᬌࠍᅷᒰᕈߣା㗬ᕈߩߘ㧘ߒᚑࠍ⚕⾰ࠆ᷹ࠍᣇ⇛㧕ࡦ࡚ࠪ  

 
2. ෳട⠪ߣᚻ㗅  

㧘వⴕᢥ₂⺞ᩏ㧘੍ߕ߹ ⺞ᩏࠍⴕ㧘⾰⚕ߩ㗄⋡ࠍ♖ㆬߒ⾰⚕ࠍᚑޕߚߒᰴߦ㧘

㑐ߩ⑳┙ᄢቇߦㅢ߁ᢥ♽㧘ℂ♽ߩ 1, 2 ᐕ↢㧔223 ฬ㧘↵: 69, ᅚ: 154㧕ࠍኻ⽎ߦត⚝⊛

࿃ሶಽᨆࠍⴕ㧘⾰⚕ߩ࿃ሶᢙ߿ା㗬ᕈߚߴ⺞ࠍ㧔⺞ᩏ 1㧕ޕᰴߦ , ⺞ᩏ㧝ߩෳട⠪ߣห

ߩ♽ᢥ♽㧘ℂ߁ㅢߦᄢቇߓ 1, 2 ᐕ↢㧔200 ฬ㧘↵: 83, ᅚ: 117㧕ࠍኻ⽎ߦ SEM ⾰ߡ↪ࠍ

⚕ߩᅷᒰᕈࠍᬌ⸛ޕߚߒߦߣߎࠆߔ⚿ᨐߡߒߣ㧘ℂ⺰ߦၮ߈ߠ᭴▽࠲࠺ߣ࡞࠺ࡕߚߒ

ᩏ㧝㧘⺞ᩏ⺞ߒ⋤ࠍ⋠㧘ౣᐲ㧘㗄ߚߚߞ߆ߥߊ⦟ߤ߶ߚߡߒᗐ੍߇ㆡวᐲߩ 2 ෳߩ

ട⠪ࠍኻ⽎ࠇߙࠇߘߦត⚝⊛࿃ሶಽᨆࠍⴕ㧘࿃ሶᢙ߿ା㗬ᕈࠍ⏕ߘޕߚߒߦߣߎࠆߔ

࿃ሶࠆߩቯᕈࠅࠃ㧘ߩߩ߽ߥࠄࠊᄌߪᨐ㧘࿃ሶᢙ⚿ߩ 6  㧔Knowledgeߚࠇߐ⏕߇ߟ

of Cognition㧘Regulation of Cognition㧘Awareness of Metacognition㧘Cognitive Strategies㧘
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Interaction Strategies㧘Self-efficacy㧕ޕዤᐲోߩା㗬ᕈ886.ߪ 㧘ਅዤᐲࠇࠄᓧ߇୯㜞ߣ

799.߽ߡߒ㑐ߦ 933.ࠄ߆ ߚࠆߔ⸽ᬌࠍᅷᒰᕈߩ㧘࿃ሶ᭴ㅧߦࠄߐޕߚࠇࠄᓧ߇୯ߥචಽߣ

ߚࠇߐߢ㧘ត⚝⊛࿃ሶಽᨆ 6 ࿃ሶࠍၮࠍ࡞࠺ࡕࠬࡄߦ᭴▽ߒ㧘⺞ᩏ 2 ኻࠍෳട⠪ߩ

߇ߣߎ⦟ߪㆡวᐲߩߣ࠲࠺ߣ㧔Figure 1㧕࡞࠺ࡕᨐ㧘⚿ޕߚߞⴕࠍಽᢔ᭴ㅧಽᨆߦ⽎

⏕ߚࠇߐ㧔GFI= .904, AGFI= .875, CFI= .976, RMSEA= .046㧕ޕ  
 
3. ⠨ኤߣ⚿⺰  

 
Figure 1. Confirmatory factor analysis of the hypothesized model. CogSs = 
Cognitive Strategies, ISs = Interaction Strategies, RC = Regulation of 
Cognition, KC = Knowledge of Cognition. 

 
࿑ 1 ࠇߎޕࠆ߆ಽ߇ߣߎ߁ߣࠆߌฃࠍᓇ㗀ࠄ߆⍮࠲ࡔߪ↪ᣇ⇛ߣᏆലജᗵ⥄ࠄ߆

ࠊߊᚻࠍ⍮ߩవⴕ⎇ⓥ߁ߣ߁ᜂࠍᓎഀߥᄢಾ߇⍮࠲ࡔ߽ߢਛߩᏆ⺞ᢛቇ⠌⥄ߪ

㧘⥄Ꮖ⺞ᢛቇ⠌߫߃ⴕࠍᜰዉࠆߌ߆߈ߊᚻߦ⍮࠲ࡔߩቇ⠌⠪ߪࠇߎߚ߹ޕࠆߡߒ

ޕࠆߡߒ␜ࠍߣߎࠆ߇น⢻ᕈࠆ߃ਈࠍᓇ㗀ߥ⊛⢐ቯߡߒኻߦߺ⚵ᨒߩ  
ᧄ⎇ⓥߪ⊛⋠ߩ㧘ߚߞ߆ߥߢ߹ࠇߎ OC 㧘ߒᚑࠍ⚕⾰ࠆ᷹ࠍᏆ⺞ᢛቇ⠌⥄ࠆߌ߅ߦ

ߪᨐ㧘ዤᐲ⚿ߩ㧘ត⚝⊛࿃ሶಽᨆߕ߹ޕߚߞߢߣߎࠆߔ⸽ᬌࠍᅷᒰᕈߣା㗬ᕈߩߘ 6 ࿃

ሶߢ᭴ᚑ߇ߣߎࠆߡࠇߐಽࠅ߆㧘6 ࿃ሶߣዤᐲోߪߦචಽߥା㗬ᕈߐ␜߇ߣߎࠆ߇

ߩߎ㧘ߦᰴޕߚࠇ 6 ࿃ሶࠍၮߦ㧘SEM ࠺ߣ࡞࠺ࡕᨐ㧘⚿ߚߞⴕࠍ⸽ᬌߩᅷᒰᕈߡ↪ࠍ

⚕⾰ߚࠇߐᚑߢ㧘ᧄ⎇ⓥࠅࠃᨐ⚿ߩએޕߚࠇߐ␜߇ߣߎࠆߢᅢ⦟ߪㆡวᐲߩߣ࠲

ޕߚࠇߐ␜߇ߣߎࠆ߇ᅷᒰᕈߣା㗬ᕈߪߦ  
 
ෳ⠨ᢥ₂  
Schraw, G., Crippen, K. J., & Hartley, K. (2006). Promoting self-regulation in science education: 

Metacognition as part of broader perspective on learning. Research in Science Education, 
111-139.   
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ᣣ⧷ࠬࡄࠦ࡞ࡄᬌ⚝ߩ࠻ࠗࠨ㐿 

� 㧙㐿⊒ߣታ〣↪㧙 

ਛ� ᷡ⟤㧔ᣣᧄᄢቇ㧕 
�࠾࠻ࡦࠕ  㧔ᣧⒷ↰ᄢቇ㧕ࠬࡦࡠ

၂� ⍮૫ሶ㧔ජ⪲ᄢቇ㧕 
 

 ↪㚟േဳቇ⠌㧘ታ〣࠲࠺㧘࠻ࠗࠨ⚝㧘㐿ᬌ࡞࠷⚝㧘ᬌࠬࡄࠦ࡞ࡄ 㧦࠼ࡢࠠ
 
 ߦߓߪ .1
ޕࠆࠇ߫ߣ㚟േဳቇ⠌㧔Data-Driven Learning: DDL㧕࠲࠺ߪᣇᴺߩቇ⠌⺆⸒ߚߒ↪ࠍࠬࡄࠦ

DDL 㧘ࠦߪߢ น߇Ꮻ⚊⊛ቇ⠌ࠆߔ⊑ࠍⷙೣᕈߩᢥᴺ߇ቇ⠌⠪⥄りߡࠍ↪ߚࠇࠄᓧࠄ߆⚝ᬌࠬࡄ

⢻ࠄ߇ߥߒ߆ߒޕࠆߢ㧘ࠦߩࠬࡄ⧷⺆ᢎ⢒߳ߩዉߪ㧘ࠦߩ࠻ࠬࠠ࠹ࠬࡄ㔍ᤃᐲࠬࡄࠦ߿ᬌ

ࠄਛߡߒኻߦࠇߘޕ㧔Johansson, 2009㧕ߥߊᄙ߽ߡߦ⊛⇇㧘ߚࠆ߇㗴ߩᠲᕈߩ࡞࠷⚝

㧘ㆊߪ 8 ᐕ㑆㧘DDL ߢ㧘৻⥸⧷⺆ᬺߢߚ߃ടࠍᎿᄦߩߚߩᣣᧄੱቇ⠌⠪ߦ DDL ᜰዉߚ↪ࠍ

㧘ߡߖࠊวߺ⚵ࠍṶ➈⊛ቇ⠌ࠆࠃߦ␜⊛⺑ࠆ߃ਈ߇㧘ᢎᏧߣᏫ⚊⊛ቇ⠌ࠆࠃߦ㧘ᬌ⚝ᬺⴕࠍ

⺑ᒻᚑࠄ߆⺑ᬌ⸽ߡ⚻ࠍ㧘ߦࡦ࡚ࠪࠢ࠳ࡠࡊะߚߌታ〣ࠍⴕ㧘ലᨐࠍᬌ⸽ߚ߈ߡߒ㧔Chujo, Anthony 
& Oghigian, 2009㧕ౕޕ⊛ߪߦ㧘৻⥸ߦDDL ᢥ⧷ߥᣂ⡞㧘㔀㧘⺰ᢥ╬㧘⥄ὼߦࠬࡄࠦ↪⚝㧘ᬌߪߢ

ኻߦ㧘⧷ᢥߢߎߘޕ㜞ߪ㔍ᤃᐲߩ㧘ᬌ⚝↪ߡߴᲧߦജ⺆⧷ߩ㧘ᣣᧄੱቇ⠌⠪߇ࠆߔ↪ࠍ࠻ࠬࠠ࠹

ᔕࠆߔᣣᧄᢥࠆࠇߐ␜߇ᣣ⧷ࠍࠬࡄࠦ࡞ࡄߡߞ㧘ቇ⠌⠪ߩ⧷ᢥℂ⸃߿⩄⽶ߩਇࠍシᷫޕߚߒ

㧘ᄙ⸒⺆DDLߦਛᔃࠍ࠾࠻ࡦࠕ㧘߃߹〯ࠍታ〣ᚑᨐߚߒ߁ߎ㧘ߦࠄߐ 㧘࡙ߡߒߑࠍផㅴߩ ࡈࠩ

ࡦࠫࡦࠛ⚝ᬌࠬࡄࠦ⺆⸒ੑߥ࠼ࡦ AntWebConc-Parallel ࠍ⊑㐿ߩ 2008 ᐕߦ㐿ᆎߒ㧘ᬌ⚝ࠬ࠼ࡇ

ᨐ㧘2011⚿ߩߘޕ㧔Anthony, Chujo & Oghigian, 2011㧕ߚ߈ߡߞⴕࠍᡷༀߩ㕙᭽↹ࠬࡦ࠳ࠦࡦࠦ߿ ᐕߦ

ߩߢኅᐸቇ⠌߮ࠃ߅ᢎቶߪ DDL 2012ޕߚߒ㆐ߦ࡞ࡌ↪ታࠆ߈ߢ↪ᵴߦ ᐕ 8 ߦ㧘⪺ᮭߩ㗴ࠢࠍ

ࠍේ, 2003㧕㧔ౝጊ࠲࠺ߌᣣ⧷ᣂ⡞⸥ኻᔕઃߚ߈ߢࠕ AntWebConc-Parallel ࠆ߈ߢ⚝ᬌߢ

WebParaNews  ޕࠆߢቯ੍ࠆߔήఘ㐿ࠍ࠻ࠗࠨߩ
ᧄ⎇ⓥߪ⊛⋠ߩ㧘ࠦࠍࠬࡄ↪ߚߒ DDL ࠻ࠗࠨ⚝ᬌࠬࡄࠦ⺆⸒㧘1㧕ੑߡߌะߦ᥉ߩ

AntWebConc-Parallel ࠍࠬࡄࠦ࡞ࡄᣣ⧷ᣂ⡞ࠆࠇߐ⸤૬߇↪ߢ⺆ᣣᧄߣ⺆⧷ (㐿⊒㧘2ߩ Web 

WebParaNewsࠆ߈ߢ↪ߢ ήఘ㐿㧘3㧕WebParaNewsߩ DDL߇ቇ⠌⠪⺆⧷࡞ࡌ⚖ᄢቇೋߡߒ↪ࠍ
ቇ⠌ࠍⴕߚߞᢎ⢒↪ߣᜰዉലᨐࠍႎ๔ޕࠆߢߣߎࠆߔ 
2. ⎇ⓥߩᣇ  N
2.1 ↪ߣࠬࡄࠦߚߒᬌ⚝࡞࠷ 
ᖱႎㅢା⎇ⓥᯏ᭴ࠅࠃ⾼ߚߒ⺒ᄁᣂ⡞ߩᣣᧄ⺆ᢥߣDaily Yomiuriߩ⧷⺆ᢥࠍኻᔕઃߚߌᣣ⧷ࡄ

Webࠍࠬࡄࠦ࡞ WebParaNews࠻ࠗࠨ⚝ᬌߥᬌ⚝น⢻࡞ࡄߢ  ޕߚߒ↪ࠍ
2.2 ᚻ㗅 
ෳട⠪ߪ㧘⧷⺆ೋ⚖ߩ࡞ࡌᄢቇ↢ 16 ฬޕߚߞߢᜰዉ⋡ᮡߪ㧘ฬ⹖ฏߩ⚵ࠍߺℂ⸃ߦ߽ߣߣࠆߔ㧘

ᢥਛߦሽߩߡߒߣࠅ߹ߣ߹ࠆߔฬ⹖ฏࠍ⼂ࠆߔ⢻ജߩะߦ㊀ὐޕߚ⟎ࠍWebParaNews ߚ↪ࠍ

DDLߚ߃ടࠍ␜⊛⺑ࠆࠃߦᢎᏧߣቇ⠌⊑ߚߓㅢࠍᬌ⚝ᬺࠬࡄࠦ ඨᦼࠍ 10 ࿁ታᣉޕߚߒ 
2.3 ലᨐᬌ⸽ 
೨ࠍ࠻ࠬ࠹DDL ᜰዉ㐿ᆎ೨ߦ㧘ᓟࠍ࠻ࠬ࠹ᜰዉ⚳ੌᓟߦታᣉߚ߹ޕߚߒ㧘ᜰዉ⚳ੌᓟߦ⥄↱╩⸥

 ޕߚߒ㓸ࠍᗵᗐߩෳട⠪ࠅࠃߦ
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3. WebParaNews ᬌ⚝ߩ࠻ࠗࠨ㐿⊒ 
ᧄ⎇ⓥߪߢ㧘࿑ 1 ߥ߁ࠃߩ Web ᬌ⚝࠻ࠗࠨ WebParaNews WebParaNewsޕߚߒ⊑㐿ߦ⥄⁛ࠍ ⸒㧘ᄙߪ

⺆ᬌ⚝ࠛࡦࠫࡦAntWebConc-Parallel 㧘ᠲᕈࠅߢߩ߽ߥ↪น⢻ߢήఘࠍࠬࡄ㧘ᣣ⧷ᣂ⡞ࠦࠅࠃߦ

 ޕࠆߢߩ߽ߚߒ⊑㐿ߦߌቇ⠌⠪ะ㧘ᢎᏧߒ㊀ⷞࠍ

 

࿑ 1. WebParaNews  ᬌ⚝ߩ
4. ⚿ᨐ 
ಽᨆߩ⚿ᨐ㧘WebParaNews ߚߒ↪ࠍ DDL ߩቇ⠌⠪ࠆࠃߦ⚕㧘⾰ߦࠄߐޕߚࠇߐ⸽ታ߇ലᕈߩ

⹏ଔ߽⢐ቯ⊛ޕߚߞߢߩ߽ߥWebParaNews ߪ 2012 ᐕ 8 ߦήఘ㐿੍ࠆࠇߐቯߢ㧘⥄↱ࠬࠢࠕߦ

น⢻ޕࠆߢᓟ㧘ᢎ⢒ࠬࡄࠦࠆߌ߅ߦ↪ߩផㅴ߇ߣߎࠆ߈ߢ₂⽸ߦᦼᓙޕࠆࠇߐ 
 
⻢ㄉ㧦ᧄ⎇ⓥߪᐔᚑ 21-24 ᐕᐲ⑼ቇ⎇ⓥ⾌ഥ㊄ၮ⋚⎇ⓥ㧔B㧕㧔21320107㧕ࠍฃߡߌⴕޕߚߒ߹ࠇࠊ 
 
ෳ⠨ᢥ₂ 
Anthony, L., Chujo, K. & Oghigian, K. (2011). A novel, web-based, parallel concordancer for use in the ESL/EFL 

classroom. In J. Newman, H. Baayen & S. Rice (Eds.), Corpus-based studies in language use, language 
learning, and language documentation (pp. 123-138). Amsterdam/New York: Rodopi Press. 

Chujo, K., Anthony, L. & Oghigian, K. (2009). DDL for the EFL classroom: Effective uses of a Japanese-English 
parallel corpus and the development of a learner-friendly, online parallel concordancer. In M. Mahlberg, V. 
González-Díaz & Smith C. (Eds.), Proceedings of 5th Corpus Linguistics Conference. Retrieved May 4, 2012, 
from http://ucrel.lancs.ac.uk/publications/cl2009/ 

Johansson, S. (2009). Some thoughts on corpora and second-language acquisition. In K. Aijmer (Ed.), Corpora and 
language teaching, (pp. 33-44). Amsterdam: John Benjamins Publishing Co. 
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ᓎേ⹖ߩലᨐ⊛ᜰዉᴺߩᬌ⸛ 
 

� ⡡㧔ᚭᄢቇ� ᄢቇ㒮↢㧕 

 

 㧘Უ⺆⠪㧘ቇ⠌⠪㧘ᢎ⑼ᦠ㧘ᓎേ⹖ࠬࡄࠦ 㧦࠼ࡢࠠ

 

 ߦߓߪ .1
ᓎਥ㧔causer㧕ߣ㕖ᓎਥ㧔causee㧕ߩ㑐ଥᕈࠍቯ⟵ࠆߔᓎേ⹖㧔make, let, get, have㧕ߪ㧘⧷⺆ࠍ

․ᓽઃߡࠊ߈ࠆߌ㊀ⷐߥേ⹖ࠅߢߟߣ߭ߩ㧘ᣣᧄੱቇ⠌⠪ߩߘ߽ߡߞߣߦᱜ⏕ߥℂ⸃ߪਇนᰳߢ

ᗧ⼂㧔㧘2011a㧕㧘ߩ↪ታᘒ㧔㧘2010㧕㧘ቇ⠌⠪ࠆࠃߦ㧘Უ⺆⠪ߡ߅ߦⓥ⎇ߩㆊߪ⠪╩ޕࠆ

ቇ⠌⠪ࠆࠃߦ↪ታᘒ㧔㧘2011b㧕ࠍಽᨆߩߘޕߚ߈ߡߒ⚿ᨐ㧘Უ⺆⠪ߡߞࠃߦ↪ࠆࠇߐᓎേ

⹖ߩਛᩭߪmake ߣ letࠅߢ㧘㜞㗫ᐲߢ↪ࠆࠇߐ᭴ᢥ߇ࡦ࠲ࡄ㒢ቯ⊛ߚ߹ޕߚߞ߆ࠊ߇ߣߎࠆߢ㧘

㧘4ߪ↢ᨐ㧘㜞ᩞ⚿ߩᩏ⺞࠻ࠤࡦࠕ 㔍ࠍᒻᘒߩേ⹖ࠆࠇߐ↪ߢ㧘ᓟ⛯ㇱ߃ടߦ㆑ߩᗧᯏ⢻ߩ⺆

㧘makeߪߦ㧘ᣣᧄੱቇ⠌⠪ߦࠄߐޕߚࠇߐ␜߇ߣߎࠆߡߓᗵߣߒ 㧘let, haveߢᣇ৻ࠆߔ↪ㆊࠍ

 ޕߚ߃ુ߇ะࠆߔ↪ㆊዋࠍ

ᱷߚࠇߐ⺖㗴ߪ㧘ቇ⠌⠪ࠆࠃߦᓎേ⹖߳ߩ⧰ᚻᗧ⼂߿㧘ቇ⠌⠪ࠆࠃߦㅺ⣕⊛ߥ↪ߩේ࿃ࠍតߎࠆ

ਇนᰳ߇ಽᨆߩᢎ᧚ࠆߥߣේ࿃ߔ߷ࠍᓇ㗀ߥ߈ᄢߦ⠌ᓧ⺆⸒ੑ╙ߩ㧘ቇ⠌⠪ߪߦߚߩߘޕࠆߢߣ

ࠍㅺ⣕ᕈ⊛⺆⸒ߩ㧘ᢎ᧚ߡߞࠃߦߣߎࠆߔᲧセࠍࠬࡄᢎ⑼ᦠࠦߣࠬࡄᓥ᧪㧘Უ⺆⠪ࠦޕࠆߥߣ

 ޕߚ߈ߡࠇࠊⴕߊᐢ߇ⓥ⎇ࠆߔߦ߆ࠄ

ߣ߆ߥߪߢਇㆡಾߪߣߎࠆߔ↪ߦᢎ᧚߹߹ߩߘࠍᢥࠬࡄࠦߚࠇࠄขࠅಾࠄ߆㧘ᢥ⣂ࠎࠈߜ߽

 ,㧔Cook߇ࠆߡࠇࠊᜰ៰߽ⴕ߁ߣߥߪߢߌࠊࠆߔ⥌৻߇㗫ᐲߣᅷᒰᕈߩߡߒߣ㧘ᢎ᧚߿߃⠨߁

1998; Widdowson, 2000㧕㧘ో 㧘ߡߞࠃߦᲧセߩࠬࡄᢎ᧚ࠦߣࠬࡄࠦ⥸৻ߚࠇߐൻ࠲࠺㧘߫ࠇߦ⊛⥸

ᄖ࿖⺆ᢎ⢒ߢቇ⠌⠪ߦឭ␜ߩ⺆⸒ࠆߔ⌀ᱜᕈ㧔authenticity㧕ࠍቴⷰ⊛ߦ⹏ଔ߇ߣߎࠆߔน⢻ࠆߥߣ㧔⍹

Ꮉ, 2012, p. 43㧕ߚߒ߁ߎޕⷞὐࠍ〯߹߃㧘ߦߢߔ㧘ᧂ᧪㧔Mindt, 1995㧕㧘ળࠆߌ߅ߦ⺣ㄉ㧔Lam, 

2009; Ruhlemann, 2008㧕㧘⼂ࠍߔᴺഥേ⹖㧔Holmes, 1998㧕ߩߡߟߦಽᨆޕߚ߈ߡࠇߐߥ߇ 

㧘ߡߞࠃޕߥߡࠇࠊⴕߤࠎߣ߶ߪಽᨆࠬࡄᢎ᧚ࠦߚߒ߁ߎ㧘ߪߡߟߦ㧘ᓎേ⹖ࠄ߇ߥߒ߆ߒ

ᧄ⎇ⓥߪߢ㧘╩⠪ߦߢ߹ࠇߎ߇ⴕࠬࡄࠦߚߞߥಽᨆࠄ߆ᓧߚࠇࠄ⍮ߣᢎ⑼ᦠࠦߩߣࠬࡄᲧセࠍⴕ

  ޕࠆߔߣߣߎࠆߓ⺰ࠍᣇะᕈߩ⊑ᢎ᧚㐿ࠆ߁ߒଦㅴࠍ⸂ℂߩ㧘ቇ⠌⠪

 

2. ⎇ⓥߩⷞὐ 
 ࡦ࡚࠴ࠬࠛࠢ࠴ࠨ 2.1
ᧄ⎇ⓥߪ⁓ߩ㧘╩⠪߇ㆊߦⴕߚߞߥᲣ⺆⠪ࠦߣࠬࡄቇ⠌⠪ࠦࠆߌ߅ߦࠬࡄᓎേ⹖ߩ↪

⁁ᴫߩಽᨆ⚿ᨐࠍᢛℂߚߒߢ㧘ᣂⷙߦ᭴▽ߚߒᢎ᧚ࠦߩࠬࡄಽᨆ⚿ᨐࠍᲧセߒ㧘ⴕߩᢎ᧚ߩ⺖㗴

࿃ߦㅀ⸤ߩᢎ⑼ᦠߢ߹⒟ᐲߩߤ߇⼂ᚻᗧ⧰ߩቇ⠌⠪ޕࠆߢߣߎ߁ⴕࠍ⠨ኤߡߟߦᣇะᕈߩᓟ߿

 ޕߚߒቯ⸳ࠅ߅ߣߩ⸤ਅࠍࡦ࡚࠴ࠬࠛࠢ࠴ࠨ㧘ߚࠆߔᩏ⺞ࠍ߆ߩࠆߡߒ

 

� RQ 1 ᢎ⑼ᦠߩᢥᴺ⺑ߡ߅ߦࡦ࡚ࠪࠢ㧘ᓎേ⹖ߪㆡಾߦᛒޕ߆ࠆߡࠇࠊ 

� RQ 2 ᢎ⑼ᦠࠆߌ߅ߦᓎേ⹖ߩ⁁ᴫߪ㧘ߩߤ⒟ᐲᲣ⺆⠪ߩ↪ะߣว⥌ޕ߆ࠆߡߒ 

� RQ 3 ᢎ⑼ᦠࠆߌ߅ߦᓎേ⹖ߩ⁁ᴫߪ㧘ߩߤ⒟ᐲቇ⠌⠪ߩ↪ะߣ㑐ㅪޕ߆ࠆߡߒ 
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ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

ᚻߣ࠲࠺ 2.2  N
ᓎേ⹖ߩᜰዉߪ৻ㇱਛቇᩞߩᲑ㓏ߢⴕ߇ࠆࠇࠊ㧘ᧄ⎇ⓥߢᛒ߁ 4 േ⹖߇ឥߡߞឭ␜ߪߩࠆࠇߐ㜞ᩞ

Ბ㓏ߩߎޕࠆߢὐࠍ〯߹߃㧘ᧄ⎇ⓥߩಽᨆኻ⽎ߪ㧘ᄙߩߊ㜞╬ቇᩞߢ↪ޟࠆࠇߐ⧷⺆Σޟޠ⧷⺆Τޠ

ߚࠆߥߊߒ㔍߇ߣߎࠆߓ⺰ࠍะߥ⊛ోߣࠆߔߣ⽎ኻࠍߺߩᢎ⑼ᦠߩ㧘৻⒳㘃߅ߥޕߚߒߣᢎ⑼ᦠߩ

ᄙߩណ↪ᢙߦ․㧘 6 ⒳ߩᢎ⑼ᦠ㧔ว⸘ 12 ౠ㧕ࠍ㔚ሶൻߒ㧘ᧄ⎇ⓥߩၮ␆⊛⾗ᢱޕߚߒߣ 
RQ1㧔␜⊛ᢥᴺ⺑㧕ߪߢ㧘ᢎ⑼ᦠߩᢥᴺ⺑ࠆߌ߅ߦࡦ࡚ࠪࠢ⸥ㅀࠍ⺞ᩏߒ㧘ᓎേ⹖ߩߘߣ

᭴ᢥߩᛒࠇࠊᣇࠍᬌ⸛ޕࠆߔRQ2㧔ߩ࠻ࠬࠢ࠹ะ㧕ߪߢ㧘ᢎ⑼ᦠᧄᢥࠆߌ߅ߦ࠲࠺㗫ᐲࠍಽᨆ

ߩߟߚ㧘߰ߦᦨᓟޕ߁ⴕࠍ⸛Ყセᬌߩߣ↪⁁ᴫߩቇ⠌⠪߿㧘Უ⺆⠪ߒ RQ ߠၮߦ⍮ߚࠇࠄᓧࠄ߆

  ޕ߁ⴕࠍໂ␜ߩᣇะᕈ߳ߩ⊑ᢎ᧚㐿ߩ㧘ᓟ߈
 

3. ⚿ᨐ 
⸤ߩᓎേ⹖ࠆߌ߅ߦ⋠㗄ߩᨐ㧘ᢥᴺ⺑⚿ߩಽᨆޕࠆߴㅀߡߟߦ㧘RQ1㧔␜⊛ᢥᴺ⺑㧕ߕ߹

ㅀߪ㧘ߡࠊ߈ਇචಽߥ⁁ᘒޕߚߞߢಽᨆኻ⽎ߚߒߣ 12 ⒳㘃ߩᢎ⑼ᦠߢߜ߁㧘4 ⊛␜ߡߣ߹ࠍ⺆

ߪߩ߽ࠆߔ⺑ߦ 1 ⒳ߊߚߞ߹ޕߚߞߢߺߩ␜ߪߩ߽ߥࠇߐ㧘ޟ⧷⺆Τߩޠᢎ⑼ᦠࠍਛᔃߡߒߣ 7
⒳ሽޕߚߒRQ2㧔ో࠻ࠬࠢ࠹ߩ㗫ᐲ㧕ߪߡߟߦ㧘ࠗ࠻࠶ࡊࡦ㊂⥄߇ਲ್߽ߣߎߒޕߚߒ

ᐔဋߪ㗫ᐲߩ㧘ᓎേ⹖ߡ߅ߦᢎ⑼ᦠࠆࠁࠄ 6㨪8 ᢥ⒟ᐲࠅ߅ߡߞߥߣ㧘ቇ⠌⠪߇ 4 ℂࠍ㆑ߩ⺆

⒳ߩએ㧘ᓎേ⹖ޕߚߞߢᘒ⁁㔍⸒ߪߣࠆߡࠇߐ⏕߇㊂࠻࠶ࡊࡦࠗߥ㧘චಽߢ߃߁ࠆߔ⸂

㘃ࠍᢛℂࠆߖߐᯏળ㧘߮ࠃ߅ቯ⌕ߦዉߩߚߊ↪ᢙߩ⏕߇⺖㗴ߡߒߣޕࠆ߃⸒ߣߚࠇߐ 
⸥ߩὐࠍ〯߹ߣࠆ߃㧘ᓟߩᢎ⑼ᦠߩᡷༀὐߡߒߣ㧘ᗧ⼂ൻࠍଦߩߚߔᲑ㓏ឭ␜㧘↪ᴺࠍᢛℂ

ߩჇടߩቯ㧘⸥ㅀ㊂⸳ߩࡦ࡚ࠪࠢࠆߖߐ 3 ὐ߇ᔅⷐޟޕ߁ࠈߢ⧷⺆Σߢޠ make ߣ let ᓟߚߒዉࠍ

ߢޠΤ⺆⧷ޟ㧘ߦ get ߣ have ᓟ㧘4ߩߘ㧘ߒᜰዉࠍ ↪ߩ⺆ 㧔Nᗧߣᓟ⛯ㇱߩᒻᘒ㧕ࠍᢛℂߢߣߎࠆߖߐ㧘

ቇ⠌⠪ߩℂ⸃ߚ߹ޕ߁ࠈߢࠆ߹ᷓߪ㧘ቇ⠌⠪߇ᓎേ⹖ࠅ➅ߦߒធ߁ࠃࠆ߈ߢ߇ߣߎࠆߔ㧘ࠬࠢ࠹

〯ࠍቇ⠌Ბ㓏ޕ߁ࠈߢࠆߥߣน⢻߇ߣߎࠆ࿑ࠍ⌕㧘ቯߡߞࠃߦߣߎߔ߿Ⴧࠍ㗫ᐲࠆߌ߅ߦో࠻

 ޕࠆ߃⸒ߣ㗴⺖ߩᓟ߇ൻᷓߩᢥᴺᜰዉߚ߃߹
�  
ෳ⠨ᢥ₂ 
Cook, G. (1998). The use of reality: A reply to Ronald Carter. ELT Journal, 52(1), 57-63. 
⡡ (2010). ᗧߣᒻᑼⷰߩὐࠄ߆⠨ࠆ߃ᓎേ⹖ߩ↪ 㧦NBritish National Corpusߦၮߊߠ⠨ኤޡ⸒⺆

ᢥൻቇળ⺰㓸165-143 ,34ޢ. 
⡡ (2011a). ⧷⺆ቇ⠌⠪ߩਥⷐേ⹖ߦኻࠆߔᗧ⼂ߩนⷞൻ: ⛔⸘ᚻᴺߦၮߊߠቇ⠌⠪࠻ࠤࡦࠕߩ⺞

ᩏޡ⛔⸘ᢙℂ⎇ⓥᚲห⎇ⓥ16-1 ,256ޢ࠻ࡐ. 
⡡ (2011b). ᣣᧄੱ⧷⺆ቇ⠌⠪ࠆࠃߦ 4 ⒳ߩၮᧄᓎേ⹖ߩ↪⁁ᴫޡਛㇱ⧷⺆ᢎ⢒ቇળ♿ⷐޢ

40, 89-96. 
⍹Ꮉᘕ৻㇢ (2012).ࠬࡄࠦࠢ࠶ࠪࡌޡ⸒⺆ቇޢ᧲੩㧦߭ߓߟᦠᚱ. 
Holmes, J. (1988). Doubt and certainty in ESL textbooks. Applied Linguistics, 9(1), 21-44. 
Lam, P.W.Y. (2009). Discourse particle in corpus data and textbooks: The case of well. Applied Linguistics, 31(2), 

260-281. 
Mindt, D. (1995). An empirical grammar of the English verb: Modal verbs. Berlin: Cornesen. 
Ruhlemann, C. (2008). A register approach to teaching conversation: Farewell to standard English? Applied 

Linguistics, 29(4), 672-693. 
Widdowson, H. G. (2000). On the limitations of linguistics applied. Applied Linguistics, 21(1), 3-25. 
 



－98－

OP-28  8  8 ᣣ (14:10-14:40) / 335 ᢎቶ 
 

㖧࿖ߩ⧷⺆ᢎ⢒ࠆߌ߅ߦᢎ⢒ᩰᏅ�  

̆ㅍ⇟⚵߇ᨐߔߚᓎഀ㧙 

 
�ፒ᧻ࠗࠞ 㗅ሶ㧔᧲੩⚻ᷣᄢቇ㧕 

 
 㧦 㖧࿖㧘EBS㧘ㅍ⇟⚵㧘ᢎ⢒ᩰᏅ࠼ࡢࠠ
 
 ߦߓߪ .1
㖧࿖ߪᣣᧄએߩቇᱧ␠ળࠅߢ㧘ߚߩߘ㧘ⷫߩᢎ⢒ᾲߪ㜞ߊ㧘ⷫߪዊࠄ߆ࠈߎߐሶߩ߽ߤᢎ⢒

ߩߎ㧘ߪߢޕࠆߡߞߥߦળ㗴␠ߥ߈ᄢ߇Ⴧᄢߩ⾌ᢎ⢒⑳ߩߤߥኅᐸᢎᏧ߿㧘Ⴖㅢࠅ߅ߡߒ⾗ᛩߦ

 ޕ߆߁ࠈߢߩߚ߈ߡߞⴕࠍ╷ኻߥ߁ࠃߩߤߪ㧘㖧࿖ᐭߦߚߔࠄᷫࠍᢎ⢒ᩰᏅߥ߁ࠃ
㧘1995ߦ৻╙ ᐕ㗃ޟࠄ߆⺖ᓟቇᩞߩޠᆎ߹ޟࠆߢࠅ⺖ᓟᢎ⢒ᵴേࠍޠᆎޟޕߚ⺖ᓟቇᩞޠ

ߣ߁ࠃߒߦ߁ࠃࠆࠇࠄߌฃߊߢቇᩞౝࠍᬺ߁ⴕߢߤߥ㧘Ⴖ߽ࠅࠃ߁ߣ⠌ᬺߩോᢎ⢒⟵ߪߣ

⋠ߩળ⚻ᷣ⊛ᯏ⢻␠߁ߣᷫ▵⾌ᢎ⢒⑳ߪࠅࠃ߁ߣᢎ⢒ᯏળឭଏߥ㧘ᄙ᭽ߢߩ߽ߚࠇߐዉߢᣦ⿰߁

㧘2003߅ߥޕࠆߡࠇߐ⺞ᒝࠅࠃ߇⊛ ᐕᧃޟࠄ߆⺖ᓟቇᩞ߇⺆↪߁ߣޠ2009ޕߚߞߥߦ߁ࠃࠆࠇࠊ
ᐕޟߩ⺖ᓟቇᩞߩ߳ޠෳട₸ߪ⚂ 㧘2008ࠅߢ51.3% ᐕࠄ߆⚂ 6.2%Ⴧടࠅ߅ߡߒ㧘ޟ⺖ᓟቇᩞࠍޠ

↪ࠆߡߒቇ↢߇ᐕޘჇߦ․ޕࠆߟߟ߃㧘㜞╬ቇᩞߩቇ↢ߩ↪₸߇㜞ߊ㧘2009 ᐕߪߦ⚂ 74.1㧑߇

 ޕࠆߡߒෳടߦޠ⺖ᓟቇᩞޟ
 㧘ICT (Information and CommunicationߦߚࠆߔシᷫࠍၞᩰᏅᢎ⢒ᩰᏅߪ㧘㖧࿖ᐭߦੑ╙

Technology)ߩᵴ↪ࠍផㅴߒ㧘․ߦ㧘EBS ߪ EBSޕߚ߈ߢᵈࠍജߦዷ⊑ߩ 1990 ᐕߦKBS㧔㖧࿖ㅍ

␠㧕ࠄ߆ᢎ⢒ㅍㇱ㐷߇ಽ㔌ߡߒ㐿ዪߚߒᢎ⢒ㅍߩኾ㐷ዪࠅߢ㧘2003 ᐕߦ␠ൻࠇߐ㧘ߩEBS
EBSޕߚߞߥߣ 㧘EBSߪ㧘ⴡᤊᵄࠅ߅ߡߒᤋࠍ⚵⇟ⴚ⧓ᢥൻᢎ㙃ߡߒߣᵄߪ ࠬࡊ 1㧔ᄢቇ

ቇ⹜㛎ኾ㐷⇟⚵㧕㧘EBS ࠬࡊ 2(ዊਛቇ↢ะ⚵⇟ߌ⾗ᩰขᓧ⡯ᬺ⸠✵)㧘߮ࠃ߅EBSe㧔⧷⺆⇟⚵

ኾ㐷㧕ߩ 3 2004ޕࠆߡࠇ߆ࠊߦߟ ᐕ 2  14 ᣣߦ㖧࿖ߩᢎ⢒ੱ⊛⾗ḮㇱߪᚲᓧᩰᏅ߇ᢎ⢒ᯏળߩਇᐔ

ᢎ⢒ᱜޟ㧘ߦߚࠆߔᱜᏱൻࠍ㧘ᢎ⢒ߒ⸂ߦ⊛Ბ㓏ࠍᜂ⽶ߩ⾌ᢎ⢒⑳ߩ㧘ኅᐸߒߣࠆߡࠍ╬

Ᏹൻࠍㅢߚߒ⑳ᢎ⢒⾌シᷫኻ╷ࠍޠ⊒ߩߘޕߚߒਛ2004 ߢ ᐕ 4  1 ᣣࠄ߆EBS ᄢቇୃቇ⢻ജ⹜㛎ߩ

㧔ㅢ⒓ୃߪ⢻⹜㛎㧘ᣣᧄߩᄢቇ⹜࠲ࡦ⹜㛎ࠆߚߦ㧕ࠍࠬࡆࠨ⟵⻠ߩߚߩㅍߥߦߣߎࠆߔ

ࠆߢ࠻ࠗࠨኾ㐷ߩ㧘ୃ⢻⹜㛎ኻ╷⻠ᐳࠅ EBSi ⊛㧘ᧄᩰߒᄢࠍ⟵⻠࠻࠶ࡀ࠲ࡦ㧘ࠗߒࡦࡊࠝࠍ

㧘2009ߦࠄߐޕߚᆎࠍࠬࡆࠨߥ ᐕ 6  3 ᣣߦᢎ⢒⑼ቇᛛⴚㇱߪ EBSi ߇₸㗴ߩ⢻⹜㛎ୃߩࠄ߆

ߪߢ߹ 3 ഀ⒟ᐲࠍߩ߽ߚߞߢ㧘EBSi ✕ߣ㧘㖧࿖ᢎ⢒⺖⒟⹏ଔ㒮ߒᜂᒰࠄ߆ડ↹Ბ㓏ࠍ⢻⹜㛎㗴ୃ߇

ኒߦදജࠄ߇ߥߒ㧘ୃ⢻⹜㛎ኻ╷ߩߚߩ⻠ᐳࠍ߮ࠃ߅ㅍߒ㧘ୃ⢻⹜㛎ߩ 7 ࠍഀ EBSi 㗴ࠄ߆

 ޕߚߒ⊑ࠍߣߎࠆߔ
EBSiߢ㧘ᐭਥዉߦ߁ࠃߩߎ EBSiߦ㧘ታ㓙߆ߥㅴ߇╷ࠆߔኻߦ⢻⹜㛎ୃߩ ↢ቇࠆߡߒ↪ࠍ

EBSiߦ߁ࠃߩߤߪ EBSiߦ⊛ਥ⥄ߡ߅ߦቛ⥄ߪ↢ቇߩߊ㧘ᄙߦࠄߐޕ߆߁ࠈߢߩࠆߡߒଔ⹏ࠍ ࠍ
↪߇ࠆߡߒ㧘ߩ߆ߟߊ㜞╬ቇᩞߪߢ EBSi ⎇㧘ᧄߦ߃ࠁޕࠆࠇࠅขߡߒߣᵴേߩ⺖ᓟቇᩞࠍ

ⓥߪߢ㜞╬ቇᩞߡ߅ߦ EBSi ߥߡࠇࠅขߣ㜞╬ቇᩞࠆߡࠇࠅขߡߒߣᵴേߩ⺖ᓟቇᩞࠍ

㜞╬ቇᩞߩᲧセࠍⴕ㧘EBSi ࠇࠄߺ߇ലᨐߥ߁ࠃߩߤࠅࠃߦߣߎࠆࠇࠅขߡߒߣᵴേߩ⺖ᓟቇᩞࠍ

 ޕߊߡߒߦ߆ࠄ߆ߩࠆ
ࠄ߆ὐⷰߩ㧔ID㧕ࡦࠗࠩ࠺࡞࠽࡚ࠪࠢ࠻ࠬࡦࠗߪߢ㧘ᧄ⎇ⓥ߅ߥ EBSi ߁ⴕࠍଔ⹏ߩᐳ⻠⺆⧷ߩ

IDޕߚߒߦߣߎ ⒓✚ߩⓥ⎇߿࡞࠺ࡕߚߒ㓸ᄢᚑࠍᚻᴺߩߚࠆ㜞ࠍ㝯ജ₸ലലᨐߩᢎ⢒ᵴേߪߣ

㧘IDߦ․㧘ߪߢᧄ⎇ⓥޕࠆߢ ARCSࠆߢߺ⚵ᨒߩߚࠆ㜞ࠍ㧘ቇ⠌ᗧ᰼ߜ߁ߩ࡞࠺ࡕ ⷰߩ࡞࠺ࡕ
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ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

ὐࠄ߆⹏ଔࠍⴕޕߚߞ 
 
2. ᧄ⎇ⓥߩ⋡⊛ 
ᧄ⎇ⓥߪߢ㧘㖧࿖ୃߩ⢻⹜㛎ኻ╷⻠ᐳߩኾ㐷ࠆߢ࠻ࠗࠨ EBSi ߡߒߣᵴേߩ⺖ᓟቇᩞߦ⊛Ⓧᭂࠍ

ขࠅࠆߡࠇ㜞╬ቇᩞߣขࠅߥߡࠇ㜞╬ቇᩞߡ߅ߦ EBSi ࠍ⚕⺞ᩏ⾰ࠆߔ㑐ߦᐳ⻠⺆⧷ߩ

ⴕ㧘ታ㓙ߦEBSi EBSiߪ↢ቇࠆߡߒ↪ࠍ 㧘EBSiߦࠄߐ㧘߆ߩࠆߡߒଔ⹏ߦ߁ࠃߩߤࠍᐳ⻠⺆⧷ߩ
ޕࠆߔߦ߆ࠄࠍ߆ߩࠆߢߩ߽ߥ߁ࠃߩߤߪലᨐࠆࠃߦߣߎࠆߡࠇࠅขߡߒߣᵴേߩ⺖ᓟቇᩞࠍ

 ޕߚߒቯ⸳ࠍࡦ࡚࠴ࠬࠛࠢ࠴ࠨߥ߁ࠃߩ㧘એਅ߈ߠߣ߽ߦ⸂ߩࠄࠇߎ
1. EBSi EBSiߪ↢ቇࠆߡߒⷞ⡬ࠍᐳ⻠⺆⧷ߩ  ޕ߆߁ࠈߢࠆߡߒଔ⹏ߦ߁ࠃߩߤࠍ
2. EBSi EBSiߪ↢ቇߩ㜞╬ቇᩞࠆߡࠇࠅขߦ⊛Ⓧᭂߦᵴേߩ⺖ᓟቇᩞࠍ ߣᵴേߩ⺖ᓟቇᩞࠍ

EBSiࠅࠃ↢ቇߩ㜞╬ቇᩞߥߡࠇࠅขߡߒ  ޕ߆߁ࠈߢࠆߡߒଔ⹏ߊ㜞ࠍᐳ⻠⺆⧷ߩ
 
3㧚⎇ⓥෳട⠪ 
ᧄ⎇ⓥߦෳടߪߩߚߒ㧘࡞࠙࠰ㄭ㇠ߩ┙ߩ㜞╬ቇᩞ 2 1ޕࠆߢᩞ Aߪᩞ 㜞╬ቇᩞޟߢ⺖ᓟቇᩞޠ

㧘Ფᣣߡߒߣߟ㧝ߩࡓࠣࡠࡊߩ 18:20㨪21:10 ߢቶ࠲ࡘࡇࡦ㑆ࠦߩ EBSi ࠆߔቇ⠌ߦ⊛ਥ⥄ࠍߤߥ e
ᣇ㧘B৻ޕࠆߡࠇࠅขࠍቇ⠌ࠣࡦ࠾ 㜞╬ቇᩞߪEBSi ࠁޕߥߡࠇࠅขߪᄖᵴേ⺖ࠆߔ㑐ߦ

ߦ⊛ਥ⥄ߢቛ⥄ߪ↢㧘ቇߦ߃ EBSi 㧘Aߪ↢ቇߚߒෳടߦᧄ⎇ⓥޕࠆߡߒቇ⠌ࠍ 㜞╬ቇᩞ㧔85 ฬ㧕߅

B߮ࠃ 㜞╬ቇᩞ㧔133 ฬ㧕ߩ 2 ᐕ↢ޕࠆߢ 
 

4.  ⾰⚕ 
EBSi 㧘ARCSߪଔ⹏ࠆߔ㑐ߦᐳ⻠⺆⧷ߩ േᯏߌߠ㧔ᵈᗧ㑐ㅪᕈ⥄ାḩ⿷ᗵ㧕ⷰߩὐࠄ߆⹏ଔߐ

㧔5ޠࠆ߹ߪߡޟ㧘ߖ ὐ㧕㧘ޠࠆ߹ߪߡ߹߹ޟ㧔4 ὐ㧕㧘3)ޠߥ߽ߢࠄߜߤޟ ὐ),ߪߡࠅ߹ޟ߹

㧔2ޠߥࠄ ὐ㧕㧘ޠߥࠄ߹ߪߡޟ߮ࠃ߅㧔1 ὐ㧕ߩ 5 ઙᴺࠍណ↪ߚ߹ޕߚߒ㧘EBSi ⦟ߩᐳ⻠⺆⧷ߩ

ὐߣᡷༀὐߦ↱⥄ߡߟߦ⸥ㅀޕߚߖߐ 
 
5. ⚿ᨐ߮ࠃ߅⠨ኤ 
⋠㗄ߪޠḩ⿷ᗵޟޠ㑐ㅪᕈޟޠᵈᗧޟ 10 ߡ㒰ࠍߺߩ 3 ὐએߩ⹏ቯࠅߢ㧘ਛߪߦ 3.4 ὐએߩ㗄

㧘EBSiߦ߃ࠁޕߚߞ߽⋠ ARCSߪ↢ቇࠆߡߒⷞ⡬ࠍᐳ⻠⺆⧷ߩ േᯏޟߩ࡞࠺ࡕߌߠᵈᗧޟޠ㑐ㅪᕈޠ

ߦ⋠㗄ࠆߔ㑐ߦޠା⥄ޟᣇ㧘৻ޕ߁ࠈߢࠆ߃ߣࠆߡߒࠍଔ⹏ߩᐔဋએߪߢὐⷰ߁ߣޠḩ⿷ᗵޟ

ߪߡ߅ 3 㗄⋡ߜ߁ߩ 2 㗄⋡߇ 3 ὐએਅࠄ߆ߣߎߚߞߢ㧘EBSi ߣࠆ߃ਈࠍା⥄ߦ↢ቇߪᐳ⻠⺆⧷ߩ

 ޕࠆ߃ߣߥࠇࠄߺ߇ലᨐࠅ߹ߪߢὐⷰ߁
㧘EBSiࠄ߆ᨐ⚿ߩ㧘⥄↱⸥ㅀߚ߹ 㧘ߊᦨ߽ᄙ߇ᗧ߁ߣޠࠆߢήᢱޟߡߒߣὐ⦟ߩᐳ⻠⺆⧷ߩ

ᰴߦᄙߚࠇࠄߍߊᗧޟߪ⻠Ꮷߦ㑐ࠅߢޠߣߎࠆߔ㧘ޟߢߟ⻠ᐳߩᢙ߇ᄙ᭽ޠ㧘ୃޟ⢻⹜㛎ߣ㑐ଥ

ޠࠆ߉ߔᄙ߇ᐳ⻠ޟߢߟ㧘ߊᦨ߽ᄙ߇ޠߒ߶ߡߒᎿᄦࠍ⟵⻠ޟ㧘ߪߡߒߣᡷༀὐޕߚߞߢޠࠆ߇

 ޕߚࠇࠄߍᗧ߽߁ߣޠߒ߶ߡߒߦ⟵⻠ߥᄙ᭽ߣߞ߽ޟ㧘ߢ㧘৻ᣇ߇ߚߞߢ
㧘EBSiߪᄢඨߩ↢ቇࠆߡߒ㧘ⷞ⡬ࠄ߆ߣߎߩࠄࠇߎ 㧘ୃࠅߢήᢱߪ ⢻⹜㛎ߣ㑐ଥߢߩࠆ߇EBSi

EBSiߪߢὐⷰ߁ߣޠḩ⿷ᗵޟޠ㑐ㅪᕈޟޠᵈᗧޟ㧘ࠅ߅ߡߒⷞ⡬ࠍᐳ⻠⺆⧷ߩ ଔ⹏ߊ㜞ࠍᐳ⻠⺆⧷ߩ

 ޕ߁ࠈߢࠆ߃ߣࠆࠇࠄߺቇ↢߽⧯ᐓߥߡߒ⿷ḩࠅ߹ߪߦౝኈߩ⟵⻠㧘߇ࠆߡߒ
ARCSޟᨐ㧘⚿ߩ㨠ᬌቯޔߦࠄߐ േᯏߌߠ⹏ଔᓧὐߪޠ A 㜞╬ቇᩞ߇߁߶ߩ B 㜞╬ቇᩞࠅࠃᗧߦ㜞

ࠄ߆ߣߎߩࠄࠇߎޕߚߒ␜ࠍᓧὐ EBSi ࠆߡࠇࠅขߡߒߣᄖᵴേ⺖ࠍ A 㜞╬ቇᩞ߇߁߶ߩ㧘EBSi
㧘 EBSiߦ߃ࠁޕߚߞߥߦ߆ࠄ߇ߣߎࠆߡߒଔ⹏ߊ㜞ߡߒࠍᐳ⻠⺆⧷ߩ ߒߣᵴേߩ⺖ᓟቇᩞࠍ

 ޕ߁ࠈߢࠆ߃ߣࠆ߇น⢻ᕈࠆ㜞ࠍḩ⿷ᐲߩ↢㧘ቇࠅࠃߦߣߎࠆࠇࠅขߡ
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䊣䊷䊨䉾䊌⸒⺆ㅢෳᾖᨒ䋨CEFR䋩䈮ၮ䈨䈒ਥⷰ⹏ଔ䈫㩷

⧷⺆⢻ജ⹜㛎䈱⋧㑐ᕈ㩷

 
દᐸ� ✛㧔↲ධᄢቇ㧕 

 
 

䉨䊷䊪䊷䊄䋺ቇ↢⺞ᩏ䋬ਥⷰ⹏ଔ䋬CEFR䋬⋧㑐ᕈ䋬⾰䈱⸽䋨accreditation䋩㩷
 
 
 ߦߓߪ .1
� ⊒⠪ߩൕോࠆߔᄢቇߪߢ㧘ᐔᚑ 19 ᐕᐲ㨪21 ᐕᐲߩ 3 ᐕ㑆㧘ᢥㇱ⑼ቇ⋭ޟߩᄢቇᢎ⢒లታߩߚߩ

ᚢ⇛⊛ᄢቇㅪ៤ᡰេߩޠࡓࠣࡠࡊᡰេࠍฃߌ㧘ޟ⋧⹏ଔߦၮߊߠቇ჻⺖⒟ᢎ⢒⾰⸽ࠪࠬߩࡓ࠹ഃ

ߦ࠻ࠢࠚࠫࡠࡊ߁ߣޠขߺ⚵ࠅ㧘ઁ ࿖ޟߦ߽ߣߣㅪ៤ᩞ㧘หᔒ␠ᄢቇ㧘ർᶏᄢቇ㧘ᄢ㒋ᐭ┙ᄢቇߩ

⑳┙ 4 ᄢቇ IR ቇ↢⺞ᩏߥᄢⷙᮨߢ⚵ขߩߎޕߚߍߜ┙ࠍࡓ࠹ࠬࠪߩ⹏ଔ⋦߁ߣޠࠢࡢ࠻࠶ࡀ

ࠍ 3 ᐕ㑆ታᣉ߇ߚ߈ߡߒ㧘ߩߎ⺞ᩏߩਛࡄ࠶ࡠ࡛ߪߦ⸒⺆ㅢෳᾖᨒ㧔Common European Framework of 
Reference for Languages : CEFR㧕ߦၮߊߠ⧷⺆⢻ജߦ㑐ࠆߔ㗄⋡ޕࠆ߇CEFR ߪ 2001 ᐕ᰷ߦᎺ⹏⼏ળ߇

⊒ߚߒ 6 Ბ㓏ߢ࡞ࡌߩ⸒⺆ജࠍߔᨒ⚵ߢߺ㧘ࠍ⺆⸒ߩߘౕߡߞ⊛ߦ߅ߡߒ␜ࠍ߆ࠆ߈ߢ߇

CEFRޕࠆߡᆎߒ᥉߽ߦᄖ࿖⺆ᢎ⢒ߩ㧘ᣣᧄࠅ ߩ߽ߚߒଔ⹏ߦ⊛ਥⷰࠍ⢻ജ⺆⧷ߩಽ⥄߇↢ቇߪ

⒟ߩߤ߫ࠇߔߣࠆ㧘߆ߩࠆߪ㑐⋦ߩߣቴⷰ⹏ଔࠅ߹ߟ㧘⧷⺆⢻ജ⹜㛎㧘ߣਥⷰ⹏ଔߩߎ㧘߇ࠆߢ

ᐲ߆㧘ቇ↢⺞ᩏߩା㗬ᐲߩⵣߩߎߪߦߌߠὐߊ߅ߡߴ⺞ࠍᔅⷐޕࠆ߇ 
ᧄ⊒ߪߢ㧘ൕോᩞߩቇ↢⺞ᩏߩ CEFR 㗄⋡ߣ㧘⧷⺆ߡߒߣ࠻ࠬ࠹࠻ࡦࡔࠬࠗࡊߩ↪ߚߡߒ

CASEC(ߪGTEC ࠆߡߞࠊ⚳ߩಽᨆޕࠆߔ⊑ߦਛᔃࠍᨐ⚿ߚߴ⺞ࠍ㑐⋦ߩࠕࠦࠬߩ(↪ࠍ 2 ᐕ

ಽߪߢ࠲࠺ߩ⋧㑐ଥᢙࠅ߹ߪ㜞ᢙ୯߇ߥߪߢ㧘⋧㑐್߇ߣߎࠆ߇ߩߎߚ߹ޕߚߒቇ↢⹏ଔ

߆ߩࠆߌ㑐ㅪઃߦ߁ࠃߩߤߦ⸽⾰ߩ㧘ᄢቇ߆ߩࠃ߫ߖ߆ᵴ߁ߤߦᬺᡷༀ߿ࡓࡘࠠࠞߩ⺆⧷ࠍ

 ޕࠆߔ⠨ኤࠍ
 
2. ቇ↢⺞ᩏߣCASEC 
2.1 ቇ↢⺞ᩏ⸘⸳⊛⋠ߩታᣉᣇ  N
� ⸥ 4 ᄢቇߩข⚵ߪ㧘ᢎ⢒ߩ⾰ߩ⸽ࠍଦㅴߦߚࠆߔ㧘ቴⷰ⊛ߦ࠲࠺ၮߡߠᢎ⢒ߩ⁁ࠍ⹏ଔ

ࠆߔ IR(Institutional Research)ᯏ⢻ࠍలታߖߐ㧘IR ቇࠍᨐ⚿ߩߘ㧘ߒታᣉࠍ⹏ଔ⋦ߢᄢቇ㑆ߡߒ↪ᵴࠍ

࠺⊛ቴⷰߢ߆ߥߩߎޕࠆߡߒᜰ⋠ࠍᢛߩᢎ⢒ⅣႺࠆߌઃ߮⚿ߦታ⾰ൻߩ㧘න⏕ߩቇ⠌ᤨ㑆ߩ↢

ᣣᧄ ᣂ↢⺞ᩏߪߩߚߒߦࠬࡌߡߒߣ࠲ Japanese Freshman Survey (JFC) ߇ࠆߢ㧘㐳ᦼ⊛ߥข⚵

ߪߢᩏ⺞ߩ⚵㧘ᧄขߚߩቯ⸳ࠣࡦࠠࡑ࠴ࡦࡌߩ⺆⧷ࠆߢ㗴⺖ߩ JFC ⋠ᩏ㗄⺞ࠆߔ㑐ߦ⢻ജ⺆⧷ߦ

ߚߒㅀߪ⋠㗄ߩߎޕߚߌ⸳ࠍ CEFR ᄢߩߊᄙ߇⺆⧷㧘ߪ↱ℂߚߖࠊวࠍὶὐߦ⺆⧷ޕࠆߡߠၮߦ

ቇߢᦨ߽ㅢᕈߩ㜞ࠅߢ⋠⑼㧘⧷⺆ㆇ↪⢻ജୃߩᓧ߇ᄢቇ߿ኾ㐷ಽ㊁ࠍߥࠊᢎ⢒ലᨐߩㅢᜰ

ᮡߣࠆߥߦᗐቯޕࠆߢࠄ߆ࠆࠇߐ 
� ᧄ⺞ᩏߪ 2009 ᐕ㧘2010 ᐕߩ 11 ߦ 1 ᐕ↢ߦኻߡߒታᣉ2009ޕߚߒ ᐕߪ 1879 ฬߩ࿁╵ࠍᓧ߇ߚ㧘ቇ

☋⇟ภࠍ⸥ߚߒቇ↢ࠍㆬ߮㧘1288 ฬߩ⺞ᩏ߇࠲࠺ᓧ2010ޕߚࠇࠄ ᐕߪห᭽ߦ 1914 ฬਛ㧘1499 ฬߩ

⺞ᩏ߇࠲࠺ᓧޕߚࠇࠄਔᐕߩ⺆⧷߽ߣᬺᤨࠍ⚕↪࠻ࠤࡦࠕߦ㈩Ꮣߒ㧘ߩߘ႐ߢ࿁╵ࠄ߽ߡߒ࿁

ߩߎޕߚߒ⺞ᩏߪߦ 4 ᤨߩ⧷⺆⢻ജߣ 11 ᤨߩ⺆⧷ߩ⧷⺆⢻ജࠍ߁㗄⋡ޕࠆ߇ 
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2.2 CASEC 
৻ᣇൕോᩞߪ 1 ᐕ↢߇ 4 ߦቇߚߒ⋥ᓟߦᔅୃߩၮ␆⧷⺆⑼⋡ߡߒߣ࠻ࠬ࠹࠻ࡦࡔࠬࠗࡊߩ

CASEC 㧘11߇ࠆߡߒዉࠍ ߽ߦ 2 ᐕᰴએ߇ฃ⻠ࠆߔਛ⚖⧷⺆⑼⋡ߒߣ࠻ࠬ࠹࠻ࡦࡔࠬࠗࡊߩ

㧘4ߢߩߥߪߢᔅୃߪ⺆⧷⚖ਛߒߛߚޕࠆߡߒታᣉࠍ࠻ࠬ࠹หߡ ߣ 11 ߩਔᣇࠍฃ㛎ߚߒቇ↢ߩ

ᢙߪ㧘ߦ߆ࠄജߣࠬࡒផቯࠆࠇߐ႐วࠍ㒰ߡ㧘2009 ᐕߢ 917 ฬ㧘2010 ᐕߢ 1460 ฬޕߚߞߢ 
 
3. ቇ↢⺞ᩏߣCASEC  㑐ᕈ⋦ߩ
3.1 ⋧㑐ᕈ 
� ⸥ 2.1 ߣቇ↢⺞ᩏߚߴㅀߢ 2.2 ߚߴㅀߢ CASEC ߩ 4 ߣ 11 ߩㅪ⚿ߩ࠲࠺⋧㑐ᕈߎߣߚߴ⺞ࠍ

ߣቇ↢⺞ᩏߒߛߚޕߚᓧࠍᨐ⚿ߩએਅࠈ CASEC ߪߩߚ߈ߢࠢࡦ߇ 2009 ᐕߢ 917 ฬ㧘2010 ᐕߢ 952
ฬޕߚߞߢ 
 
㪈㪅㩷㪉㪇㪇㪐ᐕ⋧㑐ଥᢙ㩿ቇ↢⺞ᩏ㪋⧷⺆⢻ജኻ㪚㪘㪪㪜㪚㪀㩷

㩷 㩷 ቇ↢⺞ᩏ㩷 㪚㪘㪪㪜㪚䋨㪋䋩

ቇ↢⺞ᩏ㩷 㪧㪼㪸㫉㫊㫆㫅䈱⋧㑐ଥᢙ㩷 㪈㩷 㪅㪈㪏㪍㪁㪁

㩷 ఝ⏕₸䋨ਔ䋩㩷 㩷 㪅㪇㪇㪇

㩷 㩷 㪥㩷 㪏㪏㪉㩷 㪏㪏㪉

㪚㪘㪪㪜㪚㩿㪋㪀㩷 㪧㪼㪸㫉㫊㫆㫅䈱⋧㑐ଥᢙ㩷 㪅㪈㪏㪍㪁㪁㩷 㪈

㩷 ఝ⏕₸䋨ਔ䋩㩷 㪅㪇㪇㪇㩷 㩷

㩷 㩷 㪥㩷 㪏㪏㪉㩷 㪐㪈㪎

㪊㪅㩷㪉㪇㪈㪇ᐕ⋧㑐ଥᢙ㩿ቇ↢⺞ᩏ㪋⧷⺆⢻ജኻ㪚㪘㪪㪜㪚㪀㩷

㩷 㩷 ቇ↢⺞ᩏ㩷 㪚㪘㪪㪜㪚䋨㪋䋩

ቇ↢⺞ᩏ㩷 㪧㪼㪸㫉㫊㫆㫅䈱⋧㑐ଥᢙ㩷 㪈㩷 㪅㪈㪌㪏㪁㪁

㩷 ఝ⏕₸䋨ਔ䋩㩷 㩷 㪅㪇㪇㪇

㩷 㩷 㪥㩷 㪐㪉㪌㩷 㪐㪉㪌

㪚㪘㪪㪜㪚㩿㪋㪀㩷 㪧㪼㪸㫉㫊㫆㫅䈱⋧㑐ଥᢙ㩷 㪅㪈㪌㪏㪁㪁㩷 㪈

㩷 ఝ⏕₸䋨ਔ䋩㩷 㪅㪇㪇㪇㩷 㩷

㩷 㩷 㪥㩷 㪐㪉㪌㩷 㪐㪌㪉

**. ⋧㑐ଥᢙ1ߪ㧑᳓Ḱߢఝ㧔ਔ㧕 
 
3.2 ⠨ኤ 
 1-4 2.ߪ㑐ଥᢙ⋦ߦ߁ࠃࠆ߆ಽࠄ߆ᨐ⚿ߩ એਅߤ߶ࠇߘߢ㜞߇ߥߪߊ㧘㑐ㅪ߇ߣߎࠆ߇⏕ߐ

ߪߢߣߎ߁ߣࠆ᧪߇ߣߎࠆ᷹ࠍ⢻ജ⺆⧷ߩ↢ቇߢߌߛᏆ⹏ଔ⥄ࠆࠃߦ㧘⺞ᩏࠎࠈߜ߽ߪࠇߎޕߚࠇ

 ޕߥࠄߥ߫ࠇߌߥ߆ߡߍߥߟߦᡷༀߩଔ⹏ߡߒㅪ៤ߣࠕࠦࠬ࠻ࠬ࠹ߥ⊛㧘ቴⷰߊߥ
 
 ߦࠅࠊ߅ .4
� ࿁ߩಽᨆߪ 1 ᐕ↢ࠍኻ⽎ࠍࠇߎࠄ߆ࠆߢߩ߽ߚߒߦᄢቇߩ⾰⸽ߪߦߚࠆߍߥߟߦหߓቇ↢ߩ

3-4 ᐕᰴߣ࠲࠺ߩᲧセࠆߔᔅⷐ2011ޕࠆ߇ ᐕᐲߪߦ⚖↢⺞ᩏࠍⴕ㧘 2009 ᐕᐲߩหߓቇ↢ߩ

ᄌൻࠍಽᨆޕࠆߢࠈߎߣࠆߡߒ 

㪉㪅㩷㪉㪇㪇㪐ᐕ⋧㑐ଥᢙ㩿ቇ↢⺞ᩏ㪈㪈⧷⺆⢻ജኻ㪚㪘㪪㪜㪚㪀㩷

㩷 㩷 ቇ↢⺞ᩏ㩷 㪚㪘㪪㪜㪚䋨㪈㪈䋩

ቇ↢⺞ᩏ㩷 㪧㪼㪸㫉㫊㫆㫅䈱⋧㑐ଥᢙ㩷 㪈㩷 㪅㪈㪍㪏㪁㪁

㩷 ఝ⏕₸䋨ਔ䋩㩷 㩷 㪅㪇㪇㪇

㩷 㩷 㪥㩷 㪏㪏㪌㩷 㪏㪏㪌

㪚㪘㪪㪜㪚㩿㪈㪈㪀 㪧㪼㪸㫉㫊㫆㫅䈱⋧㑐ଥᢙ㩷 㪅㪈㪍㪏㪁㪁㩷 㪈

㩷 ఝ⏕₸䋨ਔ䋩㩷 㪅㪇㪇㪇㩷 㩷

㩷 㩷 㪥㩷 㪏㪏㪌㩷 㪐㪈㪎

㪋㪅㩷㪉㪇㪈㪇ᐕ⋧㑐ଥᢙ㩿ቇ↢⺞ᩏ㪈㪈⧷⺆⢻ജኻ㪚㪘㪪㪜㪚㪀㩷

㩷 㩷 ቇ↢⺞ᩏ㩷 㪚㪘㪪㪜㪚䋨㪈㪈䋩

ቇ↢⺞ᩏ㩷 㪧㪼㪸㫉㫊㫆㫅䈱⋧㑐ଥᢙ㩷 㪈㩷 㪅㪈㪐㪐㪁㪁

㩷 ఝ⏕₸䋨ਔ䋩㩷 㩷 㪅㪇㪇㪇

㩷 㩷 㪥㩷 㪐㪈㪎㩷 㪐㪈㪎

㪚㪘㪪㪜㪚㩿㪈㪈㪀 㪧㪼㪸㫉㫊㫆㫅䈱⋧㑐ଥᢙ㩷 㪅㪈㪐㪐㪁㪁㩷 㪈
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㩷 㩷 㪥㩷 㪐㪈㪎㩷 㪐㪌㪉
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The Effect of Blogging on Language Learners’ Improvement in 

English Proficiency  
 

Obari, Hiroyuki (Aoyama Gakuin University) 
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1. Introduction 

The main focus of this paper is to report on the use of blog activities to make CALL classes more dynamic 
and personalized for both teachers and learners. The presenter touches upon on several empirical studies that take 
advantage of the cyber community where 1) Learning Management Systems (LMS), 2) Blogs, and 3) Mobile 
Computing are all used to teach language and communication.  

Mobile devices such as the smartphone and tablet have brought about a significant change to our lifestyle.  
The smartphone and tablet boost people’s activities, enabling them to become more “mobile”. The same can be said 
for education and learning. Through mobile learning, instructors can develop content that students can access from 
their mobile devices, allowing them to study ubiquitously.   

 

2. Blog Activities  
The participants were 60 first year university students, all native speakers of Japanese, enrolled in an undergraduate 

course in English Writing and Communication. Each class met once per week for 90 minutes in a CALL laboratory during two 
consecutive 15-week semesters. The following explains the three-phased, blended-learning environment incorporating 
m-learning that the students were exposed to as a way of improving their English listening, presentation, and blogging skills. 

The students worked on creating a social network of shared experiences through writing blogs. The purpose 
was to develop their language skills by reflecting upon what they had learned. The students broke up into small 
groups of four or five students and spent approximately 30 minutes during each class to discuss and prepare their 
blog presentations. The students met outside of class time to finish their presentations. The group blog presentations 
were delivered in front of the classroom. An evaluation sheet was uploaded on the bulletin board of the LMS, which 
enabled the students to share and evaluate their blogs on the web and to assess their presentations for reflective 
learning. 

Students worked on creating blogs by using the following seven-step procedures to help in developing their 
language skills. In creating their blogs, the students used the following seven-step procedure to help in developing 
their language skills.  

(1) Work together in groups of 5 or 6 students to learn how to create make blogs. 

(2) Meet in their groups to thoroughly discuss the topic of their blogs. 

(3) Start creating blogs with web 2.0 tool. 

(4) Group blog presentations are delivered in front of classroom to their classmates.  

(5) All the students assessed the presentation and blogs using an evaluation sheet. 
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(6) The evaluation sheet was uploaded on the bulletin board of the LMS, and it enabled the students to reflect upon 
what they presented.  

(7) Students could share their blogs on the web and assess their presentations for reflective learning.   

 

3. Assessment of Blended Learning Activities 
For the purpose of assessment, I next present some data from recent empirical studies, including results from 

the Computerized Assessment System for English Communication (CASEC) and questionnaire, which show that 
the students’ overall English proficiency improved after being exposed to blended learning. The results revealed that 
the average CASEC scores improved significantly from 533 (SD=94) in April 2011 to 588 (SD=84) in January 2012. 
The results of 60 first-year students were analyzed using a t-test, which indicated that the differences between the 
pre- and post-test CASEC scores were statistically significant at a 1% level. The differences in scores indicate that 
the utilization of a learning environment integrating m-learning and e-learning helped students to improve their 
overall English proficiency.  
 
Student questionnaire  

After being exposed to the blended learning activities, students were administered a questionnaire to 
determine how motivating and beneficial they felt the activities were. The questionnaire was conducted on-line and 
took approximately five minutes to complete. Due to space limitations we present only a sampling of the results. A 
question asked whether the students thought the blog-making and presentations activities were useful in learning 
English, with 85% responding favorably. 
 
 
4. Conclusion 

As the CASEC data indicated, this research showed that blended learning with mobile technologies can be 
effectively integrated in language learning and can play a significant role in meeting students’ needs. The blended 
learning seemed to have had a positive effect on improving the Japanese students’ English language proficiency, 
including their presentation skills using blogs and PowerPoint slides. Observing the students’ activities revealed that 
they were excited by using a variety of IT tools so as to access a variety of learning materials from their mobile 
devices, allowing them to study anywhere, anytime. As a result, mobile broadband helped to increase the students’ 
amount of comprehensible English input with the help of revolutionary education/learning applications.  Social 
media and smartphones have brought about the “use of the next era” to the web, and have succeeded in creating a 
new relationship between education/learning and society.  
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1. Introduction 

English language learners practiced giving presentations by improving skills in 3 areas: (a) spoken language 
such as voice loudness, prosody, and script memorization (Gilbert, 2005; Celce-Murcia et al 2010), (b) non-verbal 
behavior such as eye contact, facial expressions, hand and arm gestures, and body posture, and (c) visual aids such as 
slides and photographs. 

2. Procedure 

109 college freshmen designed short talks, and practiced and improved them over a period of 11 weeks. Class 
met once a week for 90 minutes each.  

   

Figure 1. Students prepare for class by saying and writing phrases online.  
Left: By week 8 of class, students practice giving pre-arranged explanations to learn the format of tour talks.  

Right: By week 10 of class, students (1) choose a tour spot, (2) write and say explanations, questions and answers, 
and (3) receive written and spoken feedback from the instructor. Students then give live talks in front of class. 



－105－

８
月
８
日（
水
）

ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

Outside of class, learners individually used a web-based learning system to write presentation scripts, read 
them aloud, and upload slides or photographs (Kawai and Ohnishi, 2011). These materials were viewable by the 
instructor, teaching assistants, and other learners. The instructor corrected the written scripts, and commented on the 
audio recordings (Figure 1). Learners earned points by completing assignments before their next class period. 

Inside of class, learners practiced their presentations by engaging in pair work with their instructor, teaching 
assistants, and other learners (Lemov, 2010). The latter gave brief critiques on the learner's performance. Instructors 
and teaching assistants gave points to learners based on their performance. 

The cycle of online and in-person practice was repeated for 11 weeks during which learners incrementally 
improved their presentations. Learners observed their peers' performance both online and in person. At the last class 
period of the cycle, each learner gave their presentation in front of the entire class, and their audience critiqued the 
presenter's spoken language, non-verbal behavior, and visual aids.  

3. Results and future work 

Classroom time was used efficiently because the learners arrived at class prepared. We leveraged the learners' 
desire to be minutely graded in out-of-class self-study in order to prepare them for in-class human interaction. Our 
learners prefer that their assignments be graded, because course grades determine the learner's choice of schools and 
departments. Learning management systems help instructors grade assignments and satisfy learners. 

We offered spoken and written corrections on the learners' output. However, most learners were sufficiently 
self-aware of their strengths and weaknesses. Detailed feedback was often unnecessary, probably because learners 
had been explicitly instructed regarding criteria for desirable presentations, and could identify through 
self-introspection the areas needing improvement. Sharing the learners' output with the entire class provided learners 
with concrete tips in particular, and yielded some competition in general. 

By week 11 of class, learners began to show evidence of being over-trained (e.g., expressing frustration over 
repetitive practice). We judged that ample practice had prepared learners to the point of impatience. All learners who 
gave live talks in front of class passed that assignment, although it was not a requirement for course credit. 

Anonymous surveys show that learners agreed with the prepare-and-perform course design.  
We prefer to teach verbal and non-verbal skills simultaneously, because we believe these 2 areas to be tightly 

linked, although teaching them together increases the learner's cognitive load at least initially (Kawai 2011). Future 
classes may use webcams to record non-verbal behavior by each learner to be shared online with other learners. 
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1. Introduction 
This presentation describes the process of incorporating various students’ assignments in Google Sites as 

an e-portfolio.  Google Sites also allows the instructor to bring all students’ assignments together in one place and 

create a community of learners.  We will share our experience of using Google Sites for the last four years.  Also, 

students’ self-reports and feedback on their projects in the past two years are summarized and analyzed. 

 
2. Procedure 
2.1 Google Sites 
(1) Usability  

Google Sites is a free, easy on-line web page creator that allows anyone with a Google account to create, 

edit, and publish a web page without any software or any technical knowledge of HTML. It does not require any 

technical knowledge of computers to create, edit, and post a website. Usually it only requires the student to type and 

click; most of the features and functions that we use are very straight-forward and intuitive.  

(2) Google Sites as an e-portfolio 
Google Sites allows all students’ assignments to be stored in one place, and  act as an e-portfolio over the 

years of their study. Also, it is convenient for teachers to be able to see all of the students’ assignments in one place 

instead of searching through files in different formats and in different places. It is useful for students to be able to 

compare their earlier work and see the progress made over their years of study. Unlike a website created by using a 

school-supported server, students do not lose access to the websites they created even after graduation. 

 
2.2 Participants 

Participants of this project are undergraduate students who are taking Japanese language classes at the University of 

Nevada, Reno in the U.S. Their Japanese proficiency is from beginning level to intermediate level. 

 

2.3 Methods 
(1) Assignments posted on Google Sites 

In our Japanese program at the University of Nevada, Reno, students are given an assignment to create a 

website in Japanese using Google Sites during their first semester of their Japanese course.  Throughout their study 

of Japanese from the first year to the third year, students work on numbers of assignments that require them to use 

various Web 2.0 tools.  Students work on such assignments by following step-by-step guidance and grading rubrics 

that the instructor provides. We also created an example page that gives students a model for each assignment so 

they would know what is expected and what their complete assignment should look like (Figure 1). All of the 

assignments students work on are posted on their own Google Sites page. The Web 2.0 tools that we use for our 

assignments are Google Sites, Picasa, blog and video projects using YouTube, and video messaging with Eyejot. 
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Students are introduced to new tools as they complete different assignments which allows them to build upon both 
technological and their language skills. 

 

Figure 1. An example page of Google Sites 
 
(2) Student Survey  

We have conducted a survey at the end of the year in our third year students for the last two years. 
Although students in all levels participate in creating their Google Sites Project, we conducted the survey only with 
our third year students because they are the only group that has the complete project. The purpose of the survey was 
to find out how students felt about the Google Sites Project and how they perceive the use of technology in their 
language learning. We looked into whether or not they feel the skills they learned throughout our projects are useful 
and essential in their language study, and if the use of technology in our project motivates the students. 
 
3. Results 
     The result of the survey from the past 2 years provided consistent overall positive feedback from the 
students towards the Google Sites project. 
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1.  Introduction 
     When people are relaxed, they can do things better than when they are tense.  When you watch 

sports, for example, you will notice that players can perform better under moderate stress. Likewise, when 

students are at ease in class, more effective learning takes place. 

    One of the best ways to make students feel at home is to deploy humor.  Compared with jokes, humor 

seems to have a more refined quality, but in this presentation they are to be treated in the same way.  It is 

not an easy task to conduct class humorously, but some teaching materials with a humorous touch will be 

introduced in this presentation.  

 

2.  Procedure    
2.1  Participants 
    I have some general English classes for non-English majors at college.  The level of students varies a 

great deal and their motivation differs, as well.  In addition, outside college, I conduct English classes for 

the general public sponsored by a local newspaper company.  The students range in age from the 30’s to 

the late 80’s㧚Their English ability varies greatly.  They are, though, all industrious. Thus, the participants 

discussed in this presentation are both young and old.    

 

2.2  Treatment 
2.2.1  Visual Aids  
    Humor can be reflected not only in speech, but also nonverbally. For example, humor at times can be 

skillfully woven into even Japanese traditional cultures.  I would like to point this out by showing part of 

kagura, sacred music and dancing performed at Shinto shrines.  

    Patch Adams is a movie based on a real man who finds humor helpful to alleviate pains and worries in 

patients and becomes a doctor.  A bit of the scene where humor plays a major role is to be shown. 

 

2.2.2  Listening Materials 
    It is likely that an individual goes through some humorous experiences in his/her life.  It may be 

interesting to take up some of these involving students and share them with their classmates. An example or 

two will be presented.    

    It so happens that students who do their first homestay make embarrassing blunders while staying with 

their family.  Bloopers of this sort often capture the attention of their peers.  

    The above-mentioned things are to be demonstrated in the form of listening materials. 

 

2.2.3  Humorous English words or phrases 
    The English language contains a vast number of humorous expressions straddling over a wide variety 

of genres. Such words or phrases are frequently used among native speakers of English, but are left obscure 
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in ordinary English classes in Japan.  If they are taught in tandem with so-called basic English words, they 
may arouse students’ interest. Some of these humorous English words or phrases are brought to light. 
 
3. Results   
  Humor or jokes are not easy to deal with in class, but if they strike the right chord, they serve as a 
lubricant in class between students and their teachers.  They are effective in drawing students’ attention 
and arousing their curiosity.  Would-be sleepers with little interest in English may be awakened by their 
friends’ laughter and will stay awake for the rest of the class.  In addition, the role of humor has recently 
been advocated in the medical world because it stimulates the flow of blood to relax tension. Seniors 
suffering from physical ailments seem to like English classes with a dash of humor.  
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ᣣᧄੱਛቇ↢ࠣࡦࠖ࠹ࠗޔࠣࡦࠖ࠺ޔࠣࡦ࠾ࠬߩജ⢒ᚑ

ࠆߔኻߦ TPR ߣ TPR Storytelling  ታ⸽⊛⎇ⓥࠆߔ㑐ߦലᕈߩ

̆ਛቇ㧟ᐕ↢Ბ㓏ߩߢᵴ↪̆ 
 

㤥Ꮉ� ᗲሶ㧔ਭᓮጊਛቇᩞ㧕 
 

ജࠣࡦࠖ࠹ࠗജะ㧘ࠣࡦࠖ࠺ജะ㧘ࠣࡦ࠾ࠬ㧦TPR Storytelling (TPRS)㧘TPR㧘࠼ࡢࠠ

ะ  
 
 ߦߓߪ .1
ᧄᐕᐲࠄ߆ታᣉࠆߡࠇߐਛቇᩞᣂቇ⠌ᜰዉⷐ㗔ߪߢ㧘ᤓᐕᐲࠅࠃታᣉޟࠆߡࠇߐዊቇᩞᄖ࿖⺆ᵴ

േࠍޠฃߡߌ㧘ࠦ ߢዊቇᩞޟޕࠆߡࠇߐ㊀ⷞ߇⌕ቯߩᣢ⠌㗄߿⢒ᚑߥ⊛ว✚ߩ⢻ജࡦ࡚ࠪࠤ࠾ࡘࡒ

ᵴ⊒ޡߥᄖ࿖⺆ᵴേߢޢቇߛࠎ↢ᓤߦߜߚਛቇᩞ߽ߢ⧷⺆ቇ⠌߳ߩ⥝㑐ᔃߖߐ⛯⛮ࠍ 4 ᛛ⢻ࠍะߐ

TPRߪߢᧄ⊒ޕ߁ࠃ߃⸒ߣࠆߡࠇࠄ᳞߇ߣߎޠࠆߖ TPRSߣ ᜰዉ߮TPRSߚߒ↪૬ࠍ ߒ↪ᵴࠍ

ߩࠣࡦࠖ࠹ࠗࠣࡦࠖ࠺ࠣࡦ࠾ࠬߩᜰዉߚ 3 ᛛ⢻߳ߩലᕈࠍᬌ⸽ࠆߔ⎇ⓥࠍႎ๔ޕࠆߔ�

�

2. వⴕ⎇ⓥ 
ᢥᴺ⸶⺒߿⊒㊀ⷞߩᜰዉߣᲧセߡߒ㧘TPR ⎇ߩ⽎ਛቇ↢ኻߚߒ⸽ᬌࠍߣߎࠆ߇ലᨐ߇ᜰዉࠆࠃߦ

ⓥߪߦTakahashi (1981)㧘Kurokawa (2002)㧘Kawabuchi (2006)㧘Takao (2007)㧘Kadota (2009)㧘㜞ᩞ↢ኻ⽎

㋈㤥Ꮉޕࠆ߇ ㋈ᧁ (1995)㧘Yoshioka (2002)㧘Shimizu (2006)㧘દ⮮ (2008)㧘ᵻ (2011)ߪߦⓥ⎇ߩ

ᧁ (2011)ߩߢ࠻ࠬ࠹ࠣࡦࠠࡇࠬߪᱜ⏕ߣߐᵹᥰࠆߌ߅ߦߐTPR  ,㋈ᧁ (2010㧘㤥Ꮉߒႎ๔ࠍലᕈߩ
ߪ(2011 TPR 㤥ޕࠆߡߒႎ๔߽ߣߎࠆߢലߦ⛯ዊਛធၒࠍᏅߩᵴേ㊂⺆⧷ߩߢዊቇᩞ߇↪ᵴߩ

Ꮉ (2012)ߪTPR ࡦ࠾ࠬ߇ ࡦࠖ࠺ࠣ ߩࠣࡦࠖ࠹ࠗࠣ 3 ᛛ⢻ߩะߦ㐳ᦼ⊛ߥലᨐࠍ߷ߎߔ

Todd McKayߪ J. J. Asher (2008)ޕࠆߡߒႎ๔ࠍߣ TPRS߇ 㧘TPRߒ⚫ࠍߣߎߚߒ⊑㐿ࠍ ߩ↪૬ߩߣ

⎇ⓥࠍឭ᩺ޕߚߒBraine Ray (2004), Blaine Ray & Contee Seely (2008 )߽ࠄTPRS ߢ☨㧘᰷ߒ⚫ࠍ↪ᵴߩ

ਛቇ߇ 㧘᧻የ (2007)ߊߥዋߪⓥ⎇ߩߢ㧘ᣣᧄ߇ࠆߡࠇߐ↪ᵴߊᐢ߽ߢ⺆⸒ઁߪ 1 ᐕ↢ߦኻࠆߔᵴ↪

ਛቇߪ 㤥Ꮉ (2011)ޕࠆߡߒ⚫ࠍ 2 ᐕ↢ࠄ߆ 3 ᐕ↢ 1 ቇᦼ߹ᤨߩߢᦼߦ TPR ߮ TPRS ߡߒ↪ᵴࠍ

ቇߛࠎಣ⟎⟲߇㧘หᤨᦼߦવ⛔⊛ᢥᴺ⸶⺒⊒㊀ⷞߩᬺߢቇߛࠎኻᾖ⟲ࠅࠃ㧘ࠬ࠻ࠬ࠹ࠣࡦࠠࡇ

ታᣉᤨᦼ߇ 7  ޕࠆߡߒႎ๔ࠍߣߎߚߡࠇఝߡ߅ߦᨐ⚿ߩߘ㧘ߕࠄࠊ߆߆߽ߦߚߞ߆ᣧࡩ
 

3. TPRS ߮TPR TPRSߣ ߩ↪૬ߩ 3 ᛛ⢻⢒ᚑߦኻࠆߔലᕈ 
3. 1� ⺑ 
ᧄ⎇ⓥߪ㧘ޟᣣᧄੱߩਛቇ 3 ᐕ↢ࠍኻ⽎ߡߒߣⴕߚߞ㧘TPR TPRSߣ ᜰዉ㧘߮TPRSࠆࠃߦ↪૬ߩ ߩ

ߩࠣࡦࠖ࠹ࠗࠣࡦࠖ࠺ࠣࡦ࠾ࠬ㧘߇ᜰዉࠆࠃߦߺ 3 ᛛ⢻ߩ⢒ᚑߦല߁ߣޠࠆߢ⺑

 ޕࠆߢߩ߽ࠆߔ⸽ᬌࠍ
 
3. 2 ᣇ  N
3. 2. 1 ෳട⠪ 
ෳട⠪ߪ੩ㇺᐭౝߩ┙ਛቇᩞ 3 ᐕ↢ 3 ࠬࠢ 99 ฬߢ㧘ዊቇᩞߪߢᵴ⊒ޟߥ⧷⺆ᵴേࠍޠ⚻㛎߅ߡߒ
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㧘2009ࠅ ᐕᐲ 3 ᐕ↢ࠬࠄ߆ᤨ࠻࠲තᬺ߹ߩߢ 1 ᐕ㑆㧘ㅢߡߒ㧘⡞߈ขࠅ㖸⺒㊀ⷞߩᬺߢቇ߱ਛ

ߩߎ㧘ߪߢᧄ⎇ⓥޕߚߒෳടߦⓥ⎇ߢ 3 㧘TPRࠍࠬࠢ ߣ TPRS 㧔એਅࠬቇ߱ࠢߢᬺߚߒ↪૬ࠍ A
⟲㧕㧘TPRS 㧔એਅࠬቇ߱ࠢߢᬺࠆߔ↪ᵴࠍߺߩ B ⟲㧕㧘TPR ߮ TPRS ቇߢᬺߥߒ↪ᵴߦ߽ߣ


ࠬࠢ߱એਅC ߩ�⟲ 3 �ޕߚߌಽߦ⟲

�

3. 2. 2 ᚻ㗅 
ෳട⠪ߪ 3 ᐕ↢ 4 ᒰೋߦⴕߚߞ 2 ᐕ↢߹ߩߢᣢ⠌ౝኈߦ㑐ߡ߅ߦ࠻ࠬ࠹ࠆࠊലᨐ㊂ߢ⾰╬ߢߒߥ

⡞ࠆߔ↪ᵴߊᢙᄙࠍᢎ᧚ࠅข߈⡞ߥᄙ᭽ᛒߡߒߣᢎ᧚ࠅข߈⡞ࠍᢎ⑼ᦠᧄᢥޕߚࠇߐ⏕߇ߣߎࠆ

㧘3ⴕߡߒㅢࠬࠢోߪᜰዉᣇᴺߩ㖸⺒㊀ⷞ߿ᜰዉߩ㊀ⷞࠅข߈ ᐕ↢ࠬࠄ߆ᤨ࠻࠲ 2 ቇᦼਛ㑆⠨

ᩏ߹ߩߢᦼ㑆ߦ 3 Aޕߛࠎቇߦ߁ࠃߩએਅߪ⟲ ߥ߈⡞ࠍ⺆⧷ࠆߔ⊑߇ᢎຬߦᢥᴺዉᤨᣂ⺆ᒵߪ⟲

TPR߁ߣࠆߔ⸂ℂߡߡേߦ߽ߣߣߜߚੱ߿ᢎຬࠄ⥄㧘ࠅߚࠍ߈േߩߜߚੱ߿ᢎຬࠄ߇ ᵴࠍ

ࠍ߈േߩᢎຬࠄ߇ߥ߈⡞ࠍᢥ⧷ࠆߔ⊑߇ᢎຬࠍౝኈߩᢥ⺆‛ߩᧂ⠌߿㧘ᢎ⑼ᦠᧄᢥ߃ടߦᬺߚߒ↪

⸂㧘ℂⴕߣᢎຬࠍࠅขࠅ߿ߩ⺆⧷ࠆࠊ㑐ߦౝኈߩߘ㧘ㅴࠍ⸂ℂߢߣߎߊേࠄ⥄ߦ߽ߣߣ㧘ᢎຬࠅߚ

TPRSߕߖ↪ᵴߪ㧘TPRߪ⟲Bޕߛࠎቇߢᬺߚߒ↪TPRS߽૬߁ߣࠅߚߒߡേ߇ࠄ⥄ࠍౝኈߚߒ
Cޕߛࠎቇߢᬺߚߒ↪ᵴࠍߺߩ 㧘TPR㧘TPRSߪ⟲ 㧘ࠅߚࠍ߈േߩߜߚੱ߿㧘ᢎຬߕߖ↪ᵴߦ߽ߣ

↢ᓤ߇ࠄ⥄ߜߚേߥߪߣߎߊᬺߢቇ2ޕߛࠎ ቇᦼᓟඨߪࠄ߆⹜ࠍᗧ⼂ߚߒቇ⠌߽߹ߚࠆࠇ㧘3
ߩߎޕߛࠎቇߢᜰዉᴺߚߒㅢߩ㖸⺒㊀ⷞࠅข߈⡞ߪ⟲ 3  ޕߚߞⴕࠍಽᨆᲧセߩቯᦼ⠨ᩏ⚿ᨐߩ⟲
 
4. ⚿ᨐߣ⠨ኤ 

1ቇᦼਛ㑆⠨ᩏᚑ❣ߪߢA⟲߇ᦨ߽ఝࠇ㧘A⟲ߣB⟲ߩᲧセߪࠣࡦ࠾ࠬߪߢലᨐ㊂ޔ߇ߚߞߢߒߥ

Aߢ㧘ലᨐ㊂ዊߡ߅ߦ㧘✚วὐࠣࡦࠖ࠹ࠗ㧘ࠣࡦࠖ࠺ B߇⟲ Aޕߚߞ࿁ࠍ⟲ Cߣ⟲ Ყセߩ⟲

Aߢ㧘ലᨐ㊂ዊߡ߅ߦߡ㧘✚วὐోࠣࡦࠖ࠹ࠗ㧘ࠣࡦࠖ࠺㧘ࠣࡦ࠾ࠬ㧘ߪߢ C߇⟲ ࿁ࠍ⟲

Bޕߚߞ Cߣ⟲ Bߢലᨐ㊂ዊߡ߅ߦࠣࡦ࠾ࠬ㧘ߪߢᲧセߩ⟲ C߇⟲ 1ޕߚߞ࿁ࠍ⟲ ቇᦼᧃ⠨ᩏᚑ

㧘Aߪߢ❣ Bߣ⟲ ലᨐ㊂ߡ߅ߦวὐ✚ߣࠣࡦࠖ࠹ࠗലᨐ㊂ዊ㧘ߢࠣࡦࠖ࠺㧘ߡ߅ߦᲧセߩ⟲

ᄢߢA B߇⟲ Aޕߚߞ࿁ࠍ⟲ Cߣ⟲ 㧘ోߪߢᲧセߩ⟲ 㗄⋡ߡ߅ߦലᨐ㊂ዊߢA C߇⟲ 㧘ࠅ࿁ࠍ⟲

B Cߣ⟲ Bߢലᨐ㊂ዊߡ߅ߦࠣࡦ࠾ࠬ㧘ߪߢᲧセߩ⟲ C߇⟲ 2ޕߚߞ࿁ࠍ⟲ ቇᦼਛ㑆⠨ᩏᚑ❣ߢ

㧘Aߪ ⟲ኻ B ߢലᨐ㊂ዊߡ߅ߦࠣࡦࠖ࠺㧘ࠣࡦ࠾ࠬߢ⟲ A ߇⟲ B Bޕߚߞ࿁ࠍ ⟲ኻ C ߢ⟲

Bߢലᨐ㊂ዊߡ߅ߦ㧘✚วὐࠣࡦࠖ࠹ࠗߪ C߇⟲ 㧘Aࠅ࿁ࠍ⟲ ⟲ኻC ߪߢ⟲ 1 ቇᦼᧃ⠨ᩏ⚿ᨐห

᭽㧘ో㗄⋡ߡ߅ߦലᨐ㊂ዊߢ A ߇⟲ C 2ޕߚߞ࿁ࠍ⟲ ቇᦼᓟඨએ㒠㧘තᬺ߹ᤨߩߢᦼ㧘3 ߈⡞ߪ⟲

ขࠅ㖸⺒㊀ⷞߩㅢߚߒᜰዉᴺߢቇ߇ߛࠎ㧘ቇᐕᧃ⠨ᩏ⚿ᨐߡ߅ߦ㧘A Bߣ⟲ ⟲㧘߮B Cߣ⟲ ⟲

㧘Aߕࠄࠊ߆߆߽ߦߚߞߢߒߥ㧘ലᨐ㊂ߪߡ߅ߦᲧセߩ Cߣ⟲ 㧘ో㗄⋡㧘ലᨐߪߡ߅ߦᲧセߩ⟲

㊂ዊߢA C߇⟲  ޕߚߞߥߣᨐ⚿ࠆ࿁ࠍ⟲
એޔᧄ⎇ⓥ⚿ᨐࠄ߆એਅޕ߁ࠈߢࠆ߃⸒߇ߣߎߩ 

ԘTPRS ߩࠣࡦࠖ࠹ࠗࠣࡦࠖ࠺ࠣࡦ࠾ࠬߪᜰዉࠆࠃߦ 3 ᛛ⢻⢒ᚑߦലᨐޕࠆ߇ 
ԙTPR ߣ TPRS 㧘TPRSߪᜰዉࠆߔ↪૬ࠍ ࠣࡦࠖ࠺ࠣࡦ࠾ࠬ㧘ߡߒᲧセߣᜰዉࠆࠃߦߺߩ

ߩࠣࡦࠖ࠹ࠗ 3 ᛛ⢻⢒ᚑߦലᨐޕࠆ߇ 
ԚTPR ߣ TPRS ߩࠣࡦࠖ࠹ࠗࠣࡦࠖ࠺ࠣࡦ࠾ࠬ㧘ߪᜰዉࠆߔ↪૬ࠍ 3 ᛛ⢻⢒ᚑߦ㐳ᦼ⊛ߥ

ലᨐࠍᜬߟน⢻ᕈޕࠆ߇ 
�

ෳ⠨ᢥ₂㧔ᧄᢥਛߩᢥ₂ߩ߽ࠆߡߒ⟜✂߷߶ࠍ㧕��

㤥Ꮉᗲሶ㋈ᧁኼ৻ (2011). ᣣᧄੱਛቇ↢ࠣࡦࠠࡇࠬߩജ⢒ᚑߦኻࠆߔTPR ⊛⸽ታࠆߔ㑐ߦലᕈߩ

⎇ⓥޡLET 㑐ᡰㇱ⎇ⓥ㓸㍳111-93 ,13ޢ.  
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᥉ㅢ㜞ᩞ�ᐕᰴޡࠆߌ߅ߦޢ࠻ࠢࠚࠫࡠࡊ⺆⧷ࠆ߃�

 

Ḵ⇌� ਯ㧔ᄢ㒋ᐭ┙㡅㜞╬ቇᩞ㧕 

 

㧘ICTࠣࡦࠖ࠺࠼ࡦ࠙㧘ᄙ⺒ᜰዉ㧘ㆇ↪⢻ജ㧘⺆⧷ࠆ߃㧦 ࠼ࡢࠠ ↪ 

 
 ߦߓߪ .1
ᄢ㒋ᐭᢎ⢒ᆔຬળ࡞ࡃࡠࠣޔߪߢൻ߇ㅴ࿖㓙␠ળࠍᝪޔ߃㜞ᩞ↢ࡦ࡚ࠪࠤ࠾ࡘࡒࠦ⺆⧷ߩ⢻

ജߩะࠍ࿑ޟޔߚࠆ࠻ࠢࠚࠫࡠࡊ⺆⧷ࠆ߃ᬺࠍޠᐔᚑ 23 ᐕᐲࠅࠃታᣉߩߘޔߒਛޟߢᬺࠍᄌ

24ޔߡߒߣ⚵ขޠࠆ߃ ߡߒߣᩞ৻ߩߘޔߪߢᧄ⊒ޕߚߒߣEnglish Frontier High Schools ⎇ⓥᩞࠍᩞ 1

ᐕᰴߦታᣉ1ޔߚߒ) Start with Simple Stories (SSS) ᣇᑼᄙ⺒2ޔ) ㆇ↪ജߩ⢒ᚑࠍ⋡ᜰߔᢥᴺ3ޔ) ⊒ߩᎿ

ᄦ࠼ࡦ࠙ߣࠍၮゲߚߒߣ 4 ᛛ⢻⛔วဳߩ⧷⺆ I ࿑ޔߪࠇߎޕࠆߴㅀߡߟߦޔᜰዉߩ 1 ᐔᚑࠆߦ

23 ᐕᐲ⧷⺆⑼ᜰዉᣇ㊎2ޔࠅೣߦ ᐕᰴߢⴕࠍ⾰ߩ࠻ࠬ࠹ࡦࠦ࠴ࡇࠬ߁㜞ߦࠄߐޔฃ㛎ߦኻᔕࠆߔജ

1ޕࠆߢߩ߽ࠆߔ㙃ᚑࠍၮ␆ജࠆ߇ߥߟߦജ⺆⧷ࠆᷰߦᶦ↢߿ ޔߪߦઍ↢ᓤ࠻ࠢࠚࠫࡠࡊޔ߇ෳ

ടᩞߩᚑᨐ⊒ળOsaka English Forum 2012  ޕߚߞⴕࠍᚑᨐ⊒ߩߘߢ
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 � � � � � � � � � � � ࿑ 1. ᐔᚑ 23 ᐕᐲ⧷⺆⑼ᜰዉᣇ㊎ 

 

2. SSS ᣇᑼࠆࠃߦᄙ⺒ᜰዉ�㧔⧷⺆ IޔCEߩࡑࠦ৻ࠇߙࠇߘޔ 10 ಽ㧕�

࿑2ߊߏߥ߁ࠃߩ◲නߥGraded Readers
⧷⺆ቇ⠌⠪↪Ბ㓏⺒ߺ


Leveled Readers߿��‛⧷☨ఽ┬ะߌቇ⠌↪Ბ㓏⛗ᧄ�ࠄ߆ᆎࠆ

SSS ᣇᑼߩߢᄙ⺒ࠍⴕ߽߆ߒߩ⾰⦟ޕߚߞᄙ㊂ޔߢ࠻࠶ࡊࡦࠗߩ⧷

ᢥߩߘࠍ߹߹ℂ⸃ࠆߔജࠍ㙃ޕ߁�

 
 

��⧷⺆+��ㄦㅦߥℂ⸃ᵴേ�

⧷⧷╵� �࠼ࡦ࠙

ାဳᵴേ⊑ߩ╬ࡑࠨ

 
��%'ㆇ↪ࠍ⋡ᜰߔᢥᴺᜰዉ�

��� � � � � ⁁ᴫߢࠫࡔࠗℂ⸃�

� � � � � � �ᢥߥ⾰⦟

� � � � � � ⼾ንߥ✵⠌㗴�

㖸⺒

�ᐕᰴ� �࠻ࠬ࠹ࡦࠦ࠴ࡇࠬ ࡦࠠࡇ㧒ࠬࠣࡦࠖ࠹ࠗ  ࠣ

�ᐕᰴ� �࠲ࡦ ⑳┙� ࿖┙ᄢቇ⹜ 

⛘ኻ⹏ଔߦၮ࠻ࠬ࠹ߊߠ㧔61'+%61'(.㧕߽ߦലᨐ߇ᦼᓙࠆࠇߐ�

#.6 ߩߣ

66�

ᣣᧄੱᢎຬ� � � ࡑࠦ�

�දหᬺߣ6.# �ࡑࠦ�

�ࡑࠦ�������'%
⺆⧷ࡦ࡚ࠪࠤ࠾ࡘࡒࠦ

⧷⺆�+

࿑ 2. ᄙ⺒࿑ᦠ
Foundations 

Reading Library��
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࿑ 3. Forumߩߢ�⊒�

3. ㆇ↪ࠍ࡞ࡌ⋡ᜰߔGrammar 㧔ቇᩞ⸳ቯ⑼⋡㧦ࠦࡦ࡚ࠪࠤ࠾ࡘࡒ⧷⺆� CE㧕 
Basic Grammar in Use ޔࠤߪ ޔࠗߢᢥᴺᦠߚߒᚑߦߌቇ↢ะߩ㕖⧷⺆߇ᄢቇࠫ࠶ࡉࡦ ᄙ߇࠻ࠬ

⠌✵ߥን⼾ޔࠍᢥ⧷ߩ⾰⦟ߚߒ╩ၫ߇ࡉࠖ࠹ࠗࡀޔߚ߹ޕࠆ᧪߇ࠆߔ㉼⸂ߢࠫࡔࠗࠍᢥᴺ⧷ޔߊ

㗴ࠆߖߥߎߢ߽․ᓽޕࠆߢߟ৻ߩදหቇ⠌ࠍขࠅߩߢࠕࡍޔࠇญ㗡✵⠌ࠍහᤨߢߣߎߔߥߎߦ

ቇ⠌㗄⋡ߩ⥄േൻߣቯ⌕ࠍ⋡ᜰޕߚߒ◲ẖߥᣣᧄ⺆ߩ⺑ޔ߇ࠆߔࠍߣ߹ߢᄢඨߢ⺆⧷ߪㅴⴕޕࠆߔ

㒢ᤨ㑆ޔߌ⸳ࠍਈߚࠇࠄ߃⺖㗴ࠍ㆐ᚑోߢ߹ࠆ߈ߢຬ߇ข⚵ࠅታᛛࠍ࠻ࠬ࠹�࿁ታᣉᷣޕߚߒ�

�

4. ⊒ߩᎿᄦ࠼ࡦ࠙ߣࠆࠃߦ⛔วဳߩᜰዉ㧔⧷⺆ I㧕 
ߩߢ⺆⧷ intake ࠍჇ4ޔߒ߿ ᛛ⢻ࠍ⛔วࠄ߇ߥߒቇ⠌ౝኈࠍᵴ↪ࠆߖߐᜰዉޔߚࠆߔߣᢥᴺ⸶⺒ߪ

ല₸⊛↪ޔߤߣߦᦨ⚳⋡⊛ߩEnglish Forum࠹ࡦࡊ㧙࡚ࠪࠄ߆ࡦㅒะ߈⸳⸘(backward design)ޔߢ

㖸⺒ᵴേࠍਛᔃߦ practice ߃ਈࠍ intake  ޕߚߒߦ߁ࠃࠆߍߥߟߦᵴേ࠻࠶ࡊ࠻࠙ࠕޔߡ⚻ࠍࠇᵹߩ߳
࠻ࠗ࠲ޔߪߦ⊛ౕޕ(ਛ, 2009↰ਛ↰)ߚߒᎿᄦࠍ⊑ߩㇱ߳⚦ࠄ߆ⷐߪߢ(㋈ᧁ, 2006)࠼ࡦ࠙

ਛᔃࠍቢᚑߩߤߥ࠻ࡖ࠴ࡠࡈޔߡ⚻ࠍᒵ✵⠌⺆ߩߚࠆߌഥࠍ⸂ㇱℂ⚦ޔᓟߩߘޔᆎࠄ߆ㆬ߮࡞

 ޕߚᷓࠍ⸂ℂߢࠢࠬ࠲ߚߒߣ
ኻ⸶ࠪࠍ࠻↪ߚߒ㖸⺒ᵴേ㧔ోੱࠅ➅ߩߢߩߢࠕࡍޔߒ read and look-up ޔⴕࠍ㧕ߤߥ

1ޕߚߒឭଏࠍᯏળߩ↪⺆⧷ߩቇ⠌⠪ߢ╵⧷⧷ߚߒ↪ࠍදห⊛ቇ⠌ᒻᘒߩߢࠢࡢࠕࡍ ᧃߩ

English Forum ߳ޔߪᢎ⑼ᦠᧄᢥߦࠣࡦࠗ࠼ࡖࠪߩടޔ߃ቇᐕߩ↢ᓤోຬߛࠎ⺒߇⚛᧚ߦ㑐ࠆߔᗧࠍ

ᦠࠬࠢޔ߈ౝ੍ㆬߢઍࠍㆬޕߛࠎ⊒✵⠌ޔߪߢቇᩞ HP ޔߪߦઍޔߒߦ߁ࠃࠆߌ⡞ࠍ㖸ჿࠄ߆

IC  ޕߚߖߚᜬࠍ࠳ࠦ
 
5. ⚿ᨐ 
ήℂࠍ⺆⧷ߕߖᢎຬ߽↢ᓤ߽↪ࠆߔᬺᒻᘒࠍᐕ㑆ࠍ

ㅢޔోߒ⛯⛮ߡߒ ਛቇߢᩏ⺞࠻ࠤࡦࠕࠆߌ߅ߦᬺߥ⊛⥸

9ޔߡߒᲧセߣᬺߩ 㗄⋡ޟޔߡ߅ߦࠍޠ⺆⧷ࠆ߃⋡ᜰ

 ޕߚࠇߐ⏕߇ߣߎߚࠇࠊⴕ߇ᬺᒻᘒߔ
ޔోߚ߹ ࠤࡦࠕࠆߔ㑐ߦାᐲ⥄ߩᓤ↢ࠆߌ߅ߦᬺߥ⊛⥸

ᩏ⺞࠻ 9 㗄⋡ߩ⺆⧷ޟޔߜ߁ߩᜰ␜ᜦᔕ╵ޠ

 ޕߚࠇߐ⏕߇ᗧᏅߦ⋠㗄ߩߢ
ᄙ⺒ᜰዉޔߢᐔဋߢ 13,026 ࠹೨ᓟᄙ⺒ജޔߺ⺒ࠍ⺆

ࠆ᷹ࠍ㆐ᐲޔߚ߹ޕߚࠇߐ⏕߇ᗧᏅ⊛⸘⛔ߢ࠻ࠬ

⺆ᒵࠗࠨ 㧔࠭ᦸ㧕ޔߢ࠻ࠬ࠹ၮᧄ⺆ 1,000 ᐔဋޔߺㅴߊߒ⪺߇⸂ℂߩ⺆ 1,417 1,639ޔࠄ߆⺆ ߣ߳⺆ 222
 ޕߚࠇߐ⏕߇ᗧᏅߩ೨ᓟ߽ߢ࠻ࠬ࠹ℂ⸃ᐲࠆࠃߦ⺒ᄙޕߚࠇߐ⏕߇Ⴧടߩᒵ⺆ߩ⺆
� 1 ߦ㐿ߚࠇߐ Osaka English Forum 2012 ⺆⧷ޔߪߢ I ᓤ↢ࠍᗧߩಽ⥄ޔߦၮࠍᢎ⑼ᦠߩ 8 ฬ߇⊒

ޔߒ㜞⹏ଔࠍᓧޕߚ 
 
ෳ⠨ᢥ₂ 
↰ਛᱞᄦ↰ਛ⍮⡡ (2009).ޟ⧷⺆ᢎᏧߩߚߩ⊒ࠢ࠶࠾ࠢ࠹ߩʊ⧷⺆ᬺࠍᵴᕈൻࠣࡦࠖ࠺ࠆߔ

ᜰዉޠ᧲੩㧦ᄢୃ㙚ᦠᐫ 
㋈ᧁኼ৻ (2007).ࠤ࠾ࡘࡒࠦޟ㧙࡚ࠪߩߚߩࡦၮ␆ജߣ⹜ߦኻᔕࠆ߈ߢ⧷⺆ജࠍ⢒ᚑߩߚࠆߔലᨐ

ᐔᚑޡޠᜰዉᴺ࠼ࡦ࠙ᜰዉᴺ㧙ߥ⊛ 18 ᐕᐲ SEL ⎇ⓥ㐿⊒ታᣉႎ๔ᦠ� ੩ㇺᄖᄢ㜞╬ቇᩞޢ

http://www.kufs.ac.jp/nishiko/SELHi/pdf/H18_ReferenceData.pdf 



－114－

OP-36  8  9 ᣣ (10:55-11:25) / 131 ᢎቶ 
 

␠ળੱߣᄢቇ↢߇⠨ࠆ߃⥄Ꮖߩ⧷⺆⢻ജߣ 

␠ળߢᔅⷐߥ⧷⺆⢻ജߪߣ�

� г␠ળੱߣᄢቇ↢ߩᗧ⼂⺞ᩏࠄ߆г�

 

Ꮉ� ૫ሶ㧔ᚭᄘᎹቇ㒮ᄢቇ㧕 

⊕ᧁ� ᥓ჻㧔↲ධᄢቇ� 㕖Ᏹൕ⻠Ꮷ㧕 

ศ↰� ᩵ሶ㧔↲ධᄢቇ㧕 

ޘᧁ� ✛㧔㑐࿖㓙ᄢቇ㧕 

 

 ㅢෳᾖᨒ⺆⸒ࡄ࠶ࡠ㧦 ⧷⺆⢻ജ㧘ᗧ⼂⺞ᩏ㧘ᄢቇ↢㧘␠ળੱ㧘࡛࠼ࡢࠠ

 

 ߦߓߪ .1
ᧄ⎇ⓥߪ㧘ᤓᐕߩᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 51 ࿁ో࿖⎇ⓥᄢળߡ߅ߦ⊒ޟߚߒᄢቇ↢߇⠨ࠆ߃⥄

Ꮖߩ⧷⺆⢻ജߣ␠ળߢᔅⷐߥ⧷⺆⢻ജߪߣíᄢቇ↢ߩᗧ⼂⺞ᩏࠄ߆íߩޠ⊒ዷ⊛⎇ⓥޕࠆߢ࿁ߪ㧘␠

ળੱ߇⠨ࠆ߃␠ળߢᔅⷐࠆࠇߐߣ⧷⺆⢻ജߪߣ߆㧘ࠍਛᔃߦᬌ⸽ޕࠆߔ 

ᤓᐕߦታᣉߚߒᄢቇ↢ߩᗧ⼂⺞ᩏߪߢ㧘㕖⧷⺆ኾߩቇ↢߽␠ળߩߢ⧷⺆⢻ജߩᔅⷐᕈࠍᗵޕߚߡߓ

ߚ߹ 4 skill (reading, writing, listening, speaking)߽ߣห⒟ᐲߦ␠ળߪߢᔅⷐߣࠆߢᗵ್߇ߣߎࠆߡߓ

ߦࠄߐޕߚߒ skill ߦߣࠆ㧘reading skill 㧘߫ࠇߡߒතᬺࠍ↢ᄢቇޟ߇↢ቇࠆ߃ࠍඨᢙߪߡߟߦ

ߩ㧘ઁߒ╵࿁ߣޠ ߛ߈ߴࠆ߈ߢ skill ߢᰴޕߚߞߥߣ߆ࠄ߇ߣߎࠆߡߒ⼂ᗧࠍᔅⷐᕈߩߘ߽ࠅࠃ

speaking skill ߢᧂᾫߪ⢻ജߩ㕙㧘ኻဳࠆߡߓᗵߣࠆߡߟߦりߪ⢻ജߩ㧘⊒ାဳߪߡߟߦ

Writing skillޕߚߞ߆ಽ߇ߣߎࠆߡߓᗵߣࠆ 㧘߫ࠇߡߒතᬺࠍ↢ᄢቇޟ㧘ޠࠆ߈ߢߦߢߔޟ,ߪߡߒ㑐ߦ

㧘4 skillࠄ߆ߣߎߚߞ߆ߥߡߒ╵࿁߇ߊᄙߦ߽ߣਔᣇߩޠߛ߈ߴࠆ߈ߢ 㧘writing skillߢਛߩ ᦨ߽ᔅ߇

ⷐߣߥߢᗵࠆߡߓ߇ᶋ߈ᓂޕߚߞߥߦࠅ 

 

2. ᚻ㗅 
2.1 ⺞ᩏኻ⽎ 
⺞ᩏኻ⽎ߪ㧘㑐㧠ᄢቇߩ㕖⧷⺆ኾߩቇ↢ߢ�ਥߦ৻ᐕ↢ߩ 167 ฬߣ㧘␠ળੱ 75 ฬޕߚߞߢ␠

ળੱߩߣ⺆⧷ߣ㑐ㅪࠍ⺆⧷ޟޔߪ↪ޟޠࠆߡߒ↪ޠߥߡߒ㧘ޟࠍ⺆⧷ߢ↪ޟޠࠆߡߒ

એᄖߢ↪ޠࠆߡߒ␠ળੱߦಽޕࠆ߈ߢ߇ߣߎࠆߌ 

  

2.2 ᚻ㗅 
ᤓᐕߩ⎇ⓥߣห᭽ߩ⾰⚕ࠍ↪ߒ, ␠ળੱߦ⺞ᩏࠍታᣉߒ㧘ᄢቇ↢ߩᗧ⼂⺞ᩏߩߣᲧセಽᨆࠍⴕ

 ,㧘CEFR (The Common European Framework of Reference for Languages: Learning, Teachingߪ⚕⾰ޕߚߞ

Assessment)ࠍෳ⠨ߦᚑ4ޕߚࠇߐ skill ᄢቇޟ㧘ޠࠆ߈ߢߦߢߔޟ߇㧘࿁╵⠪ߡߒኻߦ⢻ജߥ߹ߑ߹ߐߩ

ࠚ࠴ߦ⋠㗄ࠆߔᒰߜ߁ߩޠߛ⢻ജߟ┙ᓎߦ╬㧘⿰㧘↢ᵴޟ,ޠߛ߈ߴࠆ߈ߢ㧘߫ࠇߡߒතᬺࠍ

 ޕߚߞⴕߢᣇᑼࠆࠇࠍࠢࡑࠢ࠶

ᄢቇ↢ߩෳട⠪ߪߦ㧘ᬺᤨ㑆ࠍ↪ߡߒ⺞ᩏߒ㧘␠ળੱߩෳട⠪ߪߦ⾰↪⚕ࠍ⋥ធ㈩Ꮣ㧘߹ߪߚ

ડᬺተߦ⾰↪⚕ࠍㇷㅍߡߒ⺞ᩏޕߚߒ�
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3. ⚿ᨐ 
⺞ᩏߩ⚿ᨐߡߟߦ㧘ਥߦએਅߩὐߡߟߦᲧセᬌ⸽ޕߚߒ 

1)ᄢቇ↢ߣ␠ળੱޟ߇ᄢቇࠍතᬺ߫ࠇߡߒ㧘ޟ,ޠߛ߈ߴࠆ߈ߢ㧘⿰㧘↢ᵴ╬ߦᓎ┙ߣޠߟᕁ߁

⢻ജߡߟߦ⼂ޕ߆ࠆߢ߁ࠃߩߤߪ 
2)␠ળੱߩ⺞ᩏ⚿ᨐࠄ߆㧘ታ␠ળߢᔅⷐࠆߥߦ⢻ജޕ߆ߩ߽ߥ߁ࠃߩߤߪߣ 
ߦࠄߐ(3 ߢޟ߽ߡߞߥߦ㧘␠ળੱߜ߁ߩ⢻ജߚߒ╵࿁ߣޠߟ┙ᓎߦ╬㧘⿰㧘↢ᵴޟ߇ળੱ␠ߢ(2

 ޕ߆ߦߥߪ⢻ജࠆߡߓᗵߣޠߥ߈
ᬺౝߩ㧘ᄢቇߜ߁ߩ⢻ജߚߒ╵࿁ߣޠߥ߈ߢޟ߇ޠߟ┙ᓎߦ╬㧘⿰㧘↢ᵴޟ߇ળੱ␠ߢ (3 (4

 ޕ߆ߦߥߪ⢻ജࠆ߈ߢ߇ߣߎࠆߌߟߦりߪߊߒ㧘߽߈ߴࠆߌߟߦりߢ
 
ߕ߹   ߇㧘␠ળੱߣ⢻ജࠆߡ߃⠨ߣޠߛ߈ߴࠆ߈ߢ㧘߫ࠇߡߒතᬺࠍᄢቇޟ߇↢㧘ᄢቇߡߒ㑐ߦ(1

ోߚߒᩏ⺞ޕߚߒᲧセࠍ⢻ജߚ߃╵ߣޠߟ┙ᓎߦ╬㧘⿰㧘↢ᵴޟ 47 ⢻ജߩࠇߙࠇߘߦ․ ,ߜ߁ߩ

 10 ⢻ജߦὶὐࠍᒰߣࠆߺߡߡ㧘ߢ⺆⧷ޟᦠࠄ߆ࠫࡍࡓࡎߩ࡞࠹ࡎߚࠇ߆㧘੍ ⧷ޟ߿ޠࠆ߈ߢ߇⚂

ߥవ㧘 ᤨೞ߈㧘ⴕࡓࡎ⊑㧘ߡ⡞ߢ⺆⧷ࠍࠬࡦ࠙࠽ࠕߩ㚞ޟ㧘ޠࠆ߈ߢ߇ࠆข߈⡞ࠍࠬࡘ࠾ߩ⺆

�,ߤߥޠࠆ߈ߢ߇ࠆߔ⸂ℂࠍߤ 6 ߩߎ ,ࠅ߅ߡࠇࠄߍߦߡߒㅢ߇⢻ജߩߟ 6 ࠍ⢻ജߩߟ skill
ߦߣࠆ㧘ోߡ passive (listening, reading) skillࠄ߆ߣߎߩߎޕߚߞߢ㧘ᄢቇ↢㧘␠ળੱߦ߽ߣ passive 
skill ߪߡ߅ߦ⼂ᗧߩ↢㧘ᄢቇߣࠆߺߡߒᲧセߦ⚦ߒ߆ߒޕࠆ߆ࠊ߇ߣߎࠆߡߓᗵࠍ㊀ⷐᕈߩ

listening skillࠅࠃ reading skillߩ㊀ⷐᐲ߿߿߇㜞ߊ㧘␠ળੱߩᗧ⼂ߪߡ߅ߦㅒߦ reading skillࠅࠃ listening 
skill  ޕߚߞߥߦ߆ࠄ߇ߣߎ㜞߿߿߇㊀ⷐᐲߩ
� ᦨ߽ᔅⷐᕈߪߢᩏ⺞ߩ↢㧘 ᄢቇߪ㧘 ␠ળੱߣࠆߺߡߡߒ㑐ߦ㧘 active (speaking, writing) skillߚ߹

⺆⧷߇ᵈᢥߢࡦ࠻ࠬޟ߿ޠࠆ߈ߢ߇Ꮖ⚫/ ኅᣖ⚫⥄ߢ⺆⧷ޟߚߡࠇߐ╵࿁ߣߥߡߓᗵࠍ

ߩߤߥޠࠆ߈ߢߢ speaking 㧘߃ᝒߡߒߣ⢻ജޠߟ┙ᓎޟ⢻ജ߽ߩ 10 ⢻ജౝߦ㧟ߩߟ speaking ⢻ജ

ߪ↢ᄢቇ ,ߢᣇ৻ߩߘޕߚߡߍࠍ speaking skill ߁ߣޠࠆ߈ߢ߇ౝ᩺ࠅߚߨࠍߢ⺆⧷ޟߩਛߩ

⢻ജޠ߈ߴࠆ߈ߢޟࠍߺߩspeaking ⢻ജߣ⠨߃ 10 ޕߚߡߍߦWriting skill ⢻ജ߽ߩߤ㧘ߪߡߟߦ

␠ળੱߣᄢቇ↢ߩਔᣇߡ߅ߦ 10 એౝߦ߁ߣߥߡߞ⚿ᨐޕߚߞߥߦ 
� ߔ↪ޘᤨޟ㧘ޠࠆߔ↪ߦ❥㗫ޟ㧘ࠍᨐ⚿ߩߡߟߦ⢻ജࠆߡߒ⼂ߣޠߟ┙ᓎޟ߇㧘␠ળੱߦࠄߐ

⧷ࠆߌ߅ߦ㧘 ᣣᏱ↢ᵴࠈߎߣߚࠄ߆ὐⷰߩ↪㗫ᐲ߁ߣޠߥߒ↪ߊోޟ㧘ޠࠆߔ↪ߦ⒘ޟ㧘ޠࠆ

ࠆߡߒ㊀ⷐⷞߡߞࠃߦ↪㗫ᐲߩ⺆ skill ࡞ࠣᄙ߇↪㗫ᐲߩ⺆⧷ޕߚߞ߆ಽ߽ߣߎߚߡߞߥ⇣߇

㧘reading skillߤ߶ࡊ ߪߦࠄߐ㧘speaking skill㧘ࠇߟߦࠆ߇ਅ߇㧘㗫ᐲࠅߦะࠆ߃╵ߣࠆߢ㊀ⷐ߇

listening skill ╵ߣޠߟ┙ᓎߦ╬㧘⿰㧘↢ᵴޟ߇ળੱ␠ߚ߹ޕߚࠇࠄ߇ะࠆ߃╵ߣࠆߢᔅⷐ߇

㧘ߚߥߡߞ߆ࠊߪߢᧄ⎇ⓥ߆ߩߟ┙ᓎߡ߅ߦ⊛⋠ߩߤߩ㧘⿰㧘↢ᵴߦታ㓙,ߪᛛ⢻ߚ߃

ᓟࠆߥࠄߐ⺞ᩏ߇ᔅⷐߩઁߩߘޕࠆߢ⚿ᨐߪߡߟߦᒰᣣ⎇ⓥ⊒ߡߦ⚦ߦ⺑ޕࠆߔ 
�� 
Reference 
Council of Europe. (2001). Common European Framework of Reference for Languages: Learning,teaching, 

assessment. UK: Cambridge University Press. 
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TTS ᛛⴚࠍᵴ↪ߚߒ Classroom English  ߣᢎቶౝ㖸⺒ቇ⠌ߩ

ᢎቶᄖ⥄ਥቇ⠌㧦㜞ᩞ↢ߩ⸥ᙘᜬߦ㑐ࠆߔᬌ⸽ 
 

 ጟ� ᥍⟤㧔㑐ᄢቇ ᄢቇ㒮↢㧕 
દ⮮� ਁ♿ሶ㧔ᄢ㒋ᐭ┙ᨰේ᧲㜞╬ቇᩞ㧕 

ጊᩮ� ❥㧔㑐ᄢቇ㧕 
 

 㧦 TTS㧘ᢎቶ⧷⺆㧘㖸⺒ቇ⠌㧘⥄ਥቇ⠌㧘⸥ᙘᜬ㊂࠼ࡢࠠ
 
 ߦߓߪ .1

2013 ᐕᐲࠄ߆ᣉⴕࠆࠇߐ㜞╬ቇᩞቇ⠌ᜰዉⷐ㗔㧔ᢥㇱ⑼ቇ⋭, 2009, p.73㧕ޟߦᬺߢ⺆⧷ߪⴕߣߎ߁

ၮᧄࠆࠇࠊߢᢎቶౝ߇ᓤ㆐↢ߪߢ㜞ᩞᢎ⢒႐ߢߎߘޕߚࠇࠄࠇࠅข߇⸒ᢥ߁ߣޠࠆߔߣၮᧄࠍ

�ޕࠆࠇࠄ߃⠨ߣࠆߊߡߞ߹㜞߇ᔅⷐᕈࠆߔ⢒ᚑࠍᛛ⢻ࠆߔ↪ᵴߦ⊛㧘Ⓧᭂߒ⸂ℂࠍclassroom Englishߥ⊛  
ߒ߆ߒ classroom English ࠎߣ߶ߪⓥ⺰ᢥ⎇ߚߒߣ⽎ኻࠍ↢㧘㜞ᩞ߇ࠆߪ╬ᢥ₂ߩ㧘㓸ߡߒ㑐ߦ

ߚ߹ޕߥࠄߚߤ classroom English ߡߞߥߦ߆ࠄᙘᜬ߽⸤߿ቇ⠌ലᨐߩ႐วߛࠎቇߢ⺒㖸ࠍ

 ޕߥ
 
2. ᣇ  N
2.1 ෳട⠪ 
ෳട⠪ߪ㧘ALT ߦቇᦼߪᬺߩ 2㨪3 ࿁߇ߩ߁ߣ⁁ࠆߢㄭ⇰ࠆߦ┙㜞ᩞߦ 2009 ᐕ 4 ߦ

ቇߒ㧘2012 ᐕ 3 ߦතᬺߚߒ 49 ฬߩ㜞ᩞ↢㧔 1㧕20ޕࠆߢ ᢥߩ classroom English 㧘(1)ߦߩቇ߱ࠍ
ᢎቶౝ㖸⺒ቇ⠌ࠣࡊ࡞㧘(2)ᢎቶᄖ⥄ਥቇ⠌ࠣࡊ࡞㧘ߩ 2 ߩߢ߹තᬺࠄ߆㧘ቇߌಽߦࡊ࡞ࠣߩߟ

3 ᐕ㑆ࠍ⺞ᩏᦼ㑆ߡߒߣᬌ⸽ࠍⴕޕߚߞ 
 

 1.  
ෳട⠪ߩౝ⸶ 

 N = 49 ↵ሶ ᅚሶ ⸘ 

(1) ᢎቶౝ㖸⺒ࠣ20 11 9 ࡊ࡞ 
(2) ᢎቶᄖ⥄ਥቇ⠌ࠣ29 15 14 ࡊ࡞ 

   
 
2.2 ⋡⊛ 
� (1)ᢎቶౝ㖸⺒ቇ⠌ࠣߪࡊ࡞㧘ᬺਛߦ㖸⺒ᜰዉᒻᑼߢClassroom English ᙘ⸤ߩߘ㧘ߢߩߛࠎቇࠍ

ᜬ㊂߽ᒰὼ㜞ߣ⠨(2)ߒ߆ߒޕࠆࠇࠄ߃ᢎቶᄖ⥄ਥቇ⠌ࠣߣࡊ࡞Ყセߣࠆߔ㧘৻ࠄߊߩߤᏅ߇

 ޕࠆߓ↢߇⇼߁ߣ߆߁ࠈߛߩࠆ
ߚ߽ࠍᄌൻߥ߁ࠃߩߤߦᙘᜬ㊂⸤ߩ↢㜞ᩞ߇㆑ߩ㧘ቇ⠌ᴺࠄ߆Ყセ⚿ᨐߩ(2)ߣ(1)ࡊ࡞ࠣߢߎߘ

TTSࠆߔኻߦ↢㜞ᩞࠄ߆ᨐ⚿ߚ߹㧘߆ߩߔࠄ 㖸ჿࠍ↪ߚߒ⧷⺆ᢎᴺߩലᨐߡߟߦ⠨ኤࠍߣߎࠆߔ

 ޕࠆߔߣ⊛⋠
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2.3 ᚻ㗅 
(1)ᢎቶౝ㖸⺒ቇ⠌ࠣߩࡊ࡞㖸ჿឭ␜ߡߟߦ㧘ⶄᢙࠬࠢߩ㑆ߢ㖸ჿ⚛᧚ࠍߩࠆߓ↢߇߈ߟࠄ߫ߩ

㒐ߦߚߋ㧘ࠦߦ࠲ࡘࡇࡦജߚߒන⺆߿ᢥ࡞࠲ࠫ࠺ࠍ㖸ჿൻࠆߔ TTS(Text-To-Speech)ᛛⴚࠍߡߞ

ၮᧄ⊛ߥ classroom English 20 ᢥߩ㖸ჿᢎ᧚CD  ޕߚߒ↪ߦ㖸⺒ᜰዉߡߒᚑࠍᢎ᧚࠻ࡦࡊߣ

 

 

࿑ 1. TTS ᚑ↪ PC ↹㕙 

 

(1)ᢎቶౝ㖸⺒ቇ⠌ࠣߪࡊ࡞㧘㜞ᩞ 1 ᐕ↢ߩ 1 ቇᦼߦ㧘1 ࿁ 50 ಽߩᬺߩᦨೋߦ Activity ߡߒߣ

classroom English ࠍ 5 ᢥ�4 ࿁㧘20 ᢥ�1 ࿁ߩว⸘ 5 ࿁ߦಽߡߌቇޕߛࠎClassroom English ޔߪ㖸ჿᢎ᧚ߩ

1 ࠍᢥ⧷ߩߟ 2 ࿁➅ࠅߔᒻᑼࠍߩ߽ߩ↪ޕߚߒ 

�ޕߚߖߐਥቇ⠌⥄ߦ↱⥄ߢᢎቶᄖߡ↪ࠍߺߩᢎ᧚࠻ࡦࡊ㧘ߪࡊ࡞ᢎቶᄖ⥄ਥቇ⠌ࠣ(2)ߡߒߘ � �  

 
3. ⚿ᨐߣ⠨ኤ 

Classroom English 20 ᢥߡߟߦ㧘Ԙ㜞ᩞ 1 ᐕ↢ߩቇ⋥ᓟ㧔2009 ᐕ 4 㧕㧘ԙClassroom English ቇ⠌⋥

ᓟ㧔2009 ᐕ 6 㧕㧘Ԛ㜞ᩞ 3 ᐕ↢ߩතᬺ⋥೨㧔2011 ᐕ 12 㧕ߩ 3 㧘Cloze Testߒߣ⽎ኻࠍᦼᤨߩߟ ࠃߦ

㧔ߚߞⴕࠍ⸽ᬌࠆ 2㧕ޕ 

 

 2. 

Classroom English 20 ᢥߩᱜ⸃₸ 

N = 49 n 2009 ᐕ 4 � 2009 ᐕ 6 � 2011 ᐕ 12 �

(1) ᢎቶౝ㖸⺒ቇ⠌ࠣࡊ࡞� 20 54.00% 69.50% 63.00%

(2) ᢎቶᄖ⥄ਥቇ⠌ࠣࡊ࡞� 29 56.55% 55.00% 52.07%

 

⚿ᨐߩࡊ࡞ࠣߩ(1)ޔࠄ߆⸥ᙘᜬ₸߽ࠅࠃࡊ࡞ࠣ(2)߇㜞߇ߣߎ(1)ࡊ࡞ࠣޕߚߞߥߣ߆ࠄ

Classroom English߇ 㧘㖸ჿCDߪᢎ᧚ߚߒ↪ߦ㖸⺒ቇ⠌ߩ ߚ߹ޕࠆߢߌߛ࠻ࡦࡊߣ 1 ࿁ 50 ಽߩ

Activityߢᬺ ⚂ߪ㑆ᤨߩ 7 ಽ೨ᓟࠆߢࠄ߆㧘⍴ᤨ㑆ߩቇ⠌ᵴേޕߚߞߢ 

ᓇࠆ߃ਈߦ㧘ቇ⠌⠪߇ᢎቶౝቇ⠌ᵴേߚߒߣߞࠂߜߩ㧘⍴ᤨ㑆ߣࠆߔ⠨ᘦࠍ₸⌕ᙘቯ⸤ࠄ߇ߥߒ߆ߒ

㗀߇ዋߥߊߥ߇ߩߎޕߚߞߥߣ߆ࠄ⚿ᨐࠄ߆㧘㜞ᩞᢎ⢒႐ߩᢎຬߪ㧘ኻ⽎ቇ⠌⠪ߡߞߣߦᔅⷐ

߇ߣߎㄟߺ⚵ߦᬺߩࠄ⥄㧘ࠅࠍቇ⠌ᢎ᧚ࠆࠇࠄ߃⠨ߣ Scaffolding (Bruner, 1985; van Lier, 1996)ⷰߩ

ὐ߽ࠄ߆ᔅⷐ߇ߣߎ߁ߣࠆߢ␜ໂޕߚࠇߐ 

 

ෳ⠨ᢥ₂ 
Bruner, J. (1985). Child’s talk: Learning to use language. New York: Norton & Company. 

ᢥㇱ⑼ቇ⋭ (2009). ޡ㜞╬ቇᩞቇ⠌ᜰዉⷐ㗔ޢRetrieved February 12, 2012, from http://www.mext.go.jp/ 

   component/a_menu/education/micro_detail/__icsFiles/afieldfile/2010/01/29/1282000_9.pdf 

van Lier, L. (1996). Interaction in the language curriculum: awareness, autonomy, and authenticity. London; New  

   York: Longman. 
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᥉ㅢᢎቶߡ߅ߦ iPod Touch ߚߒ↪ᵴࠍ Blended Instruction�
 

ዊ㊁� 㓶৻㧔╳ᵄᄢቇ� ᄖ࿖⺆࠲ࡦ㧕 
 

㧦 iPod Touch㧘Blended Instruction㧘ARCS࠼ࡢࠠ  㧘Shadowing࡞࠺ࡕ
 
 ߦߓߪ .1
ᧄ⎇ⓥޔߪߢ᥉ㅢᢎቶ࡞ࠗࡃࡕߡ߅ߦᯏ (ེiPod Touch, 2nd generation)ࠍᵴ↪ߚߒBlended Instruction

ߪߡߟߦࡦࠗࠩ࠺ᬺޕࠆߢႎ๔ࠆߔ㑐ߦ Keller ߩ ARCS (Attention, Relevance, Confidence, 
Satisfaction)ࠍ࡞࠺ࡕਛᔃℂᔨޔߒߣiPod Touch ߚߒ↪ᵴࠍ Shadowing ᵴേ߮ࠃ߅ዊ࠻ࠬ࠹ᵴേޔ߇ቇ⠌

⠪ߩേᯏߥ߁ࠃߩߤߦߌߠᓇ㗀ࠍ߷ޕߚߴ⺞ࠍ߆ࠆߡߒᧄ⎇ⓥࡓ࠹ࠬࠪߩⷐࠍ࿑ 1  ޕߔ␜ߦ
 

 
࿑ 1.� �᭴ᚑࡓ࠹ࠬࠪ � � � � � � � � � �  ࿑ 2.� Shadowing ᵴേߩⷐ 

 
2. ᚻ㗅 
2.1 ෳട⠪ 
ᧄ⎇ⓥߪ㧘2011 ᐕᐲߩᩔᧁ⋵ߩᎿᬺ㜞╬ኾ㐷ቇᩞ↢ߩ 4 ᐕ↢㧔ᄢቇ 1 ᐕ↢ߦ⋧ᒰ㧕76 ฬࠍኻ⽎ߚߒߦ

⺆ᒵജᒝൻࠍ⋡ᜰߚߒ⧷ᢥ⺒⸃ߩ (ᬺ⎇ⓥ㧝)ޔ߮ࠃ߅ޔหߊߓᎿᬺ㜞╬ኾ㐷ቇᩞ↢ߩ 2 ᐕ↢ 34 ฬࠍኻ

ߚߒߦ⽎ listeningޔspeaking ᒝൻߚߒߦ⊛⋠ࠍ⧷⺆ߩ (ᬺ⎇ⓥ  ޕߚߒታᣉߢ(2
  
2.2 ᚻ㗅 
2.2.1 ⎇ⓥ 1 
㐳ᢥߦ㑐ࠍ⟵⻠ࠆߔ৻ㅢࠅⴕߚߞᓟޔߢ࿑ 2 ߡߠၮߦ↹⸘ᜰዉߥ߁ࠃߩ iPod Touch ߚߒ↪ᵴࠍ

blended instruction ࠍ 6 ㅳ㑆ታᣉޕߚߒᢎ᧚ߪߡߟߦ 300 ⺆⒟ᐲߩ㐳ᢥࠍ 5 㧔ᐔဋ⺆ᢙߚߒᗧ↪ߟ 289.8 
(SD: 18.9), ᐔဋ Flesch-Kincaid Grade Level 8.8 (SD: 1.7)㧕ޔߡߒߘޕ(i)⺆ᒵߩቯ⌕ߦ㑐ࠆߔലᨐޔ(ii)ቇ⠌ᗧ

ARCS(iii)ޔᄌൻߩ⼂ ࠆߔ㑐ߦᒵ⺆ߦ೨ᓟߪߡߟߦ(i)ޔߦߚࠆߴ⺞ࠍଔ⹏ߊߠၮߦ࡞࠺ࡕ 60 

ߪߡߟߦ(ii)ޔࠍ࠻ࠬ࠹ߩ Fujishiro and Miyaji (2009)ߢ↪ߚߒቇ⠌ᗧ⼂ߩᄌൻߦ㑐ࠆߔ 18 㗄⋡ߦ㑐ߔ

 Instructional Materials Motivational Survey (IMMS)ޔߪߡߟߦ(iii)ޔࠍᓟ㧕ᩏ㧔೨⺞ࠆࠃߦ⚕⾰ࠆ
(Keller, 2000; Huang and Yoo, 2010)ߦၮߚߠ 31㗄⋡ߩ⾰⚕ࠆࠃߦ⺞ᩏࠍⴕޕߚߞ 
 
 

㪘㪺㫋㫀㫍㫀㫋㫐 㪣㪼㪸㫉㫅㫀㫅㪾㩷㫊㫋㫐㫃㪼 㪜㫈㫌 㫀㫇㫄㪼㫅㫋 㪧㫆㫀㫅㫋㫊㩷㫆㪽㩷㫋㪿㪼㩷㪸㪺㫋㫀㫍㫀㫋㫐

/HFWXUH�RQ
6KDGRZLQJ

:KROH�&ODVV 3URMHFWRU
([SODLQ�KRZ�WR�VSHDN�ZLWK�HPSKDVLV�RQ�VWUHVV�
UK\WKP��LQWRQDWLRQ��SURQXQFLDWLRQ��DQG�IOXHQF\�

6LOHQW�5HDGLQJ :KROH�&ODVV 3URMHFWRU /HW�OHDUQHUV�FRQFHQWUDWH�RQ�UHFRJQL]LQJ�KRZ�WR�VSHDN�

6KDGRZLQJ��L� :KROH�&ODVV 3URMHFWRU )LUVW�WU\���5HFRJQL]H�ZKDW�LV�GLIILFXOW�IRU�WKHPVHOYHV�
7HOO�OHDUQHUV�QRW�WR�IHHO�DQ[LHW\�DERXW�UHDGLQJ�RUDOO\�

6KDGRZLQJ��LL� ,QGLYLGXDO L3RG�7RXFK (QFRXUDJH�OHDUQHUV�WR�FKRRVH�WKH�EHVW�PRGH�RU�VWDJH
IRU�WKHLU�SUDFWLFH���������PLQXWHV�

2UDO�5HDGLQJ��SHHU
DVVHVVPHQW�

3DLU�RU�*URXS L3RG�7RXFK
/LVWHQ�WR�RWKHUV
�VSHDNLQJ���(QFRXUDJH�OHDUQHUV�WR
JLYH�FRPPHQWV�RQ�RWKHUV
�RUDO�UHDGLQJ�

2UDO�5UDGLQJ
�&KRUXV�

:KROH�&ODVV 3URMHFWRU
6XPPDU\�RI�VKDGRZLQJ�DFWLYLW\���(QFRXUDJH�WKHP�WR
EH�FRQILGHQW���0DNH�VWDWHPHQWV�DFNQRZOHGJLQJ�WKH
HIIRUW�DQG�DFKLHYHPHQW�RI�WKH�DFWLYLW\�
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2.2.2 ⎇ⓥ 2 
⧷ᬌ 3 ࿑ޔᓟߩ⺑⸂ࠆߔ㑐ߦౝኈߥන◲ޕߚ↪ߡߒߣ㗴᧚ࠍ㗴ࠣࡦ࠾ࠬࠣࡠࡁࡕߩ⚖ 2 ࠃߩ

ߥ߁ shadowing ᵴേࠍⴕޕߚߞ೨ᓟߦ㖸⺒ࠍ࠻ࠬ࠹ߩⴕޕߚߞFujishiro and Miyaji (2009)ߡ↪ߢ

 ޕߚߞⴕߡߞࠃߦᢎᏧ⺆⧷ߩ⺆Უߣᣣᧄੱࠍଔ⹏ࠆߔ㑐ߦὐⷰߩ⸤ਅޔߦෳ⠨ࠍଔၮḰ⹏ߩ⺒㖸ࠆ
 

㧝. Oral Reading Assessment Criteria 
<Word Level>�  Pronunciation, Stress, Intonation, Attitude, Volume 
<Sentence Level>  Pronunciation, Stress, Sentence Stress, Intonation, Fluency, Liaison, Sense Reading, Attitude, Volume 
<Holistic Evaluation>  Total Impression 
 
3. ⚿ᨐ 
(i) ⛔₸⟲ߣᲧセߦߚࠆߔ t ᬌቯࠍⴕߚߞ⚿ᨐޔਔ⟲ߩߣ㑆ߦᗧߥᏅޕߚࠇࠄ᳞߇ 
 
㧞. ਔ⟲ߩߣᲧセ 

 
 
(ii)18 㗄⋡ߡߟߦ t ᬌቯࠍⴕߚߞ⚿ᨐ9ޔ 㗄⋡ߡߟߦ೨ߣᓟߩߣ㑆ߦᗧߥᏅ߇ߐޕߚࠇࠄ

ߩߎߦࠄ 9 㗄⋡ߡߟߦ࿃ሶಽᨆࠍⴕߚߞ⚿ᨐ3ޔ  㧔Factor 1 “Attitude toward iPodߚࠇߐ߇࿃ሶߩߟ
Touch”, Factor 2 “Learning Strategy”, Factor 3 “Attitude toward active communication”㧕ޕ 
(iii)31 㗄⋡ߡߟߦ t ᬌቯࠍⴕߚߞ⚿ᨐ9ޔ 㗄⋡ߡߟߦᗧߥᏅ߇ߩߎޕߚࠇࠄ 9 㗄⋡ߡߟߦ࿃

ሶಽᨆࠍⴕߚߞ⚿ᨐ3ޔ ࿃ሶ߇ߚࠇߐ㧔Factor 1 “The usefulness of iPod Touch”, Factor 2 “Difficulty”,  
Factor 3 “Intriguing passages”㧕ߩࠄࠇߎޕ࿃ሶࠇߙࠇߘߪARCS ߩ࡞࠺ࡕ S(satisfaction)ޔC(confidence)ࠍ᭴

ᚑࠆߔ࿃ሶ߇ߣߎࠆߡߞߥߣಽޕߚߞ߆ 
(iv)ߩࠇߙࠇߘၮḰߡߟߦ t ᬌቯࠍⴕߦࠄߐޕߚߞᗧᏅ߇ߡߟߦߩ߽ߚࠇࠄ࿃ሶಽᨆࠍⴕߚߞ

⚿ᨐ3ޔ ࿃ሶ߇ߚࠇߐ㧔Factor 1 “Natural flow of utterance”, Factors 2 “Volume”, Factor 3 “Intonation”㧕ޕ
ᱜ⏕߽ࠅࠃ߁ߣߐ⥄ାࠍᜬߡߞᵹᥰߥ⊒ޕࠆߢ߁ߘ߃⸒߇ߣߎ߁ߣߚߞߥߦ߁ࠃࠆ߈ߢ߇ 
 
 ߣ߹ .4
ᧄⓂ࡞ࠗࡃࡕޔߪᯏེࠍᵴ↪ߚߒ blended learning ޔߌߠേᯏޔᄌൻߩ⼂ᗧޔߢ߃߁ߚߒታ〣ࠍ࡞࠺ࡕ

㖸⺒ߦ㑐ߡߒലᨐߩߤޕߚࠇࠄ߆⏕߇ߣߎߚߞ߇ቇᩞߩ⺆⧷ߩߡߴߔ߽ߡ߅ߦᬺࠍCALL ᢎቶ

ࠇࠊᕁߣߩ߽ߟᜬࠍᗧวߥ㊀ⷐߪᧄ⚿ᨐࠆߌ߅ߦ᥉ㅢᢎቶޕࠆࠇࠊᕁߣߩ߽ߒ㔍ߪߩࠆߔታᣉߢ

Shadowingޕࠆ એᄖߩᵴേߦኻߩ࡞ࠗࡃࡕࠆߔല↪߮ലᨐߡߟߦᓟࠆߥࠄߐ⎇ⓥ߇ᓙޕࠆࠇߚ 
 
ෳ⠨ᢥ₂ 
Keller, M. J. (2010). Motivational Design for Learning and Performance: the ARCS Model Approach. Springer, New 

York. 
Fujishiro, N. and Miyaji, I. (2009) “Effectiveness of blended instruction in class on the skills of oral reading and 

speaking in English”, Educational technology research 32, pp.79-90. 
Ono, Y. and Ishihara, M. (2012) “Integrating Mobile-based Individual Activities into the Japanese EFL Classroom”, 

Int. J. Mobile Learning and Organisation. (in press). 

mean SD mean SD Value of t Significance
Pre-test 27.6 10.7 27.6 8.7 -0.3
Post-test 45.3 10.6 39.9 9.8 2.4 *

Two-tailed test,  ***: p <.001, **: p <.01, *: p <.05

Experimental (N=68) Control (N=31) t -Test
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ᤋࠍઃട࡞࠽ࠫࠝߚߒ⧷⺆ቇ⠌↪ߩ࠻ࠬࡖࠠ࠼࠶ࡐ 

㈩ାߣᵴ↪�

 
᭑↰� ৻〝㧔ᐢፉᄢቇ㧕 

 
 㧘WBTࠣࡦࠖ࠹ࠬࡖࠠ࠼࠶ࡐ 㧦࠼ࡢࠠ
 
1. ታ〣ߩ⢛᥊ 
⊒⠪ߪ 2008 ᐕࠄ߆߹ߩ࡞࠽ࠫࠝߢ⧷⺆ቇ⠌↪ߩ࠻ࠬࡖࠠ࠼࠶ࡐ㐿⊒ߣ㈩ାߦ៤ࠆࠊ৻ᣇ㧘ߘ

 㧔Hiroshima࠻ࠬࡖࠠ࠼࠶ࡐޕߚ߈ߡߒ↪ᵴߡߒߣቇ⥄⠌↪ᢎ᧚⥄ߩᬺᤨ㑆ᄖ߿ᢎ᧚ߩߢᬺࠍࠄࠇ
University’s English Podcast㧕ߪ㖸ჿࠍ⚵⇟ࠆࠃߦߺߩ㧘iTunes ޕࠆߡߒ㈩ାߡߓㅢࠍ࠻ࠗࠨࡉࠚ࠙↪ኾߣ

ᬺ࡞ࠗࡃࡕ߿ࡦࠦ࠰ࡄߪߡ߅ߦᯏེߤߥᄙ᭽ߥⅣႺߩߢ⡬ขࠍᗐቯߡߒ㧘MP3 ᒻᑼߩ㖸ჿ࡞ࠗࠔࡈ

㧘CALLߪᣇᑼߩߎߒ߆ߒޕߚ߈ߡ↪ࠍᢎ᧚ߚߖࠊวߺ⚵ࠍ࠻ࡦࡊߩᇦ⚕ߣ ᢎቶ߮ࠃ߅LMS ᵴࠍ

LMSࠍቇ⠌ߩᬺᤨ㑆ᄖޕߚߞ߆ߥ߃⸒ߪߣ㜞߇ଢᕈ߽ߒߕᔅߪߡ߅ߦᬺߚߒ↪ ߢⴕߡߞ

 ޕࠆߢࠄ߆ߊߦߒ߇⟵ᗧࠆߔ↪ࠍ⡬ขᚻᲑߩએᄖࡦࠦ࠰ࡄ㧘ߪߡߞߣߦ⠪ࠆ
LMSߟߟߒ⸽ࠍᕈ↪᳢ߩ㧘ᢎ᧚ߢߎߘ ߩߢቇ⠌ࠍᡰេߚࠆߔ㧘㖸ჿߦ࠻ࠬࡖࠠ࠼࠶ࡐᢥሼ߿↹

ߩߤߥⷞⷡᖱႎࠍઃടߚߒേ↹ࠍᚑߒ㧘ᄢቇ⧷⺆ᬺߡ߅ߦ↪ޕߚߒᧄ⊒ߪ㧘ߩߘታ〣ႎ๔

 ޕࠆߢ
  
2. ታ〣ߩⷐ 
2.1� ኻ⽎ࠢ  ࠬ
ᧄታ〣ߪ㧘ਛ࿖ᣇߩ࿖┙ᄢቇߩ㧝ᐕ↢ࠍኻ⽎ࠣࡦࠖ࠺⺆⧷ߚߒߣਛᔃߩᬺ⑼⋡㧞ࠢࠬ㧔ℂ

⑼♽㧞ቇㇱวห߮ࠃ߅ᢎ⢒ቇㇱ㧕ߢⴕޕߚࠇࠊਥᢎ᧚ߪTOEIC ኻ╷ߩ㗴㓸ߣ㧘ᄢቇߦ⥄⁛ߢ㐿⊒ࠇߐ

CALLߪᬺޕࠆߢන⺆㓸ߊߠၮߦ࠻ࠬᒵ⺆ߚ ᢎቶࠍ↪ߚࠆߡߒ㧘ኻ⽎ቇ↢ߪLMS WBT߿
 ޕࠆߡߒ⒟ᐲ⠌ᾫࠆߦቇ⠌ߚߒ↪ࠍ
 
2.2� ᢎ᧚ߩḰ 
ᢎ᧚ߡߒߣ㧘Hiroshima University's English Podcastߒߐ߿ޟ⧷⺆ળߩޠㄭᣣ㐿੍ቯ࠼࠰ࡇࠛߩ

Windows Liveޕߚߒ↪ࠍߩ߽ߚߒ☴ᛮࠍㇱ㧔㧞㨪㧟ಽ⒟ᐲ㧕৻ߩ㧘ળㇱಽࠄ߆ ࠍࠞࡔࡆࡓ

↪ߒ㧘ߩߎ㖸ჿߦ㧘ળߦࠢ࠶ࡇ࠻㑐ㅪߚߒ↹߿ᢥሼᖱႎࠍઃടߦࡆࡓߡߒᦠ߈ޕߚߒᢎ᧚

ᵹ߇ળߩ࠼ࡇࠬ࡞ࡘ࠴࠽㧘ࠅ߅ߡߞߥߣ㧞ㇱ᭴ᚑߩޠ࠼ࡇࠬࡠࠬޟޠ࠼ࡇࠬ࡞ࡘ࠴࠽ޟߪ

㑆ߩળߩ࠼ࡇࠬࡠࠬߚ߹ޕߚߒ␜ߢ⺆ᣣᧄߤ߶ߟ㧟ࠍ⾰ࠆߥߣ࠻ࡦࠗࡐߩ㑆㧘ળࠆߡࠇ

 ޕߚߒ␜ࠍ㗴ߩࡦ࡚ࠪ࠹ࠢࠖ࠺ߣ࠻ࡊ㧘ࠬࠢߪߦ
േ↹ߩ㈩ାߪߦࡃࠨYouTube ߦⷞ⡬น⢻߽ߢࡓࠜࡈ࠻࠶ࡊߩએᄖࡦࠦ࠰ࡄ㧘ߢߣߎࠆߔ↪ࠍ

KEDޟࡓ࠹േᷝࠪࠬ⥄ࡦ࡚ࠪ࠹ࠢࠖ࠺㧘߁ࠃࠆ߈ߢ↪ߢቇ⥄⠌⥄ࠍᢎ᧚ߩߎߦࠄߐޕߚߒ ࠹ࠬࠪ

WBTߢࠎㄟၒࠍ↹േߦޠࡓ ᢎ᧚ൻߒ㧘ᬺ↪LMS 㧔࿑ߚߖߐࠢࡦߣ 1㧕ޕ 
 



－121－

８
月
９
日（
木
）

ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

 
࿑ 1. YouTube KEDߣ WBTߚߒ↪ࠍࡓ࠹ࠬࠪ ᢎ᧚ 

 
2.3� ታ〣ߩᚻ㗅 
� ᬺߪߢ㧢ㅳ㑆㧘⸥ᢎ᧚ࠍᢎ᧚ߡߒߣ↪ޕߚߒWBT ⺖ߡߒߣኋ㗴ߪࡦ࡚ࠪ࠹ࠢࠖ࠺ߚ↪ࠍ

TOEICࠆߔ㑐ߦౝኈߩ㧘ળߢᬺߩ㧘⠉ㅳߒ ᒻᑼߩㆬᛯ㗴ߦ߽ߣߣࠆߖߐ╵⸂ߦ㧘ળߩౝኈࠍ⧷

 ޕߚߞⴕࠍᩏ⺞࠻ࠤࡦࠕߩߡߟߦߤߥ↪ᗵߩ㧘ᢎ᧚ߦᤨੌ⚳ߩᧄታ〣ޕߚߖߐ⚂ⷐߢ⺆
 
3. ⚿ᨐ 
ઃട㧘WBTߩᤋߩ߳࠻ࠬࡖࠠ࠼࠶ࡐᨐ㧘⚿ߩᩏ⺞࠻ࠤࡦࠕ ߡߟߦࡦ࡚ࠪ࠹ࠢࠖ࠺ߚߒ↪ࠍ

 ޕߚࠇߐໂ␜߇ലᕈߩቯ৻ߩ㧘ᧄታ〣ߢߣߎߚᓧࠍ╵࿁ߥ⊛ᅢᗧߪ
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CALL ቇ⠌ࠆߌ߅ߦቇ⠌ⴕേߩታ⸽⊛⎇ⓥ�

 
ᮭ� ⍓㧔࡞ࡊቇ㒮ᄢቇ㧕 

� ⮮� ᕶሶ㧔ㅊᚻ㐷ቇ㒮ᄢቇ㧕 
 

㧘e࠻ࡈ࠰㧘ቇ⠌ᡰេᯏ⢻㧘ᣢ⧷⺆ቇ⠌ࠫ࠹࠻㧦 CALL㧘ቇ⠌ࠬ࠼ࡢࠠ ࡦ࠾  ࠣ
 
 ߦߓߪ .1
ᧄ⎇ⓥࠍ࠲ࡘࡇࡦࠦ ,ߪ↪ߚߒᄖ࿖⺆ቇ⠌(CALL)ߡ߅ߦ, ቇ⠌⠪ߦ߁ࠃߩߤ߇ᢎ᧚ࠍ↪ߒ, 

ቇ⠌ࠍ߆ߩࠆߔޕࠆߔߣ⊛⋠ࠍߣߎࠆߔߦ߆ࠄCALL ߪࠆቇ⠌ࠆࠃߦ e ৻ߩኻ㕙ᑼ ,ߪࠣࡦ࠾

ᢧᬺߣᲧセߡߒ, ቇ⠌⠪ߦࠬࡍ߿࡞ࠗ࠲ࠬߩᔕߚߓ, ႐ᚲᤨ߿㑆ࠍㆬ߫ߦߕቇ⠌⠪ਛᔃߩቇ߮ࠍน

⢻ࠆߔߣℂᗐ⊛ߥቇ⠌ⅣႺࠍឭଏߚ߹ ,ࠅߢߩ߽ࠆߔ⥄ᓞ⊛ߥቇ⠌߽ଦㅴߣࠆࠇߐ⠨߇ߣߎࠆࠇࠄ߃

ᄙߒ߆ߒޕ, ⥄ᓞ⊛ߢലᨐ⊛ߥቇ⠌ࠍⴕߪߦߚ߁, CALL ߁ࠍࠫ࠹࠻ቇ⠌ࠬߩⶄᢙߦቇ⠌ᤨߩߢ

ߐ⠌ᓧߡߞࠃߦ✵⸡ ,ߪࠅࠃ߁ߣࠆߌߟߦりߣὼ⥄߇ቇ⠌⠪ߪࠇߎ ,ࠅߢਇนᰳ߇ߣߎࠆ↪ߊ߹

CALL ,ߪࠄChapelleߚߒⓥ⎇ࠍⴕേߩቇ⠌⠪ޕ㧔e.g. Hubbard, 2004㧕ࠆߡࠇߐ៰ᜰ߽ߣߎࠆ߇ᔅⷐࠆߖ
ቇ⠌⠪߇, ᔅ߽ߒߕᢎຬ߿ᣢߩ࠻ࡈ࠰⠪߇ᗧ࿑ߦ߁ࠃߚߡߒቇ⠌ߒ␜ࠍߣߎߥߪߣߎࠆߔ, 
CALL  & 㧔e.g. Chapelleߚߴㅀߣࠆ߇ᔅⷐࠆߔኤⷰࠍⴕേߩቇ⠌⠪ߣߞ߽߇ⓥ⠪⎇߿ᢎຬࠆࠊ㑐ߦ
Mizuno, 1989㧕ߩߘޕᓟ, ᶏᄖߪߡ߅ߦCALL ⫾߆ߟߊ߇ⓥ⎇ߚߒ㍳⸤ࠍᵴേ⁁ᴫߩቇ⠌⠪ࠆߌ߅ߦ

Ⓧߩ߽ߚ߈ߡࠇߐ, ࠈߎߣߩᣣᧄߤࠎߣ߶ߪߢᒰޕߥࠄߚ 
CALL ,ߪߢᧄ⎇ⓥߢߎߘ ᬺਛߦ, ᄢቇ↢߇ᣢߩ⧷⺆ቇ⠌ߡ↪ࠍࠕࠚ࠙࠻ࡈ࠰ቇ⠌ࠆߔ⁁ᴫࠬࠍ

↪⒟ᐲߩߤࠍቇ⠌ᡰេᯏ⢻ߥ߁ࠃߩߤ ,ࠅࠃߦߣߎࠆߔኤⷰࠍቇ⠌ⴕേ ,ߡߒ↹㍳ߢ࠻ࠬࡖࠠࡦࠢ

 ޕߚߒᩏ⺞ࠍ߆ࠆߡߞวࠅࠊ㑐ߦ߁ࠃߩߤߣࠫ࠹࠻ቇ⠌ࠬ߇ࠇߘ ,ߒߦ߆ࠄࠍ߆ࠆߡ
 
2. ⎇ⓥᣇ  N
2.1 ෳട⠪ߣᚻ㗅 
ෳട⠪ߪᄢ㒋ᐭߩ⑳┙ᄢቇߢቇ߱ᄢቇ1, 2ᐕ↢, 53ੱ2011ޕߚߞߢᐕᐲ೨ᦼߦⴕߚࠇࠊCALLᬺߥߩ

ቇߢޠLongman English Interactive (LEI)ޟ࠻ࡈ࠰Ꮢ⽼⧷⺆ቇ⠌ߩ␠ࡦࡑࠣࡦࡠࡦ࠰ࠕࡇࠆࠇࠄ↪ߢ߆

⠌ࠆߔ⁁ᴫࠍෳട⠪ߩ⸂ੌߩޟ ,ߢHyperCamߡ↪ࠍޠ㍳↹ߩߘޕߚߒᓟ, ㍳↹ⷰࠍ࡞ࠗࠔࡈኤߥߒ

ࡘࡆ࠲ࡦࠗࡊ࡞ᓟᣣࠣ ,ߦߚࠆࠅᝄࠍⴕേߩቇ⠌⠪ ,ߦࠄߐޕߚߞⴕࠍ⸘㓸߮ࠃ߅ജ࠲࠺ࠄ߇

 ޕߚߒታᣉࠍ
 
2.2 ↪ᢎ᧚ߣ⺞ᩏ㗄⋡ 
� LEI ࡦ࠾ࠬߪ ࡦࠠࡇࠬ ࠣ, ,ࠣ ᢥ ,N ⊒㖸, ࡦࠖ࠺ ߥን⼾ߡߟߦ⋠ฦ㗄ߩࠣࡦࠖ࠹ࠗ ࠣ,

✵⠌㗴ࠍ㍳ߚߒ✚ว⊛⧷⺆ቇ⠌ᢎ᧚ޕࠆߢฦ࡙ߪߦߓߪߩ࠻࠶࠾ቇ⠌⋡ᮡߩߡߴߔ ,ࠇ߆⟎߇

㗄⋡ߣࠆ߃⚳ࠍ, ᓳ⠌ࠢࠗ࠭ߡߞࠃߦℂ⸃ᐲࠍ⹏ଔߚ߹ޕࠆߡࠇߐࡦࠗࠩ࠺ߦ߁ࠃࠆ߈ߢ, ቇ⠌⠪ߪߦ, 
ᣣᧄߩߘ߿࠻ࡊࠢࠬߩᢎ᧚ࠣࡦ࠾ࠬ ,(⺑⸂ᢥൻᢥ⣂ߩߚߩ⸂ౝኈℂࠣࡦ࠾ࠬ) Culture Noteޟ

⺆⸶, ㄉᦠ, ߚߞߣ᭽ߥޘቇ⠌ᡰេᯏ⢻߇ឭଏޕࠆߡࠇߐᧄ⎇ⓥߪߢ, ✵⠌⺖㗴࠾ࠬޟߦ․ߜ߁ߩ

ᱜ⸃₸, ቇ⠌ߩ㑆, ✵⠌㗴ᤨߚߒ߿⾌ߦ㗴ㆀⴕ⺖ߩࠇߙࠇߘ ,ߡߟߦࡦ࡚ࠪࠢߩޠᢥᴺޟߣޠࠣࡦ

ᡰេᯏ⢻ߩ↪㗫ᐲ, ߮ࠃ߅↪ᤨ㑆᷹ࠍቯߚ߹ޕߚߒቇ⠌߳ߩขߺ⚵ࠅᣇߡߟߦ ,߽ ᦨೋߩ㗴ߩ╵

࠾ࠬ ,߆ߛࠎ⚵ࠅขߦᐲ㗴ౣ ,ߦᓟߚߒࠕࠢߡߴߔࠍ߃╵ᐲ৻  ,߆ߚߒࠍߒ⋤ࠅ߿ᓟߩߖࠊว߃

 ޕߚߞⴕࠍᩏ⺞ࠄ߆ὐ߁ߣ߆ߛࠎ⚵ࠅขߦ㗴ࠄ߆ߡߒ↢ౣࠍᓟ, 㖸ჿߩ╵⺋ߪ㓙ߩࠣࡦ
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3. ⚿ᨐ 
ᧄ⎇ⓥߪߢ, ቇ⠌⠪߇CALLᢎ᧚ߩ✵⠌㗴ߘࠃ߅߅ ,ߪߡߟߦਈߚࠇࠄ߃㗅ᐨߦᓥߡߒߥߎߡߞ

ⴕߊ᭽ሶⷰ߇ኤߣࠣࡦ࠾ࠬޕߚࠇߐᢥᴺߩ✵⠌㗴ߪߢ, ⸃╵ᓟߚࠇߐ␜ߣ╵⺋ߦ႐วߪ, ߶߷ోຬ߇

⸓ᱜࠍⴕޕࠆߡߞᢥᴺߡߟߦ ,߽ ߶߷ోຬ߇ᱜ╵ߢ߹ߊ⌕ࠅߤߚߦᐲࠍ╵⸂߆⹜ࠆߺ᭽ሶ߇ࠄ

ߊߦ߈ߟ߇ᢿ್ߪ߆߁ߤ߆ࠆߥߦㆬᛯ╵⸂ߩߢߚߒ⠨ౣߊࠃ ,ߚᄙ߇㗴ߩᄙ⢇ㆬᛯᑼޕߚࠇ

භࠍඨᢙߜ߁ߩ↢ቇ߁ⴕࠍᱜ⸓߇↢ቇߦ㗴ࠄ߇ߥ߈ᐲ⡞ౣࠍ㖸ჿߪ႐วߩ㗴ࠣࡦ࠾ࠬ ,߇

ࠄ߇ߥߒ៰ᜰࠍ⇇㒢ߩᄙ⢇ㆬᛯᑼ ,ߪࠄ߆ࡘࡆ࠲ࡦࠗߚߒᓟᣣታᣉ ,ߚ߹ޕߚߡ ,߽ ⸓ᱜߩ㓙ߪߦ

ᤃߦᱷߩࠅㆬᛯ⢇ߦࡓ࠳ࡦࠄ߆ㆬ߱ߪࠅࠃ߁ߣ, ᱜ⸃ߣᕁߣ╵⸂ࠆࠇࠊ, 㑆㆑ߚ߃⥄ಽࠍ╵⸂ߩ

Ყ߁ߣࠆߴⴕേ߇ข߽ߣߎࠆߡࠇࠄႎ๔ޕߚࠇߐ 
ᢥᴺߪߡߟߦ, ✵⠌㗴ߩ೨ࠝ࠺ࡆߦઃߩᢥᴺ⸃⺑ࠅ߅ߡࠇߐ⟎⸳߇, ቇ⠌⠪ߢࠇߎߪቇ⠌ࠍⴕߞ

⠌㗴✵ߦߋߔ ,ߡߒࠅㅢ⚛ࠍㇱಽ⺑ߪቇ⠌⠪ߩߩߊᄙ ,߇ࠆߡߞߥߣᚻ㗅⚵ࠅขߦ㗴ࠄ߆ߡ

႐วߚߒ╵⺋ߢ⠌㗴✵ޕࠆ߆߆ࠅขߦ ,߽ ⺑ㇱಽߜ┙ߦࠆቇ⠌⠪ߩᢙߪዋߊߥ, ᢥᴺ⸃⺑ߩ↪ߪ

ਲޕߒห᭽ߦ, ✵⠌㗴ߩᦨਛߦቇ⠌ᡰេᯏ⢻ࠍ↪ࠆߔቇ⠌⠪ߪ↪ᢎ᧚ߕࠄࠊ߆߆ߦ࡞ࡌߩ߶

 ޕߚߞߥߦ߆ࠄ߽ߣߎߥ߇↪ߤࠎߣ
ᢥᴺ ,ߪቇ⠌⠪ߚߒ߿⾌ࠍ㑆ᤨߦࡦ࡚ࠪࠢߩᢥᴺ⺑ޕߚࠇࠄ㑐㑐ଥ߽⋦㜞ߦ⋠㗄ߩ߆ߟߊ

✵⠌ߩᱜ⸃₸߇㜞ޟ ,ߚ߹ޕCulture Noteࠣࡦ࠾ࠬ߁ߣޠℂ⸃ᤨߦߩ⺒ࠍ⺑⸂ߩߚߩ㑆߿⾌ࠍ

ߦ▎ᚲ⺑ߩᢥᴺ㗴 ,ߪቇ⠌⠪ߚߒ  ,ߪࠄ߆↹㍳ߩቇ⠌⠪ࠃߩ❣ᚑߦ․ޕࠆߡߒ߿⾌ࠍ㑆ᤨࠅࠃ ߽,
ᢥᴺ✵⠌ࠍⴕ߁೨ߦᢥᴺ⺑ᤨߦߣߎ⺒ࠍ㑆ߌ߆ࠍ, ᢥᴺ㗴ߢ㑆㆑ߚߞ߇႐วߪ, ⺑ࠪࠢ

᳇ઃࠄ߆㛎⚻߇ᢎຬߢ߹ࠇߎ ,ߪᨐ⚿ߚߒ߁ߎޕߚࠇࠊ߇߆߁߇᭽ሶࠆߢࠎ⺒ࠍ⺑⸂ߡߞᚯߦࡦ࡚

 ޕߚࠇߐ␜ߦ⊛⸽ታࠅࠃߦ↹㍳ߩቇ⠌⁁ᴫߚߞ࿁ⴕ ,߇ࠆߢὐࠆࠇࠊᕁߣߚߡ
ߩᏆ⥄ ,߇ࠆߢ࿎㔍ߦ㕖Ᏹߪኤⷰ߿ቯ᷹ߩߘ ,ߊᄙ߇ߣߎߥ߈ߢนⷞൻߪࠫ࠹࠻⍮ࠬ࠲ࡔ

ቇ⠌⋡ᮡࠍ⸳ቯߒ, 㑆㆑ߦ᳇ࠍࠇߘ ,߈ߟ߇ౝ⋭ߡߒ⸓ᱜ߁ߣࠆߔ⥄Ꮖ߿ࠣࡦ࠲࠾ࡕ⥄Ꮖ⹏ଔߣ

 ,߿㗫ᐲߩ↪ߩቇ⠌ᡰេᯏ⢻ߚߞߣᢥᴺ⺑ ,ߪߢᧄ⎇ⓥ ,߇ቇ⠌ⴕേߣࠆࠊ㑐ߦᏆᓮ⥄߁
ᓞ⊛ቇ⠌⥄ ,ߪࠄ߆ᩏ⺞ߩ࿁ޕࠆ߃⸒ߣߚ߃ુࠄ߆ⴕേ⸥㍳ߩ㓙╬㧕ߚߟ߇᳇ߦ႐㕙㧔㑆㆑ߩ↪

 ,ߩߩ߽ߚࠇࠊ߇߆߁ߦቇ⠌ⴕേߩ↢ቇߩቯ․ ,ߪ↪ߩࠫ࠹࠻⍮ࠬ࠲ࡔߥਇนᰳߦߚߔଦࠍ
චಽ߽ߣߎߥߡࠇߐߥߦޕߚߞߥߣ߆ࠄవⴕ⎇ⓥ࠲ࡔ ,ߦ߁ࠃߔ␜߇⍮ࠬߩࠫ࠹࠻↪ߦ

ߩ߽ߥ߁ࠃߩߤߪቇ⠌ᯏ⢻ߔ߿ߡߞߣߦቇ⠌⠪ ,ߢᣇ৻ޕࠆࠇࠄ߃⠨ߣߥߖ߆ᰳ߇✵⸡ ,ᓟߪ

 ޕ߁ࠈߛࠆ߇ᔅⷐࠆ߃⠨߽ࠄ߆㕙ߩ⸘⸳ߩࠕࠚ࠙࠻ࡈ࠰ ,ࠍ߆߈ߴࠆߢ
 

ෳ⠨ᢥ₂ 
Chapelle, C., and S. Mizuno. (1989). Student’s Strategies with Learner-Controlled CALL. CALICO Journal, 7, 

25-47. 
Hubbard, P. (2004). Learner Training for Effective Use of CALL. in S. Fotos & C. Browne, (eds.), New Perspectives 

on CALL for Second Language Classrooms. 
Hwu, F. (2003). Learners' behaviors in computer-based input activities elicited through tracking technologies, 

Computer Assisted Language Learning, 16(1), 5-29.  
Liou, H.C. (1997). Research of On-Line Help as Learner Strategies for Multimedia CALL Evaluation. CALICO 

Journal, 14, 81-96. 
Oxford, R. L. (1990). Language Learning Strategies: What Every Teacher Should Know. Rowley, MA: Newbury 

House.  
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�᭴ㅧࡓ࠭ߩ⺆⧷

̆Უ⺆⠪ߣᣣᧄੱ⧷⺆ቇ⠌⠪ߩ⋧㆑ὐߣㅢὐ�

�

� ᐾሶ㧔หᔒ␠ᄢቇࡦ࡚ࠪࡌࡁࠗ࡞ࡖࠪ࠰⎇ⓥ࠲ࡦ㧕�

ၳ� ᥓሶ㧔᧲੩Ꮏᬺ㜞╬ኾ㐷ቇᩞ㧕�

�

 㖸ჿ⊛ታߩ㧘rhythmic alternation㧘ᒝࡓ࠭ߩ⺆⧷㧦࠼ࡢࠠ
�

 ߦߓߪ .1
ᣣ⧷ߩࡓ࠭ߩ⋧㆑ߩࡓ࠭ߩ⺆⧷ޔࠄ߆⠌ᓧޔߪᣣᧄੱ⧷⺆ቇ⠌⠪ߡߞߣߦ㔍㑐ߩ㧝ߣߟ

⠨ޔߒ߆ߒޕߚ߈ߡࠇࠄ߃⧷⺆Უ⺆⠪ߣࡓ࠭ߩᣣᧄੱ⧷⺆ቇ⠌⠪ޔ߇ࡓ࠭ߩታ㓙ߩ⧷ᢥ

ޔߪߢᧄ⎇ⓥޕࠆߢή⊝ߪⓥ⎇ߚߒ⸛ᬌߦ⚦ࠍ߆ࠆߡߞߥ⇣ߦ߁ࠃߩߤߦ⊛㖸ჿߢ⊑ߩ

⧷ᢥࠆߌ߅ߦᒝߩ㖸ჿ⊛ታࠅ➅ߩߘߣߦࡦ࠲ࡄߒὶὐࠍᒰޔߡ☨⺆Უ⺆⠪ߣᣣᧄੱ⧷

⺆ቇ⠌⠪ߩ㆑ࠍᬌ⸛ޕߚߒ 
 
2. ታ㛎ߩᚻ㗅 

20 ߣᲣ⺆⠪⺆☨ߩੱ 42 ߩએਅ߇(ቇ⠌⠪⺆⧷ߩ⚖ਛ)↢ᣣᧄੱᄢቇߩੱ 2 ᢥࠍᦶ⺒ޕߚߒ 
�ᢥ㧝࠻ࠬ࠹ � Pam had a chance to chat and nap.  
�ᢥ㧞࠻ࠬ࠹   I saw five bright highlights in the sky tonight.  

 
ޔߐᒝޔߐ㐳ࠆࠃߦήߩᒝޔߒឃ㒰ࠍᓇ㗀ߩ㖸ჿ⊛․ᓽߩᲣ㖸࿕ޔߪᢥ࠻ࠬ࠹ߩࠄࠇߎ

㜞ޔߐ㖸⾰ߩᄌൻࠍᬌ⸛ޔߚࠆߔห৻߹ૃߪߚㅢߚߞᲣ㖸ߌߛࠆ߈ߢࠍᄙߊߦ߁ࠃᎿᄦ

㊀Უ㖸ੑߪߢᢥ㧞࠻ࠬ࠹ޔ㖸ࡢࡘࠪߚߒᒙൻ߇ࠇߘߣ೨⥠ૐᲣ㖸ߪߢᢥ㧝࠻ࠬ࠹ޕࠆߡࠇߐ

F1F0ߐᒝޔߣߐ㐳ߩᲣ㖸ޔߒߣᲣ㖸࠻࠶ࠥ࠲ࠍ/ai/ߩ  ޕߚߒቯ᷹ࠍᦨᄢ୯ߩ
⧷ᢥߩ⊒ߦ⥸৻ߪߢౝኈ⺆ߩ⺆ᒝߪᜬޔ߇ࠆࠇߐᯏ⢻⺆ߩᒝߪᒙൻ࠹ޔߢߩࠆࠇߐ

ᯏ⢻⺆㧔a, to, and㧕ߥߩᒝߣౝኈ⺆㧔Pam, had, chance, chat, nap㧕ࠆߩᒝޔߪߢᢥ㧝࠻ࠬ
ࠆߥࠄ߆⺆ౝኈߩㅪ৻ߪᢥ㧞࠻ࠬ࠹ޕࠆࠇࠄ߃⠨ߣߔࠅ➅ߦ߷߶߇ five bright highlights
a(1)߈ߠၮߦthe Principle of Rhythmic Alternation㧔Selkirk, 1984㧕 ޔߢߩࠍ ߩ stress clash ࠍ

࿁ㆱࡓ࠭ޔߚࠆߔⷙೣࠅࠃߦ bright ߇ᒝߩ five ޔߪߢᧄ⎇ⓥޕࠆࠇࠄ߃⠨ߣࠆߔ⒖േߦ

five b(1)ޔࠇ߆⟎߇ࠬࠞࠜࡈߦ ᣣᧄੱ߮ࠃ߅⠪⺆☨ޔߒቯߣࠆߥߣ᭴ㅧࡓ࠭ߥ߁ࠃߩ

⧷⺆ቇ⠌⠪ߩ⊒ߩߎޔߢ rhythmic alternation �ޕࠆߔ⸛ᬌࠍ߆߁ߤ߆ࠆࠇߐታߦ⊛㖸ჿ߇  
(1)a.     (1)b. ×   

 × × ×  ×  × 
 × × × × ĺ × × × ×
 × × × × × × × ×
 five bright high- -lights    five bright high- -lights
                                     

3. ⚿ᨐߣ⠨ኤ 
࿑㧝ޔ㧞࠻ࠬ࠹ߪᢥ㧝ߩᲣ㖸㐳ߩᐔဋߩ࠴࠶ࡇߣᄌൻ㧔ᢥ㗡ࠍၮḰߢࡦ࠻ࡒߡߒߣ␜㧕
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�

⠪⺆☨ޔ߇ߛߩ߽ߚߒࠊࠍ

(AS)ߪᲣ㖸㐳ࠍ 100 msec એᄌ

ൻߤࠎߣ߶ޔߡߖߐⷙೣ⊛ߥ㐳⍴

ޕࠆߡߒ␜ࠍࡦ࠲ࡄߒࠅ➅ߩ

ᣣᧄੱ⧷⺆ቇ⠌⠪ޔߡߒኻߦࠇߎ

(JS)ߪߢᒝߦኻᔕߚߒᲣ㖸㐳ߩ

ᄌൻߪޔߕࠇࠄઍߡߞࠊჿߩ㜞

ߡߒታࠍࡓ࠭ߖߐᄌേࠍߐ

࿑)ࠆ ᒙൻߩᲣ㖸ߪ❗⍴ߩᲣ㖸ޕ(2

㧔ߢߩࠆ߇㑐⋦ߣ Lindblom, 

1963㧕ޔ☨⺆⠪ߪᯏ⢻⺆߮ࠃ߅

had ߒ㖸ൻࡢࡘࠪߒᒙൻࠍᲣ㖸ߩ

  ޕࠆࠇߐផ᷹ߣࠆߡ

ࠃߔ␜ߦ࿑㧟ޔߪߢᢥ㧞࠻ࠬ࠹

ߐᒝߣߐ㜞ߩ㖸߇⠪⺆☨ޔߦ߁

(ᢥ㗡ࠍၮḰߡߒߣᱜⷙൻ)↪ࠍ

ߡ five bright highlights ࠍ 1(b)ߢ

ቯࡓ࠭ߚߒ᭴ㅧߦㄭᒻߢታ

ߔ␜ߦ࿑㧠ޔߡߒኻߦߩࠆߡߒ

ᣣᧄੱቇ↢ޔߪߢ㜞ߩߩ߽ࠆߡߒ␜ࠍࡦ࠲ࡄࠣࠩࠣࠫߪߢߐ five ߣ bright ޔߊߐዊߪᏅߩ

highlights ߢ ߪ

㜞ߣߐᒝ߇ߐㅒ

ߞߥߣࡦ࠲ࡄߩ

 ޕࠆߡ

એࠃߣߎߩ

⺆⧷ᣣᧄੱޔࠅ

ቇ⠌⠪ߩ⧷ᢥ⊒

ࡓ࠭ޔߪߢ

ߐ㜞ߩ㖸ߦਥߪ

ࠆࠇߐታߢ

ะ߇㗼⪺ޔࠅߢ

ࡦࠢࠕ࠴࠶ࡇ

ᐓߩ⺆ᣣᧄߩ࠻

ޕࠆࠇߐໂ␜߇ᷤ

ߚ߹ stress clash 

ߡ↪ࠍߐ㜞ߣߐᒝߩ㖸߇⠪⺆☨ޔߪߡ߅ߦ rhythmic alternation ߡߒ␜ࠍะࠆߔታࠍ

 ޕߚߞ߆ߥࠇߐኤⷰߪࡦ࠲ࡄࡓ࠭ߚߒ⽾৻ޔߪߢᣣᧄੱ⧷⺆ቇ⠌⠪ޔߡߒኻߦߩࠆ

 
ෳ⠨ᢥ₂ 
Selkirk, E. (1984). Phonology and Syntax. USA. MIT.  
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Beat 㖸ࡓ࠭⺆⧷ࠆߩᢎ᧚ࡓ࠭⺆⧷ࠆࠃߦ⠌ᓧߣ⣖ᵄᄌൻ�

 

ਛ㊁� ⑲ሶ㧔Ꮊᅚሶᄢቇ㧕 

ᄐ⋡� ቄઍਭ㧔ᎺᎿᬺᄢቇᄢቇ㒮㧕 

 

 ቇ⠌㧘⣖ᵄ㧘೨㗡ㇱǰᵄ㧘beat㧘ቇ⠌ലᨐࡓ࠭⺆⧷㧦࠼ࡢࠠ

 

 ߦߓߪ .1
㧔Interstress interval㧘ߐ㐳ߩ㜞ૐ㧘 ᒝ㑆ߩ㧘㖸ߒᢿ (Cambel et al., 1991)್ࠍ⟎ᒝߪߢቇ⠌ࡓ࠭⺆⧷

ISI)ߩቇ⠌߇ⴕࠆࠇࠊ(Wearden, 1993)ޕ⪺⠪ߪࠄ㧘ᣣᧄੱቇ⠌⠪ߩ 5 ᣣ㑆ࡓ࠭⺆⧷ߩቇ⠌ᤨߩ⥄⊒⣖ᵄ

  ޕ(Nakano et al., 2007) ߚᓧࠍ⍮ߥ⊛ೋᱠࠆߔᄌൻߦቇ⠌ਛ߇ǰᵄߩ㧘೨㗡ਛᔃㇱߴ⺞ࠍ

 

2. ⎇ⓥ⋡⊛ 
ᧄ⎇ⓥߪߢ beat ࠴ࠨߩએਅ ,ߒᚑࠍᢎ᧚㧔Rhythm Instruction Material, RIM㧕ࡓ࠭⺆⧷ࠆߩ

࿁㧘RIMޕߚߴ⺞ߡߟߦ(RQ)ࡦ࡚࠴ࠬࠛࠢ 㧘RIMߒߣޠቇ⠌ޟࠍߣߎࠆ߃ⷡࠍࡓ࠭ߩ ቇ⠌ᓟઁߦ

 ޕߚߒ⟵ቯߣޠ⠌ᓧޟࠍߣߎࠆ߈ߢ↢ౣߢജ⥄ࠍࡓ࠭ߛࠎቇ߽ߢᢥ⧷ߩ

RQ1: RIM 㧘beatᤨߩߘޕ߆ߚߒޠቇ⠌ޟࠍࡓ࠭⺆⧷ࠅࠃߦ  ޕ߆ࠆߪലᨐߩ

RQ2: RIM ᤨߩߘޕ߆ߚߒޠ⠌ᓧޟࠍࡓ࠭⺆⧷ࠅࠃߦ beat  ޕ߆ࠆߪലᨐߩ

RQ3: RIM ቇ⠌ߣ⋧㑐ࠆߩ⣖ᵄޕ߆ߩࠆߪ 

 
3. ታ㛎 
3.1 ෳട⠪ 

23 ᱦࠄ߆ 24 ᱦ߹ߩߢஜᏱߥฝ߈↵ᕈ 9 ฬߩෳട⠪ߜ߁ߩ 4 ฬࠍBeat ⟲㧘5 ฬࠍNo-beat ޕߚߒߣ⟲

TOEIC ฦߪᐔဋὐߩ 407.5r43.5 ὐ㧘396.0r68.1 ὐ(ᐔဋ୯rᮡḰ⺋Ꮕ)ߢ, ਔ⟲㑆ߢᗧᏅޕߚߞ߆ߥߪ 

 

 ᢱ㧔Test Material, TM㧕⾗࠻ࠬ࠹ߣᢎ᧚㧔RIM㧕ࡓ࠭ 3.2
⪺⠪ (2004) ߇ᚑߚߒ beat RIMࠆ߇ Lesson 4ߩ ࠄ߆ 7 Beatߒ↪ߦታ㛎ࠍߢ߹  ᣇ㧘৻ޕߚߒߣ⟲

No-beat ߪߦ⟲ beat RIMߩࡦ࡚ࠫࡃή߇ RIMޕߚߒᚑࠍ ߩએਅߪ P1-4 ࠍࡦ࠲ࡄࡓ࠭ߩߟ㧠ߩ

ޕ: P1 (٨ ٤ ٨) , P2 (٨ ٤ ٤ ٨) , P3 ( ٨ ٤ ٤ ٤ ٨), P4 (٨ ٤ ٤ ٤ ٤ ٨)ޕ 
RIM ਛࠍࡦ࠲ࡄࡓ࠭ߩ⠌ᓧߦߚߴ⺞ࠍ߆ߚߒ㧘ISI ਛߩᒙ㖸▵ᢙ߇ 1㨪4 ࡄࡓ࠭ࠆߔᄌൻߣ

ᢥ(TM, 4⧷ࠍ㧔P1㨪P4㧕ࡦ ᢥ㨤3  ޕߛࠎ⺒ߦࡓ࠳ࡦߦᤨ 㧘pre-㧘post-testߒᚑࠍ(࠻࠶

 

3.3 RIM ቇ⠌ታ㛎 
Beat, No-beat ⟲ߩቇ⠌⠪ߪ 7 ಽ㑆ߩRIM ࠍᓳ໒ቇ⠌ߩ 5 ᣣ㑆ⴕޕߚߞpre-㧘post-test ਛߩቇ⠌⠪ߩ⊒

ࠍ㑆ࠢࡇᦨᄢ㖸ߩᒝᲣ㖸 ,ߒ㍳㖸ࠍ ISI TMޕߚߒߣ ࠢࡇᒝᲣ㖸ᦨᄢ㖸ߩᦨᓟߣᦨೋߩᢥߩ

㑆ࠍT ߩࡦ࠲ࡄࡓ࠭ߩ࠻࠶ࠥ࠲ޔߒߣ ISI 㧘RIMߡ߃ടޕߚߒߣኻ⊒ㅦᐲ⋦ࠍ ว (ISI/T)ഀߩߣ

ㆀⴕᤨߩቇ⠌⠪ߩቇ⠌ㅴ⁁ᴫߩᜰᮡߡߒߣPRࠍቯ⟵ߒ㧘ᧄታ㛎ࡦ࠲ࡄࡓ࠭ߪߢ P3, P4 ߡߟߦ

PRߚ᳞ࠍ㧦PR㧩(ቇ⠌⠪߇ᱜ⏕ߚߒ↢ౣߦ P3, P4 ᢙ)/ (RIMߩ ਛߩ P3, P4  (ᢙ✚ߩ

 

4. ⚿ᨐߣ⠨ኤ 

4.1 RIM 䈱䊥䉵䊛䊌䉺䊷䊮䉕ቇ⠌䈚䈢䈎䊶beat 䈱ലᨐ䈲䈅䉎䈎䋨RQ1䋩 
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Beat PRߩ⟲ ߪ 1 ᣣ⋡ߪૐ߇ߚߞ߆㧘5 ᣣ㑆ߩᄌൻߪᄢޕߚߞ߆߈৻ᣇ, No-beat ߪ⟲ 1 ᣣ⋡ࠄ߆㜞ߞ߆

㧘5߇ߚ ᣣ㑆ߩᄌൻߪBeat Beat ޕߚߞ߆ߥዋߴᲧߦ⟲ No-beatߪߢ⟲ ߡߴᲧߦ⟲ 5 ᣣ㑆ߢᗧߦჇടߒ

RIMࠄ߆ᨐ⚿ߩࠄࠇߎޕ(F(4,35) = 28.7, p < .0001) ߚ ቇ⠌ਛ㧘Beat ቇࠅ߇ᄌൻߦ⢻ജ↢ౣࡓ࠭ߪߢ⟲

⠌߇ߣߎߚߒ␜ໂࠇߐ㧘beat  ޕࠆࠇࠄ߃⠨ߣߚߞ߆ૐ߇❣ᚑߩೋᣣߢߩߚߒⷙࠍ↢ౣ߇
 

4.2 RIM 䈮䉋䉍⧷⺆䊥䉵䊛䉕䇸⠌ᓧ䇹䈚䈢䈎䊶䈠䈱ᤨ beat 䈱ലᨐ䈲䈅䉎䈎䋨RQ䋲䋩 
Beat ߪߢ⟲ pre-test ߴᲧߦ post-test ߦᗧߪߢ ISI/T ᣇ㧘No-beat৻ ޕ(F(1,88)=10.2㧘p< .005) ߚߒዋᷫ߇

ߪߢ⟲ pre-, post-test 㑆ߢᗧᏅޕߚߞ߆ߥߪએߩ⚿ᨐࠄ߆㧘beat ৻㧘ߒ⠌ᓧࠍࡓ࠭ߪߢ RIMࠆߩ

ᣇ㧘beat  ޕߚࠇߐໂ␜߇ߣߎߚߞ߆ߥ᧪ߪ㧘⠌ᓧ߇ߔ߿ߒ↢ౣࠍࡓ࠭ߪቇ⠌ਛߪߢᢎ᧚ή߇
 

4.3 RIM ቇ⠌䈫⋧㑐䈱䈅䉎⣖ᵄ䈲䈅䉎䈎䋨RQ3䋩 
ǰ㧘ǩ㧘Ǫᵄࡢࡄ୯ߣPR Beatࠈߎߣߚߴ⺞ࠍ㑐㑐ଥ⋦ߩ ߩ⟲ Fz㧘F3㧘F4 ࠆߌ߅ߦ șᵄࡢࡄ୯

PRߣ 㧘T3ࠅ߇㑐⋦ߩᱜߦ ߩ șᵄࡢࡄ୯㑆ߩ⽶ߦ⋧㑐ޕߚߞ߇৻ᣇ㧘No- beat 㑐⋦ߥᗧߪߢ⟲

㧘ߦห᭽ߣႎ๔(Thaut, 2006)ࠆߡߒ㑐ਈߦᵈᗧജ߇ᵴᕈൻߩ೨㗡೨㊁ߩᤨࠆߔ⼂ᗧࠍࡓ࠭ޕߚߞ߆ߥߪ

ᧄታ㛎߽ߢRIMߩbeatࠅࠃߦ೨㗡ㇱǰᵄࡢࡄ୯߇ߡߒᵈᗧജ߇㜞߹ࠅ⣖ߦജߩ⺆⧷ࠆߔᒝᲣ

㖸ߦലᨐ⊛ߦᵈᗧ߇ะߣߚࠇࠄߌᕁޕࠆࠇࠊPR T3ߣ 㧘Ꮐඨߪߡߟߦ㑐⋦ߩ⽶ߩ୯㑆ࡢࡄǰᵄߩ

ㇱߪ⊒ജߦࠣࡦ࠲࠾ࡕߩ㑐ߣࠆߡߞࠊ⠨ࠅ߅ߡࠇࠄ߃㧔㈬, 2006㧕㧘ቇ⠌೨ඨޔቇ⠌⠪

ߪ beat ࡓ࠭ߦᣢߪ㧘ᓟඨ߇ߚߒᙘ⸤ࠍࡓ࠭ࠄ߇ߥߒ࠲࠾ࡕࠍㆇേಣℂࠆߔ↢ౣߣ㖸ჿಣℂ߁ࠍ

 ޕߥࠇߒ߽߆ߩߚߒዋᷫ߇୯ࡢࡄ㧘șᵄߒዋᷫ߇࠲࠾ࡕߩㆇേಣℂ߳㖸ჿߢߩߚߒᙘ⸤ࠍ
 

 น⢻ᕈߩ㆑ߩ㖸㖿ಣℂࠆࠃߦߐᣧߩࡓ࠭ 4.4
2 ߩ⟲ ISI/T ߪ P2 㧘PRߒᄌൻ߇߈ߢઃㄭࡓ࠭ߩ ߪ߈ߩ ISI ਛߩᒙ߇ 1 㧔P1㧕ࠄ߆ 2 㧔P2㧕

㧘P2ࠅ߅ߡߞߥߊ㜞ࠅࠃ߇ᣇߩᤨߚ߃Ⴧߦ น⢻ࠆߡߞߥ⇣߇ᣇᴺߩ㖸㖿ಣℂߦႺࠍㅦᐲઃㄭ⊑ߩ

ᕈޕࠆߡߒ␜ࠍᧄታ㛎ࡦ࠲ࡄࡓ࠭ߩ⺆⧷ߩ P2 ઃㄭߪ 250㨪330ms ᴡ㊁㧔2008㧕ޔߒᒰ⋦ߦㅦᐲߩ
ߩ⇇Ⴚࠆߥ⇣ߩ㖸㖿ಣℂߔ␜ߩ 300ms ઃㄭߦ⋧ᒰߢߩࠆߔ㧘P1 ߪߢ↢ౣࡓ࠭ߩ analytic ࠊⴕ߇ᬺߥ

P2 ,ࠇ એࠅࠃߩᣧߪߢ↢ౣߩࡓ࠭㖸㖿ಣℂࠍ holistic ࡖ࠴ࠆߔ⍮ⷡߦ⊛ోࠍࡓ࠭ߡߒᬺߦ

 ޕࠆࠇࠄ߃⠨߇น⢻ᕈ߁ߣ߆ߥߪߢߩߚߡߞⴕࠍᬺࠣࡦࠠࡦ
 

⻢ㄉ 
ᧄ⎇ⓥߪ, ⑼⎇⾌㧔18320095㧕ߩഥࠍฃߡߌⴕߦߎߎޕߚࠇࠊᗵ⻢ޕߔ߹ߒ 

 
ෳ⠨ᢥ₂ 
Cambell, R,. Rosen, S., Solis-Macias, V. & White, T. (1991) Stress in silent reading: Effects of concurrent articulation on 

the detection of syllabic stress patterns in written words in English speakers. Language and Cognitive Processes, 6, 
29-47. 

Nakano, H., Yoshida, N. and Natsume, K. (2007) Analysis of EEG pattern measured at eight electrodes on L2 English 
rhythm acquisition. Language Education & Technology, 44, 155-167. 

Thaut, M, H. (2006) ਃᅢᕡઁ㧔⸶㧕ࡓ࠭ޡ㧘㖸ᭉ㧘⣖㧦⚻⑼ቇ⊛㖸ᭉ≮ᴺߩ⑼ቇ⊛ᩮߣ⥃ᐥᔕ↪ޢ�᧲

੩㧦หකᦠ ␠㧚 
Wearden, J.H. (1993) Decisions and memories in human timing. Psychologia Belgica, 3, 54-73. 
ᴡ㊁ᄦ㧔⋙ୃ㧕(2008)�  ੩㧦ਃ⋭ၴ㧚᧲ޢߺߊߒߩ⍮ߣ߫ߣߎޡ
ᜏ㈬㇌ཅ㧔2006㧕㖸ჿ⸒⺆ಣℂߣ㗡⪲ޡ⥃ᐥ⚻⑼ቇ745-743 ,24 ޢ. 
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ᣣᧄੱቇ⠌⠪ࡓ࠭ߩ⺆⧷ࠆߌ߅ߦࠣࡦࠠࡇࠬߣࠣࡦ࠾ࠬߩ�

 
ᮻ� ᱞ㧔㔚᳇ㅢାᄢቇ㧕 

 
 ᒝ㧘syllable-timed rhythmߩ▵㧘ᐓᷤ㧘㖸ࡦ࠲ࡄࡓ࠭㧘ࡓ࠭ߩ⺆⧷ 㧦࠼ࡢࠠ
 
 ߦߓߪ .1
ߩᣣᧄੱޔࠄ߇ߥࠅតࠍᓎഀߩࡓ࠭ߩ⺆⧷ߩ㓙ߔޔ߈⡬ࠍ⺆⧷ߡߒߣᚻᲑߩࡦ࡚ࠪࠤ࠾ࡘࡒࠦ

࠭ߩቇ߱ቇ⠌⠪㧟㧜ฬߡߒߣ⺆ᄖ࿖ࠍ⺆⧷ޔߪAdams (1979)ޕࠆߔ⚝ᮨࠍࠬࡠࡊᓧ₪ߩࡓ࠭⺆⧷

ࡠࡊቇ⠌ߩࡓ࠭⺆⧷ߒಽ㘃ߦታജࠍᣣᧄੱ⧷⺆ቇ⠌⠪ޔߪTarui (2005)ޔⴕࠍⓥ⎇ࠆߔ㑐ߦ⠌ᓧࡓ

 Kubozonoޔߪߡߒ㑐ߦᢎ⢒ࡓ࠭ߩ⺆⧷ޔChela-Flores (1998)ޔߪߡߒ㑐ߦ㖸⊑ߩ⺆⧷ޕߚߒᩏ⺞ࠍࠬ
(1993), Kondo (1995), Minematsu et al. (2000) ߇⋉ޕࠆߢᣣᧄ⺆ߩ߳⺆⧷ߩ⸒⺆ᐓᷤߦ㑐ޔߪߡߒLado 
 ޕࠆߥߦෳ⠨߇ Prator (1972)ޔߪߢ✵⸡⊛ታ〣ߩࡓ࠭ޔ(1975)

 
2. ⎇ⓥ⋡⊛ 
㖸ჿᒙߩᒝࡓ࠭⺆⧷ޔߪߢࠣࡦ࠾ࠬ(aޔߡߒ㑐ߦᣣᧄੱ⧷⺆ቇ⠌⠪ࠆߩ㆑ߦቇജߩ⺆⧷

ㇱಽࠍ⡬߈ข߇ߣߎࠆ㔍ޔߒb)ࠬߩ⺆⧷ޔߪߢࠣࡦࠠࡇታജ߇ะߡࠇߟߦࠆߔᣣᧄ⺆⊛ߩ⺆⧷ߥ

 ޕߚߒᩏ⺞ࠍ㧞ὐ߁ߣࠆߔᄌൻߦࡓ࠭ࠆߩᒝᒙߩ᧪ᧄ⺆⧷߇ࡓ࠭
 
3. ⎇ⓥᣇ  N
3.1 ෳട⠪ 
ᄢቇߩ㧝㧞ᐕ↢ࠍ࠻ࠬ࠹ࠣࡦ࠾ࠬߩ⺆⧷߇ฃߚߌᓟޔߦታജߦᔕޔߡߓޔਛޔਅߘࠄ߆

A, B, Cࠇߙࠇߘࠍࡊ࡞ࠣߩਅޔਛޔޕߚߒෳടߦታ㛎߇㧞㧜ฬ㧔⸘㧢㧜ฬ㧕ࠇߙࠇ  ޕࠆߔߣ
 

3.2 ⸒⺆᧚ᢱ 
ᄢቇ⹜࠲ࡦᐔᚑ㧝㧤ᐕᐲ⧷⺆㗴㧔ోࠣࡦ࠾ࠬ㧞㧡㧕࠻ࠬ࠹ࠣࡦ࠾ࠬࠍ(L)ߦ↪࠹ޔߒ

ࠄ߆ਛߩ㗴ߩߡోޔߡߒ⠨ᘦࠍᨐ㧔㔍ᤃᐲ㧕⚿࠻ࠬ G1㨪G7 ߡߒߣ 39 ㆬ߮ࠍᢥ⧷ߩ Dictation(D)ߦ

㗴(W)ߚߒ⋤߈ᦠߦᢥ⧷ࠍ㖸ჿㇱಽߩ⺆⧷ߩߚߩ࠻ࠬ࠹ࠣࡦ࠾ࠬߡߒߣ࠻ࠬ࠹⏕ޔߦᰴޕߚߒ↪
Read aloudޔߦᦨᓟޕߚߞࠄ߽ߡ⸂ᐲౣࠍ (R)ࡦ࠲ࡄࡓ࠭ޔࠄ߽ߡߒ㍳㖸ࠍ⺆⧷ߩ㧝㧡ߩ↪
 ޕߚߒಽᨆࠍ
�
�
�
�
�

 
3.3 ಽᨆᣇᴺ�

㍳㖸ᓟߦ㖸ჿߩᵄᒻᤨޔ㑆߮ࠃ߅ᒝࡦ࠲ࡄ
ࠆߔ␜ࠍ�٨٨٨ PC  ޕߚߒ↪ࠍ(PC@LL)࠻ࡈ࠰
�

4. ⚿ᨐߣᬌ⸛ 
㧞㧡ࠍ㧞㧡ὐ࠻ࠬ࠹ࠣࡦ࠾ࠬߚߒ▚⸘ߡߒߣ(L)ߩ⚿ᨐޔA, B, C ฦࠣࡊ࡞㧔A: 20 ฬ, B: 20 ฬ, C: 20
ฬ㧕ߩᐔဋὐ14.0  ,18.1  ,21.9ޔߪ ߇ᗧᏅߦ㑆ࡊ࡞ฦࠣޔᨐ⚿ߩᄙ㊀Ყセಽᢔಽᨆޕߚߞߢ

ᦠߦᢥ⧷ࠍ㖸ჿㇱಽߩ⺆⧷ޕ㧕ࠆࠃߦᄙ㊀Ყセ[01%᳓Ḱ]ಽᢔಽᨆޔߪᲧセߩ㑆ࡊ࡞ࠣߩ㧔એᓟߚߞ

1. happy 
2. behind 
3. communication 
4. important 
5.  information 

6. didn’t buy
7. a glass of water 
8. try to do it now 
9. on the desk 
10. get dark

11. Boys got books.
12. come into the room. 
13. I wanted to know. 
14. A friend in need is a friend indeed. 
15. It’s a long time since he left home for the city.
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８
月
９
日（
木
）

ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

A, B, Cޔߪߡߟߦᨐ(W)⚿࠻ࠬ࠹ߩ㗴ߚߒ⋤߈ 20.7  ,22.1  ,23.3ޔߪᐔဋὐߩ Aޔࠅߢ Cߣ એᄖ

G1㨪G7ޕߚߞ߆ߥߪᗧᏅߦ Dictationߩᢥ⧷ߩ㧟㧥ߩ A, B, Cޔᨐ(D)⚿ߩ 36.8  ,26.4  18.7ޔߪᐔဋὐߩ
Aޔࠅߢ ߣ B AޔߊߥߪᗧᏅߪߦ㑆ߩ ߣ C, B ߣ C ߩ⺆⧷ߩ㧝㧡ޕߚߞ߇ᗧᏅߪߦ㑆ߩ

٨٨٨ޔ߇ߒ߹ᦸ߇٨٨٨٨٨ޔߪࡓ࠭ߩ Try to do it nowޕߚߞⴕߢࡦ࠲ࡄࡓ࠭ޔߪଔ⹏ߩࡓ࠭

ࠬ࠽ࠗࡑߩ㧞ὐ⸘ޔ㧝ࠬ࠽ࠗࡑࠇߙࠇߘߢߩή߇ᒝߩᦨᓟߣ⋠⇟㧟╙ޔߪߦ႐วߚߒߦ߁ࠃߩ٨٨

 ޕߚߞ߆ߥ߇ᗧᏅ߽ߦ㑆ࡊ࡞ࠣߩߤޔᨐ⚿ߚߒᲧセߢ㑆ࡊ࡞ࠣࠍࡦ࠲ࡄࡓ࠭ޕߚߒଔ⹏ߣ
 

 ߣߎߚߞ߆ࠊ .5
ᄢቇ㧝㧞ᐕ↢ࠍኻ⽎ߚߒߣ⺞ᩏ⎇ⓥߩ⚿ᨐޔᢥሼߢᦠߪ⺆⧷ߚࠇ߆หߦ߁ࠃߓℂ⸃ޔ߇ࠆ߈ߢ⡬

⺆⧷ޔߚ߹ޕߚࠇࠄ߇Ꮕߦ㑆ࡊ࡞ታജࠣߩਅਛޔߪߢ㧔dictation㧕ࠅข߈ᦠߣࠅข߈

ᣣᧄੱ⧷⺆ቇ⠌ޔߪߦታߥ߁ࠃߩߎޕߚߞ߆ߥࠇࠄߪᏅߥ⪺㗼ࠅ߹ޔߪߦⷐ࿃ࡓ࠭ߩᤨߔࠍ

⠪߇ࡓ࠭ߩ⺆⧷ߩኒធߦ㑐ㅪޔࠅ߅ߡߒ⡬߈ข߇ߣߎࠆ㔍ߩࡓ࠭⺆⧷ߪߩߒᒝߩᒙㇱಽߦᄙ

⺆⧷߇ᣣᧄੱ⧷⺆ቇ⠌⠪ޕߚࠇࠄ߇ߣߎࠆߡߒ⊑ࠍ⺆⧷ߢࡓ࠭ߥ⊛⺆ᣣᧄ߽ߢ⺆⧷ߔޔߊ

ߢߣߎߥὼ⥄ߪߩࠆߌฃࠍᐓᷤߩ㧔syllable-timed rhythm㧕ࡓ࠭⺆⸒ߩᣣᧄ⺆․ޔߦᤨߔޔ߈⡬ࠍ

ࠇߐ⸽ታ߽ߣߎࠆ߇ะࠆߔૐਅߡࠇߟߦࠆߔะ߇ታജߩ⺆⧷ޔߪᐲวߩᐓᷤߥ߁ࠃߩߘޔࠅ

 ޕߚ
 
㧖ᧄ⎇ⓥޔߪᐔᚑ㧞㧜ᐕᐲࠄ߆㧞㧠ᐕᐲߩ⑼ቇ⎇ⓥ⾌ഥ㊄㧔ၮ⋚⎇ⓥ(C)㧕⺖㗴⇟ภ 20520492㧔ᣣᧄੱ

ߦㇱ৻ߩᧄ⎇ⓥޔߚ߹ޕࠆߢߩ߽ߔߥࠍㇱ৻ߩⓥ⎇ߩቇ⠌ᢎ᧚㐿⊒㧕ࡓ࠭ߣⷐ࿃ಽᨆࡓ࠭ߩ⺆⧷

JACET 㑐ࠣࡦ࠾ࠬߩ⎇ⓥળߩ⎇ⓥᚑᨐࠍෳ⠨ߦߣߎߚߛߚߡߖߐߦᗵ⻢ޕߔ߹ߒߚ 
 
ෳ⠨ᢥ₂ 
Adams, Corinne (1979). English Speech Rhythm and the Foreign Learner. The Hague: Mouton. 
Chela-Flores, Bertha (1998). Teaching English Rhythm: From Theory to Practice. Caracas: Fondo Editorial�

Tropykos.  
Kondo, Y. (1995). Production of Schwa by Japanese Speakers of English: a Crosslinguistic Study of Coarticulatory  

Strategies, Unpublished PhD thesis, University of Edinburrgh. 
Kubozono, Haruo (1993). The Organization of Japanese Prosody, Tokyo: Kuroshio Publishers. 
Lado. R. et al. (1975). English Pronunciation. Ann Arbor: The University of Michigan Press. 
Minematsu, N., Kobashikawa, S., Hirose. K. and Erickson. D. (2000). Acoustic Modeling of Sentence Stress Using�  

Differential Features between Syllables for English Rhythm Learning System Development. Proc. ICSLP,  
Denver, Vol.2, 745-748 

Prator, Jr., C.H. (1972). Manual of American English Pronunciation (rev. ED. B.W. Robinet). New York: Holt, 
Reinhart and Winston. 

Tarui,T. 2005. ‘English Speech Rhythm and the Japanese Learner: a Temporal Study’. PhD thesis, The University  
of Reading. Reading. 
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ᢎ⡯⺖⒟ࠆߌ߅ߦ⧷⺆⊒㖸ᜰዉߩ⟎ߌߠ 
 

ᧄ� ⚐㧔㑐࿖㓙ᄢቇ㧕 
ᴡౝጊ� ⌀ℂ㧔㑐࿖㓙ᄢቇ㧕 
ਛ�  㧔ᚭቇ㒮ᄢቇ㧕ߎࠅߩ
ጊᧄ� ⺈ሶ㧔ᚭቇ㒮ᄢቇ㧕 
 

 ᩏ⺞࠻ࠤࡦࠕ㧘⧷⺆⑼ᢎ⢒ᴺ㧘ࡓࡘࠠ㧦�⊒㖸ᜰዉ㧘ᢎ⡯⺖⒟㧘ࠞ࠼ࡢࠠ
 
 ߦߓߪ .1
ᧄ⎇ⓥࠣߩߢ߹ࠇߎࠆࠃߦࡊ࡞⺞ᩏ1 ,ߢ)ਛቇᩞߩᬺߢ⊒㖸ᜰዉ߇Ⓧᭂ⊛ߦⴕߣߎߥߡࠇࠊ, 

2)ቇ↢ᤨઍߦ⊒㖸ᜰዉࠍචಽߦቇߥߡ߃ᝒߣߛࠎ⡯ᢎຬ߇ᄙߣߎ(ᴡౝጊઁ 2011), 3)ㄭ⇰ᣇߢ

ᢎ⡯⺖⒟ࠆߡߒ⟎⸳ࠍᄢቇߩ⧷⺆⑼ᢎ⢒ᴺࠪࠬࡃߩ⸥ㅀߪߢ, ⊒㖸ߦ㑐ࠆߔ㗄⋡ߩઁ߇ᜰዉ㗄⋡

㧔170ߣߎߥߪߊߥዋߡߴᲧߣ ⚂ ,ਛࠬࡃࠪ 1/3㧕, 4 ,ࠄ߇ߥߒ߆ߒ)ᜰዉᴺߦᒰࠆߔ㗄⋡ߩᲧ₸߇

ૐߣߎ(ᧄઁ ߩ (2012 4 ὐ߇ߢߎߘޕߚߞߥߦ߆ࠄ, ᧄ⎇ⓥߪߢ, ⺞ᩏኻ⽎ోࠍ࿖ߩᄢቇߦᐢߍ, ⧷
⺆⑼ᢎ⢒ᴺએᄖߩ⋠⑼ߩ⁁߽ోߡࠍᛠីߩ⺆⧷ ,ߦߚࠆߔᢎ⡯⺖⒟ࠆߡߒ⟎⸳ࠍᄢቇࠍ

ኻ⽎࠻ࠤࡦࠕߦ⺞ᩏࠍታᣉޕߚߒ 
᧪ᜰዉ⠪ߪߦߚࠆߥߣ, ᰴߩ 3 ಽ㊁ࠍቇߊ߅ߢࠎᔅⷐࠅ߇, ᧄ⎇ⓥࠣࠍࠄࠇߎߪߢࡊ࡞✚ว

 ޕࠆߢਛ㑆ႎ๔ߩಽᨆߚߞⴕࠄ߆ὐⷰߩࠄࠇߎ ,ߪᧄ⊒ޕࠆߢࠎߣޠ㖸ᜰዉജ⊑⺆⧷ޟߡߒ
(a) ⧷⺆㖸ჿቇߦ㑐ࠆߔ⍮⼂ 
(b) ⥄Ꮖߩ⧷⺆⊒㖸⢻ജߩะ 
(c) ⧷⺆ߩ⊒㖸ᜰዉᛛⴚߩ⠌ᓧ 
 

 ᩏ⺞࠻ࠤࡦࠕ .2
2.1 ⺞ᩏኻ⽎ 
� ᩏ⺞࠻ࠤࡦࠕࠍ⋠㗄ߩએਅ ,ߦ⽎ኻࠍ 320ᄢቇ397ቇㇱߩ࿖ోࠆߡߒ⟎⸳ࠍᢎ⡯⺖⒟ߩ⺆⧷

㧔⺞ᩏᦼ㑆㧦2011ߚߒㅍઃࠍ⚕ ᐕ 12 ޯ2012 ᐕ 1 , ࿁₸ 56.9%㧕ޕㅍઃవߪ, ᢎോ⺖⡯ຬ߮ࠃ߅⧷

⺆ᢎ⡯⑼⋡ᜂᒰᢎຬޕߚߒߣ 
� (1) ⧷⺆⊒㖸߿⧷⺆㖸ჿቇߦ㑐߇⋠⑼ࠆߔឭଏ߆ࠆߡࠇߐ 
� (2) Ԙ৻⥸ᢎ⢒⑼⋡ቇㇱㅢ⑼⋡, ԙᢎ⡯⺖⒟ߩᢎ⑼ߦ㑐ࠆߔ⑼⋡, Ԛԙએᄖߩ⧷⺆ኾ⑼⋡ߩ 
� �  ߆ࠆߡߒዻߦ⟲ߩߤ 
 
2.2 ⺞ᩏ⚿ᨐ 
2.2.1 ోߩ⚿ᨐ 
࿁╵ࠍᓧߚ 226 ቇㇱߩౝ ߣࠆ߇⋠⑼ࠆߡߞᛒࠍ⋠㗄ࠆߔ㑐ߦ㖸⊑ߢᢎ⢒ᴺએᄖ⑼⺆⧷ ,߇95.6%

࿁╵ޕߚߒᰴߩࠄࠇߘ ,ߦ⑼⋡(ⶄᢙ࿁╵ࠅ)߇Ԙ৻⥸ᢎ⢒⑼⋡, ԙᢎ⑼ߦ㑐ࠆߔኾ㐷⑼⋡, Ԛቇㇱቇ

ߎࠆߢ⋠⑼ኾ㐷ࠆߔ㑐ߦ⑼ᢎߩԙߪ89.9% ,ߣࠆߔಽᨆࠍ߆ࠆߡࠇ߹ߦ⟲⋠⑼ߩߤߩ⋠⑼ኾ㐷ߩ⑼

ࠪࠤ࠾ࡘࡒࠦ⺆⧷ ,╬ޠ㖸ჿቇ⺆⧷ޟ߿ޠ⺰ቇ⺆⧷ޟࠆߌ߅ߦቇ㗔ၞ⺆⧷ ,ߜࠊߥߔޕߚߒ್߇ߣ

�,ߢ⋠⑼ߩ╬ޠࡦ࡚ࠪࠤ࠾ࡘࡒࠦ⺆⧷ޟޠળ⧷ޟޠࠣࡦࠠࡇࠬޟࠆߌ߅ߦ㗔ၞࡦ࡚ ⊒㖸ߦ㑐ࠆߔ

㗄⋡߇ᛒ߇ߣߎࠆߡࠇࠊಽޕߚߞ߆ 
  ᰴߦ, ฦߩޘᔅୃ⑼⋡ࠪࠄ߆ࠬࡃฦ࿁ߩᬺౝኈࠍ⚦ߦᬌ⸛ߒ, એਅߩ⚿ᨐࠍᓧޕߚ 
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2.2.2 ⧷⺆㖸ჿቇ⊒㖸♽⑼⋡ߩ႐ว 
ࠃ߅㖸ჿቇ⺆⧷ ,ߪߩࠆࠇࠄ߃⠨ߣࠆߡߞᛒࠅធข⋤ߡߒ㑐ߦ㖸⊑ ,ߦ․ ߌઃߦฬ⋠⑼ࠍޠ㖸⊑ޟ߮

⸤ޕࠆߢ႐วࠆߡ 226 ቇㇱߢ㐿⻠ࠆߡࠇߐ㖸ჿ㑐ଥߩᔅୃ⑼⋡ࠪߢࠬࡃ, ฦ࿁ߩᬺౝኈࠍ

♖ᩏߣࠆߔ, (a)⍮⼂ࠍᛒߪ⋠⑼ࠆߡߞ 53 ⑼⋡, (b)⊒㖸⢻ജࠍ✵⸡ߩᛒ߆ߕࠊߪ⋠⑼ࠆߡߞ 11 ߒ⋠⑼

ࠆߔ᭴ᚑࠍ㖸ᜰዉജ⊑⺆⧷ ,߇↢ቇࠆߔጁୃࠍᢎ⡯⺖⒟ޕߚߞ߆ߥ߆ 3 ᢎຬ߽ߡߊߥቇ߫ࠍಽ㊁ߩߟ

 ޕࠆ߇น⢻ᕈߔߺ↢ࠍᢎຬߥߡᜬ߇ା⥄ߦ㖸ᜰዉ⊑ ,߈ߢ߇ߣߎࠆߔขᓧࠍ⸵
 
2.2.3 ᢎ⢒ቇㇱߩ႐ว 
� ⺞ᩏࠍታᣉߚߒਛࠄ߆ᢎ⢒ቇㇱ㧔߮ࠃ߅ᢎ⢒♽ቇㇱ㧕34 ᄢቇ 149 ࡃࠪ⋠⑼ᔅୃߩߘ ,ߒࠍ⋠⑼

තᬺ(2 ,ࠆࠇࠄ߃⠨ߣࠆߡߒలታ߽ࠅࠃቇㇱઁ ,߇⋠⑼ᢎ⡯(1 ,ߪ↱ℂߚߞᛒࠍᢎ⢒ቇㇱޕߚߒᩏ⺞ࠍࠬ

ᓟ, ᢎຬഀࠆߡߞߥߦว߇ᄙߣ⠨ޕࠆߢߣߎࠆࠇࠄ߃ਥⷐߪ⋠⑼ߥ, ⧷⺆⑼ᢎ⢒ᴺ⧷⺆ቇ⺰

⧷⺆㖸ჿቇޕࠆߢߤߥࡦ࡚ࠪࠤ࠾ࡘࡒࠦ⺆⧷ 
� ߪ⼂⍮ࠆߔ㑐ߦ㖸ჿቇ⺆⧷(a) ,ߣࠆߔಽ㘃ߡߒ㑐ߦޠ㖸ᜰዉജ⊑⺆⧷ޟ 21 ᄢቇ 31 ⑼⋡, (b)⥄ಽߩ⧷⺆

⊒㖸⢻ജࠍ㜞ࠆ✵⠌ࠍᛒߪ⋠⑼߁ 17 ᄢቇ 24 ⑼⋡, (c)⊒㖸ᜰዉᛛⴚߩ⠌ᓧࠍᛒߪ⋠⑼߁ 7 ᄢቇ 11 ⑼⋡

3 ,ߜࠊߥߔޕߚߒ್߇ߣߎߥዋߡᭂ߽ࠇߕ ,ࠅ߹⇐ߦ ⷐ⚛ߊࠃࠬࡦࡃࠍታᣉࡘࠠࠞࠆߔ

8 ,ߪᄢቇߟᜬࠍࡓ ᄢቇޕߥ߆ߒㅒ3 ,ߦ ⷐ⚛ߊߚߞ߹߇߹ߪ⋠⑼ߥߡࠇ 117 12 ,ࠅߥ߽ߦ⋠⑼ ᄢ

ቇߪߢ, 㖸ჿߦ㑐ࠆߔቇ⠌ߪ߹ޕߥߡࠇ 
 
3. ⠨ኤ 
� ᄢㇱಽߩቇㇱߪߢ, ⧷⺆⊒㖸ߦ㑐߮ࠃ߅⋠⑼ࠆࠊౝኈࠍᢎ⡯⺖⒟ߢឭଏ߁ߣࠆߡߒ࿁╵ߚߞߢ

ߣߎࠆ߇㗴ߢὐ߁ߣ㖸ᜰዉജ㙃ᚑ⊑ߪߦታᘒߩߘ ,ߣࠆߔಽᨆߢࠎㄟߺ〯ߦࠬࡃࠪߦታ㓙 ,߇

ᛒߢ⋠⑼ߩㇱ৻ ,ࠍߣߎࠆߔะ߇㖸⊑ߩᧄੱ ,߿ߣߎࠆᓧࠍ⼂⍮ߩ㖸ჿቇ⺆⧷ ,ߜࠊߥߔޕߚߒ್߇

ߣᢎຬ ,ࠍ㖸⢻ജ⊑߿⼂⍮ߛࠎቇߢߎߘ ,ߪᄢㇱಽߩ⠪ࠆߔขᓧࠍ⸵ᢎຬߩ⑼⺆⧷ ,ߩߩ߽ࠆߡߞ

㖸⊑߇⡯ᢎຬޕࠆ߃⸒ߣߥߡߞ⥋ߦචಽቇ߱ࠍᜰዉᴺߥ⊛ౕ߁ߣ߆ࠆ߃વ߁ߤߦቇ⠌⠪ߡߒ

ᜰዉߦᶖᭂ⊛ࠍߣߎࠆߢ⠨ߣࠆ߃, ᔅୃ⑼⋡㧔ߩ৻ㇱ㧕ߡߒߣᢎ⡯⺖⒟ࠍጁୃࠆߔቇ↢߇ቇ߱߇ߣߎ

ᦸ߹ޕߒ 
 
 ߦࠅࠊ߅ .4
ᓟߪ, ⊒㖸ᜰዉߩᢎ⡯⺖⒟ࠆߌ߅ߦ⟎ࠍߌߠᢎ⢒ቇㇱએᄖ߽ࠬࡃࠪߩ♖ᩏߢߣߎࠆߔߦ߆ࠄ

 ޕࠆߢቯ੍ߔᜰ⋠ࠍޠ⊑㐿ߩࡓࠣࡠࡊ㖸ᜰዉᴺ⊑ޟߡ߃߹〯ࠍᨐ⚿ߩߘ ,ߒ
 
ෳ⠨ᢥ₂ 
ᧄ⚐  ઁ (2012). ਛ㜞ᢎ⡯⺖⒟ࠆߌ߅ߦ⧷⺆⊒㖸ᜰዉߩᛒʊㄭ⇰ᣇࠬࡃࠪߩ⺞ᩏʊ 
� �  .23-13 ,10ޢⓥฌᦠ⎇ࡦ࡚ࠪࠤ࠾ࡘࡒ㑐࿖㓙ᄢቇࠦޡ
JACET ᢎ⢒㗴⎇ⓥળ(2008). ޡ⧷⺆ᢎຬߩ⾰⊛᳓Ḱߩะࠍ⋡ᜰߚߒ㙃ᚑୃ⎇⹏ଔ㧦⸵ᐲߦ 
� � 㑐ࠆߔ✚ว⊛⎇ⓥޢ⑼⎇ႎ๔ᦠ, ၮ⋚⎇ⓥB (19320086) ⎇ⓥઍ⠪㧦ዏᱞ� �  
ᴡౝጊ⌀ℂ  ઁ (2011). ዊਛቇᩞᢎຬߩ⊒㖸ᜰዉߦኻࠆߔᗧ⼂ʊ࠻ࠤࡦࠕ⺞ᩏࠆࠃߦ⠨ኤʊ 
� � LETޡ 㑐ᡰㇱ⎇ⓥ㍳78-57 ,13ޢ. 
 
ᧄ⎇ⓥ㧔2011-2014 ᐕᐲ㧕ߪ⑼ቇ⎇ⓥ⾌ഥᚑ㊄㧔ၮ⋚ C ৻⥸㧦⺖㗴⇟ภ 23520729㧕ߩഥᚑࠍฃߩ߽ߚߌ

 ޕࠆߢ
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 ߚߒዉߡߒߣㇱ৻ߩࡓࡘࠠࠞ৻⛔⺆⧷

ᄙ⺒ᜰዉߩታ〣ႎ๔̆ਛ⚖⠪ࠍਛᔃߦ�

 
�࠻ࡃࡂ ਭઍ㧔㑐ቇ㒮ᄢቇ㧕 
ጊ⑼� ⟤ሶ㧔㑐ቇ㒮ᄢቇ㧕 
㊒� ජᕺ㧔㑐ቇ㒮ᄢቇ㧕 
 

㧘ᬺౝᄙ⺒㧘EPER࠳࠼࠶ࠖ࠺ࠗㆇ༡㧘ࠣߩ㧦 ᄙ⺒ᬺ࠼ࡢࠠ  㧘࠻ࠬ࠹
ᄢቇ⧷⺆ᢎ⢒ 

 
 ߦߓߪ .1

1980 ᐕઍએ㒠ޔ⧷⺆ᢎ⢒ߡ߅ߦᄙ⺒ߩലᨐࠍᬌ⸽ࠆߔ⎇ⓥ߇ᄙᢙⴕޔߚ߹ޔࠇࠊㄭᐕᣣᧄੱቇ⠌⠪

EFLߚߒߣ⽎ኻࠍ ⅣႺ߽ߢᄙ⺒⎇ⓥ߿ታ〣߇Ⴧࠆߡ߈ߡ߃ (㜞ἑ, 2010)ޔ߇ࠈߎߣޕᄢቇࠆߌ߅ߦታ

〣ߪߢᬺᤨ㑆ᄖߢᄙ⺒ᵴേߔ⺖ࠍ႐วޔ߿ᬺౝߩ 10 ಽ⒟ᐲߡഀࠍߺߩⴕ߁႐ว߇ᄙߚ߹ޔߊᲧセ

ਛᔃࠍ⚖⠪ਛޔߪߡ߅ߦᧄ⊒ߢߎߘޕࠆߢ⊛⥸৻߇ߩࠆߡߒߦ⽎ኻࠍ↢ቇߥᚻ⧰߇⺆⧷⊛

ࡊߚߡలߦᵴേࠆߔ㑐ㅪߦࠇߘߣ⺒ᬺౝᄙࠍߡߴߔࠬ㧝ࠦߡߒߣㇱ৻ߩࡓࡘࠠࠞ৻⛔⺆⧷ޔߦ

 ޕࠆߔࠍታ〣ႎ๔ߩࡓࠣࡠ
 
 ⷐࡓࡘࠠࠞ৻⛔⺆⧷ .2
ᒰቇㇱߪߢ╙৻ᄖ࿖⺆ߪ⺆⧷ߩߡߒߣㅳ 4  Reading 1 (R1: ♖⺒), Reading 2ߪࡑฦࠦޔࠇߐ⻠㐿ࡑࠦ

(R2: ᄙ⺒), Writing (W), Oral Communication (OC) ࠅഀߦᒰޔߡ⛔৻ᢎ᧚ߢታᣉࡦࠖ࠺ޕࠆߡࠇߐ

ࠣᬺߩ 2 ޔߢߣߎࠆ㜞ࠍേᕈ⥄ߩਅಣℂߜ߁ߩ⍮⾗Ḯࠆࠅ㒢ޔߚࠆ㜞ࠍജ⸂⺒ޔߪࡑࠦ

᭴ߦෳ⠨ࠍ (Samuels, 2006) ࡞࠺ࡕ⺰ℂࡈࠝ࠼࠻߁ߣࠆߥߦ߁ࠃࠆ߃ࠍḮ⾗ߦಣℂߥ㜞ᰴࠅࠃ

ᚑߥࠢ࠶ࡒ࠺ࠞࠕߪߢࠬࠢ⺒♖ޔࠅ߹ߟޕࠆߡߒᢎ᧚ޔߡ↪ࠍ⺆ᒵޔ᭴ᢥޔᢥᴺߩߤߥ⍮⼂ࠍჇ

න⺆⍮ޔߪߢࠬࠢ⺒ᄙޔᣇ৻ޔ߈⟎ࠍ⌒ਥߦߤߥᾖวߩߣ⼂⢛᥊⍮ޔ⚂ⷐޔ㉼⸂ౝኈޔ߿ߣߎߔ߿

ᄙߩߒᤃޔߡߒߣ႐ߩࠣࡦ࠾࠻ࠆߔଦㅴࠍേൻ⥄ߩਅಣℂߩࠣࡦࠖ࠺ߚߞߣᨆ⸂⺆⛔߿

⺒ᧄ㧔ࠣ࠳࠼࠶ࠖ࠺ࠗ: GR㧕ࠍᄢ㊂ߩߺ⺒ޔߺ⺒ߦᵹᥰࠍߐ㜞ࠍߣߎࠆ⋡ᮡޕࠆߡߒߦ 
 
3. ᄙ⺒ᜰዉ 
� ⸥ޔߦ߁ࠃߩᄙ⺒ᜰዉߪ R2 ⋠ߩᒰᐕᐲࠆߡࠇߐタ⸤ߦࡓࡘࠠࠞޔࠅ߅ߡߞⴕߢࠬࠦߩ

ᮡߩߺ⺒ޟޔߪᵹᥰࠍߐ㜞ޟޔޠࠆฦฃ⻠↢ߚߞߦ࡞ࡌߩGR 㖸ࠆߔኻߦ⪲⸒߈ᦠޟޔޠ⺒ߦᄢ㊂ࠍ

㖿⼂ࠍ㜞ޕࠆߢޠࠆGR  ޕߚߞⴕࠍଔ⹏ߚߓᔕߦᦠ㊂⺒ޔߡߒߣࠃߤ߶⺒߫⺒ߊᄙࠍ
⸳ቯߚࠇߐ⋡ᮡࠍ㆐ᚑߦߚࠆߔᔅⷐޟߪߦࡓࡘࠠࠞޔߡߒߣ࡞ࠠࠬߥᢥ⣂ߪߚ߹ޔᣢሽߩ⍮⼂

࠹ޟޔޠߺ⺒ߥ߁ࠂߜᵹޟޔޠᨆ⸂⺆⛔ߚࠇߐേൻ⥄ޟޔޠ⚂ⷐޟޔޠߺ⺒ߥ⊛੍ޟޔޠផ᷹ߩ⺆ᧂ⍮ߚߒ↪ࠍ

߇ฦᜂᒰᢎຬޔߦߚࠆߖߐ⠌ᓧࠍ࡞ࠠࠬߩࠄࠇߎޕࠆߡࠇࠄߍ߇ޠࠣࡦ࠲࠾ࡕߩ⸂ℂ࠻ࠬࠠ

ᬺਛߦⴕ߁ᵴേޔ߿ᬺᄖߩߢ⺖㗴ࠍ⸳ቯޕࠆߔ 
� ᄙ⺒ᜰዉࠍⴕ߁ R2 ߪᬺߩ 1 ቇᦼ߈ߟߦ 13㨪14 ࿁ޔߢฦᬺߩ 90 ಽࠍᄢߊ߈ 3 30ޔߌࠊߦߟ ಽࠍ

ᬺౝᄙ⺒㧔SSR㧕30ޔ ಽࠍ SSR SSRޕࠆߡߡలߦᵴേࠆߔ㑐ߦౝኈߩߘ߿ᧄߛࠎ⺒ߢ ᵴേߩઁޔߪ

15ޔࠄ߆᭽ሶߩ↢⻠ฃ߿วߩߣ ಽߩ SSR ࠍ 2 ࿁ⴕޕࠆ߽ߣߎࠆߔࠅߚߞᱷߩࠅ 30 ಽޔߪߢૐᰴ

 ޕ߁ⴕࠍߤߥ⺒ㅦޔࡦ࡚ࠪ࠹ࡦࡊߩᧄߛࠎ⺒ޔᵴേߚߒߣ⊛⋠ࠍേൻଦㅴ⥄ߩಣℂ࡞ࡌ
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� ᄙ⺒ޔߢߩࠆߢࠬࠦߩᚑ❣⹏ଔߩᄢㇱಽޟߪ⺒ᦠ㊂ߦޠኻߡߒⴕߩߣ߈ߴࠆࠇࠊ⠨ޔࠄ߆߃R2 ߩ

ᚑ❣ߩ 50㧑ߪ⺒ᦠ㊂㧔BR ⺒ᦨૐߚࠇߐቯ⸳ߣߛ߈ߴ⺒ߕᔅߦฦቇᦼਛޕࠆߡߒଔ⹏ߢ㧕▚ࠄ߆

ᦠ㊂ࠍ ᦨᄢߡߒᲧߦ㊂ߩߘޔߪ႐วߛࠎ⺒ߡߒㅊടߦࠇߘޔ30% 20㧑ࠍട▚ޕࠆߔᱷߩࠅ 50㧑ޔߪ

Ꮸ⁁ᴫ߿ᬺਛߩᵴേࠍߤߥ⹏ଔޔߒߣߣߎࠆߔታജߡߒߣ࠻ࠬ࠹ EPER (Edinburgh Project on 
Extensive Reading: ⚦ߪ http://www.ials.ed.ac.uk/postgraduate/research/EPER.html)ࠍ࠻ࠬ࠹ታᣉޕࠆߡߒ 
� ฃ⻠↢ߪᬺ߇ᆎ߹ߓ߆ࠄޔߦߢ߹ࠆ࿑ᦠ㙚ߢGR SSRޔߒᜬෳߦᬺࠍࠇߘޔ߈߅ߡࠅᢙౠ୫ࠍ
GRߚߒᜬෳ߇⥄ฦߦ㑆ᤨߩ ߩߢᬺౝޕ⺒ࠍ SSR GRߡߒߣኋ㗴߽ߢᬺᄖޔߊߥߪߢߌߛ ⺒ࠍ

ߔ㍳⸤ߦᏱࠍߤߥᗵᗐޔᢙࠫࡍޔ㑆ᤨߛࠎ⺒ޔ߿࡞࠻ࠗ࠲ޔߪߡߒ㑐ߦᧄࠆߢࠎ⺒ޔߒᜰዉߦ߁ࠃ

R2ޔߌോઃ⟵ߦ߁ࠃࠆ GR߿ᦠ㊂⺒ߩ↢⻠ฃߡߒࠅߚߒ࿁ޔࠅߚߒὐᬌࠍ⚕↪㍳⸤ߢᬺౝߩ ࡌߩ

ߪ↢⻠ฃޕࠆߡߞⴕࠍࠬࠗࡃ࠼ࠕࠆߔ㑐ߦ࡞ 1 ౠߩᧄࠍ࠻ࡐࠢ࠶ࡉߦߣߏࠆ߃⚳ߺ⺒ࠍᚑߡߒ

ឭࠍ࠻ࡐࠢ࠶ࡉߩߘޔࠅ߅ߡߞߥߦߣߎࠆߔၮߦ⺒ᦠ㊂ࠍ⸥㍳ޔߡߒฃ⻠↢ⷰࠍߺ⺒ߩኤޔᜰዉޔ

⹏ଔޔߪ࠻ࡐࠢ࠶ࡉߩߎޕࠆߔቇᦼߦߣߏዋߟߕߒᡷༀޔోࠄ߇ߥߒ  ޕࠆߡߒ↪߇ᜂᒰᢎຬߩߡ
� ᬺਛߦⴕ߁ᵴേߩ৻ޔߪߡߒߣ㖸⺒ߺ⺒ޔࠣࡦࠖ࠺࡞ࡄޔࠣࡦࠗ࠼ࡖࠪޔ⡞ޔߖ߆ⷐ

㒢ᤨߪߚ߹㧔ߩࠄ߇ߥߒቯ᷹ࠍ㑆ᤨޔࡊ࠶ࡖࠡࡦ࡚ࠪࡔࠜࡈࡦࠗޔ✵⸡න⺆⍮ߩ⺆㜞㗫ޔ⚂

㑆ઃߩ߈㧕ࡈࠣࡄޔࠣࡦࠖ࠺ౝ㧔߹ࡈࠣࡄޔߪߚ㑆㧕ߩᢥ┨ౣ↢߇ߤߥޕࠆࠇࠄߍ 
 
4. ⚿ᨐ 
ᬺౝᄖߚࠇߐ⺖ߦ⺒ᦠ㊂ߦ㑐ߪߡߒฃ⻠↢߇ߤࠎߣ߶ߩ㆐ᚑࠇߘޔߚ߹ޔߒએߩ⺒ᦠࠍⴕ߁ฃ⻠

↢߽ᄙߊ2010ޕߚࠇࠄ ᐕᐲߩጁୃ⠪ޔߜ߁ߩTOEIC445 ὐએߩฃ⻠↢ߡߟߦ⺒ੌ⺆ᢙ⺞ᩏࠍⴕޔ

ߚߡߞឥ߇࠲࠺ 124 ฬߩᐔဋ⺆ᢙߪ 242,730 ߩߎޕߚߞߢ⺆ 124 ฬޔߜ߁ߩਅ⟲ฦ 30 ฬ

EPERߚߒዉߡߒߣ࠻ࠬ࠹ᓟ೨ߩߚࠆ᷹ࠍᄙ⺒ലᨐޔߣᢙ⺆ੌ⺒ߩ ޔߪࠄ߆ಽᨆߩᨐ⚿࠻ࠬ࠹

ᄙ⺒ലᨐࠍᓧߪߦߚࠆᦨૐ 10 ਁ⺆⒟ᐲߩ⺒ᦠߩᔅⷐᕈ߇␜ໂߚࠇߐ(Yamashina et al., 2011)ޔߚ߹ޕᄙ

⺒ᚑഞ⠪߳ߩࡘࡆ࠲ࡦࠗߩ⾰⊛⎇ⓥޔߪࠄ߆⹏ଔ⺖㗴ߩߘ߇࠻ࡐࠢ࠶ࡉߩߡߒߣሽޟࠅࠃߦᄙ

⛯⛮ߩᄙ⺒ᵴേࠆߥᦝޔࠅߥߦߣߎࠆߓᗵࠍല⢻ … ߤߥะߩജ⺆⧷ޔଦㅴߩߺ⺒ߥৼካޔଦㅴߩ⺒

㧔㊒ߚߞߥߦࠅᓂ߈ᶋ߇ࠬࡠࡊ߁ߣޠࠆ߇ߥߟߦ et al., 2012㧕ޕ 
ᐕ㑆ฦߪEPER Placement/progress tests (PPTs)߮Reading Tests (RTs)ޔߦࠄߐ 3 ࿁ޔᤐቇᦼߩ 4 㧔೨

ᤐቇᦼޔ㧕࠻ࠬ࠹ 7 ޔ⑺ቇᦼ 1 㧔ᓟ࠻ࠬ࠹㧕ߦⴕޕߚߞ⸥ 124 ฬߜ߁ PPTs ߮RTs ⚿ᨐ߇ឥߞ

ߪ↢⻠ฃߚߡ 106 ฬޔࠅߥߦPPTs ᤐቇᦼߩ 4 㧔೨㧕ߣ⑺ቇᦼ 1 㧔ᓟ㧕㑆ߩ t ᬌቯ⚿ᨐߪ�

t(105)=17.739, P< .001, RTs ᤐቇᦼߩ 4 㧔೨㧕ߣ⑺ቇᦼ 1 㧔ᓟ㧕ߪߢ t(105)=6.098, P< .001 ߤޔߢ

 ޕߚࠇࠄ߇ᗧᏅ߽ࠄߜ
 
ෳ⠨ᢥ₂ 
Samuels, S. J. (2006). Toward a model of reading fluency. In S.J. Samuels & A.E. Farstrup (Eds.), What research has 

to say about fluency instruction. Newark: IRA 
㜞ἑᢕሶ (2010). ޡ⧷⺆ᄙ⺒ᄙ⡬ᜰዉޢ࡞ࠕࡘ࠾ࡑ᧲੩㧦ᄢୃ㙚ᦠᐫ 
㊒ජᕺ࠻ࡃࡂਭઍጊ⑼⟤ሶ (2012). ᄙ⺒ᜰዉࠆߌ߅ߦቇ⠌⹏ଔᴺߩߡߒߣⷐ⚂⺖㗴ߦ㑐ࠆߔ

⾰⊛⎇ⓥ̆ᄙ⺒ߦᚑഞߚߒቇ⠌⠪ߩ㛎ಽᨆ̆ࠄ߆�  .110-97 ,1ޢ࿖㓙ቇ⎇ⓥޡ
Yamashina, M., Tsurii, C., & Herbert, H. (2011). Exploring the Relationship between Extensive Reading Instruction 

and EFL Leaners’ Reading Proficiency. Kwansei Gakuin University Humanities Review, 16, 73-86. 
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REX �⇛ᣇࡦ࡚ࠪࠗ࠽࠰ࡄߚߒ↪ᵴࠍ

㧙ቇ⠌⠪ߦ࡞ࡌߩㆡว࠻ࠬࠠ࠹ߚߒ�
 

ችፒ� ૫ౖ㧔㕒ጟᄢቇᖱႎቇㇱ㧕 
ᄢၔ� ᢘੱ㧔㕒ጟᄢቇᖱႎቇ⎇ⓥ⑼㧕 

㐳⼱Ꮉ� ↱⟤㧔ṑ⾐⋵┙ᄢቇోቇㅢᢎ⢒ផㅴᯏ᭴㧕 
 

 ⺒㧘ᄙ࡞ࡦࡖ㧘ࠫࡦ࡚ࠪ࠹ࡁࠕ㧘ࡦ࡚ࠪࠗ࠽࠰ࡄ㧘ࠖ࠹ࡆ࠳ 㧦࠼ࡢࠠ
 
 ߦߓߪ .1
ࠍࠖ࠹ࡆ࠳ߡߒߘ㧚߁ࠍߣߎߩ୯ߦ߮ࠄߥዤᐲߔᜰࠍน⺒ᕈߩ࠻ࠬࠠ࠹ߪߣࠖ࠹ࡆ࠳

⊑㐿߇ᑼࠖ࠹ࡆ࠳ߥ߹ߑ߹ߐߦߢ߹ࠇߎ߮㧘ߣ㧔㧕ᑼࠖ࠹ࡆ࠳ࠍ㑐ᢙߩߚࠆ᳞

ቇ⠌ᴺ⺆⧷ߥ⊛ലᨐߡ߅ߦ㧘EFL㧔English as a Foreign Language㧕ߪ⺒ᄙߩ࠻ࠬࠠ࠹㧚⧷ᢥߚ߈ߡࠇߐ

ߩ 1 ⥄㧘ቇ⠌⠪ߢ㧕㧚৻ᣇߤߥ 㧔㜞ἑ㧘2007ࠆߡࠇߐᚑᨐ߽ႎ๔ߩߘ㧘ࠅ߅ߡࠇࠄ⍮߇ߣߎࠆߢߟ

りߩ⺆ቇജߦਇㆡวߪߣߎࠆߌ⛯ߺ⺒ࠍ࠻ࠬࠠ࠹ߥ㧘ࡦ࡚ࠪࡌ࠴ࡕ⛽ᜬⷰߩὐ߽ߡߒࠄ߆ᅢ߹ߎߒ

㧘ߒ࠭ࠗ࠽࠰ࡄࠍᑼࠖ࠹ࡆ࠳ߦߣ߽ࠍቇ⠌ጁᱧᖱႎߩࠅߣ߭ੱ৻㧘ቇ⠌⠪ߢߎߘ㧚ߥߪߢߣ

ቇ⠌⠪ࠃߤ߁ࠂߜ߇㔍ᤃᐲߣᗵߣࠆߓᕁࠍ࠻ࠬࠠ࠹ࠆࠇࠊ⥄േࠆߔ Web ࡦ࡚ࠪࠤࡊࠕ REX
㧘ࠅߥ⇣ߦᲤ࡞ࡦࡖࠫߪ⼂⢛᥊⍮߿ᅢᕈ༵߽ߢቇ⠌⠪ߓ㧘หߪߢ㧘2010㧕㧚ᧄ⎇ⓥࠄ㧔ᓇጊߚࠇߐ⊑㐿߇

REXߩᣢሽߡߒߘ㧚ߚߡ┙ࠍ⺑ߩߣࠆߥ⇣߇⋠ᢥᴺ㗄ߥᓧᗧ㧛ਇᓧᗧߦ㧘ቇ⠌⠪Ფߚ߹ 㧘߃ടߦᯏ⢻ߩ

ᑼࠖ࠹ࡆ࠳ߚ߃ടߦ࠲ࡔࡄࠍᢥᴺ㗄⋡ᢙߚ߹㧘ߒᚑߦᲤ࡞ࡦࡖࠫࠍᑼࠖ࠹ࡆ࠳

⇛ᣇߩߚࠆߔ࠭ࠗ࠽࠰ࡄࠅࠃࠍᑼࠖ࠹ࡆ࠳ߩ㧘ฦቇ⠌⠪ߢߣߎࠆߔታⵝࠍᯏ⢻ࠆߔᚑࠍ

REXߩ㧘ᓥ೨ߦࠄߐ㧚ߚߒ⠨᩺ࠍ ࠬࠠ࠹㧔ࡦ࡚ࠪ࠹ࡁࠕ㧘ߡߒߣߩ߽߁ࠍᓳ⠌ᯏ⢻ߩᓟ⺒ߡߒኻߦ

ߚࠇࠄᓧߢታ㛎࠻࠶ࡠࠗࡄࠆߔኻߦᣂᯏ⢻ߪߢ㧚ᧄ⊒ߚߒᣂⷙታⵝࠍ㧕ᯏ⢻ߣߎࠆߔઃടࠍᖱႎߦ࠻

⚿ᨐࠍಽᨆߢߣߎࠆߔ㧘ߩࡦ࡚ࠪࠗ࠽࠰ࡄน⢻ᕈࠍᬌ⸛ࠆߔ㧚 
 
2. Web  ⦟ᡷߩޠREXޟࡦ࡚ࠪࠤࡊࠕ
� REX㧔Reading EXercise㧕ߪᣣᧄ⺆ࠣࡦࠖ࠺ߩ⺆⧷ߣቇ⠌ࠍᡰេߦߚࠆߔ㐿⊒ߚࠇߐ㧚ᧄ⎇ⓥߢ

㧚REXࠆߡᒰࠍὶὐߦߺߩቇ⠌ࠣࡦࠖ࠺⺆⧷ߩߘߪ ࠍ࠻ࠬࠠ࠹㧘ߪߢ 1 ߛࠎ⺒Rating㧔ߦᲤ⺒ߟ

ࠍ㔍ᤃᐲߩ࠻ࠬࠠ࠹ 0㧔ᤃ㧕ࠄ߆ 5㧔㔍㧕ߢ⹏ଔߣߎࠆߔ㧘߹ߩߘߚ୯ࠍ Rating ୯ߣ߱㧕ࠍⴕߖࠊ㧘

Ratingߣฦ⒳ዻᕈᖱႎߩ࠻ࠬࠠ࠹ ୯ߩ㊀࿁Ꮻಽᨆࠄ߆ᓧࠆࠇࠄ 1 ᰴᑼࠖ࠹ࡆ࠳ࠍᑼࠆߡߒߣ㧚 
ᧄ⎇ⓥߪߢREX  㧚ߚߒታⵝࠍ࡞ࡘࠫࡕߩએਅߦ

REX̖࡞ࡘࠫࡕߌಽ࡞ࡦࡖࠫ ౝࠍ࠻ࠬࠠ࠹ߩಽ㘃ེ SVM_Light ▚ࠍ࡞ࡦࡖࠫᦨ߽ㄭߡߞࠃߦ

ߩޠ࠷ࡐࠬޟ㧘ޠᷣ⚻ޟ㧘ޠᴦޟߦ⊛⹜ⴕߪ࡞ࡦࡖࠫ⽎ኻߩ㧚࿁ࠆߖߐ 3 ࡖࠫߪࠇߎ㧚ߚߒߣߟ

 㧚ࠆߢࠬࡠࡊߥᔅⷐߦߩࠆߔᚑࠍᑼࠖ࠹ࡆ࠳ߩᲤ࡞ࡦ
Charniak Parserࠆߔᨆ⸂ࠍฏ᭴ㅧߩᢥߣTree-Taggerࠆߔᨆ⸂ࠍේᒻ߿ຠ⹖ߩ⺆න̖࡞ࡘࠫࡕᢥᴺ⸃ᨆ

ߩേ⹖ߦᰴߩ 㧘ฦᢥᴺ㗄⋡ᚑ┙᧦ઙ㧔㧦have (has, had)ߒኻߦജ⚿ᨐߩߘߡߒߘ㧚ߚߒ↪ណࠍ

ㆊಽ⹖ᒻ߫ࠇ᧪߇ቢੌᒻࠆߔ㉼⸂ߣ㧘ߤߥ㧕ࠍਈ߃㧘⸃ᨆ⚿ᨐࠄ߆ᢥᴺ㗄⋡Ფߦ㗫ᐲࠍ⸘᷹

㧘ᤨ㧘ㅴⴕᒻ㧘ቢੌᒻ㧘ഥേ⹖㧘ฃേᘒ㧘Ყセ㧘㑐ଥߪߩߚߒ↪ߡߒߣ࠲ࡔࡄ㧚࿁ߚߒ

⹖㧘ਇቯ⹖㧘ಽ⹖ߩ 9 ⒳㘃㧘ߦࠇߘਥⷐߥຠ⹖ 8 ⒳㘃㧔ฬ⹖㧘ᒻኈ⹖㧘േ⹖㧘⹖㧘ធ⛯⹖㧘೨⟎

⹖㧘㒢ቯ⹖㧘㑆ᛩ⹖㧕ߩ⸘ 17 ⒳㘃ࠆߢ㧚 
ߒታⵝߡߒߣᯏ⢻ߩߚߊᒁࠍࠞࡑߦ⺆ᧂ⍮ߩਛ࠻ࠬࠠ࠹߇ቇ⠌⠪̖࡞ࡘࠫࡕࡦ࡚ࠪ࠹ࡁࠕ
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ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

 㧚ࠆߔߣ㓐ᤨ㑛ⷩน⢻ߦ↪㧘ᓳ⠌ࠇߐሽߦ࠻ࠬ⺆නߩቇ⠌⠪Ფߩਛࠬࡌ࠲࠺ߪࠄࠇߎ㧚ߚ
 
3. ታ㛎߮ࠃ߅⠨ኤ 
ታ㛎 1 㧔ࠫ࡞ࡦࡖಽߣߌᢥᴺ㗄⋡ㅊടࡦ࡚ࠪࠗ࠽࠰ࡄࠆࠃߦᣇ⇛㧕 
㐳⼱Ꮉ߇ᜂᒰࠆߔṑ⾐⋵┙ᄢቇౝߩ⧷⺆ 8 ⑼⋡ጁୃ⠪ 223 ฬߦ㧘⻠⟵ᤨ㑆ᄖߦREX ߢ 50 ߩ⧷ᢥ

Ratingߡߒኻߦ࠻ࠬࠠ࠹ ߩ࠻ࠬࠠ࠹㧘ߪߦ࠲ࡔࡄߩᑼࠖ࠹ࡆ࠳㧘ߚ߹㧚ߚߞࠄ߽ߡߒ⹜ⴕࠍ

ᢥሼᢙ㧘1 න⺆ਛߩᢥሼᢙ㧘1 ᢥਛߩන⺆ᢙ㧘㔍⺆₸㧔ർᶏᄢቇ⧷⺆⺆ᒵߩ₸ࠍ 1 ߽ߚᒁࠄ߆

㧘ࠫߒታᣉࠍ࠻ࠤࡦࠕߦฦੱߦ㧚หᤨߚߒ↪ࠍ㧕ࠆߔ⟵ቯߣߩ 㧘ߚ߹㧚ߚߒᩏ⺞ࠍ╬ᅢᕈ༵ߩ࡞ࡦࡖ

ㅀᣇᴺࠅࠃߦ⥄േߢⴕߚߞኻ⽎࡞ࡦࡖࠫߩ࠻ࠬࠠ࠹ಽ㘃߮ᢥᴺ㗄⋡⸃ᨆ⚿ᨐߪ⋡ⷞ⏕ࠍⴕ㧘ᔅ

ⷐߦᔕߡߓ೨ୃߦᱜࠍടߚ߃㧚ታ㛎ࠅࠃ࠲࠺㧘ࠫ࡞ࡦࡖᲤࠖ࠹ࡆ࠳ߩᑼߩ㧔ᓧ࠳ࠆࠇࠄ

ߣࠖ࠹ࡆ Rating ୯ߩߣ㑆ߩ㧕㊀⋧㑐ଥᢙߣ㧘ߦ࡞ࡦࡖࠫߩߘኻ༵ࠆߔᅢᕈ㧔ᅢߩߺ⒟ᐲࠅࠃߦ 0㧔ህ

ߩ㧕߈3㧔ᅢ ࠄ߆㧕 4 ߇࡞ࡦࡖ㧘ᴦࠫߣࠆߴ⺞ࠍ㑐⋦ߩߣ㧕ࠆขࠍ୯ߩߟ 0.757㧘⚻ᷣ߇ 0.756㧘ࠬ

߇࠷ࡐ 0.909 㧘ߚ߹㧚ߚ߃ુ߇ߣߎ㜞߇ା㗬ᕈߩᑼࠖ࠹ࡆ࠳ߤ߶ߥ߈ᅢ߇࡞ࡦࡖ㧘ᒰࠫߣ

ᢥᴺ㗄⋡₸㧔࠻ࠬࠠ࠹㐳ߦኻࠆߔ㧕᳞ࠍ㧘Rating ୯ߩߣ⋧㑐ࠍ⺞ᩏࠈߎߣߚߒ㧘㑐ଥ⹖ߪᱜߩ⋧

㑐ߢᗧᏅ㧔N=11325㧘r=0.016㧘p㧩0.041㧕㧘ធ⛯⹖ߩ⽶ߪ⋧㑐ߢᗧᏅ㧔N=11325㧘r=-0.020㧘p=0.015㧕
ࠅߥߦⶄ㔀߇㧘ᢥ᭴ㅧ߫ࠇߌ㜞߇₸ߩ㑐ଥ⹖߽ߢ࠻ࠬࠠ࠹ߩ㧘ห৻න⺆ᢙߪࠇߎ㧚ߚࠇࠄ߇╬

◲߇㧘ᢥ᭴ㅧࠇ߹↢߇ࠅಾߩߊᄙߦ㧘ᢥߤ߶㜞߇₸ߩធ⛯⹖ߦ㧘ኻߓᗵߣߒ㔍ࠍ࠻ࠬࠠ࠹

ẖࠍ࠻ࠬࠠ࠹ࠅߥߦ◲නߣᗵߣߚߓផ᷹ࠇߐ㧘ࠖ࠹ࡆ࠳ᑼߩᣂߩߡߒߣ࠲ࡔࡄᬌ⸛ߦ୯ࠆߔ㧚

৻ᣇߢ㧘Rating ୯ߩߣ⋧㑐ߤ߶ߐߪᄢߩߩ߽ߚߞ߆ߥߊ߈㧘ࠆ৻ቯᢙߩጁୃ⠪ߡߟߦ㧔ᱜ⽶⋧㑐

ࡔࡄߩᑼࠖ࠹ࡆ࠳ߪࠇߎ㧚ߚࠇߐⶄᢙⷰኤ߇ᢥᴺ㗄⋡㧘ຠ⹖ߚࠇߦ⪺㗼߇㧕ᗧᏅߦ߽ߣ

 㧚߁ࠃ߃⸒ߣࠆߡߒ߆ߩ߶ࠍน⢻ᕈߩࡦ࡚ࠪࠗ࠽࠰ࡄ߁ߣࠆߔዉࠍੱᏅߦ࠲
ታ㛎 2 㧔ࡦ࡚ࠪ࠹ࡁࠕᯏ⢻ㅊടࡦ࡚ࠪࠗ࠽࠰ࡄࠆࠃߦᣇ⇛㧕 
� 㕒ጟᄢቇᖱႎቇㇱᚲዻߩ 5 ฬߦ㧘30 ߩ⧷ᢥߺ⺒ࠍ࠻ࠬࠠ࠹㧘Rating ᓟࠍࡦ࡚ࠪ࠹ࡁࠕߦⴕ߽ߡߞ

TOEICߩฦੱߦᓟߩߘ㧘ߚ߹㧚ߚߞⴕࠍ⹜ⴕታ㛎߁ߣ߁ࠄ ࠠ࠹㧘ࠅࠃ࠲࠺㧚ታ㛎ߚߒᩏ⺞ࠍὐᢙߩ

Ratingߩߘ㧘ߒ▚ࠍวഀߩ⺆නߚߞⴕࠍࡦ࡚ࠪ࠹ࡁࠕߦᲤ࠻ࠬ ୯ߩߣ⋧㑐ߚߴ⺞ࠍ㧚⚿ᨐ㧘ߩߘ⋧

㑐ଥᢙߣ TOEIC ࠇߦ㧘ᢥਛߤ߶ቇ⠌⠪ࠆߩ㧘⧷⺆ജߪࠇߎ㧔r=0.663㧕㧚ߚࠇࠄ߇㑐⋦ߦὐᢙߩ

 㧚ࠆߡߒໂ␜ࠍน⢻ᕈࠆߔౣߦ⏕ᱜࠍࠖ࠹ࡆ࠳ߩ࠻ࠬࠠ࠹ᢥ⧷ࠆߓᗵߦ㧘ታ㓙߇ᧂ⍮⺆ᢙࠆ
 
4. ᓟߩዷᦸ 
� ࿁ߩታ㛎ߢᓧߚࠇࠄ⸃ᨆ⚿ᨐోߛ߹ߪߩ৻ㇱߦㆊߕ߉㧘ࠅࠃ⚦ߥಽᨆࠍⴕߊߡߞᔅⷐࠆ߇㧚

ߚ߹ REX 㧘ߦࠄߐ㧚ࠆ߇ᔅⷐࠆߖߐะࠍ㧘♖ᐲࠅ߽ࠈߎߣߥਇቢోߛ߹߇ታⵝߪ࡞ࡘࠫࡕᣂߩ

 㧚ߚ߃⠨߽ߣߎࠆߖߐ࠭ࠗ࠽࠰ࡄߦቇ⠌⠪Ფࠍᒵ⺆ߩ↪㧘㔍⺆₸▚ࠅࠃᨐ⚿ࡦ࡚ࠪ࠹ࡁࠕ
 
ෳ⠨ᢥ₂ 
㜞ἑᢕሶ (2007). ᄢቇ↢ߩലᨐ⊛ᄙ⺒ᜰዉ  N 㧙ᤃߒᄙ⺒↪ᢎ᧚ߣᬺౝ⺒ᦠߩലᨐ㧙, 㑐ᄢቇᄖ࿖

⺆ᢎ⢒ࡓࠜࡈ 6, 1-13, 2007-03.  
ᓇጊഞ, & 㐳⼱Ꮉ↱⟤, & ችፒ૫  ౖ (2010). ⥄ಽߦ࡞ࡌߩวߚߞ⸥߁߽⺒ࠍ㧍-Readability ᑼߚ↪ࠍ

 .ⓥႎ๔, ICJLE 2010, 1035-0-1035-9⎇ߩ࠻ࠗࠨᣣᧄ⺆ቇ⠌ࡦࠗࡦࠝ
SVM_Light, http://svmlight.joachims.org/ 
Tree-Tagger, http://www.ims.uni-stuttgart.de/projekte/corplex/TreeTagger/DecisionTreeTagger.html 
Charniak Parser, http://nlp.nagaokaut.ac.jp/Reranking_Parser 
ർᶏᄢቇ⧷⺆⺆ᒵ, http://icarus.imc.hokudai.ac.jp/jugyo/huvl/ 
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㔚ሶㄉᦠᣇ⇛ᜰዉ㧦�

ቯ⌕߆ࠆ᷹߁ߤࠍ�

 
ዊጊ� ᢅሶ㧔ᄢ㒋ᄢ⼱ᄢቇ㧕 
 

 㧦 㔚ሶㄉᦠ㧘ㄉᦠᬌ⚝ⴕേ㧘ㄉᦠᜰዉ㧘᷹ቯ࠼ࡢࠠ
 
 ߦߓߪ .1
ᄖ࿖⺆㧔⧷⺆㧕ቇ⠌ߡ߅ߦㄉᦠࠍലߦ↪ࠆߔᔅⷐᕈޔߪએ೨ࠄ߆ᜰ៰ߚ߈ߡࠇߐ㧔߫߃ߣߚCowie, 

1999㧕ޔࠄ߇ߥߒ߆ߒޕᚒ߇࿖ߩᄢቇࠆߌ߅ߦ࡞ࡌቇ⠌⠪ߩ៤Ꮺဳ㔚ሶㄉᦠ㧔એਅޔ㔚ሶㄉᦠ㧕ߩᚲ

ߪ₸ 9 ㄉᦠᜰዉߢቇ⠌ㆊ⒟ߩߢ߹ࠇߎ߇ࠄᓐޔߕࠄࠊ߆߆߽ߦࠆ߇⁁ࠆࠇߐᗐ੍ߣࠆߡ߃ࠍഀ

 ޕ㧔Tono, 2001; 2006㧕ࠆߡࠇߐ៰ᜰߚ߹ޔน⢻ᕈ߽ߚߞ߆ߥߎߡߌฃߦචಽࠍ
㧔2011㧕⮐ዊጊ߿Koyama㧔2010㧕ޔߚࠆߔ↪ᵴߡߒߣ࡞࠷ቇ⠌ᡰេߥലࠍ㔚ሶㄉᦠޔߢߎߘ

ᣇߩ↪㔚ሶㄉᦠߥ⊛ലᨐࠆࠃߦቇ⠌⠪ߚࠇߐߢవⴕ⎇ⓥ㧔Koyama & Takeuchi, 2009㧕ޔߪߢ

ޔߚ߹ޔ߆ࠆߔ⌕⒟ᐲቯߩߤ߇ࠄࠇߘޔߒ⺖ߡߒߣࠢࠬ࠲ቯᦼ㑆৻ߡ߅ߦࠬࠢ⸂⺒ᢥ⧷ޔࠍㇱ৻ߩ⇛

⺒⸃ജะߩߤߦ⒟ᐲലᨐޕߚߴ⺞ࠍ߆ߩߚߞ߇Koyama㧔2010㧕ޔߪߢㄉᦠ↪ߩᣇ⇛ᜰዉߪቇ⠌⠪

ቯߤࠎߣ߶ߪߩ߽ߩߘ⇛ᣇޔ߇ࠆࠇࠄ߃⠨ߣߟ┙ᓎߦะߩᢥ⺒⸃ജ⧷ߚࠇ߹ߊᄙ߇⺆ᧂ⍮ߡߞߣߦ

㔚ߚࠇࠅขࠍ⍮ᵴേ࠲ࡔߪߢ㧔2011㧕⮐ዊጊޔߦߣ߽ࠍᨐ⚿ߩߎޕߚࠇߐႎ๔߇ߣߎߥߒ⌕

ሶㄉᦠߩᣇ⇛ᜰዉࠍⴕޔߪࠇߎޕߚߞⶄ㔀ߥ⍮ⴕേࠍⷐ᳞ࠆࠇߐㄉᦠᬌ⚝ⴕേߪቯ⌕ߒ㔍࠲ࡔߚ

⍮ࠍᵴᕈൻࠆߖߐᔅⷐ߁ߣࠆ߇⍮㧔Fraser, 1999; Nyikos & Fan, 2007㧕ߘޔࠅߢߩ߽ߊߠߣ߽ߦ

 ޕߚࠇߐໂ␜߇น⢻ᕈࠆߔ⌕ቯ߇⇛ㄉᦠ↪ᣇޔᨐ⚿ߩ
એߩవⴕ⎇ⓥޔߪㄉᦠ↪ߩᣇ⇛ߩቯ⌕ᐲࠍ೨ߣᓟߦෳട⠪ߦࠄ㈩ઃߚߒ⾰⚕߈ߡߞ⸘ࠄ߆

㧞㧕ᬌ⚝ⴕേ㧔ㆇޔᗧ⼂㧔ᖱᗧ㕙㧕ߩ㧝㧕ቇ⠌⠪ޔࠍ⌕ቯߩㄉᦠ↪ᣇ⇛ᜰዉޔߪߡ߅ߦᧄ⎇ⓥޔ߇ߚ

↪㕙㧕ߩޔਔ㕙ࠅࠃࠄ߆⏕᷹ߦቯޕࠆߡߒߣ⊛⋠ࠍߣߎࠆߔหᤨޔߦLaufer and Hulstijn㧔2001㧕ߩ⍮

࠲ࡔޔߦߣ߽ࠍ⍮ᵴേࠍขࠅߚࠇㄉᦠᣇ⇛ᜰዉ߇ᬌ⚝⺆ᒵߩቯ⌕ߩ߆ࠄࠎߥߦᓇ㗀ࠍ߷ߦ߆ߔ

 ޕߚߴ⺞߽ߡߟ
 
2. ታ㛎 
2.1 ෳട⠪ 
ෳട⠪ੱߪᢥ♽ቇㇱߦᚲዻޔߒReading II ࠆߔ⻠ฃࠍ 2 ࿁↢ 20 ฬޕߚߞߢ೨ߦታᣉ࠭ࡠࠢߚߒ

ߎޔߡߒߣ⋠⑼ኾ㐷ᔅୃߪෳട⠪ޕߚࠇࠄ߃⠨ߣ࡞ࡌ⚖ೋਛߪജ⺆⧷ߩࠄෳട⠪ޔࠄ߆ᨐ⚿ߩ࠻ࠬ࠹

 ޕࠆߡߒ⻠ฃࠍ⋠⑼ߩ
 
2.2 ↪ᢎ᧚ߣ㔚ሶㄉᦠ 
ㄉᦠ↪ᣇ⇛⸠✵ߦ↪ߚߒᢎ᧚ޔߪNative English Speaker 㧔250ࠗ࠶ࠛ࠻࡚ࠪࠆࠃߦ ⺆⒟ᐲ㧕ߢ

Post-testޔPre-testޔߚ߹ޕߚߞ ోࠍ 10 ㅳ㑆ߩታ〣ߦ㓙ޔߡߒෳട⠪ߪࠄฦ⥄߇ᚲࠆߔ㔚ሶㄉᦠ

 ޕߚߒ↪ࠍ
 

2.3 ᚻ㗅 
ෳട⠪ߩࠄㄉᦠᬌ⚝ⴕേߩߚࠆ⸘ࠍ Pre-testޔPost-test ߽ࠍ⺆⟵2㧕ᄙޔߩ߽ࠍ1㧕ᚑฏޔߪ



－137－

８
月
９
日（
木
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ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

ߤߥޔߩ߽ࠍ⺆ߥࠇࠄᓧߦኈᤃ߇⟵⺆ߥㆡಾߚߞߦᢥ⣂ߪߢ㕙↹ߩ3㧕㔚ሶㄉᦠޔߩ 20 ߩ⧷

ᢥߢ᭴ᚑࠍ࠻ࠬ࠹ߩߎޕߚߡࠇߐታᣉߚߒᓟ Koyama㧔2010㧕߿ዊጊ⮐㧔2011㧕߽ߢ↪ߚߒ⾰

⚕ࠍ㈩ઃޔߒᖱᗧ㕙ߩࠄ߆ᣇ⇛ߩቯ⌕20ޔߚ߹ޕߚߴ⺞ࠍ ߩ⧷ᢥߩ࠻ࠬ࠹⺆ᒵߢ᭴ᚑౣߚࠇߐ࠹

 ޕߚߞⴕߦㅳ㑆ᓟ৻ࠇߙࠇߘࠍ࠻ࠬ

� ෳട⠪ߪߦࠄ೨ߦవⴕ⎇ⓥߩࠄ߆⍮ࠍ⚫ޔߒㄉᦠࠍലߦ߇ߣߎ߁⺆ᒵ⠌ᓧ߿⧷ᢥ⺒⸃ߦല

ᨐ⊛ࠅ➅ࠍߣߎࠆߢߒવޔߚ߹ޕߚ߃ㄉᦠ↪ߩᣇ⇛ᜰዉߡߒߣ Pre-test ࠹ޔߦหᤨߣ߁ⴕࠍ⺑⸂ߩ

ㄉޔߍࠅขࠍㇱಽߚࠇ߹߇⺆⟵ᄙߦ․ޔߒᅑബࠍߣߎ߁ࠍㄉᦠߦ⊛Ⓧᭂߪߦ㓙ࠆߔቇ⠌ࠍ࠻ࠬࠠ

ᦠ↪ᣇ⇛ࠍᗧ⼂⊛ߦᢎޕߚߒടޔߡ߃⥄ቛቇ⠌ߡߒߣዊጊ⮐㧔2011㧕ߢ↪ߣߩ߽ߚߒห᭽ߩ

߁ࠃࠆߔ㍳⸤ࠍߤߥࡓࠝࠖ࠺ࠗ߿↪߿⟵ቯߩᒵ⺆ࠍຠ⹖ߦਛᔃࠍ⺆ᧂ⍮ޔߒ㈩ઃࠍ࠻ࠪࠢࡢ

ᜰዉޔߚ߹ޕߚߒ⺆ᒵ࠻ࠬ࠹࠭ࠗࠨ㧔ᦸ, 1998㧕ࠍታᣉޔߒෳട⠪ߩࠄ⺆ᒵࠍ࠭ࠗࠨ೨᷹ߦቯߒឭ␜

 ޕߚߖߐ⼂ᗧࠍᒵജჇᒝ⺆ޔߢߣߎࠆߔ

 

3. ⚿ᨐ 
೨ޔᓟߣ࠻ࠬ࠹ߩ⾰⚕ࠍಽᨆߚߒ⚿ᨐޔዊጊ⮐㧔2011㧕ߣห᭽ߦᣇ⇛ߩቯ⌕߇ޕߚࠇࠄ

หᤨߦ 10 ㅳ㑆ߩㄉᦠ↪ߩᣇ⇛ᜰዉᓟޔᬌ⚝⺆ᒵߩቯ⌕ߩน⢻ᕈ߽␜ໂޕߚࠇߐ 

 

 d

㧝� ᧄ⎇ⓥޟ߁ߢㄉᦠ↪ߩᣇ⇛ޔߪߣޠනࠆߥᬌ⚝ⴕേࠅࠃޔߕࠄ߹ߤߣߦലᨐ⊛ߥ⧷⺆ቇ⠌ߊߟ߮⚿ߦⴕേޕߔߐࠍ 

 

̪ᧄ⎇ⓥޔߪᐔᚑ 24 ᐕᐲᢥㇱ⑼ቇ⋭⑼ቇ⎇ⓥ⾌ഥ㊄㧔ၮ⋚⎇ⓥC㧘⺖㗴⇟ภ 23520724� ⎇ⓥઍ⠪㧦ዊጊᢅሶ㧕ߩഥᚑ

 ޕߔ߹ߍߒ↳ࠍ␞ᓮߦᦸᱜ᳁㧔㤀Ỉᄢቇ㧕ߚ㗂ࠍ⸒ഥߥ㊀⾆ޔߡߒ㓙ߦᧄ⎇ⓥታᣉޕߚࠇࠊⴕߡߌฃࠍ

 

ෳ⠨ᢥ₂ 
Cowie, A.P. (1999). English Dictionaries for Foreign Learners. NY: Oxford University Press. 

Fraser, C. A. (1999). Lexical processing strategy use and vocabulary learning through reading. Studies in Second 

Language Acquisition, 21, 225-241. 

Koyama, T. (2010). Teaching Strategies for an Effective Use of E-dictionary: A Pilot Study. Osaka Ohtani Daigaku 

Eigoeibunngaku Kenkyu (Osaka Ohtani University Studies in English Language and Literature) 37, 35-43. 

Koyama, T. & Takeuchi, O. (2009). How effectively do good language learners use handheld electronic dictionaries: 

A qualitative approach. Language Education & Technology 46, 131-150. 

Laufer, B. and Hulstijn, J. H. (2001). Incidental vocabulary acquisition in a second language: The construct of 

task-induced involvement. Applied Linguistics, 22 (1), 1-26. 

ᦸᱜ (1998).ޟᣣᧄੱ⧷⺆ቇ⠌⠪ߩߚߩ⺆ᒵޡޠ࠻ࠬ࠹࠭ࠗࠨ⺆ቇᢎ⢒⎇ⓥᚲ♿ⷐޢ╙ 12 ภ, 27-53. 

Nyikos, M. & Fan, M. (2007). A review of vocabulary learning strategies: Focus on language proficiency and learner 

voice. In A.D. Cohen & E. Macaro (Eds.) Language Learner Strategies: Thirty years of research and practice (pp. 

251-273). Oxford: Oxford University Press. 

Tono, Y. (2001). Research on dictionary use in the context of foreign language learning: Focus on reading 

comprehension. Tubingen: Niemeyer. 

Tono,Y. (2006).  English bilingual lexicography in Japan: Meeting serious challenges. In S. Ishikawa, K. Minamide, 

M. Murata, & Y. Tono (Eds.), English lexicography in Japan (pp. 18-25). Tokyo: Taishukan. 
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⧷⺆ᢎ⢒ࠆߌ߅ߦ e ࡓ࠹ࠬࠪࠣࡦ࠾ COOLL �ߚߒ↪ࠍ

⥄ᓞ߮ද⺞ቇ⠌�

 

ਭፉ� ᥓᵤሶ㧔ᵤ↰Ⴖᄢቇ㧕 

 

 㧦 e-learning㧘⥄ᓞቇ⠌㧘ද⺞ቇ⠌㧘ౝኈ㊀ⷞ࠼ࡢࠠ

 

 ߦߓߪ .1
ᵤ↰Ⴖᄢቇߪߢ㧘ኾ㐷⺖⒟ࠆߌ߅ߦౝኈ㊀ⷞߩ⧷⺆ᢎ⢒ࠍታߦߚࠆߔ㧘ฦኾ㐷ಽ㊁ߩౝኈߟߦ

ቇ߱ߡߒ↪ᵴࠍ╬↹േࡦࠗࡦࠝߩᶏᄖߡ e-learning  COOLL (COllaborative Open Languageࡓ࠹ࠬࠪ

Learning)ࠍ㐿⊒ߒ㧘ㆇ↪ਛޕࠆߢᄢቇߩኾ㐷⺖⒟ߪߢ㧘⺆ቇࠬࠠߦ࡞ട߃㧘⧷⺆ቇ⠌ࠍㅢߡߒኾ㐷ಽ

㊁߽ߡߟߦℂ⸃ࠆᷓࠍ㧘ౝኈ㊀ⷞߩ⧷⺆ᢎ⢒ޕࠆࠇࠄ᳞߇ౝኈ㊀ⷞߩᢎ⢒ߪቇ⠌⠪ਛᔃࡠࡊࠕߩ

 ,Brinton, Snow & Wesche)ࠆ߇ᔅⷐࠆߔಽᨆࠍ࠭࠾ߩቇ⠌⠪ߪߦ㓙ࠆߔㆬቯࠍࠢ࠶ࡇ࠻㧘ࠅߢ࠴

COOLLޕ(1989 ߥߪߢߌߛᢎຬߪ㍳⊓ߩߘ㧘ࠅ߇ᯏ⢻ߩ㧕ࡘࡆଔ㧔⹏ߩߘ߿㍳⊓ߩ╬↹㧘േߪߦ

㧘ߡߞᓥޕࠆߡߒߦ߁ࠃࠆ߈ߢᒝൻࠍ㊂߿⾰ߢߣߎࠆߔߣ㧘㓸ว⍮ߒ㐿߽ߦ࡙ࠩ⥸৻߿↢ቇߊ

COOLL ߇ᢎ⢒⺆⧷ߩ㧘ౝኈ㊀ⷞߡߒㅢࠍᓞቇ⠌㧘߮ද⺞ቇ⠌⥄ߜ㧘හ࠴ࡠࡊࠕߩቇ⠌⠪ਛᔃߪߢ

ታޕࠆߥߦߣߎࠆࠇߐᧄᄢળߪߢ㧘COOLL  ޕࠆߔႎ๔ߡߟߦቇ⠌ᴺ߿ᬺታ〣ߚߒ↪ࠍ

 

2. COOLL  ߡߟߦലᕈߩ
2.1  ᚻ  N
  COOLL 㧘ߚࠆߔᛠីࠍ߆߁ߤ߆ࠆߢലߦᢎ⢒⺆⧷ߩౝኈ㊀ⷞߦታ㓙߇ⅣႺࠆߡߒឭଏߩ

COOLL  ޕߚߒଔ⹏ࠍ⼂ᒵ⍮⺆ߩኾ㐷ಽ㊁ߦ㧘ᬺ㐿ᆎ೨ᓟߒታ〣ࠍᬺߡߒ↪ࠍ

 

2.2  ᬺታ〣 
COOLLࠍ↪ߚߒᬺߪ㧘u ↰Ⴖᄢቇߩᢙቇ⑼ߩቇ↢ࠍኻ⽎2010ߚߒߣᐕᐲᓟᦼߩReading & Writing 

II B ࠆ㜞ࠍᢥജ⧷ߣ㧘⺒⸃ജߡߒߣⅣ৻ߩᢎ⢒⺆⧷ߩ㧘ౝኈ㊀ⷞߪ⊛⋠ߩᬺߩߎޕࠆߢᬺߩ

ߪฃ⻠⠪ᢙޕߚ⟎ߦߣߎ 19 ฬޕࠆߢᬺߪ㧘ቇ⠌⠪ਛᔃߩ⥄ᓞቇ⠌㧘ቇ⠌⠪ห჻ߢቇ߮ว߁ද⺞ቇ

⠌ߩᒻᘒߢዷ㐿ߕ߹ޕߚߒ㧘ቇ↢⥄り߇㧘ᢙቇߦ㑐ࠆߔ⥝ࠆߩ Web 㧘COOLLߒ㓸ࠍ࠷ࡦ࠹ࡦࠦ

ߦ⚛᧚ߡߒߣ⊓㍳ߚߒ㧔࿑㧝㧕ޕᰴߦ㧘㧞ੱ㧝⚵ߩߢ Peer Review ߩ⺆⧷ߡߟߦ᧚⚛ߩࠕࡍฦߡߒߣ

㔍ᤃᐲ㧘ౝኈߩ⥝ᐲ㧘ౝኈߩኾ㐷ᕈߩ⹏ଔࠍⴕ㧔࿑㧞㧕㧘ߦࠄߐㅢ⺒⸃⚛᧚ߡߒߣㆡಾߥ⚛᧚ోࠍ

ቇ↢ߢᛩߒ㧘ㆬᛯߚࠇߐ⚛᧚ߩౝኈࠍቇޕߛࠎ૬ߡߖ㧘⚛᧚ߦ㑐ㅪࠆߔ⺆ᒵṶ⠌߽ⴕޕߚߞᦨ⚳ࠬ࠹

 ޕߛࠎ⚵ࠅขߦࠣࡦࠖ࠹ࠗࠗ࠶ࠛߦෳ⠨ࠍ᧚⚛⸂⺒ߛࠎ㧘ቇߪߢࡊ࠶

 

2.3� ⺆ᒵ⍮⼂ߩ⹏ଔ 
� ⺆ᒵ⍮⼂ߩ⹏ଔߪ㧘Tom Cobb’s vocabulary Profile (2001)ࠍၮߦ㧘ฃ⻠⠪߇⺒⸃ቇ⠌೨ߣᓟࠍ⺆ߩߘޟߢ⍮

ߣߎࠆߔᲧセߢ⺆㧝㧘⺆ో㧘ᢙቇ㑐ㅪ࡞ࡌ㧘ࠍ₸╵࿁ޕߚߞⴕߢᒻࠆ߃╵ߦ⚕⾰ߩޠ߆ุ߆ࠆߡߞ

ᢙቇޕࠆߢ₸╵࿁ߚ߃╵ߣޠߪޟࠆߌ߅ߦ⺆ᢙቇ㑐ㅪߣో⺆ߪ㧝ޕߚߞⴕࠍ⏕ߩቇ⠌ലᨐߢ

㑐ㅪ⺆ߩᣇ߇⺒⸃ᵴേ೨ᓟߚ߃╵ߣޠߪޟߢ࿁╵ࠅࠃ߇ᄙߊჇട߇ߣߎߚߒޕࠆߢ߆ࠄᢙቇ㑐ㅪ

භߩ㧠㧔off-list㧕࡞ࡌ㧘ࠅߢ╬”㧘“HYPOTENUSE,” “QUINTIC,” “RECTANGLE,” “SUBTRACTߪ⺆

ߪวഀࠆ  ޕߚߞߢ76.5%



－139－

８
月
９
日（
木
）

ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

 
 
 
 
 
 
 
 
 
 

 
 1㧚ࠍ⺆ߩߘޟ⍮ߩޠ߆ࠆߡߞ⾰ߚ߃╵ߣޠߪޟߦ࿁╵₸ 

  ⺒⸃ᵴേ೨ ⺒⸃ᵴേᓟ Ⴧട₸ 

⺆ో 80.8% 92.2% 11.4% 

ᢙቇ㑐ㅪ⺆ 50.0% 82.7% 32.7% 

 
2.4� ⚿ᨐ 
⺆ᒵ⍮⼂ߩჇട₸ࠍߣࠆߺߡ㧘৻⥸⺆ߦᲧセߡߒᢙቇ㑐ㅪ⺆ߩᣇ߇㜞ߪߣߎߚߞ߆㧘ቇ↢ߩኾ㐷㗔ၞߢ

ߞᛒࠍౝኈߥ⊛ኾ㐷ߩቇ↢⥄りޕࠆߡߒᤋࠍߣߎߚߞ߆㜞ߴᲧߦ⺆ߩઁ߇ᗧ᰼ߩ߳⼂⍮ߩ⺆ᢙቇ㑐ㅪࠆ

⧷ߡߟߦౝኈߩᢙቇ߿ᢙቇ⠪ޟ㧘߽ࠄ߆↢ታ㓙㧘ቇޕߚߒෳടߦᬺߦ⊛Ⓧᭂ߇↢ቇߩߊ㧘ᄙߢߣߎߚ

㧘COOLLࠄ߆ὐߩએޕࠆߡߞ߇߇ჿ߁ߣޠߚߞ߇⊑ߒᣂߢ⺆ ቇ⠌ⅣႺࠆߡߒឭଏߩ

 ޕߟ┙ࠅචಽᚑߪ⺑ߩߣࠆߢലߦታߩᢎ⢒⺆⧷ߩౝኈ㊀ⷞߪ

 
 ߣ߹ .3
ᬺ߳ߩ COOLL 㧘ኾ㐷ߡߒㅢࠍද⺞ቇ⠌ࠆࠃߦᵴേࡘࡆ㧘ߒଦࠍᓞቇ⠌⥄ߩ㧘ቇ⠌⠪ߪ↪ߩ

ౝኈߊᷓߦ㑐ࠆࠊቇ⠌ⅣႺࠍഃࠅߩߘޕߔ⚿ᨐ㧘ኾ㐷㗔ၞߦ㑐ࠆࠊ⍮⼂߽⠌ᓧࠅࠃ߇ኈᤃߣࠆߥߦ⸒

ߞⴕࠍṶ⠌ߩ⚂ⷐߩࡈࠣࡄ㧘ࠣࡦࡒ㧘ࠬࠠࠣࡦ࠾ࡖ㧘߽ࠬࠠߢࠬࠦߩ⺆⧷ቇ⑼ߩ࿖┙ᄢቇޕࠆ߃

Webߩኾ㐷㗔ၞߩ↢㧘ቇߡߒߣᓟ㧘ᦼᧃ⺖㗴ߚ 㧘COOLLߒ㓸ࠍ࠷ࡦ࠹ࡦࠦ ޕߚߒ⺖ࠍߣߎࠆߔ㍳⊓ߦ

⊓㍳ᤨߪߦౝኈࠍⷐ⚂ࠆߔᔅⷐࠅ߇㧘COOLL ᓟ߽㧘⥄ᓞቇ⠌㧘ޕߚ߃ⴕߦ⊛₸ലࠍᓳ⠌ߩᬺߢ

ද⺞ቇ⠌ࠍㅢߡߒኾ㐷ౝኈߦ߁ࠃࠆࠇࠄᷓࠅࠃࠍ㧘COOLL  ޕߚ߈ߡߒᒝൻࠍᯏ⢻߿⾰ߩᢎ᧚ߩ
 

 d
1 ⺆ᒵߪ࡞ࡌߩLexical Frequency Profile (Laufer & Nation, 1999) ߦၮ߈ߠ㧘the 1000 word level, the 2000 

word level, the academic words, off-list words  ޕࠆߡࠇ߆ಽߦߟ㧠ߩ

ෳ⠨ᢥ₂ 
Brinton, D. M., Snow, M. A., & Wesche, M. B. (1989). Content-based Second Language Instruction. New York: 

Newbury House. 

Cobb, T. (2001). Classic Vocabulary Profiler English (Version. 3.0) [Computer software and manual]  

Retrieved from http://www.lextutor.ca/vp/.  

Laufer, B. & Nation, P. (1999). A vocabulary size test of controlled productive ability. Language Testing 16(1), 

33-51.  

࿑ 2㧚COOLL 㕙 ࿑↹ࡘࡆߩ 1㧚COOLL  ᧚↹㕙⚛ߩ
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ዊቇᩞᄖ࿖⺆ᵴേࡦ࡚ࠪࠤࡊࠕ↪࠻ࠬ࠹࠻ࡦࡔࡉ࠴ࠕࠆߌ߅ߦ㧦�

⧷⺆㖸ჿ⼂ࠍ↪ߡߒ�

 
⍹Ꮉ� ⨃㧔੩ㇺᄖ࿖⺆ᄢቇ㧕 
ㄭ⮮� ⌬⟤㧔ᏢႦጊቇ㒮ᄢቇ㧕 
㥲⮮� ᩕੑ㧔੩ㇺᄖ࿖⺆ᄢቇ㧕 
 

㧘㖸ჿ⼂㧘ICT࠻ࠬ࠹࠻ࡦࡔࡉ࠴ࠕ㧦�ዊቇᩞᄖ࿖⺆ᵴേ㧘⹏ଔ㧘࠼ࡢࠠ ↪�

 
 ߦߓߪ .1
ዊቇᩞᄖ࿖⺆ᵴേߪ㧘ᐔᚑ 20 ᐕ㧟ߦ๔␜ߚࠇߐዊቇᩞቇ⠌ᜰዉⷐ㗔ߡ߅ߦ㧘㗔ၞޟߩߡߒߣዊቇ

ᩞᄖ࿖⺆ᵴേޠ㧔ᔅୃൻ㧕ࠇߐ␜߇㧘㧞ᐕ㑆⒖ߩⴕᦼ㑆ߡ⚻ࠍᤓᐕᐲ㧔ᐔᚑ 23 ᐕᐲ㧕ోࠅࠃ࿖ߩ┙ዊ

ቇᩞߢቢోታᣉޕߚߞߥߣ㧘╙㧡ቇᐕ߮ࠃ߅╙㧢ቇᐕߡ߅ߦ㧘ਥޡߦHi, friends!ߣޢઃዻ࠲ࠫ࠺ߩ

ᐕ㑆ࠇߙࠇߘ㧘ߡߒ↪ࠍᢎ᧚࡞ 35 නᤨ㑆ߩᬺ߇ታᣉߚߞ߁ߎޕࠆߡࠇߐ⁁ᴫਅߊߦߢߔߢ

㧔ᣣᧄ↢ᶦቇ⠌✚ว⎇ⓥޠ⁁⺞ᩏࠆߔ㑐ߦᄖ࿖⺆ᵴേߩዊቇᩞޟޕࠆߡߞߥߦࠅᓂ߈ᶋ߇㗴⺖ߩ߆ߟ

ᚲ㧘2011㧕߫ࠇࠃߦ㧘ዊቇᩞᄖ࿖⺆ᵴേࠆߌ߅ߦ㗴߿⺖㗴ࠍ߁⾰㗄⋡ߦኻߡߒ㧘ޟᜰዉౝኈᣇᴺޠ

㧔39.4㧑㧕ߣ࿁╵ߚߒዊቇᩞ߇ᦨ߽ᄙߊ㧘ᰴޟߢ⹏ଔౝኈᣇᴺޠ㧔33.2㧑㧕㧘ޟߡߒߘᜰዉ⠪㧔ᜂᒰᢎ

ຬ㧕⾰ߩᛛⴚޠ㧔32.4㧑㧕ߩ㗅ߢߎߘޕࠆߡߞߥߣᧄ⎇ⓥߪߢ㧘೨ㅀߩ⺖㗴ߡߒߣޟࠆߡࠇࠄߍ⹏

ଔౝኈᣇᴺߩޠ⸃╷ߩ㧝ߡߒߣߟ㧘⧷⺆㖸ჿ⼂ઃࠍࡦ࡚ࠪࠤࡊࠕ↪࠻ࠬ࠹࠻ࡦࡔࡉ࠴ࠕ߈

㐿⊒ߒ㧘ጊ⋵ౝߩዊቇᩞ㧞ᩞߩߢዊቇᩞᄖ࿖⺆ᵴേࠍㅢߡߓ㧘ᧄߩࡦ࡚ࠪࠤࡊࠕ↪ᕈࠍᬌ⸽

 ޕߚߒ
㐿⊒Ბ㓏㧔ᐔᚑߩࡦ࡚ࠪࠤࡊࠕ㧘ᧄ߅ߥ 23 ᐕᐲ㧕ߪߢ㧘ᢥㇱ⑼ቇ⋭ࠄ߆㈩Ꮣߚࠇߐᢎ᧚ޡߪHi, 

friends!ߊߥߪߢޢ㧘ߚߚߞߢޢ࠻ࡁ⺆⧷ޡ㧘ᧄߦࡦ࡚ࠪࠤࡊࠕᩰ⚊ࠆߡࠇߐ⺆㧔ฏ㧕ߴߔߪ

㧔ฏ㧕⺆ࠆߡࠇߐ⚊ᩰߦࡦ࡚ࠪࠤࡊࠕ㧘ᧄޕࠆߢߩ߽ࠆߡࠇߐឝタߦޢ࠻ࡁ⺆⧷ޡߡ

ࠍᬺࠆ߃ᦧࠇ߳ߩ߽ࠆߡࠇߐឝタߦޢ!Hi, friendsޡࠄ߆ߩ߽ࠆߡࠇߐឝタߦޢ࠻ࡁ⺆⧷ޡ㧘ࠍ

ㅴޕࠆߡ 
 
 ⊑㐿ࡦ࡚ࠪࠤࡊࠕ .2
ᧄߪࡦ࡚ࠪࠤࡊࠕ㧘ᤓᐕᐲ㧔ᐔᚑ 23 ᐕᐲ㧕߹ߢ㈩Ꮣᢎ᧚ߡߒߣ↪ޢ࠻ࡁ⺆⧷ޡߚߡࠇߐ

߮ᜰዉ⾗ᢱߦឝタࠆߡࠇߐ⺆㧔ฏ㧕ߦኻࠆߔఽ┬ߩ㆐ᐲࠍ㧘ᰴߩ㧡᷹ࠅࠃߦࡦ࠲ࡄߩߟቯ߽ࠆߔ

 ޕ㧔ਛઁ㧘2009㧕ࠆߢߩ
㧔㧝㧕㖸ჿࠍ⡞ޔߡᱜࠍ⛗ߒㆬ߱ޕ߆ࠆ߈ߢ߇ߣߎ 
㧔㧞㧕㖸ჿࠍ⡞ޔߡᱜߒᢥሼࠍㆬ߱ޕ߆ࠆ߈ߢ߇ߣߎ 
㧔㧟㧕ᢥሼࠍޔߡᱜߒᗧ㧔⛗㧕ࠍㆬ߱ޕ߆ࠆ߈ߢ߇ߣߎ 
㧔㧠㧕⛗ࠍޔߡᱜߒ㖸ჿࠍㆬ߱ޕ߆ࠆ߈ߢ߇ߣߎ 
㧔㧡㧕ᢥሼࠍޔߡᱜߊߒ⊒㖸ޕ߆ࠆ߈ߢ߇ߣߎࠆߔ 

㖸ჿ⺆⧷ߚߒൻ․ߦᣣᧄੱ⧷⺆⊒㖸ࠆߡࠇߐታⵝߦࡦ࡚ࠪࠤࡊࠕ㧘ᧄߪߢࡦ࠲ࡄߩ㧘㧔㧡㧕߅ߥ

⼂ࠛࠍࡦࠫࡦ↪᷹ߚ߹ޕࠆߡߒቯ⚿ᨐߪ㧘ߩޘఽ┬ߦኻߡߒߣ࠻ࠪࠢ࠶ࡃ࠼ࠖࡈࠆߔജ

ࠪࠢ࠶ࡃ࠼ࠖࡈߚࠇߐജߦ㧘࿑㧞ࠍ㕙↹ߩࡦ࠲ࡄߩ㧔㧡㧕ߦએਅ㧘࿑㧝ޕߚߒ⸘⸳߁ࠃࠆࠇߐ

 ޕߔ␜ࠍ࠻
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࿑ �㕙↹࠻ࠬ࠹࠻ࡦࡔࡉ࠴ࠕ .1

�

࿑ ࠻ࠪࠢ࠶ࡃ࠼ࠖࡈ .2

 
3. ↪ᕈߩᬌ⸽ 
3.1 ෳട⠪ 
ᧄ⎇ⓥߩෳട⠪ߪ㧘ጊ⋵ߩዊቇᩞ㧞ᩞߦ☋ࠆߔ㧡㧘㧢ᐕ↢ 100 ฬߣቇ⚖ᜂછ㧠ฬޕߚߞߢ 

 
3.2 ᚻ  N
࡙ߩߟ㧕㧘㧝ࡦࠬ࠶㧞ߪࠆ㧝࠻࠶࠾㧔㧝࡙ߒಽഀߦ࠻࠶࠾࡙ߩߟ㧠ࠍࡦࠬ࠶ߩޢ࠻ࡁ⺆⧷ޡ

ࠤ࠾ࡘࡒࠦࠍᵴേ㧘╙㧣ᤨߩࡦࠬ࠶ࠍ㧘╙㧝ᤨ㨪╙㧢ᤨߪߦ⊛ౕޕߚߒ᭴ᚑࠅࠃߦ㧤ᤨࠍ࠻࠶࠾

⸤ߣ⋠ㆬᛯ࿁╵ᑼ⾰㗄ߣ࠻ࠬ࠹࠻ࡦࡔࡉ࠴ࠕࠆࠃߦ↪ࡦ࡚ࠪࠤࡊࠕᧄࠍᵴേ㧘╙㧤ᤨࡦ࡚ࠪ

ㅀ࿁╵ᑼ㗄⋡ࠆߥࠄ߆ᝄࠅࠍ࠼ࠞࠅ↪ߚߒఽ┬ࠆࠃߦ⥄Ꮖ⹏ଔ࠻࠶࠾࡙ߩߎޕߚߒߣࠆࠃߦዊ

ቇᩞᄖ࿖⺆ᵴേࠍ㧘 2011 ᐕ㧠㨪2012 ᐕ㧞㧘ጊ⋵ߩዊቇᩞ㧞ᩞߡ߅ߦ㧘ฦᩞ 35 නᤨ㑆ߟߕ

ታᣉߚ߹ޕߚߒ㧘ฦ࡙ᤨߚߒੌ⚳߇࠻࠶࠾ὐߢ㧘ቇ⚖ᜂછߦኻߡߒ㧘ᚑߚߒቇ⠌ᜰዉ᩺ߣ╙㧝ᤨ㨪╙

㧤ᤨߩᵴേߦ㑐ࠍࡘࡆ࠲ࡦࠗࠆߔⴕޕߚߞ 
 
���⚿ᨐ 
ᝄࠅࠍ࠼ࠞࠅ↪ߚߒఽ┬ࠆࠃߦ⥄Ꮖ⹏ଔ⚿ᨐߣቇ⚖ᜂછ߳ߩࡘࡆ࠲ࡦࠗߩಽᨆࠄ߆㧘㐿⊒ߒ

 ޕߚࠇߐໂ␜߇↪ᕈߩࡦ࡚ࠪࠤࡊࠕߚ
 
⻢ㄉ 
ᧄ⎇ⓥߩ৻ㇱߪ㧘⑼ቇ⎇ⓥ⾌㧔⎇ⓥ⺖㗴⇟ภ 22520636㧘⎇ⓥઍ⠪㥲⮮ᩕੑ㧕ߩഥᚑࠍฃߢߩ߽ߚߌ

 ޕࠆ
 
ෳ⠨ᢥ₂ 
ਛ૫ሶ  ઁ ߊߠၮߦޢ࠻ࡁ⺆⧷ޡ .(2009) ICT ᢎ᧚ߚ↪ࠍዊቇᩞᄖ࿖⺆㧔⧷⺆㧕ᵴേߦ㑐ࠆߔታ⸽

⊛⎇ⓥ ޡጊ⋵ᢎ⢒࠲ࡦቇ߮ߩਐ⎇ⓥ♿ⷐ (2008)㧙4ޢ 
http://www.wakayama-edc.big-u.jp/kenkyukiyo20/H20/H20-4.pdf  (ෳᾖᣣ 2012 ᐕ 5  17 ᣣ). 

(⽷)ᣣᧄ↢ᶦቇ⠌✚ว⎇ⓥᚲ (2011). ዊቇᩞߩᄖ࿖⺆ᵴേߦ㑐ࠆߔ⁁⺞ᩏ 
http://www.shogai-soken.or.jp/htmltop/toppage.files/syou_2010_02.pdf  (ෳᾖᣣ 2012 ᐕ 5  17 ᣣ). 

Part�1 Part�2 Part�3 Part�4 Part�5

⧷න⺆ ᗧ
㖸ჿ䉕⡞䈇䈩䇮ᱜ䈚䈇
⛗䉕ㆬ䈹䈖䈫䈏䈪䈐䉎

㖸ჿ䉕⡞䈇䈩䇮ᱜ䈚
䈇ᢥሼ䉕ㆬ䈹䈖䈫䈏

䈪䈐䉎

ᢥሼ䉕䈩䇮ᱜ䈚䈇
ᗧ䋨⛗䋩䉕ㆬ䈹䈖䈫

䈏䈪䈐䉎

⛗䉕䈩䇮ᱜ䈚䈇㖸
ჿ䉕ㆬ䈹䈖䈫䈏䈪䈐䉎

ᢥሼ䉕䈩䇮ᱜ䈚䈒⊒
㖸䈜䉎䈖䈫䈏䈪䈐䉎

train station 㚞
bank ㌁ⴕ
school ቇᩞ
department store ⊖⽻ᐫ
barbershop ᐥደ
bus stop 䊋䉴
book store ᧄደ
flower shop ⧎ደ
police box ⇟
park 
hospital ∛㒮
fire station ᶖ㒐⟑
restaurant 䊧䉴䊃䊤䊮
post office ㇷଢዪ
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ዊቇᩞᄖ࿖⺆ᵴേ�

ᣣ⧷ߩ㖸ჿߩ᳇ࠍ߈ߠਈࠆ߃ᬺ�

 
ᳰ� ⪲ሶ㧔߽ߤߎ⧷⺆⪭⺆දળ㧕 

 
 㖸㧘ߥߦ⺆㖸▵㧘ᣣᧄߣࡕ㧘ߊߠ᳇ߦ㆑ߩ㧦 ዊቇᩞᄖ࿖⺆ᵴേ㧘㖸ჿ࠼ࡢࠠ
� � � � � �  ᣇߩりߩᤨࠆߔ⊑ࠍ⺆⧷ 
 
 ߦߓߪ .1
ዊቇ 5 ᐕ↢ߦኻߒ 4 ߚߞߣߦᚻࠆࠃߦ㕖ᑼޔߣࠆࠃߦ࠻ࠤࡦࠕߩᄖ࿖⺆ᵴേࠍᆎߚߦࠆ

߇┬ఽࠆ߃⸷ࠍਇࠆߔኻߦ㖸ჿޔߡߞ 8 వߩ⺆⧷߿⺆⧷ࠆߩߣߎߚ⡞ߢߤߥࡆ࠹ޕߚ߃ࠍഀ

ޔߢߎߘޕߚ߃ુ߇ᔃᖱ߁ߣޔߥߦ߁ߘ᧪ߪߦಽ⥄ߢߩࠆߥ⇣ߊోߪߣ㖸ߩ⺆ᣣᧄߪ⺆⧷ߔߩ↢

ޔ߃⠨ߣࠆߔシᷫࠍਇߩ┬ఽߪᵴേࠆߔ⸂ℂߦ⊛㛎ޔࠅߚߠ᳇ߡߟߦ㆑ߩ㖸ჿߩ⺆ᣣᧄߣ⺆⧷

 ޕࠆߔ⊑ࠍᚻᴺߩߘ
 
2. ᚻ㗅 
2.1 ᚻ㗅 
ᣣᧄ⺆ߣ⧷⺆㑆ߥࠎߤߪߦ㆑߆ࠆ߇ఽ┬ߦ᳇ޔࠅߚߖ߆ߠ␜⊛ߦๆญߩࠅ╭⡺ߩߤߥり

ߩᣇޔߒ␜ࠍ㛎ޕࠆߖߐ 
 
2.2 ᵈᗧࠍଦ࠻ࡦࠗࡐߚߒ 
� りߩᣇ(᳇ߩ㊂ޔญߩ㐿ߌᣇޔญベ╭ޔໃߩ╭⡺ߩᒝߐ) 
� 㖸▵ߣᜉ࠻ࡦࠢࠕޔ 
� ᣣᧄ⺆ߩ․ᕈߩ߳⺆⧷ߣᓇ㗀 
ఽ┬ߩ⥝ޔ㑐ᔃࠍᒁ߈ࠍߣߎߔᦨఝవޔߦᬺߩㆇ߮ᣇࠍᎿᄦޕࠆߔ 
 ޠ㧫ߥ߆ߩߥ߇㖸ߩޢ߁߅ޡߣޢ߃ޡߪߦ⺆ᣣᧄߡߒ߁ߤޟ
 ޠ㧫ߥ߆ߊณࠍ࿁ᚻࠇߙࠇߘߪޢpineappleޡߣޢ࡞ࡊ࠶࠽ࠗࡄޡޟ
ߊߠ᳇ޔߡߟߦ㆑ߩ㖸ჿߩ⺆⧷ߣ⺆ᣣᧄޔߡߒࠅߚߞ⸒ࠍᗧࠅߚ߃⠨ޔ߇ఽ┬⥄りޔߣߤߥ

ߣߎࠆߺߡߒ⊑ࠍ⺆නߡߞࠍりోޔ߿⡺╭ߩࠅࠊ߹ญ߿᳇ߦታ㓙ޔߚ߹ޕࠆߌะߦ߁ࠃ

 ޕߛࠎ⚵ߦ߁ࠃࠆ᧪߇ߣߎߊߠ᳇㆑ߩ㖸ჿߩ⧷ᣣߦ⊛㛎ޔߢ
 

2.3 ౕ⊛ߥᚻ  N
� ญベ╭㧦ޠޕߔ߹ߑߏ߁ࠃߪ߅ޟ"Good morning."ߩญ߹ߩࠅࠊേⷰࠍ߈ኤߥࠎߤޔߡߖߐ㆑߇

 ޕࠆߖ߆ߠ᳇߆ࠆ
� ᳇ߩ㊂㧦ޠ࠽࠽ࡃޟ"banana" ޠ࠻࠹ࡐޟ"potato" ߩ⊒㖸ߩߘޔߡߟߦ㆑ࠍߡߞࠄ߽ߡߍᗧ

ࠍᢛℂޕࠆߔ 
� ญߩ㧦ᣣᧄ⺆ࠍߩᤨߣߔໃߩߩ⺆⧷ޔߣߩᤨߔໃߩߪߦ㆑ࠍߣߎࠆ߇᳇ޕࠆߖ߆ߠ 
� ߣࠆ߇ߣߎࠆ߇ਅ߇ߏߪߦ߈ߣߔࠍ⺆⧷ޔ߇ߥߍਅࠍߏޔߪߦᤨߔࠍ⺆㧦ᣣᧄߏ

 ޕࠆߖ߆ߠ᳇ࠍ㆑ὐ⋦߁
� એߩ 4 ὐߩ㆑ࠍ㛎ޔߒり⊛ߦℂ⸃ߦ߁ࠃࠆߔଦޔߢߎߎޕߔᣣᧄ⺆߇ਇᓧᗧߥ㖸㧔ޔ߃
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ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

ߎࠆߔࠅߚߺߡ߃⠨ޔࠅߚߺߡߞ߿ޕࠆߖߐ߃⠨ࠍ߆ߩߥ߇ࠇߘޔߒ␜ࠍߣߎࠆ߇㧕߁߅

 ޕࠆ߹ᷓ߇㑐ᔃ߿⸂ℂࠅࠃߢߣ
� ߦߚ߆ࠇࠄߩ㖸ߩ⺆⸒ਔࠅ߹ߟޔ㆑ߩ▵㖸ߣࡕޔߣߚߒࠍ㛎ߩ⸤㖸▵㧦ߣࡕ

㆑ߦߣߎࠆ߇᳇ޕࠆߖ߆ߠ 
 ޕ߁ࠄ߽ߡ߃⠨߆ࠆߌณࠍ࿁ᚻޔࠄ߇ߥ⸒ߦ✜৻ࠍ" pineapple"ߣޠ࡞ࡊ࠶࠽ࠗࡄޟޔ߫߃ߣߚ

� วߪߦ⺆⧷ޔߡߖࠊᒝߦߣߎࠆ߇᳇ઃޕࠆߖ߆㖸▵ߣᒝࠍ࿑ᑼൻޔ߆ࠆߥ߁ߤߣࠆߔఽ┬

 ޕ߁ࠄ߽ߡ߃⠨ߦ
ㅪ߇ᒝޔᒻߩญޔ⡺╭ޔᕷޔߪ┬ఽޔߢߎߘޕࠆߔࠍߺ⹜ߔߢ࿑ߩߟߣ߭ࠍߺ⚵ߩ㖸ߩࠄࠇߎ

േߦߣߎࠆߡߒ᳇ޕߊߠ 
 
3. ⚿ᨐ߮ࠃ߅⠨ኤ�  
⸥ߩ␜⊛␜ໂߩ⚿ᨐޔఽ┬ࠄ⥄ߪ 2 ࠄ߆ା⥄߁ߣߚߖ߇㖸ߩ⺆⧷ޔ߈ߠ᳇ࠄ⥄ߦ㆑ߩ⺆⸒

ᵴേߦⓍᭂ⊛ߦขޕߚߞߥߦ߁ࠃ⚵ࠅ 
㛎⊛ߦቇ߱ޟޔߢߣߎ⥄ಽޟޠࠆ߈ߢ߽ߦ⊒ߣޠࠈߒ߽߅߇ߣߎࠆߔᗵޔߡߓਇ߇シᷫޔࠇߐ

㖸ჿߦኻࠆߔ⥝㑐ᔃ߇㜞߹ߊߡߞ᭽ሶ߇ޕߚࠇࠄ 
ߥߪߢߩ߽ߚߒࠍታ㛎ߢ╬⚕⾰ޔࠅߢߩ߽ߚࠇࠄ㒢ߦዊቇᩞߚ߈ߡߞࠊ㑐߇⠪⊑ߪታ〣ߩߎ

 ޕࠆ߇ᔅⷐߊߡㅴࠍⓥ⎇߽ߦ⊛ቇⴚޔࠄ߇ߥߒታ〣ߩߊᄙࠅࠃߪᓟޔߢߩ
 
 
 
 

 
 
 

 
 

. 



－144－

23���� � � ᭶ � ᪥� ������������������� ᩍᐊ�
�

ᑠᏛᰯࡿࡅ࠾ᏛᖺูᑠᏛᰯࡿࡅ࠾ᏛᖺูᑠᏛᰯࡿࡅ࠾ᏛᖺูᑠᏛᰯࡿࡅ࠾Ꮫᖺู����㸯ᖺ⏕㹼㸴ᖺ⏕㸯ᖺ⏕㹼㸴ᖺ⏕㸯ᖺ⏕㹼㸴ᖺ⏕㸯ᖺ⏕㹼㸴ᖺ⏕����ࡢⱥㄒ㡢ኌࡢẚ㍑ࡢⱥㄒ㡢ኌࡢẚ㍑ࡢⱥㄒ㡢ኌࡢẚ㍑ࡢⱥㄒ㡢ኌࡢẚ㍑����

�
┿ᓮ� ඞᙪ㸦රᗜᩍ⫱Ꮫ㝃ᒓᑠᏛᰯ㸧�

�
�㸸ࢻ࣮࣮࣡࢟ ᑠᏛᰯእᅜㄒάື�� ᑠᏛ⏕ࡢⓎ㡢ᣦᑟ�� 㡢ኌホ౯࢙࢘ࢺࣇࢯ�� 㡢ኌ್ᩘࡢⓗホ౯㸪�

ᑠᏛ⏕ࡢⱞᡭ࡞ⱥㄒ㡢ኌ�
�
�ࡵࡌࡣࡵࡌࡣࡵࡌࡣࡵࡌࡣ���

����ᖺᗘࡽᑠᏛᰯࠊࡣ࡚࠸࠾እᅜㄒάືࡀᑟධࠊࢀࡉ����ᖺ⏕㐌㸯㛫ࡢⱥㄒᏛ⩦ࡀᐇࢀࡉ

࡚࠼ᢪࢆᏳᣦᑟࡀᩍဨࡢࡃከࠊࡽᑟධ๓ࠊࡣᣦᑟࡢⱥㄒࡢᑠᏛᰯ࡛ࠊ࡚ࡗࡼㄪᰝᶵ㛵ࠋࡿ࠸࡚

Ᏻࠊࡸࡉ࡞ࡢಙ⮬ࡿࡍ㛵ᣦᑟࡢⓎ㡢ࠊࡣࡘ୍ࡢཎᅉࡢࡑࠋࡓࡁ࡚ࢀࡉࡽ᫂ࡀࡇ࠺࠸ࡿ࠸

⏤᮶ࡓࡗ࠶࡛ࡢࡶࡿࡍ�0DVDNL�������ࠋᅇࠊࡣ✲◊ࡢᑠᏛᰯࡢ㸯ᖺ⏕ࡽ㸴ᖺ⏕ࡢඣ❺ࡢⱥㄒ㡢ኌࢆ

㞟ࠊศᯒࠊࡋᑠᏛ⏕ࡢⱥㄒ㡢ኌࡢ≉ᚩࢆ᫂ࠊ࡛ࡇࡿࡍࡽᑠᏛᰯࡿࡅ࠾Ⓨ㡢ᣦᑟࡢෆᐜࠊ᪉ἲࢆ

�ࠋࡓࡗ⾜ࡵࡓࡿࡍᇶ♏㈨ᩱࡢࡵࡓࡿࡍ✲◊
�
���ᡭ㡰ᡭ㡰ᡭ㡰ᡭ㡰�
����ཧຍ⪅ཧຍ⪅ཧຍ⪅ཧຍ⪅ࠊ㡢ኌࡢ㞟ᮇ㛫ࠊ㡢ኌࡢ㞟ᮇ㛫ࠊ㡢ኌࡢ㞟ᮇ㛫ࠊ㡢ኌࡢ㞟ᮇ㛫�
ᮏᰯࡢ㸯ᖺ⏕ࡽ㸴ᖺ⏕ࡢ㸯ࡢࡘࡎࢫࣛࢡඣ❺ࠋ�ྛᏛᖺ ��ྡ㹼��ྡࠊィ ��� �ྡ� 㞟ࠊࡣ����ᖺ

��᭶㛤ጞࠊࡋ㸯᪥ ����ᖺࠊ࠸⾜ࡘࡎྡ� �᭶⤊ࠋࡓࡋ�
����ᡭ㡰ᡭ㡰ᡭ㡰ᡭ㡰�
㞟ࡓࡋ༢ㄒࠊࡣRQH��WZR��WKUHH��IRXU��ILYH��GRJ��FDW��UDEELW��ELUG��WULDQJOH��FLUFOH��VTXDUH ࡢ ��༢ㄒ࡛

ࡓࡋ㛤ጞࢆ㞟ࠊࡣࡽࢀࡇࠋࡿ࠶ �ᖺ⏕ᣦᑟ῭ࡢࡳ༢ㄒ࡛ࡢ��ࠋࡿ࠶༢ㄒࡢࢀࡒࢀࡑࡢ㡢⣲�ẕ㡢

���� ༙ẕ㡢 ��� Ꮚ㡢 7/$ࡢ⡿ᅜฟ㌟ࠊ࠸ࢆ࢙࢘ࢺࣇࢯ㡢ኌホ౯ࡢᕷ㈍ࠊ࡚࠸ࡘ��� ⓗ್ᩘ㡢ኌࡢ

�ࠋࡓࡋᐹ⪄࡚࠸ࡘഴྥࡸᚩ≉ࡢⓎ㡢ࡢ❺ඣࠊࡋࢆẚ㍑
�����㞟ࡋ㞟ࡋ㞟ࡋ㞟ࠊࠊࠊࠊࡋホ౯ࡋホ౯ࡋホ౯ࡋホ౯ࡓࡋඣ❺ࡢ㡢ኌࡓ࡚࠸ࡘඣ❺ࡢ㡢ኌࡓ࡚࠸ࡘඣ❺ࡢ㡢ኌࡓ࡚࠸ࡘඣ❺ࡢ㡢ኌ࡚࠸ࡘ����

���� ホ౯ࡓࡋ㡢⣲�
࠙ẕ㡢 �����Xݞ�ࠚ����L���ԥUܭ���������ԥ�����ԥ䠖䡎 ����ܧ�����U����Dܼܧ���� ༙࠙ẕ㡢 �Z����U�㻌ࠚ �
࠙Ꮚ㡢 ���W����Q����݇����I����Y����G����N����E����ƾ����J����O����Vࠚ

������༢ㄒࡢ㑅ᐃ࡚ࡗࡓ࠶⪃៖ࡇࡓࡋ�
ձ� 㞟�����ᖺᗘ ��᭶㛤ጞ�ᮏᰯࡢ �ᖺ⏕ࡽ �ᖺ⏕ඣ❺ࡢ᪤⩦ࡢ༢ㄒ࡛ࡇࡿ࠶�
ղ� ᪥ᮏேⱥㄒᏛ⩦⪅ࡓ࡚❧ࡾྲྀࠕ࡚ࡗᣦᑟࠖࡢᚲせࡿ࠶ࡀ�➉ᯘ�� 㡢ࡿ࠸࡚ࢀࡉ�������⸩ᩪ

⣲ࡿࢀࡲྵࡀ༢ㄒ࡛ࡇࡿ࠶�
ճ� ඣ❺ࡢ㡢ኌࢆࣝࣉࣥࢧ㞟ࡿࡍ㛫ࡀከࠊࡵࡓ࠸࡞ࢀྲྀࡃ༢ㄒᩘࢆ �ࡇࡿࡍไ㝈��

�����ඣ❺ࡢ㡢ኌࡢඣ❺ࡢ㡢ኌࡢඣ❺ࡢ㡢ኌࡢඣ❺ࡢ㡢ኌࡢ㞟㞟㞟㞟᪉ἲホ౯᪉ἲ᪉ἲホ౯᪉ἲ᪉ἲホ౯᪉ἲ᪉ἲホ౯᪉ἲ����

� ඣ❺ࡢ㡢ኌࠊᩥࡣ Ꮠࡿࡼㄞࠊࡵࡓ࠸࡞ࡁ࡛ࡀࡆୖࡳ㘓㡢┤๓ࡓࡏ⪺ⱥㄒẕㄒヰ⪅�ᮏᰯ⏨ᛶ$/7�
ゎ࡚ࡗࡼ࣒ࢬࣜࢦࣝ㡢ኌุᐃࡢ࢙࢘ࢺࣇࢯᕷ㈍ࠊࢆ㡢ኌࡢࡽࢀࡑࠋࡓࡋ㘓㡢࡚ࡏࡉၐࢆ㡢ኌࡢ

ᯒࠊࡋ㡢⣲ࣞ࠸ࡽࡃࢀ࡛ࣝ࣋ⱥㄒࢆẕㄒࣝࢹࣔࡿࡍヰ⪅㏆࠸㡢࡛Ⓨ㡢್࡛ᩘࢆࡓࡁⓗุᐃࡋ

ࠊࡋస⮬ࢆࣥࣙࢩʊࢣࣜࣉࡿࡍసື࡚ࡗࡼ�)ODVK�VRIWZDUH���VZIࠊࡣ࡚ࡗࡓ࠶㞟ࡢࢱ࣮ࢹࠋࡓ

୍㐃ࡢసᴗ࡛㡢ኌࡀ㘓㡢࡛ࡿࡁ⎔ቃࢆ‽ഛࠋࡓࡋ�
�
�
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እᅜㄒᩍ⫱࣓ࢹᏛ➨ �� ᅇᅜ◊✲�
�

���⤖ᯝ⤖ᯝ⤖ᯝ⤖ᯝ⪃ᐹ⪃ᐹ⪃ᐹ⪃ᐹ�
ᅇุࡢᐃࡢ⤖ᯝࢆయⓗࠊࡿࡳపᏛᖺ୰Ꮫᖺࡢ᭷ពᕪࡣከࡎࢀࡽࡳࡃ���༢ㄒ୰ ୰Ꮫᖺࠊ��

��༢ㄒ୰�ࡓࡗࡁࡀ᪉ࡢᕪࡢ㧗Ꮫᖺ ࠋࡓࢀࡽࡳࡃẚ㍑ⓗከࡣ᭷ពᕪࡢ㧗ᏛᖺపᏛᖺࠊࡓࡲࠋ��

⾲�ࡓࡗ࡞ࡽ᫂ࡀࡇࡿࡃ࡚ࡋࢳࢵ࣐ࡃࡼ㡢ኌࣝࢹ࡚ࣔࢀࡘࡿࡀୖࡀᏛᖺࠊࡽࡇࡢࡇ �ࠋ��
⾲⾲⾲⾲ ��������� ୍ඖ㓄⨨୍ඖ㓄⨨୍ඖ㓄⨨୍ඖ㓄⨨ศᩓศᩓศᩓศᩓศᯒศᯒศᯒศᯒ�ᑐᛂࡋ࡞ᑐᛂࡋ࡞ᑐᛂࡋ࡞ᑐᛂࡿࡼ�ࡋ࡞ᖹᆒࡢẚ㍑ࡿࡼᖹᆒࡢẚ㍑ࡿࡼᖹᆒࡢẚ㍑ࡿࡼᖹᆒࡢẚ㍑����

㻌 㻌 RQH� WZR� WKUHH� IRXU� ILYH� GRJ� FDW� UDEELW� ELUG WULDQJOH� FLUFOH VTXDUH�
పя୰� �� �� �� � �� �� �ۑ �� �� �� �� �ۑ

୰я㧗� �� �� �ۑ � �ۑ �ۑ �� �� �� �ۑ �� ��

పя㧗� �� �ۑ �ۑ � �ۑ �ۑ �ۑ �� �� �ۑ �� �ۑ

�ۑ �㸣Ỉ‽࡛᭷ពᕪࡾ࠶� � î� �㸣Ỉ‽࡛᭷ពᕪࡋ࡞�

ྛ㡢⣲ࠊࡃ࠸࡚ࡳࢆẕ㡢ࠊࡣ࡚࠸ࡘELUG��FLUFOH ᪥ᮏேᏛࠊࡣ�ʊ࣡ࣗࢩࡢࡁ㖋�㹰�㡢ޝ�ԥࡿࢀ⌧

��ᯘ➉�ࡃࡋ㞴ࡀᚓ⩦࡚ࡗ⪅⩦ ࡚ࡋࢳࢵ࣐ࡀࣝࣉࣥࢧࡢࡃከࡶᏛᖺࡢࡶ࡚࠸࠾ᮏᰯࠊ�������⸩ᩪ

IRXUࠊࡓࡲࠋࡓࡗ࡞࠸ RQHࠊࡸ�ܧ�ࡢ ࠋࡓࡁㄆ࡛☜ࡀࡇ�������ᴮᮏ�ࡿ࠶㡢࡛࠸ࡋ㞴ࡶẕ㡢ࡢ➼��ݞ�ࡢ

༙ẕ㡢࡛ࠊࡣㄒ㢌ࠊㄒ୰ࠊㄒᮎ㝈ࡎࡽ�U�� �ࡾ࠶㡢࡛࠸ࡋ㞴ࡣ �ୖ⏣�� ᒣ᰿�� ᒣ᰿��������/DQH�������� ᚓࠊ
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㧘᷹ⷰ⸘߇㆑ߥ߁ࠃߩߤߦ⋦᭽ߩ㖸⊑ߩߘᨐ㧘⚿ߩߘ㧘ߒ㧘⠌ᓧ߈ߠ᳇ߦ ኤࠍ߆ࠆࠇߐޕࠆߔߦ߆ࠄ 
�

2. ᚻ㗅�
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2.2� ᚻ㗅 
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᧦ઙߡߞೣߦ㧘߫߃㧘ࠣࡊ࡞A  ޕࠆߢߩ߽ߔଦߦෳട⠪ࠍ㖸⊑ߦၮࠍߺߩ㧘⧷⺆㖸ჿߪߢ
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1. Introduction 

The recent research in reading has investigated the contribution of working memory (henceforth, WM) 
and background knowledge to inferential processing during reading comprehension (Alptekin & Erçetin, 2010; 
Andreassen & Bråten, 2010; Rai, Loschky, Harris, Peck, & Cook, 2011). However, there has so far been little 
research that addressed the role of WM capacity in literal and inferential comprehension in L2 listening. Based on 
the hypothesis that the role of WM might differ across the proficiency levels of the L2 users, more specifically, that 
there is a meaningful association between WM capacity and inferential listening of the skilled listeners, and literal 
listening of the less-skilled listeners, the present study attempted to provide answers to the following research 
questions:  

 
RQ1: Are individual differences in L1 and L2 WM tasks related to literal and inferential comprehension 

 in L2 listening? 
RQ2: How does the role of L1 and L2 WM in literal and inferential comprehension differ across L2 

 proficiency levels? 
 

2. Methodology 
2.1. Participants 

Participants in this study were 149 Japanese 1st and 2nd year students from a technical college in Japan. 
The majority were 19-20 years of age and homogeneous in their social and educational background 

 
2.2. Instruments 
  The present study focuses on both storage and processing components of working memory capacity. L1 
WM capacity was measured through the Japanese version of Listening Span Test (Endo & Osaka, 2011). On the 
other hand, L2 WM capacity was measured through the ESL version of Listening Span Test developed by Ushiro 
and Sakuma (2000). Short term memory (henceforth, STM) capacity was measured through L1 and L2 random 
Digit Span Tests carefully pilot tested and recorded by Joyce (2008). The listening section of TOEIC IP test was 
used as an indicator of L2 listening comprehension. The participants㵭literal and inferential comprehension in L2 
listening was measured with a multiple-choice listening test (Stafford, 2009). 

 
2.3. Procedure 

The study was conducted in July 2011. The TOEIC IP test was administered to all the participants outside 
of class time on the same day. Within a week after the TOEIC IP test was conducted, the participants took all the 
other tests during their TOEIC class time, which were divided into two lessons to reduce their burden.  
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3. Results and Discussion 
With regard to RQ 1, the results of the present study suggested that individual differences in WM 

capacity influenced both literal and inferential comprehension in L2 listening. High-span listeners, with more 

working memory capacity, are thought to retain more information and revise prior information as they listen more 

effectively than the low-span listeners. As a result, the high-span listeners possibly showed significantly greater 

performance in both literal and inferential comprehension in L2 listening than the low-span listeners.  
With regard to RQ 2, the results of the correlation and regression analysis showed that L2 WM capacity 

significantly formed a medium effect on L2 inferential comprehension and accounted for a significant 12.2% of the 

variance in the model in the case of the skilled listeners. Literal comprehension, however, did not correlate with any 

WM capacity measures. The results suggested that literal comprehension, a data-driven processing related to the 

surface level features, may not have been cognitively challenging to their WM capacity. It is quite likely that the 

skilled listeners rely less on decoding or syntactic parsing processing, because their lower-level processing skills are 

more automatized. Therefore, literal comprehension, a data–driven processing did not impose on WM capacity a 

heavy cognitive load. On the other hand, in the case of the less-skilled listeners, both L1 and L2 WM capacity 

formed a moderate correlation with both inferential and literal comprehension in L2 listening. The regression 

analysis showed that L1 WM capacity predicted a significant 15.0% of the unique variance in the model of L2 

inferential comprehension, and L2 STM capacity and L2 WM capacity accounted for a significant 23.0% of the 

variance in the model of literal comprehension. The less-skilled listeners possibly focused on scratching surface level 

information and keeping it active in STM in literal comprehension, because they lack automatized linguistic 

decoding skills. Individual differences in both storage STM capacity and processing capacity of WM, therefore, may 

have influenced their L2 literal comprehension performance. The less-skilled listeners are thought to rely on 

cognitive resources for higher-level processing as well as lower-level processing. In the case of the less-skilled 

listeners, both text-based representation and deeper-level mental representation seem to have placed cognitive load 

on WM capacity. 
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1. Introduction 
Due to the growing need for improving students’ communicative abilities, task-based language teaching 

(TBLT) has gained popularity and has been adopted by several Asian governments as the national approach to 

English language teaching. However, researches indicate that there is a gap between government educational 

policies and the practice in actual classrooms. This paper will first give an overview of the studies which present the 

practice of TBLT in various Asian contexts, and second, a discussion of the challenges, constraints, and suitability of 

TBLT, and lastly, suggestions for further adoption and adaptation of TBLT in Asian educational settings.  

 

2. Methods 
This paper examines eight studies which report on implementation of TBLT in language classrooms in 

primary, secondary and tertiary settings, and in four Asian locales: Hong Kong, mainland China, South Korea and 

Japan. The studies investigate teachers’ and students’ attitudes to TBLT, the potential problems and challenges faced 

by teachers, and the effectiveness and suitability of TBLT. The eight studies are as follows: 

1. ‘The suitability of task-based approaches for secondary schools: Perspectives from Hong Kong’ by David 

Carless (2007) 

2. ‘Exploring EFL teachers’ perceptions of task-based language teaching: A case study of Korean secondary 

school classroom practice’ by In-Jae Jeon and Jung-won Hahn (2006) 

3. ‘Implementing task-based language teaching in Korean classrooms’ by Aja Dailey (2009) 

4. ‘The communicativeness of activities in a task-based innovation in Guangdong, China’ by Chunrao Deng 

and David Carless (2009) 

5. ‘Reconsidering the effectiveness and suitability of PPP and TBLT in the Japanese EFL classroom’ by Sato 

(2010) 

6. ‘Implementing task-based language teaching in a Japanese EFL context’ by Paul Dickinson (2010)  

7. ‘A task-based approach to teaching English for science and technology’ by Gregory Hadley (2000) 

8. ‘Teaching oral communication skills in academic settings: A case study in task-based approach to syllabus 

design’ by Mohammed K. Ahmed (1996) 

 

3. Results 
The potential problems and challenges of TBLT suggested by the studies include: TBLT’s conflict with 

traditional educational norms; large class sizes; teachers’ lack of confidence, teaching expertise and knowledge of 

TBLT; an emphasis on direct grammar instruction and a preference for Presentation-Practice-Production (PPP) 

approach; students’ reluctance to participate in communicative activities and their low English proficiency; and a 
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preference for a more exam-based syllabus.  

     The studies also indicate the benefits of TBLT such as the richness of communicative interactions generated in 

tasks, teachers’ and students’ positive attitude towards TBLT, and the positive effects of TBLT such as improving 

students’ intrinsic motivation and helping them to communicate effectively in English.  

 

4. Discussion 
Some researchers show doubt about the suitability of task-based language teaching in Asian contexts. 

However, despite the challenges faced by the educators, emerging evidence of successful implementation of TBLT 

indicates opportunities for further adoption of this approach in Asian English classrooms. The arguments that 

task-based approaches are not suitable for Asian contexts appear to be an overgeneralization. Some approaches to 

task-based teaching may not be suitable to all learners but we cannot deny the benefits and effectiveness of TBLT.  

     At last, some useful suggestions are proposed, such as the need for adapting task-based teaching, the need for 

teacher training programs, and the need for teachers to consider alternative solutions for classroom management. 
 

5. Conclusion 
     Constraints of TBLT can be seen in the resistance by teachers and students to TBLT innovations and in the 

situational and socio-cultural barriers. However, with growing evidence of the successful use of TBLT and the 

growing need for improving students’ communicative abilities in Asian contexts, we cannot deny the benefits, 

effectiveness and necessity of adopting task-based approaches. At the same time, researchers suggest that there is the 

need for adapting task-based teaching and implementing teacher training programs which would help teachers 

implement TBLT more effectively and facilitate their practical use of TBLT techniques. To conclude, we see cause 

for optimism in the possibilities and opportunities for further adoption of task-based language teaching in Asian 

contexts.  
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1. Introduction 

Decoding is the analysis of letter strings to determine their pronunciations. As English orthography deviates 
from the ideal of regular one-to-one correspondence between letters and sounds, learning how to decode it takes a 
longer period (Seymour, Aro, & Erskine, 2003). Studies on English L1 have shown that decoding skills improve 
through phonics instruction (Johnston, McGeown & Watson, 2012). However, studies on Japanese EFL learners’ 
decoding skills are still sparse. Considerable controversy has surrounded the teaching of reading in English to 
elementary school children in Japan. Therefore, to obtain empirical data that may offer implications for English 
literacy education for Japanese children, this study compares decoding automaticity and errors between elementary 
children and junior high students. Automaticity, according to Segalowitz (2003), is an efficient, accurate and stable 
performance. Here, automaticity of performance is compared by the coefficients of variation of latency and duration 
(Hereafter CV_L and CV_D, respectively). Although CV of latency is normally used as an index, that of duration 
may also be of interest in Japanese EFL context because decoding speed differ significantly among learners. 
 
2. Procedure 
2.1 Participants 

Participants were 19 pupils (6 males and 13 females) from Grades 5 and 6, and 19 students (8 males and 11 
females) from Grades 8 and 9. They were recruited from various schools and hence had different language profiles. 
However, to assure data collection, the Grades 5 and 6 participants were those who could read romaji. 

 
2.2 Materials and Method 

Data on participants’ decoding skills were obtained by asking participants individually to name 48 
pseudowords containing vowel spellings “ai,” “au,” “ou,” or “u” before and after a decoding practice session. The 
monosyllabic pseudoword samples are listed in Table 1. They were controlled for the number of body friends (words 
that share the body with same phonology; 1 to 8) and enemies (words that share the body but has different 
phonology; 0 to 1). During the practice session, participants read 48 words containing the same four vowel spellings, 
listened to the pronunciations, and repeated them. The words containing the same spelling patterns were presented 
consecutively on a computer screen. The samples of the monosyllabic words are shown in Table 2. They are 
controlled for the number of body friends (4 to 8) and the frequency of body friends as indicated by log-transformed 
HAL frequency norms (2.5 to 11.3) (Lund & Burgess, 1996). 

 
3. Results & Discussion 

An analysis of variance and the post-hoc tests revealed that main effect of time was significant on CV_D 
(F(1,36)= 28.821, p=.000) but not on CV_L (F= 2.606, p=.115). Main effect of group was significant on CV_D 
(F=6.035, p=.019), but not significant on CV_L (F=1.482, p=.231). The interaction was significant on CV_L 
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(F=5.655, p=.023), but not on CV_D (F=.688, p=.412). Although the CV_L was initially the same for both groups 

(p=.982), after the practice session that of the older group decreased; (p=.014) (Fig. 1). The CV_D for the younger 

group was larger than that for the older group before and after the practice (p=.040, p=.034), and both groups 

showed significant improvements in the posttest (younger: p=.000, older: p=.003). Both groups improved their 

accuracy in the similar manner (F_time(1,36)=133.153, p=.000; F_group=9.936, p=.003; F_interaction=3.405, 

p=.073). After training, the error rate of the younger group (.84) became lower (.54) than that of the older group 

before training (.65). The younger participants’ errors were either related to romaji or were unexplainable, while 

those of older participants’ were largely attributable to romaji. The high error rate of various types indicate that the 

romaji system is not as widely utilized by elementary school pupils as junior high students’ performance would lead 

us to believe. Rather, in reality, students seem to start applying romaji rules to the reading of English early in junior 

high school. The greater decrease in errors related to the application of romaji as compared to other unexplainable 

errors suggests that the ability to use one system of decoding facilitates the learning of another system. Overall, the 

results show that decoding training is more effective for students of Grades 8 and 9 to develop automatic decoding, 

although it may be ideal to introduce decoding rules before inappropriate decoding is automatized. 

 

Table 1. Samples of Pseudowords Table 2. Samples of Words 
ai au ou u   ai au ou u 

daid daunch boud mulk maid haunch loud bulk 

nait hause gouse nusk   faint daunt ounce brunch 

jaice baub jouch julp taint gaunt pounce crunch 

baim naun bount muzz   raid pause rouse tusk 
 

      
Figure 1. CV Change from pretest to posttest 
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�㜞ߪቢᚑᐲߩࡊࠕ �ׇ֣֣ן֣֣ן֣֣ן�٨֣֣

� �  ࿑ 4. േ↹㕙�       ࿑ �␜↹㕙ࠝ࠺ࡆ .5    ࿑ 6. 㕒ᱛ↹␜↹㕙�       ࿑ 7.� ㄉᦠ↹㕙 
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3 ᰴరᗐⓨ㑆ࠆߌ߅ߦᄖ࿖⺆ቇ⠌ࠢࠬ࠲ⓨ㑆ߩ᭴▽�

 

⍹Ⴆ� ඳⷙ㧔ർᶏᢎ⢒ᄢቇ㧕 

 

㧦 3D࠼ࡢࠠ ᗐⅣႺ㧘⍮⊛ࠛ࠻ࡦࠚࠫ㧘ᄖ࿖⺆ቇ⠌ࠢࠬ࠲㧘ࡈࠗ࠼ࡦࠞ㧘ᢎ᧚⥄േ↢ᚑ 

 

 ߦߓߪ .1
"Second Life (SL)"߿"Active World"ߪ㧘3 ᰴరᗐⅣႺ㧔3D MUVE㧕ߩ SNS ߢᢎ⢒ᯏ㑐ߩ☨᰷ޕࠆߢ

߇ⓥ⎇ࠆߔ↪ߢᄖ࿖⺆ᢎ⢒߿㧘ᢎᏧᢎ⢒ߡߒߣࡓࠜࡈ࠻࠶ࡊࡦ࡚ࠪࠤ࠾ࡘࡒࠦࠍࠄࠇߎ㧘ߪ

ㅴ3ޕࠆߢࠎD MUVE ߩߢ߹ࠇߎ㧘ߪቇ⠌㛎ߩߢ 2 ᰴరߩߢࠫࡍࡉ࠶ࠚ࠙ߩቇ⠌ߥ⇣ߦ⊛⾰ߣ

⥄㧘ߦหᤨߣࠆ߈ߢ߇ߣߎࠆߔ㛎⚻ߦหᤨࠍ㧘ഃㅧ⊛㛎㧘␠ળ⊛㛎㧘ᴚ⊛㛎ࠅ߅ߡࠇࠊߣࠆ

ᓞᕈߩะ߿ቇ⠌േᯏࠍ㜞឴ࠆߡࠇࠊ߽ߣࠆߖߐ㧔Vickars, 2010㧕ޕ⊒⠪ߪ㧘ߩࠄࠇߎ㛎ߩਛߢ

ߦ․߽ 3D MUVE ߈㘻߇㧘ቇ⠌⠪ߒ⋠ᵈߦὐ߁ߣ㜞឴ߩᓞᕈ㧘ቇ⠌േᯏ⥄ߣ㧘ᴚ⊛㛎ߥ⊛ᓽ․ߦ

㧘ߒ⟎⸳ࠍ࠻ࡦࠚࠫࠛ⊛⍮ߥ⊛㧘ᗐߦ”Second Life”ࠆࠇߐߣࠆ߇ὐࠆࠇࠄߌ⛯ࠍቇ⠌ߊߥߣߎࠆ

ቇ⠌⠪ߩኻߩ⋧ᚻߢߣߎࠆߖߐࠍᄖ࿖⺆ቇ⠌ࠍน⢻ࠆߔߣቇ⠌ⓨ㑆ࠍ᭴▽ߦߣߎࠆߔขޕߚ߈ߢࠎ⚵ࠅ

㧘Ԙ3Dߪࠇߘ ቇ⠌ⓨ㑆ߩࡦࠗࠩ࠺ߩ⠨ኤ㧔ࠢࠬ࠲ⓨ㑆߁ߤࠍ 3D ታࠍࡦࠗࠩ࠺ߩߘ㧕㧘ԙ߆ࠆߔዷ㐿ߦ

㓙ߦ”Second Life”ߦታⵝࠆߔᣇᴺ㧔ࠦࠆࠃߦ⺆⸒࠲ࡘࡇࡦ⸥ㅀᣇᴺߩᎿᄦ㧕㧘Ԛߢߎߘ↪น⢻ߥቇ⠌

ឭଏᣇᴺ㧘߮ߩ࠷ࡦ࠹ࡦቇ⠌ࠦߚߒㆡᔕߦᣇᴺ㧘ԛቇ⠌⠪ߩേ↢ᚑ⥄ߩ⒳㘃㧕ߩࠢࠬ࠲㧔࠷ࡦ࠹ࡦࠦ

Ԝࠪࠬߩࡓ࠹↪ᕈߣቇ⠌ലᨐ᷹ߩቯޕࠆߢ 

AITS㧔Automatized Interactive Task Space)ߣฬઃߪࡓ࠹ࠬࠪߩߎߚߌ㧘╙㧞⸒⺆⠌ᓧℂ⺰ (Long, 1996; 

Ellis, 2003)ߦၮࠅ߅ߡࠇߐ⸘⸳߈ߠ㧘ࠦ ߚࠆߔଦㅴࠍᗧᷤߩ߈ߣߚߓ↢߇㗴ߦࡦ࡚ࠪࠤ࠾ࡘࡒ

ࠣࡠ⊑ߣ࠲࠺㧘ቇ⠌⠪ࠅ߅ߡߞ߇❭߽ߣࡓ࠹ଔࠪࠬ⹏ߚ߹ޕࠆߡࠇ߹ㄟߺ⚵߇ࡓࠣࡠࡊၮᧄߩ

ቇ⠌⠪ߡߒߘ㧘ߚࠆߔߣน⢻ࠍหቯࠅ⺋ߥᨵエࠆࠃߦ࠻ࡦࠚࠫࠛ⊛㧘⍮ࠇߐ㍳⸤ߦࠬࡌ࠲࠺߇

ⷐ㧘Ԛߩࡦࠗࠩ࠺ߩࡓ࠹㧘Ԙᒰࠪࠬߪߢᧄ⊒ޕࠆࠇࠊߦߚࠆߔ⏕ࠍήߩᗧᷤ߿ࠅ⺋ߩ

߃ࠍࡕ࠺㧘ߡߟߦᨐ⚿ߩଔታ㛎⹏ߚߞⴕߡߞࠍࡓ࠹ᣇᴺ㧘߮Ԝᒰࠪࠬߩേ↢ᚑ⥄ߩ࠷ࡦ࠹ࡦࠦ

 ޕ߁ⴕࠍ⺑ࠄ߇ߥ

 

2. AITS  ࡦࠗࠩ࠺ߩ
2.1. AITS version 1 �ⷐߩⓨ㑆ࠢࠬ࠲ࠆߌ߅ߦ (Ishizuka, 2012) 
ᄖ࿖⺆ߩᢎቶౝߢⴕߪࠢࠬ࠲ࠆࠇࠊ 3 ᢎᏧߩߡߒߣḰߩࠢࠬ࠲ߪ㧚╙㧝ㇱࠆߡߞᚑࠄ߆ㇱಽߩߟ

ߊߡߒㆀⴕࠍࠢࠬ࠲ࠄ߇ߥⴕࠍࡦ࡚ࠪࠤ࠾ࡘࡒࠦࠆࠃߦ⺆⸒ᮡ⋠ߪ㧘╙㧞ㇱ⺑ߩࠢࠬ࠲ࠆࠃߦ

႐㕙㧘╙ 3 ㇱߩࠢࠬ࠲ߪ⹏ଔߩࠄࠇߎޕࠆߢ 3 㧘SLߪㇱಽߩߟ ߩߢ 3 ࠆߔታߡߒߣᗐⓨ㑆ߩߟ

ⓨ㑆ࠢࠬ࠲ߚߒว⛔ࠍࠄࠇߘ㧘ߌฬઃߣㇱ㐷㧘⹏ଔㇱ㐷ࠢࠬ࠲㧘ᜰ␜ㇱ㐷㧘ࠍࠇߘޕࠆߢน⢻߇ߣߎ

㧘AITSࠍ ࠛߩߎޕࠆࠇࠊⴕߡߞࠃߦ࠻ࡦࠚࠫࠛ⊛⍮ࠆࠇߐ⟎⸳ߦ㧘ᗐᢎቶߪ㧚ᜰ␜ㇱ㐷ߚߌฬઃߣ

࠻ࠬࠠ࠹㧔⊑ߩ㧘ቇ⠌⠪ߣ㖸ჿࠆࠃߦ(⺆⧷)⺆⸒ᮡ⋠ߚࠇߐ㍳㖸㧘੍ࠅߥߣᢎᏧᓎߪ࠻ࡦࠚࠫ

ജ㧕ߦኻࠆߔᔕ╵ࠅࠃߦࠫ࠶ࡔ࠻ࠬࠠ࠹ߩߡߒߣ㧘ቇ⠌⠪ࠍࡦ࡚ࠪࠢ࠲ࡦࠗߣⴕࠄ߇ߥ⺑

ࠍᐊ㧕⚕ߪߦ႐วߩࠣࡦࡇ࠶࡚ࠪ߫߃ຠ㧔‛ߥᔅⷐߦߚࠆߔㆀⴕࠍࠢࠬ࠲ߪߢߎߎ㧘ߚ߹ޕ߁ⴕࠍ

ࡦ࡚ࠪࠤ࠾ࡘࡒࠦߣ࠻ࡦࠚࠫࠛࠆߥߣᐫຬᓎ߇㧘ቇ⠌⠪ߪߢㇱ㐷ࠢࠬ࠲ޕࠆࠇ߹߽ߤߥേߔᷰ

ᗧ↪߇ⅣႺߩ↪ኾߩߚࠆߔታࠍࠢࠬ࠲ᮡ⋠ߪߦ࠻࠶࠾࡙ߩߎޕߊߡߒㆀⴕࠍࠢࠬ࠲ࠄ߇ߥⴕࠍ

ᵴേߩߢ࠻࠶࠾࡙ߩߎ㧘ߚ߹ޕࠆࠇߐ⟎⸳߇ຠߣࠬࡍࠬ⥩㧘ᐫߪ႐วߩࠣࡦࡇ࠶㧘࡚ࠪࠅ߅ߡࠇߐ

ᚑᨐߩࠢࠬ࠲ߪ㧘ቇ⠌⠪ߪߢଔㇱ㐷⹏ޕࠆࠇ߹േ߽߁ߣ឵ߩᐊ⚕ߣ‛ߩ㓙ࠆߔ⾼ࠍຠߪߦ



－157－

８
月
９
日（
木
）

ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

ࠛߦታ㓙ࠍຠ‛ߚߒ㧘⾼ߪ႐วߩࠣࡦࡇ࠶࡚ࠪޕࠆߌฃࠍ㧘⹏ଔߒႎ๔ߦ࠻ࡦࠚࠫࠛߩᢎᏧᓎࠍ

 ޕࠆࠇ߹േ߽߁ߣࠆߖߦ࠻ࡦࠚࠫ
 
2.2. AITS� version2 ⚵ߩᢎ᧚⥄േ↢ᚑࠆߌ߅ߦ  ߺ
� ߥ߁ࠃߩࡈࠗ࠼ࡦࠞ 3 ᰴరᗐⅣႺߩ․ᓽߪߟ৻ߩ㧘ߩߘഃㅧᕈࠅߦ㧘ታ⇇ߩߤߚߒᮨࠍ

น߇ߣߎࠆߖߐേߦ߁ࠃࠆߔᗧ࿑ߩᚑ⠪ࠍࠄࠇߘ㧘ߦ߽ߣߣࠆߢഃㅧน⢻߽࠻ࠢࠚࠫࡉࠝߥ߁ࠃ

⢻ޕࠆߢ߫߃㧘ੱ߇ㄭઃߣߊ㡆ߊ㠽߿ᢝߦߒ߆ߒޕࠆߢߤߥ‹ࠆ߃ึߣࠆ㧘ߢ߹ߊߪࠇߎ

߽㧘ታ⇇ߦሽࠍߩ߽ࠆߔᔘታޕߥ߉ߔߦࠆߡߒ᠀ߦ 
� ⊒⠪ߪ㧘ᗐⓨ㑆ߩഃㅧᕈࠍᢎ⢒ࠪࠬߡߒߣࡓ࠹ല↪ߦߚࠆߔ㧘⍮⊛ࠛ࠻ࡦࠚࠫ⥄ࠍ⥄

േ⊛ߦഃㅧࠆߔ㧘࠻ࡦࠚࠫࠛ࠲ࡔ

ࡦࠚࠫࠛ⊛㧘⍮ߢߣߎࠆߔ⟎⸳ࠍ

ࠬࠪ߁ⴕࠍേ↢ᚑ⥄ߩᢎ᧚ࠍ࠻

ᆎࠍቇ⠌ߪቇ⠌⠪ޕߚߒ▽᭴ࠍࡓ࠹

ኻߣ࠻ࡦࠚࠫࠛ࠲ࡔ㧘ߦ೨ࠆ

ࠆข߈⡬ࠍౝኈߩኻߩߘޕ߁ⴕࠍ

㧘ᄖ࿖⺆ቇࠄ߆ᖱႎߚࠇࠄᓧߢߣߎ

⠌ߦࠢࠬ࠲ᔅⷐߥ㧘ࡠࡊߓ߆ࠄ

࠻ࡦࠚࠫࠛ⊛⍮ߚࠇߐࠣࡦࡒࠣ

ᣇᴺ߁ߣࠆߔᓮߪߊߒᚑ߽↢ࠍ

㧔࿑ࠆߢ 1㧕ޕ� � � � � � � � � � � � � ࿑ 1.� �ⓨ㑆ࠢࠬ࠲ࠆߔᚑ↢߇࠻ࡦࠚࠫࠛ࠲ࡔ  
 
3. ⹏ଔታ㛎ߣ⚿ᨐ 
ᄢቇ↢20ฬࠍදജ⠪ߡߒߣ㧘ᧄࠪࠬߩࡓ࠹↪ᕈߩߚࠆ᷹ࠍ⹏ଔታ㛎ࠍⴕߚߞ㧚േᯏ߿ቇ⠌ᘒᐲ㧘

ITࠆߨ⸙ࠍࠪ࠹ᓟ࠻ࠤࡦࠕ㧘߮ࠃ߅ቇ⠌⠪ࠢࠬ࠲ߩㆀⴕߩᚑุ㧘ቢੌᤨ㑆㧘ቇ⠌⠪ߩ⊒ࡠ

㧘߽ࠄߜߤ㧘ߪᨐ⚿ߩ11ฬ㧕ߣታ㛎㧔9ฬߚࠇࠊⴕߡߌಽߦ㧘2ᐲߺࠍᦼᤨߩ⦟ᡷޕߚߒ↪ߦଔ⹏ࠍࠣ

AITSߩߢቇ⠌ߪߡߟߦ㧘ߩࠢࠬ࠲ᚑุߕࠄࠊ߆߆ߦ㧘70%એߩⵍ㛎⠪߇㧘ޟ㔍ޟ߇ޠߒ㕙⊕ޠ

߽ࠅࠃᢎቶቇ⠌ޟ߇㧘50%એࠅ߅ߡߞᕁߣߚߺߡߒቇ⠌ߢ㧘ᓟ߽AITSࠅ߅ߡߞᜬࠍ⽎ශ߁ߣ

㕙⊕߇ޠ㧘40%ޟ߇ലᨐ߁ߣߥ߃⸒ߪߢ߹ߣޠࠆ߇࿁╵ߚ߹ޕߚߞߢ㧘AITSߩὐߦ㑐ࠆߔ

⥄↱⸥ㅀࠄ߆㧘ITSߩὐߩߘ߇⇼ૃታᕈ⥄ᓞ⊛ቇ⠌ᕈᓳน⢻ᕈ㧔ࠗࡦ࡚ࠪࠢ࠲ࡦᕈ㧕

 ޕߚࠇߐໂ␜߽ߣߎࠆߦ
 
ෳ⠨ᢥ₂ 
Ellis, R. (2003). Task-based Language Learning and Teaching. Oxford University Press. Oxford. 
Long, M. H. (1996). The role of the linguistic environment in second language acquisition. In W. C. Ritchie, & T.K. 

Bhatia (Eds.), Handbook of second language acquisition, 413-468. New York: Academic Press. 
Ishizuka, H. (2012). Designing language learning in 3D virtual world - Using Second Life as a platform. E-learning 

and education (eleed), 7. Retrieved from http://eleed.campussource.de/archive/8 
Vickers, H. (2010). VirtualQuests: Dialogic Language Learning with 3D Virtual Worlds. CORELL: Computer 

Resources for Language Learning, 3, 75-81. 
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⛮⛯⊛⥄ᓞ⧷⺆ቇ⠌ࠍᡰេ࠻ࠪࠢࡢࠣࡦ࠴ࠦࡈ࡞ࠆߔ

�ߡߟߦ⊑㐿ߩޠLearning How to Learnޟ

 
ဈ↰� ᶈ㧔ᓼፉᄢቇ㧕 

 
 㧘Learning How to Learn࠻ࠪࠢࡢ㧘ࠣࡦ࠴ࠦࡈ࡞㧦 ⛮⛯⊛⥄ᓞቇ⠌㧘࠼ࡢࠠ
 
 ߦߓߪ .1
ᣣᧄੱ⧷⺆ቇ⠌⠪߇ታ〣⊛ߥ⧷⺆ജࠍりޔߪߦࠆߌߟߦ㕖Ᏹߦ㐳ᦼ㑆ߥ⊛⛯⛮ࠆߚࠊߦቇ⠌߇ᔅⷐߢ

ࠆࠇࠄ߃⠨ߣቇ⠌߽⺆⧷ࠆߌ߅ߦතᬺᓟߊߥߢߌߛቇᦼ㑆ਛޔߪߣޠ㐳ᦼ㑆ޟ߁ߢߎߎޕࠆ

⧷ߦ⊛ᓞ⥄ߡߞ߆ะߦቇ⠌⋡ᮡߚߒቯ⸳ࠄ⥄ޔߪߦࠆߔታ〣ࠍቇ⠌⺆⧷ࠆߚࠊߦ㐳ᦼ㑆ߥ߁ࠃߩߎޔ߇

⺆ቇ⠌ࠍዷ㐿ߩߚߊߡߒ⍮⼂߇࡞ࠠࠬߣᔅⷐޕࠆߥߣ 
ߣ⊛⋠ࠍߣߎࠆߔዷ㐿ߡߒߣᬺࠍᓞ⊛⧷⺆ቇ⠌ᡰេ⥄ࠆߔኻߦᣣᧄੱ⧷⺆ቇ⠌⠪ޔߪ࿁ޔߢߎߘ

㧔㧝㧕LHLޔߦਛᔃࠍ㧔ဈ↰ & ↰, 2011㧕ޠLearning How to Learn㧔LHL㧕ޟߚߒ⊑㐿ߡߒ ߣ✲⚻⊑㐿ߩ

⢛᥊ޔ㧔㧞㧕LHL 㧔㧟㧕LHLޔౝኈߩ  ޕࠆߔߣߣߎࠆߴㅀߡߟലᨐߩ
 
2. LHL  ⢛᥊ߣ✲⚻⊑㐿ߩ
2.1 േᯏߣቇ⠌ⴕὑ 
ࠤࠆߢ⊛ᶖᭂߦ㕖Ᏹߪߦቇ⠌ࠆߌ߅ߦᬺᄖ߿ᬺਛޔߢᣇ৻ࠆߔߦญࠍޠᔅⷐᕈߩቇ⠌⺆⧷ޟ

ߞߥߣ㗴⺖ߥ߈ᄢߦ㕖Ᏹ߇ᓞቇ⠌⥄ߩߢᬺᄖߦ߮ࠄߥᕈ⛯⛮ߩቇ⠌ޔߪߦ⢛᥊ߩߎޕᄙߦ㕖Ᏹߪࠬ

ߣദജਇ⿷ ψ ⠌ᾫᐲࠆߔኻߦቇ⠌⺆⧷⊛⛯⛮ޔߦ߁ࠃࠆߴㅀ߇㒙Ꮉઁ㧔2011㧕ޔߡߒߘޔߣߎࠆߡ

⥄Ꮖലജᗵߩૐਅ ψ ⧷⺆↪ߦኻࠆߔਇߩჇㅴޔቇ⠌ⴕὑߩవᑧ߫߁ߣޔߒ৻ㅪߩᔕ߇㑐ㅪߒ

 ޕࠆࠇࠄ߃⠨ߣߩ߽ࠆߡ
 
2.2 ᣂߩ࠴ࡠࡊࠕߒᔅⷐᕈ 
ᓥ᧪ࠍޠ࡞ࠠࠬ⺆⧷ޟߥ߁ࠃߩਛᔃߚߒߣᬺ

⺆⧷⊛⛯⛮ߢࠣࡦࠫࠗࡃ࠼ࠕߩߢᬺᄖޔ߿

ቇ⠌ࠍᡰេߪߦࠆߔ㒢⇇ޟޔߢߎߘޕࠆ߇㐳ᦼ

㑆ࠆߚࠊߦ⧷⺆ቇ⠌ࠍታ〣ߦߚࠆߔᔅⷐߥ⍮

ߎޠࠆߖߐታ〣ޔߒឭଏߡߒߣᬺࠍ࡞ࠠࠬߣ⼂

ኻߦቇ⠌⺆⧷ߩ᧪ߦ↢ቇߩߊᄙࠅࠃޔࠅࠃߦߣ

ቇ⠌ⴕേ⺆⧷ߢജߩࠄ⥄ޔߖߐߓᗵࠍน⢻ᕈࠆߔ

ߎࠆߔዷ㐿ࠍᡰេߣᜰዉߥ⊛ౕߩߚ߁ⴕࠍ

 ޕߚ߃⠨ߣࠆߢᔅⷐ߇ߣ
 
3. LHL  ⷐߩ
ࡦ࠴ࠦࡈ࡞ 3.1  ࠣ
࿁ࠣࡦ࠴ࠦࡈ࡞ޔߪ㧔ᧄ㑆 & ᧻ᳯ, 

2006㧕ࠍၮ࠻ࠪࠢࡢߦ㧔LHL㧕ߩᚑࠍⴕߞ

ޕోߚ ޔߪߡߒߣ ߔ␜ߦ1 ޟ㧔ࡊ࠶࠹ࠬߩߟ5
࿑ 1. LHL ߣ 5  ࡊ࠶࠹ࠬߩߟ
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᧪ޟޔޠࠫࡔࠗࠍ⋡ᮡߩ⸳ቯޟޔޠⴕേ⸘↹ޔޠ᩺┙ߩ

ޠ⠌ᘠൻߩቇ⠌ޟߣ㧕ޠᱜୃߣଔ⹏ޟޔޠታ〣ߩⴕേޟ

 ޕࠆߡߒឭଏࠍࠢࡢߣ⺑ࠆߔ㑐ߦ
 

3.2 ฦࠬߩࡊ࠶࠹⺑ 
x ޟ᧪ޠࠫࡔࠗࠍSession 02 

Future MyScopeࠍၮߦቇ⠌⠪⥄ߩࠄ᧪ࠗࠍ

 ޕࠆߔᒻᚑࠍ᳇ࠆ߿ࠆߔኻߦቇ⠌⺆⧷ޔߒࠫࡔ
x ޟ⋡ᮡߩ⸳ቯޠSession 03 

Can-do Statement㧔Benesse, n.d.㧕ߡ↪ࠍ⁁ߦ

ޔౕߒᏆ⹏ଔ⥄ࠍജ⺆⧷ߩಽ⥄ࠆߌ߅ ⊛ߥቇ

⠌⋡ᮡࠍ⸳ቯޕࠆߔ 
x ޟⴕേ⸘↹ޠ᩺┙ߩSession 04, 05 

ౕ⊛ⴕേ⸘↹ࠆߔ᩺┙ࠍ㓙ߦᔅⷐࠆߥߣ⍮

⼂㧔ലᨐ⊛ᤨ㑆ᵴ↪ᴺޔቇ⠌ౝኈ⚵┙ᣇᴺߤߥ㧕

 ޕࠆߔឭଏࠍ
x ޟⴕേߩታ〣ޠSession 06-10 

ᚑߚߒⴕേ⸘↹ߦၮ߈ߠታ㓙ߦቇ⠌ࠍⴕޕࠆߺߡߞ৻ㅳ㑆ߩᝄࠅ߮ࠃ߅ࠅᰴㅳߩቇ⠌⸘↹ޔߪ

ᢎᏧߩઁ߿ቇ⠌⠪ࠍࠬࠗࡃ࠼ࠕࠄ߆ฃࠄ߇ߥߌᬺᤨ㑆ౝߦⴕޕ߁ 
x ޟ⹏ଔୃߣᱜޠSession 08 

⛮⛯ቇ⠌ߦኻޟࠆߔਇࠍ↹⸘ޔ߿ޠታⴕߦߣߎߚߞ߆ߥ߈ߢኻߩߤߥޠߜ┙⧦ޟࠆߔᖱ✜⊛㕙

ᗧߦ᧪ߩ⍍㑆ߩߎޔޟޔߪߡߒ㑐ߦኻᔕߩቇ⠌ਇ߳ޔߦ․ޕࠆߡߒ⚫ࠍኻᔕࠆߔኻߦ

 ޕࠆߡߣ߹ࠍኻᔕᣇᴺߦਛᔃࠍ㧔Brown & Ryan, 2003㧕ࠬࡀ࡞ࡈ࠼ࡦࠗࡑޠࠆߌะࠍ⼂
 
4. ⚿ᨐ 

2011 ᐕᐲߩᦼᧃߩߢ࠻ࡐߦ߮ࠄߥ࠻ࠤࡦࠕ⸥ㅀࠍޔߣࠆ㧔㧝㧕⧷⺆ቇ⠌߳ߩേᯏ㧔ߩ⺆⧷ޟീ

ᒝߣߚߺߡߌ⛯ࠍᕁߤߥޠ߁㧕ޔ㧔㧞㧕⧷⺆ቇ⠌߳ߩ⥄ା㧔ߦ⺆⧷ޟኻߡߒ⥝߇ᜬ߈ߡߞߥߦ߁ࠃࠆߡ

ಽ߇ᣇᴺࠆ▽ࠍቇ⠌ߦ⊛ലᨐޟ᭴▽㧔ߩ㧔㧟㧕ౕ⊛ቇ⠌ᣇᴺޔ㧕ߤߥޠ߁ᕁߣࠆ߈ߢᐲീᒝ৻߁߽ޔߒߚ

߁ߣ㧕ߤߥޠߚߞ߆ 3 ὐߢലᨐࠍޕߚ߈ߢ߇ߣߎߔ 
 
ෳ⠨ᢥ₂ 
㒙Ꮉᢅᕺ� .ઁ (2011). ᄢቇ↢ߩ⧷⺆ቇ⠌ࠆߌ߅ߦേᯏᷫㅌⷐ࿃੍ߩ⺞ᩏ. THE LANGUAGE TEACHER 

(35), 1, 11-16. 
ဈ↰ᶈޔ↰ࠬ(2011) .ࡉࠖ࠹. ⛮⛯⊛⥄ᓞ⧷⺆ቇ⠌࠻ࠪࠢࡢ Learning How to Learn: Worksheet for 

Autonomous English Learning Version 5.0.㧔Unpublished worksheet㧕ᓼፉᄢቇ. 
Brown, K.W. & Ryan, R. (2003). The benefits of being present: Mindfulness and its role in psychological well-being. 

Journal of Personality and Social Psychology, 84, 822-848. 
Benesse. (n.d.). GTEC for Students Can-do statements. Retrieved from http://gtec.for-students.jp/cando/index.htm. 
ᧄ㑆ᱜ ,ੱ ᧻ᳯℂ. (2006). ࠣࡦ࠴ࠦࡈ࡞㐷. ᧲੩: ᣣᧄ⚻ᷣ ␠ 
Sakata, H. & Fukuda, T. S. (2012). Advising Language Learners in Large Classes to Promote Learner Autonomy, In 

C. Ludwig & J. Mynard (Eds.), Autonomy in Language Learning: Advising in Action (pp. 59-83). Canterbury: 
IATEFL. 2012. 

࿑ 2. Future My Scope 
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Moodle �ᵴേࠣࡦࠠࡇᢎቶᄖࠬߚߒ↪ࠍ

 
ᶆ㊁� ⎇㧔ർᶏቇᄢቇ㧕 

 
ࡦࠠࡇ㧦 LMS㧘Moodle㧘ࠬ࠼ࡢࠠ  ࠣ
 
 ߦߓߪ .1
ᣣᧄߩᄢቇࠆߌ߅ߦ⧷⺆ᢎ⢒ߪߢ㧘ᬺᤨ㑆ᢙ߇ዋࠅ߽ߣߎߥ㧘ലᨐ⊛࡚ࠪࠤ࠾ࡘࡒࠦ⺆⧷ߦ

90ޕߥߪߢኈᤃߪߣߎࠆߖߐะࠍ⢻ജࡦ ಽ㑆ߩᬺ߇ㅳ 1 ࿁㐿⻠ࠆࠇߐㅢᏱߩᒻᘒߪߢ㧘ቇ↢߇⧷

 ޕࠆߥߣ㊀ⷐ߇ߣߎߔଦࠍ↪ߩ⺆⧷ߦᬺᤨ㑆ᄖ߽ߦߚࠆ㜞ࠍ㧘⢻ജߚߥዋ߇ᯏળࠆࠇ⸄ߦ⺆
ᢎቶᄖߩ⧷⺆ᵴേߊࠃߢ߇ߩࠆࠇࠄ㧘ᢎ⑼ᦠ╬ߩᢎ᧚ࠍ↪ߚߒᢥᴺ㧘ࠣࡦࠖ࠺㧘ࠣࡦ࠾ࠬ

⺖㗴ޕࠆߢ৻ᣇ㧘ߥ߁ࠃߩࠣࡦࠠࡇࠬ߿ࠣࡦࠖ࠹ࠗ⊒ାᵴേߪ㧘ઁߣᲧߡߴᢎቶᄖߩߢታᣉ߇㔍

㧘SNSࠣࡠࡉ߿࡞ࡔ㧘ߪߡߟߦᵴേࠣࡦࠖ࠹ࠗޕߒ ߡ߈ߡ߃Ⴧ߇ታ〣ߩߢᒻࠆߔ↪ᵴࠍߤߥ

 ޕࠆࠇࠊᕁߣߥߢ⊛⥸৻ߛ߹ߪߣߎ߁ⴕߦ⊛ᣣᏱࠍᵴേࠣࡦࠠࡇࠬߩߢ㧘ᢎቶᄖ߇ࠆ
㧘Moodle߇ߩࠆࠇࠄ߃⠨ߢߎߘ ᵴࠣࡦࠠࡇᢎቶᄖࠬߚߒ↪ࠍ㧔LMS㧕ࡓ࠹ቇ⠌ᡰេࠪࠬߥ߁ࠃߩ

േߩలታޕࠆߢᧄႎ๔ߪߢ㧘Moodle ࠆࠃߦ⠪⊑ߚߒ↪ࠍ 2011 ᐕᐲ߮ࠃ߅ 2012 ᐕᐲ೨ᦼߩታ〣

 ޕࠆߔ⚫ࠍ
 
2. Moodle  ឭߣ㖸ჿ㍳㖸ࠆࠃߦ
2.1 Moodle  ታⵝߩࡦࠗࠣࡊ㖸ჿ㍳㖸ߩ߳

Moodle ࠊߪߢᮡḰߪᯏ⢻ࠆߔឭߒ㍳㖸ࠍ㧘㖸ჿߩߩ߽ࠆ߇࡞ࡘࠫࡕ࠻ࠬ࠹ዊ߿㗴ឭ⺖ߪߦ

ࠆߔ↪߇ቇ⠌⠪ޕߥߡߞ PC Audacityߦ 㧘ߒ࡞࠻ࠬࡦࠗࠍࡦ࡚ࠪࠤࡊࠕ㓸✬㍳㖸ߥ߁ࠃߩ

㍳㖸ߡߒ৻ᣤሽߚߒ㖸ჿࠍ࡞ࠗࠔࡈឭߪߣߎࠆߖߐน⢻߇ߛ㧘PC ᬺߩߤߥ⺑ߩᣇ߿ቯ⸳ߩ

㧘Moodle߇ߩࠆࠇࠄ߃⠨ߢߎߘޕࠆߢᾘ㔀߇ ᧄߦ㖸ჿ㍳㖸ᯏ⢻ࠍታⵝߩ߆ߟߊޕࠆߢߣߎࠆߔ

࡞࠻ࠬࡦ㧘ࠗߊߥᔅⷐ߇⟎⸳ߩࡃࠨࠣࡦࡒ࠻ࠬߪߢ㧘ᧄႎ๔߇ࠆߢ↪น⢻߇ࡦࠗࠣࡊ

ᬺ߇Ყセ⊛ᐔᤃߡߒߣߩ߽ߥNanoGong Online Audio Recordingߣ NanoGongߜ߁ߩߘ㧘ߒ⚫ࠍ ࠍ

ޕࠆߔႎ๔ࠍ᭽ሶߩᬺታ〣ߚߒ↪ 1 㧘NanoGongߦ߁ࠃߚߣ߹ߦ Online Audio Recordingߣ ኻߪߦ

ᔕࠆߔ Moodle ࠜࡈࠅ߅ߣߩ㧘ᓟㅀߪߢታ〣ߩ࿁ޕࠆ߇⇣Ꮕߦᯏ⢻ࠆࠇߐታⵝ߿ࡦ࡚ࠫࡃߩ

㧘Moodle 1.9ߚߥᔅⷐ߇↪ߩߢࡓ NanoGongߦ  ޕࠆߡߒ↪ߡߒ࡞࠻ࠬࡦࠗࠍ
 
 1.  
㖸ჿ㍳㖸ࠍน⢻ߩࡦࠗࠣࡊࠆߔߦߩߘߣ․ᓽ 

 ዊߩߢ࠻ࠬ࠹↪ ߩߢࡓࠜࡈ↪ Moodle 2.X ኻᔕ 

NanoGong ٤ ٤ �* 
Online Audio Recording ٤ � ٤ 

*Moodle 2.X NanoGongߚߒኻᔕߦ ߇ 2012 ᐕ 5  25 ᣣޕߚࠇߐࠬߦ 

2.2 NanoGong  ↪ߩ
⊒⠪ߪ㧘ᜂᒰࠆߔᄢቇ 2 ᐕ↢ะߡ߅ߦ⋠⑼♽࡞ࠝߩߌએ೨ࠅࠃMoodle 㧘2011ࠅ߅ߡߒ↪ࠍ

ᐕᐲߪࠄ߆ NanoGong ࠗ㖸⊑ (a) ߜ߁ߩߘߪ࿁ޕࠆߡߒᵴേ߽ታᣉࠣࡦࠠࡇᢎቶᄖࠬߚߞࠍ

ߩߡߒߣ႐ߩᖱႎ឵ᗧߥ↱⥄ (b) ߣ⠌✵ࡦ࡚ࠪࡀ࠻ࡦ voice forum ߩ 2  ޕࠆߔ⚫ࠍߟ
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2.2.1 ⊒㖸ࡦ࡚ࠪࡀ࠻ࡦࠗ✵⠌ߩߚߩNanoGong  ↪ߩ
⊒㖸✵⠌ߪ㧘߽ࠎࠈߜᢎቶౝ߽ߢታᣉน⢻߇ࠆߢ㧘㒢ᤨߚࠇࠄ㑆ౝߪߢ✵⠌㊂㧘ᜰዉߦ߽ߣ㒢

㧘NanoGongߚ߁߹ߒߡࠇࠄ 㧔࿑ࠆߡߡߒታᣉߢᒻࠆߔ↪૬ࠍኋ㗴ߚߒ↪ࠍࠖ࠹ࡆࠖ࠹ࠢࠕ 1
ෳᾖ㧕ౕޕ⊛ߪߦ㧘✵⠌ߩߚࠆߔࠍ⺖㗴ᢥࠍ↪ᗧߒ㧘ߩߘㇺᐲ⸳ቯߚߒ⊒㖸㧔߃  ߫ /th/㧕࠻ࡦࠗ߿

߈⡬ࠍ࡞࠺ࡕࠆࠃߦ㧘Უ⺆⠪ߡߒߣኋ㗴߇⥄㧘ฦߢߚߒ⺑ߢᬺᤨ㑆ౝࠍᵈᗧ㗄ߩࡦ࡚ࠪࡀ

࠲ࡏޠㅍାޟࠄߚ߈ߢ߇㖸⊑ߊࠁߩ㧘⚊ᓧߒ㍳㖸߆࿁ޕࠆߔ㍳㖸ࠍჿߩ㧘⥄ಽⴕࠍ㖸✵⠌⊑ࠄ߇ߥ

ߪ㧘ᢎຬ߈ߢ߇ߣߎߊ⡞߇ߺߩᢎຬߣ↢ቇߚߒ㧘ឭߪ㖸ჿߚࠇߐឭޕࠆߔឭߡߒࠍࡦ Moodle
ߢࠍࠢ࠶ࡃ࠼ࠖࡈߦਈ߃㧘ࠢోࠬߦㆶర߈ߴߔὐߚߞ߇႐วߪߦ㧘ᬺౝߢᒰࠆߔቇ

 ޕࠆߡߞⴕࠍ⺑ߩ╬ᵈᗧὐߢߚߒ↢ౣࠍ㖸⊑ߩ↢

    

 ࿑ 1. ⊒㖸✵⠌ߩߡߒߣ↪  ࿑ 2. Voice Forum  ↪ߩߡߒߣ
 
NanoGongߩߚߩ⠌✵ࠣࡦࠠࡇࠬߥ↱⥄ 2.2.2  ↪ߩ
ㅀࠅ߅ߣߩ㧘ࠆࠁࠊ 4 ᛛ⢻ߩਛߢ㧘ࠬߩઁߪࠣࡦࠠࡇ 3 ᛛ⢻ߣᲧߡߴᢎቶᄖߩߢ✵⠌㊂⏕߇

㔍ߢߎߘޕߒ⊒⠪ߪ㧘Moodle NanoGongߦ㧔ឝ␜᧼㧕ࡓࠜࡈߩ ㅊടࠍ㖸ჿ㍳㖸ᯏ⢻ߚߒ↪ࠍ

㧘Voice Forumߒ 㧔࿑ࠆߡߒଦࠍ↪ߩߡߒߣ႐ߩᵹߩቇ↢ห჻ߡߒߣ 2 ෳᾖ㧕1ޕ ࿁ߩᛩⓂߢ 1 ಽ

⒟ᐲࠍ࠴ࡇࠬߩ㍳㖸ߒߣߣߎࠆߔ㧘ቇ↢ߪ⥄ಽߢᣂߜ┙ࠍࡑ࠹ߥߚ߽ߣߎࠆߍ㧘ઁߩቇ↢߹ߪߚ

ᢎຬ߇↪ᗧߚߒ㗴ߦା߽ߣߎࠆߔน⢻ޕߚߒߣઙฬએᄖߪᢥሼജࠍߢߣߎߥ㧘㖸ჿࠆࠃߦ

ᵹࠍ⋡ᜰޕࠆߡߒᛩⓂౝኈߪ㧘⊒㖸߿ᢥᴺ╬ߩᱜ⏕ߪߡߟߦߐ⹏ଔߕߖ㧘⊒⸒࿁ᢙ㧔ᛩⓂᢙ㧕ߦ

ᔕߡߓᚑ❣ߩᦨᄢ  ޕࠆߡ߃ਈࠍ࠻ࡦࠗࡐߩ20%
 
3. 2011 ᐕᐲߩታ〣ߦၮߊߠ 2012 ᐕᐲߩᡷༀὐ 

2011 ᐕᐲߩታ〣⚳ੌᓟ㧘ጁୃቇ↢߳ߩ⡞߈ข߮ࠃ߅ࠅ⺖㗴ឭ⁁ᴫ╬ࠍෳ⠨ߦ㧘⸥ 2 ታߩᵴേߩߟ

ᣉᣇᴺߦᄌᦝࠍടޕߚ߃⊒㖸ࡦ࡚ࠪࡀ࠻ࡦࠗ✵⠌ߪߡ߅ߦ㧘ᬺᤨ㑆ౝోߩߢࠢ࠶ࡃ࠼ࠖࡈ

ߡߒᜰ⋠ࠍല₸ൻߩ㧘ᢎቶᄖᵴേߢߣߎࠆขࠍ㑆ᤨߩᢧ✵⠌৻ߣ⺑ߩߡߟߦ㧘⺞㖸ߒ߿Ⴧࠍ㑆ᤨߩ

Voice Forumޕࠆ 㧘2011ߪߡߟߦ ᐕᐲߪቇ↢ߩ㖸ჿᛩⓂ⁁ᴫߤ߶ࠇߘ߇ᵴ⊒ߊߥߪߢ㧘⥄ಽ࠹ߢ

㧘2012ߚߚߞ߇ᗧߩߣߒ㔍߇ߣߎࠆߔᛩⓂߡࠍࡑ ᐕᐲߪߢᗧ឵ߦෳട߁ࠃߔ߿ߒ

߁ࠃࠆߍਅࠍ࡞࠼ࡂߩ㍳㖸ឭߢᒻࠆߔ╵࿁ߦࠇߘ㧘ߒᛩⓂࠍࠢ࠶ࡇ࠻ߩⶄᢙߡߞࠃߦᢎຬߓ߆ࠄ

 ޕߚߣߟ
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�ᜰዉࡦࠗࡦᢥࠝ⧷ߚ↪ࠍᚻᴺᷝ࠻ࠢࠗ࠳ࡒ

 
ዊᩙ� ᚑሶ㧔ਛㇱᄢቇ㧕 
ᩉ� ብ㧔ਛㇱᄢቇ㧕 

 
�㧘ᷝᜰዉࠣࡦࠖ࠹ࠗᓞ㧘Moodle㧘⥄ߩ㧦�ቇ⠌⠪࠼ࡢࠠ

 
1. ERRMarker  ⊑㐿ߩ
� ⊒⠪ޔߪ⧷ᢥᷝᜰዉࠪࠬࡓ࠹ ERRMarker ࠍ 2004 ᐕࠅࠃ㐿⊒ࡓ࠹ࠬࠪߩߎޕࠆߡ߈ߡߒ

web߇ቇ⠌⠪ޔߪ ߦឭߚߒ⧷ᢥߦኻޔߡߒlexical errors ࠄ߆ syntactic errorޔmechanical errorޔ
morphological errors ߩ߽ߚߒߦ߁ࠃࠆ߈ߢ៰ᜰߢߣߎࠆߌߟࠍ⦡⢛᥊߿⦡ᢥሼࠍࠅ⺋ߩߢ߹ࠆ⥋ߦ

ߚߒቯ⸳߇ᢎ⠪ߓ߆ࠄޕࠆߢ ERRMarker ࠇࠍ࠻ࠗࠗࡂߦ‛ឭߩቇ⠌⠪ޔߡߞࠃߦ

࠻ࡦࡅߺߩߡߟߦ߆ࠆߡߒ↢⊑߇ࠅ⺋ߩ⒳㘃ߥ߁ࠃߩߤޔߣ႐ᚲߥᔅⷐ߇ᱜୃޔߪᚻᴺߩߎࠆ

ᗧ࿑ߦ߁ࠃߥࠄߥߪߡߊߥߒߣ߁ࠃߒ⸂ߢಽ⥄ࠍ߆߈ߴߔᱜୃ߁ߤߪቇ⠌⠪ޔߢߩ߽ࠆ߃ਈࠍ

ޔ߈ߢᢛ⺞ࠅࠃߦቯ⸳߇ᢎ⠪ࠍᣇߒ␜߿㊂ߩ࠻ࡦࡅࠆ߃ਈߦቇ⠌⠪ޕࠆߢᓽ․߇ߣߎࠆߡࠇߐ

ቇ⠌ࠍࠬࡠࡊ㊀ⷞᷝߚߒᜰዉࠍⴕ߇࡞࠷ߩߚ߁ ERRMarker  ޕࠆߢ
�

2. Moodle  ERRMarker 㐿⊒╙ 2 ᦼ(2011 ᐕᐲ)ߩߢᡷ⦟ὐ�  
� ERRMarker2004 ߣࠣ࠲ࠛޔߪߢweb ߩߢ␜⦡ޔࠍCSS ߚߡࠇࠄߣ߇ᣇᴺࠆߔ⟵ቯߢ

ޔᷝߚ ᤨࠍࠣ࠲ࠛߪߦജࠆߔᬺᤨ㑆ߩߘޔߚ߹ޕߚߡߞ߆߆߇ㆇ↪ߪߦ CGI ࠣࡠࡊ

CSS߿ࡓ 2010ޕߚߞߢᔅⷐ߇ᛛⴚഥ߿⼂⍮ߩ ᐕߩLET50 ᐕ⸥ᔨో࿖ᄢળߡ߅ߦႎ๔ߒ

Moodleޔߚ  㐿⊒╙㧝ᦼ(2009 ᐕᐲ)ޔߪߢᢎ⠪߽ߢߌߛㆇ↪ߩࡓ࠹ࠬࠪࠆ߈ߢ᭴▽ࠍ⹜ߎޕߚߺ

Moodleޕߚߞᱷ߇㗴⺖ߪߢὐ߁ߣߐߔ߿ߒ↪ㆇޔ߇ߚߒታ߇ᡷༀߩ߆ߟߊࠅࠃߦ⊑㐿ߩ  㐿

⊒╙ 2 ᦼ(2011 ᐕᐲ)ߩߢᡷༀߪߦᰴߥ߁ࠃߩὐ߇߹ޕࠆࠇ 
� ᷝജᤨߩ↹㕙ㆫ⒖ࠍᦨዊ㒢ޔߒߦᬺߩല₸ࠍࠆߍ 
 ࠆߔߊߔ߿߃ਈࠍ⿷⺑ߦቇ⠌⠪ߢߤߥ࠙࠼ࡦࠖ࠙ࡊ࠶ࠕࡊ࠶ࡐ߿ࡃࠝ࡞ࡠ �
� ⋥ᗵ⊛ߦᠲޔࠗ࠻࠙ࠕࠗߔ߿ߒ ߒߣࠬࠚࡈ࠲ࡦ ERRMarker ⸳ቯࠄ߆⺖㗴ᛩⓂ

ᷝ⿷⺖㗴߳⒖ߩേߦࠬࡓࠬ߇ⴕࠆߔߦ߁ࠃࠆ߃ 
� moodle Moodleޔߒ↪ࠍℂᯏ⢻▤࡙ࠩ߿ࠬࠦߩ ࡞࠻ࠬࡦࠗߡߒߣ࡞ࡘࠫࡕㅊടߩ

 ࠆߔߦ߁ࠃࠆ߈ߢ
3. ERRMarker  ⦡․ߩᜰዉᷝߚ↪ࠍ

� ޔߦ߁ࠃߔ␜߇࿑㧝ޔ႐วߩᜰዉᷝߚ↪ࠍᚻᴺ࠻ࠢࠗ࠳ࡦࠗ

ቇ⠌⠪ߪᢎ⠪ࠍࠫ࠶ࡔߩࠄ߆ᚻޔୃߦࠅ߆߇ ᱜ߈ߴߔ▎ᚲߣ

ୃᱜᣇᴺߩਔᣇࠍ⠨߃⸃ߦะޕߥࠄߥߪߡߊߥࠊ߆࿑ 1 Ԙޯߩ

ԛࠅ➅ߩߢߒⴕࠆࠇࠊቇ⠌ޔߪߢࠬࡠࡊቇ⠌⠪ߩᗧ᰼ߊߓߊࠍ

ޕࠆߡࠇࠊߣࠆ߈ߢ߇ߣߎࠆߓࠎ㊀ࠍ㊂ࠣࡦࠖ࠹ࠗޔߊߥߣߎ

ቇ⠌⠪ߥ⊛⊑⥄ߩ᳇ࠍ߈ߠଦࠍ❈᧤ޔߒㆱߪߣߎࠆߌน⢻ߣߛ⠨߃

ޔୃߣജߊߠ᳇ߦࠅ⺋߇ቇ⠌⠪⥄りޔߪߦᚻᴺᷝߩߎޔ߇ࠆࠇࠄ

ᱜᣇᴺࠍ㓸ታ〣ࠆߔജߦၮ߇ࠈߎߣߊߠᄢ߽ߣ߈⠨ޕࠆࠇࠄ߃

ቇ⠌߫ࠇߔ߽ߣޔ߇ࠆߢน⢻ࠎࠈߜ߽߽ߣߎࠆߔߦࠬࡠࡊߥࡉࠖ࠹ࠢ࠲ࡦࠗࠍԘޯԛޔߚ߹

⠪ߦછࠆߥߦߜ߇߹ߒߡߞߥߦࠅ߈ߖน⢻ᕈุ߽ޕߥ�



－163－

８
月
９
日（
木
）

ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

� ޔߦ߁ࠃߔ␜߇࿑㧞ޔ႐วߩᜰዉᷝߚ↪ࠍᚻᴺ࠻ࠢࠗ࠳

ቇ⠌⠪ߪᢎ⠪߇ԙߢឭ␜ߒ⋤ࠆߔᣇࠍԚޯԛߩߘߢ߹߹౮ߒ

ᦠߩߎޕࠆߥߦߣߎࠆߔ߈႐วޔቇ⠌⠪߇⥄りߩೋⓂߣᢎ⠪ߩ

ߔኤ⋬ࠍࠣࡦࠖ࠹ࠗߩり⥄ޔߒ⼂ࠍ⚛ቇ⠌ⷐࠆߦ㑆ߩߒ⋤

ࠍࠅ⺋ߓหߪߦࡊ࠶࠹ࠬߩࠣࡦࠖ࠹ࠗߩᰴޔ߫ࠇ߈ߢ߇ߣߎࠆ

ߊߡࠇࠊၭ߇⢻ജࠣࡦࠖ࠹ࠗߚࠇߐᡷༀޔߊߥߣߎߔࠅ➅

߁߹ߒߡߒੌ⚳ߡߒ౮ࠍߒ⋤ߩᢎ⠪ߦනޔߒ߆ߒޕࠆߢߕߪ

ቇ⠌⠪ߩ႐วࠍࠣࡦࠖ࠹ࠗߥ߁ࠃߩߤޔᛩޔ߽ߡߍᱜޟ߇⺆⧷ߒ࿁╵ߦࠬࡠࡊࠆࠇߐޠቇ⠌

⠪߇ଐሽޔࠅߚߞ߹ߒߡߒ౮ߒᦠߢߣߎࠆߔ߈ቇ⠌⋡ᮡ߇㆐ᚑࠆߔࠅߚߞ߹ߒߡߒ⸂⺋ߣߚ߈ߢน

⢻ᕈ߽ޕࠆ�

� ႐วࠆ߉ߔ㜞߇࡞࠼ࡂቇ⠌ߪߢᚻᴺߥ࠻ࠢࠗ࠳ࡦࠗ

߇߹ߒߡߞࠊ⚳ߡߒߒਣ౮ߪߢᚻᴺᷝ࠻ࠢࠗ࠳ޔ߿

ࠇࠄ߃⠨ߣࠆߡߒㆡߪᚻᴺ࠻ࠢࠗ࠳ࡒޔߦ႐วߥߜ

ޔࠗߪᚻᴺ࠻ࠢࠗ࠳ࡒޕࠆ ޔ߽ߡߒ↪ᵴࠍ࠻࠶ࡀ࠲ࡦ

⚕ᇦࠍᵴ↪ࠆࠁࠄޔ߽ߡߒౕߡ↪ࠍⴕߢ߇ߣߎ߁

ERRMarkerޕࠆ߈ ᜰᷝߩߢᚻᴺ࠻ࠢࠗ࠳ࡒߚ↪ࠍ

ዉߩ႐วߩࠅ⺋ޔߪ႐ᚲߣ⒳㘃ࠍ࠻ࡦࡅߔ␜ࠍᢎ⠪߇ቇ

⠌⠪ߦਈߢࡦࡍߣ⚕߽ࠇߎޔ߇ࠆ߃ⴕޕࠆߢߣߎࠆ߃ 
� ERRMarker ޔߊߥߢߌߛᯏ⢻࠻ࠗࠗࡂޔߪߦࡓ࠹ࠬࠪ

ᢎ⠪࠻ࠗࠗࡂࠆߌߟ߇ㇱಽ࠲࠺ࠍ㓸ߒ web ޔੱࠍ࠲࠺ߩߎޔ߆߶ࠆ߇ᯏ⢻ࠆߔ␜ឭߦ

ࡂޔߚ߹ޕࠆߡ߃ᯏ⢻߽ࠆߔߒ߈ᦠޔ߁ࠃࠆ߈ߢ߇ߣߎࠆߔಽᨆߡߌࠊߦߤߥቇᐕޔࠬࠢ

 ޕࠆ߇ᯏ⢻ߊ߅ߡߒ㓸߽࠻ࡦࡔࠦߩߘޔߣᯏ⢻ࠆߌઃࠍ࠻ࡦࡔࠦߦઁߩ࠻ࠗࠗ
� ቇ⠌⠪ޔߡߞߣߦERRMarker ޔᷝߪὐߩᦨᄢߩᜰዉߚ↪ࠍ ࠍㅢߡߒ⥄ಽࠅ⺋ߩะࠍ⼂

ߌߟߦりࠍㆇ↪ജ⺆⧷ߩߚࠆߔ↪ㆇࠍޠ⺆⧷ߔ߿ࠅࠊጀવ৻߇ᧄᗧޟߡߒసࠍᒙὐߩߘޔߒ

 ޕࠆߦߣߎࠆ߈ߢߦ߆ࠄࠍᮡ⋠߁ߣ߁ࠃ
� ᢎ⠪ᷝޔߪߡߞߣߦࠍ࠲࠺ᛠីߡߒᜰዉߦᵴޔߊߥߢߌߛߔ߆࿑ 3 ࡊቇ⠌ߩԘޯԜࠆߦ

ࠍᜰዉᷝޔࠍࡓࠣࡠࡊቇ⠌ߥᔅⷐߡߞߣߦቇ⠌⠪ߩޘޔߒߦࡉࠖ࠹ࠢ࠲ࡦࠗࠅࠃࠍࠬࡠ

⊒ὐߡߒߣቇ⠌⠪ޕࠆߦߣߎࠆߌߡߒ↹⸘ߦ߽ߣߣ�

�

4. ዷᦸ 
� ERRMarker ቇ⠌ࠆߔߣᮡ⋠߇ᢎ⠪ޔߪ⠪⊑ޕߥߪߢࡓ࠹ࠬࠪߥ߁ࠃߩᣢຠߚࠇߐ࿕ቯൻޔߪ

ലᨐߦᔕߩࠞࡑߡߓ⸳ቯቯ⟵ߦ↱⥄ࠍᎿᄦޔ߈ߢቇ⠌⠪߿࡞ࡌߩቇ⠌⁁ᴫߦㆡᷝߚߒᜰዉ߇

ERRMarker2011ޔߪߢᧄ⊒ޕࠆߡߒߑࠍ⊑㐿ߩࡓ࠹ࠬࠪࠆߩᨵエᕈ߁ࠃࠆ߈ߢ ᜰዉࠄ߆ቯ⸳ߩ

 ޕࠆߔ⚫ࠍቇ⠌ᣇᴺޔᜰዉᣇᴺޔዉᣇᴺߩ߳
 
 
ෳ⠨ᢥ₂ 
Ferris, D. R. (2002). Treatment of Error. Ann Arbor: The University of Michigan Press  
Ferris, D. R., & Bitchener, J. (2012). Written Corrective Feedback in Second Language Acquisition and Writing.  

New York: Routledge 
ᧁඳᤚ߶߆✬㓸 (2010). ߩࠣࡦࠖ࠹ࠗߣࠣࡦࠖ࠺ޡℂ⺰ߣታ〣̅⧷⺆ࠍਥ⊛ޟޠ⺒ޟߦᦠޢޠߊ

᧲੩㧦ᄢୃ㙚ᦠᐫ 
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�⊑㐿ߩ࠻ࠬࠠ࠹⺆⧷ᒛဳ࡞࠲ࠫ࠺

̆ᬺౝⅣႺߩ⺞᭴▽ࠍ⋡ᜰ̆ߡߒ�

 
ᅏ↰� ม㧔ጟᄢቇ㧕 

⧃Ꮉ� ᱜብ㧔ᩣᑼળ␠� ㊄ᤊၴ㧕 
⪤የ� ᕡ੫㧔ᱜ⥝ IT �ࡦ࡚ࠪࡘ࠰ ᩣᑼળ␠㧕 

 
 ᒛ㧘៤Ꮺ㔚┵ᧃ㧘ᬺౝⅣႺ㧘⺞࡞࠲ࠫ࠺㧘࠻ࠬࠠ࠹㧦 ⚕ᇦ࠼ࡢࠠ
 
 ߦߓߪ .1
ㄭᐕߩ ICT ᛛⴚߩᕆㅦߥ⊒ዷߦޔᄢቇࠆߌ߅ߦ⧷⺆ቇ⠌ⅣႺޔ߽ߡ߅ߦPC ៤Ꮺ㔚┵ᧃ߿

ߚߒ↪ࠍᧃ┵࠻࠶ࡉ࠲ e-learning Ⴧߦ㕖Ᏹߪㆬᛯ⢇ߩቇ߱ᣇᴺ߿ቇ߱႐ޔ╬ᬺᄖቇ⠌߿ᬺࠆࠃߦ

ᓟ߽ߢᣣᧄޔ⺰൩ߪ㖧࿖ߩ㓞࿖ࠆߢࠎㅴ߇ൻ࡞࠲ࠫ࠺ߩᢎ⑼ᦠޕࠆߡ߃ 10 ᐕ೨ᓟߢ⚕ᇦߩᢎ⑼

ᦠࠬࠢࠕߦ࠷ࡦ࠹ࡦࠦ࡞࠲ࠫ࠺߇น⢻࠻࠶ࡉ࠲ߥ┵ᧃޕࠆߡࠇࠊ⸒ߢ߹ߣ߁ࠈߢࠆࠊ឵߈⟎ߦ 
ᬺ⺆⧷ࠆߡࠇࠊⴕߢᄢቇߩޔߡߒߣߪߺ⹜ߥ⊛వㅴࠆߡࠇࠊⴕߦ⟵ᗧޔࠄ߇ߥߒ߆ߒ

ࠍᄢඨ߇ᒻᘒ߁ߣࠆࠇࠊⴕߢ᥉ㅢᢎቶߒ↪ࠍ࠻ࠬࠠ࠹⺆⧷ߩᇦ⚕ࠆࠇߐ ࠄ߆␠ ቇ⺆ޔߪ

භ߇ߩࠆᧂߛታ⊛ߥ⁁ᴫߩߘޕࠆߢℂ↱ޔߡߒߣᄢቇࠆߌ߅ߦㅢାࠗߩࡈࡦ⁁ᴫ߿CALL ᢎቶ

ഀᒰ⏕ߩ㔍߁ߣߐߒὐߕ߹߇ޕࠆࠇࠄߍవㅴ⊛࡞࠲ࠫ࠺ߥ⧷⺆ቇ⠌ⅣႺߢᬺࠍㅴߚ߈ߡ

ࠍ࠻ࠬࠠ࠹ߩᇦ⚕ޔߢᣇ৻߁߽ޕࠆߢ㕙߁ߣߥࠊฟ߽ߒߕᔅ߇㗿ߥ⊛Ⓧᭂߩᢎຬ߁ߣ

ߡోࠍᢎ᧚ߩ࡞࠲ࠫ࠺࡞ࡈޔߕࠊ PC ߢቇ⠌߁ߣࠆߔቇ⠌ⅣႺߦ㆑ᗵޔ߃ⷡࠍᢎᏧ߇ሽࠆߔᔅ

ⷐᕈࠍࠅᗵ࡞࠲ࠫ࠺࡞ࡈߥߖߐߓൻߚࠇߐᬺߦり߁ߣߥߊߚ߈⟎ࠍᶖᭂ⊛ߥℂ↱߽⏕ታߦᄙ

ࠇࠄ߁ߣᬺޔ߇ቇ⠌⠪ߣᢎᏧޔߪߡ߅ߦቇ⠌ⅣႺਅߚࠇߐൻ࡞࠲ࠫ࠺࡞ࡈޕࠆߡߒሽߊ

ߥ߈ߢ߇ߣߎࠆߓᗵߦᬺਛ߽ߡߒ߁ߤࠍᔅὼᕈࠆㅴࠍቇ⠌ߡߞ߹㓸ߦᚲ▎৻߁ߣᢎቶߦ㑆ᤨߚ

 ޕࠆߢ㕙߁ߣ
ߩቇ⠌ⅣႺ࡞࠲ࠫ࠺ޔᢎ⑼ᦠߩᇦ⚕ޔቇ⠌⠪ޔᢎᏧޔߢߎߘ 4 ⠪ޔ߇ᬺ߁ߣหߓቇ⠌ߩ႐ߦ

㓸߹ࠆᔅⷐᕈࠍᗵࠆߓ⺞ߚࠇߣߩᬺౝⅣႺࠍ᭴▽ឭ᩺࡞࠲ࠫ࠺ޔߦߚࠆߔᒛᯏ⢻㧔CheckLink
ࠪࠍߺߩ㗴ㇱಽߩ࠻ࠬࠠ࠹ᇦ⚕ߩ᧪ᓥޕߚߞ⥋ߦࠆㅴࠍ⊑㐿ߩ࠻ࠬࠠ࠹⺆⧷ࠆߔࠍ㧕ࡓ࠹ࠬࠪ

CALLޔߒᒛ࡞࠲ࠫ࠺ߦ࡞ࡊࡦ ᢎቶ PC ࠻࠶ࡀ࠲ࡦࠗߡߒㅢࠍᧃ┵࠻࠶ࡉ࠲៤Ꮺ㔚┵ᧃ߿

ߥߦน⢻߇ᬺㅴⴕࠄ߇ߥߒࠍࠢ࠶ࡃ࠼ࠖࡈߩᨐ⚿╵⸂߇ቇ⠌⠪ᢎᏧߦᬺਛහᤨޔߒ╵⸂ߢ

ߎࠆ߃ᄌࠍ࡞ࠗ࠲ᬺㅴⴕࠬߚ߈ߡࠇࠊߥⴕߢ࠻ࠬࠠ࠹ᇦ⚕ߢ߹ࠇߎޕߚߞⴕࠍ⸘⸳ࡓ࠹ࠬࠪ߁ࠃࠆ

ࠅߢ࠻ࠬࠠ࠹ᇦ⚕ޔߡߞࠃߦߣߎࠆߔઃടࠍⅣႺ࡞࠲ࠫ࠺ߥ࡞ࡊࡦࠪߦߺߩ㗴⸃╵ㇱಽޔߊߥߣ

ᬺߩߢ᥉ㅢᢎቶ߫ࠇ߃ߐ៤Ꮺ㔚┵ᧃޔߒߦ߁ࠃࠆ߈ߢ੨ฃ߽࠻࠶ࡔߩቇ⠌ⅣႺ࡞࠲ࠫ࠺ࠄ߇ߥ

ㅴⴕ߽ߦኻᔕ߁ࠃࠆߔ㐿⊒ࠍⴕޕߚߞ 
 
2. ᚻ㗅 
2.1 ෳട⠪ 
ෳട⠪ޔߪጟ⋵ጟᏒߩᄢቇ 1 ᐕ↢ 2 㧔⚻ᷣቇㇱࠬࠢ 42 ฬ [↵ᕈ 33 ฬޔᅚᕈ 9 ฬ] ቇㇱ 42

ฬ [↵ᕈ 21 ฬޔᅚᕈ 21 ฬ] 㧕ޔว⸘ 84 ฬޕࠆߢෳട⠪ోޔߪቇㅢ⑼⋡ߡߒߣᄖ࿖⺆㧔⧷⺆㧕ࠍጁ

೨ᦼޔߪߢᧄ⎇ⓥޔࠅ߅ߡߒୃ 15 ㅳ㑆ಽߩෳടޕࠆߥߣ 
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2.2 ᚻ㗅 
ߡߒኻߦෳട⠪ޔߕ߹ CheckLink ⚕ޔᓟߚߒࠍೋᦼ⊓㍳ޔⴕࠍࠬࡦ࠳ࠗࠟࠆߔ㑐ߦቇ⠌ߚߒ↪ࠍ

ᇦࠍ࠻ࠬࠠ࠹ቇ⠌ߩਛᔃߦᝪޔࠄ߇ߥ߃PC ࠍቇ⠌߁ߣ߁ⴕࠍ╵⸂ߩ㗴ㇱಽߢ៤Ꮺ㔚┵ᧃ߿ 15

ㅳ㑆ⴕޕߚߖࠊ 

 

2.3 CheckLink  ⊑㐿ߩࡓ࠹ࠬࠪ
ᧄ⎇ⓥߩታᣉޔࠅߚߦ࿑ 1 㗴⸃╵߮࿑ࠆࠃߦቇ⠌⠪ߥ߁ࠃߩ 2 ቇ⠌▤ℂࠪࠆࠃߦᢎᏧߥ߁ࠃߩ

㧔CheckLinkߚߒ⊑㐿ߦ⥄⁛ࠍࡓ࠹ࠬ  ޕ㧕ࡓ࠹ࠬࠪ

 

         

 ࿑ 1. CheckLink 㗴⸃╵↹㕙ߩ� � � � � � �  �   ࿑ 2. CheckLink ቇ⠌▤ℂ↹㕙ߩ 

 

3. ⚿ᨐ 
ᓥ᧪ߩ⚕ᇦ࡞࠲ࠫ࠺ߦ࡞ࡊࡦࠪࠍ࠻ࠬࠠ࠹ᒛޔߒᲤ࿁ߩᬺᔕࠍࡓ࠹ࠬࠪࠄ߇ߥᡷ⦟ࠍ㊀ߨ

ߩޠቇ⠌ⅣႺ࡞࠲ࠫ࠺ޔᢎ⑼ᦠߩᇦ⚕ޔቇ⠌⠪ޔᢎᏧޟޔᨐ⚿ߚߞߡ 4 ⠪ޔߢᬺౝⅣႺߩ⺞ࠍ

ᚻߊ࿑ࠍࡓ࠹ࠬࠪߥ߁ࠃࠆ߈ߢ߇ߣߎࠆ᭴▽ߢ߹ࠇߎޕߚ߈ߢ߇ߣߎࠆߔ⚕ᇦߪߢ࠻ࠬࠠ࠹ᛠី߈ߢ

ߦᨐ⚿╵⸂ߩታ㓙ޔߊߥߪߢᗵ߿ᗐ੍ߩᢎᏧޔߒᛠីߦ⍍ᤨ߇ᢎᏧࠍቇ⠌⠪⸃╵⚿ᨐߩᬺਛߚߞ߆ߥ

ၮߣ߈↢߈↢ࠍ⺑⸂ߚߠⴕޔࠅߥߦ߁ࠃࠆ߈ߢ߇ߣߎ߁ቇ⠌⠪߽ࡦ࡚ࠪࡌ࠴ࡕ╵⸂ߩ㕖Ᏹߦ㜞߹ߞ

ޔࠪߪ࿁ޕߚ ߣ⊑㐿ߩ⥄ࡓ࠹ࠬ 84 ฬ߁ߣዊⷙᮨߥቇ⠌⠪ߦኻࠆߔ 3 ߢਛᔃ߇⸽ᬺౝᬌߩ㑆ࡩ

ᐕᐲ᧪ޔ߇ߚߞ 4 ࠄ߆ᆎ߹ࠆⶄᢙߩ߳࠻ࠬࠠ࠹⺆⧷ߩ CheckLink ࿖ోߦታ㓙ޔࠅࠃߦタࡓ࠹ࠬࠪ

ޘ᭽ࠄ߆ߎߘޔߜᓙࠍ⸽ㅊߥ⊛㐳ᦼߩᓟޔ߆ߩࠆࠇ࿑߇⺞ߩᬺౝⅣႺߦ߁ࠃߩߤߢࠬࠢߩߊᄙߩ

 ޕߚ߈ߡㅴࠍ⦟ᡷࠆߥᦝߩࡓ࠹ᧄࠪࠬޔࠅࠃߦߣߎࠆߍߺ᳹ࠍᗧߥ

 

ෳ⠨ᢥ₂ 
Horton, W. (2000). Designing Web-based Training: How to Teach Anyone Anything Anywhere Anytime. New York: 

John Wiley & Sons, Inc.,  

ᅏ↰ม (2010). ࡞࠲ࠫ࠺ᢎ⑼ᦠࠍዉߚߒ⧷⺆ቇ⠌ⅣႺߩ⠨ኤ ޡጟᄢቇੱᢥ⺰ฌ431-399 ,42/2ޢ. 

Ⓑ၂ ᔘ㋈ᧁ స (2011).ޡᬺ⸳⸘࡞ࠕࡘ࠾ࡑ㧦 ᢎᏧޢࡦࠗࠩ࠺࡞࠽࡚ࠪࠢ࠻ࠬࡦࠗߩߚߩ੩

ㇺ㧦ർᄢ〝ᦠᚱ. 
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⊒ዷ⊛⊒㖸ᜰዉ߳ߩᬺࡦࠗࠩ࠺㧦�

Oral Interpretation �ߌߠ⟎ߩᬺ߁ߣ

 
ᄢႦ� ᦺ⟤㧔ᄢ㒋ᅚቇ㒮ᄢቇ㧕 
↰� ᵗሶ㧔ᄢ㒋ᅚቇ㒮ᄢቇ㧕 
� ⟤ሶ㧔ᄢ㒋ᅚቇ㒮ᄢቇ㧕 

 
 㧘㖸ჿ⹏ଔ㧘ࡦࠗࠩ࠺㧘ᬺࡦ࡚ࠪ࠹ࡊ࠲ࡦࠗ࡞㧦⊒ዷ⊛⊒㖸ᜰዉ㧘ࠝ࠼ࡢࠠ

⥄ᓞቇ⠌ 
 
 ߦߓߪ .1
ᄢ㒋ᅚቇ㒮ᄢቇ⍴ᦼᄢቇ㧔એਅOJC㧕1998ޔߪߢ ᐕࠅࠃ Phonetics㧔⧷⺆㖸ჿቇ㧕ጁୃᷣߩቇ↢ࠍኻ

OI߽ߘ߽ߘޕࠆߡߒ⻠㐿ߡߒߣ⋠⑼ㆬᛯߩඨᦼࠍOral Interpretation㧔એਅOI㧕ߦ⽎ ߥᢥቇຠޔߪߣ

ޔ1996ޔ1984ޔ2005㧧ㄭᳯޔ㧔ᵻ㊁ࠆߔ⺒ᦶߡߎࠍᗵᖱࠄ߇ߥߒ⼂ᗧࠍ⡬ⴐޔࠅ⍮ࠍઍ⢛᥊ᤨߩߘޔࠍߤ
2009㧧ᐔᴛ2000ޔ㧕ᬺޔ߇ࠆߢᧄᩞߩOI ࠍዷ⊛⊒㖸ᜰዉ⊑ߊ⛯ߦ␆ၮߩ㖸ჿ⺆⧷ߡࠍ⸤ޔߪ

⋡ᮡߥ߁ࠃߩߎޕࠆߡߒߣ⟎ࠆߢߌߠOI ߥਇนᰳߦࡦࠗࠩ࠺ᬺߩ 3 ߩታ㓙ޔߡߟߦ⚛ⷐߩߟ

ᬺታ〣ߣวߡߖࠊ⠨ኤޕࠆߔ 

 
2. ታ〣ႎ๔ߩ⢛᥊ 
2.1 Oral Interpretation ᜰዉ 
� OIࠆߡࠇࠊߥⴕࠄ߆ߊฎߢᶏᄖߦ⥸৻ ࠍᗵᖱߢ೨ߩ⡬ⴐޔ߃߹〯ࠍઍ⢛᥊ᤨߩߤߥᢥቇຠޔߪߢ

ㄟߡᦶ⺒ޔߦ߽ߣߣࠆࠇࠄ᳞߇ߣߎࠆߔ✚ว⊛ߩ࠴ࡇࠬߥ⍶ᱜ⊛ߥ㕙߽૬ߖᜬߟ㧔ㄭᳯ1984ޔ㧕ޕ
৻ᣇޔOJC OIߩ Phoneticsޔߕࠄߥߺߩᢥቇຠߪ ߥޘ᭽ޔߡ↪ࠍ⋠㖸ჿቇ⠌㗄ߛࠎቇߢ context ญߢ

㗡ࠆߔࠫࡦࡖ࠴ߦᬺޕࠆߢ 
 
2.2 ⊒㖸ᜰዉ⎇ⓥ 
ߢᜰዉߔᜰ⋠ࠍ⢒ᚑߩ⠪ߚߒᓞ⥄ࠆߔ⊑ࠍ⪲⸒ߡߒ߆↢ࠍ⼂⍮ߩ㖸ჿቇޔߪߣޠዷ⊛⊒㖸ᜰዉ⊑ޟ

ࠪࡀ࠻ࡦࠗޔᒝ⸥ภޔ࠭ࡐࠄ߇ߥ߃⠨ࠍޠᗧ࿑ߩ⠪⊑ޟ߇ੱ৻ੱ৻ቇ⠌⠪ޔߪߦ⊛ౕޕࠆ

ࠍภ⸤ߔࠍࠅ߇ߥߟߩ㖸ޔࡦࠗࡦ࡚ text ޕࠆߔߣᮡ⋠ࠍߣߎࠆߔ⊑ޔߒಽᨆࠍ⪲⸒ߢࠎㄟ߈ᦠߦ

࿁ߩታ〣ႎ๔ޔߪ⊒㖸ᜰዉ⎇ⓥ㧔↰ᄢႦ2010ޔ㧧ᄢႦ↰2011ޔ㧕ߩⷞὐ߽ടޔ߃ቇ↢ߦߜߚ

OIߩߡߒߣ႐ߩޠᢛ⺞ౣޟߪߡߞߣ  ޕࠆߢߩ߽ߚߒឭ᩺ࠍᓎഀߩ㖸ᜰዉ߳⊑ߥ⊛ዷ⊑ޔߦߌ⟎ઃߩ
 

3. OJC OIࠆߌ߅ߦ ᬺߩࡦࠗࠩ࠺ 3 ⷐ⚛ 
� 㐿⻠એ᧪ 15 ᐕ㑆ޔᄙߩߊᜂᒰᢎຬ߇㑐ߩࡓࡘࠠࠞޔࠅࠊᄌㆫ߽ߚߞਛޔߢߩ OI ߦᬺߩ

ߩએਅޔߪ 3  ޕࠆߡߞ⥋ߦࠆࠇ߹߇⚛ⷐߩߟ
� ╙ 1 Phoneticsޔߦ ߣ OI OJCޕߣߎࠆࠇࠊⴕࠅࠃߦࠢ࠶ࡉ࡞ߩ৻ห߇㖸⹏ଔ⊑ߩ Phoneticsޔߪߢ
ࠍ㖸⊑ߩ↢ቇࠆߌ߅ߦ vowels, consonants, stress, rhythm & smoothness, intonation, performance ߩ 6 㗄⋡ߟߦ

ߡ 5 Ბ㓏ߢ⹏ଔޔ߇ࠆߡߒOI Ꮖ⥄ߩ↢ቇ߮ࠃ߅ଔ⹏ߩࠄ߆ᢎຬޔࠍࠢ࠶ࡉ࡞ߓหߡߒ⛯⛮߽ߢ

⊒㖸⹏ଔޕࠆߡ↪ߦ㖸ჿ⹏ଔߦ৻⽾ᕈࠍᜬޔࠅࠃߦߣߎࠆߖߚ㖸ჿቇ⠌㗄⋡ߩቯ⌕ࠍᗧ⼂⊛ߦ࿑ࠆ

 ޕࠆߥߣน⢻ࠅߚࠊߦ㐳ᦼޔ߇ߣߎ
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ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

╙ 2 ޕߣߎࠆߡࠇࠄߌ⸳߇ᯏળࠆߔ⠨ౣࠍ㖸ჿಽᨆߩේⓂޔߒࠍญ㗡⊒ߡߞ┙ߦᐲ߽ੱ೨ޔߦ

OIޔࠅ߹ߟ ᧄ᧪ߩ․ᓽࠆߢ text ࠜࡈࡄߚߒ⼂ᗧࠍሽߩᚻ㧔audience㧕߈⡞߿㧔interpretation㧕㉼⸂ߩ

ߢ㉼⸂ߥ߁ࠃߩߤޔߌะࠍᵈᗧߦᗵᖱ߿⢛᥊ࠆࠇࠄߖ⊑߇⪲⸒ޕࠆߢᔅⷐ߇ߣߎࠆ᳞ࠍࠬࡦࡑ

ߣน⢻߇⢒ᚑߩޠᚻߒࠆߔ⊑ࠍ⪲⸒ߚ߈↢ޟޔߢߣߎࠆߔ✵⸡ࠍ߆ࠆ߃વߦᚻ߈⡞ߦ⊛ലᨐࠍ⪲⸒ߦ߆

 ޕࠆߥ
╙ 3 OIߥ⊛⛔વޕߣߎࠆߔࠍᢎ᧚ㆬᛯߥ߁ࠃࠆ߇ߥߟߦᜬ⛽ߩቇ⠌േᯏߩߜߚ↢ቇޔߦ ࠄߍࠅขߢ

㧕ߤߥ↹㗴᧚㧔News, Storytelling, Announcement, CM, ᤋߥޘ⦡ࠆࠊ㑐ߦᣣᏱ↢ᵴޔߕࠄ㒢ߦᢥቇຠࠆࠇ

ߒࠍ㖸ჿ߇ࠄ⥄↢ቇޔߚ߹ޕࠆߥߣน⢻߇✵⠌⊑ߚߞ߽ࠍ⼂ᗧ⊛⋠ߢ⊛ታ㓙ࠅࠃޔߢߣߎ߁ᛒࠍ

 ޕࠆߔታ߇ᬺෳടߥ⊛Ⓧᭂߢ⊛ਥ⥄ޔࠅ㗴߽⺖ࠆߔㆬᛯࠍ㗴᧚߁ᕁߣߚߺߡ
 
4. ⚿ᨐ 
� એߩ 3 ⷐ⚛߇ᬺߺ⚵ߦࡦࠗࠩ࠺ޔߢߣߎࠆࠇࠄࠇᧄ᧪ߩOI ⊛ዷ⊑ࠅࠃޔࠄ߇ߥߒ߆↢ࠍ⦡․ߩ

ߦ⊛Ⓧᭂߚ߹ޔ㖸ᜰዉ⊑ߥ text ߡ߅ߦ࠻ࠤࡦࠕᬺޕࠆ߇ߥߟߦ⢒ᚑߩ⠪⊑ߚߒᓞ⥄߁ว߈ะߣ

㆐ߣᬺෳടߥ⊛Ⓧᭂߩቇ↢㆐ޔࠅ߅ߡ߇ᨐ⚿ߔ␜ࠍḩ⿷ᐲ㜞߇ࠆߪߢᦼ㑆߁ߣඨᦼᬺޔ߽

ᚑᗵޕࠆߡߒ␜ࠍPhonetics ߦࠅℂ⺰ㅢߛࠎቇߢ text ญߡߞ߽ࠍ㉼⸂ߥޘ᭽ޔߊߥߢߌߛࠆߍߺ⺒ࠍ

㗡ࠆߔࠍᭉ߿ߐߒᅏᷓࠍߐᗵࠆߓᯏળࠍឭଏ߇ߣߎࠆߔቇ↢ߩߜߚ⥄ᓞቇ⠌߳ޔࠅ߇ߥߟߣOI ߣ

 ޕࠆ߃⠨ߣࠆߌߠ⟎ߡߒߣ႐ߩ㖸ᜰዉ⊑ߥ⊛ዷ⊑ࠍᬺ߁
 
ෳ⠨ᢥ₂ 
ᵻ㊁੧ਃ (2005). Oral Interpretation ᜰዉߩ⎇ⓥ (1) 㧙⥄┙⊛ߥOral Interpreter  ,33ޢධጊ⍴ᦼᄢቇ♿ⷐޡ߳ 

243-257.  
ᐔᴛᷡ⟤ (2000). ࠝߩࡦ࡚ࠪ࠹ࡊ࠲ࡦࠗ࡞ᬺߦࡦࠗࠩ࠺㑐ࠆߔ৻⠨ኤ ޡᄢ㒋ᅚቇ㒮⍴ᦼᄢ

ቇ♿ⷐ284-275 ,30ޢ.  
JACET ޢታ〣ߣ⺰ℂߩࡦ࡚ࠪࠤ࠾ࡘࡒࠦ࡞ࠝޡ .ⓥળ⪺ (2002)⎇ࡦ࡚ࠪࠤ࠾ࡘࡒࠦ࡞ࠝ

᧲੩㧦ਃୃ␠. 
ᄢႦᦺ⟤↰ᵗሶ (2011). ਛቇ㜞ᩞߩߢ⊒㖸ቇ⠌ጁᱧߣቯ⌕ᐲ́ᄢቇ㧝ᐕ↢߳ߣ࠻ࠪࠢ࠶ࠚ࠴ߩ⾰

⚕߇␜ໂޡ́ߩ߽ࠆߔᄢ㒋ᅚቇ㒮ᄢቇ♿ⷐ27-1 ,8ޢ. 
ㄭᳯ⺈ (1984). ࡦ࡚ࠪ࠹ࡊ࠲ࡦࠗ࡞ࠝޡ㐷ޢ᧲੩㧦ᄢୃ㙚ᦠᐫ. 
ㄭᳯ⺈ (1996). ߩࡦ࡚ࠪࠤ࠾ࡘࡒࠦ⺆⧷ޡℂ⺰ߣታ㓙㧙ࠬ࠴ࡇቇߩࠄ߆ឭ⸒ޢ᧲੩㧦⎇ⓥ␠ . 
ㄭᳯ⺈ (2009). ࠝߪߣࡦ࡚ࠪ࠹ࡊ࠲ࡦࠗ࡞߆㧫߆ߩࠆߔߦߚߩ㧫 ޡධጊ⍴ᦼᄢቇ♿

ⷐ198-171 ,37ޢ. 
ደẴ↵ (2004). ߩࡦ࡚ࠪࠤ࠾ࡘࡒࠦ⺆⧷ޡၮ␆ࠍࠆ㖸⺒ᜰዉޢ᧲੩㧦⎇ⓥ␠. 
↰ᵗሶᄢႦᦺ⟤ (2010). ⊒㖸ߣ㖸ჿߦߺߊߒߩὶὐߚߡࠍਛቇᩞ⧷⺆ᢎ⑼ᦠಽᨆ́ࠗߩ࠻࠶ࡊࡦၮ

 .32-15 ,7ޢᄢ㒋ᅚቇ㒮ᄢቇ♿ⷐޡ́ࠆߔ⠨ኤࠍ␆
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L1 ߮ࠃ߅ L2 ⊒ߩᵹᥰᕈߩ㑐ଥ 

̆ೋ⚖ L2 ቇ⠌⠪ࠆߌ߅ߦᬌ⸛�

 

ᐔ� ᗲ㧔੩ㇺ♖⪇ᄢቇ㧕 

↢㚍� ሶ㧔ᄢ㒋ᢎ⢒ᄢቇ㧕 

☑ౝ� ᥓ㧔੩ㇺ♖⪇ᄢቇ㧕 

 

ࠬ࠲㧘⺃࡞ࠗ࠲㧦ឬ౮⺖㗴㧘⊒ಽᨆ㧘ᵹᥰᕈ㧘⊒ࠬ࠼ࡢࠠ  ࠢ

 

 ߦߓߪ .1
╙ੑ⸒⺆㧔L2㧕⠪ߩ⊒ߩᵹᥰᕈߪ㧘㖸ჿߩ‛ℂ⊛․ᓽ߿⊒⺆ᒵߩᄙ᭽ᕈߤߥ㧘᭽ⷺߥޘᐲࠄ߆

ಽᨆޕࠆߡࠇߐFillmore㧔1979㧕ߪ㧘ࠍ࠭ࡐᦨዊ㒢ߦᛥߡ߃㐳ߊߔ⢻ജ߿㧘ࠅ߹ߦࠖࡈ㗬ࠄ

㧘⊒ࠬߒ߆ߒޕࠆߡߒߣߔ߷ࠍᓇ㗀ߦᵹᥰᕈ⹏ଔ߇ߤߥ⢻ജࠆߣ߹ߦᢥߩ㜞ኒᐲߦ⊛㧘ᗧߕ

ߩ㧘⠪ߚࠆ߇ੱᏅߪߦ࡞ࠗ࠲ L2 ᾫ㆐ᐲߩᓇ㗀ߕࠄߥߺߩ㧘╙৻⸒⺆㧔L1㧕ࠆߌ߅ߦੱߩ⊒

․ᓽߦᓇ㗀߽ߣߎࠆࠇߐ⠨ᘦࠆࠇߦᔅⷐߣࠆ߇ᕁޕࠆࠇࠊL1 ߣ․ᓽ⊑ߩߢ L2 ࠍ․ᓽ⊑ߩߢ

Ყセߚߒ⎇ⓥߪᢙዋߊߥ㧘ࠪࡉࠬࡠࡘ㧔2010㧕ߪߢ㜞⠌ᾫᐲቇ⠌⠪㧘3 ฬࠍኻ⽎ߚߒߣ⺞ᩏࠍታ

ᣉ߇ࠆߡߒ㧘ೋਛ⚖⠪ࠍኻ⽎ߚߒߣ⎇ⓥߢߎߘޕߥࠅ߹ߪ㧘ᧄ⎇ⓥߪߢ㧘⧷⺆ᾫ㆐ᐲߩ࡞ࡌૐ

 ޕߚߞⴕࠍ㧘Ყセߒ㍳㖸ࠍ⊑ߢ⺆ᣣᧄߣ⺆⧷㧘ߒߣታ㛎ෳട⠪ࠍቇ⠌⠪

 

2. ᚻ㗅 
2.1 ෳട⠪ 
㑐ߩᄢቇߦㅢ߁ᄢቇ 1㨪4 ᐕ↢ߩߎ߇⺞ᩏߦෳടߡߒߣ࠻ࠬ࠹࠻ࡦࡔࠬࡊޕߚߒ Oxford Quick 

Placement Test㧔Oxford University Press㧘2004㧘એਅOQPT㧕ࠍታᣉߒ㧘ෳട⠪ߩ⠌ᾫᐲ᷹ࠍቯޕߚߒ࿁

ኻ⽎ߚߒߣታ㛎ෳട⠪ߡߴߔߪCEFRߡ߅ߦA2ࠄ߆B1 ߇ߣߎࠆߢ࡞ࡌ⏕ࠆߡࠇߐ㧔1㧕ޕ 

 

  1. ෳട⠪ߩౝ⸶ 

CEFR  ⸘ ᕈ ᅚᕈ↵ ࡞ࡌ

A1, A2㧔ၮ␆Ბ㓏ߩ⸒⺆↪⠪㧕 1 5 6 

B1, B2 㧔⥄┙ߚߒ⸒⺆↪⠪㧕 1 8 9 

⸘ 2 13 15 

 

2.2 ⺞ᩏ᧚ᢱ 
� 2 ⒳㘃ࠍࠢࠬ࠲ߩḰߒ㧘⊒ߪ⋠ߟ৻ޕߚߞࠄ߽ߡߒࠍVideo Re-telling Task ࠲ࠬࡃ㧘ᤋ↹େఝߢ

ߚࠇߐࠄ߆↹ᤋޕߚߒᚑࠍೝỗߒ↪ࠍㇱಽ৻ߩ↹ᤋࠆߔਥṶ߇ࡦ࠻ࠠ 2 ⒳㘃ߩേ↹ࠍḰߒ㧘

㧘2ߢߩߘ ฦ߃ടࠍ㧘✬㓸ߚࠆߔߦ৻ဋࠍߐ㐳ߩ↹േߩߟ 4 ಽߩ㐳ߦߐឥޕߚ߃ 

ߪ⋠ߟੑ Picture Narrative Task ߩ⸤ߢ 2 ⒳㘃ߩേ↹ߦኻࠇߙࠇߘߒ 50 ߚߒࠍ႐㕙ࠆࠃߦ↹㕒ᱛߩ

☑㧘ᐔ߇ߣߎߥࠇࠄߪᓇ㗀ߩ㧘⊒߳ࠆࠃߦࠢࠬ࠲ߩࠄࠇߎޕߚߞࠄ߽ߡߒࠍ⊑ߡࠍߩ߽

ౝ↢㚍㧔2011㧕ߢ⏕ޕࠆߡࠇߐ 
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2.3 ⺞ᩏᚻ㗅 
(1)േ↹ࠍ㐓⾨ߚߒᓟ㧘ౝኈࠍႎ๔ࠢࠬ࠲߁ࠄ߽ߡߒ㧔Video Re-telling Taskേ↹A/േ↹B㧕(2)േ↹ߩ

㕒ᱛ↹ࠍ 50 ᨎ⒟ᐲឭ␜ߒ㧘ౝኈࠍႎ๔ࠬ࠲߁ࠄ߽ߡߒ 㧔ࠢPicture Narrative Task㕒ᱛ↹A/㕒ᱛ↹B㧕ߩ

2 ⒳㘃ဳࠣࡠࡁࡕߩ⥄↱⊒ࠍࠢࠬ࠲ 2 ⒳㘃ߡߟߦ㧘ᣣᧄ⺆߮⧷⺆ߢ⊒ޕߚߞࠄ߽ߡߒ 
ᦨೋߦෳട⠪ߪേ↹߽ߪߊߒ㕒ᱛ↹ߩ⊓႐ੱ‛ߡߟߦ◲නߦ⺑ࠍฃߩߘޕߚߌᓟ㧘േ↹߽ߪߊߒ

㕒ᱛ↹ࠍ 4 ಽ㑆㐓⾨ߒ㧘⛯ߡ 4 ಽ㑆㧘⊒⸘↹ࠍⴕ߁ࠃ߁ᜰ␜ޕߚࠇߐ⊒⸘↹ਛߣ⚕↪ࡕࡔߪ╩⸥

߈ߢ߇ߣߎࠆߔ⾨ᐲ㐓ౣ߽ߣ↹㕒ᱛ↹േߪᦨਛߩ↹⸘⊑ޕߚߞขࠍࡕࡔߦ↱⥄⥄㧘ฦࠇߐᷰ߇ౕ↪

㧘4ߦᦨᓟޕࠆߡࠇࠄ߃વߦ೨ߪߣߎߥ ಽ㑆ౝኈࠍႎ๔ࠄ߽ߡߒ㧘ࠦࠍ࠲ࡘࡇࡦ↪ߒ㍳㖸

 ޕߚߒ
 
3. ⚿ᨐߣಽᨆ 
ߩᒵ⺆ߐ⏕ᢥᴺ⊛ᱜߣ㖸ჿቇ⊛․ᓽߩ㐳࠭ࡐ㖸ㅦᐲ⺞㧘⊒ㅦᐲߪ⊑ߩߢ⺆⸒ߩࠇߙࠇߘ

ᄙ᭽ᕈ㧔tokenޔtype㧕╬ߩᒻᘒ⛔⺆⊛․ᓽࠍᄌᢙߒߣಽᨆࠍⴕޕߚߞᦠ߈ߚࠇߐߒߎ⧷⺆⊒ߪන⺆

ᢙࠍ㧘ᣣᧄ⺆⊒ࡕߪᢙߒ࠻ࡦ࠙ࠞࠍ㧘⊒ㅦᐲ᷹ࠍቯޕߚߒ⊒ㅦᐲߪ᭽ߥޘవⴕ⎇ⓥࠍߤߥෳ

ᾖߒ㧘⧷⺆ߦ㑐ߪߡߒ 1 ಽ㑆ߩ⊒⺆ᢙࠍ⊒ㅦᐲߚߒߣ㧔Lennon, 1990㧕ޕᣣᧄ⺆ߩ⊒ㅦᐲߪ 1 ಽ㑆

ࠍᨐ⚿ߩߘޕߚߒߣᢙࡕߩ 32 ⠪ޕߔ␜ߦ 004 ߦߩߚߞ߆ᣧ߇ᦨ߽⺞㖸ㅦᐲ߽ߢਛߩ㓸࿅ޔߪ

ኻߒ㧘013  ޕߚߞߥߣ߆ࠄ߇ࠆࠇߐᤋ߇㖸ㅦᐲ⺞ߩ⺆㧘ᣣᧄߤߥㆃ߇㧘ᦨ߽⺞㖸ㅦᐲߪ⠪ߩ
 
 2. ⊒ߩ⺆ᒵ⊛㕙 

⠪ 
⧷⺆⊒㧔⺆ᢙ㧕 ᣣᧄ⺆⊒㧔⺆ᢙ㧕 
Token Type ౝኈ⺆ token Token Type ⥄┙⺆Token

003㧔A2㧕 47 27 26 112 54 52 
004㧔B1㧕 140 64 70 274 106 137 
013㧔B1㧕 84 38 47 374 112 173 

 
 3. ⊒ߩ㖸ჿ⊛․ᓽ 

⠪ 
⧷⺆⊒㧔sec㧕 ᣣᧄ⺆⊒㧔sec㧕 
⊒ㅦᐲ ࠭ࡐ㐳 ⺞㖸ㅦᐲ ⊒ㅦᐲ ࠭ࡐ㐳 ⺞㖸ㅦᐲ 

003㧔A2㧕 76.14 12.46 114.76 154.42 4.758 173.37 
004㧔B1㧕 111.4 26.83 172.85 91.33 87.493 177.72 
013㧔B1㧕 19.58 195.18 81.04 125.77 37.08 158.76 

 
ෳ⠨ᢥ₂ 
Fillmore, C. (1979). On fluency.  In C. Fillmore, D. Kempler, & W. S. Wang (Eds.), Individual Differences in 

language ability and language behavior (pp. 85-101).  New York: Academic Press. 
ᐔᗲ☑ౝᥓ↢㚍ሶ (2011). ⺃ߩࠢࠬ࠲㆑ߔࠄߚ߽߇⊒߳ߩᓇ㗀. ޡᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇ

ળ╙ 51 ࿁ᄢળⷐ✁㓸83-82 ,ޢ. 
Lennon, P. (1990).  Investigating fluency in EFL: A quantitative approach.  Language Learning, 40, 387-417. 
Oxford University Press. (2004). Oxford Quick Placement Test Version 1. Oxford: Oxford University Press. 
⚖᮸ (2009). ⟥ࡉࠬࡠࡘࠪ L2 ቇ⠌⠪ߩ Fluency ᓇ㗀ߩߐᵹᥰࠆߌ߅ߦ⺆ଔᣇᴺ㧙Უ⹏ቯ᷹ߩ .̆ 

Arcle Review, 4, 137-147.  Action Research Center for Language Education. 
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ද⊛ L2  ࠆߌ߅ߦࠣࡦࠖ࠹ࠗ

 ಽᨆߩ࠻ࠢ࠳ࡠࡊߣࠬࡠࡊ
 

㒙ㇱ� ⌀㧔₡දᄢቇ㧕 

ጊ� ඳਯ㧔㑐ᄢቇ㧕 

 

 ↢㧘දቇ⠌㧘ᄢቇࠣࡦࠖ࠹ࠗ 㧦࠼ࡢࠠ

 

 ߦߓߪ .1
ㄭᐕ㧘ቇ⠌ᜰዉⷐ㗔߿࿖㓙ቇ⠌㆐ᐲ⺞ᩏ (PISA) ߩ㗴ౝኈߦ ޠ දቇ⠌ (collaborative learning)ޟ߽

ߡ߃Ⴧ߇ቇ⠌⠪ࠆߴቇߦ⊛ᓞ⥄㜞ࠍቇ⠌ᗧ᰼⺆⧷ߡߞࠃߦዉߩ㧘දቇ⠌ࠇࠄ߇ㅀ⸤ࠆߔ㑐ߦ

㧘ᢎᏧ߽ߡ߅ߦᜰዉࠣࡦࠖ࠹ࠗ⺆⧷ࠆߌ߅ߦᄢቇ߿㜞╬ቇᩞޕ㧔ᳯᎹ, 2010㧕ࠆႎ๔߽߁ߣࠆ

ࠄ⥄㧘ߒኻߦ㗴⻉ࠆߔ㑐ߦࠣࡦࠖ࠹ࠗ⺆㧘ᄖ࿖ߊߥߢߺߩࠆ߃ਈࠍᷝߪࠆᜰዉ㧘ߦ⊛ᣇ৻߇

ਥ⊛ߦኻಣޟࠆ߈ߢ⥄ᓞߚߒᦠ߈ᚻ߇ߣߎࠆߥߣޠᦸ߹ޕࠆࠇᧄ⎇ⓥߪᣣᧄߩᄢቇߦㅢ߁⧷⺆ቇ⠌⠪

߇ 2 ੱ 1 ߈㧘ᦠߚ߹㧕㧘ࠬࡠࡊ㧔߆ࠆߢࠎ⚵ࠅขߡߒ⼂ᗧߦߣߎߥ߁ࠃߩߤ㧘ࠍᢥ⧷ߡߞߥߦ⚵

 ޕߚߒᩏ⺞ࠍ߆ߩࠆߡߞ߽ࠍᓽ․ߥ߁ࠃߩߤߪ㧕࠻ࠢ࠳ࡠࡊᢥ㧔ߚߍ

 

2. ᚻ㗅 
2.1 ෳട⠪ 
ෳട⠪ߪ㧘ၯ₹⋵⨲ടᏒߣᄢ㒋ᐭ㜞ᮎᏒߩᄢቇߦㅢ߁ᣣᧄੱቇ↢⸘ 178 ฬ࠲࠺ޕࠆߢ㓸ࠍⴕߞ

ߚ 2 ߪ㧘೨⠪ࠅߢ↢⻠ฃߩ⋠⑼ࠣࡦࠖ࠹ࠗߩᤐቇᦼߩࠇߙࠇߘᄢቇߩᩞ 1 ᐕ↢㧘ᓟ⠪ߪ 3 ᐕ↢ߢ

TOEICޕߚߞ TOEFL߿  ޕߚߞߢޘ᭽ߪ⠌ᾫᐲߩ⺆⧷㧘ߣࠆࠃߦࠕࠦࠬߩ⹜㛎⺆⧷ߩߤߥ

 

 㓸࠲࠺ 2.2
� ᬺਛ㧘ෳട⠪ߪ 2 ੱ 1 㧘1ߺ⚵ࠍࠕࡍߩ⚵ 㧘1ߜᜬࠍౕ↪⸤╩߇ੱ ࠍᢥߩ✬ 2 ࠲ޕߚߖߐቢᚑߢੱ

ߪࠢࠬ 4 ᦠߡߒ⼂ᗧߦߣߎߥ߁ࠃߩߤᓟ㧘ߚ߃⚳߈ᦠࠍᢥ⧷ޕߚࠇࠊ߇ߩ߽ࠆߔㅀ⸤ࠍ⛗ߩࡑࠦ

ߦၮࠍಽᨆ࠲࠺ߩታ〣࠻࠶ࡠࠗࡄߩߢ߹ࠇߎߪ⚕⾰ޕߚࠇࠄ㈩߇⚕⾰ࠆߔ㑐ߦ㧕ࠬࡠࡊ㧔߆ߚ

ߩࠣࡦࠖ࠹ࠗߩޠౝኈޟ㧘ޠᒻᑼޟ㧘ޠᒵ⺆ޟ㧘ߡߒ 3 ⷰὐߦ㧘ߣ࠽࠻ࡄޟදജࠍ࠽࠻ࡄޟޠࠆߔ

ഥࠄ߆࠽࠻ࡄޟޠࠆߔഥࠍฃߩߣ࠽࠻ࡄޟޠࠆߌ㆑ߦ᳇ߩޠߊߠදߩ᭽⋧ 4 ⷰὐߺ⚵ࠍว

⸘ߚࠇࠄߡߖࠊ 32 㗄⋡㧔5 ઙ ;N ోߊᒰߥࠄ߹ߪߡ㨪㕖Ᏹࠆ߹ߪߡߦ㧕ߢ᭴ᚑߚࠇߐ㧔. 㗄⋡ 1

 ޕදജ㧕ᒵ⺆ ;ޠߚ߈ߢ߇ߣߎߊⴕߡߍߦ߅ࠍߩ߽ࠆߥߦࠅࠊઍߩ⺆නߥࠄ⍮ޟ

 

2.3 ಽᨆ 
� ὐⷰߩ⸤ࠍᐔဋ୯ߩ╵࿁ߪ⚕㧘⾰ߚࠆߔᩏ⺞ࠍࠬࡠࡊߩ㗴⸃ߩ㓙ߩ╩ᢥၫࠆࠃߦࠕࡍ

੍ࠍߐ㜞ߩ⾰ߥ⊛ว✚ߩᢥߚࠇ߆ᦠߡߞࠃߦࠕࡍ㧘ߚࠆ߃ᝒࠍᓽ․ߩ࠻ࠢ࠳ࡠࡊޕߚߒ▚ߦߣߏ

ߡߒߣᜰᮡߥ⊛⺆⛔ࠆߔ᷹ S-nodes/T-unit㧔ⶄ㔀ߐ㧕ߣWords/T-unit㧔ᵹᥰߐ㧕ࠍ▚ߩࠬࡠࡊޕߚߒಽ

ᨆߪߦෳട⠪ 178 ฬోຬࠍ࠲࠺ߩ↪ߒ㧘ߩ࠻ࠢ࠳ࡠࡊಽᨆߪߦ㧘10ޟ ᢥ೨ᓟߚߞ߹ߣ߹ߩ㊂ࠍᦠߊ

ᄢቇߩᄢቇߩၯ₹⋵⨲ടᏒߚߞߢߟ৻ߩᮡ⋠ߩᜰዉ߇ޠߣߎ 1 ᐕ↢ 94 ฬ࠲࠺ߩ㧔47 ᢥ㧕ߩ✬

 ޕߚߒߣ⽎ኻࠍ
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3. ⚿ᨐ 
 1 ᢥߢࠕࡍᨐ㧘⚿ߚߒᲧセߦߣߏὐⷰࠍᐔဋߩ୯ߩ╵࿁ࠆߔኻߦ⋠㗄ߩ⚕㧘⾰ࠅㅢߚࠇߐ␜ߦ

⋦᭽ߩ㧘දߪߩߚߞ߆㜞߇⼂ᗧߦ․ߦ㓙ࠆߡߒ╩ၫࠍ 4 ⷰὐోߡ߅ߦߡ㧘ޟ⺆ᒵߦޠ㑐ߞߢߡߒ

߇ޠදജޟߡ⛯㧘ߊᦨ߽㜞߇ᐔဋ୯ߩ⋠㗄ࠆߔ㑐ߦޠ㧕ࠄ߆ഥ㧔⋧ᚻޟ㧘߽ߢਛߩޠᒵ⺆ޟޕߚ 2 ⇟⋡

⋠㧘㗄ߪ⋠㗄ߚᓧࠍᐔဋ୯ᦨ߽㜞ߢ⋠㧘⾰㗄ߚ߹ޕߚߞ߆㜞ߦ ߽ࠆߥߦࠅࠊઍߩ⺆නߥࠄ⍮ޟ.17

  ޕߚߞߢ4.24㧕 ;(ࠄ߆ᚻ⋦) ഥ㧔⺆ᒵޠߚࠇߊߡߒឭ᩺߇࠽࠻ࡄࠍߩ

 

 1. 

⾰⚕࿁╵ߩ⸥ㅀ⛔⸘㊂ 

 දജ ഥ㧔⥄ಽࠄ߆㧕 ഥ㧔⋧ᚻࠄ߆㧕 ⋧㆑ 

⺆ᒵ 4.08 (0.86) 3.74 (0.91) 4.16 (0.83) 3.75 (0.94) 

ᒻᑼ 3.81 (0.89) 3.37 (0.94) 3.95 (0.90) 3.51 (1.05) 

ౝኈ 3.99 (0.81) 3.69 (0.82) 4.00 (0.88) 3.46 (1.08) 

 .d ᐔဋ (ᮡḰᏅ) 

 

� 㧘ߪߐᵹᥰߣߐⶄ㔀ߩᢥࠆࠃߦࠕࡍฦߚࠇࠄᓧࠄ߆ಽᨆߩ࠻ࠢ࠳ࡠࡊ 2 ߎޕߚߞߥߦ߁ࠃߔ␜ߦ

ࠍߣߎࠆ߹㜞߇ᐲวߩߐᵹᥰߣߐⶄ㔀ߥ⊛⺆⛔ߩࠣࡦࠖ࠹ࠗ㧘ߤ߶ࠆߥߊ߈ᄢ߇㧘ᢙ୯ߪ୯ߩࠄࠇ

⍴ᄢߩ㧘ᣣᧄߣࠆߔᲧセߣᨐ⚿ࠆߌ߅ߦⓥ⎇ߩห᭽ߩઁߦߢ߹ෳ⠨ޕߔ␜ 1 ᐕ↢ߩ⺰ㅀ⊛ߩࡈࠣࡄ

ᄢቇߩᣣᧄߊߓ㧘หߊߐዊ߇ᢙ୯ߪࠅࠃⓥ⎇ߩ ጊ (2011)ߚߒቯ᷹ߢᜰᮡߓหࠍ࠻ࠢ࠳ࡠࡊ 1 ᐕ↢ߩ

⸥ㅀ⊛ߩࡈࠣࡄห᭽ߩᜰᮡ᷹ࠍቯߚߒAbe (2011) ߩ⎇ⓥߪࠅࠃᢙ୯߇ᄢޕߚࠇߐ␜߇ߣߎ߈ 

 

 2.  

 ㅀ⛔⸘㊂⸤ߩᜰᮡߥ⊛⺆⛔

ⶄ㔀ߐ ᵹᥰߐ 

1.36 (0.19) 10.04 (1.66) 

 .d ᐔဋ (ᮡḰᏅ) 

 

4. ⠨ኤ 
� ಽᨆߩ⚿ᨐ㧘࿁ߩද⊛ߪߢࠣࡦࠖ࠹ࠗ㧘ቇ↢ߪࠕࡍਥߦදജߩࠄ߆࠽࠻ࡄ߿ഥ߁ߣᒻ

㧘ߪߡߒ㑐ߦᜰᮡߥ⊛⺆⛔㧘߅ߥޕߚߞ߆ಽ߇ߣߎߚߢࠎ⚵ࠅขߡߞ߽ࠍ⼂ᗧ㜞ࠆߔኻߦ㧘⺆ᒵߢ

ߩ㓙ߛࠎ⚵ࠅขߦࠢࠬ࠲ߚߒ㘃ૃ߇ቇ⠌⠪ߩ৻㧘หߊߥߢߌߛߚࠆࠍ㆑ߩ㑆ࠢࠬ࠲ቇ⠌⠪ߩઁ

ࠍޠ㆐⊑ޟߩࠣࡦࠖ࠹ࠗߩᓟߩ㧘ෳട⠪ߪᨐ⚿ߩ㧘࿁ߚࠆߡߒㆡ߽ߦߣߎࠆࠍޠ㆐⊑ޟ

 ޕࠆߔߣߩ߽ࠆ߃ᝒߣ࠲࠺ߩࡦࠗࠬࡌߩߚࠆ

 

ෳ⠨ᢥ₂ 
Abe, M. (2011, November). Examining the effects of process writing instruction for Japanese EFL learners: A 

questionnaire survey. Paper presented at Applied Linguistics Association of Australia and New Zealand 2nd 

Combined Conference, Canberra, Australia. 

ᳯᎹᤐ㓶 (2010). ޟ⧷⺆ᢎ⢒߁ߤ“ ”ߗߥ“ߦ”දหቇ⠌ࠍዉޡޠ߆ߩࠆߔ⧷⺆ᢎ⢒7 ,ޢภ, 10–13. 

ጊඳਯ (2011). ࠣࡦࠖ࠹ࠗࡈࠣࡄࠆࠃߦ࠴ࡠࡊࠕࠬࡠࡊޟᜰዉߣ⍴ᄢ1ᐕ↢ࠖ࠹ࠗߩ

 .9ภ, 1–13╙ޢᜰዉ⎇ⓥળ♿ⷐࠣࡦࠖ࠹ࠗJACET㑐ᡰㇱޡޠ㆐⊑ߩࠣࡦ
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 ߩቇ⠌⠪⺆⧷ߚ↪ࠍࡓ࠹ജ⸥㍳ࠪࠬࠠ

�ಽᨆࠬࡠࡊࠣࡦࠖ࠹ࠗ

̆⺆ᢙផᢚ࿁ᢙᱜ⏕ᤨߩߐ♽ផ⒖㧙�

 
⨲⭿� ㇌ᐢ
ฬฎደᄢቇᄢቇ㒮��

� 㜞ᯅ� ᡷᄥ
రฬฎደᄢቇᄢቇ㒮��

⩵ᳰ� ఝᏗ
ฬฎደᄢቇᄢቇ㒮��

 
 ଔ⹏ࠗ࠶㧘ᤨ♽ಽᨆ㧘ផᢚ㧘ࠛࡓ࠹ജ⸥㍳ࠪࠬ㧘ࠠࠬࡠࡊࠣࡦࠖ࠹ࠗ 㧦࠼ࡢࠠ
 
1. ⎇ⓥ⢛᥊ 
╙ੑ⸒⺆⠌ᓧߩࠣࡦࠖ࠹ࠗࠆߌ߅ߦ⎇ⓥߪߢ㧘ቇ⠌⠪ࠍࠣࡦࠖ࠹ࠗ߇ⴕ߈ߣ߁㧘ࡠࡊߥ߁ࠃߩߤ

⎇ߚߞߣ㧘߆ߩࠆߔᓇ㗀ߦ⾰ߩࠗ࠶ࠛߦ߁ࠃߩߤ߇ࠬࡠࡊࠣࡦࠖ࠹ࠗ㧘ߚ߹㧘߆ߩࠆ⚻ࠍࠬ

ⓥ߇ⴕߚ߈ߡࠇࠊ
Stevenson, et al., 2006�ߦ⥸৻ޕ㧘ఝߚࠇᦠ߈ᚻߪ㧘ࠆߌ߅ߦࠣࡦࠖ࠹ࠗ⸘↹
planning�㧘
ᢥ┨ൻ
formulation�㧘ផᢚ
revision�ᤨߩࠬࡠࡊߚߞߣ㑆㈩ಽ߇⏕ࠅߢ㧘⺖㗴㐿ᆎ⋥ᓟࠆߌ߅ߦ

⸘↹㧘⺖㗴⚳ੌ⋥೨ߩផᢚߦኻᤨࠆߔ㑆㈩ಽߩᲧ₸߇ᄢࠆߡࠇߐߣ߈
Roca de Larios, et al., 2008�ޕ 
ߣ㧘ᕁ⠨ᴺ㧘ೝỗౣ↢ᴺߢ߹ࠇߎ㧘ߡߒߣቯᣇᴺ᷹ࠆߔ㑐ߦࠬࡠࡊࠣࡦࠖ࠹ࠗߥ߁ࠃߩߎ

⺖㧘ߪᣇᴺߩࠄࠇߎࠄ߇ߥߒ߆ߒޕߚ߈ߡࠇࠊⴕߦਥ߇ౝ⋭⊛߮⸒⺆⊛ႎ๔ࠆࠃߦ㧘ታ㛎ෳട⠪ߚߞ

㗴ਛࠆߌ߅ߦ⍮⽶⩄ߩ㜞ߐ㧔⺖㗴ੑߩ㊀ᕈ㧕߿㧘ౣน⢻ᕈߩૐⷰߚߞߣߐὐࠄ߆ᚻᴺ⥄ߩ㗴

ὐ߇ᜰ៰ࠆߡࠇߐ
Jourdenais, 2001�ޕ 
৻ᣇ㧘ࠦߡ↪ࠍ࠲ࡘࡇࡦ㧘ജࠍࠠߚߒᯏ᪾⊛ߦ⸥㍳ߒ㧘ቇ⠌⠪ࠆࠃߦ⸒⺆↥නߩะࠍ

㊂⊛ߦಽᨆࠆߔ⎇ⓥ߽ⴕࠆߡ߈ߡࠇࠊ
Sakaue & Sugiura, 2011; 㒋 ⸤ജࠠߥ߁ࠃߩߎޕ�2009 ઁ,

㍳ࠪࠬࠬࡠࡊࠣࡦࠖ࠹ࠗࠍࡓ࠹⎇ⓥߦᔕ↪ߚߒ߽ࠅ
㜞ᯅ, 2012�㧘㔚ሶ⊛ߥ⸒⺆ಣℂᛛⴚ↪ࠍ

 ޕࠆน⢻ᕈ߽ߔࠄߚ߽ࠍ⍮ߥߚᣂߦⓥ⎇ࠬࡠࡊࠣࡦࠖ࠹ࠗ㧘ࠅࠃߦࠆߔ↪េࠍ㊂⊛ᚻᴺߚ
 
2. ታ㛎 
ᧄ⎇ⓥߪ㧘㜞ᯅ
߇ታ㛎ෳട⠪ߢ࠲ࡘࡇࡦ㧘ࠦߒ↪ᔕࠍࡓ࠹ജ⸥㍳ࠪࠬ㧘ࠠߦห᭽ߣ�2012

ജߣࠠߚߒ㧘ᤨߩߘὐࠍ࠻ࠢ࠳ࡠࡊߩࠣࡦࠖ࠹ࠗࠗ࠶ࠛࠆߌ߅ߦหᤨߦ⸥㍳ࠍࡓࠣࡠࡊࠆߔ↪

⺆⸒ࠣࡦࡒࠣࡠࡊ㧔ߚ HSP ߒߣ࠲࠺♽ᤨࠍ⛯ㅪߩ࠻ࠢ࠳ࡠࡊߩ㗴ㆀⴕਛ⺖ޕ�ߚߒ⊑㐿ࠅࠃߦ

 ޕߚߒኤⷰࠍࠬࡠࡊࠣࡦࠖ࠹ࠗߦ⊛㊂ࠄ߆ᄌൻߩ࠻ࠢ࠳ࡠࡊࠆߌ߅ߦ㧘ฦᤨὐࠅࠃߦߣߎ߁ᛒߡ
ታ㛎ߪߦ 12 ฬߩਛ㨪㜞ᾫ㆐ᐲ⧷⺆ቇ⠌⠪
TOEIC: Mean = 807.92, SD = 110.89, ోຬ߇ᄢቇ↢ᄢቇ㒮

ߪ㒢ᤨ㑆ߩ㗴⺖ޕߚߞⴕࠍ㗴⺖ߊᦠࠍ�ᢎ⢒ ,࠷ࡐ㧦ࠬࠢ࠶ࡇ࠻
ࠗ࠶ࠛߩဳ⺰⼏㧘ߒෳട߇�↢ 30
ಽߢ㧘ᤨࠆߌ߅ߦࠬࡠࡊࠣࡦࠖ࠹ࠗ㑆㈩ಽߦ㑐ࠆߔᜰ␜ߪⴕޕߚߞ߆ߥࠊ⺖㗴ਛࠠߩജ⸥㍳ߩ

⚿ᨐࠄ߆㧘ฦ࠻ࡦࠗࡐ࠲࠺㧔ో 31 㧘60࠻ࡦࠗࡐ࠲࠺ ⑽Ფߦ⸳ቯ㧕ߩ࠻ࠢ࠳ࡠࡊࠆߌ߅ߦ
1�⺆ᢙ㧘


2�ផᢚ࿁ᢙ㧘
3�ᢥᴺ⊛ᱜ⏕ߚ᳞ࠍߐ
࿑㧝ࠠߪജ߇⸥㍳ߩߩ߽ߚࠇߐ᭽ሶ�ޕ 
ಽᨆߪߢ㧘ฦᜰᮡᤨࠆߌ߅ߦ♽ផ⒖ߣࡦ࠲ࡄߩታ㛎ෳട⠪ߩᦨ⚳ ࠗ࠶ࠛߩ࠻ࠢ࠳ࡠࡊ⹏ଔߩ

㑐ଥࠍၮߦ㧘ਥߦ⸘↹㧘⺖㗴ㆀⴕਛߩ⸘↹
online planning�㧘⺖㗴⚳ੌ⋥೨ߩផᢚ㧘ߩ 3 ⺞ࠄ߆ὐⷰߩߟ

ᩏߚߒ
࿑ 2  ޕ�ߩ߽ߚߒ࠻࠶ࡠࡊߢ♽ᤨࠍಽᨆ㧦⺆ᢙߪ
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3. ⚿ᨐ 
ో⊛ߥ⚿ᨐߪߡߒߣ㧘ᦨ⚳ߩ࠻ࠢ࠳ࡠࡊ⹏ଔ߇㜞ቇ⠌⠪߶ߤ㧘
2
㧘ߊ㐳߇㑆ᤨߩ↹⸘�1�⺆ᢙߩ

ẋㅴჇട₸߇߈ߟࠄ߫ߩዊߊߐ㧘
3�⺖㗴ㆀⴕਛߩ↹⸘ࠆߌ߅ߦ࿁ᢙ߇ዋߊߥ㧘
4�⺖㗴ᓟඨࠆߌ߅ߦផ

ᢚ࿁ᢙߩჇടߦᱜ⏕߇ߐࠆ߇㧘߁ߣะⷰ߇ኤߩࠄࠇߎޕߚࠇߐ․ᓽߪ㧘ࠖ࠹ࠗߩߢ߹ࠇߎ

 ޕࠆߢߩ߽ࠆߌㇱⵣઃ৻ࠍ⍮ߩⓥ⎇ࠬࡠࡊࠣࡦ
ᓟ㧘ࠠߥ߁ࠃߩߎജ⸥㍳ࠪࠬߩࡓ࠹ᚻᴺࠆ↪ࠍߡߞࠃߦ㧘ߚߞ߆ߥߡࠇߐߥߪߢ߹ࠇߎ

㊂⊛ߥ㕙ࠄ߆㧘ቇ⠌⠪ߣࠬࡠࡊࠣࡦࠖ࠹ࠗߩቇ⠌⚻㛎ߩ㑐ଥߩ⺞ᩏ㧔⇐ቇ⚻㛎ߩᓇ㗀ߤߥ㧕㧘ࠗ

น߇ߤߥนⷞൻ㧘ߩࠬࡠࡊࠣࡦࠖ࠹ࠗߩὑߩ⸂ᬌ⸽㧘↢ᓤℂߩ␜⊛ᜰዉലᨐߩࠬࡠࡊࠣࡦࠖ࠹

⢻ߣࠆߥߦ⠨ޕࠆࠇࠄ߃ 

࿑  ࿑ߩജ⸥㍳ࠠ .1 2.�⺆ᢙߩᄌൻߩ��

 
ෳ⠨ᢥ₂ 
Jourdenais, R. (2001). Cognition, instruction and protocol analysis. In P. Robinson, (Ed.), Cognition and second 

language instruction (pp. 354-375). Cambridge: Cambridge University Press.  
Roca de Larios, J., Manchón, R., Murphy, L., & Marin, J. (2008). The foreign language writer's strategic behaviour in 

the allocation of time to writing processes. Journal of Second Language Writing, 17, 30-47.  
Sakaue, T. & Sugiura, M. (2011). A new learner corpus for SLA research: Dynamic Corpus of English Learners. 

Learner Corpus Research 2011, Louvain-la-Neuve, Belgium. 
Stevenson, M., Schoonen, R., & de Glopper, K. (2006). Revising in two languages: A multi-dimensional comparison 

of online writing revision in L1 and FL. Journal of Second Language Writing, 15, 201-233. 
㒋ㄖ↰శብየ⟤᧻㊁ሶ (2009).ޟᣣᧄੱ⧷⺆ቇ⠌⠪ޡേ⊛ߩࠬࡄࠦޢ᭴▽ޠNLP ⧯

ᚻߩળ, ╙ 4 ࿁ࠪࡓ࠙ࠫࡐࡦ. 
㜞ᯅᡷᄥ (2012). ޟᣣᧄ⺆ࠍᲣ⺆ࠆߔߣ⧷⺆ቇ⠌⠪ࠆߌ߅ߦࠬࡠࡊࠣࡦࠖ࠹ࠗߩផᢚࠗ࠶ࠛߣ⹏

ଔߩ㑐ଥޠ ฬฎደᄢቇᄢቇ㒮࿖㓙㐿⊒⎇ⓥ⑼. ୃ჻⺰ᢥ. 
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CALP  㧫ߪߣ⊑ࠆߌ߅ߦᜰዉ⸂⺒⢒ࠍ

㧙ޔࡒࡁ࠰ࠠ࠲ߩࡓ࡞ࡉPISA ⺒⸃ജ⺞ᩏޔCALLA ߣ CLIL

�㧙ࠄ߆ߺ⚵ᨒߩᜰዉᴺߩ

 
ᐔ� ᷡሶ㧔ർ㉿ᄢቇ㧕 
ᴡ㊁� 㧔ᤊ⮎⑼ᄢቇ㧕 
⫱ේ� 㗅ሶ㧔ᶏᄢቇ㧕 

�  
 ࡓ࡞ࡉ㧦CALP㧘⺒⸃ᜰዉ㧘⊒㧘࠼ࡢࠠ
 
 ߦߓߪ .1

JACET ߣߎࠆߔಽᨆࠍᢎ⑼ᦠࠆߡࠇߐ↪ߢዊቇᩞߦߢ߹ࠇߎߪߢⓥળ⎇ࡓ࠭ࠟࡦࠗࡃ

߈ߡߞⴕࠍߺ⹜ࠆߔߦ߆ࠄࠍ⋦⻉ߩCALP㧔Cognitive Academic Language Proficiency㧕ޔࠅࠃߦ

ߤߢਛߩᢎ⢒⺆⸒߇ࠇߘޔࠅ⛉ࠍὶὐߦࠬࡠࡊᕁ⠨ߡ߃߹〯ࠍⓥ⎇ߩߢ߹ࠇߎޔߪ⊒ޕߚ

ߟߊߚߒ㑐ਈ߇⍮ࠆߌ߅ߦవⴕ⎇ⓥޔߕ߹ޕࠆߔߣ⊛⋠ࠍߣߎࠆߔ⚝ᮨࠍ߆ߩࠆߔൻ⽎ౕ߁

࡞ࡉޔߪߦ⊛ౕޕ߁ⴕࠍࡘࡆ࡞ࠞࠖ࠹ࠢࠆߔ⸛Ყセᬌࠍࠇߙࠇߘޔߒ⋤ࠍ⚵ᨒߩ߆

OECDޔ㧦Taxonomy㧕ࡒࡁ࠰ࠠ࠲ᮡಽ㘃ቇ㧔⋠ߩࡓ ߚߞⴕߩ PISA (Programme for International 

Student Assessment)ߩ 2009ᐕ⺒⸃ജ⺞ᩏߩᨒ⚵ޔߺౝኈ㊀ⷞߩᢎ 㧔NContent-based Instruction; CBI㧕

�(Cognitive Academic Language Learning Approach; CALLA) ࠴ࡠࡊࠕቇⴚ⊛⸒⺆ቇ⠌⍮߮ࠃ߅

ߡߒߘޔ࠻ࡦࡅߩ⊑ࠆࠇࠄߦ CLIL ᜰዉᴺߩ⢛᥊ߩᔨࠇߙࠇߘࠍⷰޔಽᨆߩࠄࠇߘޕࠆߔ

ᨒ⚵ࠍߺᲧセᬌ⸛ߚߒ⚿ᨐޟ߽ࠇߤޔ⍮⼂ࠍߚ߃ℂ⸃߇ᢎ⢒⋡ᮡߡߒߣᔅⷐ߁ߣޠ┙႐ࠄ߆

⊛⍮ߩ㑆ੱޔߜࠊߥߔޕߚߞ߇߮߆ᶋߡߒߣㅢὐ߇ߣߎࠆߢᜰዉᴺ߿ࠢࡢࡓࡈߩ

ߒ↪ࠍࠫ࠹࠻ቇ⠌ࠬޔ㧔PISA㧕ߌߟ߮⚿ߣ㛎⚻߿ᕁ⠨ߩಽ⥄り⥄ࠍ⼂⍮ߒᣂޔߪߦ㆐⊑ߥ

ᕁߩቇ⠌⠪ޔ㧔CLIL㧕ࠄ߇ߥߒ↪ᵴࠍࡦ࡚ࠪࠤ࠾ࡘࡒࠦޔᢥൻޔౝኈޔߪߦࠄߐޔ㧔CALLA㧕ߡ

⠨ജߦߡߞࠃߦߣߎࠆߌ߆߈⸒⺆⠌ᓧࠍଦㅴޔߒૐᰴߩ⊒(⍮⼂ࠍߩ߽߁)ޔߕࠄߥߺߩ㜞ᰴ

 ޕࠆߢὐࠆߥߣ㎛߇㧕ߩ߽ߔଦࠍว⛔ޔᢿ್ޔ㧔ផ᷹⊑ߩ

ᰴߩࠄࠇߎޔߦᨒ⚵ࠍෳ⠨ߡߒߦ 2012 ᐕ 4 ࠅࠃዉߚࠇߐᣂቇ⠌ᜰዉⷐ㗔ߚߞೣߦᡷ⸓ ᢎ

⑼ᦠߩਛቇ 1 ᐕ㨪3 ᐕ↢⧷⺆ߩᢎ⑼ᦠߥ߁ࠃߩߤޔߡߟߦ⊒߿ᵴേ߇ขࠅ߆ࠆߡࠇࠄࠇ

⊛⍮ᷓ߇ቇ⠌߿⊑ߥ߁ࠃߩߤߦࠄߐޕࠆߔႎ๔ࠍᨐ⚿ߚߒ⸽ᬌࠄ߆⚵ᨒߩᣢሽߡߒᩏ⺞ࠍ

ᵴേࠍዉࠍ߆ߩߊਛᔃޔߦCALP  ޕࠆߺ⹜ࠍ⠨ኤߡߟߦᢎ⢒⺆⸒ࠆ߇ߥߟߦ㆐⊑ߩ

 
2. ⎇ⓥᣇᴺ 

New Horizon English Course(1㨪3)� (᧲੩ᦠ☋)� ࠍࡓ࡞ࡉޔߌಽߦߣߏᵴേࠍ┨ฦޔߡߟߦ

ਛᔃߚߒߣ 6 Ბ㓏ߩ⍮ߦ࡞ࡌᴪߡߞಽ㘃2ޔࡑ࠹(1ޕࠆߔ)ᢥ3ޔ)⍮ߘޔߡߟߦ࡞ࡌ

ࠇߙࠇ 3 1ޔߒಽᨆߢੱ ߕᔅߪ┨ߩߟ 1  ޕࠆߖߐᏫዻߦಽ㘃ߩߟ
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3. ⚿ᨐ 
 ⍮ᐲ㧝ޟ⍮

㧔ૐᰴ㧕ޠ⼂

� ⍮ᐲ㧞 

 ޠ⸂ℂޟ

⍮ᐲ㧟 

 ޠ↪ᔕޟ

⍮ᐲ㧠 

 ޠಽᨆޟ

⍮ᐲ㧡 

 ޠว⛔ޟ

⍮ᐲ㧢ޟ⹏

ଔޠ (㜞ᰴ) 

� 㧝ᐕ � 29/37* 6/37 1/37 1/37 0/37 0 

� 㧞ᐕ   23/59 25/59 8/59 0/59 3/59 0 

� 㧟ᐕ   20/51 17/51 7/51 3/51 4/51 0 

 � 72/147 48/147 16/147 4/147 7/147 0 

㧖┨ᢙ 
⍮ᐲ  ߩޠಽᨆޟ4
㧝ᐕ↢� U11 Let’s read� ߹ߒ⊑ߡߒ߈ᛮߟ㧝ࠍᢥߚߞᱷߦᔃߦ․ޔߢᓟඨ(p.117)ߩᧄᢥޟ

 (p.118)ޠޕ߁ࠂߒ߹วߒߣ㆐ߡߟߦᢥߛࠎㆬ߇ߚߥޔߚ߹ޕ߁ࠂߒ
� ⍮ᐲ  ߩޠว⛔ޟ5
㧞ᐕ↢� U7 Multi+3� � ߹ߒ⊑ߡߴ⺞ߡߟߦᣣᧄੱࠆߡߒᵴべߢᶏᄖޔߡߞࠄߥߦ[]ޟ

 (p.89)ޠޕ߁ࠂߒ
㧟ᐕ↢� U6 Writing+3 ޟStep2 ߩኻߊ⛯ߦᰴ㇢ࠍࡈߩ⠨ߡ߃ᦠޠޕ߁ࠂߒ߹߈(p.73) 
 

4. ⠨ኤ 
1㧕ૐᰴߩᕁ⠨ࠍ߁⊒ࠄ߆ᰴ╙ߦ㜞ᰴߩᕁ⠨ࠍ߁⊒߳㊂⊛ߥផ⒖߇ޕࠆࠇࠄ 
2㧕⚦ಽൻߩᕁ⠨ㆊ⒟ߪߡߒߣએਅߩ⍮߿ᕁ⠨ࠍ߁⊒ߪฃޕߚߞ߆ߥࠇࠄߌ 
⍮ᐲ㧝㧔ૐᰴ㧕㧦ቯ⟵ޠ⍮ᐲ㧞㧦ޟޠࠆߔ㨬ᱜᒰൻࠆߔ㨭ޔ⍮ᐲ㧟㧦ޟ㑐ㅪޟޠࠆߖߐ▤

ℂޔޠࠆߔ⍮ᐲ㧠㧦ޟ⣕᭴▽ޟޠࠆߔ࿑ൻޟޠࠆߔᏅൻޟޠࠆߔหቯޔޠࠆߔ⍮ᐲ㧡㧦ޟᄙ

᭽ൻౣޟޠࠆ᭴▽ౣޟޠࠆߔ᭴ᚑࡦࠗࠩ࠺ޟޠࠆߔൻޟޠࠆߔ⚵❱ൻޟޠࠆߔᦠߤߥޠߔ⋤߈ 
3㧕ⶄ㔀ߥᕁ⠨ࠍ߁⊒ޔ߇ࠆ߇࡞࠺ࡕ߿㧔߭ߥᒻ㧕ࠆߡࠇߐ␜߇႐ว߇ᄙޔߊᔅߒߕ

 ޕࠆ߇น⢻ᕈߥࠄߥߪߣᵴേߔଦࠍᗐ⊑ߥ↱⥄߽
4) ᓟߩࠄࠇߎߪᢎ⑼ᦠߚ↪ࠍታ㓙ߩᬺⷰࠍኤޔࠅߚߒ↢ᓤߩᢥࠍ࡞ࠗࠔࡈࡠࡊ߿ಽᨆ

߇ߣߎࠆߔ CALP ⊒㆐ࠍ⋦⻉ߩࠆߔߦ߆ࠄߢᔅⷐޕࠆߢ 
 

ෳ⠨ᢥ₂�   
Anderson,L.W. and Krathwohl,D.R (et  al) . (eds.)  (2001).  A Taxonomy for Learning,  

Teaching,  Assessing,  Longman.  
Chamot, A.U. (2009). The CALLA Handbook, Pearson Longman. 
Dalton-Puffer, C. (2007) Questions in the CLIL classroom. In Discourse in Content and Language 

Integrated Learning (CLIL) Classrooms, pp.93-126). John Benjamins Publishing Company. 
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Test-Taking strategy ߩ᭴ㅧ㧦ᣣᣣᧄੱ⧷⺆ቇ⠌⠪ߥ߁ࠃߩߤߪ

Test-Taking strategy  㧫߆ߩࠆߡߞࠍ
 

ṚỈ� દㇺሶ㧔หᔒ␠ᅚሶᄢቇᄢቇ㒮㧕 

ᳰ� ਭ⟤ሶ㧔หᔒ␠ᅚሶᄢቇ㧕 

⮮� 㚅㧔หᔒ␠ᅚሶᄢቇᄢቇ㒮㧕 

⧯ᧄ� ᄐ⟤㧔หᔒ␠ᅚሶᄢቇ㧕 
 

 ⚕㧘⾰ࠣࡦ࠾࠻ࠫ࠹࠻㧘ࠬࠫ࠹࠻⍮ࠬ࠲ࡔ㧦TOEIC㧘Test-taking strategy㧘࠼ࡢࠠ
 
 ߦߓߪ .1
� ቇ⠌⠪ᣇ⇛ߦ㑐ߪߡߒታ〣ߣℂ⺰ߩ᨞ߌᯅߩߣᦼᓙޔࠄ߆ቇ⠌⠌ᘠ㧔ቇ⠌ᵴേ㧕߹ࠤ࠾ࡘࡒࠦߪߚ

ㆊޔߤߥ⇛ᣇࠆߔ↪ߦ↪ਛ⺆⸒ߩታ㓙ߩߤߥࠣࡦࠖ࠺߿ࠣࡦ࠾ࠬޔ⇛ᣇߩߚߩࡦ࡚ࠪ 40

ᐕએࠅᷰߦᐢ▸࿐ߥ⎇ⓥࠆߡ߈ߡࠇߐߥ߇ (Choen, 2008)ߒ߆ߒޕታ㓙ߪߦᄙߩߊ⧷⺆ቇ⠌⠪߇⋥㕙

TOEICޔߕࠄࠊ㑐߽ߦࠆߔ  ,Choen) ߥߡࠇߐߥߤ߶ࠇߘߪⓥ⎇ߩߡߟߦ⇛ᣇࠆߔ㑐ߦ࠻ࠬ࠹ߩߤߥ

2006; Purpura, 1997, 1999)ޕᧄ⎇ⓥߪ⊛⋠ߩᣣᧄੱ⧷⺆ቇ⠌⠪ࠍኻ⽎ޔߦTOEICߦ࠻ࠬ࠹ኻౕߡߒ⊛ߦ

 ޕࠆߢߣߎࠆߔߦ߆ࠄࠍ߆ߩࠆࠇࠊߦਛ࠻ࠬ࠹೨߮࠻ࠬ࠹߇⇛ᣇߥ߁ࠃߩߤ

2. ᚻ㗅  
2.1 ෳട⠪ 
� ෳട⠪ߪTOEICࠍฃ㛎ࠆߔ⧷⺆ኾᄢቇ↢ᅚሶ 135 ฬޕߚߞߢ 

2.2 ᚻ㗅 
� ߕ߹ TOEIC ߡ⚻ࠍᡷቯߩ߆ᐲޔߒ㈩ᘦߦା㗬ᕈ߮ᅷᒰᕈߦ⽎ኻࠍࡦ࡚ࠪࠢࠣࡦࠖ࠺ߩ 66

㗄⋡ࠆߥࠄ߆⾰⚕㧔Strategy Inventory for Test Taking㨇SITT㨉㧕ࠍ㐿⊒2011ޕߚߒᐕ 12 7ᣣޔ⸥ߩ

ෳട⠪ߦ⾰⚕⺞ᩏࠍታᣉߩߘޕߚߒᓟޔ࿃ሶಽᨆ㧔ࠬࠢ࠶ࡑࡃ࿁ォ㧕ߩ⚿ᨐࠍߦࠇߙࠇߘޔߒ

 ޕߚߒ▚ࠍ⸘⛔ㅀ⸤ߡߟ

3. ⚿ᨐߣ⠨ኤ 
࿃ሶಽᨆߪmetacognitive strategy (MCS), not frequently used strategy (NFUS), reading strategy (RS),�

compensational test-taking strategy (CTTS), general test-taking strategy (GTTS) ߡߒߘ guessing and selective 

attention strategy (G-SAS)ߩ㧢࿃ሶࠍޕߚߒ 
Table 1್ࠄ߆ᢿߊࠃޔߣࠆߔࠍ߃╵ޟߪߩࠆࠇࠊតࠍ߃╵ࠄ߆ߤߥ⛗߿࡞࠻ࠗ࠲ޟޠ⺒ߢࠅ߽ߟߔ

㘃ផߩߤߥޠࠆߔRS ޟߣ⸳ࠄ߆ߢࠎ⺒ࠍᧄᢥ߁ߣޠ⺒ࠍGTTSޕߚߞߢߥޟߪߩߥߡࠇࠊ

MCSߩߤߥޠࠆߔ⚂ⷐߡߞࠊ⚳ߺ⺒ޟޠߊ⸂ࠄ߆ࡑ࠹ࠆߩߺߓ ޠࠆߔ↪ᵴࠍ⼂⍮ߩ⺆⧷ࠬࡀࠫࡆޟ߿

NFUS߁ߣ ߘޕߥߡߓᗵࠍᔅⷐᕈߩ⼂⍮ߩߘޔߊߥߤࠎߣ߶߇㛎⚻ࠬࡀࠫࡆߪߜߚ↢ቇޕߚߞߢ

 ޕࠆࠇߐ⠨ኤߣ߆ߥߪߢߩૐ߇ߌߠേᯏࠆߔ⠌ᓧࠍࠫ࠹࠻ࠬߩߎߚߩ
 

Table 1. TOEIC Part Ω㧔㐳ᢥ⺒⸃㗴㧕ߢࡦࠠࡦߩࠫ࠹࠻ࠬߚࠇࠊ  ࠣ

 
Note) Score range: 1 = always use; 2 = often use; 3 = rather seldom use; 4 = never use; and 5 = previously used  

Types of strategies Rank No. Strategy Item M SD

1 33 RS
I try to read the passage as I looking for the answer
to the question.

1.33 .611

2 32 GTTS
I try to read the multiplechoice before I read the
passage.

1.39 .648

3 31 RS I try to guess from titile, picture, or subtitle. 1.40 .611

1 28 MCS
I try to answer the question which I know better
than others.

3.07 .917

2 41 NFUS I try to use business English. 2.99 .837
3 36 MCS I try to summarize when I finsh reading. 2.87 .916

The most frequently
used strategies

The least frequently
used strategies
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� Figure 1 GTTSࠅㅢߔ␜߇ ߡࠇࠊࠅ߹ߦኻޕߚߞߢ㗅ߩRS, G-SASߦᰴޔࠇࠊߊᦨ߽ᄙ߇

NFUSߣMCSߪߩߚߞ߆ߥ ߡࠇᘠߦ↪ߩRS߿GTTSߢᬺߩࠣࡦࠖ࠺ߪߜߚ↢ቇޕߚߞߢ

ޔᤨ߇ࠆ 㑆㈩ಽߤߥࠆߔࠍMCSߪ᥉Ბࠅ߹ࠄ߆ޔߕࠊ⹜㛎߁ߣ㒢ᤨߚࠇࠄ㑆ౝߦ․ߪߢ߁

ߣߚߞ߆ߥ߇⠨ޕࠆࠇࠄ߃ 
 

 
 Note. 1) MCS = Metacognitive Strategy; NFUS= Not frequently used strategy; RS = Reading strategy; CTTS = Compensational test taking 
strategy; GTTS = General test taking strategy; and G-SAS = Guessing and selective attention strategy 
Note.2) Score range: 1 = always use; 2 = often use; 3 = seldom use; 4 = never use; and 5 = previously used 
 

Figure 1. ࠫ࠹࠻ࠬߩࠇߙࠇߘ↪ߩᐔဋ 
 
 ໂ␜ߣߣ߹ .4
� ߪ⍮࠲ࡔ߫ࠇࠃߦ Purpura (1997)ޕߚߞ߆ߥߡࠇࠊࠅ߹ߡߒߦᗐ੍ߪࠫ࠹࠻⍮ࠬ࠲ࡔ

good language learnerߩ㊀ⷐߥⷐઙޕࠆߡߞߥߣtest-taking strategy࠲ࡔߣ⍮ߩ㑐ଥߩ⺆⧷ߦ․ޔࠍᾫ㆐

ᐲ߮ࡊࠗ࠲࠻ࠬ࠹㧔㗅⇟ㅢߩ߽ߥߢ߁ߘߣߩ߽ࠃ߇ߩࠆߔ╵⸂ߦࠅ㧕ߩߣ㑐ㅪߡ߅ߦᓟ⎇ⓥ

ฃߩTOEICޕ߆ߩߚߞ߆ߥߡࠇࠊߗߥߪࠫ࠹࠻ࠬߚߞ߆ߥࠇࠊࠅ߹ޕࠆߢ߈ߴࠆㅴࠍ

㛎⠪ߦ⊛⥸৻ߦࠆࠇࠄะߩߎߚ߹ޔ߆ߩߥࠍࠫ࠹࠻ࠬߚߞ߆ߥࠇࠊᢎߢߣߎࠆ߃ᓧὐߪ߇

TOEICޔߚ߹ޕࠆ߇ᔅⷐࠆㅴࠍⓥ⎇ߡ߅ߦ㑐ㅪᕈߩߣࠣࡦ࠾࠻ࠫ࠹࠻ᓟࠬߤߥޔ߆ߩࠆ
ߢߡߒߣ↪ࠫ࠹࠻ࠬߦਛ࠻ࠬ࠹ߣ೨⋤࠻ࠬ࠹ޔ߆ߩߥ߈ߴࠆߔࠍḰߥ߁ࠃߩߤߪߦ೨࠻ࠬ࠹ߩ

 ޕࠆߢ߈ߴࠆߺߡ߃⠨ࠍߣߎࠆ߈
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Purpura, J. E. (1997). An Analysis of the Relationships between Test Takers’ Cognitive And Metacognitive Strategy 
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Purpura, J. E. (1999). Learner Strategy Use and Performance on Language Tests : A structural Equation Modeling 
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Developing Intercultural Communicative Competence  
Through Film Clips 

 
Kaiser, Mark (UC Berkeley) 

Shibahara, Chika (UC Berkeley) 

Keywords: intercultural communicative competence, symbolic competence, listening comprehension, film  

For a number of technological, social, and methodological reasons, feature film has been underutilized in the 
foreign language curriculum. Instructors have been for the most part reluctant to show film, except in film classes 
or as an end-of-semester treat, in part because the length of a film meant taking multiple days from the 
curriculum. Perhaps a more significant factor was the quandary of dealing with the rapid flow of information in a 
film. Only the most advanced students would be able to understand sufficient amounts of spoken dialog; for 
others, instructors had to rely on subtitles in the L1 (which poses issues for language development) or captions in 
the L2 (but which turn what should be a listening exercise into one of reading). However, the potential of film to 
develop student skills in three important areas, linguistic competence, cultural competence, and symbolic 
competence, requires a new approach to feature film as a resource for the foreign language curriculum. In 
particular, we find that using short scenes excerpted from the film allows students to engage in a close reading of 
that scene in order to explore how the linguistic, cultural, and filmic components of the scene contribute to the 
creation of meaning. 

Communicative Competence. In order to derive meaning from any text, print or filmic, one must be able to 
understand the meanings of words and grammar, and the particular weight that the use of a word or grammatical 
construction in a particular context might have. Film presents a particularly difficult case, in that the information 
streaks by at a rapid pace and there is little opportunity to focus on any particular utterance. But, film offers 
opportunities as well. The visual context aids in comprehension, and unlike the video materials created for most 
foreign language textbooks, feature film is authentic. Although the spoken text of film is not natural conversation, 
for most films we suspend disbelief and assume that what we are watching and listening to is natural 
conversation. Finally, film, in its attempt to convince native speakers of its authenticity, will employ various 
regional dialects and sociolects, which enable us to expose students to a variety of speech patterns, rather than 
limit their exposure to some idealized version of the native speaker. By using film clips delivered via an LMS as 
homework assignments, students may watch a clip multiple times. Vocabulary lists and stretched audio provide 
students with the tools to understand the language. Even at the most elementary levels, it is possible to create a 
task appropriate for the students’ level using the clues provided by the visual component, even when the text is 
complex.   

Cultural Competence. Film presents instructors with opportunities to demonstrate cultural artifacts (What is a 
Russian wedding like? A French café? Visitation to a family gravesite in Japan?) and to explore how values and 
attitudes inherent in any culture are portrayed in a scene. By teaching cultural practices, attitudes, and values, we 
“help students consider alternative ways of seeing, feeling, and understanding things.” (MLA Report 2007). Once 
students have the requisite cultural knowledge, they can apply that knowledge to read a scene and interpret 
cultural meanings (i.e., semiotic competence). 

Symbolic Competence. Kramsch (2006, 2009) and Kramsch & Whiteside (2008) have outlined an approach to 
language teaching that moves beyond communicative competence to what Kramsch calls symbolic competence. 
Symbolic competence is “the ability to play with various linguistic codes and with various spatial and temporal 
resonances of these codes.” In other words, symbolic competence is not only the ability to understand the 
linguistic formulation or to understand the cultural attitudes, the religious beliefs, the historical memories that 
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might be informing the utterances of the interlocutor (all of which involve interpretation, but are rather passive in 
their nature), but also involves the power to produce and manipulate, frame and reframe meanings, and change 
the balance of power. Kramsch notes the importance of literature (film) for developing our students’ symbolic 
competence because texts are complex, ambiguous, and use form to create meaning. Competence in perceiving 
and manipulating texts is the essence of symbolic competence.  

We will examine two film clips from Japanese films and demonstrate how they might be used to develop all 
three of these competencies. The first clip is from Aruitemo, aruitemo, 2009. In this scene an elderly man leaves a 
clinic and greets a woman cleaning her walk area. They exchange a few pleasantries and part. However, a close 
reading of the clip reveals a rich encoding of meaning in the linguistic forms, the cultural values, and the filmic 
devices that are difficult for non-native speakers to grasp. The language used in the social interactions, the 
discussion of climate and food customs, and attitudes towards getting old, present numerous opportunities for 
enriching the students’ vocabulary, expanding their cultural awareness, and developing their linguistic 
competence. By using a relatively short clip, the instructor is able to focus student attention on the language and 
images of this scene and to engage the students in a discussion that will highlight a variety of ways that cinematic 
meaning is made, while at the same time drawing on the students’ diverse linguistic and cultural backgrounds. 

The second clip is from Orionza kara no Shotaijo and contains two scenes. The first scene begins with laughter 
and jokes as the three main characters have a commemorative photograph made. After the first photograph the 
husband hands his hat to the assistant and a second photo is taken. In the second scene the wife is reviewing the 
two photographs as the husband shaves bonito flakes. She hides one photograph away and lies to the husband, 
saying that the second didn’t come out. Through the sound effects, the words spoken, and various cinematic 
devices used in the shooting of the two scenes, as well as their juxtaposition, we understand the husband’s death 
is imminent and the assistant will take over the theater. 

We might take two approaches in using these clips in the foreign language classroom. The first approach would 
be to ask questions of a leading nature, where the question directs students towards a particular answer. For 
example, in the first clip we might ask “Who is the elderly gentleman? What three things does the woman say to 
him that reveal his profession? From the second clip we might ask students to interpret what the non-verbal 
sounds contribute to the meaning of the clip.  

A second approach would be to ask broader questions that would involve the students in a more open 
interpretation of the scene. For example, for the first clip, “Does this scene reveal something of the elderly man’s 
character?” For the second, “How do the two scenes comprising this clip relate to one another?” Then, in order to 
develop the students’ symbolic competence, after discussing these questions in class, they might be asked to 
write a short essay (e.g., assume you are the elderly woman and write a diary entry about today’s meeting with 
the doctor; assume you are the young wife and write a letter to a friend, retelling the events of these scenes). Such 
exercises involve not only an interpretation of the scenes, but a reworking of the meanings encoded in film into a 
text-based medium and/or a reexamination of events from a different point of view, requiring the students to 
“manipulate and reframe” the original meanings. 
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Kramsch, C. (2009). The Multilingual Subject. Oxford: Oxford U P. 
Kramsch, C. & Whiteside, A. (2008). Language ecology in multilingual settings. Towards a theory of symbolic 
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Hispanidades/Hispanicities: Modeling Micro-collaboration across 

institutions in support of student learning and research. 
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1. Introduction 

In 2011-12, Arizona State University (ASU) and Columbia University piloted a collaborative language for 
undergraduate heritage speakers project within two distinct Spanish courses at our respective institutions.  The 
project focused on the exploration and articulation of identities within Hispanic American communities in two 
distinct regions in the US, and provided a collaborative framework for students to pursue ethnographic research and 
share their results with their counterparts at ASU and Columbia.  

48 students enrolled at each institution performed technologically mediated ethnographic research that ranged 
from observing local communities and reflecting on the culture shared between and among them, to a meta-analysis 
of the value of these interactions. 

Each class produced digital materials to be analyzed, edited, combined, and shared. Students defined common 
areas of exploration but worked separately on issues. They corresponded and shared regularly via the Web to 
compare and contrast, discuss and debate using the material gathered and authored. 

As important as the outcomes have been for the faculty members and students involved in the project, the 
structure of the interaction and the employment of “micro-collaborative” strategies promises to serve as a model for 
inter-institutional collaborations in instances where academic calendars, instructional models and standards, and 
course content may not coincide between partner institutions.  In the US, typical models of inter-institutional 
collaboration tend to privilege full-course sharing, a unified curriculum that must be negotiated, and either credit 
transfer or equivalency between institutions that may not share the same standards.  Micro-collaborative practices 
allow for the development of inter-institutional relationships in a flexible, needs-based way that de-emphasizes 
administrative and logistical lockstep and permits partnerships between institutions to flourish without onerous 
technical and bureaucratic overhead.   
2. Framework and Process 
2.1 Background 

In 2010, Charitos and Ross began discussions on implementing digital storytelling techniques within a 
curricular model that privileges inter-institutional collaboration, and cultural exploration and research by students.  
Given the logistical impediments to sharing a course or series of courses between Columbia University and Arizona 
State University, the authors developed a framework for collaboration that not only leveraged technology’s innate 
potential to connect two geographically distinct locations, but also allowed teachers and learners in both locations to 
capitalize on one another’s resources and skills by actively interacting and reflecting on shared experiences. 

The approach we envisioned is based on instructional methods that we believe are particularly well suited to 
the goals and objectives of the collaboration: intentional learning, project-based learning and portfolio-based 
learning. 
2.2.1 Learner and Faculty Characteristics 
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Students in the participating heritage learner or bilingual classes at partner institutions have at least a 

low-intermediate level of oral and written proficiency in Spanish; their language skills are sufficient to allow them to 

communicate effectively with a range of members in the community of study and their student colleagues. 

Faculty in the participating classes at partner institutions must be willing to commit at least two semesters to 

the development and implementation of the project in their courses. Faculty members at participating institutions use 

a variety of technologically-mediated communications tools such as Skype, wikis, blogs and threaded discussions in 

support of the collaboration and their course.  Faculty members involved technical support staff from local 

language resource centers, instructional technology or information services groups as appropriate. 

2.2.2 Process and Performance 
Each class at the respective institutions defined common areas of exploration, and worked separately on these 

issues, corresponding and sharing regularly via the Web to compare and contrast, discuss and debate using the 

material gathered and authored by the students. 

Students performed technologically-mediated ethnographic research; a form of cultural analysis that ranges 

from the observation of local communities to reflection on the culture shared between and among them, to a 

meta-analysis of the value of technologically mediated interactions.  Observed learning outcomes included the 

development of narrative and editing skills, improved listening comprehension, and enhanced knowledge of local 

manifestations of broader Hispanic culture. 

Each class produced digital material to be analyzed, edited, combined, and shared.  This material consists of 

a mutually agreed range of the following genres, within a shared digital space: 

x A series of personal blogs and journals documenting each student¹s work and thoughts. 

x A collaborative wiki where each class built up a profile of a Hispanic community in their respective city. 

In successive iterations of the project, we anticipate including: 

x A series of virtual tours, online presentations, etc. which will allow students to map out their respective 

communities using geo-locative Web applications. 

x Use of augmented reality application to add student-generated digital information overlays to physical 

locations within the community of interest. 

x A collection of personal stories in digital format that tell the story of selected and/or representative 

members of each community. 

3. Outcomes and Next Steps 
Students found the activities associated with their exploration of local barrios compelling; students at ASU 

created a number of reflexiónes, intended to provide outside readers and their colleagues at Columbia with 

information and their impressions of neighborhoods and cities as varied as Phoenix (a metropolitan area of 1.5 

million inhabitants) Goodyear (a suburb of Phoenix with 62,000 inhabitants) and Nogales (a border community of 

21,000), for a total of nine barrios.  Columbia students explored six distinct neighborhoods in the Greater New 

York City area (East Harlem, Loisaida, Washington Heights and Inwood, Jackson Heights, East Williamsburgh and 

Bushwick, Sunset Park) so that they were able to explore a rich cross-section of the culturally diverse Hispanic 

population of New York City. 

In future iterations of the project, we intend to further enhance the project by both adding new partners that 

will allow us to explore additional facets of the Hispanic experience in the US (Cuban-Americans in Florida, 

Mexican-Americans in the Midwest, Central Americans in New England, etc.) and better integrating the course to 

other curricular offerings at our respective institutions.  
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Learner Training Based on Critical Thinking Theory:  

Developing Autonomous Learners 
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1. Introduction 

This presentation describes how critical thinking theory was applied to a learner training instruction. CT 
theory is often used for advanced-level students in classes such as debate, discussion, or essay writing, however CT 
is also useful in EFL classrooms for promoting students’ meta-cognitive awareness to monitor and evaluate their 
own learning processes. CT helps to develop autonomous thinking skills, which are essential nurturing autonomous 
learners. This presentation shows practical ways to incorporate CT into EFL teaching environment. 
 
2. Critical thinking theory and SLA 
2.1. Critical thinking and Bloom’s taxonomy 
     One of the most important areas in CT, which focuses on educational outcomes, is Bloom’s taxonomy (Bloom 
et al., 1956). Bloom’s taxonomy is divided into three domains; cognitive, affective and psychomotor. The cognitive 
domain is a knowledge-based domain, which is a hierarchical model classified by six cognitive levels of complexity. 
The psychomotor domain is a skill-based domain, which includes physical movement, coordination, and use of the 
motor-skill areas (Dave, 1975). The affective domain (Krathwohl, Bloom, & Masia, 1973) is an attitudinal-based 
domain, which includes how we deal with emotions, feeling, values, enthusiasm, and motivations. 
 
2.2. CT and SLA 
    During this instruction, Bloom’s taxonomy was used to explain the basic process of SLA. The cognitive 
domain covers areas such as the importance of input (e.g., Krashen, 1985) and interaction (e.g., Long, 1996) as a part 
of the remembering and understanding level, output (e.g., Swain, 1985) as a part of the applying or creating level, 
and the ideas of noticing (e.g., Schmidt ed., 1995) and consciousness-raising (e.g., Ellis, 1997) were introduced as a 
part of the analyzing or evaluating level. The psychomotor domain involves areas such as automaticity/fluency 
development (Johnson, 1996). The process from imitation to naturalization can be explained as the process of 
automatizing of L2 output, which is a process of proceduralization of knowledge (Anderson, 1992). The affective 
domain covers areas such as motivation (Gardner & Lambert, 1972), affective filters (Krashen, 1985), and 
L2-speaking identity (Pavlenko & Lantolf, 2000).  
 
3. Instructional sequence and the contents of the portfolio 

Japanese EFL university students who are between the upper beginner and lower intermediate levels received 
CT-based instruction on English learning strategies, which included basic concepts of SLA theory, learning logs, and 
a study plan. Bloom’s taxonomy was introduced to the students to raise their awareness about the types and levels of 
learning that were necessary to acquire a foreign language. The instruction first guided the students to self-reflect on 
their own learning strategies that were developed during secondary school and then evaluated the effectiveness of 
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them. Also, they had both online discussions (through Moodle) and in-class discussions on topics such as the 
differences between the L1 and L2 acquisition process, their personal perceptions of the necessity of English, how to 
control their affective issues and how to make a study plan. In each class, 30 minutes out of 90 minutes were 
devoted to learner training and instruction using the portfolio for 15 weeks. They kept a record of their analysis of 
the process of English acquisition, reflectively evaluated their own learning processes, and made their own study 
plans.  
 
4. Effectiveness of the instruction 

The results of this study show that it had some effects on the following three parts. First, it improved EFL 
learners’ knowledge about the foreign language learning process. Secondly, it enhanced the learners’ awareness of 
the learning process, which equipped them with skills to make their own study plan while using the CT framework. 
The awareness of the learning process also promoted the learners’ motivation and active participation to their own 
learning and encouraged the learners to discuss their issues in learning English among peers. Finally, the CT-based 
instruction helped them with affective issues. They realized that emotion is something that they could control instead 
of something beyond their control. These positive effects imply that the CT-based instruction improved the learners’ 
sense of personal control over their learning (Locus of control) (Findley and Cooper, 1983).  
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(2)䈱ᄢቇ䈪䈱ᢎ⢒↪ 
(3)ᓟᦝ䈮ᢎ⢒↪䈘䉏䉎䈢䉄䈮ᡷ⦟䈘䉏䉎䈼䈐ὐ 

䈠䈚䈩䋬䈖䈱䉲䊮䊘䉳䉡䊛䈱৻䈧䈱╵䈋䈫䈚䈩䋬㐿䈎䉏䈢ᬌ⚝䉰䉟䊃䈱䈅䉎䈼䈐ᆫ䉕ឭ␜䈜䉎䇯 
㩷

2. ᤋ䊂䊷䉺䊔䊷䉴䈱ᢎ⢒↪䈱⁁䈫⺖㗴 
2.1 ᤋ䊂䊷䉺䊔䊷䉴䈫䈲 
䈖䈖䈪䈱ᤋ䊂䊷䉺䊔䊷䉴䈫䈲䋬㖸ჿ䉕䉖䈣↹䈏䉨䊷䊪䊷䊄䈮䉋䈦䈩ᬌ⚝䈘䉏䉎䉅䈱䈫ቯ⟵䈜䉎䇯䊂䊷䉺

䈱ᩰ⚊వ䈲䋬DVD 䉇 HDD䋨䊊䊷䊄䊂䉞䉴䉪䋩䈭䈬䈱࿕ቯ䈘䉏䈢䊜䊂䉞䉝䈪䉅䉟䊮䉺䊷䊈䉾䊃䈪䉝䉪䉶䉴䈪䈐䉎䉅

䈱䈪䉅䉋䈇䇯ᢎ⢒↪䈫䈇䈉ὐ䈪䈲䋬ද⺞ቇ⠌䉲䉴䊁䊛䈫䈚䈩䉅䋬䈖䉏䉁䈪 ICT ᢎ⢒䈪ਥᵹ䈪䈅䈦䈢⥄ቇ⥄⠌䉲

䉴䊁䊛䈫䈚䈩䉅䋬↪䈪䈐䉎䇯⺆ቇᢎ⢒䈱․ᕈ䈫䈚䈩䈲䋬⸒⺆䊶䉮䊚䊠䊆䉬䊷䉲䊢䊮䋬ળ䉇േ䉇⢛᥊䉇႐

㕙䈱⺑䉕ᢎຬ䈏ⴕ䈉ᣇᑼ䈮Ყ䈼䋬ᤋㄼജ䈫䉴䊃䊷䊥䊷ᕈ䈮䉋䉍⋥ᗵ⊛䈪൮⊛䈭ℂ⸃䉕ଦㅴ䈜䉎䇯৻ᣇ䋬

ᬺዉᤨ䈱⺖㗴䈫䈚䈩䈲䋬䈠䈱ഭജ䈱ᄢ䈐䈘䉇䋬ᢎ⢒䈱ലᨐ䈮⇼䉕ᛩ䈕䈧䈔䉎䈖䈫䈏น⢻䈪䈅䉎䇯 
㩷

2.2 ᤋ䊂䊷䉺䊔䊷䉴䉕䈦䈢ᬺ(1)---YouTube䋬TED 
ᤋ䊂䊷䉺䊔䊷䉴䉕ᄢቇ䈱⧷⺆ᬺ䈪↪䈚䈢䉕␜䈜䇯ᤋ䊂䊷䉺䊔䊷䉴䈫䈚䈩 YouTube 䉇䉴䊏䊷䉼

േ↹䉰䉟䊃 TED䋨Technology Entertainment Design䋩䉕䈦䈢ᬺ䉕 3 ὐ␜䈜䇯 
㩷

㩷
࿑ 1. TED http://www.ted.com/ 

㩷
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ᨐ䉕ᦼᓙ䈜䉎䈖䈫䈏䈪䈐䉎䇯 
2. ⧷⺆䈱․ቯ䈱ᢥᴺ㗄⋡䈏䈘䉏䈩䈇䉎ᤋ↹䈱႐㕙䋬➅䉍䈚ᄙ↪䈘䉏䈩䈇䉎⧷⺆䈱ᧄੱ໒䉕

䈞䉎䈖䈫䈪䋬ᢥᴺ䈏ήᯏ⾰䈣䈦䈢䉅䈱䈎䉌↢䈐䈢りㄭ䈭ሽ䈫䈚䈩㖸ᭉ䈱䉅䈧ᖱേ䈫䈫䉅䈮⸥ᙘ䈘䉏䉎ല

ᨐ䈏ᦼᓙ䈪䈐䉎䇯 
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3. 䉴䊏䊷䉼േ↹䉰䉟䊃 TED 䉕䈦䈩䋬⧷⺆䊒䊧䉷䊮䊁䊷䉲䊢䊮䈱䊌䊐䉤䊷䊙䊮䉴䈫⺰ᣦ᭴ᚑ䈱ቇ⠌䈮ᓎ

┙䈩䉎䇯TED 䈲Ფᐕ䉦䊥䊐䉤䊦䊆䉝䈪ⴕ䉒䉏䈩䈇䉎⻠Ṷળ䈱᭽ሶ䉕 YouTube 䈪䉌䉏䋬䈘䉌䈮䋬⧷⺆䋬

ᣣᧄ⺆䉕䉃⇇ 20 䈎࿖⺆䈱ሼ᐀䈏↪ᗧ䈘䉏䈩䈇䉎䇯⻠Ṷ䈱ᄙ䈒䈲䉴䊤䉟䊄䉕↪䈇䈩䈍䉍䋬䊒䊧䉷䊮䊁

䊷䉲䊢䊮䈱⹏ଔ䈮䈠䈱᧪ᩕ䈋䉕⚵䉂䉏䈩䈇䉎႐ว䈲䋬䉴䊤䉟䊄䈪䈱ⷞⷡᖱႎ䈫ญ㗡䈮䉋䉎⸒⺆ᖱႎ

䈱ᦨㆡ䈭⚵䉂ว䉒䈞ᣇ䉕ቇ䈳䈞䈖䈫䈏䈪䈐䋬ലᨐ⊛䈭⧷⺆䊒䊧䉷䊮䊁䊷䉲䊢䊮䈱ᧄ䈮ḩ䈤䈩䈇䉎䇯ㆊ

䈮䈲䋬Bill Gates, Bill Clinton, Al Gore, Julian Assange 䉕ᆎ䉄䋬䉳䊞䊮䊦䉇ฬήฬ䉕䉒䈝㗴ᕈ

䈱䈅䉎⇇⊛䈭⺰ቴ䉇䉟䊮䊁䊥䈏⊓႐䈚䋬䈠䈱䈱ౝኈ䈣䈔䈪䉅ቇ↢䉕ᒁ䈐䈧䈔䉎䉅䈱䈏䈅䉍ᢎ᧚䈫䈚䈩

ᕸᅢ䈪䈅䉎䈫⠨䈋䉎䇯䈭䈍䋬ቇ↢䈱䊒䊧䉷䊮䊁䊷䉲䊢䊮䉅 YouTube 䈮䈕䈩䈍䈒䈖䈫䈪䋬⥄ಽ䈱⊒⚿ᨐ

䉕ቴⷰ⊛䈮⋡ⷞ⏕䈪䈐䉎䈱䈪ല䈪䈅䉎䇯 
㩷

2.3 ᤋ䊂䊷䉺䊔䊷䉴䉕䈦䈢ᬺ(2) --- Ustream දหቇ⠌䈫䈇䈉ⷰὐ䈎䉌 
േ↹䉰䉟䊃 Ustream䉕䈦䈢ᬺ䉕䋬දหቇ⠌䈫䈇䈉ⷰὐ䈎䉌䉅વ䈋䉎䇯 
േ↹䉰䉟䊃 Ustream 䈪䈲䉮䊜䊮䊃䉕ઃ䈔䉎䈖䈫䈏น⢻䈣䈏䋬䈖䈱ⴕὑ⥄䈏৻⒳䈱⸒⺆ᵴേ䈪䈅䉍䋬หᤨ

䈮䋬ቇ䈶䈱หౝ䈱ᵴേ䈫⸒䈋䉎䇯䊡䊷䉱䊷䈪䈜䉎䈖䈫䈮䉋䉍䋬䉮䊜䊮䊃䉇⹏ଔ䈭䈬䉕⊒ା䈪䈐䈩䋬ᣇ

ะ䈱⍮䈱᭴▽䈏น⢻䈫䈭䈦䈢䇯⺕䈪䉅䈏േ↹䉕䉝䉾䊒䈚䈩䋬䈠䉏䉕⺕䈎䈏ઃടଔ୯䉕ઃ䈔䈩䋬ᗧ䉕ਈ䈋䈩䈇

䈒䇯䈖䉏䈲䋬䉁䈘䈮䋬⟲ⴐ䈱⧷⍮(Wisdom of Crowds)䈏⚿㓸䈜䉎䈫䈖䉐䈪䈅䉎䇯䈠䈱ᗧ䈪 Cloud 䈲 Crowd 䈫

ⵣ৻䈫䈭䉎䈼䈐䈪䈅䉎䇯䈠䈱ᵴേ䉕䉪䊤䉴䈮ข䉍ㄟ䉖䈪䋬ᬺౝኈ䈫㑐ㅪ䈘䈞䉎䈫䋬ቇ↢䈮䈬䈱䉋䈉䈭䉟䊮䊌䉪䊃

䉕ਈ䈋䉌䉏䉎䈣䉐䈉䈎䇯ᢎ᧚ឭ␜䋬දหᵴേ䈭䈬䉕䈫䈚䈩ឭ␜䈜䉎䇯 
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3. ᤋ䊂䊷䉺䊔䊷䉴䈱ᢎ⢒↪䈱⺖㗴 
ᤋᢎ⢒↪䈱ὐ䈫ᒙὐ䉕ㅀ䈼䉎䇯ᣇ䈮䉋䈦䈩䈲ὐ䈫䉅ᒙὐ䈫䉅ᝒ䈋䉎䈖䈫䈱䈪䈐䉎䉅䈱䉅䈕䉎䇯 
䊂䉱䉟䊮⢻ജ(design competence)䈫䈲䋬䊣䊷䊨䉾䊌⸒⺆ㅢෳᾖᨒ(CEFR: Common European Framework 

of Reference for languages)䈏ឭ໒䈜䉎䉮䊚䊠䊆䉬䊷䉲䊢䊮⢻ജ䈱䋳䈧䈱᭴ᚑⷐ࿃䋨⸒⺆⢻ജ䋬␠ળ⸒⺆⢻ജ䋬

ታ〣⢻ജ䋩䈱ਛ䈱䋬⺣⢻ജ䋬⸒⺆䈱䈐䈮㑐䈜䉎⢻ജ䈫ਗ䈹᭴ᚑ⢻ജ䈪䈅䉍䋬䉟䊮䉺䊤䉪䉲䊢䊮䈱ౖဳ⊛䈭䊌

䉺䊮䉇⢛᥊⍮⼂䉕ℂ⸃䈚䋬䉴䊛䊷䉵䈮ળ䉕⛮⛯䈚ᚑ┙䈘䈞䉎ജ䈪䈅䉎䋨JACET ᢎ⢒㗴⎇ⓥળ 2012䋩䇯 
㩷

A) 䂾㩷 㬍㩷 ⺆ቇᢎ᧚䈫䈚䈩䈪䈲䈭䈒ᇅᭉ䉇ႎ䈫䈚䈩䈘䉏䈢䉅䈱㩷
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E) 䂾㩷 㬍㩷
ᮨ▸⊛ᮡḰ⺆䈣䈔䈪䈭䈒䋬ฦฦ࿖ฦጀฦಽ㊁ฦઍฦᤨઍ䈱䉫䊨䊷䊋䊦䈭⧷⺆䈏

❱䉍ㄟ䉁䉏䈩䈇䉎㩷

F) 䂾㩷 ⸒⪲䈱ㄉᦠ⊛ᗧ䈏⛉䉍䈖䉁䉏䈩વ䉒䉎䈫หᤨ䈮䋬႐㕙䈱ᗧ䉅ቇ⠌น⢻㩷

G) 䂾㩷 㬍㩷 ⸒⺆ℂ⸃䈏ਇචಽ䈪䉅䋬㖸ᤋ䈏ቢ䈘䉏䈩䋬ℂ⸃䈪䈐䉎႐ว䈏䈅䉎㩷

H) 䂾㩷 ႐㕙䈱ᗧ䈮ㆡว䈚䈢⥄ὼ䈭䊁䊮䊘䉇ᛥ឴䈪ᗵᖱ䈘䉏䈩䈇䉎㩷

I) 䂾㩷 ৻ᕷ䈱ળ䈱㐳䈘䈲䋲㫧䋱⑽䈪䋬ੱ䈱⡬ⷡ⍮․ᕈ䈮㊀䈭䈦䈩䈇䉎㩷

J) 䂾㩷 ⸒⺆䈮ଐ䉌䈭䈇䉮䊚䊠䊆䉬䊷䉲䊢䊮ᒻᑼ䈏䋬ᤨ䈮䈲⸒⺆䈫䈦䈩ቇ䈼䉎㩷

K) 䂾㩷  
䊜䉾䉶䊷䉳ᕈ䈱㜞䈇ᤋ䈮䊥䊮䉪䈚䈢ળ䈱Ⓧ䉂㊀䈰䈪᭴ᚑ䈘䉏䈩䈍䉍䋬䊂䉱䉟䊮⢻ജ

(design competence)䉕ቇ䈹䈱䈮ㆡ䈚䈩䈇䉎㩷

L) 䂾㩷 ⧷⺆ሼ᐀䈱↪䈮䉋䉍䇮৻⒳䈱䊥䊷䊂䉞䊮䉫ᵴേ䈮䉅䈭䉎㩷

M) 㬍㩷 ᤋൻ䈚䈮䈒䈇䉅䈱䈲ቇ䈶䈨䉌䈇㩷㪆㩷ᕁᗐ䋬ℂᔨ䋬ℂ⺰䋬⺰ℂ㩷

N) 㬍㩷 ᄙ䈒䈱႐ว䋬ᢥ⺆䈪䈲䈭䈒ญ⺆䈏⸒⺆᧚ᢱ䈫䈭䉎㩷

O) 㬍㩷 ಽ▵ൻ䈮ᒙ䈇㩷䊶䊶䊶㩷䈵䈫䈧䈱䈖䈫䉕⚦䈮ಽᨆ䈚䈮䈒䈇㩷

P) 㬍㩷 ᤨ㑆䈱ᵹ䉏䈮❈䉌䉏䉇䈜䈇㩷䊶䊶䊶㩷ᤨ㑆䉕䈫䉄䈩䈛䈦䈒䉍⠨䈋䈮䈒䈇㩷

㩷

એ䉕〯䉁䈋䈩䋬ᤋᢎ⢒↪䈱⺖㗴䈫䈚䈩䋬ᰳὐ䉕స䈜䉎䈢䉄䈱ᚻᲑ䉕䈕䉎䇯㩷

1. 㩷ᬌ⚝ᕈ⢻㩷㪆㩷ᔅⷐ䈭ᖱႎ䉕ត䈚䈞䉎㩷

2. 㩷ઃ▐ᯏ⢻㩷㪆㩷ᔅⷐ䈭䈫䈐䈮䈜䈓ឭଏ䈪䈐䉎㩷

3. 㩷ឭ␜ᯏ⢻㩷㪆㩷ሼ᐀䋽㖸ჿ⸒⺆䈱ᢥሼൻ䋨ᦠ䈐䈖䈚䈫⸶ᢥ䋩㩷

4. 㩷ᓳᕈ⢻㩷㪆㩷ᔅⷐ䈭ᖱႎ䉕ᔅⷐ䈭࿁ᢙᓳឭ␜䈪䈐䉎䋨ᖱႎ䉕ቯ⌕䈘䈞䉎䋩㩷

㩷
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4. ᤋ䊂䊷䉺䊔䊷䉴䈱ᢎ⢒↪䈱ዷᦸ 
4.1 ᤋ䊂䊷䉺䊔䊷䉴䉕䈦䈢ᬺ(3)---YouTube 䈫 Seleaf 
⺆ቇቇ⠌䈪↪䈜䉎ᤋ䉕䈬䉏䈣䈔◲ଢ䈮ᢎຬ䊶ቇ⠌⠪ᣇ䈏ㆬ䈼䉎ⅣႺ䉕䉍䈞䉎䈎䈫䈇䈉䈇䈮ኻ

䈚䋬YouTube 䈫 Seleaf 䈱↪䉕╵䈋䈫䈚䈩ឭ᩺䈜䉎䇯䈠䈱․ᓽ䉕䋬䊂䊷䉺䊔䊷䉴䈪䈅䉎䈏䉉䈋䈮ᜬ䈧 

(a)․ቯ䈱⸒⺆䈮䉋䉎ᬌ⚝䈱ኈᤃ䈘䈫䋬 

(b)㘃ૃ䊂䊷䉺䈱ឭଏน⢻ᕈ䈫䋬 

(c)䉡䉢䊑䈮䉋䉎ᣇะᕈ䊶හᤨᕈ䊶ᗵᕈ䊶䉭䊷䊛ᗵⷡ䈪䈅䉎䇯 

㩷㩷

YouTube 䈱↪ᴺ䈫䈚䈩ᰴ䈱䋲ὐ䉕␜䈜䇯 

(1) ᤨὐ䈱േ↹䈱 URL (࿑ 2) 

䋩http://www.youtube.com/watch?v=fOIM1_xOSro&feature=player_embedded#t=31s 

(2) CC / 㖸ჿ䉕ᢥሼ䈮ᄌ឵  

 

Seleaf 䈱↪ᴺ䈫䈚䈩ᰴ䈱 4 ὐ䉕␜䈜䇯 

(1) േ↹ㄉౖ䈫䈚䈩䈱↪䇯 

(2) 䊟䊐䊷⍮ᕺⴼ䈪䈱 Q&A(࿑ 3)䋬䊐䉢䉟䉴䊑䉾䉪䈫䈱ㅪ៤(࿑ 4) 

䋩http://detail.chiebukuro.yahoo.co.jp/qa/question_detail/q1079497870 

㩷

㩷㩷㩷㩷㩷㩷㩷㩷㩷㩷㩷㩷㩷㩷㩷㩷 㩷㩷㩷㩷㩷㩷㩷㩷㩷㩷㩷㩷㩷㩷 㩷
࿑ 2.YouTube㩷㩷㩷㩷㩷㩷㩷㩷㩷㩷㩷㩷㩷㩷㩷㩷㩷࿑ 3.䊟䊐䊷⍮ᕺⴼ䈫䉶䊥䊷䊐ㅪ៤㩷㩷㩷㩷㩷࿑ 4.䊐䉢䉟䉴䊑䉾䉪䈫䉶䊥䊷䊐ㅪ៤㩷㩷

㩷

(3) ㆡಾ䈮ㆬᛯ䈘䉏䈢႐㕙䉕䈦䈢䉲䊞䊄䊷䉟䊮䉫䋬䊨䊷䊦䊒䊧䉟䈭䈬䈱ᵴേ䇯࿑ 5. 

㩷

㩷㩷㩷㩷㩷 㩷
࿑ 5. Seleaf Drill 䈮䉋䉎ᬺ㘑᥊䋬ฦ⥄䈱✵⠌䋨Ꮐ䋩䈫䉝䊐䊧䉮⊒䋨ฝ䋩 

ᤋ↹ᤋᬌ⚝䉰䉟䊃 Seleaf 䈱 Drill ᯏ⢻䉕䈦䈩䋬ᤋ↹䈱䉲䊷䊮䈎䉌ᢙච⑽䈱䉴䉨䉾䊃䉕ㆡಾ

䈮ㆬ䈶䈚䋬䉴䊃䊷䊥䊷䈫⺆ᒵ⺆ᴺ䊶ᢥᴺ᭴ᢥ䊶⊒㖸䈱䉮䉿䈭䈬䉕⺑䈚䈢ᓟ䋬䉁䈝ฦ⥄䈪䋬䈅䉎

䈇䈲৻ᢧ໒䈪㖸⺒✵⠌䋨Listen And Speak䋬Speak Together䋩䉕䈚䈩ᘠ䉏䈢ᓟ䋬䊕䉝䉕⚵䉖䈪

㈩ᓎ䈱✵⠌䋨Casting䋩䈮ㅴ䉃䇯䈖䈱䈫䈐䋬䉨䊞䉴䊁䉞䊮䉫䊝䊷䊄䋨㈩ᓎ䈗䈫䈮ሼ᐀䈱⦡䉕ᄌ䈋䉎䋩䉇

䉲䊞䊄䊷䉟䊮䉫䊝䊷䊄䋨․ቯ䈱㈩ᓎ䈱ሼ᐀䉕㓝䈜䋩䈭䈬䉕䈉䈫Ბ㓏⊛䈮⽶⩄䉕⺞ᢛ䈪䈐䉎䇯ᦨᓟ

䈲䊕䉝䈗䈫䈮䉝䊐䊧䉮䈮䉋䉎ᚑᨐ⊒䉕ⴕ䈉䇯ᤋ↹䉕䈦䈢ታળ䈮ᘠ䉏䈭䈇ቇ↢䈪䉅ᚻ㗅䉕〯

䉃䈖䈫䈮䉋䈦䈩᳇シ䈮ታᣉ䈪䈐䉎䈖䈫䈏․ᓽ䈪䈅䉍䋬↢ᓤ䈱ᾫ㆐ᐲ䉇⺖㗴䈮ᔕ䈛䈢䉲䊷䊮䉕䈅䉌

䈎䈛䉄ㆬ䉖䈪䈍䈒䈖䈫䈏㊀ⷐ䈪䈅䉎䇯 

㩷

(4) ⡞䈐ข䉍䉇䈜䈘䈪ಽ䈘䉏䈢䊐䊧䊷䉵䉕䈦䈩䈱⡞䈐ข䉍䊄䊥䊦䇯 

䋩http://www.mintap.com/?drill 

 

4.2 ᤋ䊂䊷䉺䊔䊷䉴䈱ᢎ⢒↪䈱ዷᦸ䈱ⷐὐ 
ICT ⅣႺ䈱ㅴዷ䈱ਛ䈪䋬ᤋ䊂䊷䉺䊔䊷䉴ᢎ⢒↪䈱ዷᦸ䉕䈜䉎䇯ද⺞ቇ⠌䈫⥄ᓞቇ⠌䉕䈚䈢

䈪䋬␠ળ᭴ᚑਥ⟵⊛䇸䈧䈭䈏䉍䇹䉕ᄢಾ䈮䈚䈢ᣇะᕈ䉕᳞䉄䈢䈇䇯ศ↰䉌(2008)䈮䉋䉏䈳䋬⥄ᓞቇ⠌䈱⍴ᚲ
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８
月
８
日（
水
）

ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

䈫䈚䈩േᯏ䈨䈔䈱ᒙ䈘䈏䈕䉌䉏䉎䈏䋬ද⺞ቇ⠌䈲䈠䈱ᒙ䈘䉕ቢ䈜䉎ᯏ⢻䈏ᦼᓙ䈘䉏䋬หᤨ䈮䋬⥄ᓞቇ⠌䈲

䇱䈱ቇ⠌㗄⋡䉕ද⺞ቇ⠌䈱႐ว䈮Ყ䈼䋬ቇ⠌䉕ല₸⊛䈮ㅴ䉄䉎䈖䈫䈏น⢻䈪䈅䉎䇯䈬䈤䉌䉅ᢎ⢒↪႐㕙

䈮ᔕ䈛䈩ᵴ↪䈪䈐䉎䇯 
 
ᣇะᕈ䈱࿃ሶ / ቇ⠌䈱㓸࿅ᕈ䋬␠ળᕈ䋬⥄ᓞᕈ䋬⛮⛯ᕈ䋬䉭䊷䊛ᕈ 

1. ද⺞ቇ⠌䋨৻ᢧᬺ䋬䉫䊦䊷䊒ቇ⠌䋩 
䊄䊥䊦 / ⸠✵䋬㓸࿅⹏ଔ䋬䉫䊦䊷䊒⹏ଔ䋬ਥ䈮䉴䊏䊷䉨䊮䉫䋬䊨䊷䊦䊒䊧䉟 
ᕈ / ੱ䋼䉫䊦䊷䊒䋼䉪䊤䉴ో䊶䊶䊶㓸࿅✬ᚑ⥄↱ᐲ䈱㜞䈘 

2. ⥄ᓞቇ⠌ 
䊄䊥䊦 / ⸠✵䋬⥄Ꮖ⹏ଔ䋬⋧ኻ⹏ଔ䈫⛘ኻ⹏ଔ䋬ਥ䈮䊥䉴䊆䊮䉫 䋽 䉻䉡䊮䉴䊃䊥䊷䊛 
ᕈ / SNS ㅪ៤䋬␠ળ䋽ੱ⍮ੱᜰዉ⠪䈫䈧䈭䈏䉎 䋽 䉝䉾䊒䉴䊃䊥䊷䊛 

㩷

ᰴ䈮 ICT ⅣႺ䈱ౕൻ䈫䈚䈩䈱䉪䊤䉡䊄䋨Cloud Computing䋩䈮䈧䈇䈩䋬․䈮䋬㐿䈎䉏䈢ᬌ⚝䉰䉟䊃䈮ะ䈔䈩䋬

ቇ⠌ⅣႺ䈫䈚䈩䈱ⷰὐ䈎䉌ⷐὐ䉕䈜䉎䇯 
1. ૐଔᩰ䈪㜞ᯏ⢻䉰䊷䊎䉴䉕ታน⢻ 
2. 䈢䈣䈚䋬⢛᥊䈮䈲⍮⼂䈫⾗㊄䈱㓸⚂䈏ᔅ㗇 
3. 䈎䈧䋬ᄢⴐᕈ䈏ਇนᰳ 
4. 䊈䉾䊃┵ᧃ䈘䈋䈋䉏䈳ᤨ㑆䈫႐ᚲ䈱⥄↱ᐲ䈏㜞䈇 
5. ㄭ䈇᧪䈮䈲៤Ꮺ┵ᧃ䈪น⢻䈫䈭䉎 
6. 䈢䈣䈚䋬䈇䈧䈪䉅䈬䈖䈪䉅ൎᚻ䈮ഀ䉍ㄟ䉁䉏䉎䈱䈲ㅅᖺ䈪䈅䉎 
7. ᕈ䈫␠ળᕈ䈱ಾ䉍ᦧ䈋䈏⥄↱䈎䈧⚛ᣧ䈒䈪䈐䉎 

㩷

ᰴ䈮䋬䈖䈱ᤐ䈮ታᣉ䈚䈢䉶䊥䊷䊐䊶䊄䊥䊦䇸⡞䈐䉇䈜䈘Ṷ⠌䇹䈎䉌䈱⹏ଔ䉕␜䈜䇯䋨⚦䈲䋬ㅜ⎇ⓥ⊒䇸⧷

⺆㖸ჿᢎ⢒䈮䈍䈔䉎⡞䈐䉇䈜䈘䈱⎇ⓥ - e-䊤䊷䊆䊮䉫䈪䈱ቇ⠌ጁᱧ⸃ᨆ䋨↰ᷗ㦖ੑ䋬䊘䉴䉺䊷䋩䇹ෳᾖ䋩 
(1) ᬺ䈪䈱ታᣉ䋬ኋ㗴䈮䉋䉎ታᣉ䈭䈬䉪䊤䉴䈗䈫䈮ᨵエ䈮ኻᔕ䈪䈐䈢䇯 
(2) ⸃╵䊂䊷䉺䈏ㅦ䉇䈎䈮㓸䈪䈐䈢䇯 
(3) 䉪䊤䉴䈏⇣䈭䈦䈩䉅ಣㆄ䈱ታᣉⅣႺ䉕ဋ⾰䈮䈪䈐䈢䇯 
(4) ᜰዉ⠪䈱Ḱ䉇ᓟಣℂ䈱⽶ᜂ䈏ዋ䈭䈎䈦䈢䇯 

ᦨᓟ䈮䋬ᤋ䈱ᢎ⢒↪䈫⸒䈉ⷰὐ䈎䉌䋬ᄢୖ䉌(2003䋩䈱⸒⪲䉕ᒁ↪䈜䉎䇯 
䇸Authentic 䈭⧷⺆䋨⧷⺆࿖䈪ታ㓙䈱႐㕙䈪⊒䈘䉏䈢⧷⺆䋩䈲ో䈩䈠䈱႐䈱⁁ᴫ䈮ว䈦䈢ᗵᖱ䈏ㄟ

䉄䉌䉏䈩䈍䉍䋬䈠䈱႐䈱⁁ᴫ䈮ว䈦䈢ㆡಾ䈭䉴䊏䊷䊄䈪⊒䈘䉏䉎䇯䈖䉏䉕ℂ⸃䈜䉎䈢䉄䈮䈲䋬

authentic 䈭⧷⺆䈪⸠✵䈚䈭䈇㒢䉍䈇䈧䉁䈪䈢䈦䈩䉅⡞䈐ข䉎䈖䈫䈏䈪䈐䉎䉋䈉䈮䈭䉌䈭䈇䇯ዊ䈘䈭ㇱಽ

䋨න⺆䊧䊔䊦䋩䈎䉌ቇ⠌䉕Ⓧ䉂䈕䋬䈠䉏䉕ᦨᓟ䈮㓸ᄢᚑ䈜䉎䈫䈇䈦䈢 From part to whole 䈱⠨䈋ᣇ

䈪䈲䈭䈒䋬From whole to part 䈱⠨䈋ᣇ䈮ၮ䈨䈇䈩䈇䉎䇯䇹 
ICT ⅣႺ䈱ㅴዷ䉕䊐䊦䈮ᵴ↪䈚䈲䈛䉄䈢 YouTube 䈫 Seleaf 䈲䇸From part to whole ኻ From whole to part䇹

䈱ੑ㗄ኻ┙䉕ᱛ឴䈚ᆎ䉄䈩䈇䉎䈱䈎䉅䈚䉏䈭䈇䇯 
㩷

5. ⚿⺆ 
䇸㐿䈎䉏䈢ᬌ⚝䉰䉟䊃䈱᭴▽䇹䈏䈖䈱䉲䊮䊘䉳䉡䊛䈪ឭ᩺䈜䉎⸃╷䈪䈅䉎䇯䇸㐿䈎䉏䈢䇹䈫䈲䋬䇸ᄙ䈒䈱ੱ䈏䋬

↪䈮㒢䉌䈝✬㓸䈮䉅䋬ଔ䈭䈇䈚ήᢱ䈪㑐䉒䉎䈖䈫䈏䈪䈐䉎䇹䈪䈅䉍䋬䇸ᬌ⚝䉰䉟䊃䇹䈫䈲䋬䇸ᢎ⢒ᔅⷐ䈭

േ↹䉕⥄䈮ត䈞䉎䉡䉢䊑䉰䉟䊃䇹䈪䈅䉎䇯 
 
ෳ⠨ᢥ₂ 
JACET ᢎ⢒㗴⎇ⓥળ (2012).ޡᣂᤨߒઍߩ⧷⺆⑼ᢎ⢒ߩၮ␆ߣታ〣ޢ᧲੩㧦ਃୃ␠. 
ᄢୖ ቁᤘ䋬የ ᢅᒾ (2003). ᤋ↹䈱㖸ჿ䈫⸃╵䉕หᦼ䈘䈞⋧⹏ଔ䈮䉋䉍⡬⸃ജ䉕㜞䉄䉎 CALL 䉲䉴䊁䊛䈱

㐿⊒䈫ቇ⠌⠪⹏ଔ 䇺ᣣᧄᢎ⢒Ꮏቇ㔀䇻27(3), 315-324, 2003-12-20 
ศ↰ ᥍,  㓉৻, ㊁Ỉ ౖ, ᧻↰ ᙗ, CIEC ᄖ࿖⺆ᢎ⢒⎇ⓥㇱળ (2008).ޡICT ᄖ࿖⺆ᢎߚߒ↪ᵴࠍ

⢒ޢ᧲੩㧦᧲੩㔚ᯏᄢቇ ዪ. 
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ᄙ᭽ߥᄢቇⅣႺࠆߌ߅ߦ⧷⺆ e �㧦ࠣࡦ࠾

�ߩ߽ߔࠄߚ߽߇㆑ߩ࠻ࡦࡔࠫࡀࡑࠣࡦ࠾

 
㕍ᧁ� ାਯ㧔ᐢፉᏒ┙ᄢቇ㧕 
㋈ᧁ� ❥ᄦ㧔ฬฎደᄢቇ㧕 
ᔒ᳓� ବᐢ㧔Ꮊᄢቇ㧕 

ᷰㄝ� ᥓᕺ㧔ᐢፉᏒ┙ᄢቇ㧕 
ኹ᎑� ஜผ㧔᧻ጊᄢቇ㧕 

 
㧦 e࠼ࡢࠠ  ലᨐ㊂⾰ᕈ⛯⛮ߩ㧘ቇ⠌࠻ࡦࡔࠫࡀࡑࠣࡦ࠾㧘ࠣࡦ࠾
 
 ߦߓߪ .1
⊒⠪߇ࠇߙࠇߘޔߪࠄᚲዻࠆߔᄢቇޔߡ߅ߦห৻ߩ⧷⺆ e ቇ⠌ߩߘޔ↪ࠍࡓ࠹ࠬࠪࠣࡦ࠾

ലᨐࠅߩ࠻ࡦࡔࠫࡀࡑࠣࡦ࠾߿ᣇߡߟߦห⎇ⓥࠍㅴߩߎޕࠆߡ⧷⺆ e ࠹ࠬࠪࠣࡦ࠾

ቇ⺆⧷ߩဳ࡞࠼ࠆߔቇ⠌ߦᄢ㊂ࠍᢥᴺ㗴ޔࠣࡦ࠾ࠬޔࠣࡦࠖ࠺ޔ㧝㧡ㅳ㑆ࠄ߆㧤ㅳ㑆ޔߪࡓ

⠌ࠪࠬߩߘޔ߇ࠆߢࡓ࠹ዉᒻᘒ߿ᬺᒻᘒߪฦᄢቇޕࠆߡߞߥ⇣ߦ߹ߑ߹ߐߢ 
࿁ߩࠪޔߪߢࡓ࠙ࠫࡐࡦ⧷⺆ e ޔࠅࠃߦ㆑ߩ࠻ࡦࡔࠫࡀࡑࠣࡦ࠾߿ታᣉᒻᘒߩࠣࡦ࠾

ቇ⠌ޟߩ⛮⛯ᕈޟޔޠ⾰ޟޔޠ㊂ߦޠ㑐࠲࠺ࠆߔಽᏓߦ߁ࠃߩߤ߇ᄌൻߚ߹ޔ߆ߩࠆߔቇ⠌ലᨐࠃߩߤߣ

ࠍᲧセߩߣ࠲࠺ߩㆊߩߢห৻ᄢቇޔߦ߽ߣߣ߁ⴕࠍᲧセߩߢᄢቇ㑆ޔߡߟߦ߆ߩࠆ߇㑐ଥߥ߁

ⴕߚߞ⚿ᨐࠍႎ๔ޕࠆߔ 
 
2. ⺞ᩏᣇ  N
ฦᄢቇޔߡ߅ߦቇ⠌ޟߩ⛮⛯ᕈޟޔޠ⾰ޟޔޠ㊂ߔ␜ࠍޠᜰᮡޔߡߒߣቇ⠌ᣣᢙޔቇ⠌㑆㓒ޔቇ⠌ᤨ㑆ޔ

ᢎ᧚ᶖൻ₸ޔᓳ⠌₸ޔਇㆡಾቇ⠌ഀߩว╬ࠍ࠲࠺ߩߡߟߦ㓸ޔߒᄢቇ㑆ߢᲧセޔࠅࠃߦߣߎࠆߔ

৻หޔߚ߹ޕߚߒᩏ⺞߆ࠆߡࠇߐᤋߦ߁ࠃߩߤߦ࠲࠺ߩࠄࠇߎ߇㆑ߩ࠻ࡦࡔࠫࡀࡑࠣࡦ࠾

ᄢቇౝޔ߽ߡ߅ߦቇㇱ㑆ߦ࠻ࡦࡔࠫࡀࡑࠣࡦ࠾ߢᏅޔࠅߚߞ߇ߣㆊࠫࡀࡑࠣࡦ࠾ߢ

߆ࠆߡߒ߷ࠍᓇ㗀ߥ߁ࠃߩߤߦ࠲࠺ߩࠄࠇߎ߇ᄌᦝ߿Ꮕߥ߁ࠃߩߘޔ႐วߚߞ߇ᄌᦝߦ࠻ࡦࡔ

⺞ᩏޔߦࠄߐޕߚߒቇ⠌ലᨐ㧔ᮡḰߩ࠻ࠬ࠹િ߮㧕ߩߣ㑐ଥ߽ߡߟߦಽᨆࠍⴕޕߚߞ 
 
3. ⺞ᩏෳടᄢቇࠆߌ߅ߦታ〣ⅣႺ 
ฦᄢቇࠆߌ߅ߦ⺞ᩏኻ⽎ࠢߩࠬታ〣ⅣႺߩⷐޔߪਅߩߔ␜ߦㅢޕࠆߢࠅ 
 

 ฬฎደᄢቇ Ꮊᄢቇ ᐢፉᏒ┙ᄢቇ ᧻ጊᄢቇ 
ᬺ⑼⋡ฬ ⧷⺆㧔࡞ࡃࠗࡃࠨ㧕 ⧷⺆ IIIB CALL ⧷⺆㓸ਛΣ 㨑㩡㨺㩐㩧㩂㩨⧷⺆ CALL1ޔCALL3

ኻ⽎ቇㇱ කቇㇱஜቇ⑼ 
ోቇㇱ㧔⧓ⴚᎿቇ

ㇱࠍ㒰ߊ㧕 
࿖㓙ቇㇱޔ 
⧓ⴚቇㇱ 

ᖱႎ⑼ቇㇱ ੱᢥቇㇱ 

ኻ⽎ቇᐕ 㧝ᐕ↢ 㧞ᐕ↢ 㧝ᐕ↢ 㧝ᐕ↢ 㧝ᐕ↢ޔ㧟ᐕ↢ 
ኻ⽎ੱᢙ ⚂ 50 ฬ ⚂ 1,000 ฬ ⚂ 300 ฬ ⚂ 200 ฬ ⚂ 200 ฬ 
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↪ᢎ᧚ 
㧔ᢎ᧚㊂㧕 

㩢㨺㩍㩨㨲㩧㩂㩨㧔40㧕 

ᢥᴺ㧔800㧕 

 

㩢㨺㩍㩨㨲㩧㩂㩨㧔40㧕 

㩢㩇㩐㩧㩂㩨㧔800㧕 

ᢥᴺ㧔400㧕 

㩢㨺㩍㩨㨲㩧㩂㩨㧔80㧕 

㩢㩇㩐㩧㩂㩨㧔1600㧕 

ᢥᴺ㧔800㧕 

㩢㨺㩍㩨㨲㩧㩂㩨㧔40㧕 

㩢㩇㩐㩧㩂㩨㧔800㧕 

ᢥᴺ㧔800㧕 

㩢㨺㩍㩨㨲㩧㩂㩨㧔40㧕 

㩢㩇㩐㩧㩂㩨㧔800㧕 

ᢥᴺ㧔400㧕 

ቇ⠌ᒻᘒ 
ㅳ㧝࿁ߩ৻ᢧᬺ

ቇ⠌㧗ᬺ⥄ߩߢ

ᄖߩߢ⥄ቇ⠌ 

ㅳ㧝࿁ߩ৻ᢧᬺ

ቇ⠌㧗ᬺ⥄ߩߢ

ᄖߩߢ⥄ቇ⠌ 

⥄ቇ⠌ߺߩ㧔৻ᢧ

ኻ㕙ᬺߒߥ㧕 
ㅳ1࿁ߩ৻ᢧᬺ

ቇ⠌㧗⥄ߩߢ

ᬺᄖߩߢ⥄ቇ⠌ 

⥄ቇ⠌ߺߩ㧔৻ᢧ

ኻ㕙ᬺߒߥ㧕 

ᓳ⠌࠻ࠬ࠹ ή  ή  ή 
ᦨૐᶖൻࡁ

 ቯ⸳ߩࡑ࡞
ฦᢎ᧚߈ߟߦ 

30% 

ฦᢎ᧚߈ߟߦ 

80% 

ฦᢎ᧚߈ߟߦ 

70% 

ฦᢎ᧚߈ߟߦ

100% 

ฦᢎ᧚߈ߟߦ 

70% 

ቇ⠌ᦼ㑆ౝ

 ᶖൻᦼ㒢ߩ
ή 㧔㧝ࡩᲤ㧕 㧔㧝ㅳ㑆Ფ㧕 㧔㧝ㅳ㑆Ფ㧕 㧔2 ㅳ㑆Ფ㧕 

 
4. ⺞ᩏߩ⚿ᨐ߮⠨ኤߩⷐ 
ฦᄢቇߩ⚦ߥ⚿ᨐߩࡓ࠙ࠫࡐࡦࠪޔߪߡߟߦ࠲࠺ਛߢႎ๔ޔ߇ࠆߔߣߣߎࠆߔᄢቇޔߦߣߏቇ

⠌ᦼ㑆ࠍㅢߚߓᢎ᧚ᶖൻ₸ߩᄌൻߩะߚߺࠍ႐วޔᢎ᧚ᶖൻ₸߇ฦᦼߢᲧセ⊛৻ቯ࠻ࡦ࠲ࠬࡦࠦޔߒ

ߌ㚠ޔࠆ߇ߦᕆỗ߇₸ᢎ᧚ᶖൻߡߌ߆ߦᓟඨࠄ߆ඨ߫ߩቇ⠌ᦼ㑆ޔ߫ࠇᄢቇ߽ࠆࠇߐኤⷰ߇ቇ⠌ߥ

ㄟߺᶖൻߩะࠆࠇࠄߺ߇ᄢቇ߽ޔߚ߹ޕߚߞᢎ᧚ᶖൻߩਛߩਇㆡಾᶖൻഀߩวߚߺࠍ႐วޔ㚟ߌㄟ

 ޕߚࠇࠄߺ߇ะ㜞߇วഀߩቇ⠌ߥਇㆡಾߪߦ႐วߩᶖൻߺ
߁ߤ߆ࠆߡߒቯ⸳ࠍᢎ᧚ᶖൻᦼ㒢ߩߣߏቯᦼ㑆৻ޔ߿ήߩᢧᬺ৻ߩㅳ㧝࿁ޔߪ㆑ߥ߁ࠃߩߎ

߽ߣߎࠆߡߒ㑐ଥߊ߈ᄢ߇ᣇࠅߩ࠻ࡦࡔࠫࡀࡑቇ⠌ޔߤߥ߆߁ߤ߆ࠆߡߒታᣉࠍ࠻ࠬ࠹ᓳ⠌ޔ߆

ޕߚߞߥߦ߆ࠄ৻ᣇޔߢቇ⠌ലᨐ㧔ᮡḰߩ࠻ࠬ࠹િ߮㧕ߩߣ㑐ଥޔߪߡߟߦᢎ᧚ᶖൻ₸ߣන⚐ߦᲧ

ޔߊߥߪߢߩࠆߔᦨ⚳⊛ߥቇ⠌㊂߇㑐ଥߣ߆ߥߪߢߩࠆߡߒᕁޕߚࠇࠊ 
 
 ߦࠅࠊ߅ .5
ห৻ߩ⧷⺆ e ᢧኻ৻߽ߣࠇߘޔ߆ࠆߔߣਥࠍቇ⠌⥄ޔ߽ߡߒ↪ࠍᢎ᧚ߩ৻ห߿ࡓ࠹ࠬࠪࠣࡦ࠾

㕙ᬺ߽⚵ߺวߚ߹ޔ߆ࠆߖࠊᢎ᧚ᶖൻߩᦼ㒢߿ߣߎࠆߌ⸳ࠍᓳ⠌ࠍ࠻ࠬ࠹ታᣉ࠾ޔߤߥߣߎࠆߔ

ታߩߢฦᄢቇޔ߽ߡ߅ߦᧄ⎇ⓥޕࠆߊߡߞߥ⇣ߊ߈ᄢ߇ᨐ⚿ߩߘޔࠅࠃߦᣇࠅߩ࠻ࡦࡔࠫࡀࡑࠣࡦ

〣ᣇᴺޔ߇ࠆߡߞߥ⇣ߦࠇߙࠇߘߪ࿁ߩಽᨆ߮ႎ๔ࠍㅢޔߓ⧷⺆ e ߢᒻߥ߁ࠃߩߤࠍࠣࡦ࠾

ዉߥ߁ࠃߩߤޔߒᒻࠍ࠻ࡦࡔࠫࡀࡑࠣࡦ࠾ߩⴕޟߣޠ⾰ޟޔ߇ߣߎ߁㊂ࠍޠߥ⊛⛯⛮ߚߞቇ⠌ߦ

 ޕߚᷓࠍ⺰⼏ߡߟߦ߆ߩࠆ߇ߥߟ
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ᄖ࿖⺆ᵴേߦ㑐ࠆߔᗧ⼂⺞ᩏࠄ߆ߣߎࠆߊߡ߃�

 
⁚� ᐘ↵㧔ᄢ㒋Ꮢ┙ᄢቇ㧕 
ศ↰� ᥍㧔ᄢ㒋ᢎ⢒ᄢቇ㧕 

㜞ᯅ� ᐘሶ㧔ᷡࡓ࠳࡞࠻ࡁᔃᅚሶᄢቇ㧕 
ේ� ผሶ㧔ᷡࡓ࠳࡞࠻ࡁᔃᅚሶᄢቇ㧕 

ᴰ� ᗆ⟤ሶ㧔੩ㇺᢎ⢒ᄢቇ㧕 
ᴡౝጊ� ⌀ℂ㧔㑐࿖㓙ᄢቇ㧕 
ട⾐↰� ື㧔ᄢ㒋ᢎ⢒ᄢቇ㧕 

 
 ᓎഀ㧘ᜰዉᒻᘒߩ㧦 ᄖ࿖⺆ᵴേ㧘ᗧ⼂⺞ᩏ㧘⋡ᮡ㧘ᜰዉ⠪࠼ࡢࠠ
 
 ߦߓߪ .1
ᐔᚑ 23 ᐕᐲࠅࠃዊቇᩞߢᄖ࿖⺆ᵴേ߇ᔅୃൻޔ߇ߚࠇߐ⁁ޔߪᄖ࿖⺆ᵴേߦኻࠆߔቇᩞ㑆ߩขࠅ⚵

ዊቇᩞߢᄢ㒋Ꮢߪߢᧄ⺞ᩏޔߢߎߘޕ㜞ᯅ, 2011㧕ේޔ㧔㜞ᯅ, 2010߈ᄢߪᩰᏅߩ⼂ᗧߩᢎᏧ㑆߿ߺ

ᢎຬࠍኻ⽎ߦታᣉ࠻ࠤࡦࠕߚߒ⚿ᨐ߿ᄢᚻ᳃㑆ᢎ⢒ᯏ㑐ࠆߢ⧷ᬌ㧔2011㧕߿ Benesse (2011) ߩ⺞ᩏ

⚿ᨐ߽〯߹ޔࠄ߇ߥ߃ᣣᧄࠆߌ߅ߦᄖ࿖⺆ᵴേߩ⁁߿⺖㗴ࠍ൮⊛ߦតⓥޕߊߡߒ 
 
2. ᚻ㗅 
2.1 ෳട⠪ 
ෳട⠪ߪ㧘ᐔᚑ 23 ᐕ 8 ߦታᣉߚࠇߐᄖ࿖⺆ᵴേ⎇ୃળߦෳടߚߒᄢ㒋Ꮢዊቇᩞᢎຬ 144 ฬߩߘޔߢ

ౝ⸶ߪ↵ᕈ 48 ฬ㧔33.3㧑㧕ޔᅚᕈ 96 ฬ㧔66.7㧑㧕ޕߚߞߢ 
  
2.2 ᚻ㗅 
⸥ᢎຬࠍኻ⽎ޔߡߒߣ⾰⚕ࠆࠃߦ⺞ᩏࠍታᣉޕߚߒᧄ⺞ᩏޔߪᄖ࿖⺆ᵴേࠍᜂᒰࠆߡߒዊቇᩞ

ᢎຬ⎇ୃߦᤨੌ⚳ߩⴕޕߚࠇࠊ⾰⚕ޔߪᕈޔ⚻㛎ᐕᢙޔᜂᒰࠆߡߒቇᐕ㧔㜞ਛૐ㧕ߡߒ⸤ࠍ

ߡ⛯ޔࠄ߽ 2008 ᐕࠄ߆↪ࠆߡߒᢎຬ㙃ᚑ⠪↪⾰⚕㧔㜞ᯅ 2009, ේ㜞ᯅ 2011㧕ߩਛࠄ߆

ߚߒ㗄⋡ߡߟߦ࿁╵ߩࠄࠇߎޕߚߞࠄ߽ߡߒ㗄⋡4ޔߪ ᗧࠆߔ㑐ߦ㧔ᄖ࿖⺆ᵴേࠧ࠹ࠞߩߟ

⼂ 12 㗄⋡ޔఽ┬߇り߈ߴࠆߌߟߦ⢻ജ⾰⾗ᘒᐲᜰዉ⠪ 14 㗄⋡߁ࠆߔࠍࠣࡦ࠴ࠖ࠹ࡓࠖ࠹ޔ

ᓎഀߩቇ⚖ᜂછߩߢ߃ 5 㗄⋡ޔᦸ߹ߒᜰዉᒻᘒ 4 㗄⋡㧕ߦಽ4ޕࠆߡࠇࠄߌ ߔዻߦࠧ࠹ࠞߩߟ

࠻ࠞ࠶ߩߢ߹㧕߁ᕁ߁ߘߊ4㧔ᒝޔࠄ߆㧕ߥࠊᕁ߁ߘߊߚߞ߹1㧔ޔߪߡߒኻߦ⋠㗄⾰ࠆ 4 Ბ㓏

࿁╵ᣇᑼޕߚ↪ࠍ 
 
2.3 ಽᨆᣇ  N
� ߩᰴޔߪಽᨆᣇᴺޕߚߒൻ࠼ࠦޔߪ╵࿁ߩ⚕⾰ߩߡో 2 ὐߦ㑐ߡߒⴕޕߚࠇࠊ 
㧔1㧕� ᄖ࿖⺆ᵴേᜂᒰᢎ⻀ߩᕈ⚻㛎ᐕᢙᜂᒰࠆߡߒቇᐕߦ㑐ࠆߔ⸥ㅀಽᨆ 
㧔2㧕� 4 ࠖ࠹ޔᘒᐲ⾰⾗⢻ജ߈ߴࠆߌߟߦり߇┬ఽޔ⼂ᗧࠆߔ㑐ߦ㧔ᄖ࿖⺆ᵴേࠧ࠹ࠞߩߟ

 ㅀಽᨆ⸤ࠆߔ㑐ߦᜰዉᒻᘒ㧕ߒ߹ᦸޔᓎഀߩቇ⚖ᜂછߩߢ߃߁ࠆߔࠍࠣࡦ࠴ࠖ࠹ࡓ
 
 
 



－193－

８
月
９
日（
木
）

ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

3. ⚿ᨐ 
� ᧄ⺞ᩏޟޔߪߢᜰዉജࠍะ߇ߣߎࠆߖߐᔅⷐߩࡦ࡚ࠪࠤ࠾ࡘࡒࠦޟޔޠᭉࠍߐߒ㛎߇ߣߎࠆߖߐᄢ

ಾޟޔޠఽ┬ߩ⥝㑐ᔃࠍ⠨ᘦޔࠄ߇ߥߒᬺෳടࠍଦㅴ߇ߣߎࠆߔᄢಾߣޠᗵࠆߡߓᢎຬ߇ᄙߊࠄ

߿ᬌ⺞ᩏ⧷ޔߪࠄࠇߎޕߚࠇ Benesse ⺞ᩏ߽ߦㅢߡߒޔߦࠄߐޕࠆߢߩ߽ࠆࠇࠄ࿁ታᣉࠕߚߒ

10ޔߣߎᄙ߇ᅚᕈߪߦᜂᒰ⠪ߩᄖ࿖⺆ᵴേޔߡߒߣᓽ․ߚࠇࠄߦ⪺㗼ߢᩏ⺞࠻ࠤࡦ ᐕᧂḩߩ⚻㛎

ᐕᢙߩᢎຬޔߚ߹ޔߣߎߚߞߢߤࠎߣ߶߇ᦸ߹ߒᜰዉᒻᘒߦ㑐ޔߪߡߒቇ⚖ᜂછ㧗ALT 㧪 ቇ⚖ᜂ

છ㧗ኾછᢎຬ� 㧪� ኾછᢎຬ� 㧪ቇ⚖ᜂછߩޔ㗅ޔߢቇ⚖ᜂછߣALT ߊᒝࠍࠣࡦ࠴ࠖ࠹ࡓࠖ࠹ߩߣ

ᦸ߇ޔߣߎࠆߢࠎޕߚߞߥߦ߆ࠄ 
ᧄ㐿ࠪޔߪߢࡓ࠙ࠫࡐࡦ⸥ߩ⺞ᩏ⚿ᨐߩಽᨆ⚿ᨐߦടޔ߃⧷ᬌ߿ Benesse ᩏ⚿ᨐ߽〯⺞ߩᦨᣂߩ

ߴߔኻಣߦ߁ࠃߩߤᓟߒኻߦ㗴⺖ߩࠄࠇߎޔߒߦ߆ࠄࠍ㗴⺖ࠆ߃ᛴ߇ᄖ࿖⺆ᵴേޔࠄ߇ߥ߃߹

߈ߴ߁ᜂࠍᓎഀߥ߁ࠃߩߤߪኾ⑼㧕ޔALTޔᜰዉ⠪㧔ᜂછޔ߆น⢻ߢ߹ߎߤߪዊਛㅪ៤ߢᤨὐޔ߆߈

ࠍ⺰⼏ߥ⊑ᵴߡߟߦߤߥޔ߆ਇนᰳ߇ઙᢛ᧦ߥ߁ࠃߩߘ߫ࠇߢ߁ߘߒ߽ޔ߆ᔅⷐߪᢎ⑼ൻޔ߆

 ޕߚ߈ߡߒࠊ
 
 
 
ෳ⠨⾗ᢱ 
Benesse ᢎ⢒⎇ⓥ㐿⊒ޡ .(2011) ࠲ࡦ╙ 2 ࿁ዊቇᩞ⧷⺆ߦ㑐ࠆߔၮᧄ⺞ᩏႎ๔ᦠ㧔ᢎຬ⺞ᩏ㧕ޢ᧲੩㧦

 .ࡦ࡚ࠪࡐࠦ࠶ࡀࡌ
ᣣᧄ⧷⺆ᬌቯදળ (2011). ޡዊቇᩞߩᄖ࿖⺆ᵴേߦ㑐ࠆߔ⁁⺞ᩏ<ዊቇᩞኻ⽎>⺞ᩏႎ๔ޢ᧲੩㧦ᣣᧄ

↢ᶦቇ⠌✚ว⎇ⓥᚲ. 
㜞ᯅᐘሶ (2010). ዊቇᩞ⧷⺆ࠆߌ߅ߦᢎຬ㙃ᚑࠞߩࡓࡘࠠឭ᩺ʊᢎᏧߩࡈࡆߩߡߒߣ⢒ᚑʊ

✬ᄖ࿖⺆ᢥቇ⺆ᄖ࿖ޢᔃᅚሶᄢቇ♿ⷐᷡࡓ࠳࡞࠻ࡁޡ  .110-103ޔ34
ේผሶ㜞ᯅᐘሶ (2011). ዊቇᩞᄖ࿖⺆ᵴേᢎ⢒ᴺࡦࠗࠩ࠺ࠬࠦߩʊᢎᏧߩߡߒߣ⏕࿕ࡆࠆߚ

ޢᔃᅚሶᄢቇ♿ⷐੱᷡࡓ࠳࡞࠻ࡁޡʊߦߚߩ▽᭴ߩࡈ 㑆↢ᵴቇఽ┬ቇ㘩ຠᩕ㙃ቇ✬  .71-57ޔ35
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�࿎㔍ὐߩ⸂⺒ᢥ⧷ߚ↪ࠍߺ⺒࠭ࡈ�

⺆ᒵ߆᭴ㅧ߆�

�

ᩉ↰� ᕺ⟤ሶ㧔Ᏹ⏥ᄢቇ㧕�

�

�㔍ᤃᐲߩ࠻ࠬࠠ࠹㧘⧷ᢥ⺒⸃㧘⺆ᒵ㧘ᢥ᭴ㅧ㧘ߺ⺒࠭ࡈ㧦࠼ࡢࠠ

�

ߦߓߪ .1  
ߊ㐳߇ᴺ⺒⸶ޔߢਛߩࠇᵹߩᢎ⢒⺆⧷ࠆߔ㊀ⷞࠍࡦ࡚ࠪࠤ࠾ࡘࡒࠦޔߪߺ⺒࠭ࡈ

ਥᵹࠍභߚߡᣣᧄޔ߽ߡ߅ߦᄙ↪ࠆߡߞߥߦ߁ࠃࠆࠇߐ⺒⸃ᜰዉᣇᴺߎޕࠆߢ

ߩ࡞ࡌߥ߁ࠃߩߤ߇ቇ⠌⠪ߩ࡞ࡌߩߤߩജ⺆⧷ޔ߇ࠆߟߟ߃Ⴧߪⓥ⎇ߩᜰዉᣇᴺߩ

⧷ᢥ⺒ࠍ㓙ߦലᨐߩߡߟߦ߆ࠆ߇ᗧߪ৻ቯޔߒ߆ߒޕߥߡߒታޔߪߦ

TOEIC,TOEFL ኻ╷ޔߤߥቇ⠌⠪ࠅߥ߆ߡߞߣߦ㔍ᤃᐲ߇㜞ߩ࡞ࡌ⧷ᢥ⺒ࠍ㓙ޔ߽ߦ

ណ↪߇ߣߎࠆࠇߐᄙޕ  
�  
2. ⎇ⓥߩ⋡⊛  

ᩉ↰(2011)ޔߪߢ⸥ߩὐޔ߃߹߰ࠍ㔍ᤃᐲࠆߥ⇣ߩ 2 ߩߟ TOEFL 㗴ࠣࡦࠖ࠺ߩ

✵⠌↪ߩ⧷ᢥࠍ↪ޔߡߒᗧᛠី߇࿎㔍ߩߘޕߚߴ⺞ࠍࠢࡦࡖ࠴ߥ⚿ᨐ࠲ࠬࠢࠍಽ

ᨆޔߒၒㄟߺᢥ߿ verbal ߇ ,㔍ᤃᐲ߇㜞ᣇߩࠢࡦࡖ࠴ޔߡ߅ߦ࠻ࠬࠠ࠹ߩᗧᛠីࠍ

࿎㔍߁ߣ߆ߥߪߢߩࠆߔߦផ᷹ޕߚࠇࠄߡߚ߇หᤨޔߦ㗴࠲ࠬࠢࠆߡࠇߐߦ

↪ࠍㄉᦠޔߪߢⓥ⎇ߩߎޕߚࠇߐ៰ᜰ߇ᔅⷐࠆߴ⺞ߦ⚦ߦࠄߐߪߡߟߦᗧᛠីߩ

ߊᄙ߇ߥ߈ߢ╵ᱜ߇ࠢࡦࡖ࠴ߡߒ㑐ଥ߇ᒵ⺆ޔߕࠄ㑐߽ߦߚߡࠇߐน⸵߇ߣߎࠆߔ

ޕࠆߢߩߚߡࠇࠄ  
�

3. ᚻ㗅  
3.1. � ታ㛎ෳട⠪  
⧷⺆ኾߩᄢቇ↢ 18 ฬߣหߢࠬࠢߓ⡬⻠ࠆߔ␠ળੱ 1 ฬߩ 19 ฬޕ  

3.2. � ᚻ㗅  
ᩉ↰(2011)ߩ⎇ⓥߢᓧߦ⸶ߩࠢࡦࡖ࠴ߚࠇࠄኻߡߒⴕ࠲ࠬࠢߚࠇࠊಽᨆߩ⚿ᨐࠍ♖

ᩏޕࠆߔ  
3.3.� ಽಽᨆ  

ਇᱜ⸃ޔࠍࠢࡦࡖ࠴ߚߞߥߣᢥᴺ⍮⼂߇ේ࿃ߣᕁޔߣߩ߽ࠆࠇࠊ⺆ᒵ߇ේ࿃ߩ߽ࠆߢ

 ޕߔࠍᓽ․ߩࠅ⺋ߩ↢ቇࠆߌ߅ߦ࠲ࠬࠢߩࠢࡦࡖ࠴ߚߞ߆ૐߩ₸⸂ᦨ߽ᱜޔߌಽߣ
�

4. ⚿ᨐ  
ᦨ߽ᱜ⸃₸ߩૐߦ࠲ࠬࠢߩࠢࡦࡖ࠴ߚߞ߆ዻࠆߔ㧝㧝ޔߜ߁ߩࠢࡦࡖ࠴ߩඨಽએ

ߩቇ↢߇ᢥ᭴ㅧࠍㆡಾߦᛠីޔߚߚ߆ߥ߈ߢᱜ⸃߇ࠢࡦࡖ࠴ߚߞ߆ߥ߈ߢ㧥ޕࠆ

ߡᭂ߇ࠅ⺋ࠆߔ㑐ㅪߦᒵ⺆ޔߕࠄࠊ㑐߽ߦࠆߡࠇߐน⸵߇ߣߎࠆ↪ࠍㄉᦠޔߦࠄߐ

ᄙޕߚߞ߆㧝㧝ߩࠢࡦࡖ࠴ߩౝ㧤ޔߢඨᢙએߩቇ↢߇න⺆ߩᗧࠍขࠅ㆑ޕߚߡ߃

�ޕߚߡૃࠅߥ߆ߪࡦ࠲ࡄߩࠅ⺋ߩਔᣇߩ᭴ᢥߣᒵ⺆ޔߣࡦ࠲ࡄߩࠅ⺋ߩᒵ⺆ޔߚ߹



－197－

８
月
８
日（
水
）

ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

࿁ߩ⎇ⓥߩ⺆ᒵߪߦࠅ⺋ߩᰴߩ㧟ߩߟะ߇ޕࠆࠇࠄ�

(a) ࠬࠠ߇ࡑᵴ↪ޔߚߚߞ߆ߥ߈ߢㄉᦠࠄ߆ᱜ⏕ߥᗧߩ߽ߚߞ߆ߥࠇߣ߇  

� 㧔㧦motion, weight, realm㧕  

(b) top-down ߩ߽ߚߞ߹ߒߡߞߥ⇣ߪߣᗧߩ࠻ࠬࠠ࠹ߩታ㓙ޔߚߚߒᢿ್ߢ  

� 㧔㧦raise, comprise㧕  

(c) ್ࠗ߇ߣߎࠆߢࡓࠝࠖ࠺ᢿߩ߽ߚߞ߆ߥ߈ߢ  

� 㧔㧦set forth, which is to say㧕  

�

5. ⠨ኤ  
ߦߤߥ႐ว㜞߇㔍ᤃᐲߩ࠻ࠬࠠ࠹ޔߚߊࠁߡߞಾࠍᢥ⧷ߦ⊛✢⋤ޔߪࠣࡦࠠࡦࡖ࠴

ߐᗐ੍ߣࠆߥߣ࿎㔍ὐߡߞߣߦቇ⠌⠪ޔ߇㊀ጀ᭴ㅧߤߥᢥߺၒㄟޔࠅߥߣᒙὐ߇ࠇߎޔߪ

น⢻ᕈࠆ߈ߢ߇ߣߎࠆߔసࠍ࿎㔍ὐߩߎޔߪቇ⠌⠪ޔࠅࠃߦᜰዉߩᒵ⺆ޔߒ߆ߒޕߚࠇ

⊛㒢ቯߡᭂߪ࿎㔍ὐࠆߥߣේ࿃߇ߺߩᢥ᭴ㅧޔ߫ࠇࠇߐታⴕ߇ᜰዉߥ߁ࠃߩߘޔࠅ߇

�ޕࠆࠇࠄ߃⠨ߣࠆߥߦ

㔍ᤃᐲߩ㜞ߣᕁߩ⸂⺒ߩ࠻ࠬࠠ࠹ࠆࠇࠊᜰዉߣߎࠆ↪ࠍࠣࡦࠖ࠺࠭ࡈޔߦ

ޔߪߣߎߩߎޕࠆࠇߐᦼᓙߣࠆߢലޔ߫ࠇߔ↪૬ࠍᒵᜰዉ⺆ߣᵴᕈൻߩࡑࠠࠬޔߪ

Ꮉ(1996)߇ࠣࡦࠖ࠺࠭ࡈޔߩ⺆ᒵജߩૐቇ⠌⠪ߦലᨐ߁ߣߔࠄߚ߽ࠍ⚿⺰

ޕࠆߔ㑐ㅪ߽ߣ  

�

ෳ⠨ᢥ₂�

Hashimoto, K., and Hirai, A. (2007) Comprehension of post-modification structures by Japanese 

learners of English---An analysis by detailed reading time---.  Annual Review of English 
Language Education in Japan, 18, 201-210. 

㊄⼱ᙗ ޢࠆߔቇ⑼ࠍᜰዉ⸂⺒㧦⺒⸃ജ⺰ࠣࡦࠖ࠺⺆⧷ޡ .(1995) . . ᧲੩㧦᩶Ḯ␠  

Koizumi, Rie et al (2011).  Development and Validation of a Diagnostic Grammar Test for 

Japanese Learners of English. Language Assessment Quarterly. Vol. 8, 53-72 

Ꮉ⾫ .ޠታ⸽⊛⎇ⓥࠆߔ㑐ߦലᨐߩࠣࡦࠖ࠺࠭ࡈߣᒵജ⺆ߩቇ⠌⠪ޟ .(1996) .

╙㑐᧲↲ା⧷⺆ᢎ⢒ቇળ♿ⷐޡ 10 ภޢ . 15-23 

↰ਛ⌀♿ሶઁ (2006)ޟTOEFL ࠻ࠬ࠹ ITP �ޠ⇛ቢోࠣࡦࠖ࠺ ᧲੩㧦ࠢ࡞ࠕ  

ᩉ↰ᕺ⟤ሶ Ᏹޡޠᜰዉߚߞࠍߺ⺒࠭ࡈࠆߌ߅ߦ࠻ࠬࠠ࠹ᢥ⧷㜞ߩ㔍ᤃᐲޟ (2011) 

⏥࿖㓙♿ⷐ╙ 15 ภޢ  
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ᄖ࿖⺆ߩߡߒߣ⧷ᢥࠆߌ߅ߦࠣࡦࠖ࠺ 

⣖ᵄǩᵄⓍಽ୯ߩᄌൻ 

ጟፒ� ᒄା㧔⑺↰⋵┙ᄢቇ㧕 
ᧁᚭ� ᒾ㧔Ⅳᄥᐔᵗᄢቇ㧕 
↰� ㉿㧔ഃଔᄢቇ㧕 

ᳯේ� ᥓሶ㧔Ⅳᄥᐔᵗᄢቇ㧕 
᳓㊁� ⚐ᰴ㧔ୖᢝᏒ┙♖ᕁ㜞╬ቇᩞ㧕 

 
 㧘⸒⺆ಣℂ㧘ǩᵄ㧘ǰᵄ㧘⣖ᵄⓍಽ୯ࠣࡦࠖ࠺㧦 ⧷ᢥ࠼ࡢࠠ
 
 ߦߓߪ .1

fMRI㧔functional Magnetic Resonance Imaging㧕߿NIRS㧔Near InfraRed Spectoroscopy㧕ߥ߁ࠃߩ㕖ଚⷅ

╙ߚߡᒰࠍὶὐߦ㧘ㄭᐕ㧘⣖ߢߍ߆߅ߚ߈ߡߒ㆐⊑߇⟎ⵝᚻᴺߥ⊛ 2 ⸒⺆⠌ᓧߦ㑐ࠆߔ⎇ⓥ߇ᵴ⊒ߦ

ⴕߚ߈ߡߞߥߦ߁ࠃࠆࠇࠊ㧔⍹Ꮉ㧘2009㧧ᄢ⍹㧘2006� ઁ㧕ޕᧄ⎇ⓥ߽ߢ㧘fMRI ߿ NIRS ⓨ㑆߽ࠅࠃߩ

㧘ᣣᧄੱ⧷⺆ቇ⠌ߒ⋠ᵈߦEEG㧔Electroencephalogram㧕ߥఝߪߢᐲ⸂ߥ⊛㑆ᤨ߇ࠆഠߪᐲ⸂ߥ⊛

⠪ߩ⧷ᢥߦࠣࡦࠖ࠺㑐ࠆߔታ㛎ࠍⴕޕߚߞ 
 
2. ⎇ⓥ⋡⊛ 
⣖ౝࠆߌ߅ߦ⸒⺆ಣℂㆊ⒟ߩ⎇ⓥߪߢ㧘ࠆ᧪ߦᔕࠆߔ⣖ᵄ㧘⽎㑐ㅪ⣖㔚㧔Event Related 

Potential㧦ERP㧕ߚ↪ࠍ⺞ᩏ߫ߒ߫ߒ߇ⴕߒ߆ߒޕࠆߡࠇࠊ㧘ERP ߢ߹߹ߩߘ㧘ߚߩ⣖ᵄߥᓸᒙߪ

߇࠻ࠢࠔࡈ࠴ࠕߩ╬߈ߚ߫߹߿㧘⌒ㆇേߚߩߘޕࠆߢ࿎㔍߇᷹⸘߹ߒߡߒၒᴚߦ⢛᥊⣖ᵄߪ

ᷙࠍ࠲࠺ߚߒ㒰ᄖߚߒߢ㧘ᢙච࿁ߩട▚ᐔဋಣℂࠍⴕ߁ᔅⷐࠣࡦࠖ࠺ߩ⺆⧷ߒ߆ߒޕࠆ߇

ߢ࿎㔍ߪߩࠆߔ⏕ࠍೝỗߥ⾰╬㧘Ფ࿁㧘ࠅࠃߦࠇᘠ႐ว㧘⸥ᙘ߁ⴕߒࠅ➅㧘ࠅߢᗧೝỗߪ

⌒߈ߴߔ࡞ࡠ࠻ࡦࠦ᧪㧘ᧄࠄ߆ߣߎࠆߢߩ߽ߩߘⴕὑߔ߆േࠍ⌒ࠅ߹ߟߪേ⺒㧘ߚ߹ޕࠆ

ㆇേᷙ߇࠻ࠢࠔࡈ࠴ࠕࠆࠃߦ߁߹ߒߡߒน⢻ᕈ߇Ⴧᄢࠆޕ߁߹ߒߡߒ⒟ᐲࠆߩࠅ߹ߚ߆⧷ᢥ

㧔߫߃ 100 ⺆એ㧕ߪߢ㧘ዏᦝޕࠆߢ 
㧘ERPߪޘ㧘ᚒࠄ߆↱ℂߥ߁ࠃߩߎ ⣖ࠆߌ߅ߦᤨࠣࡦࠖ࠺㧘ߊߥߪߢ [ɐǩᵄ㧗ǰ ]ɐⓍಽ୯ߩផ

ࠆ߈ߢߦ߆ࠄࠍ⣖ᵄ․ᕈߩ⠌ᾫᐲࠆߌ߅ߦࠣࡦࠖ࠺ᢥ⧷ߩߡߒߣ⺆㧘ᄖ࿖ߢߣߎࠆߔኤⷰࠍ⒖

 ޕߚߞⴕࠍ㧘ታ㛎߃⠨ߣ߆ߥߪߢߩ
 
3. ᣇ  N
ታ㛎ෳട⠪ߪ㧘↵ 6 ฬ㧘ᅚ 4 ฬߩ⸘ 10 ฬ㧘⠌ᾫᐲࠆߥ⇣ߩᣣᧄੱ⧷⺆ቇ⠌⠪㧔TOEIC ߇ࠕࠦࠬ 300

ὐบ㨪900 ὐบ㧕㧘ోຬ㧘ฝߩ߈ஜᏱ⠪ޕࠆߢ 
ෳട⠪ߩᏀฝ೨㗵ㇱߩ Fp1 ߣ Fp2 7ޕࠆߔ⌕ⵝࠍ⣖ᵄ↪㔚ᭂߦਔ⡊ߣ ಽ㑆ߩ㕒ᤨ㑆ߜߩߩᚒ߇ޘ

㓸ߚߒㆊࠄ߆࠲࠺ߩ㧘ᱜ╵₸߇TOEIC ⠪ߣਅ⠪ߢಽࠆߡࠇ߆㗴㧘ో ⊛ߦᱜ╵₸ߩ㜞

ߩ㑆ߩߘ㧘ࠄ߽ߢࠎ⺒ߦฦⵍ㛎⠪ߒ☴ᛮࠍᢥ⧷ࠄ߆㗴ૐߩ₸╵㗴㧘ᱜ 10 ⣖ߩߣߏ⑽ [ɐǩᵄ

㧗ǰ ]ɐⓍಽ୯᷹ࠍቯ⸥㍳ࠆߔᚻᴺޕߚ↪ࠍ⣖ᵄⓍಽ୯ࠍ↪ߚߒታ㛎ߪ㧘KuboOkanoyaKawai
㧔2012㧕߿᧘ਃ⼱ᧁ㧔1999㧕ߢߤߥ㧘߹ߚǰᵄߣ╙ 2  NatsumeYoshidaNakanoߪߢᢥ⣂߁ߣ⺆⸒
 ޕࠆߢᚻᴺߚࠇࠄ↪ߢ(2007)
 



－199－

８
月
８
日（
水
）

ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

4. ⚿ᨐߣ⠨ኤ 
࿑ 1 ⣖ߩ⚖⠪㧔TOEIC960㧕⺆⧷ߪ [ɐǩᵄ㧗ǰ ]ɐⓍಽ୯ߩផ⒖ޕࠆߢ⣖ [ɐǩᵄ㧗ǰ ]ɐ Ⓧಽ୯

ᐔဋ୯ߚࠆ߇ੱᏅߦ㧕ࠆߔߦߣߎ߱ߣᐔဋ୯㧦એ㒠㧘ၮḰ୯ߩ୯㧔㕒⁁ᘒࠆߥߣࠬࡌ㧘ߪ

ߤ߆ࠆ߇Ꮕߦᄌേߩ㧘⣖ᵄߢߣߎࠆߔᲧセࠍᏅߩࠄ߆ᐔဋ୯ߩ㧘ฦੱߢߎߘޕߒ㔍߇Ყセߩߢ

�ޕߚߞⴕࠍ⸽ᬌߩ߆߁

�

 
 
 
 
 
 
 
 
 
 
 
 
 
 

࿑ 1. ⚖⠪㧔TOEIC960㧕ߩ⣖ [ɐǩᵄ㧗ǰ ]ɐⓍಽ୯ߩផ⒖ 
 
ߣ⸥⚖⠪߫߃ᨐ㧘⚿ߩߘ TOEIC380 ὐߩೋ⚖⠪ࠍᲧセߚߒ႐ว㧘⺖㗴 2-2 ߅ߦࠣࡦࠖ࠺

㧘FP1㧘FP2ߪߡ ߦ⚖⠪ߪೋ⚖⠪ࠅࠃ㜞୯ߔ␜ࠍะ߇ߚߞߢ㧘⺖㗴 2-3 㧘ߪߡ߅ߦࠣࡦࠖ࠺

⠨ߡߠၮߦ࠲࠺ߥ⚦ߦࠄߐߪߢ࠲ࠬࡐᨐ߽⚿ߩෳട⠪ߩઁޕߚߞ߆ߥࠇࠄߪะߩߘ

ኤޕߊߡᷓࠍ 
 
⸥ 
ಎᢎ㧘࠲ࡦ㧘⑺↰⋵┙ᄢቇ✚ว⑼ቇᢎ⢒⎇ⓥߪߡߒ߹߈ߟߦ╬ಣℂណข࠲࠺ࠆߌ߅ߦᧄ⎇ⓥ

ౝጊᔕାవ↢ߏࠅࠃᜰዉޕߚߒ߹ࠅ⾦ࠍ 
 ޕߚߒ߹ࠇߐታᣉࠅࠃߦഥᚑߩᢥᢎදળߪᧄ⎇ⓥ
 
ෳ⠨ᢥ₂ 
⍹Ꮉᘕ৻㇢ (2009). ╙ 2 ⸒⺆⠌ᓧ⎇ⓥߣ⣖⑼ቇ: MRI ታ㛎ߩ⍮ࡓ࠹ࠬࠪޡ ࠄ߆ᓮᖱႎቇળ(4)53ޢ, 

143-148. 
Kubo, K., Okanoya, K., & Kawai, N. (2012). Apology isn't good enough: An apology suppresses an approach 

motivation but not the physiological and psychological anger. PLoS one, 7(3), e33006. 
᧘ካਃ⼱ᗆ৻ᧁၮ (1999). ᯏ᪾⊛ᝄേߚ↪ࠍਃ⼱ᑼẋㅴ⊛ᒆ✭ᴺࠆࠃߦ㗵ߩ╭㔚Ⓧಽ୯߅

 .93-87 ,(2)70ޢᔃℂቇ⎇ⓥޡ ᷫߩ⣖ᵄǩᵄⓍಽ߮ࠃ
Nakano, H., Yoshida, N., & Natsume, K. (2007). Analysis of EEG pattern measured at eight electrodes on L2 

English rhythm acquisition. Language Education and Technology, 44, 155-167.  
ᄢ⍹᥍⟤(2006).ޡ⣖⑼ቇߩࠄ߆╙ੑ⸒⺆⠌ᓧ⺰� ⧷⺆ቇ⠌ߣᢎᴺ㐿⊒ޢ੩ㇺ㧦ᤘ .ၴ 
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ᢥᴺജߩ㊀ⷐᕈߣၮ␆ᢥᴺജ㙃ᚑߩߚߩ 

ᢎ᧚㐿⊒ߩ⹜ߩߘߣߺᬌ⸽ 
 

ᧁ� ୃᐔ㧔┙㙚ᄢቇ㧕 
᳗� ᒄม㧔หᔒ␠ᄢቇ㧕 

 
 ᢎ᧚㧘ࠬࡦࠗ࠭ࡦࡕࠦࡉࠖ࠹ࠗࠛᩏ㧘ࠢ⺞⚕࠻ࠤࡦࠕ㧦 ᢥᴺജ㧘⋧㑐ᕈ㧘࠼ࡢࠠ
 ࡦ࡚ࠪࠤࡘ࠺ࠛࡦࡊࠝ 
 
 ߦߓߪ .1
⧷ᢥᴺߪ㧘ߩߘℂ⸃߇⧷⺆ 4 ᛛ⢻ߩᩮᐙࠄ߇ߥࠅߢᤓߩᢎ⢒႐ߪߢᢘ㆙ࠆࠇߐะߘޕࠆߦ

ߡߒߣ࠲࠺ࠍᢎ᧚ߚߒ⺑⸂ࠍၮᧄߩ㧘⧷ᢥᴺߡߒߣߺ⹜ࠆߔ⚝ᮨࠍᣇࠅߥߚᣂߩ㧘⧷ᢥᴺᢎ⢒ߢߎ

ౣ↪ᕈ߇㜞ᒻᑼߢᚑߒ㧘ࠍࠇߘታ㓙ߩᬺߢ↪ߒ㧘ࡦࠗࡦࠝߟ߆ߢ㐿ࠈߎߣߚߒ㧘৻ቯ

ߢ⺆㧘ᣣᧄߚ߹ޕࠆߔႎ๔ߡߟߦᨐ⚿ߩߘߣ✲⚻ߩ㧘ᢎ᧚ᚑߪߢᧄⓂޕߚ߈ߢ⏕߇㔛ⷐߣଔ⹏ߩ

↪ࡦࠗࡦࠝࠆ߈ߢ⧷ᢥᴺᢎ᧚ߩల߁ߣ⹜߇ߺ␜ໂࠆߔ㧘ࠝߩࡦ࡚ࠪࠤࡘ࠺ࠛࡦࡊᵹߩࠇ

ਛߩߢᣂߒᢥᴺᢎ⢒ߩน⢻ᕈ߽ߡߟߦ⸒ޕࠆߔ 
 
2. ᢥᴺജߩ㊀ⷐᕈ 
� ᢥᴺജߪ 4 ᛛ⢻ߩᩮᐙࠅߢ㧘ో⥸⊛ߥ⧷⺆ജߩિ㐳ߚߒߣࠅ߆ߞߒߪߦᢥᴺജߩ⠌ᓧ߇ᔅⷐਇนᰳ

ޕࠆߢ ߩ㑐ߪ(2010᳗) 2 ᄢ㧘ෳട⠪┙⑳ߩߟ 184 ฬࠍኻ⽎ߦᢥᴺജߣฃኈ⺆ᒵജ㧘⊒⺆ᒵ

ജ㧘✚วജ߮ࠃ߅⺒⸃ജߩߣ⋧㑐ࠆߴ⺞ࠍ⺞ᩏࠍⴕߩߘޕߚߞ⚿ᨐ㧘ᮡḰᢥᴺജߩ࠻ࠬ࠹ᓧὐߣ

Vocabulary Levels Test ߇㑐ଥᢙ⋦ߩߣផቯฃኈ⺆ᒵᢙߩߢ 0.76㧘Productive Levels Test ផቯ⊒⺆ᒵߩߢ

ᢙߩߣ⋧㑐ଥᢙ߇ 0.87㧘⧷⺆ߩ✚วജࠍផቯࠆߔ C-test ߇㑐ଥᢙ⋦ߩߣᓧὐߩ 0.77㧘⺒⸃ജߩ࠻ࠬ࠹ᓧ

ὐߩߣ⋧㑐ଥᢙ߇ 0.85  ޕߚࠇߐᬌ߇㑐ᕈ⋦㜞߁ߣ
� ᢥᴺ߇ᢎ⢒႐ߢᢘ㆙ߩߟߣ߭ࠆࠇߐℂ↱ߡߒߣ㧘Ἇᧄ 㧘㜞ᩞߪ(1994ઁ) 1 ᐕ↢ߩෳട⠪ 65 ฬࠍኻ⽎

ߡߒߣ↱ℂߩ⇟৻ߩ㧘⧷⺆ህߢਛߩᩏ⺞ߚߒߦ ߣߎࠆߡߍࠍߣߎޠߒ㔍߇ᢥᴺޟ߇ᓤ↢ߩ51%

ޠߒ߶ߡ߃ᢎߊߒࠍᢥᴺޟ߇ߩᦨ߽ᄙߡߒߣⷐᦸߩ㧘ᬺߢᩏ⺞ߓหࠄ߇ߥߒ߆ߒޕࠆߡߒ␜ࠍ

ߪวഀߩߘ㧘ߢ ㊀ⷐᕈߩߘ㧘߽ࠄ߇ߥህࠍᢥᴺቇ⠌߇㧘↢ᓤߪߣߎߩߎޕࠆߡߴㅀߣࠆߔ㆐ߦ52%

 ޕࠆߡߒ␜ࠍߣߎࠆߡߒ⼂ࠍ
� ᢥᴺജߩ㊀ⷐᕈ㧘ߡߒߘᢥᴺᢎ⢒߳ߩ㜞߽ߦ࠭࠾㑐ߕࠄࠊ㧘ᄙߩߊ㜞╬ᢎ⢒ᯏ㑐ߢᢥᴺࡑ࠾ࡒߪ

ߌߥࠊⴕࠍᢥᴺቇ⠌ߩ࡞ࡌ࡞ࠕࠖ࠺ࡔߢᄢቇߚߩߘޕࠆߡ߈ߡߞߥߊߥࠇࠊⴕ߆ߒᜰዉߥࡓ

ࠆߔ⺑⸂ߢ┨ᰴ߇ߩߚࠇߐᚑߡߒߣഥ৻ߩᴫ߳⁁ߚߒ߁ߎޕࠆߦᢙ߽Ⴧടะߩ↢ቇߥࠄߥ߫ࠇ

 ޕࠆߢޢ␆ၮߩᢥᴺ⧷ޡ
 
 ߡߟߦޢ␆ၮߩᢥᴺ⧷ޡᢎ᧚ࠬࡦࠗ࠭ࡦࡕࠦࡉࠖ࠹ࠗࠛࠢ .3
㧘2012ߪޢ␆ၮߩᢥᴺ⧷ޡ ᐕᐲᤐቄߦ┙㙚ᄢቇ߮ߢࠬࡄࡦࡖࠠߟߐߊߎࠊⴕߚࠇࠊ㧘․ផ⮈ᨒߥ

ߡߓߪޟߩߌᣂ↢ะߚߞ߹߇ᄢቇวᩰߢߤ TOEIC ⻠ᐳ 㧘ࠅߢߩ߽ߚߒᚑ߇ᧁߦߚߩޠ1

㧘ੑᰴ↪ߩ⥄↱ᐲࠍ㓚ࠬࡦࠗ࠭ࡦࡕࠦࡉࠖ࠹ࠗࠛࠢࠆߔ㧔㕖༡ 2.1 ᣣᧄ㧕ਅߩ⪺

‛ߡߒߣ Web ߢ㐿ࠆߡࠇߐ ⚛ⷐߩᢥߣᣇ㧘ຠ⹖߈ᒁߩ㑐ଥ㧘ㄉᦠߩຠ⹖ߣ⺆㧘ߪߦหᢎ᧚ޕ2

ೋᱠߊߏߩߢࠆㅴࠍ㧘⧷ᢥᴺቇ⠌ߤߥ㑐ଥߥ⊛ၮᧄߩᣇ㧘ୃ㘼߃⠨ߩಽ㘃㧘ᢥဳߩ㑐ଥ㧘േ⹖ߩ
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８
月
８
日（
水
）

ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

 ޕࠆߡࠇ߹߇⚫ߩቇ⠌ෳ⠨ᦠ߿ㄉᦠߡߒߣઃ㍳߮ࠃ߅㧘✵⠌㗴㧘߃ടߦ⋠㗄ߥ⊛
3.1 ᢎ᧚ᚑߩ⢛᥊ 
ߦᢥᴺቇ⠌⧷߇ߊᄙߩ↢ᣂߥߡߒ㛎⚻ࠍ㧘ቇ⹜㛎ߪߦ⢛᥊ߚߞ⥋ߦࠆߔᚑࠍᢎ᧚ߚߒ߁ߎ

ኻߡߒᒝ⧰ᚻᗧ⼂ࠍᜬ߁ߣ߆ߥߪߢߩࠆߡߞ㗴ᗧ⼂ޕࠆ߇ታ㧘⻠ᐳᦨ⚳ᣣ࠻ࠤࡦࠕߩ

⚿ᨐߣࠆࠃߦ㧘ฃ⻠ߩേᯏోߡߒߣฃ⻠↢ 82 ߩੱ 40 %એ߇⺆⧷ޟ߇⧰ᚻߢߩߥᤐભߩߺ㑆ߦീᒝߒ

߃ⷡࠍਇߦ⸂ℂߥ⊛ၮᧄߩ⺆⧷߇↢ᣂߥߡߒ㛎⚻ࠍ㧘⹜ࠅ߅ߡߒ╵࿁ߣޠߚߞᕁߣ߁ߎ߅ߡ

㧔ࠆ߃ુ߇ߣߎߚߡ 1㧕ޕ 
 
  1.  

ฃ⻠ℂ↱ߦ㑐ࠆߔή⸥ฬߩ࠻ࠤࡦࠕ⚿ᨐ㧔ⶄᢙ࿁╵น㧦ല࿁╵⠪ᢙ 82 ੱ㧕 

ߢߩߥ߈ᅢ߇⺆⧷

ᤐભ߽ߺീᒝߚߒ

 ߚߞᕁߣ

�ߢߩߥᚻ⧰߇⺆⧷

ᤐભߩߺ㑆ߦീᒝߒ

 ߚߞᕁߣ߁ߎ߅ߡ

ᄢቇߩߢ⻠ᐳ

ࠍ⥝ߢߩߥ

ᜬߚߞ 

㆐ߩ 
൘ 

ਔⷫߩ 
൘ 

ߩߘ  ઁ

6 ฬ㧔7%㧕 35 ฬ㧔43%㧕 27 ฬ㧔33%㧕 0 ฬ㧔0%㧕 10 ฬ㧔12%㧕 4 ฬ㧔5%㧕

  
3.2 ฃ⻠⠪ߩ⹏ଔࡦࠗࡦࠝߣߩᔕ 
⻠ᐳᦨ⚳ᣣߦ㧘หᢎ᧚߇⧷ᢥᴺߩၮᧄ⊛ߥℂ⸃ߩߤߦ⒟ᐲᓎࠍ߆ߩߚߞߛห⻠ᐳฃ⻠↢ߩ৻ㇱࡦࠕߦ

㧘ല࿁╵⠪ᢙࠈߎߣߚߒᩏ⺞࠻ࠤ 31 ฬਛ 26 ฬ߽ߡߣޟ߇ᓎޠߚߞ┙ߦ㧔84%㧕㧘5 ฬߒߎߔޟ߇ᓎ

㧘ోߒ╵࿁ߣ㧔16%㧕ޠߚߞ┙ߦ ߡߒߣ㜞⹏ଔࠍᓧߚ߹ޕߚ㧘หᢎ᧚ࠍ㧘ࠢ ࠭ࡦࡕࠦࡉࠖ࠹ࠗࠛ

ࠄ߆㧘㐿ࠈߎߣߚߒ㐿ߢᒻᑼ࠲࠺㔚ሶߩⶄᢙߟ߆㧘ߒ⸤ࠍߣߎࠆߢ‛⪺ࠬࡦࠗ 3 ࡩ

㧔ᧄⓂၫ╩ᤨ㧕࠼ࡠࡦ࠙࠳ߢ✚ᢙ߇ 860 ࿁ࠍ߆߶ߚ߃㧘ⶄᢙߩቇ⠌Ⴖ߿⧷⺆ᢎຬࠄ߆ᢎ᧚ߩ↪ࠍ

วࠆߖࠊㅪ⛊߇ነޕߚࠇࠄߖ 
 

 ߦࠅࠊ߅ .4
ฃ⻠↢ߩ⹏ଔࡦࠗࡦࠝ߿㐿ߦኻࠆߔᔕࠄ߆㧘ၮᧄ⊛ߥ⧷ᢥᴺ⸃⺑ߩᢎ᧚ߚ↪ࠍᬺߩታ〣㧘

ໂ␜߇ߺ⹜ߩ࿁ޕࠆࠇࠄ߃⠨ߣࠆ߇㔛ⷐߩቯ৻ߪߦߣߎࠆߔ㐿ߢࡦࠗࡦࠝࠍᢎ᧚ߩߘ߮ࠃ߅

ࠍࠞࡔࠕ㧘ㄭᐕߢߣߎࠆߔలࠍࠬ࠰߿ᢎ᧚ࠆ߈ߢ↪ߢࡦࠗࡦ㧘ࠝߡߒߣน⢻ᕈߩߟ৻ࠆߔ

ਛᔃߦᐢ߹ࠆߟߟࠅ㧘ᢎ᧚߿ᬺേ↹ߢࡦࠗࡦࠝࠍ㐿ߩࡦ࡚ࠪࠤࡘ࠺ࠛࡦࡊࠝࠆߔᵹߩࠇ

ਛߦ⧷ᢥᴺᢎ⢒ࠍᣂߦߚ⟎߁ߣ߆ߥߪߢߩࠆࠇࠄߌߠὐߦ⸒ߡߒ㧘ᧄⓂޕࠆߔߣ߮⚿ߩ 
 

 d
1  ห⻠ᐳߪ┙㙚ᄢቇ߮ࠆߢ࠻ࠬ࠹࠻ࡦࡔࠬࠗࡊ⺆⧷ߩࠬࡄࡦࡖࠠߟߐߊߎࠊ TOEIC Bridge ኻߩ

 ޕࠆߢᐳ⻠ߩᢱߚ⟎ࠍ⌒ਥߦ╷
 㧦http://mep.papiko.com/index.php?Mt.%20English%20Grammar࠻ࠗࠨ࠼ࡠࡦ࠙࠳ߩޢ␆ၮߩᢥᴺ⧷ޡ 2
 
ෳ⠨ᢥ₂ 
Ἇᧄቁ㓶. ർỈᶈ .ੑ ⍹㓉ਯ. (1994). ᄖ࿖⺆ቇ⠌⢻ജߩ᭴ㅧߩߘߣᔃℂ⊛ⷙቯⷐ࿃ޡ (1)ߡߟߦ₡ද

ᄢቇᄖ࿖⺆ᢎ⢒⎇ⓥ118-71 ,13ޢ. 
᳗ᒄม. ┻ℂ. (2010). ᢥᴺᜰዉߩ㊀ⷐᕈ̆Vocabulary Levels Test, Productive Levels Test, C-test, ⺒⸃

ജ߮ࠃ߅࠻ࠬ࠹⡬⸃ജߩߣ࠻ࠬ࠹⋧㑐ᕈⷰߩὐߩࠄ߆⠨ኤ ╙ޡ̆  36 ࿁ో࿖⧷⺆ᢎ⢒ቇળᄢ㒋⎇ⓥ

ᄢળ⊒੍Ⓜ㓸195-194 ,ޢ. 
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P-04  8  8 ᣣ (13:30-15:30㧛ࠦࡓࠗ࠲ࠕ㧦14:40-15:30) / 1 ภ㙚 3 㓏ࠫࡦ࠙ 
 

᳢↪⸘▚ߚ↪ࠍ࠻ࡈ࠰ 

�↪ㆇߣ⊑㐿ߩ࠻ࠬ࠹㗴ဳࡓ࠳ࡦ

 
೨↰� ᦶ㧔ᐢፉᄢቇᄖ࿖⺆ᢎ⢒⎇ⓥ࠲ࡦ㧕 

 
 ࠻ࡈ࠰▚⸘㗴㧘᳢↪ࡓ࠳ࡦ㧘⺆㗅ᢛᐨ㗴㧘࠻ࠬ࠹㧘⺆ᒵ࠻ࠬ࠹ 㧦࠼ࡢࠠ
 
1. ታ〣ߩ⢛᥊ 
1.1 ᣂⷙ㐿⸳⑼⋡ߩߘߣౝኈ 
� ታ〣ߩኻ⽎ߚߞߥߣᄢቇߡ߅ߦ㧘ᐔᚑ 23 ᐕᐲࠄ߆ᢎ⢒⺖⒟ߩᡷ⸓ߣᜰዉౝኈߩ⋥߇ߒⴕࠇࠊ㧘㔍

ᤃᐲ߇߶߷ห╬ࠍ࠻ࠬ࠹ߩⶄᢙߢࡓࠜࡈߩᬺᦼ㑆ߩ߶߷Ფㅳߦᚑ࠻ࠬ࠹ߩߎޕߚߞߥߣߣߎࠆߔ

↢ᚑߩ⚵ߣߺ㐿⊒߮ࠃ߅ᡷༀߡߟߦ✲⚻ߩႎ๔ޕࠆߔ 
� ቇ↢ୃ߇ᓧߩ⋠⑼⺆⧷ߥࠄߥ߫ࠇߌߥߒනᢙߡߟߦ㧘ᐔᚑ 23 ᐕᐲߌߛࠆ߈ߢࠄ߆ 2 නჇടߐ

㧘1ߡߒߣ⋠⑼ᣂⷙߚߓᔕߦࠇߘޕߚࠇߐⷐᦸߦ⊛ቇో߇ߣߎࠆߖ ᐕᰴ೨ᦼࡦ࡚ࠪࠤ࠾ࡘࡒࠦޟߦၮ

␆ Iߣޠ 1 ᐕᰴᓟᦼࡦ࡚ࠪࠤ࠾ࡘࡒࠦޟߦၮ␆ II߁ߣޠ㧘WBT㧔Web-Based Training㧕ߡ↪ࠍ⥄ቇ

⥄⠌ᒻᑼߢⴕ߇⋠⑼߁㐿⸳ޕߚߞߥߣߣߎࠆࠇߐቇㇱቇ⑼╬ߦߣߏ㧘ᔅୃߩߘߡߒߣනᢙჇടࠍⴕ

⚂ߡߒߦᨐ㧘ቇ↢ᢙ⚿ߚߒ⸛ᬌࠍ߆߁ߤ߆߁ 5 ಽߩ 2 ቇ↢㧔1000ߩ ฬᒙ㧕߇㧘ࠍ⋠⑼ߩࠄࠇߘᔅୃߒߣ

 ޕߚࠇߐᜰቯࠍߣߎࠆߔጁୃߡ
� ␆ၮࡦ࡚ࠪࠤ࠾ࡘࡒࠦ III ቇ⠌ߩߡߴߔ߷߶ޕࠆߢߣߎࠆߔ㙃ᚑࠍ⼂⍮ߩᢥᴺ㧘⺆ᒵߪ⌒ਥߩ

⠪ߦ⥄ቇ⥄⠌ߩ⚻㛎ࠍᗐቯࠆ߈ߢ⺆ᒵቇ⠌߿ᢥᴺ㗄ߩቇ⠌ߡߟߦ㧘࠙ߊߥߪߢߌߛ↱⚻ࡉࠚ⚕ᇦ

ቇߣࠬࡦ࠳㧘ࠟࠗߊߥߪߢᒻᑼ߁ߣ߁ⴕࠍᢧᜰዉ৻ߢᢎቶߦ㑆Ꮺᤨᦐᣣߩ㧘․ቯߒឭଏࠍᢎ᧚߽ߢ

ᦼᧃ⹜㛎એᄖߪߢ㓸วߊߥߣߎࠆߖߐ㧘ฦ⥄ߩ⥄ቇ⥄⠌߁ߣࠆ᳞ࠍᒻᑼޕࠆߢฦ⒳ߩ⺆ᒵ࠻ࠬ

ߡߨ㊀ࠍ⸛ᬌࠄ߆╬ 6000 ߩ⺆ᣣᧄߣ⺆⧷ߪߡߟߦ⼂⍮ߩᒵ⺆ޕߚߒ㧘ᢎ᧚ൻߒㆬቯࠍ⺆න⧷ߩ⺆ 1
ኻ 1 ޕߚߒᚑࠍᢥ⸶߮ࠃ߅↪߁ᴪߦ⺆⸶ߩߘߣ⺆න⧷ߚߒㆬቯߪߡߟߦ⼂⍮ߩ㧘ᢥᴺߡߒߣේೣࠍ

ࠄࠇߎ 6000 ␆ၮࡦ࡚ࠪࠤ࠾ࡘࡒࠦߦ߁ࠃࠆߥߦ╬ဋߌߛࠆ߈ߢ㧘ߒᢛ⺞ࠍ㔍ᤃᐲߡߟߦ⺆ III ߦ
3000 ⺆ಽߟߕᝄࠅಽޕߚߌ 
 
1.2 ਗⴕߩࡓࠜࡈ࠻ࠬ࠹ࠆߔᔅⷐᕈ 
� ቇᦼᧃ⹜㛎߇ᔅⷐ߇ߚߞߢ㧘ㅀߩઁߦ߁ࠃߩᬺߣห᭽ᤨߦ㑆ഀߦᬺࠍ㈩⟎ߡߒ৻ᢧᜰዉࠍ

ⴕ߁㘃ߚߥߪߢߩ߽ߩ㧘หቇᦼߦጁୃߩઁࠆߔ⧷⺆⑼⋡ 2 ࠤ࠾ࡘࡒࠦޟߪᣇ㧔೨ᦼ ߜ߁ߩ⋠⑼

ࡦ࡚ࠪ IBߢޠᓟᦼࡦ࡚ࠪࠤ࠾ࡘࡒࠦޟߪ IIBޠ㧕ߩᦐᣣᤨ㑆Ꮺࠍ↪ߡߒ╙ 16 ࿁⋡ߦ⋧ᒰࠆߔ࿁ࠍ

 ޕߚߒߣߣߎࠆ↪
� ടߡ߃㧘⛮⛯⊛ߥቇ⠌ࠍଦߡߒቯᦼ⊛ߥቯ⌕ߩ⏕ࠍⴕߦߚ߁㧘⍴ߩᦼ㑆ࠍ࠻ࠬ࠹ߢⴕ߁ᔅⷐ߇

࠾ࡘࡒࠦߦห᭽ߣ㧘ቇᦼᧃ⹜㛎ߊߥߪߢߩࠆߖછߦቇ⥄⠌⥄ߦቢోߢ߹㧘ቇᦼᧃ⹜㛎ߚߩߘޕߚߞ

ࡦ࡚ࠪࠤ IBIIB  ޕߚߞߥߣߣߎ߁ⴕࠍ࠻ࠬ࠹ߢᬺߩ㧘Ფ࿁↪ߦ㑆Ꮺᤨᦐᣣߩ
� 㧘1ߪߡ߅ߦᄢቇߩ㧘ᒰߒߛߚ ቇᐕ߈ߟߦ⚂ 2500 ੱᚲዻࠆߔቇ↢ࠍࠬࠢߩ✬ᚑࠅߚߦࠆߔ㧘

ቇㇱ╬ߩᚲዻߦၮ߈ߠ 6 ߦߣߏࠢ࠶ࡠࡉߩߘ㧘ߌಽߦࠢ࠶ࡠࡉߩߟ 1 ᐕᰴߪㅳࠅߚ 2 ▎ᚲᤨߩ㑆Ꮺࠍ

ᜰቯߒ㧘ኻ㕙ᬺ㧔೨ᦼࡦ࡚ࠪࠤ࠾ࡘࡒࠦߪ IAIB㧘ᓟᦼߪห IIAIIB㧕ࠍⴕߚߩߘޕࠆߡߞ㧘

೨ㅀࠍ࠻ࠬ࠹ߩⴕࠆߥߣߣߎ߁ᐔᚑ 2423 ᐕᐲࡦ࡚ࠪࠤ࠾ࡘࡒࠦߩ IBIIB 㧘ߪߦ 1 ࠢߥ߁ࠃߩ

ࠬᢙ߇ሽޕߚߞߥߣߣߎࠆߔ 
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月
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水
）

ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

 1.  
หߓ⹜㛎▸࿐ࠍࡓࠜࡈ࠻ࠬ࠹ߚߞߥ⇣ߢ↪ᗧࠆߔᔅⷐࠬࠢࠆ߇ᢙߣᦐᣣᤨ㑆Ꮺ 

 ᐔᚑ 23 ᐕᐲ  ᐔᚑ 24 ᐕᐲ 
 ᦐ Ἣᦐ ᳓ᦐ ᧁᦐ ㊄ᦐ  ᦐ Ἣᦐ ᳓ᦐ ᧁᦐ ㊄ᦐ

21 㒢   5  3   2 5  3 
43 㒢   3      3   
65 㒢     5      3 
87 㒢     3      3 
109 㒢            

 
� ᤨ㑆ഀ✬ᚑ߿ᢎቶቯຬ╬ߩㇺว㧘หᦐᣣหᤨ㑆ߦታᣉߩ߽ࠆߔએᄖߪߢ㧘หࠍ࠻࠶࠻ࠬ࠹ߓ

߇Ꮕߦㅴᐲߢ╬⻠㧘ભ߽ߢ㑆ࠬࠢߩหᤨ㑆㧘หᦐᣣߚ߹ޕߥߨ߆߈ࠍ╬ਇᱜⴕὑߪߣߎࠆ↪

 ޕࠆߓ↢߇㗴⺖ߩห᭽߽ߦ႐วߩߘ㧘ࠇࠄ߃⠨߽ߣߎࠆࠇࠊⴕ߇ᬺߦ㑆ᤨ߿ᣣ߁㆑ߡߓ↢
� ⶄᢙߩᦐᣣᤨ㑆ࠆ߇ߚ߹ߦⶄᢙߡ߅ߦࠬࠢߩ㧘ㅢߩᢎ᧚ࠍ㗴᧚ߡߒߦ㧘ߓ߆ࠄ⹜㛎▸࿐

ࠬ࠹ࠆߥߣ࿎㔍ᐲߚߒ㘃ૃߌߛࠆ߈ߢߡߠၮߦ⹜㛎▸࿐ߩ㧘ᒰߦ߈ߣ߁ⴕࠍ╬࠻ࠬ࠹ࠆߡቯࠍ

ᜂ߽ዋ⽶ߊߥߪߢᔅⷐ߇╬ୃ⎇ߩᲑ․߽ߡߞߣߦᢎຬߩ⺆⧷ߥ⊛ᮡḰߪࠇߘ㧘ߒⶄᢙᚑࠍ࠻࠶࠻

ᚑߩ࠲࠺❣ᚑ߿એ㧘ណὐ߁ⴕࠍ࠻ࠬ࠹ߢᬺߩ㧘Ფ࿁ߚ߹ޕߚߞߥߣ㗴⺖߇ߣߎࠆߢᣇᴺߥ

 ޕߚߞߢᔅⷐ߽ߣߎࠆߢଢ◲߇
 
2. ታ〣 
� ߔᜂᒰࠍࠬฦࠢޕߚߒߣߣߎࠆߔ↪ࠍ࠻ࡈ࠰▚⸘㧘᳢↪ߡߒߣ࡞࠷ߩߚࠆߔᚑ↢ࠍ࠻ࠬ࠹

ߥዋߩ㧘⽶ᜂߟ߆ᣇᴺ㧘ࠆߩߺߓߥߌߛࠆ߈ߢߪߦߚߋ㒐ࠍ࡞ࡉ࠻㧘ߚࠆᷰߦⶄᢙੱ߇ᢎຬࠆ

㧔Microsoft Excel 2003㧕࠻ࡈ࠰ࠆ߈ߢ↪߇ᢎ⡯ຬోຬߩ㧘ᒰᄢቇߚߚߞ߇ᔅⷐࠆߔ↪ណࠍᣇᴺ
߁ⴕࠍ⊑㐿ߡ↪ࠍߺߩ㑐ᢙߥ⊛㧘ၮᧄߌㆱߪᯏ⢻ߥߢㅢߢ㑆࠻ࡈ࠰▚⸘㧘᳢↪ߚ߹ޕߚ↪ࠍ

 ޕߚߒߣߣߎࠆ᳞ࠍ╵⸂ߢᄙᨑㆬᛯᣇᑼߚ↪ࠍ࠻ࠪࠢࡑ㧘ߡߒߘޕߚߒߣߣߎ
� 㔍ᤃᐲࡓࠜࡈࠍ㑆ߢ⺞ᢛߩߚࠆߔᣇ╷ߡߒߣ㧘ߌߛࠆ߈ߢᄙߩߊ㗄⋡ࠍήὑߦߢߣߎࠆߔ㧘

㔍ᤃᐲߩࠍࠅዊޕߚߒ↹⸘ࠍߣߎࠆߔߊߐ⹜㛎▸࿐߇ᦨዊߩ႐ว߽ߡߞߢᲤ࿁ߩᬺߢታᣉࠆߔ

200 ߜ߁ߩߘ㧘ࠄ߆ߣߎࠆߢߩ߽ߚߒߣ࿐▸ࠍ⺆ 40 ⧷㗴㧔߁ࠍᗧߩ⺆㧘නߒߣߣߎࠆߔࠍ⺆

ฦࠍㆬᛯࠍ⺆⧷ߡࠍ⺆ᣣᧄㆬᛯࠍ⺆ᣣᧄߡࠍ⺆ 20 㧘10 ㆬᛯᨑ㧕ޕߚߒߣቇᦼᧃ⹜㛎ߡߟߦ

ߪ 3000 ࠍ⺆ᣣᧄߡࠍ⺆⧷ㆬᛯࠍ⺆ᣣᧄߡ⡞ࠍ⺆⧷ߪ㗴߁ࠍᗧߩ⺆㧘නߚࠆߥߣ࿐▸߇⺆

ㆬᛯᣣᧄ⺆ࠍࠍ⺆⧷ߡㆬᛯࠍฦ 50 ߩ⸘ 150 㧘↪ߪߡ↪ࠍ⺆㗅ᢛᐨ㗴㧔n ߩ߽ࠆ᧪ߦ⋠⇟

ㆬᛯ㧘10ࠍ ㆬᛯᨑ㧕50 ࠍ㗴ᒻᑼޕߚߒߦߣߎࠆߔߣ 
� ߡߟߦ⺆㧘ฦߪߢ㗴߁ࠍᗧߩ⺆ᨐ㧘න⚿ߩߘ 1 ߦ╵ᱜߩ⺆ 15 ߚߒㆬࠄ߆㍲ੂᨑߩ⺆ 9
ߚ߃ടࠍ⺆ 10 㧘400ߪߢ㗅ᢛᐨ㗴⺆ޕߚߒߣߣߎࠆߔ␜ឭߡߒߣㆬᛯᨑࠍߩ߽ߚ߃ᦧߴਗࠍ⺆ ↪ߩ

ࠄ߆ 50 ߢᦨᄢߦ㧘೨ߒㆬࠍ 10 ߦ߁ࠃࠆߥߣᜰቯߚ߅ߡߒ⺆㧔⺆⟲㧕ࠍਗߴᦧ߃㧘ㆬᛯᨑߒߣ

 ޕߚߞߥߣߣߎࠆߔ␜ឭߡ
� 㧘ㆬᛯᨑ߽ήࠇߐߦήὑ߇ࡓ࠹ࠗࠕ࠻ࠬ࠹߈ߠၮߦ⹜㛎▸࿐ߚࠇߐ㧘ᜰቯߡߞࠃߦ⊑㐿ߩߎ

ὑߦߢ߃߁ߚࠇߐਗߴᦧ߇࠻࠶࠻ࠬ࠹ߚࠇࠄ߃↢ᚑ߈ߢ㧘ੂᢙࠍ▚⸘ౣߩⴕߦ߮ߚ߁ᣂߥߚ

 ޕߚߞߥߣߣߎࠆࠇࠄᓧ߇࠻࠶࠻ࠬ࠹
 
ઃ⸥ 
ᧄႎ๔ߪ⑼ቇ⎇ⓥ⾌ഥ㊄� ၮ⋚⎇ⓥ(B)23320115�  ޕߊߠၮߦታ〣ߚࠇࠊⴕߡߒߣㇱ৻ߩⓥ⎇ࠆࠃߦ
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P-05  8  8 ᣣ (13:30-15:30㧛ࠦࡓࠗ࠲ࠕ㧦14:40-15:30) / 1 ภ㙚 3 㓏ࠫࡦ࠙ 
 

㖸ჿ⼂ࠍࠬࡆࠨᵴ↪ߚߒ 

�ߡߟߦน⢻ᕈߩ㖸✵⠌⊑⺆࠷ࠗ࠼

 
ጤዬ� ᒄ᮸㧔ᄢ㒋ᄢቇ㧕 

 
 㧘ද⺞ቇ⠌⺆࠷ࠗ࠼㧦 㖸ჿ⼂㧘iPad㧘⊒㖸ቇ⠌㧘࠼ࡢࠠ
 
 ߦߓߪ .1
╩⠪ߩ⺆࠷ࠗ࠼ߪᬺߦ iPad2 ޔ⏕ߩ㖸⊑ޔᓇࠝ࠺ࡆ߿ᚑࠝ࠽ࠪࠆࠃߦቇ⠌⠪⥄りޔߒዉࠍ

ޔ߽ߢਛޕࠆߡߺ⹜ࠍද⺞ቇ⠌ߩߢ࡞ࠗ࠲ࠬߥޘ᭽ߤߥࠣࡦ࠹࠻ࠬࠆࠃߦ࡚ࠪ࠼ࠗࠬ

⊒㖸✵⠌ߣ⏕ߡߒߣ࡞࠷ߩߚߩ 2011 ᐕᐲ೨ᦼࠄ߆ᵴ↪ࠆߡߒ iPhone/iPad ↪㖸ჿ⼂ࡊࠕ

Dragon Dictation ޔߪ⥄ಽߩ⊒㖸߇ᱜࠍ߆߁ߤ߆ߒቇ⠌⠪⥄りߢ⏕ޔ߈ߢ⊒㖸✵⠌࡚ࠪࡌࠖ࠹ࡕߩ

 ޕࠆߡߞᜬࠍน⢻ᕈߥ߈ᄢ߽ߡߒߣ࡞࠷ࠆ㜞ࠍࡦ
 
2. 㖸ჿ⼂ߩࡊࠕ↪ߡߟߦ 
2.1 㖸ჿวᚑߣࠬࡆࠨ㖸ჿ⼂ࡊࠕ 
㖸ჿ⼂ࠝ࠺ࡆߪࡊࠕᓇࠍḰࠆߔᲑ㓏ߢᵴ↪ߩߎޕࠆߡߒᬺࠝ࠺ࡆߪߢᓇ↪ࠝ࠽ࠪߩ

⺆࠷ࠗ࠼ߚߩߘޕߥߪߢߓຬหో߽ߒߕᔅߪ⺆࠷ࠗ࠼ࠆߔ㖸✵⠌⊑ޔߢߩࠆߔᚑߢࡊ࡞ฦࠣࠍ

㖸ჿࡦࠗࡦࠝߪ㖸ჿวᚑࠬࡆࠨ 1 ߿ iPad ࠆߡߒ࡞࠻ࠬࡦࠗߦ㖸ჿวᚑࡊࠕ Speak it ࠍߞ

 ޕߚߞⴕߢࠇᵹ߁ߣߔ⹜ࠍࡊࠕ⼂㖸ჿࠄ߆ߡߒ⠌✵ߦ࡞࠺ࡕࠍ㖸ჿߩߘޔߒ⏕ߡ
Dragon Dictation ࠞࡇࠬࡉࠖ࠹ࠗࡀޔࠅ߅ߡߞߦታ↪Ბ㓏ߦߢߔߪࠬࡆࠨ⼂㖸ჿߚߒߣᆎࠍ

߆ߥߪߦ႐วߚߒ↪ࠍࠇߎ߇ᄖ࿖⺆ቇ⠌⠪ߒ߆ߒޕࠆࠇߐൻ࠻ࠬࠠ࠹ߦ⏕ᱜࠅߥ߆߫ࠇߢ㖸ჿߩ

Lޕߥࠇߐ⼂ߊߒᱜ߆ߥ ߣ R ․ߊߦࠇߐ⼂߽ߢ㖸એᄖ⊑ࠆࠇߐߣᚻ⧰߇ᣣᧄੱߥ߁ࠃߩߩ

ᓽ⊛߽ࡦ࠲ࡄߥޕࠆࠇࠄቇ⠌⠪ޟ߇ᱜߣߒᕁㄟࠆߢࠎ⊒㖸ࠅ➅ߦߺ߿ࠍޠࠎߣ߶߽ߡߒ

ߦࠇߘ߇ቇ⠌⠪ޔߒࠬࠗࡃ࠼ࠕࠍ࠻ࡦࠗࡐߩ㖸⍶ᱜ⊑߇ᢎᏧߡࠍ⼂⚿ᨐޔߒ߆ߒޕߥࠇߐ⼂ߤ

ᓥୃߡߞᱜߦߋߔߣࠆߔᱜߊߒ⼂ࠍࠬࠤ߁ߣࠆߥߦ߁ࠃࠆࠇߐᄙᢙ⏕ޕࠆߡߒ 
2.2 ⺋⼂ߩߣ⊒㖸ୃߩᱜ 
 1. ቇ⠌⠪⥄り߇⊒㖸ୃߩᱜߦᚑഞߚߒ㧦 

ᄖ࿖⺆ቇ⠌⠪߇㖸ჿ⼂ࠍࡊࠕߡߞᱜߒ⼂⚿ᨐࠍᓧޔߪߦࠆ⊒㖸ୃߦࠢ࠶ࡒ࠽ࠗ࠳ࠍᱜߡߒ

㖸ჿޔߕࠄ߅ߡߞࠊᄌߊోߣߊ⡬ߦ⊛ቴ߽ⷰߢࠅ߽ߟࠆߡߒᱜୃߪߢಽ⥄ޔߒ߆ߒޕࠆ߇ᔅⷐߊ

⊒࠷ࠗ࠼ߚߒ

⺆ 
⼂⚿ᨐ ቇ↢ߩ᳇߈ߠ 

Freut mich.  halt mich   ⊒㖸ߣޠ࠻ࠗࡠࡈޟࠍൊ㆑ోߤߌߚߡߒὼ㆑ޕߚߞ

 ㄭߦ࠻ࠗࠜࡈ
Was machst du? Was machst  du ߇ᗧᄖߦ⼂ޔߢߩߊߦࠇߐᒝ⺒ߊ 
Wir gehen essen. Wir gehen es  ࠅ߈ߞߪޔࠅߊߞࠁ㧍ᦨᓟߩ㨚ߢ᳇ࠍᛮߥ߆ 
Kommst du mit?  㧝࿁⋡Armes nie.  

㧞࿁⋡Kaum ist der Weg  
㧟࿁⋡Kommst du nicht  

㧝࿁⋡ߩ⚿ᨐࠄ߆ k 㖸ࠍࠍߣߎߔᗧ⼂ޔߒ㧞࿁⋡

 ߚߒ⼂ᗧࠍ o ࠄ߆ᨐ⚿ߩ
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ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 

 

⼂ߩ⚿ᨐ߽ߦᄌൻ߇ߥࠇ߇ᄙޕ㧝ޔߪቇ⠌⠪⥄りୃࠆࠃߦᱜ߇ᚑഞߚߒޕࠆߢKommst 

du mit? ߩߪߢᲑ㓏ࠍ〯ߢࠎᡷༀߊࠄߘ߅ޕࠆ߆ࠊ߇ߣߎࠆߡࠇߐ m 㖸ࠍᜰዉߡߴߔ߫ࠇߔᱜߊߒ

⼂੍ߣࠆࠇߐᗐޕࠆ߈ߢ 

 2. ᢎᏧߩߢᚑഞߚߒ㧦 

⊒࠷ࠗ࠼ߚߒ⺆ ⼂⚿ᨐ ᜰዉౝኈ 

Tennis   den  t 㖸ࠍᒝߊߦ߁ࠃߔᜰ␜ 
Ja, gern. Ja, den / Jahr der g 㖸߇㥦Ộ㖸ࠆߡߞߥߦὐࠍᜰ៰ 
Guten Tag für den Tag / dritten Tag ⸥ߣหߓ g 㖸ߣ t 㖸ߡߟߦᜰ៰ 
Selbstverständlich  1 ࿁ߢ⼂ ޟవ↢ߚࠇࠊ⸒ߦㅢޔࠅverständlich / selbst / 

selbstverständlich  ޠߚߒ⠌✵ߡߌಽߦ㗅ߩ
ቇ⠌⠪ߊ߹߁ߢߌߛⴕߥ߆႐วޔߪᢎᏧ߇⊒㖸ߒDragon Dictation ߛ⺑ߩ㖸⊑ޕࠆߺߡߖߐ⼂ߢ

 ޕᄙ߇ߣߎࠆࠇߐᡷༀ߇㖸⊑ߩቇ⠌⠪ߢߣߎࠆߔࡦ࡚ࠪ࠻ࠬࡦࡕ࠺ߖ߆⡬ࠍ㖸ߦታ㓙ߊߥߢߌ
 3. ᢎᏧ߇߽ߡߒᚑഞߊߦߒ㧦 

⊒࠷ࠗ࠼ߚߒ⺆ ⼂⚿ᨐ 
Fußball   es war / das war / das Bad / das Wort … 
㧟ߩ⼂⚿ᨐߪᄙߩߊቇ⠌⠪ߦㅢߡߒޕߚࠇࠄ⼂⚿ᨐࠄ߆ f 㖸ޔu 㖸ޔb 㖸ޔl 㖸 ߡ߈ߢ߇

ࠆ߽↢ቇߚ߈ߢ߇ߣߎࠆࠇߐ⼂ߊߒᱜޔߒ⠌✵ߡߒ⼂ᗧࠍ㖸⊑ߩߟߣ߭ߟߣ߭ޕࠆ߆ࠊ߇ߣߎߥ

 ޕߥዋߛ߹ߪᚑഞ߇
2.3 ⼂₸ߦᓇ㗀ࠆߔⷐ࿃ 
╩⠪ߩߢ߹ࠇߎߩ⚻㛎ޔࠄ߆㖸ჿ⼂ߩࡊࠕ⼂⚿ᨐޔߪߦ⊒㖸ߩ⍎߿ߐ⊒ჿߩᣇ߽ᓇ㗀ࠍฃ

ߩ㓞ޔ߇ࠆߡߒ↢⊑߇࠭ࠗࡁߥ߈ᄢ߽ࠅࠃㅢᏱߪߦᤨࠆߔࠍ㖸✵⠌⊑ߢᢎቶޕࠆߡ߃⠨ߣࠆߡߌ

ᄢჿ╉߿ჿߥߢ㒢ࠅ㖸ჿ⼂ߦਈࠆ߃ᓇ㗀ߪዊߣߐᕁޕࠆࠇࠊ৻ᣇޔ㖸㊂ߩࠢࠗࡑߣࠞࡇࠬ߿

〒㔌ࠍߤߥ৻ቯߚߒߦ⁁ᘒߢᢎ⑼ᦠߩ CD ᢎ᧚㖸ჿࠍⶄᢙ࿁⼂ޔ߇ߚߖߐᲤ࿁ዋߟߕߒ⼂⚿ᨐ߇⇣

߇⼂㖸ჿޔߪߦ㓙ߩᜰዉޕߚࠇࠄ⽎߽߁ߣࠆߥ 100%ቢ⅜ࠍߣߎ߁ߣߥߪߢߩ߽ߥᔨ㗡ߦ

 ޕࠆ߇ᔅⷐߊ߅ߡ߅

 

3. ⚿ᨐ 
ᄌߡߴᲧߣ᧪ᓥ߇㓸ਛᐲߣᗧ᰼ߩቇ⠌⠪ࠆߔኻߦ㖸ቇ⠌⊑ޔࠄ߆ᨐ⚿ߩኤⷰታ㛎ߣᩏ⺞ߩߢ߹ߎߎ

ൻޔߒ✵⠌㊂߽ᄢߦჇടޕࠆߡߒᐲ߽ߡߒࠫࡦࡖ࠴ᱜߊߒ⼂ߪ߈ߣߥࠇߐ߹ࡊࠕޟߡߞ

ߢ߇ᨐ⚿ߒᱜߡߒࠅߚࠇߐ⼂ࠍวᚑ㖸ჿޔࠅߚߒ㖸⊑ߦታ㓙߇ᢎᏧޔ߇ߛ߁ࠃࠆ߃⠨ߣޠᖡ߇

ࡕ߹߹ߥࠄ߆ࠊ߇߆߁ߤ߆ߒᱜޕࠆߓߪ߃⠨ࠍ߆ࠆࠇࠄߖߐ⼂ߊߒᱜ߫ࠇߔ߁ߤߪ↢ቇޔߣࠆ

ߢ߹ࠇߎޕ߆߁ࠈߛߥߪߢߩࠆ߈ߢᱠ೨ㅴ৻ߪࠄ߆㖸ቇ⠌⊑ߩ᧪ᓥߚߡߒߦჿߡ⡬ࠍ㖸ჿ࡞࠺

ࠆߔ♽ൻߒಽᨆࠍࠇߎޔࠄ߆ߣߎࠆࠇࠄ߇ࡦ࠲ࡄ⼂⺋ߩㅢߦ↢ቇߩⶄᢙߪߢ࠲࠺ߚ㓸ߦ

 ޕࠆߡ߃⠨ߣ߆ߥߪߢߩࠆߥߦน⢻߇࠻ࡐࠨ㖸ቇ⠌⊑ߥ⊛ലᨐߦࠄߐߢߣߎ

 

 d
1  

SitePal (http://www.sitepal.com/) ߿Acapelabox (http://www.acapela-box.com/) ࠍ↪ࠆߡߒ  

 

ෳ⠨ᢥ₂ 
ጤዬᒄ᮸ (2011). iPad ޢⷐ♿࠲ࡦᄢ㒋ᄢቇᄢቇᢎ⢒ታ〣ޡࠣࡦ࠾ࡉࠖ࠹ࠢࠕ⺆࠷ࠗ࠼ߚߒ↪ᵴࠍ

8, 1-8. 
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Some Conflicts in Pair Work in the L2 Learning of Nursing Students: 

Good or Bad? 
 

Matsumoto, Yasuyo (Kiryu University)  
 

Keywords㧦Conflict, Pair Work, Perceptions, Invisible and visible inter-personal relations, Japanese culture 
 
1. Introduction 

Wilson, L. G.. and Hanna, S. M. (1993) and Forsyth, R. D. (1999), Schmuck and Schmuck (2001) have been 
researched about conflicts in groups.  They say that conflicts in the language classroom can be seen everywhere 
when pairs or groups are formed.  They are an unavoidable part of life and sometimes seem to hinder learning; but, 
after thoughtful discussion, they appear to promote closeness and acceptance of different opinions.  If students can 
handle conflicts successfully, the success is a powerful motivator in learning English with a pair.  This research 
aims to find what kinds of conflict arise and how Japanese university nursing students working in pairs to learn the 
target language perceive and deal with conflict.   
 
2. Procedure 
2.1 Participants 

Participants who volunteered to take part of this study were 14 Japanese university students on a university 
nursing course (7 males and 7 females), who were studying English as a compulsory subject in the spring semester 
(June 2011).  They agreed to be interviewed and recorded in my office at times and dates which suited them in June.  
I used 15 closed interview questions and the interviews lasted for approximately 40 minutes each.  
   
2.2 Treatment 

In each class, the students were paired with different pairs so that they got to know each other better.  If 
someone was absent, I filled in as a pair in order to learn English with pairs.  After the 9th lecture, I asked volunteers 
to be interviewed by me in my office at times and dates which suited them.  By then, most students got used to 
studying the target language with a pair in the CALL.  By then, they know how to study with their pairs and to 
record their dialogues.   The students and I also established good rapport during classes. 
 
2.3 The some of closed questions 

Interview is one of the commonest ways to get information or exchange ideas in speech, because it is suitable 
for a wide range of research purposes and is flexible.  Figure 1 shows some interview questions.   
1) Anxiety about studying English with the new partner. 

No influence� � � A little influence     Some influence�  Much influence� � Very much influence 
2) Difficulties in accepting personality or character differences 

No influence� � � A little influence     Some influence�  Much influence� � Very much influence 
3) Studying with a partner whose English ability is better  

No influence� � � A little influence     Some influence�  Much influence� � Very much influence 
4) Studying with a partner whose English ability is poorer  
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No influence� � � A little influence     Some influence�  Much influence� � Very much influence 

5) Studying with a partner who is older or younger 

No influence� � � A little influence     Some influence�  Much influence� � Very much influence 

6) Studying with a partner who is different in gender 

No influence� � � A little influence     Some influence�  Much influence� � Very much influence 

Figure 1. Some interview questions 

 

3. Results 
    Students have been accustomed to consider themselves listeners or recipients, who interact only with the 

written word in class.  In addition, some of them are influenced by Japanese cultural values, for example, avoiding 

eye contact, gender differences and the vertical relationship between seniors and juniors or younger and older people.  

Sometimes their attitudes suggest that the conflict was rooted in individual personality or emotions, the likes and 

dislikes of group members, the nature of the tasks and their different opinions.  Students do not like sharing 

textbooks, least of all for dictation tasks, but do not criticize their partners, even indirectly, for forgetting to bring the 

right books to class.  They are afraid of an adverse comment from their partners or they are concerned not to hurt 

their partner’s feelings.       

However, some comments suggest that coping strategies are in place.  Some male students tent to take the 

initiative in resolving the conflict with a partner who does not give his or her opinions.  Whereas female students 

try asking what their partners think about a previous statement.  Female and male students have their 

gender-located strategies to deal with this conflict.   

As regards their perception of conflict, they seem not to recognize the concept, because they have been 

listeners and recipients for long in classrooms where one person monopolized the discourse.    
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A Progress Report on Classroom Activity regarding Participation in 

The Extremely Short Story Competition: 

Tokyo Keizai University Students’ Responses to the ESSC 
 

Miyake, Hiroko (Tokyo Keizai University) 

 

Keywords㧦Story writing, Peer reading, Self-correction, Motivation, Competition 

 

1. Introduction 
The vast majority of English contests in Japan focus on the speaking of English, i.e. speech contests, debates, 

and story contests (reading aloud), etc. However, in such an environment, the Extremely Short Story Competition 

(ESSC) can provide an important new setting where English learners write English with freedom, while following 

certain rules. They can both demonstrate their writing skills and unleash their imagination. Moreover, researchers 

expect the ESSC to have positive educational effects. 

The ESSC was originated by Professor Hassall of Zayed University in the United Arab Emirates. He 

developed it so that his students could both practice English writing with a specific goal, and be rewarded for their 

excellent performances (Takeshita, 2006, p. 104). The idea was soon exported to Japan. In this competition, adults 

and students with all levels of English ability are invited to write extremely short stories with the following rules; a) 

the students must write EXACTLY fifty words - not 49 or 51, b) the subject must be one of their own choice, c) the 

story can be fact or fiction, d) they may add a title, e) they may use a nickname, and f) individuals confirm that the 

writing is “all their own work” (Hassall, 2006, p. 90).  

No matter what English ability the students have, it requires effort to make the story exactly 50 words. 

According to Takeshita (2006, p. 105) “A Japanese junior high school girl will figure out without much difficulty 

that she needs to write “do not” instead of “don’t” if her story turns out to be 49 wordlong. She will look up in a 

dictionary and decide that she may write “deliberately” instead of “on purpose” if she needs to get rid of a word to 

make it 50. Such a small effort here and there will enable a writer at any level of proficiency to come up with an 

extremely short story.” 

From 2006, when the first ESSC started in Japan, writing Extremely Short Stories (ESS) was experimentally 

introduced in some "English e-learning" classes of Tokyo Keizai University, Japan. The following is a report on 

progress (from 2006 to 2011) describing how students of lower English ability reacted against participating in such 

English competition. 

 

2. Procedure 
The participants in this study were 460 university students (129 students/4 classes in 2006, 113/4 classes in 

2007, 95/3 classes in 2008, 82/3 classes in 2009, 35/1 class in 2010, 6/1 class in 2011) of Tokyo Keizai University. In 

terms of English proficiency they were at beginner levels and most of them were still experiencing difficulty in 

making sentences with basic English constructions (e.g. SV, SVC, and SVO). All of the participants had achieved 

basic skills in operating PCs, but none knew the rules of writing ESS, or how to submit their finished work, so the 

teacher first had to acquire much knowledge on the ESSC, and then explain it to the students.  
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The competition from 2006 to 2008 required applicants to post their works in PowerPoint format, but the 

students were unfamiliar with the software. Thus, the teacher prepared handouts to explain both what ESSC was and 

how to use PowerPoint in detail. It took about 15 minutes to explain both.  

 

3. Results: Students’ Responses to the ESSC 
During the 15-minute explanation, the students started to have misgivings about this project because most of 

them did not like and/or have confidence in writing English. Thus, the following six points were emphasized to 

motivate them: (1) this is a very new competition in Japan, (2) you will have a great chance to express yourself in 

English, (3) you can write exactly 50 words about any topic you choose, (4) “50 words” is much shorter than you 

think, (5) your work will be published on the website of the ESSC after submission, that is, people around the world 

may read your story (6) even if your English proficiency is low, that does not really matter and you will still have a 

chance to win a prize. Towards the end of the instruction, the students’ motivation was successfully increased. 

Most of the students started to use translation websites such as “Excite”, “Google” and “Yahoo!”. However, 

they were advised not to use such websites and to write English sentences by themselves, but the students were 

hesitant to stop using these sites due to their lack of grammatical knowledge. Therefore, instead of preventing them 

from using translation sites, they were told that translations produced on these sites were not of high quality. Then 

they started to correct the sentences by themselves or with the assistance of friends. 

Students were instructed to print out the ESS and show it to at least five other students. The readers were 

asked to check whether the spellings of the words were correct, and write their comments on the story in Japanese. 

On receiving the comments, the writer corrected misspelled words and rewrote the story to make it more 

understandable for readers. The teacher did not point out grammatical errors, inappropriate choice of vocabulary, or 

count the number of words in each work before posting the work on the website. This was because there was a rule 

that teachers cannot help students with the English.  

A few weeks later, all students looked at the ESSC website to confirm that their works had been posted. The 

students’ reactions appeared to be very positive. Most of them were pleased to find their own works, and others 

enjoyed reading their friends’ works and talking about the contents with each other. Students who had been absent 

from the class also became interested as a result of their peers’ reactions, and voluntarily asked me how to write and 

submit an ESS.  

Writing an ESS seemed to be a stimulating and motivational practice for the students. Though their English 

ability was not high, they all “completed” at least one story. Observing the students’ attitudes toward ESS in the 

classes, the word-limited story writing was appropriate for lower level English learners. It was not too easy or too 

difficult to write 50 words. In particular, having a word limit of “exactly” 50 words seems to be a challenging and 

motivating number. Although the problem of the role of the teacher in this activity should be discussed, more and 

more teachers can implement ESS practice in class and share problems they encounter in order to improve ESSC for 

English learners.  
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ߦߓߪ .1  

ታ〣ᅚሶ⍴ᦼᄢቇ⧷⺆ࠦࡦ࡚ࠪࠤ࠾ࡘࡒቇ⑼ޟޔߪߢ࿖㓙ൻᢎ⢒ߩޠࡓࠣࡠࡊ㐿⊒

ߦᴫ⁁ߥޘ᭽ߩ࿖㓙␠ળޔ㙃ࠍㆇ↪ജ⺆⧷ߩ↢ቇޟޔߡߒߣⅣ৻ߩߘޔࠅ߅ߢࠎ⚵ࠅขߦ

㓙ߦ⏕⊛ߡߒኻᔕࠆ߈ߢᛛ⢻ࠍ⠌ᓧࠍޠߣߎࠆߖߐ⋡ᮡߦឝߚߍᶏᄖ⍴ᦼ⎇ୃ㧔4 ㅳ㑆㧕

ࠍ 2008 ᐕᐲࠄ߆ታᣉߪࠇߎޕࠆߡߒᧄቇ⑼ࠕ࠻ࠢࡆࠕ࠻ࠬࠝߣᎺࡦ࡞ࡏ࡞ࡔᏒ
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߽ࠆߔ⠨ኤࠍ㗴⺖ߣᚑᨐߩࡓࠣࡠࡊޔࠅࠃߦߣߎࠆߔಽᨆࠍᩏ⚿ᨐ⺞ࠆࠃߦࡘࡆ࠲ࡦ

ޕࠆߢߩ  
 

ࡓࠣࡠࡊୃ⎇ .2  
ෳട⠪ߣⷐߩࡓࠣࡠࡊ 2.1  

ᶏᄖ⎇ୃߪቇ⑼ኾ㐷⑼⋡ޔߡߒߣޠࡊ࠶ࠪࡦ࠲ࡦࠗୃ⎇⺆⧷ޟᓟᦼᬺ⚳ੌ⋥ᓟߩ

2 ೋࠄ߆ታᣉߡ߅ߦࠫ࠶ࠞ࠷࠶࠻ࠬߕ߹ߪߢࡦ࡞ࡏ࡞ࡔޕࠆߡߒ 3 ㅳ㑆ߩ⧷⺆

ߢ⢒߮ࠃ߅ዊቇᩞߩᓟߩߘޔߌฃࠍୃ⎇ 1 ㅳ㑆ࠍࡊ࠶ࠪࡦ࠲ࡦࠗߩⴕޕ߁ṛ

⑼ቇࡦ࡚ࠪࠤ࠾ࡘࡒࠦ⺆⧷ታ〣ᅚሶ⍴ᦼᄢቇߪ↢ኻ⽎ቇޕࠆߢࠗ࠹ࠬࡓࡎᦼ㑆ోߪ

ߩ 1 ᐕ↢2009ޔߢ ᐕ 2 ࠅࠃᲤᐕ 20 ੱ೨ᓟ߇ෳടޔߒㆊ 4 ᐕ㑆ߩෳട⠪ߪ⸘ 78 ฬ߅ߦ

ߣߎࠆߔឭࠍႎ๔ᦠޔߒੌ⚳ࠍࡓࠣࡠࡊୃ⎇ᶏᄖߩᣢቯޔߢㆬᛯߪෳടୃ⎇ޕ߱ࠃ

ޕࠆߡߒੌୃࠍࡓࠣࡠࡊή߇ෳട⠪ోຬߢ߹ࠇߎޕࠆࠇߐනቯߢ  
 
2.2 ೨ᓟᜰዉ⑼⋡  

⎇ߩ㧠ㅳ㑆ޔߦߚࠆߔߦߩ߽ࠆࠅታࠍୃ⎇ᶏᄖߩޠࡊ࠶ࠪࡦ࠲ࡦࠗୃ⎇⺆⧷ޟ

ޕߚߌ⸳ߦ߁ࠃߩ⸤ਅࠍ⋠⑼ᜰዉߩᓟ೨ߢࠎࠍୃ  
 
Ԙ ޟᶏᄖ⎇ୃޠ㧔1 ᐕ೨ᦼ㧕: ᶏᄖṛਛࠍ࠻ࡦࡔࠫࡀࡑࠢࠬߩቇ߱⻠⟵⑼⋡  
ԙ ࠕ࠻ࠬࠝޟᢥൻᖱޠ㧔1 ᐕᓟᦼ㧕 ᵴ↢ߩࡦ࡞ࡏ࡞ࡔ߿ᢥൻߩࠕ࠻ࠬࠝ :

ᖱႎޔᣣᧄߩߣ㆑ࠍ⚫ࠆߔ⻠⟵⑼⋡  
Ԛ ޠ⺆⧷ࡊ࠶ࡊୃ⎇ޟ㧔1 ᐕᓟᦼ㧕: ࡉࠖ࠹ࠗࡀᢎຬᜂᒰߩߩߢ↢ᵴࠍᗐቯߚߒળ

ߩࠣࡦ࠾ࠬ߮ࠃ߅Ṷ⠌⑼⋡  
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㜞⹏ଔ߇ᓧޔࠇࠄቇ↢ߩḩ⿷ᐲ߇㕖Ᏹߦ㜞߇ߣߎޕߚߞߥߦ߆ࠄ  
೨ᜰዉ⑼⋡ߩࡦ࡞ࡏ࡞ࡔޔߪߡߟߦℂⷰ߿శᖱႎޔ↢ᵴᖱႎߓ߆ࠄࠍ⍮ࠆᯏ

ળࠍᓧ߿ࠣࡦ࠾ࠬޔ߿ߣߎߚળߩ✵⠌ޔߢߣߎߚߡߒࠍߦ࠭ࡓࠬߦṁߌ

ㄟ߁ߣߚ߈ߢ߇ߣߎᗵᗐ߇ᄙߚ߹ޕߚߞ߆೨ᬺߪߢ⎇ୃ߇⇇ᢙߩᄙᢥൻㇺ

Ꮢޔࠅߢㅢᯏ㑐߇⊒㆐ޔߒᴦࠍߣߎ⦟߇⚫ޔߚߚߡߒ⌕⋥ᓟࡊࠄ⥄ࠄ߆

ߥෳടน⢻ߦㅳᧃޕߚࠇࠄߊᄙ߇↢ቇ߁ⴕߦ⊛Ⓧᭂࠍశⷰ߿ࠣࡦࡇ࠶࡚ࠪߡߡ┙ࠍࡦ

߶ߪߢޔᨐ⚿ߩߘޔࠅ߅ߡߒ⚫ߊߒߢਛߩౝኈ߽೨ᬺߩࠕ࠷࡞࠽࡚ࠪࡊࠝ

ߡߟߦ᭽ሶߩࠬࠢ⺆⧷߿వࠗ࠹ࠬࡓࡎߚ߹ޕࠆߡߒෳടߦࠕ࠷߇↢ቇߩߤࠎߣ

߽↢ቇࠆߓᗵࠍ㆐ᚑᗵޔߒᵴ↢ߦ⊛↹⸘ߡߞᜬࠍᮡ⋠ޔߚߚߡࠇࠄ߃વߓ߆ࠄ߽

ᄙޕߚߞ߆  
ߚߡߞᜬߡߒߣ⼂⍮ߦߢߔߪߣߎࠆߢⴝߩᄙᢥൻޔ☋ᄙ࿖߇ࡦ࡞ࡏ࡞ࡔޔᣇ৻ߩߘ

ߡᡷࠍᗧߩߘޔࠅࠃߦߣߎࠆߔធߣ⒖᳃߿↢ቇߚߞ߹㓸ࠄ߆⇇ਛߢߦታ㓙ޔ߇

ታᗵ߁ߣߚߒᗵᗐ߽ᄙߊޕߚࠇࠄᶏᄖߢ 1 ࠞ㑆↢ᵴޔߒᣣᧄߢ⡞ߡᗐߚߡߒ

એߩ㛎ޔߡߒࠍ⥄ಽߩⷞ㊁ࠍᐢޔߍ⥄ಽߦ⥄ା߇ᜬ߁ߣߚߞߥߦ߁ࠃࠆߡᗵᗐ߽ᄙ

⎇ᶏᄖޔ߇ࠆߥߦߣߎࠆߦዞ⡯ᵴേߦߋߔᏫ࿖ᓟߪ↢ቇޔߚࠆߢ⍴ᦼᄢቇޕߚߞ߆

ޕߚࠇ߆ᗵᗐ߽⡞߁ߣࠆߖ߆↢ߦ㕙ធᤨߩߢណ↪⹜㛎ޔߪା⥄ߚᓧߢୃ  
 
4. ᓟߦะߚߌ⺖㗴  

ᔅޔߪᵴᖱႎ↢శⷰℂߩࡦ࡞ࡏ࡞ࡔ߿࠻ࠬߩ⺆⧷ߥ↪ߢవୃ⎇ߢ߹ࠇߎ

ⷐߦᔕߡߓฦᬺߢߦឭଏߡߣ߹ࠍࠄࠇߘޔ߇ߚ߈ߡߒߢቇ↢߇ᜬߜᱠࠃࠆߌ

ޔߢߣߎࠆߔ↪ߢᬺߩⶄᢙࠍࠇߘޕࠆߡߒ↹⸘ࠍߣߎࠆߔ⊑㐿ߡߒߣ࠻ࠬࠠ࠹ߥ߁

ߦ↢ᰴᐕᐲࠍႎ๔ᦠୃ⎇ࠆࠃߦ↢೨ᐕᐲෳടߚ߹ޕ߁ࠈߛࠆ߈ߢᦼᓙ߇ቇ⠌ߥ⊛ലᨐࠅࠃ

ߚߒෳടޔࠅߚߖ߹⺒ 2 ᐕ↢߿තᬺᓟߦ⇐ቇߚߒవヘߩࠍ⡞ߊᯏળࠍჇߎࠆߔࠅߚߒ߿

 ޕ߁ࠈߛࠆ߈ߢ߇ߣߎࠆߌฃࠍೝỗߩ᧪⸳⸘ߣḰߥലߦࠄߐߪ↢ቇޔࠅࠃߦߣ
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Learning, teaching, and evaluation as achievements of 

discursive practice in the classroom 
 

Taylor, Mark (Hyogo Prefecture University) 

 

Keywords: classroom life, communication, discursive practice, intertextuality, learner language 

 

1. Introduction 
This study takes a transdisciplinary view of classroom discourse with the aim of developing a 

heuristics that will enable participants in that discourse, namely the teacher and students, to 

achieve mutually beneficial engagements with one another and with the classroom materials, 

foregrounding the quality of classroom life in this process. The study is motivated by the author’s 

observations of and reflections on his own English classes at a technical university. Conducting 

lessons ‘by the book’ seemed to deprive some students the opportunity to express their thoughts or 

otherwise engage in constructive communication, an implicit aim of the curriculum. 

 

2. Development of the study 
2.1 Scope and theoretical background 
The study is taken up as a form of practitioner research and proceeds in the spirit of an 

ethnographic narrative through examination of speech exchanges in the lesson as episodes of 

discursive practice. It began with modifications to the textbook to make it more amenable to 

discussion and other speech genres. This set in motion an iterative process of trial and error, 

reflection and action which increasingly incorporated student language as part of lesson content. 

The texts generated of this narrative are those picked up between students and between student 

and teacher and are interpreted in terms of Conversation Analysis (CA), genre analysis, discursive 

psychology, and communication studies. The discourse under investigation then is framed for 

interpretation at levels of speech exchange and historical-cultural scholarship. The latter in 

particular serving as a reminder that pedagogy is a situated, social activity. 

 

2.2 A word on ‘text’ 
It’s useful for present purposes to distinguish two broad categories of text: given and emergent. 

Given texts are those that ‘come with the territory’, that is, the textbook, the curriculum, and 

testing instruments. Given texts support instructional practices of the teacher and have come to 

inform learning practices of the students. Texts are assimilated to specific genres, such as the 

I.R.E., and provide initial grounding and orientation by which the lesson is achieved as sequences 

of talk-in-interaction. Emergent texts, in this view, constitute what is realized in communication 

with and around given texts. Texts are broadly conceived as being both written and oral and so 

include teacher and student generated materials as well as speech exchanges. 
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3. Text samples. [ S = student, T = teacher ] 

Case 1a: First-year, School of Mechanical Engineering, Reading & Discussion 

S1 (written): “…blood type AB is genius skin.” 

T (oral): “Genius skin?!” 

Case 1b: Same class the following week. 

S2 (oral): “I’m genius skin too!” 

 

Students were writing a post-reading response on an A5-size worksheet as supplement to 

textbook activity. The small size made it easy to spot key ideas and initiate discussion or 

otherwise consider rather than correct student language. In Case 1a, S1 followed up by (orally) 

relating his experience as a person with blood type AB in Japan. S2 sits within earshot of S1. The 

following week I was praising S2’s composition to which he responded (Case 1b). In both 

exchanges, new information was created (Fogel, 1993) as to how talk would be regulated, how it 

would take shape or, to borrow from Bauman (2004), the speech exchanges were contextualized, 

that is, quite aside from linguistic well-formedness, participants found a way to fit talk to the 

moment. 

 

Case 2: 2nd & 3rd year, School of Environment & Human Science, Communicative English  

S1: “You know…the early bird catches the worm.” 

S2: “But I don’t want a worm…” (^_^)v 

 

The comment was spoken by S2 with a grin (hence the emoticon) to S1 sitting next to her in 

response to S1’s comment that her New Year’s resolution was to get up early. Note that along with 

the joke made by S2, S1 prefaces her use of a proverb with a comment starter, “You know…”. 

 

4. Implications for continued research 

This ongoing study foregrounds student language, in particular, actions taken with language in the 

co-construction of talk. While conventional practices help structure talk in the classroom, as 

elsewhere, opportunities to move to less pedagogic and, arguably, more ‘real world’ sequences of 

speech exchange are an option and were found to promote a congenial classroom atmosphere. 
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 ቇ⠌⺆⧷ߣ⍮ജ࠲ࡔ
 

㘵ፉ� ⌬⟤㧔࿖┙᧻ᳯᎿᬺ㜞╬ኾ㐷ቇᩞ㧕 
 

�㧦࠼ࡢࠠ ⍮⊛⽶⩄ᵴേ㧘⺒⸃⢻ജ㧘⡬⸃⢻ജ㧘⍮ജ 
 
 ߦߓߪ .1
ᚑߩ㧘⍮ജࠆࠇߐ⋠ᵈ߇ޠᬺࠆࠃߦࡦࠗࠩ࠺࡞ࠨࡃ࠾ᬺ㧘࡙ߔ߿ࠅ߆ࠊ߽ߢߦࠇߛޟ

㐳߇ᦼᓙࠆࠇߐਛ╬ᢎ⢒ߩᢎ⢒႐ߡ߅ߦ㧘ቇ⠌⠪ߩ⍮ജߩᚑ㐳ࠍଦࠍߣߎߔᗧ⼂ߚߒᬺᵴേ߇

ᢘ߇ᵴേ⺆⸒ߥ߁ࠃࠆߖߐ߃⠨ߦ߆㕒ߣࠅߊߞߓߡ߃ਈࠍ⩄⽶⊛⍮ޕ߆߁ࠈߢߩࠆߡࠇࠊߥߎ߅

㆙ޕ߆߁ࠈߛߥߪߣߎߥ߁ࠃࠆߡࠇߐዊቇᩞ⧷⺆ᵴേ߇ᧄᩰ⊛ߦ㐿ᆎߡࠇߐ㧘㖸ჿ㊀ⷞ㧘႐㕙߿ᯏ

⢻ࠍ㊀ⷞߚߒ㧘ⴕേਥ⟵ℂ⺰ߦၮߊߠ⠌ᘠᒻᚑ⊛ߥᵴേ߇ᄙߊขࠅ߇ߣߎࠆࠇࠄࠇᄙਛߢ㧘ߦࠇߘ

 ޕ߆߁ࠈߛߩ߽߈ߴߊߡߒㅪ៤ߦ߁ࠃߩߤߪᬺ⺆⧷ߩߢਛቇᩞ㧘㜞ᩞ㧘ᄢቇߊ⛯
ᧄ⎇ⓥߪߢ㧘ቇ⠌⠪ࠅ߹ߦᅢ߹߇ߣߎߥࠇᄙޟᥧ⸥㧙⍮⊛ࠍ⩄⽶ߦਈࠆ߃⺖㗴߇ޠቇ⠌⠪ߩ

⧷⺆ജߣቇ⠌േᯏߦ߷ߔᓇ㗀ߡߟߦᬌ⸛ࠢࡦࡖ࠴ߔ߿ߒ⸂⺒ࠍ࠻ࠬࠠ࠹ޟޕߚߒᲤߦឭ␜ߒޠ㧘ߘ

᭴ᢥ߿ᒵ⺆ߣᬺࠆߔޠ╵⧷⧷ߩߡߟߦౝኈߚࠇߐ⸤ᥧޟ㧘ޠᵴേࠆߔ⸤ᥧࠍᢥ⧷ߚߞ߹ߣ߹ޟᓟߩ

ᥧ⸥⺖㗴ࠍ 1 ᐕ㑆ㅢߡߒⴕ㧘⠪ጀߣਅጀⷰߢኤߚࠇߐ⧷⺆ജߩᄌൻޕߚߒ⺰⼏ߡߟߦ 
 
2. ᚻ㗅 
2.1 ෳട⠪ 
ෳട⠪ߪ㧘16 ᱦࠄ߆ 17 ᱦߩ⧷⺆ቇ⠌⠪ 200 ฬޕߚߞߢᓐߪࠄ㧘ߘࠃ߅ 40 ࠄ߆ਛቇᩞࠆߥ⇣ߩᩞ

ቇߚࠆߡߒ㧘ਛቇᩞ߹ߢߢฃߚߌ⧷⺆ᬺߩߢᜰዉᣇᴺߪᄙ᭽ޕࠆߢਛቇᩞࠆߌ߅ߦ⧷⺆ቇ⠌ߩ

⺖㗴ߩߡߟߦ⾰߳ߩ࿁╵ߪ㧘 ߪᥧ໒ᵴേߚߞ߹ߣ߹㧘ࠅ߅ߣߔ␜ߦ.1 1/4 ⒟ᐲߩਛቇᩞߡ߅ߦ

ታᣉޕࠆߢ߁ࠃߚߡࠇߐ৻ᣇߢ㧘߁ߣޠࠆ߃ⷡޟᵴേ߁ߣߚߞ߆ߥࠇࠄߖ⺖ߊో߇࿁╵߇ 22㧑
ᓧߩߎޕߚࠇࠄ⺞ᩏ߇ਛቇᩞතᬺ 2 ᐕᓟߦⴕߦߚߚࠇࠊ㧘ᱜ⏕ߥታᘒᛠីߥߡߞߥߦน⢻ᕈ߽

ߎޕࠆߡߒኤⷰࠍߐ࿎㔍߁߆ะߦ㗴⺖ߦቇ⠌⠪ߩ㓙㧘৻ㇱߚߒ⺖ࠍᥧ໒⺖㗴ߦᦨೋߦ㧘ታ㓙ߩߩ߽ࠆ

ὐߩߌߠേᯏࠆߢ㧘ቇ⠌ⷐ࿃ߕุߪߣߎࠆ߇Ꮕߦᆫߺ⚵ࠅขߩ㗴߳⺖ߡߞࠃߦੱޔߦ߁ࠃߩ

 ޕࠆߪน⢻ᕈࠆߡߒ߷ࠍᓇ㗀ߩ߆ࠄޔߡ߅ߦ
 

 1.  
ਛቇᩞࠆߌ߅ߦ⺖㗴 

න⺆ᥧ⸥ ᥧ໒ ᢥᥧ⸥ ⧷ᢥ ࠬ࠴ࡇ 

13㧑 25㧑 0㧑 5㧑 13㧑 

 
㧘ㅳߪෳട⠪ߩⓥ߳⎇ߩߎ 3 ࿁㧔90 ಽ�3 ࿁㧕ߩ⧷⺆ᬺߜ߁ߩ㧘2 ࿁ޟߡ߅ߦ⧷ᢥ⺒⸃ߩޠᬺ

ߚߒታᣉߡ߅ߦ೨ᐕᐲᧃޕߚߌฃࠍ Bennesse ߩ GTEC ጀߓ߆ࠄ㧘ࠅࠃߦᨐ⚿ߩ 40 ฬ㧔↵ሶ

ቇ↢ 37 ฬ㧘ᅚሶቇ↢ 3 ฬ㧕ߣਅጀ 40 ฬ㧔↵ሶቇ↢ 37 ฬ㧘ᅚሶቇ↢ 4 ฬ㧕ࠍㆬ߮㧘1 ᐕᓟߦታᣉߚߒ

หߓ⹜㛎ߩᓐߩࠄ⚿ᨐࠍᲧセޕߚߒ 
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2.2 ᬺౝኈ 
ߞⴕࠍ㧘ౝኈᛠីߒ␜ឭߦ࠼ࠗࠬߢࠢࡦࡖ࠴ߩߣߏࠅ߹ߣ߹ߩᗧࠍᢥ⧷ߩᢎ⑼ᦠޔ㧘ᬺਛߕ߹

ߣߎࠆߔࠍౝኈᛠីޔߡߒᷰࠍᢥ⧷ߚߞߩ✢ᢳߦᲤࠢࡦࡖ࠴㧘ߡߒߣ㧘੍⠌⺖㗴ߪߦቇ⠌⠪ޕߊߡ

㧘ቇߪቇ⠌⠪ޕࠆ߃ਈࠍ⺑ߩߡߟߦᢥᴺ߿ᓟ㧘ᢥ᭴ㅧ㧘⺆ᴺߚࠇߐᛠី߇ౝኈޕࠆߡࠇࠄ᳞߇

⠌ߩ࠻ࠬࠠ࠹ߚߒਛࠄ߆ 150 ࠄ߆⺆ 200 ࠇߐ⺖߇㗴⺖ߦ߁ࠃࠆߔᥧ໒ࠍᢥ⧷ࠆߩࠅ߹ߣ߹ߩᗧߩ⺆

㧘ߪ㧘ቇ⠌⠪ߢਛߩᵴേߩߎޕ߁ⴕࠍ╵⧷⧷ߩߡߟߦ㧘ౝኈߡ߃ടߦ࠻ࠬ࠹㧘ᥧ໒ߪߢᬺߩᰴޕࠆ

ᥧ⸥ᬺߩߘߣౝኈߩߡߟߦᖱႎᬌ⚝ᵴേߦᓥ߇ߣߎࠆߔⷐ᳞1ޕࠆࠇߐ ㅳ㑆ࠆࠇߐ⺖ߦᥧ⸥▸࿐

࠻ࠬࠠ࠹㧘⧷ᢥߪ 150 ࠄ߆⺆ 200 ⺆㧘⧷න⺆ 40 ⺆⒟ᐲ㧘⧷⺆᭴ᢥ 6 ಽ⒟ᐲߩߎޕࠆߢᵴേࠍ೨ᦼ

15 ㅳ㑆㧘ᓟᦼ 15 ㅳ㑆ߩว⸘ 30 ㅳⴕޕࠆߥߦߣߎ߁ 
 

2.3 ⹜㛎ౝኈ 
� 㧘Benesseߪ⹜㛎ࠆߔቯ᷹ࠍജ⺆⧷ߩ㧘ቇ⠌⠪ߡ߅ߦⓥ⎇ߩߎ GTECߩ GTECޕߚ↪ࠍ 㧘Ფᐕߪ 1
࿁ታᣉޕࠆߡߒ⹜㛎ߩౝኈߪ㧘 2㧚ޕࠆߢࠅ߅ߣߔ␜ߦ⹜㛎㗴ߪ࡞ࡌ㧘หߓ㔍ᤃᐲߢ㧘㗴

ౝኈ㧘㗴ᢙ㧘ᤨ㑆㈩ಽߡߴߔߤߥหߓ᧦ઙޕࠆߡߞߥߣ 
 

 2.  
Benese GTEC  ⸶ౝߩ

  Reading Listening Writing 

ᤨ㑆㈩ಽ 45 ಽ 25 ಽ 20 ಽ 
ὐᢙ㈩ಽ 250 ὐḩὐ 250 ὐḩὐ 160 ὐḩὐ 

 
3. ⚿ᨐ 
࿑ 1 ߩਅጀޔጀߦ 2 ࿁ߩ⹜㛎ߩᓧὐᐔဋ୯ޕߚߒ␜ࠍጀޔߪߢᢥޔ⸂⺒ߊߙߩࠍ⡬⸃ޔ

WPM  ޕࠆߡߜ⪬߇❣ᚑߢ⋠㗄ߊ㒰ࠍ⸂⡬ޔߪߢਅጀޔ߇ߚࠇࠄ߇ะߩ❣ᚑߡ߅ߦ

㪈㪍㪌

㪏㪉

㪋㪏

㪈㪏㪊

㪐㪍

㪈㪎㪍

㪈㪈㪈

㪏㪐

㪈㪈㪋

㪈㪉㪇

㪈㪐㪐

㪈㪇㪌

㪎㪊

㪋㪋

㪈㪈㪇

㪈㪈㪐

㪉㪇

㪋㪇

㪍㪇

㪏㪇

㪈㪇㪇

㪈㪉㪇

㪈㪋㪇

㪈㪍㪇

㪈㪏㪇

㪉㪇㪇

⺒⸃ ⡬⸃ ᢥ 䌗䌐䌍

ጀ䋨㪈ᐕᰴ䋩

ਅጀ䋨㪈ᐕᰴ䋩

ጀ䋨㪉ᐕᰴ䋩

ਅጀ䋨㪉ᐕᰴ䋩

 

࿑ 1. ጀߣਅጀߩߢ⧷⺆ജߩિ߮Ყセ 
�  
⺖㗴ߩౝኈߪ⍮⊛ࠍ⩄⽶ߦਈࠆ߃ᥧ⸥⺖㗴߇ᄙߊ㧘ਅጀߩቇ⠌⠪ߪߦ⽶ᜂ߇ᄢߊ߈㧘ቇ⠌േᯏࠍᒙ

ߡߟ߮⚿ߦ⢻ജะߦ㧘⏕ታߩߩ߽ࠆߪ㧘⽶ᜂߪߡߞߣߦቇ⠌⠪ߩᣇጀ৻ޕߚߞߥߣߩ߽ࠆ

ߢߩ߽ࠆߔߊ߈ᄢࠍᏅߩቇ⠌ᚑᨐߩ㧘ቇ⠌⠪㑆ߪᜰዉࠆ߃ਈࠍ⩄⽶⊛⍮ޔߦ߁ࠃߩߎޕࠆ߃ߣࠆ

 ޕߚ߈ߡߒ⸛ᬌࠍᜰዉᴺࠃࠅࠃ㧘ߡ߃ടࠍ⸛ᬌߦ㧘ᓟᦝ߇ࠆ߈ߢᢿ್ߣ㧘ࠆ
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P-11  8  9 ᣣ (9:30-11:30㧛ࠦࡓࠗ࠲ࠕ㧦10:40-11:30) / 1 ภ㙚 3 㓏ࠫࡦ࠙ 
 

⧷⺆㖸ჿᢎ⢒ࠆߌ߅ߦ⡞ߩߐߔ߿߈⎇ⓥ�

e-ߩߢࠣࡦ࠾ቇ⠌ጁᱧ⸃ᨆ�

 
↰  ᷗ 㦖ੑ㧔࠻ࡦࡒ㖸ჿᢎ⢒⎇ⓥᚲ㧕 

 
ࡦ࠾-㧘⊒ㅦᐲ(WPM)㧘⊒⛮⛯ᤨ㑆(BG)㧘eߐߔ߿ߺ⺒㧘ߐߔ߿߈㧦 ⡞࠼ࡢࠠ  ࠣ
 
 ߦߓߪ .1
╩⠪ޔߪᤋ↹ࠍ࠼࠙ࠢߚߞ e-࠻ࠗࠨࠣࡦ࠾ Seleaf Drill ࠣࡦ࠾ࠬߩ㗴ࠍㆬቯࠆߔᬺ߅ߦ

ࠃߩߤߪᢎ⢒㑐ଥ⠪ߩઁޔߢߎߘޕߚߒ㕙⋤ߦ㗴⺖߁⸒ߣ߆ࠆߔᢿ್ߦ߁ࠃߩߤࠍ㔍ᤃᐲߩ㗴ޔߡ

߈ߢ߇ߣߎࠆߌߟߪઁߩ㧔readability㧕㑐ㅪߐߔ߿ߺ⺒ޔߒ߆ߒޕߚߴ⺞ࠍ߆ࠆߡߠၮߦᜰᮡߥ߁

 㖸ჿ⛮⛯ᤨ㑆㧔᳇Ბ⪭㐳ߣන⺆ᢙߩࠅߚ(࠭ࡈ)㗴ᢥߡߠၮߦ㛎ೣ⚻ޔߢߎߘޕߚߞ߆ߥ
Duration of Breath Group㧕ࠍ⋡ߦೋ⚖ਛ⚖⚖ࠬࠢߣߤߥಽࠍߌⴕޕߚߞ 
ߩߢ⍮⊛㕙ߩ⺆⸒㖸ჿޔᓟߩߘ listenability ࠽ࠬ߇ࠄ(ጊᒻᄢ 1997)ࠆ߅߆↰౷ߦᤨࠆߡߴ⺞ࠍ

㖸ㅦᐲ(1⺞ߣන⺆ᢙߩࠅߚන⊑ޔߪᑼൻߩߘޕߚߌߟࠍߩࠆߡߒ␜ឭࠍᑼࠖ࠹ࡆ ಽ

ࠍ(න⺆ᢙWPMߩࠅߚ 2 ᄌᢙࠆߔߣ✢ᒻ 1 ᰴᑼޕߚߞߢ 
 
2. ෳട⠪ߣታᣉⷐ✁ 
Ṷ⠌ߪጊญ㜞Ꭸ㧔ᣧⒷ↰ᄢቇ㧕ߩදജࠍᓧߡታᣉ138ޔߒ ฬߩᄢቇ↢߇ෳടޕߚߒ 
ෳട⠪ߪᬺਛߪࠆኋ㗴ߡߒߣ Seleaf Drill ߪ⚦ޕߚߒታᣉࠍ  ޕࠅ߅ߣߩ.1

 
  1.  

Ṷ⠌ߩ⚦ 
ᒻᘒ ࠢࠣࡦࠖ࠹ࡘࡇࡦࠦ࠼࠙㧔 http://www.mintap.com/?drill�㧕 
ຠ ᤋ↹࠻ࠗ࠽ࡦࠕࡆࠕ㧔ೋ⚖㧕╙ 7 ⚂㧔࠲ࡊࡖ࠴ 10 ಽ㧕 
ෳട⠪ 㚂ㇺߩᄢቇ↢ 138 ฬ㧔ቇᐕ 1㨪4㧕 
ⅣႺ ᬺ㧔CALL ᢎቶ㧕ߪߚ߹ޔኋ㗴㧔⥄ቛߤߥ㧕/ Seleaf Drill ߳࠻ࠬࠥߩቶ 
㗴 35 1ޔ ߪ 1 ⑽ඨࠄ߆ 3 ⑽⒟ᐲ㧔ᐔဋ 2.0 6.5ޔ⑽ ᚲⷐᤨ㑆ޔ3.2WPS㧕ޔ⺆ 20㨪30 ಽ 

ឭ␜ᒻᑼ ኻ⽎ߩ࠭ࡈᢙ⑽೨ࠄ߆㖸ᤋࠍᵹߚߒᓟޔኻ⽎࠭ࡈ㧔2 ⑽೨ᓟ㧕ࠍᢙ࿁➅ࠅߔ

⸃╵ᒻᑼ ⺆㗅ᢛᐨ㗴㧔21 㧕ߣ㗡ᢥሼࠆߔࡊࠗ࠲ࠍߌߛ◲ᤃᦠ߈ขࠅ㗴㧔14 㧕 
ណὐ ߢࡓࠗ࠲࡞ࠕណὐޔߒ㒢ᤨ㑆ౝߦᱜ⸃ߚߒ႐วߩᱷᤨࠅ㑆ࠍᓧὐࠆߔߣ 
㓸⸘ ࠢߢ࠼࠙⥄േ㓸⸘ 

  
3. ⚿ᨐ 
3.1 ಽᨆ⚿ᨐ 
ᱜ⸃₸ࠍ㗴ᢥߩዻᕈߦߣߏ㓸⸘߇ߩ߽ߚߒ࿑ 3ޔ2ޔ1  ޕߚࠇࠄขߡ߇ߣߎߩᰴࠄ߆ࠄࠇߎޕࠆߢ

 ޕࠆߔૐਅ߇₸⸂ᱜߡࠇߟߦࠆߔჇᄢ߇ㅦᐲ⊑ޔ㑆ᤨ⛯⛮ޔන⺆ᢙߩࠅߚ࠭ࡈࡦࡢ (1)
୯㧔2ߩቯ৻ࠆߒ߆ߒ (2) 6ޔ⑽ න⺆3ޔWPS  ޕࠆࠇࠄ߇ะࠆ߹ᱛ߇ૐᷫߣࠆ߉ㆊࠍ㧕ࠅߚ

ࠆߔߊ⍴ࠍන㐳⊑ޕࠆߔะ߇ᐲวߩ⸂⡬ߣࠆߔߊㆃࠍ㖸ㅦᐲ⺞ޟ៰ᜰߩࠄࠆ߅߆↰೨⸥౷ߪ (1)

㐳ᢥ㧔400ߪࠄ↰౷ߒߛߚޕࠆߔว╓ߣޠࠆߔะ߇ᐲวߩ⸂⡬ߣ ⺆⒟ᐲ㧕ߩ⡞߈ขࠅ㧔1 ࿁ߺߩ㧕ߩᓟ
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ᄖ࿖⺆ᢎ⢒ࠕࠖ࠺ࡔቇળ╙ 52 ࿁ో࿖⎇ⓥᄢળ 
 

 ޕࠆ߇ࠅߚ㓒ߪߣṶ⠌ᒻᑼߩߢᧄ⎇ⓥޔࠅ߅ߡ⸂ࠍౝኈ৻⥌㗴ߦ
 

 
࿑ 1. න⺆ᢙᲤᱜ⸃₸        ࿑ 2. 㖸ჿ⛮⛯ᤨ㑆Ფᱜ⸃₸         ࿑ 3. WPS Ფᱜ⸃₸ 

 
3.2 ⠨ኤߣዷᦸ 
ಽᨆ⚿ᨐޟ(2) ߩ৻ቯߩ୯㧔2 6ޔ⑽ න⺆3ޔWPS ߣޠะࠆ߹ᱛ߇ૐᷫߩ₸⸂ᱜߣࠆ߉ㆊࠍ㧕ࠅߚ

⚂ߩḡ⥱㧔2011㧕ᷗ↰ߪࠇߘޔ߫ࠇߔߣࠆߦ߆⏕߇⽎߁⸒ 4 ਁ 7 ජߩ࠭ࡈ㖸ჿ⛮⛯ᤨ㑆㧔

᳇Ბ⪭㐳㧕⸃ᨆ⚿ᨐߩᐔဋ୯㧔2.1 5.7ޔ⑽ න⺆2.7ޔWPS㧕ߣ╓วޔࠅ߇ࠈߎߣࠆߔ↰ḡ⥱↰ᷗ

ㅦ⺒⎇ⓥ㧔2r1ߢࠢࡦࡖ࠴ࠆࠃߦࠄ 㧕ࠆ߽ߢනߩࡓ࠭㖸ჿޔࠅߢනߩᗧಣℂ߇ࠢࡦࡖ࠴ߩ⑽

ߪߣߎࠆߔⓥ⎇ߊᷓߦࠄߐࠍ㑐ଥߩࠢࡦࡖ࠴ߣߐߔ߿߈⡞ޕࠆ߈ߢ߇ߣߎ߁ુࠍࠅࠊ㑐ߩߣ⺰ℂ߁⸒ߣ

ᗧߣࠆ߇ᕁޕࠆࠇࠊ 
 
 ലᨐ࠼࠙ࠢ .4
࿁ߩ⎇ⓥࠍㅢ࠼࠙ࠢߡߒ㧔Cloud Computing㧕ߩᄢߥ߈ലᨐ߇ޕߊ߅ߡߒ⸤․ߢߩߚࠇࠄ 

(1) ᬺߩߢታᣉޔኋ㗴ࠆࠃߦታᣉߦߣߏࠬࠢߤߥᨵエߦኻᔕޕߚ߈ߢ 
 㧕ࠢ࠶ࡃ࠼ࠖࡈߦෳട⠪ߢࡓࠗ࠲࡞ࠕ㧔৻ㇱޕߚ߈ߢ㓸ߦ߆߿ㅦ߇࠲࠺╵⸂ (2)
 ޕߚ߈ߢߦ⾰ဋࠍታᣉⅣႺߩṶ⠌߽ߡߞߥ⇣߇ࠬࠢ (3)
(4) ᜰዉ⠪ߩḰ߿ᓟಣℂߩ⽶ᜂ߇ዋޕߚߞ߆ߥ 

දജᩞ߇Ⴧߦࠇߘ߽ߡ߃߁ോ⽶ᜂ߇ዋߢߩߥᄢ㊂ߢဋ⾰ࠍ࠲࠺ߥ㓸್߇ߣߎࠆ߈ߢޕߚߒ 
 
5. ⡞ߩߐߔ߿߈ⷐ࿃ߩߡߒߣᢥᴺ᭴ᢥࡓ࠭ߣ 
߫߃㗴ᢥޟߟߣ߭ߩNow, I’ll make it vanish. Watch!ߩޠᱜ⸃₸ߪ ߩਇᱜ⸃⠪ޔ߇ߚߞߢ81% 70%

ߥน⢻ߢᢙ୯ߪߦߐߔ߿ࠅข߈⡞ޕߚߡߒ߆ᛮࠍޠitޟߩᒙߣޠNow, I’ll make vanishޟ߇

 ޕߚࠇߐ⏕߇ߣߎࠆߢ⚛ⷐߥ㊀ⷐ߽ࡓ࠭ߩ㖸⊑߿᭴ᢥߊߥߢߌߛ㧕ߤߥ㑆ᤨ⛯⛮߿㧔න⺆ᢙߩ߽
 
ෳ⠨ᢥ₂ 
↰ᑧޔḡ⥱⧷৻ޔ↰ᷗ㦖  ੑ  ੩㧦࿖㓙⺆ቇ␠ 6-13᧲ޢࠣࡦ࠾࠻⺒ㅦߢࠢࡦࡖ࠴ޡ .(2010)
↰ᷗ㦖ੑޔḡ⥱⧷৻ (2010). ޡ⊒නߩߡߒߣ᳇Ბ⪭↢ᚑߦ㑐ࠆࠊ㖸㖿ᕈേ⸥ᙘߩᓎഀ̆㖸ჿ࠺

╙ቇળ㑐᧲ᡰㇱࠕࠖ࠺ࡔᄖ࿖⺆ᢎ⢒ޢᨆ⸂ߩ㐳ࠢࡦࡖ࠴ߊߠၮߦࠬࡌ࠲ 125 ࿁⎇ⓥᄢળ⊒ⷐ㗄 
28-29 

౷↰ޔࠆ߅߆ਛጊ↵ޔጊญᏱᄦޔਛ㆐ (1997). ⺞㖸ㅦᐲ⊒න㐳ࠍ㧞ⷐ࿃ߚߒߣ⧷⺆ᢎ᧚ߩ

ࡆ࠽ࠬߩᢎ᧚⺆⧷ࠆࠃߦන㧕㈩⟎⸘↹ᴺ⊑㧞ⷐ࿃㧔⊒ㅦᐲޡⓥ⎇ߩᑼࠖ࠹ࡆ࠽ࠬ

ᐔᚑ㧣ᐕᐲ㨪ᐔᚑޢⓥ⎇ߩᑼࠖ࠹ 8 ᐕᐲ⑼ቇ⎇ⓥ⾌ഥ㊄㧔ၮ␆⎇ⓥ(C)㧕⎇ⓥᚑᨐႎ๔ᦠ 3-23 
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Supporting Member Demonstrations 
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⾥ഥળຬࡦ࡚ࠪ࠻ࠬࡦࡕ࠺ 
 

D-01  8  8 ᣣ (13:00-13:30) / 337 ᢎቶ 

࿖㓙ᢎ⢒឵ද⼏ળ㧔CIEE㧕ᣣᧄઍㇱ 

↲ධᄢቇ⧷⺆㓸ਛࠦࠆߌ߅ߦࠬ 

Criterion㧔⥄േណὐಽᨆ࠻ࡈ࠰㧕ߩലᨐ⊛ߥᵴ↪ᣇᴺ�

 
ᵤ↰� ା↵㧔↲ධᄢቇ㧕 

 
ᧄ⊒ޔߪߢ⊒⠪߇↲ධᄢቇ⧷⺆㓸ਛࠦߢࠬⴕޟࠆߡߞCriterionࠍޠᵴ↪ࠣࡦࠖ࠹ࠗߚߒᬺ

Criterionޕࠆߔ⚫ࠄ߇ߥ߃ࠍᨐ⚿࠻ࠤࡦࠕߩ↢ቇޔߡߟߦᚑᨐ߮ࠃ߅ౝኈߩ ࿖ETS☨ߪ ⊑㐿߇

ޔࠗߚߒ ࠍࠢ࠶ࡃ࠼ࠖࡈߣࠕࠦࠬߩࠗ࠶ࠛߚߒജߢ࠻࠶ࡀ࠲ࡦ 10 ⑽એౝߦࠣࡦࠖ࠹ࠗߔ

ᜰዉޕࠆߢ࡞࠷ 
 
 

*   *   *   *   *   *   *   *   *   * 
 
 
D-02  8  8 ᣣ (13:35-14:05) / 337 ᢎቶ 

ᢎ⢒᷹ቯ⎇ⓥᚲ 

⥄ਥ⊛ߦቇ⠌ࠆ߈ߢᰴઍࠣࡦࠖ࠹ࠗ⺆⧷ߩቇ⠌ࠪࠬࡓ࠹ 

CASEC㧙WT㧔Writing Tutor㧕�

 
�ࠬ࠙࠾ࠖࡧ ࠶ࡒ  ࠦ

ዊᨋ� ᄐሶ 
 

CASEC-WT ޔߪߢ࠻ࡈ࠰ᧄޕߔߢ࠻ࡈ࠰ᷝേណὐ⥄ߩᢥ⧷ߩߌᄢቇ↢ะ㜞ਛߩᣣᧄੱޔߪ

30㨪500 ⺆⒟ᐲߩ⧷ᢥ࠻࠶ࡀ࠲ࡦࠗࠍޟߢᦠߊψᷝࠆߔψᦠࠍࠬࡠࡊ߁ߣޠߔ߅ߥ߈ᐲ

ޔߢᬺౝޔߪߡ߅ߦᢎ⢒႐ޕߔ߹߈ߢ߇ߣߎࠆߔ㙃ᚑࠍജࠣࡦࠖ࠹ࠗ⺆⧷ޔߢߣߎߔࠅ➅߽

ߔࠄᷫࠍᜂ⽶ߏߩណὐߩᢥߩవ↢ᣇޔ߈↪㗂ߏߢᒻߥޘ⠌ቇ⠌╬᭽⥄ߩߜߚ↢ቇߦᦝޔߢኋ㗴ߚ߹

CASEC-WTߪߢᧄ⊒ޕߔ߹߈ߢ߇ߣߎ  ޕߔ߹ߒ⥌ߖ߅ࠍࡕ࠺ߩ
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D-03  8  8 ᣣ (14:10-14:40) / 337 ᢎቶ 

ᩣᑼળ␠࠙ࡂࠫࠥࡦ ࡦࡒࠢࡑ  ࠬ

Blended Learning made easy with Digital e-Books�
 

Halliday, Darren  

 

Over the years we have seen many digital solutions being introduced to the classroom but we must all agree that 

the number of students using the traditional textbook still out numbers the number of students using digital. The 

textbook has proven to work and it will continue to work but we also need to embrace technology and evolve 

together with our students. In this demonstration you will see how the traditional textbook has embraced technology 

and added the extra benefits of digital. Blended learning can be simple and can be introduced to the classroom with 

very little digital knowledge. Come and see how. 

 

 

*   *   *   *   *   *   *   *   *   * 

 

 

D-04  8  8 ᣣ (15:00-15:30) / 337 ᢎቶ 

㔚ሶࠪࠬࡓ࠹ᩣᑼળ␠ 

Mac-CALL ߣ iPad �ᬺᡰេߩߢ

 

㔚ሶࠪࠬࡓ࠹ᩣᑼળ␠ 

 

CALL-systemߩߢ߹ࠇߎ Windows-PCߪ ࿁Macޔ߇ߚߒ߹߈ߡߒേߢ  CALL ߹ߒߦߣߎࠆࠍ

 ޕߚߒ

Mac  ޔߪ↱ℂߛࠎㆬࠍ

1. Windows-PC  ߐߒࠊᾘߩ⸽ࡦࠗࡔ࠼ߩ

2. Windows-PC  ࠆ߇ߣߎࠆߥߦਇቯ߇േࠅࠃߦࠇߘޔᔅⷐ߇࠻ࡈ࠰ࠬ࡞ࠗ࠙ߪ

3. Mac  シ߇േ⥄ߪ

Mac-CALLޕߔߢ Windows-CALLߩ⁁ޔߪߢ  ޕߔߢታ੍ቯߡోߪߣߎࠆ߈ߢߢ

iPadޔߚ߹ iPadޕߔ߹ߒᬺᡰេ߽⊒ࠆߔ↪ࠍ  ޕߔ߹ߡߒᗐቯࠍ⸤ਅߪࡓ࠹ࠬࠪߩߢ

1. ቇᩞࡃࠨߢ▤ℂ⠪ⷐຬ߇ਇⷐࡓ࠹ࠬࠪߥ 

2. ቇᩞߢ PC ᡰេⷐຬߩਇⷐࡓ࠹ࠬࠪߥ 

 ࡓ࠹ࠬࠪߥߩᔅⷐࠆ⸄ࠍࡃࠨ߇↢వߩቇᩞޔⴕߢᄖㇱߪℂ▤ࡃࠨ .3

4. ᬺࠍⴕߦߩ߁వ↢ᣇࡓ࠹ࠬࠪߥߒੂᷙ߇ 

5. PC ߢߤߥࠬ࡞ࠗ࠙ޔࠬࡒᠲޔ࡞ࡉ࠻ PC  ࡓ࠹ࠬࠪߥࠄ߹ᱛ߇ᬺߜࠊߥߔޔߥࠄ߹ᱛ߇

6. ቇ⠌⠪߽⸅ߢߌߛࠆ◲නߦࡓ࠹ࠬࠪࠆ߃ 
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⾥ഥળຬࡦ࡚ࠪ࠻ࠬࡦࡕ࠺ 
 

D-05  8  8 ᣣ (15:35-16:05) / 337 ᢎቶ 

ࠥࡦ  ࠫ  ␠ᩣᑼળࠣࡦ࠾

Extending your reach with Moodle materials�
 

Goetz, Thomas H.  
 

As a CMS/LMS, Moodle has a proven track record for being flexible, time-saving and efficient for monitoring 
students' progress. I will discuss how Moodle has been successfully implemented at Hokusei Gakuin University and, 
by blending print and digital materials, how we have benefited students and instructors alike by extending our 
"teaching reach" through this learning environment. Creating content for Moodle that complements and expands 
core texts, however, can be an extensive workload for which teachers may not have time or patience. What if such 
content was already created and available for use in your classes? I will introduce the project I'm developing with 
Cengage Learning to provide complimentary Moodle content that can be simply offered to institutions and accessed 
across different platforms including tablets and smartphones. 
 
 

*   *   *   *   *   *   *   *   *   * 
 
 
D-06  8  9 ᣣ (11:30-12:00) / 131 ᢎቶ 

ᩣᑼળ␠᩿ࡦ࠰ࠕࡇේ 

 ߩޢMyGrammarLabޡᢥᴺᢎ᧚ࡦࠗࡦࠝߒᣂߩࡦ࠰ࠕࡇ

ⷐߣᄢቇߩߢታ〣ႎ๔�

 
� ᱞม㧔᩿ࡦ࠰ࠕࡇේ㧕 
ᐔ� ᗲ㧔੩ㇺ♖⪇ᄢቇ㧕 

 
MyGrammarLab ࠬ߮ࠃ߅ࠬࠢࠕߩߢࡉࠚ࠙ߡ߃ടߦᧄ࠻ࠬࠠ࠹㧘ࠅߥ⇣ߊ߈ᄢߣᢎ᧚ߩ᧪ᓥߪ

ᢎ᧚ߚߡࠍὶὐߦᢥᴺᜰዉޔߚߒߦน⢻ࠍቇ⠌ࠆࠃߦࠬࠢࠕߩࠄ߆ᧃ┵࡞ࠗࡃࡕߤߥࡦࠜࡈ࠻ࡑ

ߞߥߣน⢻߇ࠬࠢࠕߩࠄ߆ᧃ┵࡞ࠗࡃࡕ㧘߃ടߦ㗴⺖ᐢߩߢࡉࠚ࠙ࠆߔቢࠍ࠻ࠬࠠ࠹ޕߔߢ

ᧄ⊒ޕߚߒ߹ࠅߥߦ߁ࠃࠆ߈ߢ߇ߣߎߔଦࠍቇ⠌ߩߢᬺᄖ߿ਥቇ⠌⥄ߦቇ⠌⠪ߩߊᄙࠅࠃߢߣߎߚ

MyGrammarLabߪߢ ߩߢ੩ㇺ♖⪇ᄢቇࠆߚࠊߦᄙጘ߇࡞ࡌߩ㧘ቇ⠌⠪ߦ߽ߣߣߊߛߚⷩߏߦታ㓙ࠍ

ዉߏࠍ⚫ޕߔ߹ߒ 
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D-07  8  9 ᣣ (9:30-10:00) / 337 ᢎቶ 

G-TELP ᣣᧄോዪ 

G-TELP ߣࠬߩ࠻ࠬ࠹ࠣࡦࠖ࠹ࠗ࠻ࠬ࠹ࠣࡦࠠࡇࠬ

ᣣᧄࠆߌ߅ߦవⴕታᣉߩႎ๔�

 
ᴧ↰� ผ 

 
ޠࠬߊᦠޟޠߔޟ G-TELPޔᣣࠆߡߞߥߣ㗴߇࡞ࠠ ᣣᧄോዪޔߪߢG-TELP 㐿⊒రࠆߢ ITSC

㧔International Testing Services Center㧕߇㐿⊒ࡦࠦ࠰ࡄߚߒߢฃ㛎࠻ࠬ࠹ࠣࡦࠠࡇࠬࠆ߈ߢ㧔GST㧕
ࠍታᣉዷ㐿ߥ⊛ᧄᩰߡ⚻ࠍታ㛎⊛ታᣉࠅࠃᤓᐕޕࠬߡ߅ߦᣣᧄࠍ㧔GWT㧕࠻ࠬ࠹ࠣࡦࠖ࠹ࠗ

ㅴޕࠆߡᒰ⊒ߪߢᣣᧄࠆߡߒࠬߢ GSTGWT ᣣޔߦߣࠆߔ⚫ࠍⷐߩߤߥ㐳․ߩ

ᧄߩߢవⴕታᣉ߿ฃ㛎⠪ߩᗵᗐߡߟߦߤߥႎ๔ޕࠆߔ 
 
 

*   *   *   *   *   *   *   *   *   * 
 
 
D-08  8  9 ᣣ (10:05-10:35) / 337 ᢎቶ 

HOYA ᩣᑼળ␠ 

㝷ᴺߩ⧷⺆ᢎ⢒࠻ࡈ࠰ Globalvoice ࠪ࠭�

 
⮮↰� 㓷 

 
㝷ᴺߩ⧷⺆ᢎ⢒ޟ࠻ࡈ࠰Globalvoiceߦࠄߐޔߪ࠭ࠪޠㅴൻޕߔ߹ߒࠍ㖸ჿวᚑ㧔TTS㧕ᬺޔߪߢ

ᣂຠGVE3ޔࠅࠃᧄᐕᄐޔ߇ߔߢޠGlobalvoiceEnglishޟߩᦨ㜞ፄߢ⇇ GVE3ߩߎޕߔ߹ߒ⊑ࠍ ޔߪߢ

ᓥ᧪ຠߩຠ⾰ᡷༀޔߊߥߢߌߛᣂ⧷⺆ᅚჿ JULIEࠍㅊടࠅࠃޔߒᢎ⢒႐ߢߔ߿ຠޕߔ߹ࠅߥߣ

ࠬࠠ࠹ޔࠍᢥ߿⺆නߥ↱⥄ߥ߈ߢኻᔕߪߢຠ␠ઁޔߪޠGlobalvoiceCALLޟ࠻ࡈ࠰㖸⍶ᱜ⊑ޔߚ߹

ߜߤޕߔߢߩ߽ࠇఝࠆ߈ߢ߇േሽ⥄ߩ࠲࠺ቇ⠌ޔേណὐ⥄ߩ࡞ࡌ⚛ฦ㖸ޔ⠌✵ޔߒ㍳⊓ߢߺߩ࠻

CALLޔຠ߽৻⥸ᢎቶߩࠄ ᢎቶߢᐢߊ↪ߩࠄࠇߎޔࠅ߅ߡࠇߐᵴ↪ߣᯏ⢻⚫ޕߔ߹ߒࠍ 
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D-09  8  9 ᣣ (10:55-11:25) / 337 ᢎቶ 

᧲ㅢ↥ᬺᩣᑼળ␠ 

�Ꮖቇ⠌⥄ߢࡎࡑࠬ

 
▽㊁� ↱♿ᄦ 

 
⺆ቇᢎ⢒ߢ↪ࠆߔ㖸ჿޕ࠲࠺ᄙ᭽ൻߩ࠭࠾ࠆߔਛߩߎߢᢎ᧚ߦ߆ޟࠍലߦ↪ࠍޠޕ߆ࠆߔ

ࡦ࠙࠳ࠍᢎ᧚ޕࡦࠜࡈ࠻ࡑࠬߚߒ߹߈ߡߞߥߦ⊛⥸৻ߪߢޕߔ߹߈ߛߚߡߖߐ␜ᯏ᧚ዷߦࡑ࠹

ߣឭ᩺ߏߊߛߚߡߖߐࠍᚻવ߅ߩ▽ⅣႺ᭴ߥቇ⠌น⢻߽ߢㅢቇㅜਛޔߊߥߪߢߺߩቛ⥄ߡߒ࠼ࡠ

 ޕߔ߹ࠅ߅ߡߞߥ
 
 

*   *   *   *   *   *   *   *   *   * 
 
 
D-10  8  9 ᣣ (11:30-12:00) / 337 ᢎቶ 

ᩣᑼળ␠ VERSION2 

Web ࠕࠖ࠺ࡔ࠴࡞ࡑ LMS ޟGlexaߚ↪ࠍޠᬺ�

 
ᄢ� ᤘᄦ 

 
േ↹߿㖸ჿࠍ↪ߚߒᢎ᧚ߥ࡞ࡊࡦࠪࠍᠲߢᚑޔ߈ߢᬺㆇ↪ߦᔅⷐߥᯏ⢻ࠍขࠅឥߚ߃Web ࡑ

ࠕࠖ࠺ࡔ࠴࡞ LMSޟGlexaޔࠍޠታࠍరߚߒߦᬺߢᵴ↪ࠍࡕ࠺ࠆ߈ߢⴕޕߔ߹േ↹ࠍ↪ోߡߒ

ຬࠍ㓸ਛޔࠆߖߐ⊒㖸✵⠌ࠍᔅ੍ߕ⠌ޔࠆߖߐ㕙ធߩ✵⠌ࠍ⥄േൻޔࠆߔᏨࠍ◲නߦขࠃߚߞߣࠆ

 ޕߔ߹ߒࡕ࠺ߡ↪ࠍࡓ࠹ࠬࠪߩታ㓙ࠍᵴ↪ߥ߁
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D-11  8  9 ᣣ (14:10-14:40) / 333 ᢎቶ 

ᩣᑼળ␠ࠢ࡞ࠕᢎ⢒␠ 

ᄢቇࠆߌ߅ߦᄖ࿖⺆ࠬߩ࠼࠳ࡦ࠲⋡ᮡ⸳ቯߣ e-ߩࠣࡦ࠾ 

ലᵴ↪ߡߟߦ�

 
᧲� ஜ৻㧔ᢥᢎ༡ᬺᧄㇱ㧕 

 
ᐕᐲޔᢥㇱ⑼ቇ⋭ᣂᬺੱ࡞ࡃࡠࠣޟޔ᧚⢒ᚑផㅴᬺޟޔߪߢޠTOEFL iBT80 એߚߞߣޠᄖ

࿖⺆ࠬߩ࠼࠳ࡦ࠲㆐⋡ᮡ߇⸳ቯޕߚߒ߹ࠇߐᄢⷙᮨᩞ1ޔߪߢ ቇᐕ 2,000 ฬߩ⥄Ꮖቇ⠌ߩ㊀ⷐᕈ߇ต

ߡᡷޔࠇ߫ e-߇ࠣࡦ࠾ᵈ⋡ޔߪࠢ࡞ࠕޕߔ߹ߡࠇߐe-ߩࠣࡦ࠾ലᨐ⊛ቇ⠌ᣇᴺࠍ 400 ዉߩ

ᩞߩవ↢ᣇࠍࡊ࠶࡚ࠪࠢࡢ߿ࡦࠫࠟࡑ࡞ࡔߣㅢߡߓޔߦࠄߐޕߔ߹ߡߒᢎ⢒႐࠭࠾ߩ

⾰ߩᏆቇ⠌⥄ޔߒࠅㅍ߅ࠍᄢቇࠍ᧚ੱࠆߔࠍᩰ⾗ޠࠩࠗࡃ࠼ࠕቇ⠌⺆⧷ޟቯࠢ࡞ࠕޔ߈ߠၮߦ

ะߦദޕߔ߹ߡ 
 
 

*   *   *   *   *   *   *   *   *   * 
 
 
D-12  8  9 ᣣ (13:00-13:30) / 337 ᢎቶ 

࠶࠾࠰࠽ࡄ  ࠢ ࡦ࡚ࠪࡘ࠰ࡓ࠹ࠬࠪ  ࠭  ␠ᩣᑼળࡦࡄࡖࠫ

㔚ሶㄉᦠㅪ៤ᯏ⢻ઃᣂ VSS �⚫ߏߩ

 
⨲㊁� ෘ↢ 
Ⴆᧄ� ৻ 

 
㨂㧿㧿ߪ㖸ჿࠍ࠻ࡊࠢࠬߩߘߣ⥄േ⊛ߦන⺆නࠆߔࡠࠢࡦࠪߢᛛⴚޔߢᲑ㓏ߣ⺆⧷ߪߢᣣᧄ⺆

ޔࠅߥߣน⢻߇ࠆߔᷫߦᄢࠍᢎ᧚ᚑᬺᤨ㑆ߩห⒳ߚߡߞⴕߢᚻേޔ᧪ᓥޕߔ߹ߡߒኻᔕߦ

ᚑߚࠇߐᢎ᧚ߩ╬ࠣࡦࠖ࠺ޔࠣࡦࠗ࠼ࡖࠪޔࠣࡦ࠾ࠬߪᐢቇ⠌ᵴേߦᵴ↪ߢ߇ߣߎࠆߔ

ޔേᄌ឵⥄࠭ࡐޔേᝌ⥄ࡘࠪ࠶ࠬ߿㔚ሶㄉᦠㅪ៤ᯏ⢻ߪߢࡦ࡚ࠪ࠻ࠬࡦࡕ࠺ߩ࿁ޕߔ߹߈

ⓣၒ࠻ࡦࡊᚑߚߞߣᣂ߇ࡦ࡚ࠫࡃࠆ߃․㐳ޔߦ߽ߣߣVSS ߡߖߐ⚫ߏታ〣ᵴ↪߽ߩ

 ޕߔ߹߈ߛߚ
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D-13  8  9 ᣣ (13:35-14:05) / 337 ᢎቶ 

ቇᩞᴺ  ੱ ᢥൻቇ࠲ࡦࡉࠗࠞࠕࠢ࠶ࡒ࠺ࠞࠕ 

⧷⺆ᢎ⢒㧒ᢎ᧚ߦᦨㆡࠬࡌ࠲࠺ࡦࠗࡦࠝߩ�

 
ⱅሶ� ౖ㇢ 

 
AFP ㅢା␠ޔ߇⇇ਛߩႎᯏ㑐ߦ㈩ାࠆߡߒേ↹ޔ↹ޔ⸥ߊోߣหޔࠍߩ߽ߓᢎ⢒ᯏ㑐ߦะ

ࠬࡆࠨࠬࡌ࠲࠺ࡦࠗࡦࠝࠆߡߒឭଏߡߌ AFPWAA ⸵ߡో↪ᰴੑߩᮭ⪺ޕߔ߹ߒ⚫ࠍ

ߩߺᷣ⻌ 1000 ਁὐߩ↹㧔⧷⺆ࠠࡦ࡚ࠪࡊࡖઃ߈㧕8ޔ ਁὐߩേ↹ߩౝߩ⺆⧷ޔേ↹ࠍਛᔃ᩺ߏߦౝޕ

ߩ߳ࡦ࡚ࠪ࠹ࡦࡊ߿࠻ࡐࠆࠃߦ↪ߩ↢ቇޔࠎࠈߜ߽ߪ‛⪺ޔᢥ⺰ߩߡߒ࠼ࡠࡦ࠙࠳

ᢎޔߢߩࠆࠇߐ␜ߢේᢥߡోߪ㧕⺆⧷ࠆߡࠇߐߢ↹㧔േ࠻ࡊࠢࠬޔߪߡߟߦ↹േޕ↱⥄߽↪

᧚ᚑ߽ߦᦨㆡߩߘޕታ߽ޕߔ߹߈ߛߚⷩߏ 
 
 

*   *   *   *   *   *   *   *   *   * 
 
 
D-14  8  9 ᣣ (14:10-14:40) / 337 ᢎቶ 

ᩣᑼળ␠ౝ↰ᵗⴕ 

⧷⺆ቇ⠌ߩߚߩലᨐ⊛ߥⅣႺࠅߊߠ�

 
㗇⮮� ✍ሶ 

 
CALLޕ߆߁ࠂߒߢᔅⷐ߇ߩ߽ߥ߁ࠃߩߤޔߪߦቇ⠌ⅣႺߥᔅⷐߦߩࠆߔะࠍㆇ↪⢻ജߩ⺆⧷ ᢎቶ

ޠജะࡦࡊޟߪᩣᑼળ␠ౝ↰ᵗⴕޔ࿁ޕ߆߁ࠂߒߢචಽߢߌߛᢎቶⅣႺߚࠇߐ࿕ቯ߇⟎㈩ޔ߿

TOEICޟޠࠅߊߠᢎቶߥ࡞ࡉࠪࠠࡈޟ ฃ㛎Ḱߥ࠭ࡓࠬޟޠᖱႎឭ␜ޔߦ࠼ࡢࠠࠍޠ⧷⺆ቇ⠌ߩ

 ޕߔ߹ߒߚߌዯ߅ࠍᖱႎߩߚߩࠅߊߠⅣႺߥ⊛ലᨐߩߚ
 



 
 

 

 

 

 

 

 

�

�

�

⊒⠪⚝ᒁ�
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Listening

Speaking

ReadingWriting

TOEIC は「聞く（Listening）」「読む（Reading）」

「話す（Speaking）」「書く（Writing）」の

4要素で英語力を測る試験。

定期的に受験して自分のレベルをチェックすれば、

得意な要素はさらに伸ばして、

苦手な要素はもっと努力するというように

トータルに英語力を高めていけます。

TOEIC を習慣にして、

バランスの取れた美しい英語を身につけましょう。

大事なのは、
L・R・S・Wのバランス。
はじめよう、
美しい英語のための
“TOEIC 習慣”。

TOEIC Bridge テスト（Listening /Reading）

基礎的なコミュニケーション英語能力を測るなら

TOEIC テスト （Listening /Reading）

幅広くコミュニケーション英語能力を測るなら

TOEIC SW テスト（Speaking/Writing）

社会で使える実践的な英語力を測るなら
＊

＊TOEICスピーキングテスト/ライティングテスト

http://www.toeic.or.jp/
ETS, the ETS logo, PROPELL, TOEIC, TOEIC Bridge, TOEIC BRIDGE are registered trademarks of Educational 
Testing Service in the United States, Japan and other countries and used under license.

一般財団法人 国際ビジネスコミュニケーション協会　TEL 03-5521-5911



〒 162-0801  東京都新宿区山吹町 361　TEL: 03-3268-2311 ／ FAX: 03-3269-2486
 E-mail　nanundo@post.email.ne.jp 　／　URL　http://www.nanun-do.co.jp/南雲堂

NAN'UN-DO

2011 年度　LET 学会賞受賞！

World Heritage on DVD
DVDで学ぶ世界遺産
染矢正一／ Fred Ferrasci

The Picture of Health
健康と食品ニュースで読む現代社会

小笠原真司／ Pino Curtrone ／大坪有実／木場なおみ

First Primer 〈Revised Edition〉
基礎からの英語入門〈改訂新版〉
佐藤哲三／棈松伸二／愛甲ゆかり／小手川巧光／福島孝夫
／重久睦美／村上早穂／新彰

この他、当社web（http://www.nanun-do.
co.jp/）にて新刊及び好評既刊テキストの電
子カタログ及び内容がご覧頂けます。

Global Concepts
English for International Understanding

グローバル社会の潮流
Jim Knudsen ／田中保／三幣友行

TOEIC® Test Training 500
〈Revised Edition〉
TOEIC®テスト500点突破トレーニング 〈改訂新版〉
水島孝司／ Roger Pattimore

14 ヶ所の世界遺産の歴史的背景を学び、
英語運用力を養成！DVD、CD2 枚付き。
フルカラー
全 14章　各章 6ページ構成
定価 2625 円（本体 2500 円）

Life Topics
A Critical Thinking Approach to English Proficiency

総合英語ライフ トピックス
島岡丘／ Jonathan Berman
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最新のニュース素材で
外国語教育を支援します。

世界３大通信社のひとつ、ＡＦＰ通信が世界各国に７ヶ国語で配信している
写真・映像・テキストニュースを授業や研究にご利用いただける
教育機関専用のデータベースサービスです。

VideoForum

ImageForum
約1000万枚の
報道写真が収蔵された
デジタルフォトアーカイブ

AFP-Direct

ＡＦＰが配信する最新のビデオニュース映像を
英語、フランス語、ドイツ語、スペイン語、ポルトガル語、
ポーランド語、アラビア語の７ヶ国語で配信。
全ての動画に全文スクリプトが併記されているので
語学教材に最適です。

●English
　● French
　　●German
　　　●Spanish
　　●Portuguese
　● Polish
● Arabic

● Spanish
● Portuguese
● Arabic
● English
● French
● German

すべての素材は著作物ニ次利用許諾済み。授業、研究発表、教材の作成に使えます。

AFP World Academic Archive
●ご購入・お申込み •お問合せは
学校法人文化学園 アカデミックアーカイブセンター
〒151-8521東京都渋谷区代々木 3-22-1フリーダイヤル ( 受付時間　平日10：00-17：00)

Tel:0120-021-311 E-mail:info@afpwaa.com
http://www.afpwaa.comhttp://www.afpwaa.com

収蔵件数　約90,000点。

東京電機大学　未来科学部
吉成雄一郎教授によるWeb 英語学習システム
「リンガポルタ」でも演習素材として活用されています。

䊼

分単位でアップデートされる
グローバルニュースを6カ国語で配信

第1巻「AFP通信が選んだ震災の記録」
第2巻「地域別　震災から現在まで」
第3巻「空撮　津波・地震」
第4巻「福島原発事故とその余波」
第5巻「統計資料」
第6巻「映像で見る震災」

 AFPWAA特別編集DVD （英語版）

 Japan one year after 3.11

 「AFP通信が世界に配信した東日本大震災」
    AFPWAAのデータベースから、東日本大震災関連の写真、動画をセレクトしたDVDです。
    教育・研究機関に所属する教職員なら、どなたでもご購入いただけます。

　　全 6巻セット23,940円（本体価格  22,800円）
　　   各巻　   　  4,830円（本体価格　 4,600円）
      各巻 2 枚組（DVD VIDEO 1枚＋教職員用CD-R 1枚）
      教職員用CD-Rには、授業や研究等でプリントして活用できる資料ファイルが収蔵されています。
      （写真キャプション、動画スクリプトのテキスト）

好評発売中
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